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Abstract. The purpose of this study is to determine the opinions and expectations of higher education 

administrators and students about the crisis and chaos situations management. Research was conducted in 2016-2017 

academic year. The study group consisted of 41 people including 10 participants from Gazi, Başkent and Selçuk 

Universities each and 11 from Ankara University. This study was conducted by semi-structured interview method based 

on qualitative research approach. In the research, a nine-question form was used by the researcher. Content analysis 

method was used in data analysis. As a result of the study, it has been revealed that higher education administrators are 

not effective in crisis management and often intervened after the crisis has emerged and there is no preliminary 

preparation. 
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1. Introduction 

Education and training institutions all over the world have their own goals and aims they determine in 

accordance with their characteristics and structure. Educational institutions of all levels determine some tasks and 

responsibilities to achieve their goals and objectives. In the process of realization of goals and objectives, school 

administrators constitute the position that will take maximum responsibility. When the literature is reviewed, there is a 

task flow that starts with the school administrators’ guiding the learnings and continues up to arranging school tools  

(Işık and Aksoy, 2008). Besides, school administrators are extremely important in terms of proper education and 

improvement of the environment (Pont, Nusche and Moorman, 2008). 

Epstein (1995), who defines the school administrators as instructional leaders by their positions, emphasizes 

that administrators not only intervene in the problems that arise due to school but also have duties and responsibilities 

related to the environmental factors that affect the whole educational life of students. Epstein (1995) states that the 

administrators should address environmental factors in order to achieve the targeted objectives due to the fact that 

academical achievement, which is one of the goals of educational institutions, has a strong connection with family and 

different environmental dynamics. Çelenk (2002) states that school administrators, which he sees as leaders with a 

similar perspective, play an important role in national development and progress. According to Çelenk (2002), the 

school administrator is a leader in raising the awareness of the society and raising the manpower needed by the country 

and it is therefore of great importance. 

Kowalski (2003) states that higher education managers have duties and responsibilities including representing 

the institution they are in, leading, management skills, organization, facilitation, mediation, effective communication 

and supervision. Can (2007) thinks that, “The administrators of higher education institutions are required to prepare 

educational activities by taking policies and laws into consideration and to support the creation of a tolerant atmosphere 

by using the value and diversity ofcreativity”. 

Özmen and Batmaz (2006) emphasized that it is important for higher education managers to carry out effective 

coordination of employees and students and to have the necessary financial knowledge. He also stated that the ability to 

use the knowledge he/she possesses is also important. Oğuz (2009) considered one of the most important  

responsibilities of school administrators as the decision making and problem-solving steps. He/she should be able to use 

the process and timing effectively including effective decision making and problem-solving stages. In their study, Oğuz 

(2009) and Özmen and Batman (2006) stated that higher education administrators should have the ability to effectively 

manage human relations and take effective steps to solve the problem when a problem arises. 

Crisis and chaos management, which is a concept that we frequently hear in management science in recent 

years, is one of the situations where administrators are most needed (Öznacar, Kızıl & Yılmaz, 2018; Matandare, 2018). 

The crisis and chaos situations are defined as “the moment threatening the core objectives of the organization and 

sometimes causes the organization to be dissolved, requiring to be immediately responded and renders  the 

organization’s precaution and adaptation programs inefficient” (Kuklan, 1988: 21). The tension caused by the crisis can 

bring about chaos by affecting other institutions around it (Ocak, 2014). According to Erten (2011), the effects and 

negative consequences of the crisis vary according to how the crisis is managed (Ranjbaran, 2014). 

The state of uncertainty in the crisis experienced emphasizes the need to “do something without wasting time” 

(Öznacar, 2018). The crisis is further strengthened by uncertainty. In order to prevent the crisis from getting stronger,  

the administrators must make effective decisions and implement these decisions in a short time (Fink, 1989: 133). Can 

(1997) stated that the management of the crisis emerged includes analysing the crisis and complexities well beginning 

from its emergence and taking necessarymeasures. 
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In the chaos environment faced in crisis periods, leading of all those who will struggle against the crisis to 

planned, collaborative organized work and the success of these works are undoubtedly closely related to the 

qualifications of the administrators (Çelik & Öznacar, 2018; Rincon-Flores et al., 2018). According to Demirtaş (2000), 

the managerial skills of administrators in these times ensure that the dissolving of the organization is prevented, and the 

situation of concern caused by the crisis is tolerated and the crisis is dealt with in a short period of time. Positive results 

such as acquiring the ability to adapt to the new conditions created by the crisis, developing competitiveness with 

organizational strategies and questioning the conventional management approach (Aydemir and Demirci,  2005; 

Öznacar & Erdağ, 2018; Zare & Zade, 2014). 

According to Demirtas, development and change practices should be planned considering chaos in complex  

and crowded organizations such as schools. Learning and thinking activities have unpredictable stages. The  school,  

which has a changing, active and dynamic structure, appears as places suitable for disorder. Results can be seen with 

patient and continuous monitoring. The sustainability of the school system depends on taking risks and continuity. 

According to Töremen, it is necessary to take into consideration the rules, order, stability, development and 

transformation structures and risks of the existing organization structures for the realization of change and development 

in existing organizational structures (Töremen, 2000). According to Bülbül, education has a system that is highly 

sensitive and has an unpredictable future. Therefore chaos management is of great importance in education management 

and must be done (Bülbül, 2007). 

There are many factors that can reveal crisis and chaos in terms of higher education institutions (Debeş & 

Öznacar, 2018). Management defined as the production activity of goods and services, which are formed by 

coordinating the material and human resources available at these times in the most effective way, includes some stages 

(Öznacar, Şensoy & Satılmış, 2018). How these stages are controlled and implemented directly affects the operation  

and the goods and services of the institution (Duff, 2007). For this reason, preventing the crisis and chaos that can occur 

in the higher education institutions and to ensure safety is one of the most important problems for developed countries 

(Sayın, 2008). It is revealed that, in the solution of these problems, the problems such as the lack of knowledge, skills 

and accumulation about what to do pre-crisis, during the crisis and after the crisis should be solved urgently (Şahin, 

2006). 

In literature review conducted by using the keywords for the aim of the study, a study aiming to identify the 

opinions of higher education administrators about the crisis and chaos management in Turkey could not be found. 

Generally, studies have focused on the conflicts in primary and secondary education and have the quality of a case 

study. In this context, below are the studies carried out on this subject in our country and abroad. 

2. Method 

2.1.Research Model 

This research, which is for determining the opinions and expectations of higher education administrators and 

students on the examination of crisis and chaos situations management, was conducted by semi-structured interview 

method based on qualitative research approach. In this study, content analysis was performed in data analysis. Content 

analysis is carried out in the form of creating and analysing themes that are not specific in the theoretical sense and sub- 

themes, if any (Yıldırım and Şimşek, 2006). 

2.2. Study Group 

The study group consisted of 41 people from 10 Gazi, Başkent and Selçuk Universities each and 11 from 

Ankara University. 21% of these participants (9 people) were head of department, 6 of them were professors (14,6%), 3 

Assoc. Dr. (7,3%), 1 department chief (2,4%) and 1 Head of Department (2, 4%), while remaining 21 people (51,2%) 

are bachelor, master and doctorate students. The average age of the participants is 37, 8 and the youngest is 20 and the 

oldest is 70 years old. 

2.3. Developing the Data Collection Tool 

In the semi-structured interview technique, the interviewer prepares the interview protocol which includes the 

questions to be asked beforehand. On the other hand, depending on the flow of the interview, the researcher can 

influence the flow of the interview with different side or sub-questions and enable the person to open and detail his/her 

answers. The researcher may not ask these questions if the person has answered the certain questions in other questions 

during the interview (Türnüklü, 2000). 

In the preparation of interview questions by the researcher, studies in the literature related to crisis and chaos 

management were examined. 11 questions were prepared according to the data obtained and the characteristics of the 

study. Prepared interview form is presented to expert opinion in terms of scope validity,  suitability of the questions to 

the level and application period. While the questions are prepared, attention is paid to make them simple, 

straightforward to understand and appropriate to the literature. As a result of the answers of the experts, 2 questions  

were removed from the interview form. The same expert opinions were taken for the prepared interview forms and the 

interview form was finalized. 

Before starting the implementation work, the interviewees were interviewed in order to determine whether the 

interview questions were clear and understandable, and the time required for the interview. As a result of the 

preliminary interviews, it was determined that the 20-minute duration was sufficient for the interview. Attention was 

paid to ask the same questions with the same words and in the same way to each participant in the study. 

2.4. Data Collection Process 
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In this study, face-to-face interviews were conducted along with the e-mail among the electronic questionnaire 

types. Questionnaires prepared in accordance with the literature were collected by mail and through face to face  

surveys. The survey was started on completed on 18.01. 2017 with a total of 41 participants. 

2.5. Data Analysis 

According to Miles and Huberman (1984), the analysis of the data obtained from the interview can be 

performed within the framework of three activity steps that follow, affect and determine each other: Reduction of data, 
presentation of data and verification by deduction (as cited in Türnüklü, 2000). 

The data obtained by the interviews with the higher education managers and students were coded and the data 

were reduced. After the raw data is organized according to certain categories, the keywords included in the sub-themes 

among these data are selected and the frequency values of that theme are tabulated and presented. The findings of the 

study are listed according to the questions in the interview form. 

In order to ensure credibility in interviews with higher education managers and students, the data allocated to 

the categories were coded by two different researchers. The coding consistency of the two separate codings is calculated 

and the reliability is provided in this way. In our study, the average agreement percentage for the interview questions of 

the coders was calculated as 88%. Yıldırım and Şimşek (2006) indicate that coding is reliable if the percentage of  

coding agreement is 70%. 

3. FINDINGS 

The findings obtained in this part of the research are given and interpreted under the themes created according 

to the answers given to the questions. 

3.1. Findings on Question 1 in Semi-Structured Interview 

The first question asked to the administrators and students within the scope of the research was “What are the 

crises likely to occur in your institution?”. The answers of the participants to this question are grouped and sub-themes 

are created and presented in Table 1. 

Table 1. Opinions About Possible Problems in the Institution 

 Student Administrator 

n % n % 

Religious-Political conflicts 10 50, 0 9 42, 9 

Tensions between the Personnel 1 5, 0 6 28, 6 

Teacher-student conflicts 5 25, 0 1 4, 8 

Slander, gossip, 
whistleblowing, mobbing 

 
1 

 
5, 0 

 
5 

 
23, 8 

Corruption 0 0, 0 3 14, 3 

Other 12 60, 0 8 38, 1 

Total 29 - 32 - 

When the possible crises in the institution are examined according to the answers of the students and 

administrators, 50% of the students talked about religious political conflicts, 5% of tensions between  the personnel,  

25% of teacher-student conflicts, 5% of slander, gossip, whistleblowing, mobbing, and 60% of other reasons. When the 

other crises mentioned by the students are examined; these included natural disasters, university transport and public 

transport, difficulties faced by people with disabilities and dining hall issues. 42% of the administrators stated religious 

political conflicts, 28,6% tensions between the personnel, 4,8% teacher-student conflicts, 14,3% corruption, 38,1% 

stated other. When the other possible crises mentioned by the administrators are examined; these were the risks such as 

security weaknesses, data loss, loss of qualified personnel, interpersonal communication crises, terrorist attacks, 

academic publications, human resources and security. 

3.2. Findings on Question 2 in Semi-Structured Interview 

The second question to the administrators and students within the scope of the research was “Is there a 

preparation for possible crises in your institution?”. The answers of the participants to this question are grouped and 

sub-themes are created and presented in Table 2. 

Table 2. Opinions on the Situation of Preliminary Preparation for a Possible Crisis in the Institution 

 Student Administrator 

n % n % 

There is a preliminary 
preparation 

 

3 
 

15, 0 
1 

6 
 

76, 2 

There is no preliminary 
preparation 

1 
2 

 

60, 0 
 

5 
 

23, 8 

Inadequate 5 25, 0 0 0, 0 

 

Total 
2 

0 

 

100, 0 
2 

1 

 

100, 0 
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When whether there is a preparation for possible crises in the institution is examined; 15% of the students  

stated that there is preliminary preparation, 60% stated that there is no preliminary preparation and 25% of them stated 

that these are inadequate. 76.2% of the administrators stated that there is preliminary preparation, 23,8% stated that  
there is no preliminary preparation. 

3.3. Findings on Question 3 in Semi-Structured Interview 

The third question to the administrators and students within the scope of the research was “Have you had any 
crisis in your organization?”. The answers of the participants to this question are grouped and sub-themes are created 
and presented in Table 3. 

Table 3. Opinions on a Situation of a Crisis Experienced in the Institution 

 Student Administrator 

N % n % 

Religious-political conflicts and 
tensions 

 

5 
 

25, 0 
 

5 
 

23, 8 

Dismissals 1 5, 0 7 33, 3 

Mobbing, corruption, slander 2 10, 0 3 14, 3 

Teachers favouring students 3 15, 0 1 4, 8 

Other 9 45, 0 5 23, 8 

 

Total 
2 

0 
100, 

0 
2 

1 

 

100, 0 

When asked about the crises experienced by students and administrators in their institutions, 25% of students 

stated religious-political conflicts and tensions, 5% dismissals, 10% mobbing, corruption, slander, 15% teachers 

favouring some students, 45% other. When the content of the other answers given by the students is examined; these 

included the relationship between men and women, flying off the roof of the building with storms and damage to the 

vehicles, problems with the card system, collapse of the roof of the building, cutting off the transport due to snow, fight 

and fire due to Christmas celebrations. 23, 8% of the administrators gave the answer of religious-political conflicts and 

tensions, 33,3% of dismissals, 14,3% mobbing, corruption, slander, while 23,8% of other. When the other  answers  

given by the administrators are examined; these included crisis in academic publications, the crisis based on non- 

communication, while a person stated that there was no serious crisis. 

3.4. Findings on Question 4 in Semi-Structured Interview 

The fourth question to the administrators and students within the scope of the research was “If there was one, 

the level of governance of the administrator before it has turned into chaos?”. The answers of the participants to this 

question are grouped and sub-themes are created and presented in Table 4. 

Table 4. Opinions on How the Administrator Manages the Crisis in the Institution 

 Student Administrator 

n % n % 

Could not be managed 
successfully 

1 
6 

 

80, 0 
1 

2 

 

57, 1 

Could be managed successfully 4 20, 0 9 42, 9 

 

Total 
2 

0 
 

100, 0 
2 

1 
 

100, 0 

When management of crises in institutions is examined in students and managers; 80% of the students stated 

that these crises could not be managed successfully and 20% were managed successfully, while 57,1% of the 

administrators stated that they were managed successfully, 42,9% stated that they were not managed successfully. 

3.5. Findings on Question 5 in Semi-Structured Interview 

The fifth question to the administrators and students within the scope of the research was “Which teams, 

preparations and studies should be done in your organization for the crisis or chaos environment that are experienced 

or likely to be experienced?”. The answers of the participants to this question are grouped and sub-themes are created 

and presented in Table 5. 

Table 5. Opinions on Which Teams, Preparations and Studies Should Be Done for Crisis and Chaos 
Environments Experienced or Likely to Be Experienced in the Institutions 

 

  

Student 
Admini 

strator 

n    

 

Safety and Health Teams 
1 

4 

 

0, 0 
 

0 

 

7, 6 

 

Psychological support teams 

 

4 

 

0, 0 
  

8, 6 
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Crisis teams, crisis desk 
 

2 
 

0, 0 
  

, 5 

 

Administrators and qualified staff prepared for crisis 
0 

 

, 0 
  

4, 3 

 

Total 
2 

0 
 

00, 0 
 

1 
 

00, 0 

When the teams that need to be found in the organization for the crisis and chaos environment experienced or 

likely to be experienced are examined; 70% of the students stated that security and health teams, 20% psychological 

support teams and 10% crisis teams and crisis desk should be present. 47,6% of the administrators stated that security 

and health teams, 28,6% psychological support teams, 9,5% crisis teams and crisis desks should be formed, while  

14,3% stated that administrators and qualified staff prepared for crisis should be present. 

3.6. Findings on Question 6 in Semi-Structured Interview 

The sixth question to the administrators and students within the scope of the research was “Do you think that 

the crises experienced or likely to be experienced in your institution can be turned into an opportunity before they turn 

into chaos?”. The answers of the participants to this question are grouped and sub-themes are created and presented in 

Table 6. 

Table 6. Opinions on the Turning of Crises Experienced or Likely to Be Experienced into Opportunity 

 Student Administrator 

n % n % 

 

Crises can turn into opportunity 
1 

5 
 

75, 0 
1 

8 
 

85, 7 

Crises cannot turn into 
opportunity 

 

5 
 

25, 0 
 

3 
 

14, 3 

 

Total 
2 

0 
 

100, 0 
2 

1 
 

100, 0 

When opinions of the participants on the crises experienced or likely to be experienced in their institution can 

be turned into an opportunity before they turn into chaos are examined; 75% of the students stated that crises could turn 

into opportunities, while 25% stated that crises could not turn into opportunities. 85,7% of administrators stated that 

crises could turn into opportunities, while 14,3% stated that crises could not turn into opportunities. 

3.7. Findings on Question 7 in Semi-Structured Interview 

The seventh question to the administrators and students within the scope of the research was  “How do  you 

think the crisis and chaos environment experienced or likely to be experienced in your institution will affect your 

employees?”. The answers of the participants to this question are grouped and sub-themes are created and presented in 

Table 7. 

Table 7. Opinions on the Effect of Crises Experienced or Likely to Be Experienced in the Institution on 

Employees 

 Student Administrator 

n % n % 

 

Affects negatively 
 

20 
 

87, 0 
2 

1 
 

91, 3 

Affects heavily 3 13, 0 2 8, 7 

 

Total 
 

23 
 

100, 0 
2 

3 
 

100, 0 

When how the crises experienced or likely to be experienced in the institutions affect the employees is 
examined; 87% of the students stated that they have a negative effect, 13% said that the effects are heavy. 91, 3% of the 
administrators stated that it negatively affects, 8,7% stated that the effects are heavy. 

3.8. Findings on Question 8 in Semi-Structured Interview 

The eighth question to the administrators and students within the scope of the research was “Do you think that 

psychological support should be provided to employees in these cases?”. The answers of the participants to  this 
question are grouped and sub-themes are created and presented in Table 8. 

Table 8. Opinions on Providing Psychological Support to Employees 

  

Student 
Administrato 

r 

 %  % 

 

Psychological support should be provided 
 

0 
 

95, 2 
 

1 
 

91, 3 

Financial support should be provided  4, 8  4, 3 

Leave opportunity should be given  0, 0  4, 3 
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Total 
 

1 

 100,  

3 

 100, 

0  0  

95,2% of the students stated that psychological support should be provided while 4,8% of them stated that 

financial support should also be provided. 91,3% of the administrators stated that psychological support should be 

provided, 4,3% of them stated that financial support should be provided, while 4,3% of them stated that leave 

opportunity should be provided. 

3.9. Findings on Question 9 in Semi-Structured Interview 

The ninth question to the administrators and students within the scope of the research was “What do you think 

should be done administratively about crisis and chaos management?”. The answers of the participants to this question 
are grouped and sub-themes are created and presented in Table 9. 

Table 9. Opinions on What Should Be Done Administratively About Crisis and Chaos Management 

 

ent 
Stud Adminis 

trator 

n 

1 

Providing justice 
 

Efficient assignment 

8, 6 0 
 

9, 0 0 

7, 0 

1 
7, 0 

Strengthening communication, preventing rumours and gossip 

Increasing science, art and social activities 

Ensuring staff satisfaction 

 

Determination of communication strategy 

Considering the students as individuals 

Establishment of complaint and suggestion system 

Acting prudently 

Production of real solutions 

Campus Security 

Innovations 

Including young people in management 

Acting as a scientist 

Efficient time spending activities 

Written assignment 

Preventive plan 

 

Protection of key personnel 

Education and awareness 

Total 1 

 
3, 8 

 
, 0 

 
, 0 

 

, 0 

 

, 8 

 
, 8 

 
, 0 

 

, 8 

 

, 0 

 

, 8 

 

, 8 

 

, 0 

 
, 8 

 

, 0 

 

, 0 

 

, 0 

 

, 0 

 

00, 0 7 

6 
6, 2 

2 
, 4 

1 
, 7 

1 
, 7 

0 
, 0 

0 
, 0 

1 
, 7 

0 
, 0 

1 
, 7 

0 
, 0 

0 
, 0 

1 
, 7 

0 
, 0 

1 
, 7 

1 
, 7 

1 
, 7 

1 
, 7 

3 
00, 0 

When what should administratively be done about crisis and chaos management according to the participants 

are examined; 28.6% of the students emphasized the need to provide justice, 19% of efficient assignment, 23,8% of  

them emphasized that the communication should be strengthened, and rumours and gossips should be prevented. 4,8% 

of them each answered as establishing a complaint and suggestion system, considering the students as individuals, 

production of real solutions, innovations, including the young in management and efficient time spending activities. 
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27% of the administrators stated providing justice, 27% behaving efficiently, 16,2% strengthening communication, 

preventing rumours and gossips, 4,4% increasing science, art and social activities, 2,7% ensuring staff satisfaction, 

acting prudently, campus security, acting as a scientist, written assignment, preventive plan, protection of key personnel 
and education and awareness each. 

4. Result And Discussion 

In this study, it is aimed to determine the opinions of the administrators and undergraduate students about the 
crisis and chaos management skills of the administrators working in the higher education institutions. The findings 
related to the themes created in this context are presented below. 

The results obtained from the research data indicated that there were political-religious conflicts with 31,1% of 

the 61 opinions on possible crises in the university. When these results are examined, it indicated 42,9% in terms of 

administrators, and 50% in terms of students as religious-political conflict. When crises experienced are examined, 

24,4% of the participants has given religious-political conflicts and tensions and dismissals (19,5%) as an example. The 

majority of the students (25%) stated the religious-political conflicts and tensions, while 33,3% of the administrators 

stated dismissals. Since the primary ones are religious-political conflicts among crises experienced or likely to be 

experienced in the institutions, 58,5% of the participants stated that there should be security and health teams present. 

When the teams required to be present are examined in terms of students and administrators; 70% of the students and 

47,6% of the administrators stated security and health teams. Since the studies conducted in literature are mainly based 

on primary and secondary education, the possible crises and the crises experienced are exemplified in this context. In 

this context, Sayın (2008) says that, the problems they have defined as “crisis” according to the data obtained as a result 

of the interviews with school administrators should be defined as a problem that disrupts the education, disrupts the 

operation of the school, threatens the safety of the school and the individuals, negatively effects their  psychology, 

affects the school and its environment. 

In addition to this, Yılmazçetin (2005) stated in his research that the factors that increase the crises in the 
school are the students carrying the tools such as knives, pocket knives and firearms, being members of the gang. 

Within the scope of the research, 68,3% of the participants stated that crises could not be  managed 

successfully. When management of crises is examined in students and managers; 80% of the students stated that these 

crises could not be managed successfully, while 57,1% of the administrators stated that they were  managed 

successfully. In this context, Sağlam and Özsezer (2015) generally consider the school management of administrators as 

adequate in the management of the crisis process. In the study of Savçı (2008), according to the perceptions of the 

teachers working in the secondary schools, the crises in the schools are partially managed in a scientific and appropriate 

manner. In a different study, Maya (2014) stated that primary school administrators had a moderate level of crisis 

management skills. In addition, it was stated by the majority of the participants (46,3%) that there was no preliminary 

preparation for possible crises in universities. When examined in terms of students and administrators, 60% of the 

students stated that there is no preliminary preparation, while 76, 2% of the managers stated that there is preliminary 

preparation. In this respect, Aksoy and Aksoy (2003) stated that school administrations should also be prepared to 

establish and train a crisis response team and to prepare and implement a response plan among the preparations for 

crises. In the study conducted by İnandı (2008), some of the administrators expressed that they are prepared for a crisis 

and some expressed that there is no such preparation against crisis situations. Crisis-prepared ones stated that they had 

crisis teams, but they did not receive professional assistance. Ocak (2006), in his study, concluded that most schools 

have no crisis management team and crisis management plan, and schools with a crisis management team have 

determinants such as volunteering, experience, personality characteristics in their work. Alaağaçlı (2008), in his 

research, stated the most important dynamics preventing the crisis and disaster management from being effective as lack 

of education and not being prepared. Çelik (2001), in another research, stated that school administrators were  

inadequate to recognize warnings that signalled the crisis. For example, the barbed wires on the garden walls of some 

schools being worn out and causing student injuries, the carelessness of the staff to comply with the health rules and 

school toilets being outside the hygiene criteria have been defined as the inadequacy of school administrators to 

perceive the crisis. Not perceiving the crisis signals in time causes crisis management plan to be delayed. 

In the scope of the research, 19,5% of the participants do not think that the crises experienced or likely to be 

experienced can turn into an opportunity without turning into chaos. 80,5% of participants who think that they can turn 

into opportunities stated that lessons such as functional communication, thinking as a young/a student, strengthening of 

communication, treasuring human beings can be taken. When examined in terms of participatory groups; 75% of 

students and 85,7% of administrators stated that crises could turn into opportunities. According to the data of the 

research conducted by Ocak (2006), crises are unavoidable in institutions which are late in receiving signals and are 

closed to signals and necessary measures may not be taken. For this reason, in an institution which  is in  crisis period, 

the administrators should try to get the highest level of benefit by minimizing the future reflections of the crisis. It has 

been seen that the positive relations and communication with the school and its environment, as well as the leadership 

provide contribute in crises managed with effective and good decisions (Sayın, 2008). Aksu (2009) also showed a  

similar result in his study. In his research where primary school teachers have participated, he indicated that school 

administrators with high crisis management skills can turn the crisis into an opportunity with an effective management 

during the crisis and that the institutions can gain power from this crisis atmosphere and continue to progress. In another 

research, Aydemir and Demirci (2005) stated that a crisis experienced in the organization helps them to be more 
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equipped to a new crisis that may occur in the future and make them evaluate their present situation and eliminate the 
loose ends and progress, in short the crises experienced have an educative aspect. 

In the scope of the research all of the participants stated that the crises that are experienced or are likely to be 

experienced negatively affect the employees. When examined in terms  of participants; 87% of the students and 91,3% 

of the students stated that employees were negatively affected by the employees. They also stated that in cases of crisis, 

psychological support should be provided to individuals. When examined in terms of participants; 95,2% of the students 

and 91,3% of the administrators stated that psychological support should be provided. In this context, the research data 

obtained by Bakioğlu and Savaş (2001) revealed that the individuals in the school experienced security problems after 

the crisis, their ties to the school weakened and they wanted to leave the city they were in. Sayın (2008) stated that 

secondary education institution administrators try to eliminate the negative psychological effects of the individuals in 

the school due to the crisis and to return the school to its normal order. Following the crisis caused by natural disasters, 

harmful substances, injury or death, a large number of school administrators provide guidance to school members and 

parents. 

Within the scope of the research, when things on crisis and chaos management that should be done 

administratively are examined; providing justice with 39% and efficient assignment with 34,1% has stood out. The need 

for strengthening the communication, preventing rumours and gossips with 26,8% was emphasized. Establishing a crisis 

desk and crisis support teams, focusing attention on science, art and social activities with  9,8% (4 persons) has stood 

out. When examined according to the participants; while 28,6% of the students emphasized the need for providing 

justice and 23,8% of them stated the need for strengthening the communication and preventing rumours and gossips, 

27% of the administrators stated the need for providing justice and acting efficiently. In this context,  Sayın  (2008)  

stated that, in taking measures for and in preparation of crises that may be experienced, the important factors were the 

administrators having leadership characteristics, supporting team work, supporting the school and required personnel to 

work with the management and distributing their authority. He stated that in taking measures and preparation work of 

school administrators who emphasize that effective crisis management is possible with team work, the personnel in the 

school is included in the management and that they are in harmony. It is also stated that the inclusion of school 

administrators in an in-service training program in crisis management makes them more effective during crisis 

management (Sayın, 2008). Döş and Cömert (2012) stated that administrators should determine and implement the 

methods that will enable to overcome the crisis in case of danger and risks and minimize the effects of the crisis. 

Similarly, Çelik (2004), in his research, recommended that schools should already have plans in emergency situations 

and that these should be renewed continuously, and that necessary persons should be trained for  these  plans and 

rehearse them in advance. 

As a result, it has been revealed that higher education administrators are not effective in crisis management and 

often intervened after the crisis has emerged and there is no preliminary preparation. 
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