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Abstract

The article reports on the preliminary findings regarding Ukrainian university teachers’ familiarity, knowledge
and experience in the use of the CEFR/CV as well as teachers’ perceived training needs in order to master the
documents. The data were collected via a structured questionnaire among 52 university teachers from Ukrainian
universities. Descriptive statistics was used to interpret the data. The results indicated teachers’ high level of
familiarity with the documents and their awareness of the significance of the CEFR/CV for promotion standard,
equity and transparency in learning, teaching and assessment. Also, the university teachers claimed to use the
CEFR/CV in various contexts: to develop syllabi, tests, exams, and teaching materials. The findings showed
that the documents are also recognised as tools for developing students’ self-directed learning. However, the
respondents of the study voiced the need for further professional training in every CEFR/CV-related area offered
in the questionnaire. Moreover, the data reported some inconsistencies in responses, which might be the result
that most teachers familiarised themselves with the document independently and only partially. These findings led
the authors to the conclusion that a comprehensive course on the CEFR/CV conducted by experts in the field is
necessary.
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Introduction

The Common European Framework of Ref-
erence (the CEFR), published in 2001, has been
recognized as a sound comprehensive basis
for the mutual recognition of language qualifica-
tions and as a reference framework that helps
learners, teachers, course designers, examining
bodies and educational administrators to pro-
vide a transparent, universally understandable
and comprehensive view on language teaching,
learning and assessment (Cagataya & Gurocak,
2016; Little, 2012; Nagai et al., 2020; Suld, & Kir,
2014; Cambridge ESOL Examinations, 2011).

The introduction of the CEFR (2001) has trig-
gered many professionals to apply the framework
in a variety of classroom and assessment con-
texts. The framework has been used to match
curriculum and learning outcomes; to align tests
and examination criteria to the CEFR; to raise
students’ self-awareness about their progress
and help them with self-directed learning; to

select and develop teaching materials etc. (Lit-
tle, 2012; Nagai et al., 2020). The Companion
Volume (2020) to the CEFR (CEFR/CV) has
addressed current areas of language teach-
ing pedagogy and introduced new perspectives
of language education, in particular, descriptor
scales for new areas such as mediation and plu-
rilingual and pluricultural competences (Council
of Europe, 2020).

Many countries all over the world have used
the CEFR with the hope to bring about the
change for improvement and to enhance lan-
guage education (Alas & Liiv, 2014; Alih et al.,
2020; Fleckerstein et al. 2018; Levy, 2020; Ngo,
2017; SUlb & Kir, 2014). The document was pri-
marily envisaged to ‘synchronize the language
teaching, learning and assessment’ (Fulcher,
2004). However, for many years the CEFR has
been mainly associated with standards-based
assessment alone, that in many ways has out-
shadowed its initial purpose (Fulcher, 2010). As
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the result, the limited knowledge on the CEFR
philosophy and its uses has been identified as a
reason for its weak or insufficientimplementation
in teaching and assessment for learning (Alas &
Liiv, 2014; Alih et al., 2020; Leucht, 2012; Nagai
et al., 2020; Nikolaeva, 2019; Silu & Kir, 2014).
Thus, understanding teachers’ degree of litera-
cy with the CEFR, their beliefs about and knowl-
edge of the document are important in order to
reform existing educational policies and local
teaching/ assessment practices in language
learning programmes. This article includes a
conceptual discussion of the role of the CEFR/
CV in language teaching and assessment in
Ukraine including aligning teaching materials/
textbooks, tests and examinations, syllabuses
and courses to the CEFR/CV; implementing an
action-oriented approach; using criteria for self-
and peer-assessment. The purpose of the pa-
per is to conduct an empirical investigation into
Ukrainian university teachers’ familiarity, experi-
ence and perceived training needs. The results
and discussion might be considered to present a
generalised Ukrainian university teacher CEFR/
CV profile and the understanding of the CEFR /
CV-related training needs.

Literature review

The CEFR/ CV in language teaching and
learning

In educational contexts, the CEFR/CV
(2001/2020) documents pursue several objec-
tives (Fleckenstein et al., 2018; Little, 2012;
Nagai et.al., 2020; North, 2020). They are useful
in helping teachers share a common understand-
ing about their learners’ level across educational
institutions as they declare a common quality ref-
erence for language proficiency. The documents
may also be utilized to help teachers develop
their syllabuses or curriculum and decide on the
selection of teaching materials, as they provide
a ready-made set of objectives for a language
class through outlining detailed communicative
purposes for each level (pre-A1, A1, A2, B1, B2,
C1, C2). Regarding language assessment, the
CEFR is most often linked with standardized
testing and assessment, as the document is of-
ten drawn upon to identify the language scope
of a testee (Fulcher, 2010). In this regard the
research indicated e.g. by Fleckenstein et. al.

(2018) that CEFR-based judgments lead to more
accurate estimations of language proficiency be-
tween students in a class. Moreover, the general
‘action-oriented’ approach of the CV in particular
advocates teaching methodologies and learn-
ing practices (Piccardo & North, 2019). This ap-
proach suggests that the teaching methods meet
learners’ communicative needs and promote
learner autonomy through self-directed learn-
ing, self-reflection and self-management (Little,
2012). Besides, an action-oriented approach also
involves needs analysis in order to implement key
principles of the Council of Europe which view a
language user as an active agent who mobilize
their resources to accomplish tasks (CEFR/CV,
2001/2020).

Research on teachers’ familiarity with and
perception of the CERF/CV.

Teachers play a vital role in the implementa-
tion of the CEFR/CV principles and objectives in
the (foreign) language classroom (2001/2020).
That's why teachers’ familiarity with the docu-
ments and their ability to utilize the document in
teaching, learning and assessment is essential.
Yet Diez-Bedmar and Byram (2018) demonstrate
that teachers either are not familiar with the doc-
ument in its full scope, lack understanding of its
philosophy and skills how to introduce goals of
the document in language teaching or have res-
ervations concerning its effectiveness . For ex-
ample, Sulu and Kir (2014) reported that even
though the majority of the Turkey-based teach-
ers who participated in their study were familiar
with the document, they neither implemented an
action-oriented approach to teaching, introduced
practices that promote students’ autonomy nor
gave equal focus to all language skills. Another
qualitative study which aimed at gauging seven
Malaysian English language teachers’ knowl-
edge and beliefs on the CEFR, reported overall
teachers’ familiarity with the philosophy and the
teaching methodology of the CEFR-based syl-
labus (Alih et al., 2020). At the same time, the
teachers reported that they were inexperienced
in the application of the communicative method
in practice. Also, the teachers voiced a general
agreement that they needed assistance through
pre-service and in-service training to become
confident CEFR users.
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Similar results were reported by Cagataya and
Gurocak (2016), who investigated Turkish private
and state university teachers’ familiarity and expe-
rience with the CEFR. The findings indicated that
both state and private university teachers were
aware of the importance of the CEFR in develop-
ing curricula. However, a significant difference in
CEFR-based teaching experience was reported
between the two cohorts of teachers, which was
due to the CEFR-based training that the private uni-
versity teachers had received. Moreover, both co-
horts stated the need for consistent pre-service and
in-service training that educate teachers on CE-
FR-based objective setting, materials development
and evaluation. Research by Fleckerstein, Koller,
and Leucht (2018), who investigated differences in
the accuracy of judgements based on the CEFR de-
scriptors and conventional grading, evidenced that
CEFR-based judgements of teachers were more
accurate than the judgements of the teachers who
used conventional grading which is established on
teachers’ perception of their students’ language lev-
el. This finding is especially important for the coun-
tries where admission to university is based on the
final English grades received at school.

Ample research on the CEFR pertained to the
development of the CV (2020). The CEFR/CV
is the result of the CEFR evolution that presents
the CEFR updates and extends in the light of de-
velopments in the field of teaching, learning and
assessment (North, 2020). Apart from expanding
and promoting the key messages of the CEFR for
learning and teaching such as an action-oriented
approach, mediation and plurilingualism, the CV
(2020) also addresses the areas that were criti-
cized as being neglected in the main document.
For example, it clarifies the existing descriptors
and adds newly developed ones (Pre-A1); outlines
the repertoire of the learner as a social agent in
an action-oriented teaching and learning that can
inspire more integrated, richer, collaborative class-
room tasks (North, 2020). Also, the CV encourag-
es the promotion of cross-linguistic mediation and
plurilingual/pluricultural competence. Thus, the CV
is a comprehensive tool that brings amendments
to the CEFR-related gaps that received most crit-
icism from researchers and practitioners’. Also,

" Some areas of criticism, however, have still not been
addressed in the CV (see an overview in Vogt & Quetz,
2021).

the CV attempts to embrace current pedagogical
perspectives. At the same time, little research has
been done on the CV implementation in teaching
and assessment. According to Levy (2020), there
are no conclusive findings yet to evidence an ac-
curate adaptation of an action-oriented approach
in the classroom. Besides, the researcher pointed
out to the gap in the degree of familiarity with and
expertise in the use of the CEFR/CV between as-
sessment experts and teachers in the classroom.

The CEFR/CV in the Ukrainian educational
system

Like many other European countries, Ukraine
has adopted the CEFR in order to bring about
change in its educational system and to align
its language education to an international level
(Nikolaeva, 2019). The levels of language profi-
ciency have been adopted in order to determine
language proficiency students are supposed to
attain at all educational levels: primary, basic
secondary and profession oriented secondary
and tertiary (Language education policy profile,
2008-2011; Nikolayeva, 2019; New Ukrainian
school, 2016). Also, the language proficiency lev-
els were recorded in the FL National Curriculum
in English for students of linguistic specialties
(Nikolayeva, 2001). Moreover, the CEFR-based
principles have been reflected in local syllabus-
es and programme descriptions as the document
has been viewed to be a useful instrument to
define principles, approaches, aims, content, ob-
jectives, methodology, selection of relevant ma-
terials, learning objectives, language proficiency
levels, etc. (Nikolayeva, 2019). However, litera-
ture analysis on the implementation of the CEFR
into Ukrainian contexts (Dexter, 2019; Kvasova
and Kavytska, 2014; Kvasova et al., 2019; Niko-
layeva, 2019) revealed that there might be the
need for more rigorous CEFR-related training
of academics and practitioners. The results of
a study among 67 Ukrainian university profes-
sors carried out in 2010 demonstrated that only
19.4% of them were familiar with CEFR-related
publications and lacked experience in aligning
locally developed tests and exams to the CEFR
(Nikolayeva, 2019). Little improvement was re-
ported in 2012 with 28% of the professors be-
ing familiar with the document (ibid.). The same
study also showed that Ukrainian academics had
zero experience in designing CEFR-based ex-
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ams (ibid.). According to other research findings
(Dexter, 2019; Kvasova & Kavytska, 2014; Kva-
sova et al., 2019), general concerns for Ukrainian
educational systems at tertiary level are an intu-
itive approach to assessment and absence of
assessment criteria; learning-oriented assess-
ment practices (Turner & Purpura, 2016) are not
commonly employed to foster learning; the lack
in student-centered practices in teaching overall
and the lack of methods employing assessment
for learning in particular. Also, a study conducted
in 2018 among professors from 15 countries in-
cluding Ukraine reported a low level of familiarity
with CV 2018 (Nilolayeva, 2019). No research,
to our knowledge, has been done yet to estab-
lish the level of familiarity of Ukrainian university
teachers with the CV 2020. According to Nikolae-
va (2019), the results of the questionnaire sur-
vey demonstrated the need for the participants’
further training to use the updated version of the
CEFR and other related materials.

Method

The main purpose of the study is to under-
stand Ukrainian university teachers’ degree of fa-
miliarity/ knowledge/ awareness with the CEFR/
CV. The study aims to achieve its objective
through the following research questions:

RQ 1. What is Ukrainian university teachers’
familiarity with the CEFR/CV?

RQ 2. What is Ukrainian university teachers’
experience with the use of the CEFR/CV?

RQ 3. What are Ukrainian university teachers
training needs in mastering the CEFR/CV?

Study design

The current study adopted a quantitative
method which is used to collect explicit numeri-
cal evidence within a certain context (Cresswell,
2003). Among the strategies of inquiry of a quan-
titative method a small-scale survey was em-
ployed. A questionnaire survey was chosen be-
cause it was hoped to yield general tendencies
as results for the present sample of Ukrainian
university teachers that could provide a starting
point for further in-depth investigation.

Participants

A total of 52 foreign language teachers, repre-
senting different universities in Ukraine were invited
to complete the questionnaire. Convenience sam-
pling was used for the purpose of this study, which
means that a researcher involves a cohort of peo-
ple readily available for the study (Ddrnyei, 2007).
In this research the respondents were members
of Ukrainian Association of Language Testing and
Assessment who also received consistent training
and upgrading in language testing and assess-
ment, this is why they can be believed to be active
and interested members of communities of practice
in Ukrainian higher education institutions. The par-
ticipants’ bio-data can be seen in Table 1.

Table 1
The Respondents’ (n=52) Biodata
Age

23-28 29-36 37-45 45-55 <56

- 6 (11.5%) 27 (51.9%) 12 (23%) 7 (13.4%)
Teaching experience

0-5 5-10 10-15 15-20 20-25

3 (5.8%) 5 (9.6%) 10 (19.2%) 16 (30.7%) 18 (34.6%)
Courses teachers teach

General English GE Grammar GE Phonetics ESP EAP

42 (80.7%) 17 (32.6%) 7 (13.4%) 31 (59.6%) 20 (38.4%)

The level of teaching

Bachelor Master PhD students Postdoctoral International students
stodents
44 (84.6%) 34 (65.3%) 13 (25%) 9 (17.3%) 9 (17.3%)
Qualification
Specialist Master PhD DrSc
3 (5.7%) 8 (15%) 40 (76.9%) -
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As table 1 shows, the age of the respondents
ranged from 29 to over 56, with the majority
ranging from 37 to 45. Regarding qualifications,
first it should be noted that seven levels with a
junior specialist to be the lowest degree of high-
er education graduates and a Doctor — the high-
est scientific degree operate in Ukrainian higher
education. In this study, 41 of the respondents
held PhDs in English language education or Lin-
guistics, eight had master’s degrees; three held
diplomas of Specialist. Their teaching experience
in tertiary language education ranged from 5 to
25 years: 18 teachers reported to have taught
for around 25 years; 16 teachers had around
20 years’ experience; 10 teachers — around 15
years’ experience; 5 teachers — 10 years’ experi-
ence; 3 teacher-5 years’ experience. The respon-

dents were teaching a variety of courses: 36%
of teachers taught General English (GE); 26% —
ESP; 17% — EAP; 15% — GE grammar; and 6% —
GE phonetics. Most of the teachers taught at
Bachelor (41%) and Master (31%) levels, 12%
of the participants taught PhD students and 8%
post-doctoral and/or international students.

It can be concluded that the respondents in
the survey have a high educational qualification
and that they are very experienced university
teachers.

Data Collection

A structured questionnaire was used to col-
lect data to answer the research questions. The
finalisation of the questionnaire was undertaken
in four stages (Figure 1).

Develop . At_japt_ .
Pilot questionnaire
construct of the P : I
uestionnaire questionnaire on the results questionnaire
g of the piloting

Finalise ‘

Fig. 1. Stages of Questionnaire Design

The questionnaire was developed by the au-
thors of the article. The construct was inspired by
Nagai et al. (2020) whose focus is to help teach-
ers grasp key concepts, ideas and philosophy of
the CEFR/CV and their implementation in learn-
ing, teaching and assessment. The questionnaire
was piloted among 37 university teachers of for-
eign languages representing different universities
of Ukraine. The pilot version of the questionnaire
was then operationalised and adopted according
to the comments reported by the teachers who
participated in piloting. The finalised question-
naire included four sections that garnered the
information about Ukrainian university teachers’
familiarity with the CEFR/CV (section A); their
experience in employing the CEFR/CV in their
professional life (sections B, C, and D) and their
training needs (section E, see Appendix 1).

Section A included three closed-response
items aimed to explore tertiary teachers’ familiar-
ity with the CEFR/CV. The purpose of sections
B, C and D was to obtain the information about
varied teachers’ skills of using CEFR/CV in teach-
ing, development of teaching materials and as-

sessment practices. Section B (questions 4, 5)
inquired about teachers’ professional activities
that engaged them in using the CEFR/CV and in-
cluded both closed-response items and open-end-
ed questions. Open-ended questions 4b and 4c
asked the teachers to specify the information
about the courses and tests/ exams they used
the CEFR for Section C (questions 6-9) aimed to
investigate respondents’ subjective perceptions
of how teaching materials that they applied align
with the CEFR/CV. Section D (questions 10, 11)
focus on aligning self-constructed tests and self-
and peer-assessment practices to the CEFR/
CV. Section E established professional develop-
ment needs of Ukrainin teachers at tertiary level
in mastering the CEFR. The collected answers of
this section were seen as subjectively perceived
training needs. A 5-point Likert scale type was of-
fered for the answers in sections B, C, D, and E.
The application of a 5-point scale was prompted
by research findings that suggest that a 5-point
scale has been used to increase response rate
and decrease respondents’ level of frustration and
confusion (Babakus & Mangold, 1992).
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The general part of the questionnaire included
age, their teaching experience at university; the
courses and the level they teach at; and their
qualifications (see Table 2).

The questionnaire was administered online,
with all ethical aspects (anonymity, ability to
withdraw from participation etc.) being complied
with.

Table 2

Questions Included in the Teachers’ Questionnaire

Section Question no. Question content
Familiarity
A 1 Familiarity with the CEFR (2001)
2 Familiarity with the Companion Volume to the CEFR (2020)
3 Specifying the familiarity with the CEFR/ CV
Establishing experience in the CEFR/ CV
B: Aligning 4:a,b,c Specifying teaching/assessment practices for the use of the CEFR/CV
tg\e; gdeR/ 5 The use of the CEFR/ CV in developing syllabus for the course
teaching
C: Aligning 6 Aligning teaching materials with the CEFR/ CV
tChs gEdFR/ 7 Aligning textbooks with the CEFR
teaching
material 8 Identifying the complexity of activities of the textbook aligned with the CEFR
9 The use of the CEFR/ CV while developing teaching materials and books
D: Aligning 10 The use of the CEFR/ CV in creating tests/exams
the CEFR/
CV and as- .
sessment 11 The use of the CEFR/ CV for conducting self- and peer-assessment
Professional development needs in mastering the CEFR/ CV
E: Training 12 General expertise in CEFR/ CV usage
needs 13 Perceived confidence in performing the CEFR/ CV-related activities
14 Perceived training needs to master the CEFR/CV
Personal data
15.1 Average age
15.2 Teaching experience in universities
15.3 Courses teachers teach
15.4 Level of teaching
15.5 Qualification

Data analysis

Descriptive statistics of the data (percentage,
mean, standard deviation etc.) were calculated
to interpret the findings collected through the
questionnaire. In this chapter the findings
are presented by tabulations of data by key
questions — for example, showing the most

frequent ways of familiarizing themselves with
the CEFR/ CV as reported by the respondents in
the study.

Results
For the purpose of this paper, namely, to
get an overall picture about teachers’ CEFR/CV
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profile at tertiary level in the Ukrainian context,
we explored the data of teachers’ familiarity
with the CEFR/CV, experience in the use of the
CEFR/CV, and the perceived training needs
in mastering the CEFR/CV. The results are
presented along the three research questions.

Establishing familiarity with the CEFR/CV
based on the closed responses.

Generally, teachers report a high level (80.8%)
of familiarity with the CEFR (2001). These results
are noticeably higher than in some European
countries, for example in Germany and Estonia,
where according to Leucht, Tiffin-Richards, Vock,
Pant, and Koaller (2012) and Alas and Liiv (2014),
only a small percentage of the participants of the
studies considered themselves familiar with the
CEFR or had used it in assessment practice.
In addition, the degree of Ukrainian university
teachers’ familiarity with the CEFR (2001) and its
CV has significantly improved in the last decade
(Nikolaeva, 2019).

In our study, the questionnaire findings
indicated that most commonly teachers
familiarized themselves with the CEFR
independently (42.3%), or through some teacher
training workshops/ programmes (38.5%).
Surprisingly, though, 19.2% of teachers have only
heard of the CEFR. A much lower percentage of
the respondents (57.7%) reported their familiarity
with the CV to the CEFR (2020): 32.7% of them

familiarized themselves independently and 25%
through some training programme. 25% of the
participants have only heard of the CEFR/CV and
17.3% have never heard of the document.

Figure 2 below specifies areas and the
fields of the teachers’ familiarity with the CEFR/
CV. According to the data, the overall familiarity
with the document is low, which is somewhat
contradictory to the data received in question 1
(familiarity with the CEFR — 80.8%) and question
2 (familiarity with the CV — 57.7%). Only 44.2 %
of the participants of the survey (23 teachers) are
familiar with the philosophy of the CEFR/CV that
stipulates an action-oriented approach to teaching
and assessment. Even fewer respondents
(40.4%) familiarized themselves mostly with the
scales and descriptors. And 36.5% (19 teachers)
checked the CEFR/CV-related concepts while
reading other papers. Some teachers learnt
about the document through participation in
training and workshops: 32.7% (17 teachers)
were involved in activities based on CEFR/
CV descriptors during workshops; 28.8% took
part in workshops on the CEFR/CV. 30.8% of
the respondents read the whole document. The
same number of teachers (30.8%) studied some
parts of the document thoroughly and only a
mere 15.4% of the respondent studied the whole
CEFR/CV thoroughly.

| have studied the whole CEFR/CV thoroughly _
| have studied some parts of the CEFR/CV thoroughly _
| have read the whole CEFR/CV to get the general idea _
| have read some parts, mostly scales and descriptors _
| know the philosophy of the cerr/cv - |

I have followed presentations/ took partin workshops
on the CEFR /CV

| have performed some activities based on CEFR/ CV
descriptors

I have looked up some concepts referred to or
mentioned in the papers | read

0%

5% 10% 15% 20% 25% 30% 35% 40% 45% 50%

Fig. 2.Teachers’ Knowledge on the CEFR/CV (n=52)
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Figure 2 suggests low (> 50%) level of
Ukrainian university teachers’ familiarity with the
CEFR/CV. Mostly, those teachers who are famil-
iar with the document studied, read or looked up
to only some of its parts. Besides, a mere third of
the teachers familiarize themselves with the doc-
ument under professional guidance during pre-
sentations or workshops. The results acquired
might testify for the need of a further training with
the CEFR and other related materials.

Establishing experience in the CEFR/CV
indicated on a 5-point Likert scale.

All questions in sections B, C and D were
grouped around how extensively teachers use
the CEFR/CV in their everyday professional
practices and explored teachers’ experience in
aligning the CEFR/CV and teaching, developing
teaching material and assessment.

Aligning the CEFR/CV and teaching

Generally, teachers reported quite high levels
(48-69%) of established experience in employing
the CEFR/CV in designing syllabuses, courses,
creating tests/exams etc. (question 4a). Most fre-
quently teachers used the CEFR/CV for creating
tests and exams (69%) and quite often for mark-
ing tests (61.5%), which, according to Alas and
Liiv (2014), is obvious, at least for the Ukrainian
context, ‘..as the CEFR is probably considered
by the majority of teachers as a testing docu-
ment’ (p.12). Also, very often teachers reported
to use the CEFR/CV for developing syllabuses
(67.3%) and designing courses (65.4%). Other
aspects of evaluation pertaining to teaching such
as developing teaching materials (55.8%), using
the CEFR/CV while undergoing professional de-
velopment activities (50%), evaluating language
learning needs (48.1%) or describing language
policies, as well as doing self-assessment (46%)
are represented slightly less compared to creat-
ing tests, marking and developing syllabuses and
courses. It is surprising, though, that on average
one fourth of the teachers rarely or never used
the CEFR/CV.

The analysis of the responses to question
4b showed that out of 52 teachers 40 teachers
(76.8%) developed courses based on the CEFR/
CV. The range of these courses is impressively
varied, e.g. English for Specific Purposes (ESP),
grammar, general English, academic writing and
rhetoric in communication in English, teaching
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English and teaching methodology, practical
translation, etc. Most frequently the CEFR/CV
was used to design courses in ESP (16 mentions
(30.7%)), General or Practical English (10 men-
tions (19.2%)) and teaching English methodolo-
gy (5 mentions (9.6%)). Moreover, the respons-
es to question 5 demonstrated that 75% of the
participants (39 teachers) found the CEFR/CV
significant for developing a syllabus for a course:
69% of them often or very often used the doc-
ument as a benchmark for developing syllabus-
es; 64% often or very often relied on the national
CEFR-related curriculum and 60% relied on a
selected CEFR/CV related textbook; and 64% of
the respondents often or very often aligned the
textbook objective with the CEFR/CV. Besides,
roughly half of the respondents (53.8%) believed
that they often had to include the objectives that
reflect learners’ real-life needs irrespective of the
fact whether the syllabus is based on the CEFR/
CV or not.

The data show that 35 teachers (67%) used
the CEFR/CV for creating tests and exams which
matched Fulcher’'s (2010) inference that the
CEFR was mainly applied for standards-based
assessment. Most often teachers reported the
use of the CEFR/CV for developing summative
tests at the end of the term or completion of the
course for levels A1-B2. The document was also
applied for high-stakes exams such as the final
qualification exams for Bachelor students or en-
trance exams for Master students. Moreover,
the CEFR/CV was utilized as a part of formative
assessment of listening, speaking, writing and
reading skills. Thus, an overall analysis of the
information provided in question 4c showed that
nearly three quarters of the participants used the
CEFR/ CV while creating exams.

Aligning the CEFR/CV and teaching mate-
rial

This part of the questionnaire (questions 6-9)
primarily refers to teachers’ skills to relate teach-
ing material with the CEFR/CV. Four potential
uses of the CEFR/CV with teaching materials
were suggested in the questionnaire: 1) course
evaluation; 2) textbook evaluation; 3) conceptual
and language complexity of the tasks and activi-
ties evaluation 4) process of developing teaching
material and textbooks.
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A high confidence level can be detected
among the participants of the study about their
abilities to match the course objectives and tasks
to real life language needs (question 6). 62%
of the teachers claimed that the ability to eval-
uate course characteristics is a part of their daily
teaching. Also, most of the participants agreed
that the teaching materials applied align with the
CEFR/CV. For example, 63% expressed a high
level of agreement that objectives and the tasks
of the course based on a textbook aligned with
the CEFR/CV match all-real life needs of the
learners. However, 23% of the teachers indicated
that there are mismatches between the real-life
needs of the learners and the course objectives
and tasks. Furthermore, 59.6% of teachers also
reported that only some of the real-life language
needs of the learners matched the course objec-
tives and tasks in the course based on a textbook
aligned with the CEFR/CV; and only roughly 10%
claimed the opposite. A further investigation
based on qualitative data such as e.g. interviews
that will encourage teachers to share evidence
of mismatch in the course based on a textbook
aligned with the CEFR/CV may be necessary.

The CEFR/CV is obviously one of the most
important documents for the European language
community that serves the objectives of improving
language teaching and learning (Alas & Liiv, 2014;
Cagataya & Gilrocak, 2016). This opinion was
unanimously shared by the teachers engaged in
the study who made a point of choosing a text-
book aligned with the CEFR/CV (question 7). 67%
of the teachers also often or very often checked
whether the book that claimed to be aligned with
the CEFR/CV really covers the relevant skills and
competences. Yet, 60% of teachers claimed that
they often or very often evaluated whether the
textbook matched their teaching philosophy rather
than its alignment with the CEFR/CV. Again, the
data is inconclusive as it is not obvious what is
a more significant criterion in selecting a textbook
for a Ukrainian English teacher at the tertiary lev-
el — it being aligned to the CEFR/CV or it match-
ing one’s professional beliefs or both. At the same
time, a staggering 92.3% of respondents indicated
that if the textbook is aligned to the CEFR/CV the
conceptual and language complexity of the tasks
and activities are relevant (question 8).
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Regarding the teachers’ experience in develop-
ing the teaching material and textbooks, the CEFR
serves very frequently as a blueprint for develop-
ing teaching materials and textbooks. Thus, 78.8%
of respondents compared teaching objectives with
those set in textbooks and aligned with the CEFR,;
66% of teachers often or very often compared their
teaching objectives with the CEFR. Yet, an impres-
sive 53% often or very often relied on their intuition
and teaching experience rather than on the docu-
ment and 39% claimed to do it sometimes.

Aligning the CEFR/CV and assessment

In this section the questionnaire items (ques-
tions 10 and 11) were concerned with the uses of
the CEFR for designing tests and implementing
self- and peer-assessment practices. Alas and
Liiv (2014) stated that most teachers at all lev-
els tend to primarily regard and use the CEFR
as guidelines for conducting assessment and
marking students’ work. In a Ukrainian context,
the CEFR is also viewed as a benchmark for as-
sessment. The general practice is that Ukrainian
teachers both design their own progress/achieve-
ment tests and use ready-made tests. In most
cases, the participants of the study reported that
they checked if the construct of the tests offered
by the textbook matched the CEFR proficiency
descriptors (59%); or they used ready-made tests
that were aligned to the CEFR (54%). 57% of the
teachers checked the relevance of the construct
of self-made tests with the CEFR descriptors
and scales and 51% compared self-designed
tests with ready-made tests that were aligned
to the CEFR. Yet, 26% of the participants of the
study often or very often used tests offered by
the textbook without questioning their alignment
to the CEFR and as many as 43% of the teach-
ers claimed that they often designed tests them-
selves, relying on teaching experience.

Another important finding of this section was
that an impressive 62% of the teachers admitted
that they often or very often modified the complex-
ity of ready-made tests to the actual CEFR level
of their students or test takers. This might be an
indication that there is an understanding among
the participants of the study that the document
cannot be regarded as some normative docu-
ment. Instead, the document should be modified
and adapted in every local context (Cambridge
ESOL Examinations, 2011).
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Question 11 focused on how self- and
peer-assessment practices of the respondents
aligned to the CEFR. The teachers understood
the importance of criteria for self- and peer-
assessment to be efficient, as 75% of the
respondents claimed that they always helped
students identify some criteria and 46% never
or rarely asked their students to rely on their
impressions while conducting self or peer-
assessment. The data also demonstrated that
the CEFR-based can-do statements are much
more often introduced and explained to students
than ‘1 can do statements’ from the European
Language Portfolio (64% vs 49%). Also, 51% of
the teachers found it necessary to tailor the CEFR-
based can-do statements and 41% customized ‘|
can do statements’ from the European Language
Portfolio to their actual context and needs.

Professional development needs in
mastering the CEFR/CV

This section presents the findings about the
respondents’ professional development needs
in mastering the CEFR/CV, with items about
the teachers’ perceived level of their CEFR/
CV proficiency (question 12); their perceived
confidence in performing CEFR/CV-related
activities; and questions about the teachers’
perceived professional training needs in the
CEFR/CV.

61% of the respondents expressed a
high degree of confidence about themselves

as CEFR/CV users. A proficiency level was
claimed by 5 respondents (9.6%); 7 teachers
(13.4%) perceived themselves confident users
of the CEFR/CV and 20 teachers (38%) —
quite confident. The other 38% of the teachers
reported to be developing (30.4%) and beginning
(7.6%) users. These results are consistent with
the data of question 13 which indicated overall
perceived confidence (69%) in performing most
of the CEFR/CV-related activities offered in the
question item. An impressive 82.8% believed
themselves to be able to successfully distinguish
between CEFR levels; 78.8 % — implement an
action-oriented approach in their teaching. 75%
of the teachers reported to successfully locate
scales and descriptors; use the CEFR to align
and develop materials; match tests offered in
the textbooks to the CEFR levels and explain
to students the purpose and use of the CEFR.
Respondents expressed a slightly lower level
of confidence in their ability to match activities
offered in textbooks to the CEFR levels (67%),
adapt CEFR descriptors to local needs (65%), or
align self-constructed tests to the CEFR (59.6%).
The teachers’ confidence only dropped a little
when asked about their ability to perform CV-
related activities — to apply descriptor scales for
mediation, plurilingualism and pluriculturalism
in their teaching with roughly half (55.7% and
51.9%) of the teachers claiming to be able to
perform these activities successfully.

Table 3
The Results of Question 13 Gauging Teachers’ Confidence of Performing the CEFR/CV-related
Activities
Question 13 n=52
Neither .
| feel confident when... Strongly Agree agree nor Dis- Strongly
agree di agreer disagree
isagree
applying an action-oriented ap- o o o o
proach in my teaching. 8 (15.3%) 33 (63.5%) 8 (15.3%) 3 (5.8%) 0
locating scales/descriptors in the
CEFR?Nhen o ded P 9(17.3%) | 30(57.7%) | 10(19.2%) | 3 (5.8%) 0
using information from the CEFR to o o o o
alignidevelop materials. 9 (17.3%) 30 (567.7%) | 10(19.2%) | 3 (5.8%)
matching students’ language profi- o o o o
ciency with the CEFR levels. 12 (23.1%) 31 (59.6%) 6 (11.5%) 3 (5.8%)
matching activities offered in text-
books with the CEER levels. 10 (19.2%) 25 (48%) 11 (21.2%) | 6 (11.5%)

13
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Continuation of the table 3

matching tests offered in textbooks/
exams preparation booklets with the
CEFR levels.

10 (19.2%)

29 (55.7%) | 9(17.3%) | 4 (7.7%)

adapting CEFR descriptors to local

(o)
needs. 8 (15.3%)

26 (50%) | 16(30.1%) | 2 (3.8%)

aligning self-constructed tests to the

CEER 5 (9.6%)

26 (50%) | 17 (32.7%) | 4 (7.7%)

applying descriptors scales for pluri-
lingualism and pluriculturalism in my
teaching.

7 (13.5%)

20 (38.5%) | 17 (32.7%) | 4 (7.7%) | 4 (7.7%)

applying descriptors scales for me-

0,
diation in my teaching. 7 (13.5%)

22 (42.3%) | 16 (30.1%) | 4 (7.7%) | 3 (5.8%)

explaining to students the purpose

and use of the CEFR/CV. 14 (26.9%)

25 (48%) | 8(15.3%) | 3(5.8%) | 2(3.8%)

The final question (question 14) concerning
CEFR/CV training needs demonstrated that
despite self-reported high levels of confidence
to perform in CEFR/CV-related activities,
the teachers likewise expressed the need
for further training. There is a large number
of the respondents who indicated an almost
equal need for every sort of training: 89%
expressed the wish to be able to contextualize
‘can-do-statements’ to enhance students’ self-
assessment and reflection skills; 88% — to teach
students to understand their progress; 85% — to
tailor the CEFR recommendations to the local
context; 82% — to fit teachers’ assessment to
the CEFR/CV philosophy; 82% - to evaluate
self-developed syllabuses and assessments,
linking them to the CEFR/CV; 81% — to develop
the CEFR-linked assessment; 79% — to navigate
the CEFR efficiently to find relevant information;
75% — to apply the CEFR to teachers’ teaching
and assessment; 75% — to develop CEFR-linked
syllabuses; 73% — to get a clear understanding
of the CEFR philosophy, including an action-
oriented approach (Figure 3).

In terms of most pressing training needs,
the data of question 13 yielded top three areas
of concern. The teachers expressed the least
degree of confidence about 1) aligning self-con-
structed tests to the CEFR/ CV; 2) applying de-
scriptor scales for mediation in their teaching; 3)
applying descriptor scales for plurilingualism and
pluriculturalism in their teaching. However, as
Figure 3 shows the teachers would like to receive

professional training in all kinds of areas men-
tioned in the questionnaire.

Discussion

The present research has added to a growing
body of the CEFR — studies by providing insights
into a Ukrainian university teacher CEFR/CV pro-
file and their CEFR/CV-related training needs.
The respondents of the questionnaire who were
university teachers and in their majority were
PhD and Master degree holders reported a high
degree of familiarity and expertise in the use of
the CEFR/CV in their professional life for variety
of purposes. Thus, the study confirmed a signifi-
cant influence of the document in the EFL class-
room in Ukrainian higher education institutions.

The findings of the questionnaire seem to
indicate that in its majority Ukrainian teachers’
level of familiarity with the CEFR/CV is obvious-
ly above average. The teachers found the doc-
ument to be a useful instrument for the elabo-
ration of language syllabuses for a wide range
of language courses, designing tests and exam-
inations and for developing teaching material
and textbooks. Similar findings were reported by
Alih et al. (2020) study who gauged Malaysian
school teachers’ engagement in the development
of CEFR-related teaching materials. Contrary to
the findings in this study, all informants in Alih et
al. (2020) indicated that the safest way to align
teaching with the framework was to use a CE-
FR-based textbook, which was approved by the
Ministry of Education. Workload and time pres-
sure made Malaysian teachers reluctant to em-

14
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ar-
S

m to geta clear understanding of the CEFR philosophy, including an action-oriented approach

m to applythe CEFR to teachers’ teaching and assessment

to develop CEFR-linked syllabuses

to navigate the CEFR efficiently to find relevant information

® to develop the CEFR-linked assessment

® to evaluate self-developed syllabuses and assessments, linking them to the CEFR/CV

m to fit teachers'assessment to the CEFR/CV philosophy

® to tailor the CEFR recommendations to the local context

m to teach students to understand their progress

® to contexualize 'can-do-statements' to enhance students'self-assessment and reflection skills

Fig. 3 The Results of Question 14: Gauging the Teachers’ Training Needs

bark on the development of any additional mate-
rials matching the CEFR construct.

Another positive finding of the questionnaire
is that three quarters of the teachers in the study
claimed to check the relevance of the construct of
ready-made tests or self-designed tests with the
CEFR/CV. This might be an indication that there
is an understanding of an important message of
the framework that it is not a ‘seal of approval
and it ‘cannot cover every possible language
context’ (Cambridge ESOL Examinations, 2011
p.4) but it should be tailored to and customised in
local contexts (ibid.). Besides, most of the teach-
ers report that they understand the importance
of criteria and can-do statements for students to
conduct self- and peer-assessment effectively.
The respondents in Alas and Liiv's study (2014)
similarly valued the CEFR because it is adaptable
to many language situations and local contexts
and is useful for the development of placement
tests and preparations to exams. «lt is a guide to
different kinds of evaluation; it allows the teacher
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to select/ customize resources; it serves a com-
mon framework for assessment and feedback.»
(Alas & Lii, 2014, p.13). However, a noticeable
group of teachers in the present study (19.2% for
the CEFR and 17.3% for the CV to the CEFR)
had never heard of the documents. Surprisingly,
these results can be seen as confusing as more
teachers (19.2%) have never heard of the CEFR,
which has been a key language policy document
in defining (foreign) language instruction and
evaluation in Europe for 20 years, while its Com-
panion Volume is a rather recent document of
2020 that complements the CEFR.

A study by Hakim (2015) shows an over-
all correlation between teacher experience and
assessment practices used in the classroom.
Similarly, Broek and Ende (2013) brought the
evidence of a strong link between the familiari-
ty with the framework and a general approach to
learning, teaching and material use. Still, it was
expected that some of the teachers in the present
study might place their intuition and teaching ex-
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perience above any document, despite its signif-
icance. Yet, the fact that half of the experienced
teachers claimed that they often relied on their
intuition and teaching experience while develop-
ing materials and textbooks or asked students to
rely on their impressions while conducting self-
and peer-assessment points that assessment in
Ukraine is not regulated by a common standard.
Kvasova & Kavytska (2014), in their investiga-
tion of Ukrainian teachers’ assessment literacy,
confirmed that an overwhelming maijority of the
teachers in their study expressed the need for
training in reliability and validity both at the basic
and advanced levels. Moreover, the same study
brought evidence that university teachers tend
to depend on their intuition rather than making
grounded criteria judgments of learners’ perfor-
mance. In this regard, Elliot (1994) concluded
that when a policy conflicts with teachers’ expe-
riential knowledge regarding what practice works
the best in the classroom, then teachers often
find it difficult to change their way of teaching,
that also might be the case for the teachers in this
study. Additionally, Hai and Nhung (2019), in their
comprehensive review of literature, pointed out to
the research findings about ‘resistant to change’
teachers who are unwilling to implement innova-
tion to teaching’ (p.42). This often is the case of a
‘top-down’ adoption of the CEFR when the docu-
ment was forwarded to teachers without sufficient
explanation, training and contextualization (ibid.).
The findings of the present study also confirmed
that Ukrainian teachers possibly lack training in
the use of the CEFR/CV and need upgrading with
the respect of the CEFR/CV philosophy and its
potential use (82% expressed the need for the
training in integrating teachers’ assessment to
the CEFR/CV philosophy; 73% — to get a clear
understanding of the CEFR philosophy, includ-
ing an action-oriented approach). Besides, con-
tradictory findings of questions 6, 7, and 8 about
teachers’ skills to relate teaching material with
the CEFR/CV might indicate that, being more fa-
miliar with the CEFR/CV, respondents could give
clearer answers about their experience in the use
of the CEFR/CV.

There are other results that also appear
quite contradictory, for example regarding train-
ing needs related to the CEFR/ CV, 73% of the
respondents expressed the need to be able to
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get a clear understanding of the CEFR philos-
ophy, including an action-oriented approach,
while 78.8% of the teachers reported to feel con-
fident to implement an action-oriented approach
in their teaching. Many times, teachers did not
specify any exact problem area, and many times
the questionnaire yielded contradictory results.
Some further investigations such as follow-up in-
terviews or introspective methods would possibly
have provided further in-depth insights. The pres-
ent study, in analogy with Alas and Liiv (2014),
has not been able to establish any obvious areas
of Ukrainian university teachers’ further profes-
sional development as respondents expressed
the need for training or needed training in every
CEFR-linked area. One reason might be that ‘the
precise nature of the training is harder to be de-
termined judged solely by the results of the ques-
tionnaire’ (Alas & Liiv, 2014, p.18). Also, research
on language assessment literacy training needs
e.g. by Tsagari and Vogt (2017) with language
teachers revealed the difficulty that teachers have
in identifying specific training needs they might
have due to their lack of expertise. The teachers’
lacking ability to identify specific training areas
that become obvious in the present study might
have similar reasons. The respondents’ sugges-
tions to use the CEFR/ CV for conducting self-
and peer-assessment is helpful for a possible
training course specification. Noticeably, assess-
ment for learning has become a more dominant
tendency in assessment reforms in the USA and
Europe from 2010 until present (Coombe et al
2020; Vogt and Tsagari 2014). Thus, Ukrainian
teachers at tertiary level possibly need a compre-
hensive course that will familiarize them with the
philosophy of the CEFR/CV, give more tangible
guidance how to align teaching, material design,
and test development to the CEFR/CV and how
to implement an action-oriented approach in
learning and teaching.

Conclusion

The article investigated Ukrainian university
teachers’ degree of familiarity with the CEFR/CV;
their experience in using the CEFR/CV for variety
of purposes as well as their training needs in re-
lation to mastering the CEFR/CV.

The data was presented in frequencies and
percentage to give a picture of a Ukrainian uni-
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versity teachers’ level of literacy with the CEFR/
CV. Yet, the fact that the study was conducted
in one educational context and involved a rela-
tively small number of the language teachers can
be seen as a limitation of the study in terms of
its generalisability. Thus, the study cannot claim
generalisability and the findings cannot be rep-
resentative for drawing consistent conclusions.
On the other hand, it was geared to a specific
context and may well have given interesting in-
sights despite its limitation in sample size. To
establish more conclusive results regarding
Ukrainian university teachers’ familiarity, exper-
tise and training needs with the CEFR/CV, fur-
ther in-depth research involving a larger sample
and using qualitative research instruments such
as interviews and focus groups data collection in-
struments in addition to the questionnaire survey
may be necessary.

The research findings demonstrated a high
degree of Ukrainian university teachers’ familiari-
ty with the CEFR/CV. This is an indication that the
CEFR/CV is a significant document for this group
of stakeholders and is perceived an effective tool
of quality teaching, learning and assessment. The
teachers also reported to be confident users of
the document and claimed efficacy in implement-
ing the philosophy of the CEFR/CV in their daily
professional activities. However, they also tend-
ed to express the need for professional develop-
ment in every CEFR/CV-related area presented
to them, thus showing little focus. An impressive
majority of the respondents specifically wanted
to be able to customize the can-do-statements to
build students’ self- and peer-assessment skills
and help them in self-directed learning. It would
be necessary for future research to investigate
the reasons for the discrepancies encountered in
the data. A mixed-methods design involving qual-
itative data collection instruments like interviews
or introspective methods might yield more in-
depth answers to the questions of Ukrainian uni-
versity teachers’ confidence and training needs.
Additionally, it would be worthwhile investigating
the actual practices of university teachers con-
cerning the use of the CEFR / CV and relate them
to self-reported practices and needs, e.g. by way
of document analysis (of syllabuses, textbook
texts, learner texts) or by classroom observation.
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As a pedagogical implication of the findings,
developing a series of workshops or training ses-
sions in order to assist university teachers in their
professional development needs might be a nec-
essary step, based on the collected findings. An-
other area of focus for further research might be
a study investigating success rate of the intended
training.
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Appendices
APPENDIX A
QUESTIONNAIRE ON CEFR / CV LITERACY OF UNIVERSITY FL TEACHERS

A. Establishing familiarity with CEFR

1. Complete the statement. Tick as appropriate. You can tick more than once.
| have familiarized myself with the CEFR (2001) ...
— only heard about it and/or read references to it in papers/theses/curricula

independently
your answer

within some teacher training workshop(s)/programme

2. Complete the statement. Tick as appropriate. You can tick more than once.
| have .... the Companion Volume to the CEFR (2020) henceforward (CEFR / CV) [1].

never heard about

familiarized myself with ... independently
your answer

only heard about it and/or read references to it in papers/theses/curricula
familiarized myself with ... within some teacher training workshop(s)/programme

3. To what extent are the statements about KNOWLEDGE OF THE CEFR / CV true for you on a

scale from 1 (totally disagree) to 5 (fully agree)?

— | know the philosophy of the CEFR/CV (action-oriented approach)
— | have read parts of the CEFR/CV, mostly scales and descriptors
— | have studied the whole of the CEFR/CV thoroughly

— | have studied some parts of the CEFR /CV thoroughly

19



ARS LINGUODIDACTICAE - 9 (1-2022)

I have read the whole of the CEFR/CV to get the general idea
| have read some chapters of the CEFR/CV to get the general idea
| have looked up some concepts referred to or mentioned in the papers | read
| have followed presentations / took part in workshops on the CEFR /CV.

— | have performed some activities based on CEFR/CV descriptors during workshops

B. Establishing experience in the CEFR use

4. To what extent are the options completing the statement about the USE OF THE CEFR / CV true
for you on a scale from 1 (never) — 5 (very often)?

| have used the CEFR while | was engaged in ... .
developing syllabuses
If yes, please specify what courses you have used it for:
designing courses
If yes, please specify what courses you have used it for:
developing teaching materials/text books
creating tests/exams

-If yes, please specify what test / exams you have used it for:

— marking tests/exams

— teacher training workshop(s)/programme(s)

— self-assessment

— evaluating language learning needs for some research study

— describing language policies

5. If you have no experience of developing a syllabus, please skip this question

To what extent are the options completing the statement true for you on a scale from 1 (never) — 5
(very often)?

While developing a syllabus for the course | teach, I tend to ...

— use the CEFR as a benchmark for developing teaching materials

— rely on the national curricula aligned to the CEFR (2001) (HikonaeBa Ta iHwi, 2001), (bakaeBa,
BopuceHko Ta iHwi, 2005)

— rely on a selected textbook in case it is aligned to the CEFR

— align the textbook objectives with the CEFR to make sure they are relevant for my course

— include the objectives that | think reflect the real-life needs of the learners

C. Perceptions of the applied teaching materials in terms of their alignment with the CEFR

6. To what extent are the options completing the statement true for you on a scale from 1 (never) — 5
(very often)?

While teaching a course based on a textbook aligned to the CEFR, | perceive that ... .

— all real-life language needs (domains, competences, activities) of the learners match the course
objectives and tasks

— some of the real-life language needs (domains, competences, activities) of the learners match
the course objectives and tasks

— mismatches between real-life language needs (domains, competences, activities) of the learners
and the tasks are frequent

7. To what extent are the options completing the statement true for you on a scale from 1 (never) — 5
(very often)?

When | choose a textbook for my course, | ... .

— make a point of choosing a textbook that is aligned to the CEFR.

— check whether it is really aligned to the CEFR (eg. covers the relevant skills, competences, etc.)

— evaluate the quality of the textbook and its matching my teaching philosophy rather than its align-
ment with the CEFR

8. To what extent are the options completing the statement true for you on a scale from 1 (never) — 5
(very often)?
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While teaching a course based on atextbook aligned to the CEFR, | perceive that the concep-
tual and language complexity of the tasks and activities are ... .

— too high

— appropriate

— too low

9. To what extent are the options completing the statement true for you on a scale from 1 (never) —5
(very often)?

While developing teaching materials/text books, I tend to ... .

— totally rely on my intuition and teaching experience

— compare the teaching objectives with those set in materials/textbooks aligned to the CEFR

— make a point of checking the teaching objectives that | set with the CEFR

D. Aligning self-constructed tests to the CEFR

10. To what extent are the options completing the statement true for you on a scale from 1 (never) —
5 (very often)?

While creating tests/exams, Itend to ... .

— use progress/achievement tests offered by the textbook without questioning their alignment to
the CEFR

— use progress/achievement tests offered by the textbook but check if the construct of the test
matches the CEFR proficiency descriptors

— use progress/achievement tests offered by the textbook but modify their complexity according to
the actual CEFR level of learners/test takers

— use ready-made tests aligned to the CEFR from various sources

— design the test myself relying on my intuition and teaching experience

— design the test myself comparing the construct of self-created tests with available tests that
claim to be aligned to the CEFR

— make a point of checking the construct of my own test with the CEFR scales/descriptors

11. IF YOU DON‘T PRACTICE SELF — OR PEER-ASSESSMENT, PLEASE SKIP THIS QUES-
TION

To what extent are the options completing the statement true for you on a scale from 1 (never) — 5
(very often)?

While preparing students for conducting self- or peer-assessment, | ... .

— ask them to rely on their impressions

— help them to identify some criteria and use them
introduce them to CEFR-based «can-do statements» and explain how to use them
introduce them to CEFR-based «can-do statements» tailored by myself to the actual setting/
needs and explain how to use them

— introduce them to «/ can-do statements» from the European Language Portfolio and explain
how to use them

— introduce them to «/ can-do statements» from the European Language Portfolio tailored by my-
self to the actual setting/needs and explain how to use them

E. Establishing professional development needs in mastering the CEFR

12. Please indicate your level of literacy in the CEFR / CV on a scale. Tick as appropriate.

Beginner | Developing Quite confident | Confident Proficient
I would think of myself as a| (1) (2) (3) (4) (5)
CEFR/CV user who is ... .
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13. Please indicate your level of confidence in performing the following CEFR-related activities on

a scale. Tick as appropriate.

| feel confident when ... .

strongly
disagree

disagree

neither
agree nor
disagree

agree

strongly
agree

applying the philosophy of the CEFR (ac-
tion-oriented approach) in my teaching

locating information (e.g. scales/ descriptors,
activities/strategies) in the CEFR /CV when
needed

using information from the CEFR / CV to
align/develop materials

matching my students’ language proficiency
with CEFR levels

matching activities offered in textbooks to
CEFR levels

matching tests offered in textbooks/exam
preparation booklets to CEFR levels

adapting CEFR descriptors to local needs

aligning self-constructed tests to the CEFR
/I CV

applying descriptor scales for plurilingualism
and pluriculturalism in my teaching

applying descriptor scales for mediation in
my teaching

explaining to students the purpose and use
of the CEFR/CV

14. To what extent are the options completing the statement true for you on a scale from 1 (totally

disagree) to 5 (fully agree)?
| would like to be able to ... .

— get training in applying the CEFR to my teaching and assessment
— gain a clear understanding of the CEFR philosophy (action-based approach, competences /

modes, activities)

— navigate the CEFR efficiently to find relevant information e.g. relevant scales and descriptors

— develop CEFR-linked syllabuses
— develop CEFR-linked assessments

— tailor the CEFR recommendations to my local context
— fit my teaching/assessment to the CEFR / CV philosophy

— evaluate self-developed syllabuses and assessments, linking them to the CEFR / CV

— teach students to understand their progress
— contextualize «can-do-statements» to enhance students’ self-assessment and reflection skills

Personal data of respondents

15. Tick (V) in the appropriate boxes to provide accurate information about yourself.

15.1. Age
23-28

29-36

37-45
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46-55
<56

5.2. Teaching experience in university (years)
1-5
5-10

10-15

15-20

20-25

15.3. The courses you teach. Tick as appropriate.

Course Tick (V) Level Tick (V)
General English Bachelor

GE grammar Master

GE phonetics PhD students

ESP Post-doctoral

EAP International students

15.4. Qualifications

Specialist

Master's degree
PhD
DrSc

[1] https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-teach-
ing/16809ea0d4

OCMMUCINEHHSA 3 HAHb BUKITAQAYA YKPAIHCbKOIO YHIBEPCUTETY NMPO CEFR/CV:
CTBOPEHHA NMPO®ITIO BUKINNAOAYA YHIBEPCUTETY B JIOKAJIbHOMY KOHTEKCTI

Kapin ®ort (HimeuuunHa), Onbra KBacoBa (YkpaiHa), Biktopisa Ocigak (YkpaiHa)

AHomauis

MocTaHoBKa npobnemu: 3azanbHoespornelicbki pekomeHOauii 3 MoeHoi oceimu (3€P) ernposadxeHo & cu-
cmemMy ocgimu 6azambox KpaiH sk dosidkosuli OOKYMeHmM 3 Memoto CmaHO8MEeHHS CriflbHO20 PO3YMIHHS € 8pO-
nelicbKoi MOBHOI MOMIMUKU ma y3200XKEeHHST MiXkHapoOH020 cmaHdapmy Mpoyecie Hag4yaHHs, 8UKIadaHHS ma
ouiHr8aHHs. Hesgaxarodu Ha wupoke susHaHHs 3€EP (2001) ma JonosHeHHsi 0o 3EP (3€P) (2020) sik echek-
MUBHUX IHCMPyMeHmMI8 ¢hopMy8aHHSI HOBUX MPUHUUII8 MOBHOI € 8pornelicbKoi oceimu, 3 acmocy8aHHs OOKY-
MeHmig y HasyaribHoMYy rpoueci 8idbysaembcsi 3 rnegHUMU mpyOHowamu. Pedynbmamu aHarisy 0ocnioxeHb
ceif04ampb, W0 00 OCHOBHUX MeperoH peanizauii 3EP Hanexamb po3biKHOCMI MK Micuyesumu (OKanbHUMU)
cmpameeaisiMu Hag4yaHHS U OUiHK8aHHS U yHisepcanbHumMu npuHyunamu 3€P/A3EP. Kpim uybozo, nomimHul He-
docmammHili piseHb npogbeciliHoi 0bid3HaHOCMI 8uKnadadie 3 OOKyMeHmaMu ma MmexHOM02IIMU 8rPpO8adKeHHs
3EP/I3EP y Hag4anbHUU rpouec.

MeTta cmammi ronszae y eugdeHHi numaHHs1 pieHs1 npogheciliHoi KoMnemeHmMHocmi, 3 HaHb ma 0oceidy eu-
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Knadayie yKkpaiHCbKUX suwlig y 3acmocysaHHi 3EP (2001) ma A3€P (2020) y Hag4yaHHI IHO3eMHUX MO8.

MeTtoponoria pocnigxeHHs: [Jo docnidxeHHs1 6yno 3 arny4eHo 52 suknadadi aHeniticbKoi MO8U 3 PIi3HUX YHi-
sepcumemis YkpaiHu. Pe3yrnbmamu 6yrio ompumMaHO WiisixoM oriocepedKkog8aH020 O0CTiOKeHHS 3 a 00MOMO200
onpauybsaHHs1 0aHUX aHOHIMHO20 CMPYKMYypo8aHO20 OHIalH onumyeaHHs. [JocnidxeHHs1 6yro nposedeHe 8idro-
8IOHO 00 MiXKHaPOOHUX emuYHUX npuHyuniie. s iHmeprnpemauii ompumaHux pe3ysibmamig 8UKopuUCmoeyeascsi
Memo0 0rnuco8ol cmamucmukKu.

Pe3ynbraTtu: Y cmammi npedcmaerneHi nonepedHi pesyrnbmamu 0ocrioxXeHHs1 W o000 pieHs npogheciliHoi KoM-
nemeHmMHocmi, 3 HaHb ma doceidy sukadadie yKkpaiHcbKux suwig y sukopucmanrHi 3EP (2001) ma A3€EP (2020)
y HasyaHHi iHo3eMHuUX mMo8. [poaHarizogaHO Koo npogheciliHux iHmepecie 3 yrnposadxeHHss 3EP/A3EPR ski
suknadayi npagHyms rioenubumu. Ompumani pe3ysibmamu cgeid4amp fpo 8UCOKUU pieeHb 0bisHaHOCMI 8UKIIa-
Oayie 3 OOKyMeHmamu ma yceiOOMIIEHHS IX 3 HAYEHHS Y MPOCYy8aHHI 3 a2aslbHOEBPONeliCbKUX YiHHocmed y Hag-
YaHHiI, sukradaHHi ma OuiH8aHHI. [JoKyMeHmu 8u3HatombsCsi eQheKmuBHUMU iHCmMpyMeHmamu y pegbopmyeaHHi
0Cc8iMHbBOI cucmemu, ocobrusy posb y sKil gidiepae Hag4asibHa agmoHomiss cmydeHmis. [lpome, pe3ynbmamu
eKkasyromb Ha nompeby e noenubneHHi npogecitHoi KoMnemeHmMHocmi suknadayig 3 yrpoeadXeHHs1 OCHOBHUX
npuHyunie 3EP/I3EP y HagyanbHUU npoyec, wo dae 3 Mogy asmopam 3 pobumu 8UCHOBOK MPO HEObXiOHICMb
CMBOPEHHST KOMIMIIEKCHO20 KypCy 3 yrposadxeHHs1 3a2arnbHOe8POneliCbKUx pekomeHoauil y Hag4aHHs iHO3eM-
HUX MO8 3 Memoro noanubrieHHs npoghecitiHoi KomrnemeHmMHocmi 8ukadadie ma CripusiHHsI SKOCmi MOBHOI 0C8i-
mu 8 YKpaiHi.
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