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EXPERIMENTAL TRAINING OF PRE-SERVICE TEACHERS TO ASSESS CONTENT
IN INTEGRATED LISTENING-INTO-WRITING

As part of a broader investigation into pre-service teachers' assessment literacy, this paper focuses on training
undergraduates to assess content in integrated listening-into-writing. The article emphasises the importance of
analysing the content of students' writing separately from other criteria, in particular, language accuracy.
Grounded on the constructivist and action-oriented approaches to acquiring knowledge and skills, the findings
and propositions are presented as scaffolded training activities. The experimental training sessions were
conducted as workshops for 3rd-year students (n = 25) within the Testing and Assessment course at Taras
Shevchenko National University of Kyiv. The improved quality of students’ reflections on the ILW samples they
assessed during the workshop reflected the positive outcome. The paper summarises the experience and
outlines pedagogical challenges, learning outcomes, and potential opportunities in higher education.
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integrated ones, 41% of respondents still feel
Introduction underprepared for assessing integrated skills
Interest in developing language assessment  (Kvasova & Kavytska, 2014). One significant
literacy (LAL) in pre-service teachers has  obstacle to the widespread implementation of
been increasing and is now underscored by  such training for pre-service language
many scholars from different educational teachersis that LT has been relatively poorly
environments (Grainger & Adie, 2014 researched (Westbrook, 2022), resulting in a
(Australia); Flores et al., 2014 (Portugal); Lam, scarcity of academic and educational
2015 (Hong Kong); Giraldo & Murcia, 2018  materials on the topic.
(Colombia); Ukrainska, 2020, 2024 (Ukraine); In our view, teacher training for assessing
Yildirim et al., 2023 (Sweden and Finland)).  ILW should be focused on specific criteria,
One critical subskill of LAL is assessing  with each criterion being trained separately.
source-based writing, which, despite its In this paper, we delve into the criterion of
authenticity and increasing popularity, = content. According to Weigle et al. (2003),
appears to be particularly challenging to  content is regarded as the most important
assess. Therefore, pre-service teachers must  criterion for raters in the writing pieces that
undergo sufficient training to conduct such  receive the highest scores, while content
assessments effectively. and grammar as the most influential
Pre-service teachers face even more  considerations for writing receiving low
pronounced challenges when assessing  scores. Similar results are presented in the
integrated listening-into-writing (ILW) skills  research done by Kvasova et al. (2019),
due to more complex test constructs, higher  where 80% of respondents selected content
cognitive load, and the influence of the as a frequently used criterion.
source text on the product (Westbrook, The publication aims to 1) introduce
2022). At the same time, raters are often  content as a distinct criterion, separate from
expected to employ (and sometimes design ~ grammatical accuracy and lexis, in the
their own) task-specific rating scales. assessment of integrated listening-into-
Notably, although 56% of Ukrainian  writing tasks; 2) present scaffolded training
teachers prefer integrated tasks over non-  activities aimed at developing assessment
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literacy; and 3) reflect on the hardships and
present the impact of the training on
students' assessment skills.

Methodology

The study draws on the competence-
based approach, which involves building
specific professional competencies that
ensure ability to perform professional

responsibilities, and the principles of
constructivism  (Piaget, 1971), which
enable students to construct new

knowledge through cooperation, reflection
on prior experiences, and the integration of
previously accumulated skills.

At the initial stage of experimental
training, students from two groups (a total of
25 students) assessed two integrated texts
using either a holistic scale or an analytical
scale and provided feedback. The second
stage included three educational workshops
held at the Department for Methodology of
Teaching Ukrainian and Foreign Languages
and Literatures at Taras Shevchenko
National University of Kyiv. The sessions
extended from December 2022 to
December 2024 and were designed around
a specifically modified version of Diaz-
Maggioli's  (2004) framework.  The
adjustments to the framework were made to
meet specific objectives and accommodate
the limited time available for the workshops.
The final stage involved assessing and
providing feedback on two more texts.

Results and discussion

As our research focuses on training pre-
service teachers to assess ILT, analytical
and holistic rating scales have been
developed that align with the Ukrainian 12-
point assessment system. The approach is
informed by the descriptors of the ISE llI
Reading-into-writing rating scale (Trinity
College London, 2015). The descriptors
were organised into four specific criteria:

1. Content. Meeting the test task
objective;

2. Quality of integrating the source
material;

3. Text layout and coherence;

4. Lexical and grammatical accuracy.

In this study, content refers to (a) how
well the produced text aligns with the test
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task, (b) relevance and coherence of ideas,
and (c) the depth of reasoning and critical
analysis. In the preliminarily developed
12-point rating scale, Content is assessed
by a maximum of 3 points and is
represented by such descriptors:

3 points — The text fully meets the task
requirements, i.e., content is relevant;
arguments are critically analysed and well-
justified;

2 points — The text generally meets the
task requirements, i.e., arguments are
presented, though some lack critical
analysis or sufficient justification.

1 point — The text partially meets the task
requirements, i.e., arguments are present
but are not critically analysed or are not well-
supported.

0 points — The text does not meet task
requirements.

The first workshop was conducted as part
of the Testing and Assessment course. Its
overall length was 80 minutes.

The primary objective of the workshop
was to instruct students on how to evaluate
the content of authentic texts produced by
eleventh-graders using both analytical and
holistic scales. The subsidiary aim was to
shape a basic understanding of and a
positive  attitude towards assessing
integrated skills in general, as the presented
workshop is the first one in the series.

The activities were divided into five
consecutive steps: Activation, Conceptuali-
sation, Proceduralisation (adopted from
Anderson, 1993), Performance, and
Generalisation. Next, we will dive deeper into
each step and present some of the activities
implemented during the workshops.

STEP 1. Activation (up to 10 minutes).
The initial step aimed to provide students
with a general understanding of ILW and its
authenticity, thereby establishing its value in
the educational process. At this step, we
suggested the following tasks:

Task 1a. Consider real-life situations
(personal or professional) where one must
first listen and then write any source-based
text. Provide at least three examples.

Task 1b. Discuss whether integrated
listening-into-writing can be considered
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authentic enough to include such writing in
the educational process. (Students may
need further clarification regarding the term
‘authentic'.)

Having completed Task 1a, students
create a bank of ideas that already forms a
perception of ILW as a valuable asset by
exemplifying real-life contexts in which the
skill to produce ILW is required. At both
stages, the teacher must play a facilitative
role, asking guiding questions, providing
cue statements, and, if required, clarifying
the term 'authenticity’ to ensure complete
comprehension.

STEP 2: Conceptualisation (up to 30
minutes). The conceptualization step is
aimed at forming an understanding of the
content and coherence of the presented
ideas in ILW. Here, the teacher is expected
to present some input information, which,
however, will stimulate students' thinking.
Students analyze the quotes about source-
based writing and compare independent and
integrated writing scales. Distribution into 2
groups is randomized. It is essential to
monitor and guide students towards correct
answers by addressing any unclear points.
Here we suggest the following activities:

Task 2. Watch the video How to assess
integrated skills (British Council, 2022).
Based on the acquired information, place
the quotes connected to integrated,
independent writing or both of them into the
corresponding column.

integrated both independent

a) "The processes include selection,
organization, and integration” (Spivey, 1997).

b) "Writing is  performed in a
straightforward manner: a writer relies on
their topic knowledge" (Scardamalia &
Bereiter, 1987).

c) "Such tasks require more than just
comprehension; authors are expected to
select, construct, and transform the ideas”
(Chan & Yamashita, 2022).

d) "Information from sources is used to
create a new, coherent text" (Scardamalia &
Bereiter, 1987).
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e) "Actions that are essential for completing
such tasks are: finding ideas, separating main
ideas from supporting information, and
combining ideas" (Howells, 2011).

f) "Such tasks are more realistic and
involve genuine communication rather than
just answering comprehension questions”
(British Council, 2022).

g) "Assessment criteria should be guided
by learning outcomes: the level of writing
Students are expected to achieve"” (British
Council, 2022).

Task 3. Group 1. Review the analytical
scales for integrated writing and non-
integrated writing (IELTS, 2023). What
assessment criteria distinguish integrated
writing from the scale for non-integrated
writing? Add your ideas to the columns
above in Task 2.

Group 2. Review the holistic scale for
integrated writing and the one for non-
integrated writing (Educational Testing
Service, 2008). What assessment criteria
distinguish integrated writing from the scale
for non-integrated writing? Add your ideas
to the columns in Task 2.

Task 4a. Tick the correct options:

Emphasis should be on the four
important skills related to the content of a
text and the task requirements:

e to state a thesis;

¢ to use complex language

eto develop and structure the
paragraphs;
e to introduce new ideas in the
conclusion;

e to summarise and conclude;

e to create a response that meets the
task requirements within the specified limit
of characters, words, or sentences in the
test instructions.

Task 4b. Explain your choice. Discuss
(if relevant).

STEP 3: Proceduralisation. The
proceduralisation phase (approx. 20 minutes)
is designed to initiate the transformation of
theoretical knowledge into practical skills. At
this step, students identify the aspects that
should be considered when assessing ILW
content. The tasks of this step include
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comparing strong and weak topic sentences
to examine their clarity, specificity, and
arguability; matching topic sentences with
supporting ones; and rewriting poorly
constructed paragraphs to ensure logical
idea development.

Task 5. Look at the tips about topic
sentences presented in Table 1. Some
sentences appear to be stronger than
others. In pairs, decide which is/are better
and explain how the weaker sentence(s)
may be improved.

Table 1. Guidance on topic sentences (Adapted from Boylan, 2018)

Rule

Topic for writing

Sentences

A topic sentence must be
arguable, i.e., a claim, not just an
observation.

Orwell's 1984

Analysis of George

The novel reveals how social inequality
affects the working class.

The novel talks about poor people.

In 1984, the government controls people.

In 1984, Orwell warns about the dangers of
government surveillance and loss of
personal freedom.

A topic sentence has to be
relevant (all words specific, ideas
exact, verbs express action).

learning

Benefits of bilingual

Bilingual education helps students develop
better problem-solving skills.

Some schools teach in two languages, but
in my area, | don't have such schools.

A topic sentence must be
supportable. Take a stand, don't
jJust announce. (The thesis
statement must contain a point
of view that can be supported
with evidence (reasons, facts,
examples).

education

Online vs. traditional

Online education is more flexible than
traditional learning and should be used
more often.

In this text, | will discuss online education.

A topic sentence must be
specific, narrowed down to an
argument, precise enough to
allow for a coherent argument,
and remain focused on the topic.

Media consumption

People do not read newspapers,
magazines, and books much these days.
Fewer people read newspapers today
because online news is faster and free.

Specificity is crucial; the text
must be filled with valuable
information only

Analysis of

Shakespeare's Macbeth

Lady Macbeth feels bad about what she
did, and | feel really sorry for her.

In Macbeth, Lady Macbeth's guilt is shown
when she tries to wash imaginary blood off
her hands.

Task 6. Match the given topic sentence
of the essay with the best supporting
sentence. Discuss and justify your choice,
explaining why the other sentences do not
match. Rewrite one of the distractors to
make it a better supporting sentence.

Topic sentence: Reading books
improves critical thinking skills in young
learners in a way that is engaging and
enjoyable.

A. Many children prefer watching animated
movies over reading books after school.

B. When children read stories, they
analyse characters' motivations and predict
outcomes, which  strengthens their
reasoning skills.
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C. Physical activity is also crucial for a
child's overall development and well-being.

D. Libraries offer a wide range of books
on various topics, making reading
accessible to children.

Task 7. Use the topic sentences below to
decide  which  paragraph  supporting
sentences A-E belong in.

Body paragraph 1: Some Americans
think that Chinese take-out and Mexican
take-out food represent authentic food from
China and Mexico.

Body paragraph 2: Both Chinese take-
out and Mexican take-out food are typically
made with American ingredients instead of
authentic ingredients and appeal to
American consumers.
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A. Authentic Mexican food often uses
ingredients unique to Mexico, rather than
substitutes commonly used in Mexican
take-out.

B. Many Americans will tell you they've
eaten real Chinese food, even though they

have only gone to Panda Express in the U.S.

C. Many Americans think fortune cookies
are customary at the end of a meal in China,
but they were created for Chinese take-out
restaurants in America.

D. Beef and Broccoli are both popular
ingredients in many Chinese take-out
restaurants because Americans enjoy their
taste, even though these ingredients are not
typically found in a typical Chinese diet.

E. Nachos, burritos, and hard-shell tacos
are all foods that many Americans think
come from Mexico because they have eaten
them in a "Mexican" restaurant in the U.S
(Stephens, n.d.).

Task 8. The excerpts below lack
cohesion and coherence. In pairs, identify
which sentences disrupt the logical flow of
ideas. Is there anything else that may be
done to improve the paragraph?

...By undertaking part-time jobs, such as
a Saturday job in a shop, young people have
the chance to learn new skills and abilities
practically. However, many young people
enjoy playing video games in their free time,
so they are not interested in spending the
whole Saturday working. For example,
when interacting with a diverse range of
people, including employers, colleagues,
and members of the public, a young person
develops the ability and confidence to
communicate effectively. Dog-walking and
babysitting are also common jobs for young
teens. These types of jobs require a degree
of responsibility in caring for another living
thing and can nurture a sense of maturity. In
addition, any sort of paid work helps children
learn to manage time and income. These
skills are essential for young people's
futures and complement their education.

Task 9. Revise the body paragraph for
unity. Write suggested changes on a
separate sheet of paper. Ignore any other
inconsistencies.
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Corn and wheat are the most important
base ingredients in Mexican and American
food, respectively, which distinguishes
these two types of food. Wheat is used in
many popular American dishes. For
example, many kinds of sandwiches are
popular (e.g., subs, hamburgers, croissant
breakfast sandwiches, etc.), and pastas are
made from wheat flour. The best example is
the hamburger; however, it has other
ingredients like tomatoes, lettuce, and
mayonnaise. These vegetables are an
essential part of the American diet. On the
other hand, corn is the most important
ingredient in Mexican food. Corn is used to
make traditional foods like tamales, sopes,
and tortillas. American and Mexican food
are different due to the principal ingredients
used in each (Stephens, n.d.).

Task 10a. Read the task, highlight its key
words: "Write an opinion essay discussing
the issue raised in it. Comment on the
impact of genetics and environment on
longevity (up to 10 sentences)".

Task 10b. Watch The key to living a
longer life | Breakthrough (National
Geographic, 2016). Define its main ideas.

Task 10c. Highlight the main ideas of the
video in the given transcript.

STEP 4: Performance (up to 20 minutes).
Here, students are expected to apply their
knowledge while assessing two authentic
ILW texts using an analytical (Group A) or a
holistic (Group B) rating scale. The
teacher's role at this step is to ensure that
students focus solely on assessing content,
and their judgment is not affected by an
impression about language and text layout.
Group discussions allow students to
compare their assessment results and
review disparities, which trains students to
yield justifiable scores.

Task 11. Analyze the content of the text
(App. A), assess it using the provided
analytical scale (Group A) / holistic scale
(Group B).

Task 12. Provide constructive feedback
on the student's work and justify the
assigned grade.
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Task 13. Compare your scores and
feedback with your partner's. Are they
similar? If they differ, explain why.

STEP 5: Generalization (approx. 5
minutes). To finalize their experience,
participants complete a reflexive journal,
where they are asked to address 4 out of 12

Figure 1
Reflexive journal

Reflexive
journal

Note. Image generated using Canva.

Among anticipated problems and
possible solutions, we have identified the
following:

1) We assume that students have prior
knowledge of assessment fundamentals,
particularly types of scales and the basics of
assessing non-integrated listening and
writing. Yet they might lack some prior
assessment knowledge or possess varying
levels of assessment knowledge. A possible
solution may lie in providing a brief refresher
on missing points or placing students in
mixed pairs (groups) based on their level
(stronger student & weaker student).
However, while pairing students up, we
need to ensure equal involvement of both.

2) Students might demonstrate subjectivity
in scoring after the proceduralisation and
performance steps. In such a case, a possible
solution could be extending discussion
sessions.

NI
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questions (See Figure 1). In the final
reflection, students need to identify why and
how they can apply these competencies in
their future teaching practices.

Task 14. Fill in the reflexive journal by
answering 4 questions of your choice (Fig. 1):

Student Name:
Date:

Did you
manage to
overcome

challenges?

What challenges
did you face?

What new skill
or concept did  What aspects of

you apply for your work were
the first time? ~ the weakest?

What areas
need
improvement?

What tools,
tasks or

Which did you
enjoy more: pair
work or group
work?

What aspects of

your work were
resources were
the strongest?
most helpful?

What would you

do differently if

you had to redo
the tasks?

_ 4

Any additional
thoughts or
reflections?

g

After the training, the students assessed
two more texts and submitted their
justification in the form of feedback. A total
of 13 students used the analytical scale to
provide feedback (26 responses), while
12 students used the holistic scale
(24 responses).  Afterwards, students'
feedback was analysed according to the
following criteria:

High proficiency. Feedback demonstrates
a student's proficiency in critically analyzing
content using a designated rating scale. Well-
reasoned justifications and explanations of
the specific weaknesses are presented.

Medium proficiency. A rationale for the
assigned score is provided. However, a
student may misinterpret or confuse content
with other criteria, leading to inaccurate
grades. Additionally, justifications lack
clarity and do not include examples from the
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text to support the claims. This impacts the
overall score.

Low proficiency. A rationale for the
assigned score is provided, but it either
inadequately =~ addresses  content  or
misinterprets it as a concept. Justifications
lack clarity or do not include concrete

Table 2. Pre-test and post-test results

examples from the text. Errors in interpreting
content considerably impact the score.

The number and percentage of
comments categorized as high-, mid-, and
low-level responses are shown below in
Table 2.

Holistic (number of responses, %) Analytical (number of responses, %)
hi . low-level . . low-level
igh-level mid-level feedback / high-level mid-level feedback /
feedback feedback no feedback feedback feedback no feedback
Pretest 2 8 14 4 10 12
(8,33%) (33,33%) (58,33%) (15,38%) (38,46%) (46,15%)
Posttest 6 11 7 10 12 4
(25,00%) (45,83%) (29,17%) (38,46%) (46,15%) (15,38%)

The results obtained allow us to draw the
following conclusions:

1. The number of low-level feedback
instances (as well as their complete
absence) decreased in both groups. It is
important to note that missing feedback
itself does not necessarily indicate inability
to assess efficiently, however, the students
had been informed of this requirement.

2. After the training, more students
demonstrated high proficiency in providing
feedback. Students more often exemplified
their decisions and justified their assessment
decisions. In many cases, feedback evolved
from mechanical reproduction of scale
descriptors to meaningful reflection.

3. The percentage of works with no
feedback lowered from 42% in the pretest to
17% in the posttest for those who used the
holistic scale. The improvement can also be
observed in the group that used the
analytical scale: from 31% of works without
feedback in the pretest to 4% in the posttest.
This reveals a positive impact of training in
general and a higher influence of analytical
scales on students' ability to give
meaningful feedback in particular.

Conclusion

This paper is part of a broader research
project focused on developing pre-service
teachers' skills in assessing ILW tasks as a
component of assessment literacy. It
presents training materials and illustrates
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the impact of the workshop on students'
ability to provide meaningful, content-
focused feedback.

The findings indicate that constructivist
training, particularly when supported by
analytical rating scales, significantly
enhances students' capacity to assess ILW
and to formulate constructive, well-
supported comments. Although challenges
remain, both in assessing ILW and in
applying holistic scales, the global trend
highlights the growing importance of
source-based writing assessment as an
essential professional skill.

The results emphasize the necessity of
incorporating dedicated assessment courses
into Ukrainian teacher education programmes
and of training students to evaluate each
assessment criterion separately.

Future research may investigate
approaches to preparing pre-service teachers
to assess additional integrated skills,
including reading-into-writing, reading-into-
speaking, and listening-into-speaking.
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Appendix

A sample of ILW used for assessment
Good health and environment plays an important role in reaching centenarian status as it ilowers our
possibilities to have active social life and support from other people. Genetics, however, might not be that

important to compare with isolation and loneliness.
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For instance, if the person genetically gets such a disease as diabetes, the consequences is there is a
chance of some health issues that may lead to a shorter lifetime. Likewise, the same person can become a
centenarian if he starts joining some social communities, especially sports clubs or any other connected with
a healthy lifestyle. Furthermore, genetics play a role in person's development and temper. Some people might
have a higher tendency to psychological diseases like depression, which cause social isolation in their
lifespans. There is a fact that high neuroticism and low agreeableness are associated with high loneliness.

After analysis, there appears to be no conclusive link between an active social environment and the impact
of genetics on centenarian status. Evidence illustrates that lonely and isolated people have much lower
chances of achieving longevity. Either those people are deprived of defense and social cohesion, which has a
crucial affect on surviving in this world and on building biological forces against diseases.

That implies one of the previously mentioned facts about genetics and an easier way to be treated. As they
say, "Healed people heal people”.

Onis JlaBpeH4yk (YKpaiHa)
ORCID ID: 0000-0003-3646-618X

EKCNEPUMEHTAIbHA MIATOTOBKA MANBYTHIX YYUTENIB 0O OLUIHIOBAHHA
3MICTOBOIo HAMNMOBHEHHA IHTEFPOBAHOIO AYAIFOBAHHA TA MUCbMA

MoctaHoBKa npobnemun. CycrinbHi Mpoyecu, rnos'a3aHi 3 iHmepHaujioHarnizayieto ma cmpiMkumM po3sum-
KOM mexHoJs1oeill wmy4Hoe20 iHmesiekmy, siki 30amHi 3abe3nedysamu 6a3ose 06pobrieHHS ma rnepedasaHHs
iHgbopmauii, crioHykaroms oceimy 0o peazgysaHHs1 ma MooepHizauii nidxodie 00 Hag4yaHHS WKOJISpie ma cmy-
OeHmis. [lesiki 3 0608's3Kie npauieHUKi8, Harpukiad, nowykK iHghopmauii ma cmeopeHHs1 mekcmig, mernep Mo-
Xymb 6ymu euKOHaHi pobomu3ogaHumu cucmemamu. TOMy OHOBJIEHHST MOBHOI ocgeimu, gidobpaxeHe,
30KpeMma, 8 iMnIeMeHmye8aHHiI iHmezposaHux yMiHb 8 cepedHili ma suw,ilti wkonax, Habysae ocobsiugoi akmy-
anbHocmi. Hag4aHHsi ma OUiH08aHHS iHmezapoeaHo20 aydito8aHHs i MUCbMa C80€H Yepaoto nompebye nidzo-
moeku kearighikogaHux nedazoeiyHux Kkadpie 8 yHigepcumemcbKoMy cepedosuiui.

MerTa cTtaTtTi nonseae y sucgimmneHHi nepebicy ma pe3ynbmamig eKcriepuMeHmarnbHO20 Hag4aHHs cmy-
OeHmie A4.01 Teopis ma MmemoOuKa Hag4yaHHS yKpaiHCbKOI Mo8uU i flimepamypu, iHO3eMHOi MO8U 8 OCHOBHIl
wkoni Kuiscbko2o HauioHansHo20 yHieepcumemy imeHi Tapaca LllegyeHka.

MeToponoria pocnigxeHHs. EkcriepumeHmarnsHe Hag4yaHHs rpyHmMyeasocsl Ha ridsasiuHax KOHCMpyK-
muegicmcbKoeo nidxody 0o Hag4aHHS. PoOpPMOro rposedeHHs Hag4aHHS By10 06paHO 80pKWION, KU 00380/1U8
3abesneqdumu akmueHicmb ma criierpauto cmy9deHmie y KOHCMPYBaHHI 3HaHb, @ MakKoX yW,ibHUMU Hag4a-
nbHUU Mamepian 8idrnogidHo o npoepamu OucyurniiHu "KoHmMposb i OyjiHI08aHHS pe3yrbmamie Hag4YaHHS".
Bopkwonu 6ynu po3pobrieHi Ha ocHoesi moderni [iac-Madxoni (Diaz-Maggioli, 2004) ma adanmoeaHi 8idro-
8i0HO 00 HagYaslbHO20 KOHmMeKcmy. B ekcriepumeHmarnbHUX 80pKwWonax, ki mpusasnu 3 2pyOHs 2022 poKy
rno epydeHb 2024 pokKy, 83s5u y4acme 25 cmydeHmis.

Pe3ynbTaTn. Ha ocHosi obpaHux nidxodie ma rnpoaHasizoeaHoi simepamypu 6ynu pospobreHi mamepianu
Orsl eKcriepuUMeHmarsnbHO20 HagdaHHsT MaltibymHix ydumeriie OUiHIO8aHHSI 3MICIM0O8020 Haro8HeHHs iHmezposa-
HO20 ayditoeaHHs | nucbMa: WkKanu oujHto8aHHs!, 3aedaHHs1 Orid Hag4YyaslbHO20 80OPKWONy ma mamepianu ons
neped- ma niicnsekcrepuMeHmaribHO20 3pi3ie. BusHa4yeHo, WO npo8edeHHs crieujanizogaHux 80pKUIOri6 Cripusisio
po3sumky 30amHocmi cmydeHmig nedazoeiyHux crieyjarnbHocmel Halagamu sIKICHUU 3860pOMHUX 38'A30K.

KnrouoBi cnoBa: gopkworn, iHmeegposaHe ayditogaHHs i nMuUCbMO, MalbymHi e4umerti, KOHMPOsbHO-
OUiHI08aIIbHa KOMIemMeHMmMHiCmb, OUiHHOB8aHHSI 3MiCM08020 HaroOB8HEHHS.
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