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FOSTERING LATERAL THINKING IN SECONDARY SCHOOL STUDENTS
THROUGH ONLINE WRITTEN ENGLISH INSTRUCTION

The article examines various approaches to defining lateral thinking. The author demonstrates the im-
portance of developing lateral thinking for realising the competence potential of the New Ukrainian School.
The article examines de Bono's (1970) concept of creativity and the relationship between lateral thinking and
creativity. The author also reviews the current Ukrainian and international works on lateral thinking; compares
lateral and vertical thinking; analyses the writing exercises from various authentic textbooks for teaching Eng-
lish in secondary school; characterises the conditions for using multiple methods developed by de Bono (2017)
in teaching online English written communication; specifies the aspects of online communication that a teacher
takes into account when using de Bono's methods. The author concludes that de Bono's methods can be used
as early as the adaptation stage of basic secondary education, with further expansion during the teaching
cycle of basic subjects.
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Introduction described as synonymous types of speech

According to the Law of Ukraine "On  activity. Typical texts and indicative
Education" (2017) and the concept ofthe New  examples of typical writing tasks, including
Ukrainian School (Gryshchenko, 2016), the  virtual written communication, require
comprehensive development of learners is  students to creatively apply the vocabulary
the goal of basic general secondary and grammar they have learned.
education. However, the virtualization of all Overview of the latest research and
spheres of life necessitates new  publications. Researchers consider the
perspectives, as well as new approaches problem of lateral thinking and language
and programs, to achieve the previously set  learning from various perspectives: didactic,
goals. Without fostering creative potential  cognitive, and educational-strategic (Burgh,
and encouraging lateral thinking, the  2014). Liubashenko and Drahinda (2024)
comprehensive development of students review their handbook, "Enhancing
becomes impossible. The demand for students' oral and written creative
creative individuals in the labour marketand  |anguage," and recommend lateral tactics

the means of fOStering lateral thlnklng in for app]ymg lateral thmkmg in teaching
secondary ~ schools  are  mutually  creative oral and written speech. The

contradictory. Foreign language teachers  guthors write: "The training materials for
face the task of using available resources s0  tggchers and the activities for students

in a foreign language, including online, but  yegigned to stimulate students' imagination
also develop their creative thinking. Edward 5,4 foster inventive language  use"

de Bono's (1970) concept of fostering ( bashenko & Drahinda, 2024, p. 86).

creative thinking and the implementation of | .achenko and Drahinda (2024, p. 89)
his methods in foreign language lessons, gy, in Figure 10 that lateral thinking (a

including  English, may be ‘a promising g ctyred process) is part of creative

SOIUti?P ,;[0 tzislf pr_obI(Tm. Moreol\llet;,_ thinking. It can be assumed that laterality is
according to modet foreign language syliabl 5, important tool for the development of

;Zr%/(r)nnom?r?é (32>?Ze1c2’£e dor:g':nir']ntega?gg;e'ss creativity in language learning. They also
9 P 9 ou "~ provide examples of the application of

Besides, written and online production are
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lateral thinking techniques such as
assumption scenarios, simulated conflicts of
assertion, provocative questioning,
linguistic paradoxes, alternative foci,
restructuring, and reorganisation. This work
observes a shift in Ukrainian education from
the development of individual students'
thinking skills to the comprehensive, holistic
development of thinking and speech in
modern Ukrainian schools.

Some researchers (Novikova, 2010)
explored various concepts of creative
thinking and support De Bono's central
assertion about the fundamental Iink
between laterality and creative thinking. The
concept of creative thinking by De Bono
(1970) was described by Novikova (2010,
pp. 232-233) in great detail. Thinking arises
in problematic situations and is based on
knowledge, memory, and imagination; it is
also linked to personal qualities. According
to de Bono (1970), thinking is expressed in
language and speech, but the level of
development of a person's thinking does not
depend on the level of speech development.
De Bono (1970) believes that the foundation
and core of creativity is lateral thinking — a
specific process of information processing
aimed at changing the existing stereotypical
model of perception of the surrounding
reality and creating new alternative
approaches to solving a particular problem.
Another interpretation of lateral thinking is
as follows:

it is a specific process of information
processing aimed at changing the
existing stereotypical model of
perception of the surrounding reality
and creating new alternative
approaches to solving

a particular problem.

(Novikova, 2010, p. 232).

This is also "an indirect and creative
approach to solving the problem" (Leko,
2017, p. 21). According to the Oxford
Dictionary, lateral thinking is "the search for
a solution to a problem by an unorthodox
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and illogical method" (Leko, 2017, p. 21).
Reviewing existing information and
consciously seeking alternatives are key
characteristics of lateral thinking; generating
new ideas is its goal; and finding a new
practical solution to a problem is its primary
task. Novikova (2010) also discusses the
main methods for developing lateral thinking
proposed by de Bono and concludes that
these methods encourage the growth of
creative thinking, enhance its quality,
organize the thinking process, and make it
more effective and practical. Thus, creativity
is either the basis of lateral thinking or a
stimulus for it. Another aspect of
researching ways to develop lateral thinking
in school is its connection with students'
critical and logical abilities. Analyzing de
Bono's concept (1970), Pyvovarova (2006)
notes that "Bono sees a problem as a
discrepancy between what a person has
and what they want; it is a situation that
requires a solution" (p. 29). Pyvovarova
(2006) distinguished between logical and
lateral thinking and noted that Iateral
thinking encompasses logical, divergent,
and convergent thinking. Given that lateral
thinking is central to creative thinking, it is
impossible to develop creative thinking
without logical, divergent, and convergent
thinking. Regardless of which interpretation
of the relationship between creativity,
logical, critical, and lateral thinking scientists
and teachers adopt, De Bono's methods
(1970) can be implemented in the
educational process in secondary schools,
including English classes, with significant
potential for student development. Project-
based lessons, as well as writing and
speaking lessons, are potentially suitable
for this purpose.

Ovadiuk (2014) described the aspects of
developing lateral thinking among primary
school students. She pointed out the
following synonyms for the term “lateral

thinking": non-linear thinking, productive
thinking, effective thinking, and non-
standard thinking. In  addition, the
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researcher pointed out that independence
of thought, introspection, the right to make
mistakes, the "broadness" of thought, as
well as openness to the world, people, and
new things, are among the psychological

principles of lateral thinking. The
conclusions of Ovadiuk (2014) and
Novikova (2010) regarding de Bono's

methods coincide. Based on this study, it
can be concluded that implementing de
Bono's concept in secondary schools may
be considered a partial realiiation of the goal
of basic general secondary education.

Ukrainian researchers are considering
the possibilities of implementing De Bono's
methods in schools from the perspective of
current education reforms. Pavlenko (2016)
describes De Bono's (2017) Six Thinking
Hats method in detail and concludes that it
supports the implementation of partnership
pedagogy and can be used in various types
of lessons. In the work "Lateral thinking" De
Bono (1970) distinguishes three types of
problems: those that require more
information or better methods of processing
it; those that require additional information or
rearranging the existing information; and
problems that can be summarized as the
absence of problems. On the other hand,
according to the concept of the New Ukrainian
School (NUS) (Gryshchenko, 2016) a school
graduate is a well-rounded person. English
lessons are part of NUS's competence-
oriented teaching (Gryshchenko, 2016).
Therefore, the English lesson should also
include materials and tasks intended to
develop different types of thinking. Examples
of lessons with such tasks include receptive
skills, such as reading and listening.

At the same time, international
researchers pay close attention to the
process of thinking itself and to categorising
its types. It is worth identifying their key
ideas that are useful for NUS in developing
various types of students' thinking skills.
Hernandez and Varkey (2008) contrasted
vertical and lateral thinking using doctors'
work as an example. These authors note
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that vertical thinking is linear, restricted to
specific information. Vertical thinking does
not approve of new approaches to anything.
It builds upon an existing pattern and
proceeds in a stepwise, methodical manner.
In vertical thinking, any uncertainty is
unacceptable. The main reward of
developing vertical thinking is the depth of
knowledge it yields. On the other hand,
lateral thinking is nonlinear and not limited
to specific information. Lateral thinking
endorses new approaches to everything. It
restructures the existing pattern and is
multi-directional and creative. The primary
benefit of developing lateral thinking is the
breadth of knowledge. In modern Ukrainian
schools, this idea is important for organising
collective forms of discussion of lesson
topics or problematic issues, particularly in
English language teaching. Eissa (2019)
examined lateral thinking in architectural
design and concluded that generating
creative concepts in architecture requires
blending vertical and lateral thinking.
Nabochuk (2022) adds that vertical thinking
is a selective, analytical, and sequential
process with a result. The dominant emotion
in vertical thinking is confidence. Lateral
thinking is a creative, incremental, and
probabilistic process with the least likely
directions of search. The dominant emotion
in lateral thinking is doubt (Nabochuk, 2022,
p. 102). This may encourage students to
write reflective essays and question
common assumptions.

Aithal and Kumar (2016) applied the Six
Thinking Hats technique to organizational
problem-solving. The study concludes that,
through the practice and systematic
application of the Six Thinking Hats
process, a manager will never feel
compelled to abandon the search for the
optimal solution to their problems or
circumstances (Aithal & Kumar, 2016). After
studying thinking from the perspective of
organizational problems, Fisher (2000)
points out that lateral thinking is qualitative
thinking that involves going beyond the
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spiderweb of beliefs to break out of
conceptual prisons. In addition, Fisher
(2000) believes that a smart person does
not know about lateral thinking, but a wise
person does. Fisher's (2000) research
aligns with the NUS concept, since the task
of a secondary education institution is to
prepare not only smart graduates, but also
those who are ready to solve any problem in
life, regardless of the future graduate's
specialty (Gryshchenko, 2016).

Manning (2002) in his research gives
examples of lateral riddles, for example:
"Why did the bubble gum cross the road?"
(p. 544) or "Why does the square of the
hypotenuse in every right triangle has some
common property (e.g., equal area) with the
squares of the adjacent sides, in every right
triangle, EVERY time?" (p. 549). He
concludes that the thought process behind
the lateral riddle is different from the usual
deduction and induction. In order to solve a
lateral riddle, you need to take a step aside
or "think outside the box," i.e., apply
abduction or hypothesize (Manning, 2002).
The researcher's work includes an example
of a lateral riddle in geometry, which means
that similar riddles can be created in
English, and students will develop lateral
thinking by solving them

The purpose of the study conducted by
Indonesian researchers was to examine the
relationship between problem-based
learning and lateral thinking skills. The
researchers identified the factors of lateral
thinking as recognizing the dominant ideas
of a problem, seeking different ways of
looking at things, loosening rigid thinking,
and using random ideas to generate new
ones. The problem-based learning model
has a significant impact on lateral thinking
skills, particularly in recognizing the
dominant ideas of a problem (Mustofa &
Hidayah, 2020). Therefore, when
developing writing skills for online
communication in English lessons, it is
advisable to rephrase the task to make it
problem-based.
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In studies by Turkish scientists on
quadruple thinking, they divided thinking
into convergent and divergent thinking, as
well as cognitive and affective thinking.
According to this division, critical thinking is
convergent and cognitive, creative thinking
is divergent and cognitive, caring thinking is
convergent and affective, and hopeful
thinking is divergent and affective (Bacanli
et al., 2011).

Yildirim (2022) developed a scale to
assess teachers' self-assessment of lateral
thinking. The researcher analyzed different
types of thinking and the Six Thinking Hats
technique. The developed scale consists of
20 items, formulated as statements about
one's attitude toward work, and six sub-
items corresponding to the six thinking hats
(Yildirim, 2022). This scale can be used in
continuing education courses for teachers
to identify each teacher's predominant
thinking hat, enabling further planning for
work in English lessons.

Lateral thinking was also studied in the
context of English for specific purposes
(Pratama Putu et al., 2022). Problem-based
tasks have the best effect on the
development of lateral thinking. The
researchers argue that lateral thinking
combines divergent and convergent
thinking and supports higher-order thinking
skills. This can be useful for students in
specialised classes who are choosing a
professional direction for further study and
can therefore learn the language of a
specific subject (Mathematics, Biology,
Geography), for example, in CLIL lessons.

The degree of development of all types of
thinking, and lateral thinking in particular, is
particularly noticeable in written language. It
is precisely in their written language that
students demonstrate grammatical
constructions, logical connections, creative
elements, and unexpected lateral solutions.
Kruse and Anson (2023) argue that writing
does not exist without thinking. The
scientists also argue that any technological
change in writing alters the way we think
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about writing. Researchers have concluded
that the computer not only changes writing
but also forces thinking with its cognitive,
linguistic, social, and emotional components
to keep up with technological progress
(Kruse & Anson, 2023). An even greater
challenge is teaching written language
online while simultaneously fostering lateral
thinking in online education formats. Boiko
(2024) proposed an educational definition of
online communication, a methodology for
teaching English written communication
with  examples, and experimentally
demonstrated its effectiveness for students
in grades 5, 6, and 8 (Boiko, 2025). This
methodology combines product, process,
and genre approaches to teaching
traditional writing. Undoubtedly, this task
can be solved using lateral thinking
development techniques.

The purpose and objectives of the
article. However, the development of
secondary school students' lateral thinking
across different subjects and lesson types,
including writing lessons, has not been
considered. In this context, the purpose of
this study is to examine opportunities to
foster lateral thinking among secondary
school students during lessons on writing
for online communication.

Methodology

The methods of analysis and synthesis
are used to review the scholarly literature
and the content of modern authentic English
textbooks for grades 5-9, suitable for online
learning. The methods of comparison and
description are used to identify the features
of writing tasks in different textbooks for
learning English in secondary school and to
present possible applications of Edward
de Bono's methods for teaching how to use
these tasks in order to develop lateral
thinking among learners in online classes
The analysis performed based on the
following textbooks: Prepare NUS 5 (Kosta
& Williams, 2022) and Prepare NUS 6
(Kosta & Williams, 2023) by Cambridge
University Press; Go Getter 1 (Zervas &
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Bright, 2017), Go Getter 3 (Zervas & Bright,
2018) and Focus 2" edition (Reilly &
Brayshaw, 2020) by Pearson. Prepare NUS
(Kosta & Williams, 2022, 2023)is an
English-language course aligned with the
new standards of the New Ukrainian School
(Gryshchenko, 2016). It is chosen by
teachers who prefer the model syllabus
developed by I. Zymomria and others
(Zymomria, 2021). Go Getter (Zervas &
Bright, 2017, 2018) is a course for lower
secondary school. Focus 2" edition (Reilly
& Brayshaw, 2020) is a course for higher
secondary and high school. It is chosen by
teachers who prefer the model syllabus
developed by V. Redko and others (2021).
Both in Cambridge and Pearson textbooks,
there is an option for an online Workbook
instead of a printed one, available on the
platforms MyEnglishLab (Pearson, n.d.) and
Cambridge  One  (Cambridge, n.d.).
Regarding written  assignments, the
Cambridge One platform (Cambridge, n.d.)
provides assignment descriptions, but
unlike MyEnglishLab (Pearson, n.d.), it does
not allow users to submit written work. Thus,
these guides will include examples of tasks
for both traditional paper-based writing and
online writing.

Results and discussion

Our task is to prove that this task:
A) stimulates the development of lateral
thinking; B) is useful and relevant for learning
to write; C) is suitable for online learning.

As a first example, we will use the tasks
from Go Getter 1 (Zervas & Bright, 2017) by
Pearson and Prepare NUS 5 (Kosta &
Williams, 2022) by Cambridge, both
intended for 5th-grade students.

The purpose of the writing task in
Appendix 1 is to write a short story about
oneself. Before presenting the task to
students, the teacher can use the Consider
All Facts method (Ovadiuk, 2014) to
develop lateral thinking and prompt
students to list all relevant factors to include
in their writing. For the task from Go Getter
1 (Zervas & Bright, 2017), the factors would
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be their own name, their friend's name, age,
country, nationality, a photo of them
together, and capitalization. For the task in
Prepare NUS 5 (Kosta & Williams, 2022),
the factors to consider include name, age,
country, nationality, capitalization, etc. Such
a task analysis will teach students to monitor
their written production from the very first
piece of writing and will also consider the
normative aspect of virtual communication
(Boiko, 2023).

The Go Getter (Zervas & Bright, 2017,
2018) series offers an online workbook,
while Prepare NUS does not. To
consolidate and test the acquired
knowledge, a teacher who uses Go Getter 1
can assign a similar task on the
MyEnglishLab platform (Pearson, n.d.). An
example of such a task is shown in Fig. 2.

The teacher will assess the task in
Appendix 2; therefore, an additional
criterion may be to include all information
about Pierre and Pedro, which students
must use the Consider All Facts method to
determine independently. In addition, this
task falls under the category of virtual
written communication (Boiko, 2023), as it
requires the use of modern electronic tools.

We further consider another example
from the Go Getter 1 Student's book (Zervas
& Bright, 2017).

In Appendix 3, it is shown that the student
first needs to generate an idea and write a
list of their favorite things. This part can be
supplemented by the Free Writing method
to develop lateral thinking (Ovadiuk, 2014).
The teacher can set a timer for 3-5 minutes
and allow students to write all the objects
and things that "come to mind" during this
time, without paying attention to spelling or
punctuation. When explaining the task, the
teacher can help students by naming a few
objects in the room. After that, it is enough
to remind students to consider the title and
punctuation when submitting the
assignment. This assignment can be
completed in Word or in a chat box, making
it a written online communication. In this
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case, the teacher considers the normative
and psychological aspects of online
communication (Boiko, 2023).

Prepare NUS 5 (Kosta & Williams, 2022)
has a final project assignment after each
CLIL and Life Skills lesson. Let's consider
one of the projects from Prepare NUS 5
(Kosta & Williams, 2022). The goal of the
project in Appendix 4 is to describe one's
bedroom. Since the first step is to draw a
picture of one's new bedroom, it can be
argued that this task already incorporates the
Drawings method (Ovadiuk, 2014) to develop
lateral thinking. To accurately describe their
room, students need to make a sketch.

Let us consider another task from the
online Workbook for Go Getter 1 (Zervas &
Bright, 2017). The goal of the task in
Appendix 5 is to write an e-mail to a friend
offering to adopt one of the puppies. To
complete this task successfully, the Plus
Minus Interesting (PMI) technique (Ovadiuk,
2014) is required, as students will need to
consider the positive and negative practical
aspects of owning a puppy, as well as the
interesting aspects of puppies.

An interesting task in Prepare NUS 5
(Kosta & Williams, 2022) is to write notes for
someone (Appendix 6). Additionally, the
teacher can use the Other People View
method (Ovadiuk, 2014) and encourage
learners to view the note from their mother's
or father's perspective, as well as their own.
The teacher can ask students why this note
would be important to their parents and to
them. Students might answer: "My parents
will not worry about where | am"; "They will be
able to figure out what groceries to buy"; "l will
be able to say what | have already done, and
| will have more free time"; and more. Thus,
this traditional or online writing task will foster
lateral thinking among teenagers.

We will now consider tasks that can
utilize a combination of methods. The first
example will be a task for students of 6t
grade from Prepare NUS 6 (Kosta &
Williams, 2023) (Appendix 7).
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The task in Appendix 7 is to write a story
based on the pictures. To prepare
teenagers for this task, the teacher can first
use the PMI method and ask students to
identify in the pictures what they find
interesting, positive, and negative. Then, to
help students make connections between
the people, the teacher can use the
Provocative Operation (Ovadiuk, 2014) by
saying, for example, that "these people
must be enemies of each other", which
students will deny and explain their
reasoning. The Other People View method
can be used to describe each friend in the
pictures separately. To move from the first
to the last picture, the teacher can use the
Consequences and Sequel method
(Ovadiuk, 2014), in which students describe
what happened in the second picture and
what it led to. Perhaps students will say that
the boy in the third picture made a wrong
move in the game and, as a result, got
nervous, which also falls under
Consequences and Sequel. The result of
using all of these methods, as well as
possibly describing the appearance of
children from the pictures, is the application
of the Consider All Facts method. Thus, the
teacher can apply six of de Bono's methods
to this task alone.

The second example of a combination of
de Bono's methods is a project (Appendix 8)
for 7th-grade students from Go Getter 3
(Zervas & Bright, 2018), which follows the
Get Culture section. The task involves
designing and writing a tourist guide about
one's city. Because students must find or
draw pictures, the drawing method is
already built into the task. The Alternatives,
Possibilities, Choices method (Ovadiuk,
2014) can be used to create alternative or
completely new locations for the city. The
choice of a specific location should be
supported by the Consequences and
Sequel method, because specific locations
are associated with, for example, active
volcanoes. Answering the proposed and
additional questions involves the use of the
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Plus Minus Interesting and Other People's
View methods, as students have to weigh
the pros and cons of their city, analyze the
problem of this city from the point of view of
other people, and consider whether they
would want to live in such a city. As in the
previous example, a meticulous description
of every detail aligns with the Consider All
Facts method. Therefore, such projects
provide an opportunity to apply six methods
of developing lateral thinking.

All of the examples discussed earlier in
this article were for Lower Secondary
Schools. Let us now consider some
examples for Upper Secondary School. The
first example will be an online writing task
from the Focus 2 second edition (Reilly &
Brayshaw, 2020) for grades 8-9.

To prepare for this task, the teacher can
use the Six Thinking Hats method (De
Bono, 2017).

The white hat denotes a focus on
information and data. The teacher can ask
students about the movies they have
recently watched, their genres, and the
main characters — all of which will be
relevant to the topic, the idea of this task,
and the second question.

The red hat represents emotional
thinking. At this stage, the teacher can ask
students to share their thoughts on whether
they like the movie title, whether they would
like to see a similar movie or the next part,
and whether they would like their friends to
see this movie. To some extent, this stage
corresponds to the first and last questions of
the task.

The black hat represents critical thinking
and insight, and the yellow hat represents
optimistic thinking. At this stage, the teacher
can instruct students to consider the
advantages and disadvantages of the
movie. Alternatively, they can use the
Consider All Facts method to find all the
aspects of the movie to write about. Among
these aspects, students can mention
special effects, relationships between
different characters, acting, foreground and
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background in the movie, and more. This
stage corresponds to the third question of
the task in Appendix 9.

The green hat represents creative
thinking. At this stage, the teacher can ask
students to answer the question of what
they would change about the movie. This
step will help students to find alternatives
and possibly unorthodox ideas and
solutions for the second and third questions.

The last one is the blue hat, which
represents reflective thinking for managing
the thinking process. When trying on the
blue hat, one needs to generalize and draw
conclusions. At this stage, the teacher can
ask learners to write a cinquain about their
favorite movie or a movie they have recently
seen. This will assist students in beginning
their written responses and articulating their
overall impression of the film they watched.

Therefore, the first four hats prepare
students to respond to the four questions
outlined in the task found in Appendix 9. The
blue hat is used to consolidate all the ideas
and align with the main stages of the writing
process (Boiko, 2024, p. 45).

Conclusions and prospects

for the research

Thus, with regard to point A, the written
exercises in these textbooks do indeed
promote the development of lateral thinking.
Writing texts of different genres allows the
use of different methods designed by De
Bono (2017). The usage of methods to
develop lateral thinking increases students'
talking time. However, this task lacks
creativity and focus not only on language,
but also on communication, as Liubashenko
& Drahinda (2024 ) wrote. With regard to point
B, these tasks align with the NUS model
syllabus in terms of context, genres, and
difficulty. Regarding point C, Pearson's
teaching materials better support teaching
written virtual communication in English
through the MyEnglishLab (Pearson, n.d.)
platform's writing tasks. Prospects for further
research are seen in the analysis of other
textbooks for English and other languages;
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classification, generalization, and
systematization of facts about writing tasks in
the context of lateral thinking; and applied
research on the relationship between online
communication and lateral thinking in
different lessons or academic disciplines.
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APPENDICES

Appendix 1
Writing tasks, Go Getter 1 (Zervas & Bright, 2017, p. 18); Prepare NUS 5 (Kosta & Williams, 2022, p. 17)

6 Complete the web page about you.

7 Write about you and your
best friend. | € @ Profile

Find ideas Me Info Photos +
Find a photo of you and your best friend. Name
Make notes. Age

Nationality

Today I'm
Draft [|happy [ Isad [ Ibored
Write about your name, age, country and [Thot [angry
nationality.
My name’s ... I'm (ten/efeven/me,‘ve ) T Askyour partner questions and write a new web
I'm ﬁ.om o page for him or her in your notebook.
Write the same about your best friend. A: What's your name? B: Tomas.

A: Are you happy? B: Yes.

Check and write

Check all the capital letters and write the

final version of your text. . .
Make a new web page for a person in your family

in your notebook. Use the web page in Exercise 6
to help you.

Use full sentences. Begin your sentences with
a capital letter and end them with a full stope

Appendix 2
Go Getter 1, online workbook, MyEnglishLab (Pearson, n.d.)

MyEnglishLab

Listening and Writing Switch to Teacher view
Exercise 5
Look at the information and write about Pierre and Pedro. v
el Podro Pierre and Pedro are best friends. Pierre is
Age 12 11
Country France Spain
Nationality French Spanish
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Appendix 3
Go Getter 1, Ex. 7, (Zervas & Bright, 2017, p. 30

7 Write about your favourite
things.

Find ideas

Make a list of your favourite things.
Think of adjectives to describe them.

Draft

Write about your favourite things.

Give your text a title.

What are my favourite things?

My number one/two/three favourite thing
ismy... It's...

Check and write
Check your punctuation and write the
final version of your text.

Appendix 4
Prepare NUS 5 (Kosta & Williams, 2022, p. 31)

A plan for a
new bedroom

praw a picture of your new bedroom and write
about it. Think about these questions:

« What’s your favourite colour?

« What colour are the walls in your new bedroom?
« What’s your favourite hobby?

+ Are there things from your hobby in your room?

* Where is your bed and other things in your room?

Tell your partner about your new bedroom.

BEING GREATIVE AND BEING YOU 31
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Appendix 5
Writing task on the topic Animals in Go Getter 1 (Zervas & Bright, 2017).

MyEnglishLab

Listening and Writing Switch to Student view

Exercise 5

You have got some puppies. Write an email to a friend and offer him/her one of them. Use the v
words in the box or your own ideas.

black and brown

cute, funny, friendly

v special puppy food ¢ water X milk
sleep and play

Appendix 6
Writing task, Prepare NUS 5 (Kosta & Williams, 2022, p. 101)

ey o
AT |
- WKLl
-~ WA .- lA

1 Write a note for your mum or dad. You can
choose what to write about.

Appendix 7
Writing task, Prepare NUS 6 (Kosta & Williams, 2023, p. 97)

[ WRITING |

1 Look at the three pictures. Write the story shown in the pictures. Use 35
words or more.
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Appendix 8
Project on p. 21 in Go Getter 3

* Work in groups. Design a town or a city which is
in a very unusual place. Think of a name and

location. Use these words or your own ideas.

in arain forest on a different planet

on top of a mountain under the sea

——

...Is in the north/south/feast/west/centre of

. the country / in the rain forest / under the sea.
=

WY S R e y i

About [ More than ... people live
TR e

There's... /[ There are ...
'f—-’"-o" [T S e

» Write a tourist guide about your town/city for a . ...is one of the most famous buildings in ...

travel magazine. Use these questions to help

you.

Where is the town/city?

What can you see there? (e.qg. buildings, parks,

hotels, museums, zoos) » Find photos or draw some pictures. Put the text and

What kind of homes do people have? pictures together.

What can you do there? * Present your guide to the class. Vote for the most

unusual town or city.

Appendix 9
Writing task, Topic 3, Focus 2 second edition (Reilly & Brayshaw, 2020)

English

SECOND EDITION

Writing: A film review

SHOW WHAT YOU'VE LEARNT
Exercise 10

You have been asked to write a film review for your school blog. Think of a film you have seen
recently and write a review. Include and develop the points below.

+ An interesting title and background information on the film.

+ The plot and main characters.

+ Your opinion on different aspects of the film.

+ A summary of your opinion and recommendations for potential viewers.

OkcaHa Boiko (YkpaiHa)
ORCID ID: 0000-0002-8850-1066

PO3BUTOK NATEPAJIbHOIO MUCJIEHHA B OHNAWH-HABYAHHI
MMCbMOBOIO AHIMMINCbKOIO MOBJIEHHS! YYHIB CEPEAHbOI LUKOJIN

MocTaHoBKa npobnemu. 3z2i0Ho 3 3akoHom YkpaiHu "po oceimy" ma koHuenuieto "Hoea ykpaiHcbka
wkona", ecebiyHUl po3sumok 30obyesauyie oceimu € Memoro 6a3080i 3azanbHOI cepedHbol ocgimu. Npome 8ip-
myanisauis ecix cgbep xumms eumazae Hosux nidxodie 0o peanizauii nocmaeneHux yined. bez pozsumky na-
meparnibHO20 MUCIEHHST 8CebiYHUL PO38UMOK y4Hie cmae HeMoxnusum. [Neped sdyumenamu iHO3eMHUX MO8
rilocmae 3as0aHHs1 8UKOpUCMOo8y8amu Hasi8Hi pecypcu mak, wob 30obyesaui oceimu He nuwe Hagyusucsi Komy-
HiKygamu iHO3eMHOK MOBOK OHaliH, a U po3eusarnu meopye MUCHeHHS. [lepCcrieKmusHUM PilUeHHSIM MOXe
cmamu KoHuenuisi Edsapda de boHo ma eripogadxeHHs lioco memodig Ha ypoKax aHenilicbkoi moau. Turiosi
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rpoepamu 8UBYEHHS IHO3EMHUX MO8 8U3Ha4yaromp OHalH-83aeMOdit0 OOHUM I3 OYiKy8aHUX pe3yribmamig Has-
YaHHs, a nucbMose ma OH/1alH-8UCII08/1H08aHHS OMUCYIOMBCS IK CUHOHIMIYHI mUru MO8reHHE8OI QisinbHOCMI.

MeTa crtatTi nonszae e o2ns10i MemoduyHUX pecypcie po38UMKY famepasnbHO20 MUCTIEHHS y4YHie ceped-
HBOI WKOJU Ha YpoKax MUCbMOB8020 OHalH-CrifIKy8aHHS aHailiCbKO MOBOK0.

MeToponorisa gocnigxeHHs. Memodu aHanisy ma cuHme3sy sukopucmaHo 05151 025190y HayKoeoi riimepa-
mypu ma 3Micmy cydYacHUX aemeHMUYHUX Midpy4HUKie aHeaniticbkoi mosu Onsi 5-9 knacie, npudamHux Ons
OHnaliH-Has4YaHHs. Memodu nopieHAHHSA ma ornucy sukopucmaHo 01151 8UsierieHHs1 ocobriugocmel MUCbMO8UX
3ae0aHb y pi3HUX MiOpy4YHUKax ma rnpedcmassieHHsT MOX/IUeux 3acmocysaHb memodie Edeapda Oe BoHo.
AHarniz nposedeHo Ha OCHO8I Midpy4YHUKie 08ox sudasHUUME Pearson, demarnbHO npedcmassieHux y cmammi.
Obudsa sudasHuUUMea nMporoHyrMb OHalH-nnamgopmu 05151 BUKOHAHHS 3a80aHhb.

PesynbTtatun. HesanexHo 8i0 obpaHo20 nocibHUKa, Hasi8Hi nucbMosi 3aedaHHs1 05151 5-9 Knacy cripusiroms
pO38UMKY flameparsibHO20 MUCIEHHS. HarnucaHHs mekcmig pi3Hux xaHpie 003680s1si€ sUKOpUCMOBYy8amu PisHi
memoodu Edsapda de boHo: po3anisad ycix ¢hakmis, 8inbHe NUCbMO, MEMOO MarltoHKiI8, Mc-MiHyCc-Uikago, no-
2ns0 iHwux moded, nposokayiliHa onepauisi, Hacnioku ma rnpoOOBXKEHHS, allbmepHamueu, MOX/Iueocmi, 8u-
6ip ma wicmb Kanenoxie MUcrieHHsl. BUKOHaHHS NpoeKkmig 3 nUcbMosuM 3agdaHHsIM Hadae MoxXrugicms 01
KoMbiHysaHHsi memodie e boHo. BukopucmaHHsi Memodie po38uUMKY riamepanbHO20 MUC/IEHHS 36inbuye
yac 2080piHHA y4Hie. HaguanbHi Mamepianu, 30kpema 8id sudasHuymea Pirson ma Cambridge, crpusiromsb
Hag4aHHH0 8ipmyarsibHOI aH2II0MOBHOI MUCbMO8O0I KOMYHiKau,ii 3a805IKU MOXTUBOCMI 8UKOHaHHS NUCbLMOBUX 3a-
e80aHb Ha ernleKmpoHHil rnamagopmi. [lpome 6ydb-sike nucbMoge 3agdaHHs, 8UKOHaHe 8 OHnalH-ghopmami,
cmae nucbMoegol iHmepHem-KoMyHikauieto. Y uboMmy eunadKy g4umerb 8paxoeye KOMyHikamugHul, Hopma-
mueHul, ceMiomuy4HUl, aHmMporonoaiyHUlt ma, MOXIugo, i2posuli acriekmu gipmyarbHOi KoMyHikauil.

Knro4voBi cnoBa: nnameparsnbHe MucrieHHsi, Memoou 0e BoHO, OHnalH-KOMyHikauis, niopy4HuK, HYLL.
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