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A COURSE IN THEORY OF ENGLISH:
BLENDING L2 CONTENT KNOWLEDGE WITH IMPLICATIONS
FOR TEACHING METHODOLOGY

The article addresses the issue of equipping pre-service teachers majoring in Ukrainian and foreign
languages and literature, with English as a minor, with 'knowledge about language'through a course in Theory
of English. In Ukrainian higher education, such courses integrate foundational theory in the history of the
language, phonetics and phonology, lexicology, theoretical grammar, and stylistics, although the content and
organization may vary across universities. At the same time, little is known about students’ perceptions of the
usefulness and applicability of the course in their actual classroom. To bridge this gap, the current research
poses two research questions: 1. How meaningful is a theoretical course of English for prospective teachers?
2. What is the perceived impact of studying the theory of English on teaching? The participants in the study
were 17 bachelor's-level students, all native speakers of Ukrainian, who completed a questionnaire comprising
eight selected items and two open-ended questions. Responses to Questions 1-8 indicated that pre-service
teachers held a generally positive perception of the course, specifying the usefulness of the aspects within
each theme for effective language teaching. Extended personal responses to Questions 9-10 provided self-
reported data about the impact of the course on their development as linguists, teachers, and personalities.
These questions confirmed the high evaluation of the course and its impact on students’ profiles and prospects
of professional activities. The article concludes with implications for course designers and instructors.

Keywords: theoretical course of English, pre-service teachers, self-reported perceptions of course
effectiveness.

FL is both the object of teaching and the = The departments develop syllabi and
means through which instruction is  publish them, as well as instructional
implemented (Borg, 2006). Apart from a high ~ materials such as lectures, seminar tasks,
level of proficiency in FL, Ukrainian FL  and self-study, and questions for module
education emphasises the necessity fora FL ~ tests and examinations. The content of
teacher to be knowledgeable in linguistics, courses is mostly very similar since
possess advanced erudition, and be able to  preparing them, instructors use the same
apply this knowledge in teaching. Tothisend, available sources. The difference in
majors are offered courses in separate  structuring the courses is more obvious:
linguistic disciplines that ensure a well- some course designers begin with lectures
rounded command of theoretical foundations.  on general linguistics; some instructors
For learners of a second FL, programmes  begin with theoretical grammar, whereas
envisage a complex discipline, "Theory of a  others prefer to open with theoretical
FL," that integrates the most essential phonetics; one such course is entirely
knowledge about the target language. focused on translation. Given universities'

The course "Theory of English as a  autonomy in adopting their own instructional
second FL" is compulsory and/or optional in  strategies, commonalities and differences in
the majority of Ukrainian universities that  course design are considered appropriate
provides training for prospective linguists  (Soloviova & Snikhovska, 2015; Kmit, 2016;
and FL teachers (Soloviova & Snikhovska,  Prosiannikova, 2018).

2015; Kmit, 2016; Prosiannikova, 2018).
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However, we know little about students’
perceptions of the course, their evaluations
of its content, organization, and impact on
their development. To bridge this gap, this
study purports to explore the students' self-
reported vision of the course usefulness for
their professional development. The article
will first address the analysis of related
literary sources and present the research
questions, then contain a description of
methodology, findings, and discussion, as
well as implications for teaching the course
in similar contexts and beyond.

Literature review. Given that literature
published in Ukraine provides little or no
account of the impact of linguistic content on
FL teaching practice, the overview of the
literature will begin with considerations from
English-language sources.

The concerns of educators about the
relationship between teachers' knowledge of
language and teachers' knowledge about
language were raised following Shulman's
(1987) seminal works on teacher
professionalism published in the mid-1980s.
Shulman (1987) was particularly interested
in the relationship between knowledge of
content and knowledge of pedagogy, which
led him to introducing the concept of
Pedagogical Content Knowledge (PCK).
According to Shulman (1987), PCK
"represents the blending of content and
pedagogy into an understanding of how
particular topics, problems, or issues are
organized, represented, and adapted to the
diverse interests and abilities of learners,
and presented for instruction" (p. 8).

Later, Andrews (2001) specified teacher
language awareness (TLA) as a sub-
component of the L2 teacher's pedagogical
content knowledge, with the term TLA

replacing 'knowledge about language' (KAL).

He built on the definition of TLA as '...the
knowledge that teachers have of the
underlying systems of language that
enables them to teach effectively'
(Thornbury 1997, p. X)" and supplemented
it with the component 'teacher beliefs'. So,
Andrews' (2001) TLA integrated two
dimensions: the declarative dimension,
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which encompassed the breadth and depth
of teachers' knowledge, beliefs, and
awareness of language systems, and the
procedural dimension, which examined how
teachers'  knowledge, beliefs, and
awareness shape their pedagogical practice.

In the mixed-method study, Andrews and
McNeil (2005) established the characteristics
of the teacher language awareness of 'good
language teachers': "willingness and ability to
engage with language-related issues; self-
awareness (with particular reference to
awareness of the extent of their own subject-
matter knowledge) accompanied by a desire
for continuing self-improvement of their
teacher language awareness; willingness and
ability to reflect on language-related issues;
awareness of their own key role in mediating
input for learning; awareness of learners'
potential difficulties; and a love of language"
(p. 174). The authors conclude that TLA is
linked to teacher thinking and teacher
reflectivity, which should be encouraged,
since the reflective practitioner's attention is
focused on improving their content
knowledge and increasing their repertoire of
teaching skills and activities, thereby creating
a positive impact on student learning
(Andrews & McNeil, 2005).

In her small-scale study, Schvarcz (2017)
examined the connection between teacher
language awareness and their professional
identity, in particular, the impact of KAL on
classroom practices. The researcher
considers KAL a key component of teacher
professional development, a claim
confirmed by her survey of 28 Israeli EFL
teachers. The respondents indicated that
they benefited greatly from linguistic training;
moreover, they demonstrated a high degree
of awareness of the applicability of linguistic
knowledge in the classroom and of the
fusion of linguistics and methodology.

However, by linguistic knowledge, the
author  understands primarily  the
knowledge of grammar and the teacher's
ability to explain it more clearly and
precisely, which she exemplifies at length
in her article. In prioritizing grammar (like
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many other researchers), she overlooks other
fundamental components of KAL, which she
quotes in her paper, such as knowledge of
phonology, morphology, syntax, semantics,
pragmatics, knowledge of language
acquisition theories, and knowledge of socio-
linguistic & cultural aspects of language
(Denham & Lobeck, 2010, 1). This
inconsistency between the declared views
and the exemplified practice is compensated
for by the following author's conclusion:
"teachers, who are knowledgeable in the
foundations of linguistics, are better able to
understand learners' conceptual difficulties in
acquiring a new language and to analyze the
causes of their problems" (Denham & Lobeck,
2010, p. 3).

Clearly, the place of linguistic knowledge
within the language teacher profile has been
debated in English language literature for
decades. However, it is still impossible to
discover in what way L2 linguistics is offered
to students who major not in L2 but in the
mother tongue, or any other humanities,
etc., as separate courses, e.g., in phonology,
lexicology, etc., or a coherent course
integrating the essentials in each area. In
this respect, we also observe a gap in the
description of the course content and its
organization. Which areas of linguistics are
presented to a student teacher? Which of
them are perceived as useful and applicable?
To reveal these data, the current research
study poses the following questions:

RQ 1. How meaningful is for prospective
L1 teachers a theoretical course of English?

Which areas of this integrated course do
they perceive as useful and applicable in
teaching?

RQ 2. What is the perceived impact of
studying the theory of English on teaching?
Does contrasting languages affect learning
and teaching?

Methodology

Participants in the study

The current study is situated within a pre-
service teacher preparation programme
(Year 4) provided in Taras Shevchenko
National University of Kyiv. The participants
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were 17 pre-service teachers training to
obtain a qualification as teachers of
Ukrainian language and literature, with
teaching English being their additional
specialisation. All students were female,
aged 20-21, and all were native speakers of
Ukrainian. By the time they took the course
Theory of English, they had acquired
knowledge of general linguistics, Ukrainian
lexicology, and theoretical grammar, and
were also taking a course in Ukrainian
stylistics at the same time as Theory of
English. The students had three practicums
in secondary school in years 2, 3, and 4. All
students expressed informed consent to
participate in the study.

Methods

To conduct this mixed-method study, we
employed a questionnaire comprising eight
selected-response items and two open-
ended questions.

Question 1 asked to express the degree
of agreement with three statements,
marking them as "fully disagree" (1 point) to
"fully agree" (5 points). Question 2 asked to
rank the listed aspects of teacher
competency in order of importance from one
to five. Questions 3-8 required to mark the
appropriate statements from the list as true.

Question 9 invited respondents to write at
least 50 words explaining the impact of the
course on their development. Question 10
invited respondents to name the languages
they could use, indicate the level of each
skill, and answer the question about the
impact of their plurilingualism on learning
and teaching English.

The data obtained from responses to
questions 1-8 were analysed using
descriptive statistics, i.e., quantitatively. The
responses to questions 9-10 were analysed
qualitatively, i.e., through content analysis.

Findings

The first two questions, which asked
whether the course is necessary for
philology majors and teachers, were
answered affirmatively by all respondents,
of whom 5 expressed agreement and 12
fully agreed with the statements. The same
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positive support was expressed as for the
statement claiming that knowledge of
theoretical foundations is a prerequisite of
quality teaching, an informed explanation of
language usage, and a key to fair
assessment.

Answering Q 4, the respondents were
asked to rank teachers' competencies in
order of significance. The most valued was
the ability to contrast linguistic phenomena
in native and foreign languages to ensure
students' awareness of them (8 responses).
Support for knowledge of theory, teaching
skills, and the ability to apply theory in
teaching practice was equal (3 responses
each), whereas proficiency in the target
language was found to be the most
important by only one student.

When asked to rank the themes of the
course according to their usefulness in
teachers' work, we received surprising
results: the respondents found history of
English  most important (9) and
phonetics/phonology least important (1),
lexicology and theoretical grammar were
supported as most important by three
students each, and stylistics was found the
most important by two respondents.
Questions — were aimed at specifying the...

The answers to the next question, which
asked for a ranking of aspects of the history
of English according to their significance for
teaching, clarify history of English's top
position in that ranking. Seven respondents
found the knowledge about the emergence
of English as a language of international
communication the most meaningful, six
valued parallels between the development
of English and native language, and only
four students were interested in the historic
and linguistic processes which led to the
dominance of English in the world.

The next question, "How can theoretical
knowledge of English phonetics/phonology
be effectively applied in teaching?' received

the responses which contradicted a
previously voiced opinion of the least
usefulness of phonetics/phonology in

teaching. Seven respondents supported the
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necessity to explain the crucial role of correct
pronunciation of sounds, phrases, and
sentences in producing and understanding
English speech, four respondents found it
essential to explain correct articulation of
English sounds, and also four emphasized
the usefulness of comparing/contrasting the
quality and articulation of English and native
sounds, rhythm and intonation to achieve
better effect in teaching. Only two students
found the rules of syllable formation and
intoning sentences worth the teacher's
attention, though.

In terms of the usefulness of theoretical
knowledge of English vocabulary, the
majority of respondents (6 in each case)
named the composition of the English
lexicon (homonyms, synonyms, etc.) and
word-building. Three respondents
mentioned the importance of stylistic
differentiation of vocabulary, and one
mentioned the importance of knowledge of
the connotative meaning of words. Only two
respondents mentioned the necessity to
compare/contrast English and native
vocabulary, which stands out in this survey.

When it comes to evaluating usefulness
of knowledge of theoretical grammar of
English, six respondents put emphasis on
the morphological composition of English
words, four chose grammatical categories
of English parts of speech, also four found it
helpful to expose learners to numerous
examples of paradigms to ensure in-depth
understanding, whereas aspects of syntax
were found useful by two and synthetical
and analytical forms in English by only one.

Regarding the stylistics of English, the
respondents considered most meaningful
for teaching the differentiation of functional
styles in English (11), lexico-semantic
stylistic devices (hyperbole, euphemism,
metaphor, etc.) (5), whereas tropes and
syntactic stylistic devices were mentioned
only by one respondent in each case. No
one found it essential to compare the use of
stylistic devices in English and the native
language and explain them based on prior
knowledge.
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A special attention was drawn in the last
question to the application of knowledge of
contrastive  typology of English and
Ukrainian in teaching, the top position was
given to the typology of grammatical
systems of the two languages (8), the
second important was typology of
phonetics/phonology (4), one respondent
mentioned the importance of contrasting
lexical systems and no one mentioned
contrastive stylistics. Additionally, four
respondents expressed a positive opinion of
using Ukrainian while explaining the English
language phenomena.

In answers to the final questions "How
has studying the course impacted you as a
linguist, a teacher, and a personality?" and
"How can mastery of several languages
impact teaching English?", the respondents
provided quite comprehensive answers that
confirmed the essential role of the course in
their professional development.

Discussion

(1) The results of the survey testify to the
respondents' awareness of the necessity for
a linguist and a teacher to have foundational
theoretical knowledge of the target language.
This knowledge shows their erudition, the

ability to give informed and detailed
explanation of language phenomena
structure, functions and wusage thus

enhancing learners' and other stakeholders'

trust and respect towards the linguist/teacher.

The respondents supported contrasting
language phenomena of the target and
native languages, revealing a strong belief
in its meaningfulness for learners. This
primarily concerns explaining the differences
in the quality and articulation of English
sounds and intonation. The technique of
contrasting phonetic features is well known in
methods of teaching foreign languages and is
considered more effective than explaining
sounds and intonation based solely on theory.
The respondents also found it very useful to
compare the grammatical systems of both
languages, which is also considered
reasonable and even indispensable by
applied linguists. Surprisingly, contrasting
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vocabulary and stylistic devices in both
languages did not receive as much support
from the respondents.

Overall, the quantitative data provided
evidence of the respondents' familiarity with
school-teaching  practices and their
thoughtful attitude towards expressing
views on the dependence of effective
teaching on theoretical knowledge of the
target language.

(2) More comprehensive and personalized
was the information elicited through the
respondents' writings, i.e., employing a
qualitative research tool. Regrettably, seven
responses were shorter than the required
count of 50 words. Those express overall
satisfaction with the course content in a
straightforward manner, e.g., "I've enjoyed
this course a lot, especially the phonetics
part", "I've deepened my knowledge of
English  grammar, phonetics, and
vocabulary" or "I learnt how to contrast
systems of English and Ukrainian and think
about how to apply this skill in teaching".

Again, in contrast to the claim of the least
practical knowledge of English phonetics
and phonology, elicited in answer to
Question 4, several responses in this part of
the survey expressed pleasure at being
equipped with some practical information
about teaching pronunciation, e.g., "now |/
know how to explain the articulation of
certain English sounds correctly and clearly”,
"l have enhanced my knowledge of English
phonetics and practiced it with my pupils”.
Other respondents were happy to enrich
their vocabulary, recapitulate grammar, and
obtain a systematized picture of the English
language and interrelation of its components,
e.g., "through this course, students have an
opportunity to revise what they have learnt
earlier and grasp the theory on which this
practice is based. Practice which is not
underpinned by theory is not accomplished,
and this course allows us to acquire an in-
depth understanding of why English functions
in the way it does and what reasons shaped it
in the way it is today".
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Some respondents gave an overall
evaluation of the course, mentioning that
"studying the course encouraged me to
develop my outlook further and study the
topics that interested me," which is very
positive and rewarding to the course
instructor. Others  expressed their
evaluation from three perspectives — of a
linguist, a teacher, and a personality, which
indicates thoughtful consideration of the
course impact as well as the respondents’
ability to reflect and analyse. As linguists,
the respondents emphasised "enhanced
understanding of language structure, its
evolution and interrelations with other
languages and cultures”.

As teachers, they claimed that
"knowledge of theory helped [me] create
more effective lesson plans"”, "enabled
informed and clear explanation of language
use", "prompted adaptation of teaching
techniques to the acquired understanding of
language phenomena".

Studying the course had a notable impact
on respondents' personalities. They reported
that the course "broadened [my] horizons and
enhanced [my] understanding of the world
around', 'enhanced [my] sensitivity to linguistic
and cultural features of different languages',
'opened [my] mind to new knowledge,
developed critical thinking' and 'enriched [my]
cultural baggage and encouraged journeys
across linguistics and cultures'.

Additionally, the respondents made
insightful comments related to the course
organization. One respondent underscored
'the opportunity to collaborate with group
mates during the practical sessions.' Two of
them mentioned that 'the course was too
short to cover its interesting content' and
'too short to allow students more time to get
to grips with quite demanding theory.'
Another respondent suggested that 'such an
informative course would be more useful if it
were scheduled earlier in the programme’.
Three students found it very advantageous
that the study of English stylistics coincided
with the study of Ukrainian stylistics. On the
negative note, it is also worth quoting the
opinion mentioning 'overload of the course
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with theory', however, it cannot be taken
seriously with respect to a course on the
Theory of the English language.

Answering the final question about the
number of languages spoken by the
respondents, the majority of them indicated
Ukrainian and English, although three
students wrote they could use one, two, and
even four additional languages at various
levels of proficiency. The respondents'
opinions about the impact of teacher
plurilingualism on the effectiveness of their
work were identical. They all were confident
that a plurilingual teacher could better
explain language phenomena and their
usage, comparing and contrasting them,
thus enhancing learners' grasp and
enabling informed use.

In fact, the respondents subconsciously
advocated a multilingual pedagogy, in which
teachers help learners reflect on and
become aware of their pre-existing language
knowledge and develop their plurilingual
learning strategies (Council of Europe, 2020).
For example, lexical-similarity-based
strategies have been shown to be effective
in teaching languages from different
language families, such as Slavic and
Germanic (Otwinowska, 2017). Overall, as
Otwinowska (2017) and Haukas (2015)
emphasise, similarity-based strategies may
be crucial for learners' success. Looking
ahead, it is crucial that today's pre-service
teachers become familiar with multilingual
pedagogy, which is quite incompatible with

the traditional framework of Ilanguage
teachers' awareness.
Conclusion

Summing up the self-reported perceptions
of the course, it is clear that the respondents
were overwhelmingly positive about its
content, impact on the pre-service teacher's
classroom effectiveness, and overall
experience. Through the questionnaire, we
identified the areas/themes of the course that
are particularly relevant to the respondents'
actual teaching practice. At the same time,
the data allow us to critically review the course
content and consider applying teaching
techniques to demonstrate that the themes
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initially found irrelevant to the respondents are,
in fact, useful and feasible. The responses to
the questionnaire, therefore, provide
evidence of successful resolutions of
Research Question 1 of this study.

The findings obtained through respondents'
writing elicited convincing though subjective,
evidence of overwhelmingly positive impact of
Theory of a Foreign Language (a) on the
pre-service teachers' profile integrating
features of a linguist, a FL teacher and a
personality; (b) on the enhanced awareness
of links between teacher knowledge about
language and teaching methodology; (c) on
the understanding of plurilingualism and/or
contrasting language phenomena to ensure
effective language learning. These findings
testify to the resolution of Research
Question 2 posed in this study, too.

Implications for teaching

These are related to the informed
selection of teaching linguistic content in
line with teachers' professional needs. It is
essential that pre-service teachers fully
understand how the knowledge they acquire
is relevant and applicable to teaching L2 in
secondary school. Whenever possible,
course instructors should focus on these
aspects and demonstrate the applicability of
the material either by themselves or with the
help of a video.

Further implications concern course
organization. Traditional lectures should be
turned into interactive ones with elements of
a flipped classroom whenever it is
reasonable. Traditional seminar questions
should be replaced by problem-solving
questions, conducted either individually or
in teams. Projects are beneficial when pre-

service teachers make presentations
illustrating the contrast of language
phenomena. These are specimens of

creativity and even gamification, enhancing
rapport and emotional engagement of the
class. During seminars conducted this way,
both students and the course instructor feel
inspired and see themselves as part of a
small professional community.

Summative assessment  of the
knowledge and skills developed through the
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course can also be diversified. An example
from the author's practice demonstrates
how knowledge of theory can be elicited
through a practical assignment: excerpts
from two or three texts of different types
(academic, business, official, oratory, fiction,
or newspaper) can be offered to examinees
for written analysis. First, they are to identify
the functional style of the text and justify
their answer, then identify classes and
categories of the underlined words (mostly
nouns and verbs), and identify the word-
building patterns of some indicated words.
Other words are to be recognized as
homonyms/homographs and synonyms/
antonyms. Some sentences are to be
identified as simple, complex, and
compound. Examinees are on their own to
locate stylistic devices used in the text. As
long as the text excerpts represent different
genres and types and are characterized by
specific vocabulary and syntax, its analysis
can demonstrate the actual level of a
students' knowledge about language in the
manner divorced from rote learning.

References

Andrews, S. J. (2001). The language awareness
of the L2 teacher: Its impact upon pedagogical
practice. Language Awareness, 10(2), 75-90.
http://hdl.handle.net/10722/42083

Andrews, S., & McNeill, A. (2005). Knowledge
about language and the 'Good language teacher'. In
N. Bartels (Ed.), Applied linguistics and language
teacher education. Springer Science + Business
Media. https://doi.org/10.1007/1-4020-2954-3_10

Borg, S. (2006). The distinctive characteristics of
foreign language teachers. Language Teaching
Research 10(1), 3-31. https://doi.org/10.1191/
1362168806Ir1820a

Council of Europe. (2020). Common European
framework of reference for languages (CEFR):
Learning, teaching, assessment — Companion
volume. Council of Europe. www.coe.int/lang-cefr.

Denham, K., & Lobeck, A. (Eds). (2010). Linguistics
at school: Language awareness in primary and
secondary education. Cambridge University Press.
https://doi.org/10.1017/CB0O9780511770791

Haukés, A. (2015). Teachers' beliefs about
multilingualism and a multilingual pedagogical approach.
International Journal of Multilingualism, 13(1), 1-18.
https://doi.org/10.1080/14790718.2015.1041960

Kmit, O. (2016). Teoretychnyi kurs suchasnoi
angliyskoi movy: Konspekt lektsiy dlia studentiv
spetsialnostei Doshkilna osvita, Pochatkova osvita,



Ars linguodidacticae 16(2/2025)

spetsializatsii  Inozemna  mova  (angliyska). Precup (Eds.), Constructions of identity VIIl. Casa
[A Theoretical course of modern English: Notes of Cartii de Stiinta.
lectures for students majoring in Pre-school Shulman, L. (1987). Knowledge and teaching:

education, Primary education, specialisation Foundations of the new reform. Harvard Educational
'A foreign language (English)']. CNPU. (In Ukrainian) Review, 57(1), 1-22.

Otwinowska, A. (2017). English teachers' Thornbury, S. (1997). About language.
language awareness: Away with the monolingual Cambridge University Press.
bias? Language Awareness, 26(4), 304-324. Soloviova, L.F. & Snikhovska, |.E. (2015).
https://doi.org/10.1080/09658416.2017.1409752 Teoretychnyi kurs angliyskoi movy iak druhoi
Prosiannikova, Y. (2018). Teoretychnyi kurs inozemnoi:  Navchalno-metodychnyi  posibnyk.
angliyskoi movy iak druhoi inozemnoi: Navchalno- [A theoretical course of English as a second foreign
metodychnyi posibnyk. [A theoretical course of language: A manual]. Ruta. (In Ukrainian)
English as a second foreign language: A manual. OTtpumaHo pepakuicto xypHany / Received: 21.10.25
Ailant. (In Ukrainian) MpopeueH3oBaHo/ Reviewed: 17.11.25
Schvarcz, B.R. (2017). Language awareness and CxsaneHo fo apyky / Accepted: 20. 12.25

EFL teachers' professional identity. In P. Petrar & A.

Onbra KBacoBa (YkpaiHa)
ORCID ID: 0000-0002-1479-0811

KYPC 3 TEOPII AHIMINCbKOI MOBMU:
NOEAHAHHA 3HAHb NMPO APYI'Y IHO3EMHY MOBY
3 IX3ACTOCYBAHHAM Y METOAMLUI HABYAHHA

NMocTtaHoBKa NpobnemMu. 3HaHHS MeopemuyHUX acriekmie Mosu, Wo sIKy ornaHosytoms cmydeHmu, eea-
Xaembcsi 8 YKpaiHi eaxnueoro nepedymMosoro sikicHOI nid2omosku ¢haxisysi 3 iHo3eMHUX Mos. CmydeHmu, SKi
osoriodigaromb aHesilicCbKo MOBOI0, CrlyXalomb Kypcu meopemuyHoi (hpoHemuKu ma epaMamuku, f1eKCUKO-
noeil ma cmurnicmuku, siki Yacmo mpugaroms rpomsizom cemecmpy. CmydeHmam iHWuUx creuianbHocmed,
SIKi sug4Yaromb aHasilicbKy sik do0amkoegy crieyiasisauito, npornoHyromscs Kypc "Teopis iHo3eMHoi Mmosu”, de
niHesicmuYHi ducyuniHu 8uKknadarmbCsi IHMe2po8aHO. KOXHIL QUCUUIITIHI Mpucesidyyembcsi 00UH MoOyrb. Lis
rnpakmuka € mpaduuiliHor 8 yKpaiHChKiIli MO8HiIli oceimi. [lpome doci He sU8YEHO cmaarneHHs1 cmydeHmig 00
makoeao Kypcy, 6pakye iHgbopmauii npo (oeo uiHHicmb 05151 MaltibymHb020 rPogecitiHo20 XXummsi cmyOeHmie
ma rpo mpyoHowi, 3 AKUMU 80HU CmuKarombCs. [ns 3'acysaHHs yux numadb 6yr1o nposedeHe 00CiOKeHHS,
rnpedcmasrneHe y cmammi.

MeToponoria. YuacHukamu y 0ocnidxeHHi cmanu 17 cmyOeHmoK 4emeepmoa0 Kypcy, Wo Hag4yarombCs
y Kuiscbkomy HauioHanbHoMmy YHisepcumemi imeHi Tapaca lLllegueHka ma 3006ygaromb Keasighikauyii e4u-
mensi yKpaiHCbKOi MO8U ma nlimepamypu, aHanilcbKoi MosU y cepelHil wkosi. [rns ompumaHHsa 0aHUx cmy-
deHmam 6yno 3anpornoHo8aHO OnuUMyesasnbHUK, SKUU Micmue eiciM 3anumanb 3 8ubipkogoro 8idnogiddw ma
0ea 3arnumaHHs, Wo sumazasnu po32opHymoi eidnoesidi (He meHwe 50 cnig). Takum YuHOM, 00 memodie doc-
TIOXKEHHS ysitwinu KiflbKicHUU ma SIKICHUU iHCmpyMeHmu.

Pe3ynbtatn Ta 06roBopeHHs. AHasi3 8usi8u8 UifIkoM MO3UMUeHe cmassieHHs cmyO0eHmok 0o 3micmy
Kypcy, KUl 60HU 88axkarnu Oyxe eaxsiueum 01151 y3azalfbHEeHHS ma cucmemamusauii meopemuy4yHUX 3HaHb 3
aHenitcbKoi Mosu HarlepedodHi 3akiH4eHHs1 bakanaspamy. OnumyesanbHUK makox Ooromie 3'acyeamu, sKi
came acrekmu aHanilicbKoi Mo8U pecroHOeHMKU 88axkatomb KitoHosuMu 0518 pobomu e4umerns i K iX MOXXHa
3acmocysamu Ha npakmuyi. PozeopHymi eidnogidi suceimnunu ernniug meopemuyHo20 Kypcy aHeniticbKor
MO8U Ha po38UMOK cmyOeHMOK 5K fliHagicmie, e4umeriie ma oceideHux ocobucmocmel. Kypc das im 3amozy
noenubumu exe 3006ymi 3HaHHS ma ompumMamu HO8i, IKi crioHyKasiu o YyumarHs 000amkoeoi nimepamypu
ma nowyky eidnosifel Ha numaHHs, Wo 8UHUKIU. CmydeHmku 3bazamurnu enacHuUl CI08HUKOBUU 3anac,
2nubwe 3po3yMinu 83aEMO38'3KU MK CMPYKMYPHUMU PIBHSIMU MO8U mMOWw(0. YCi Ui 3HaHHS, Ha iXHI0 OYMKY,
30amHi 8rnAuHymu Ha ixHto erpasHicms y Memooduui 8uknadaHHS MOBU, YMIHHS pecbriekcygamu ma 8rneg8HeHo
royyeamucs i 4ac rnosiICHEHHS CKIaOHUX MOBHUX S18ULL,.

BucHoBku. Pe3ynbmamu Hadaromb UiHHI eUCHOBKU 01151 po3pobHUKie Kypcy "Teopis aHeniticbkoi mosu”,
OHO8J/1eHHS (i020 3micmy ma 800CKOHaneHHs1 sukiadaHHs. HazonoweHo Ha HeobxiOHocmi adanmauii Kypcy
0o sumoe, w0 cmassnsimscsi 00 0C8IYeHO20 84YUMETISI-MOBHUKA Y HaWl 4ac.

KnrouoBi cnoBa: meopemuyHuli Kypc aHaniticbkoi Mosu, MalbymHi gdumerti, caMOOUiHEHI ys8/1eHHS npo
ehekmueHicmb Kypcy.
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