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STUDENT-CENTERED CLASROOM ASSESSMENT:
PERCEPTION AND NEW METHODS

One of the important roles and responsibilities of teachers is to conduct assessment to assess students’
progress. The implementation of alternative assessment methods can be frustrating and rather difficult for
teachers. This paper discusses teacher and student perceptions on using alternative assessment. It focuses on
how young learners of English perceived three different alternative assessments: peer-assessment, conferencing
and the use of students’drawings as assessment materials. The data sources comprised classroom observations,
interviews with teachers and written comments from students. Analysis of the data provided insights on how
teachers choose assessment techniques in A1 and A2 level classes. Teachers’ perceptions on the specific
assessment methods are discussed. The written comments from students identified how students perceived the
combination of the assessment methods employed by teachers and which assessment method they favored.
The results show that teachers and students have positive perceptions on alternative assessment. Students
needs and age are important factors for selecting assessment methods and individual needs must be taken into
consideration when choosing alternative assessment methods. This paper highlights the importance of alternative
assessmentin A1 and A2 level classes since it can improve instruction. Results on the drawings used in the study
as assessment materials indicate that students value personalized assessment. Alternative assessment can be a
vital component in educators’ efforts to improve education.

Key words: alternative assessment, teacher literacy, students’ perceptions, teachers’ perceptions, formative

’

assessment, conferencing, drawings.

1. Introduction

Classroom-based assessment or in-class as-
sessment is assessment carried out by teachers,
which is based on the learning that has been tak-
en place in class. Summative assessment and
formative assessment are two ways in assessing
students’ and schools’ progress, even though,
they provide different insights and actions for ed-
ucators. In EFL classes in Greece teachers tend
to use summative assessment to evaluate their
students since it is time-saving both in terms of
production and execution. Some examples of
summative assessment used by teachers are
end-of-unit or chapter tests and end of terms
and semester exams. The score of the tests are
used for accountability for students and schools.
Teachers’ lack of assessment knowledge and
skills confine them in using student-centered ap-
proaches of assessment since they have limited
assessment training or not at all. Therefore, one
of the challenges for teachers is choosing appro-
priate alternative assessment techniques and
make use of them in the class. The study investi-
gates teachers’ and students’ conceptions of the
use of formative and alternative assessment in

class. It also highlights the importance of alter-
native assessment procedures in young learners
and investigates how they can be applied in EFL
classes.

2. Theoretical Background

A teacher spends thirty to fifty percent of
classroom time assessing her/his pupils (Stig-
gins, 1999) and that is why teachers should be
properly assessment literate. There are two dif-
ferent approaches to gauge students’ learning
summative or traditional assessment and form-
ative or alternative assessment. Alternative as-
sessment can be used like an umbrella term for
the types of assessment except for anything oth-
er than standardized, traditional tests (Barootchi
and Keshavarz, 2002).

Summative or traditional assessment
(O’Leary, 2006; Yang, 2008) range from teach-
er-constructed end of lesson exam, achievement
tests to standardized tests which evaluate stu-
dents’ progress at specific points in time. Some
examples of summative assessment are select-
ed-response items (e.g., multiple-choice), brief
constructed-response (e.g., short answer ques-
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tions), and essay questions (Al-Nouh et al, 2014).
Such assessment techniques have not only posi-
tive washback effects by ‘delivering objective data
to support a teacher’s professional judgment, to
make high-stakes decisions and as a tool for ac-
quiring the needed information for adjustments
in curriculum and instruction’ (States et al, 2018)
but also negative washback effects since they
can ‘take valuable instruction time away from stu-
dents and increase teacher and students stress
without producing notable results’ (States et al,
2018). Summative assessment can demotivate
students and thus create feelings of stress and
encourage memorization lacking in demonstrat-
ing learners’ multiple competencies.

Formative assessment or alternative assess-
ment though give the opportunity to learners to
demonstrate the decision-making process in their
own learning and assessment. Such assessment
techniques can improve an individual student’s
performance and help teachers to adjust instruc-
tion to assist students master material (Garrison
& Ehringhaus, 2007; Harlen & James, 1997,
States, 2014). There are a variety of formats of
formative and alternative assessment strategies
and they can be distinguished from summative
assessment since they encourage students’ in-
volvement in the assessment and learning pro-
cess and provide descriptive feedback which can
help students to move forward in their learning
(Garrison & Ehringhaus, 2007). Some formats of
alternative assessment procedures are portfo-
lios, projects journals, blogs, websites, reading
logs, videos of role plays, presentations, concept
maps, self-evaluation questionnaires, work sam-
ples, teacher observations or anecdotal records,
self- and peer- assessment, games, polls, crea-
tion of visuals and conferencing (Knight & Man-
tz, 2003; Cirit, 2005). Of great importance is that
alternative methods of assessment help students
to identify their strengths and weaknesses and
teachers to gather information on their students’
abilities, talents, interests, potentials.

Even though studies on the use of alternative
assessment to students have shown that teach-
ers realize the importance of alternative assess-
ment in improving teaching and learning (Yang,
2008; Yu-Ching, 2008; Alkharusi et al, 2012;
Gonzales & Aliponga, 2012; Tangdhanakanond
& Wongwanich, 2012) they seem to struggle to
implement alternative assessment (Metin, 2011).
Teachers are forced to use summative assess-
ment due to lack of training assessment (Yu-
Ching, 2008; Birgin & Baki, 2009; Tante, 2010),

adequate training programmes (Yang, 2008;
Ghazali et al., 2012; Gonzales & Aliponga, 2012)
and the difficulties they face when using alterna-
tive assessment. Studies have reported a number
of factors that affect the implementation of alter-
native assessment methods such as the difficulty
of implementation, time constraints, large class
size, difficulty of classroom management, subjec-
tivity of grading, and heavy workloads (Guerin,
2010; Watt, 2005; Yu-Ching, 2008; Alkharusi et
al., 2012; Ghazali et al., 2012; Tangdhanakanond
& Wongwanich, 2012).

The present study aimed at investigating
young language learners instead of teenagers
or adults as most studies do. In addition, the
study focused solely on classroom-based as-
sessment and not summative assessment in the
hope of changing teachers’ negative beliefs on
alternative assessment. Teachers’ competence
may reveal important information on the teach-
ers’ training needs. Students perceptions on al-
ternative assessment was another critical part
of this research. Through the implementation of
alternative assessments that relate to students’
life, create positive classroom atmosphere and
encourage creativity, more useful and effective
assessment techniques can be designed. Hence,
the results of the study are useful for educators
and policy makers to better understand teachers’
attitudes on alternative assessment.

3. Research Framework

In order to provide the reader with a picture of
the context in which the study was carried out, a
short description of the research context in which
the study was conducted is presented before
stating the research problem.

English education in Greece is carried out
in public and private schools or else frontistiria
(Papakammenou, 2016, p. 119). Private schools,
which are the focus of the study, operate after
the public school and are regarded as an ex-
tra-curricular activity. It is very common students
to attend private foreign language schools in the
afternoons to learn English and other foreign
languages. These schools prepare students for
a variety of English high-stake exams. Students
start attending frontistiria at the age of five.

Teachers in most frontistiria use mainly sum-
mative assessment to assess their students in all
levels. Studies have shown that teachers have
excessive workload and they lack assessment
literacy (Papakammenou, 2016, Tsagari, 2009).
These two reasons force teachers to use ready
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made tests taken from books. Unfortunately, this
happens not only to advanced classes (B2, C1
and C2 level) in which students sit for high-stake
exams but also to all levels of students from early
language learners, elementary (A1 and A2 levels)
to intermediate level (B1 and B2 levels) students.

In this context, teachers used only summative
forms of assessment to evaluate students in all
levels of classes. They evaluated students in the
end of a chapter and in the end of the semester
and school year. Teachers used only ready-made
tests which resembled the units of the books they
used. The study carried out in senior classes
which are classes of A1, A2 and B1 level of Eng-
lish according to the CEFR.

The scope of the study was to replace sum-
mative assessment in senior classes with form-
ative and/or alternative assessment. Teachers
should not use any type of summative assess-
ment and replace it with other forms of assess-
ment that can monitor students’ progress, pro-
vide ongoing feedback and allow teachers to
adjust and improve their teaching methods. In
response to the need from teachers in learning
new forms of assessment practices and in train-
ing on how to apply assessment concepts and
techniques and making assessment related deci-
sions (Vogt and Tsagari, 2014; Kiomrs, 2011) the
study aimed at fostering a greater understand-
ing of how teachers decide on what assessment
techniques to use and what factors contribute to
their decisions. The study also focused on a new
alternative assessment technique which not only
involved students in the assessment process, but
it also put students in the centre of the process
since they were the ones who participated in the
creation of the materials. Teachers made use of
drawings and things that students made or had in
order to assess them. The study aimed to show
how important is for students to use personalised
and inclusive materials when they are assessed.
The general purpose of the study was to investi-
gate the assessment methods that teachers used
as well as the effects of the replacement of sum-
mative assessment with other forms of assess-
ment. In addition, the study aims to show how
training on new and alternative assessment tech-
niques can help teachers change the existing as-
sessment and teaching reality. Most importantly,
this study introduces a more student-centred way
to assess students and deals with the washback
effect of alternative assessment techniques on
teachers and students.

The results of the study will recommend new
ways to assess, monitor and evaluate students
with or without the use of summative assess-
ment. Focusing on formative and alternative
assessment techniques, the study studies their
influence on students, teachers and the whole
teaching procedure. Thus, the researcher seeks
to answer the following questions:

1. What are students’
alternative assessments?

2. What is the students’ most favorite type of
alternative assessments?

3. What are the teachers’ perceptions to
alternative assessments?

perceptions to

3.1. Participants

The participants in the present study were 95
EFL learners of English in Greece. They were
boys and girls between 9-11 years old of A1 and
A2 level of English. These students learned Eng-
lish as a foreign language in a frontistirio in a
province in west of Greece. The students were
taught four hours per week by two teachers. The
teachers were English language teachers both
with undergraduate and postgraduate studies in
English Language and teaching. The participant
teachers taught all levels at the specific frontis-
tirio. Each teacher taught 2 hours per week the
same class and they both used integrated-skill in-
struction. The study focused on the two teachers
to obtain a complete picture of teachers’ teaching
and assessment practices in the specific class
and to allow comparisons (Yin, 2010). Consent
was secured from both teachers and the stu-
dents’ parents for their participation in the study.

3.2. Data Collection

To investigate how teachers assessed stu-
dents both a case study and an action research
took place and a variety of data collection meth-
ods were combined.

Action research allows ‘interventions in the
functioning of the real world and a close exami-
nation of the effects of such an intervention’ (Co-
hen and Manion, 1994, p. 186) and for this rea-
son it considered to be the most suitable for data
collection. The researcher could not only capture
teachers’ and students’ attitudes and feelings but
also to monitor changes and improve process-
es since action research offers opportunities for
continued reflection. The researcher could also
observe how the alternative assessment tech-
niques worked for the participants.
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Aiming at implementing alternative assess-
ment methods a framework for the action study
was laid down. The framework included the fol-
lowing steps: (1) the delivery of a workshop
on alternative assessment techniques; (2) the
choice of the assessment techniques; (3) the for-
mation of assessment material. Data collected in
the course of the research project took various
forms, including:

— semi-structured interviews with teachers

— written comments from the students on
specific aspects of their experience

— classroom observations

Teachers chose to use assessment tech-
niques that value student’ needs as a group or as
individuals and encourage them to participate in
the learning process all the time. Also, they chose
a variety of assessment methods in order to bet-
ter identify what students have mastered and
what aspects need improvement. The assess-
ment methods they chose to use were peer as-
sessment, conferencing (personal face time with
the teacher) and the use of students’ drawings.
Teachers used students’ drawings to assess their
skills. They created reading, writing, speaking
and listening activities using what groups, pairs
or each student drew in previous lessons in order
to assess their learning.

Classroom observations were conducted in
order to gain a clearer picture of the teaching and
the assessment techniques used in the lessons.
Both participant teachers teaching all A1 and A2
classes during the same period were observed.
This served to conduct a comparative study
across teachers and across classes. During each
observation, real-time field notes were taken re-
cording actions and descriptions of resources
and materials used during the lesson, comments
were made, and a digital camera was used to
record the lessons. Observations were the ideal
data collection procedure because they can ‘dis-
cover things that participants not freely talk about
in interview situations’ (Cohen et al, 2000, p. 305)
and in this case it proved useful especially with
students. Overall, 20 classes employing new as-
sessment techniques were observed and video
recorded — 10 of each teacher.

Follow-up interviews were conducted to
teachers after lessons in order to justify their ac-
tions, explain the rationale behind them and com-
ment on students’ and the teaching procedure.
Interviews could not be conducted to students
due to time constraints, so students were asked
to comment on a piece of paper in the end of the

class or after the application of an assessment
procedure. Both follow-up interviews and written
comments provided information on why teachers
taught the way they did, what affected teachers’
choices and how students reacted to it.

3.3. Analysis

Interviews and classroom observations were
video recorded and subsequently transcribed
using Atlas.ti (Muhr and Freise 2004). The data
gathered was analysed by using coding that cor-
related with the research questions.

4. Findings and Discussion

The first question focused on students’ re-
action towards the alternative assessment tech-
niques used in the study and especially the
new method. Written comments from students
showed that students enjoyed the new methods
used. Peer-assessment was a fun activity for stu-
dents since they reported that they ‘had fun’ and
‘it was like playing a game’. Most students found it
a very useful technique because they could help
one another and share their work. They believed
that it was ‘more like a game and fun activity than
assessment’ and they felt willing to participate.
Sharing their work with their classmates made the
assessment procedure more interesting to them.
Most students commented that ‘/ loved to read
other students’ essays and comment on them’. A
very interesting comment was that ‘peer-assess-
ment helped me understand what | did wrong'.
Students also reported that it encouraged them
to work harder to achieve better results. Some
students also reported that the combination of
peer-assessment and conferencing helped them
a lot. They referred that ‘I enjoyed spending
some personal time with my teacher and discuss-
ing my difficulties and concerns’. Some students
preferred conferencing over peer-assessment
because they felt that it helped them progress
and understand their mistakes. A student wrote
‘conferencing allowed me to spend some time
with my teacher and show me ways to study and
improve myself. Results show that students are
in need of guidance and understanding of their
mistakes. A combination of the assessment tech-
niques seem to be more effective and useful in
aiding students develop self-awareness and
build up their understanding. Young learners pre-
fer fun activities that allow them to interact and
engage in the learning process. However, some
students found conferencing more stressful than
peer-assessment. ‘I felt really stressed when |
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should spend one-to-one time with my teacher.
I did not know what to tell her and I did not have
anything to discuss with her. | prefer peer-assess-
ment because it is fun’ a student said. Combining
activities can serve all students’ needs.

It is worth mentioning also that students were
very happy and relieved without summative as-
sessment. As soon as teachers announced the
absence of tests in the end of each unit students
were very enthusiastic. There were a few students
that said that they ‘don’t mind tests’ and asked the
teachers to make exceptions and allow them to
write the tests. These students were excellent stu-
dents according to the teachers and they always
scored great marks. Regarding the new activity
students were impressed that their drawings were
used, and they felt that they were involved in the
assessment process. Also, they felt at ease with
the assessment procedure because the drawings
were more familiar to them depicting topics and
pictures that they new about. Students comment-
ed that ‘/ loved that my teacher used our drawings
because | could talk, write and understand more
things than the pictures my book has’. Implement-
ing personalised assessment can customize the
learning experience and each individual student
gets the right assessment based on how they
learn and what interests them.

The observations on teachers’ meeting for the
selection of the assessment methods showed that
teachers were very eager to use new assessment
methods, but they persisted on having guidance on
how to implement them. Also, teachers discussed
a lot about the students’ needs and age as they
believed that they are the most important factors
when choosing assessment techniques. Teachers
did not feel sufficiently prepared for either using
or selecting alternative assessment techniques
which highlights teachers’ need for training.
Teachers had positive perceptions on alternative
assessment techniques, and they highlighted the
positive effects all three assessment techniques
had on students’ feelings and classrooms’ atmos-
phere. A teacher mentioned that ‘the techniques
we used not only made students more competent,
but they also created feelings of involvement, fun
and achievement.

An interesting point noticed in the study is that
teachers referred to the curriculum content and
teaching. Teachers believed that using alternative
assessment methods influenced them in order to
promote changes in their educational practices.

Teachers did not rely as much as they used to on
the coursebooks since they did not used ready-
made tests from books. They also spent time on
more creative activities and tasks. Teachers also
were in favor of the new assessment methods be-
cause they believed that they empower students
to take charge of their learning. Another point to
consider is that teachers changed their mentality
about grades. A teacher mentioned that ‘now I can
see that students do not need grades. It is bet-
ter to give them opportunities to demonstrate their
knowledge and us to monitor their progress’. So,
significant changes can be reached in educational
practices when teachers use alternative assess-
ment procedures.

5. Implications

The alternative assessments from this study
produce positive results; students and teachers
have positive perceptions of these assessments.
With that said, the new, alternative assessment
technique should be considered as an alternative
assessment approach and more studies regard-
ing materials and new techniques are needed.
Further research is needed to explore more al-
ternative assessment techniques in different age
groups and cultures. Different combination of
assessment methods can be more effective and
suitable for intercultural, multilingual and other
types of classes. The new assessment method
requires more investigation on how it can be ap-
plied to other contexts and age groups and how
it can be adopted to become more effective. Dif-
ferent data may generate with the use of differ-
ent collection tools and approaches so more re-
search using a variety of research methods and
looking at different aspects of the assessment
procedures is needed.

6. Conclusion

This study demonstrated the combination of
alternative assessment techniques and the in-
troduction of a new way to use materials for as-
sessment to young students. Teachers need to
consider important factors and be more skilled
when selecting assessment methods. They need
to focus on the educational needs of students
something that alternative assessment can ac-
complish. Students should be given more op-
portunities to show proficiency and participate in
their own learning. Alternative assessment can
be used as a tool for promoting changes in learn-
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ing, teaching practices and teaching content and
lead to the shaping and renovation of education
systems and teaching programs.
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®OPMYBAJIbHE OUIHIOBAHHA HABYAJIbHUX OOCANHEHb:
IHHOBALIWHI METOAM TA IX CNPUNHATTA

IpiHi-PeHika ManakameHy

AHoTauin

Y cTatTi po3rnaaaTbCs METOAM anbTePHATUBHOTO OLLIHIOBaHHS 3 TOYKM 30py BUMTENS Ta y4HsS. OCHOBHUM 3aBAaHHAM 6yno
[OCniaNTK, SIK Y4Hi, LLIO BUBYAOTb @HIMINCbKY MOBY, CNPUIAMatOTb TPY TUMW anbTEPHATUBHOIO OLLIHIOBaHHS: B3AEMOOL|iHIOBaHHS,
iHOuBigyanbHy cnisbecigy 3 yy4sTenem Ta BUKOPUCTAHHSA MartoHKIB YYHIB 3 METOK OLHIOBAHHSA HaBYaIbHUX OOCSITHEHb.
3apaauv oTpumaHHs matepiany Ans gocnimpkeHHsa 6ynn npoBeaeHi CNOCTEPEXKEHHS B KNaci, ONUTYBaHHS BYMTENIB Ta 3ibpaHi
NMCbMOBI BIZryKY Bif y4HiB. AHani3 4aHWX 403BOMMB BU3HAYUTU, SKUM YMHOM yYuTEmi oObMpatTb METOAM OLLiHIOBAHHS B Kracax
3 piBHSIMU BONOAIHHA aHrnincekoto MoBok A1 Ta A2. Y poboTi po3rnaaaeTbCcst CTaBMNeHHs BYMTENIB 40 3aCTOCYBaHHS Pi3HUX
METOZIB OL|iHIOBaHHS, a 3a JOMOMOrO NMMCbMOBWX BiAryKiB Y4YHIB Oyro BU3Ha4YeHO, SIk OCTaHHI CNPUAMatoTb NOEAHAHHS Pi3HNX
MeTOoZIB OLiHIOBaHHS | AKOMY METOAY OLiHIOBaHHS BigAaloTb nepesary. Pesynbsrati OCHiOKEHHS CBigYaTh, WO BYMTENI Ta Y4HI
NO3UTMBHO CMPUIAMAIOTb arisTEPHATUBHE OLiHIOBaHHS. [1oTpebu y4HiIB Ta iXHili Bik € BU3Ha4ansHMMmM doakTopamu, Lo BNMBAKOTb
Ha BMOIp MeToiB OLiHIOBaHHSA. BUKOPUCTaHHSA ansTepHaTUBHUX METOZIB OLiHIOBaHHS [O3BOMSIE BPaxoByBaTW iHAMBIAYyaNbHI
noTpebu KOXHOro y4Hsi. ABTOpKa HaromnoLlye Ha BaXK/MBOCTI 3aCTOCYBaHHS anbTEPHaTMBHOMO OLHIOBAHHSA B Kiacax pPiBHS
A1 Tta A2, oCKinbKkn BOHO CrpUSE 3HA4YHOMY MOKPALLEHHIO Mpouecy HaBYaHHsS. AHani3 MarntoHKiB, SKi BUKOPUCTOBYBanucs y
SIKOCTi MaTepianiB OuiHIOBaHHS, CBigYaTb Mpo Te, WO YYHi BiggaloTb nepesary nepcoHarnizoBaHoOMy OLHIOBaHHIO. 3aranom,
anbTepHaTMBHE OLiHIOBaHHS Ma€e CTaTu BaXKINMBUM KOMMOHEHTOM 06’ €AHaHMX 3yCUIb YCiX NeaaroriB Ha LUNsAXY BOOCKOHANEHHS
OCBITHbOTO NpoLieCy.

KnrouyoBi cnoBa: anstepHaTBHE OLHIOBaHHS, rPaMOTHICTb YYMTENS 3 OLHIOBaHHS, CIPUAHATTS OLHIOBAHHA BUMTENEM,
CMPUAHATTS OLIHIOBaHHS y4HEM, (DOpMyBarbHe OLHIOBaHHS, iHAMBIQyanbHa cnisbeciga, MantoHKu.
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INVESTIGATION OF WRITING ASSESSMENT LITERACY
OF UKRAINIAN UNIVERSITY TEACHERS

The rating process of students’ writing has been a long-standing concern in L2 large-scale standardized
and classroom-based assessment. Several studies have tried to identify how the raters make scoring decisions
and assign scores to ensure validity of writing assessment. The current paper addresses the issue of writing
assessment practices of Ukrainian university teachers, how they approach rating scales and criteria with an
attempt to understand culturally specific challenges of teachers’ writing assessment in Ukraine. To investigate
the issue, this study employs the analysis of the survey results obtained from 104 university teachers of English.
The survey consisted of 13 questions that provided insight into current practices in assessment of writing, such
as frequency of assessment, use of rating scales, rater’s profile, criteria of assessment, feedback and rewriting,
training in assessment of writing.

The survey responses show that assessment in Ukraine is not regulated by common standard, and thus the
approach to students’ writing assessment is often intuitive. A frequent practice is that teachers tend to rely on
errors — as observable features of the text — to justify their rating decisions, Consequently, by shifting focus onto
the surface features of writing, grammar mistakes in particular, the teachers underrate such criteria as “register”,
“compliance with textual features” and “layout”. Additionally, the data reveal contradictory findings about writing
assessment literacy of the teachers questioned. Even though most teachers claim they apply scales while rating,
many confess they cannot tell the difference between holistic and analytic scales. Moreover, the results indicate
that feedback is not yet a meaningful interaction between a Ukrainian teacher and a learner. Therefore, the
results of the study demonstrate the need for the improvement in writing assessment practices, which could be
achieved through providing training and reorientation to help Ukrainian teachers develop common understanding
and interpretation of task requirements and scale features.

Key words: criteria for assessment, rating scales, teacher assessment practices, writing assessment literacy,
writing tasks

1. Introduction ing to write. Moreover, in many contexts, teach-

Internationalization of professional and edu- ers had not been taught to write in L2 properly
cational domains witnessed in the world in recent themselves (Lee 2010, Crusan et al., 2016).
years has dramatically raised the significance of Teacher’s ability to conduct fair measurement
good writing skills in English as L2. As a result, of learners’ skills in their day-to-day work plays
most large-scale placement and proficiency tests a crucial role in today’s classroom. As Crusan
include writing tasks as a hallmark of candidates’ et al. (2016) note: “Bad assessment practices
ability to express themselves in writing. Conse- can have a potent effect on students. The con-
quently, the issues of testing writing skills as well sequences of uninformed assessment can be
as candidates’ preparation for taking standardized losses for students in time, money, motivation,
exams have been in the focus of international re- and confidence.” (p.43.) Implementing writing
search in language assessment and pedagogy. assessments, the researchers maintain, teach-
Directed by standardized assessment objectives, ers need to know how to score, grade, and make
exam preparation classes are conducted across judgments about students’ achievements; this is
the world to equip candidates with test taking strat- a laborious, weary, and time-consuming, as well
egies; specially trained teachers engage the pro- as demanding activity.
spective examinees in teaching-to-test. Keeping in mind both national and interna-

Most learners, however, are still building their tional value of research into context-specific ed-
writing skills in L2 classroom settings. Here, ucational frameworks, we dedicate this paper to
both assessment and teaching are challenging the investigation of teachers’ literacy in assess-
demanding for teachers who had not been suf- ment of writing in tertiary education in Ukraine.

ficiently trained in assessing writing and/or teach- To this end, we explored the writing assessment

11
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literacy (WAL) by surveying testing practices of
English teachers working in several universities
across the country.

2. Literature review

Assessing writing has been mostly researched
in the field of standard proficiency exams. Differ-
ent factors have been looked into such as the
conceptualization of validity in assessing writing
(Weigle, 2002), assessment criteria and their im-
pact on scoring decisions made by trained raters
(Weigle, 2002; Lumley, 2002), comparison of the
existing rating scales and the empirical devel-
opment of a scale based on discourse analytic
measures (Knoch, 2007; 2009).

Much attention has also been paid to analys-
ing the characteristics of raters from a number of
different angles. Many scholars and researchers
placed raters in the centre of writing performance
assessment advocating that raters’ educational
background, language proficiency, rater experi-
ence and expertise in scoring, as well as personal
traits were crucial to the objectivity of measuring
writing skills (Johnson & Lim, 2009; Bijani, 2010;
Lim 2011; Alaei et al., 2014). Lim (2011) provid-
ed the evidence of a special role of rater training
and its impact on novice and experienced raters’
scoring and its quality (p. 543). Examining the
rater training procedures and the effectiveness
of rater training programmes has been another
area of interest to researchers (Attali, 2015; Bija-
ni, 2010; Fahim & Bijani, 2011; Lim, 2011).

In spite of this bulk of research, rating has al-
ways been a subjective activity. This is primarily
reflected in rater variance in scoring. Many stud-
ies highlight the determining role of raters’ sub-
jective perception of the evaluative criteria that
can put validity of the test itself at risk. For ex-
ample, Eckes (2013), through a synthesis study,
provided a comprehensive review of the relation-
ship between rater cognition and rater behavior
in terms of severity/leniency. According to the re-
sults of the study “[a] rater considering a particu-
lar criterion as highly important, and other criteria
as less important, would tend to score on this cri-
terion more harshly than expected based on his
or her overall severity and the overall criterion dif-
ficulty measure” (Eckes, 2013, p. 285). This sug-
gests that personal experience of what a good
writing is often interferes with interpretation of the
scoring rubric. A similar bias is observed when
raters score more leniently on the criteria which
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are thought less important by them. Also, raters
may put different emphasis to various compo-
nents of scale descriptors when they have to rate
writings of particular level of overall proficiency.

Recently new perspectives have emerged
in the field of the classroom-based assessment
with regard to the ways of how teacher’s writ-
ing assessment literacy and testing practices in
classroom settings across the world are being
conceptualised. Analysing the impact of class-
room-based writing assessment on learners’
achievements, raters’ consistency (inter-rater
reliability), raters’ behaviour (severity and bias),
and raters’ interaction with different types of writ-
ten texts (different types of essay, composition,
etc.) have been but few areas of interest to many
researchers (Cho, 2008; Lee, 2010; Ghanbari et
al., 2012; Jeong, 2015; Crusan et al., 2016; Ne-
mati et. al., 2017; Skar & Jglle, 2017; Mellati &
Khademi, 2018; and Aslim-Yetis, 2019). This re-
sult is in agreement with other studies about the
importance of teachers’ understanding of rating
scales and scoring criteria, which could be en-
hanced through proper training and teacher de-
velopment (Hamp-Lyons, 2007, p. 1). This finding
also adds evidence that the improved standards
to classroom-based assessment is only possi-
ble as the result of vastly improved attention to
teacher training in relation to assessment.

As a rule of thumb, apart from possessing over-
all literacy in writing assessment, teachers should
share a common understanding of rating scales
and be able to apply them in particular educational
contexts. In this regard, Ghanbari et al. (2012) has
pointed out the importance of context-based rating
scales, and teachers’ ability to tailore them wher-
ever possible to their teaching/assessing needs..
He contends that ”... [a] local rating scale takes
into account the particularities of each assessment
context [which] would lead to more valid outcomes.
Such a proposal ... is justified and supported by
both validity argument of Weir (2005) and critical
discussions in the field.” (p.97).

Given the primary importance of teachers’
writing assessment practices, their understanding
of rating scales and criteria, as well as person-
al beliefs about scoring and feedback effects on
learners, the current study aims to investigate the
context-specific context of Ukrainian higher edu-
cation. The research questions of the study are:

— What and how is students’ writing assessed
today?
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— What are the possible gaps in WAL of
Ukrainian university teachers? How can these
gaps be bridged?

3. Research methodology

1) A survey of WAL of Ukrainian university
teachers

The questionnaire used in the survey includ-
ed 13 questions aimed to elicit current practices
and training in assessment of writing (received
and needed). Some questions were selected re-
sponse, others were ordering. The majority of the
questions had an open-ended option “other” thus
encouraging teachers to share their experience
in a more detailed way.

a) Frequency of assessment of writing and
text types most/least frequently scored. Q 1 was
aimed to elicit how frequently teachers general-
ly rated their students’ writing. By asking Q2 we
intended to find out what writing tasks teachers
rated most and least frequently.

b) Use of rating scales. Q 3 was concerned
with the authorship of the writing tasks most and
least frequently administered; Q 4 asked if teach-
ers used any rating scales while scoring; Q5-Q
6 were aimed to specifically find out what kind of
rating scales (analytic/ holistic) the respondents
use and who developed most and least used rat-
ing scales.

c) Rater’s profile. In response to Q7 the
teachers were to provide information on their per-
forming rating, and how harsh/lenient they were
self-evaluated as raters.

d) Criteria of assessment. Q8 was another
ordering task aimed to evaluate most and least
often evaluated aspects of writing. Q9 aimed to
find out if teachers explained the criteria of as-
sessment to students and, if yes, whether this
preceded or followed the writing task.

e) Feedback. Rewriting. Q 10 -11 were to col-
lect the responses about the format of feedback
the teachers most and least often provided to
learners, and if they typically required rewriting
of papers.

f) Training in assessment of writing. Q 12 was
to ascertain what training in assessing writing the
respondents received, and Q13 was to order forms
of training from “most needed” to “least needed”.

2) Participants in the study
The questionnaire was responded to by 104
university teachers of English, 68 of whom taught
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ESP, whereas 36 were teachers of GE and EAP
working for linguistic and teacher-training univer-
sities. All participants were female; they repre-
sented nine regions of Ukraine. Participation in
the survey was voluntary. The survey was con-
ducted in February — March 2018.

4. Findings and discussion

Below we provide the data obtained via the
survey as well as analysis and interpretation of
the responses.

a) The answers to the first group of questions
indicated that university teachers were consist-
ently engaged in assessment of writing. In the
majority of instances (53%), the respondents per-
formed rating procedures once a month; 22% as-
sessed writing once in two months, 10% twice a
month, and 5% once a term. The variance in fre-
quency depended on the curriculum the respond-
ents taught. Obviously, in schools of linguistics
writing tasks were set most frequently — twice or
once a month. With regard to the most frequent
types of writing, the three top-ranked ones were
identical in the three settings, namely essays, let-
ters, and reports, followed by proposals in ESP,
articles and stories, and abstracts, summaries
and reviews in GE and EAP respectively. Given
that even the mostly evaluated genres exist in a
variety of subgenres, teachers should be knowl-
edgeable in generic as well as genre specific
conventions and rank them as most or/and least
significant in order to assign fair scores.

b) In respect of the authorship of the admin-
istered writing tasks and rating scales used, we
revealed the following. In less than a half of inci-
dences (48%) the teachers used the writing test
tasks offered by the authors of the coursebooks,
which might be explained either by the lack of
such tasks or their irrelevance to the teaching/
assessment situations. Presumedly, this is the
reason why 53% of respondents prepared tasks
mostly by themselves and 34% collaborated with
other faculty members.

The data revealing the use of rating scales
were somewhat contradictory. When answering
if they used scales while rating, 79% of respond-
ents claimed they did, with only 4% conced-
ing their ignorance in that matter. When further
asked to specify what kind of scale the teachers
used — holistic or analytic, it appeared that not
4% but 28% of respondents were not aware of
the concepts whatsoever. As for the rest of the
respondents, their preferences for kinds of scales
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were almost equal: 32% used analytic and 33%
used holistic scales.

Interestingly, despite the revealed miscon-
ception of rating scales, 42% of respondents
stated that they most often developed the scales
individually, 25% collaborated in scale design
with other teachers and 17% used the scales de-
veloped by other teachers. Only 39% and 28%
of respondents most frequently resorted to the
use of scales offered by the coursebooks or ex-
amination systems, such as Cambridge ESOL or
IELTS, respectively. The reason for teachers’ dis-
regarding the scales developed by courses book
authors might lie in the absence of such in the
provided teacher’s books; the scales developed
by testing experts might look arcane to teachers,
which might lead them to relying on own experi-
ence and /or intuition.

c¢) Since the contradictory data about the use
of rating scales questioned the validity of scor-
ing based on teacher-designed rating scales, it
is interesting to look at teachers’ self-evaluative
responses. The majority of respondents (56%)
regarded themselves fair raters whereas only 4%
admitted they were harsh, the rest 40% thought
they were lenient but wished they had been
harsher raters.

We also managed to identify some scor-
ing practices. According to the majority of the
respondents (39%), they basically gave two
grades — “one for content and one for accuracy”;
37% claimed that they wrote “a short commen-
tary on each work to make the rating clearer to
students”; 24% tended to give one grade reflect-
ing the general impression of the written text be-
cause for them, “content is more important than
accuracy (as long as the message is conveyed)”.
The above responses seem to reflect teachers’
commitment to provide students with detailed
feedback on their writing; however, the teaching
experience of this paper’s authors cast doubt on
the feasibility of writing comments on each stu-
dent’s paper under the workload carried out by
teachers.

Similarly, based on our teaching experience
and being aware of the ‘penalizing-for-any-error’
approach adopted by many Ukrainian teachers,
we aimed to find out what kind of errors — gram-
mar, vocabulary or spelling — played an essential
role in teachers’ rating of papers. Thus, 43% of the
respondents revealed that they most frequently
deducted points for wrong choice of words, 37%
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were harsh at grammatical errors, 20% claimed
they penalized writers for spelling mistakes.

d) If respondents were mostly concerned with
deducting points for language errors, then what
criteria did they find worth using while rating?
In the survey, the teachers were offered a list of
criteria which they had to order as the most and
least frequently used in their practice. The graph
below shows the ranking of the criteria.

Content
Coherence-cohesion
Range of vocabulary

Register

Textual features
Grammatical accuracy
Layout

Other (spelling)

40 60 80 100

Table 1. Criteria for assessment of writing

As is seen in the graph, “Grammatical accuracy”
was the only criterion apart from “content” that the
teachers believed was worth considering. Equally
important, though ranked considerably lower, were
criteria “Coherence and cohesion” and “Range of
vocabulary”. As for the latter index, it contradicts the
claim that the respondents were more tolerant to
vocabulary than to grammatical inaccuracy. Crite-
ria “Register”’, “Compliance with textual features®,
“Layout” and “Spelling” were almost equally under-
rated by the respondents. These data once again
indicate that teachers were more inclined to evalu-
ating the most vivid to them and easier assessable
aspect of writing, such as grammar.

The significance of criteria “Content” is
deep-rooted in the national tradition of teaching
writing both in L1 and L2. Yet, the use of this cri-
terium might become an issue for concern as
it introduces a potential bias of background in-
formation (Weigle, 2002, p.95). As the result, a
writing task will disadvantage those students who
may have no advanced knowledge on a topic of
a writing task (Chan, 2013; Weigle, 2002, p.52).
The underrating of “Register”, “Compliance with
textual features®, and “Layout”, in our view, could
have been smaller, in case more teachers had
been familiar with and used the rating scales
offered by international testing systems. There,
unlike in teacher-applied criteria, they occupy a
notable place.
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The awareness of criteria is generally viewed
as necessary for raters and desirable for test
takers. According to the respondents, the over-
whelming majority of them (89%) tended to in-
form students about the assessment criteria
before their writing, which testified to the test
transparency.

e) No less important was to examine the
practices of feedback provision to students.
Commendable were the practices that received
top indeces: 54% of providing individual (written)
and 50% of providing individual (oral) feedback
to students.

As is known, individual feedback tends
to perform corrective function more efficient-
ly (Brookhart, 2011; Nemati et al., 2017). Mak-
ing general comments on the work of the class
in general appeared the next preferable form of
feedback (36%); nearly the same percentage of
respondents (34%) indicated that they provided
detailed feedback on each work before the whole
class, which is less desirable. The negative prac-
tice of providing feedback on students’ written
work on their request only was reported by 30%
of respondents. None at all or late feedback is
viewed as unacceptable for “feedback is of no
value if it arrives in the students’ hands too late
to do anything with it’, as Coombe et al. maintain
(p-xxvi).

The role of feedback is all the more valuable
if it prompts rewriting a failed text which is con-
sidered an effective remedial activity. Students’
willingness to rewrite ascertains their acceptance
of teachers’ corrective feedback, it also reflects
students’ motivation to improve their writing. Ide-
al then is the practice when teachers provide the
opportunity of multidrafting a text.

Does such practice exist in Ukrainian higher
education? The data of the survey do not pro-
vide a definitive answer: 15% of teachers claimed
they always set rewriting to their students where-
as 18% never practiced that. In 50% of incidenc-
es teachers asked students to improve their writ-
ten texts in some cases only; 14% of teachers
welcomed rewriting only by the students wishing
to do that. On the whole, the greater part of the
respondents who practiced occasional, regular or
volunteered rewriting, suggests that they appre-
ciated that activity as beneficial to learners and
would probably resort to it more frequently if cir-
cumstances had permitted.

f) The final part of the survey meant to elicit
teachers’ perceived needs in training in writing
assessment.
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As the bars indicate, in the overwhelming ma-
jority of cases (73%) Ukrainian university teach-
ers were trained in assessment of writing via self-
study; quite similar are figures indicating that they
were taught via own experience (55%) or through
participation in workshops (48%). Webinars as a
source of WAL were mentioned only by 21%. The

80
70
60
50
40
30
20 -
10 ~

H Received

m Preferred

Table 2. Received and preferred training in
assessment of writing

smallest percentage of respondents (10%) said
that they owed their WAL to formal education —
INSET courses. Quite opposite are the indices of
preferable training. Interestingly, the respondents
would not wish to further rely on their self-study
(17% vs 73%) and experience (26% vs 55%)
but want to be guided in their training by experts
within INSET courses (23%) and webinars (23%)
while the most preferred method of building WAL
was workshops (55%).

The evidence collected via the survey pro-
vides interesting insights about Ukrainian univer-
sity teachers’ assessment practices as reflecting
their WAL. According to the data, respondents
were engaged in administering and assessing
students’ writings on a continual basis, however,
only an insignificant percentage of the respond-
ents claimed they had received a formal training
in WAL building. As a result, while rating stu-
dents’ papers, teachers have to rely mostly on
their competence in teaching how to write the
most relevant for their settings texts. This com-
petence is generally acquired by them during the
pre-service training and further fostered in teach-
ing experience; similarly, teaching experience
and self-study account for WAL building in the
most typical practices surveyed.

Assessment of writing, as responses sug-
gest, is not regulated by any common standards
which are non-existent either in the national or
local dimensions. The selection of criteria of as-
sessment is therefore at the teachers’ discretion;
the respondents in the survey most frequently
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evaluate content and grammatical accuracy of
students’ writings. Such practice should be aban-
doned overall, according to Truscott (1999) and
Keh (1993). Truscott (1990) also put the view,
citing numerous studies, that grammar correction
does not bring the desirable improvement to writ-
ing accuracy and literacy; and grammar mistakes
usually disappear with the improvement in stu-
dents’ writing proficiency. The research of Chan
(2013) suggests that content cannot be judged
harsh since it reflects subjective vision of the
world. As for the severity of assessing grammati-
cal accuracy, Kim & Gennaro (2012) argued that
non-native speaking raters have always been
harsher raters than the native speakers.

Introduction and use of such criteria as coher-
ence and/or organisation are fraught with difficul-
ties even in the case of training raters for stand-
ardized assessment. Knoch (2007) suggests that
these difficulties might result from “vague de-
scriptions of coherence” possibly due to “rather
vague nature of coherence itself” (p. 109). Selec-
tion / use of assessment criteria and methods of
scoring could optimize teachers’ if rating scales
had been introduced in the assessment of writing
practices.

Today, the predominant percentage of the
respondents suggest, they rely on rating scales
in their rating, however, the data cannot be con-
sidered reliable due to the revealed misconcep-
tions of holistic and analytic rating scales. This
inconsistency calls for substantial rater teacher
training either in the use of ready-made scales of-
fered by international exam providers, in tailoring
them to local curricula or developing local scales.
In the last case, the significance of teachers’ lin-
guistic competence, as well as their competence
in teaching/assessment pedagogy is of primary
importance.

On the whole, the study conducted implies
that it is necessary to provide university teachers
with training in understanding theoretical under-
pinnings of assessing writing and applying the
theory in practice thus implementing good testing
practices and ensuring their positive washback on
learning. The decision to organize such training
rests on educational authorities; the development
of ways to enhance WAL of university teachers
shapes the perspectives of future research.

5. Conclusion

A considerable bulk of research is devoted to
the investigation of teachers’ writing assessment
practices to understand how grades can become
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a better reflection of students’ learning. This study
was an attempt to broaden our understanding
about WAL of university teachers in Ukraine by
using a survey data. Collected results showed that
university teachers in Ukraine are actively and reg-
ularly engaged in writing assessment. Also, most
respondents preferred preparing writing tasks by
themselves or with other colleagues to using tasks
offered in a coursebook. Besides, almost half of
the teachers, who participated in the study, devel-
oped rating scales themselves. This might be an
indication that teachers believed they are qualified
enough to develop a test / rating scale and / or
that they view test tasks / rating scales offered in
coursebooks / by testing experts as irrelevant for
their classroom assessment purposes.

Yet, a staggering percentage of teachers rec-
ognise the need for enhancing their general as-
sessment literacy as they believe that their mostly
self-acquired competence in WAL is not satisfacto-
ry for conducting assessment. The study collected
enough evidence of teachers’ inadequate training
such as misconceptions of rating scales; penalis-
ing for any error approach; overviewing timely and
effective feedback in enhancing students’ perfor-
mance etc. Therefore, the next step that should be
taken is help university teachers in Ukraine enrich
their WAL through training guided by experts.
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AHANI3 NPOBJIEM KOHTPOJIIO TA OUIHIOBAHHA IHLWLOMOBHOIO MUCEMHOIO
MOBJIEHHSA Y BULLAX YKPAIHU

Onbra KBacoBa, Tamapa KaBuubka, BikTopia Ocigak

AHoTauisn

Mpouec ouiHIOBaHHA iHLLOMOBHOIO MUCEMHOIO MOBJIEHHS 3aNULLAETbCS OOHIE 3 aKTMBHO OOCHiAXyBaHUX npobrnem
y Teopii i npakTuui CTaHOapTM30BaHOrO Ta HaBYamnbHOrO KOHTPOM. 3HayHa yBara y LMX AOCHIAXKEHHSX MpuaingeTbes
NMUTaHHSAM BU3HAYEHHSI YMOB, SIKi BNMMBAKOTb Ha MPUMHATTS pilleHb LWOAO OUiHKM MMcbMa, Ta 0cobrnmBOCTEN HapaxyBaHHS
6anis. Po3yMmiHHs LX NpoLeciB 4O3BOMSAE 3HAYHO NiABULLIATY SKICTb OLiHKOBAaHHSA iHLULOMOBHOIO MMCEMHOIO MOBMEHHA. CTaTTs
npucBAYEeHa BMBYEHHIO | aHanidy 0cobrnmBOCTEN KOHTPOMIO Ta OLiHIOBAHHSA iHLLOMOBHOIO MMCEMHOTO MOBMEHHS Yy HaBYanbHNX
npakTuKax BUKnagadis yHiBepcuTeTiB. 3 Li€to MeToto Byno npoBefaeHo onuTyBaHHs cepef 104 BuknagadiB aHrmificbkoi MOBU
3 6 perioHiB YkpaiHu. OnutyBaHHs cknaganocs 3 13 nuTaHb, ki JO3BONUAM OTpMMaTK iHdopMalLito Npo TpagauuinHi hopmu,
cnocobu, npunomu Ta 3acoby KOHTPOSIO i OLiHIOBAHHA MUCEMHOrO MOBIIEHHS CTYAEHTIB BULLIB, BUKOPUCTAHHSA PEATUHIOBUX
LKan Ta KpuTepiiB OUiHIOBaHHS, Npodinb BUKNagaya y npoueci 34INCHEHHS! OLIHIOBaHHS MMCbMa, LINAXu 3abesneveHHs
3BOPOTHOrO 3B’A3KYy Ta Mporpamu 3 MigBULLEHHS 3aranbHOI rPaMOTHOCTI BUKMNadadiB 3 NMUTAHb KOHTPOIK i OLHIOBaHHSA.
OTpumaHi pesynbTat cBigyaTh, WO B YKPAIHCbKMX BULLAX MPOLEC KOHTPOMKO Ta OUiHIOBAHHA HE € CTaHOapTU30BaHUM. Ak
Hacnigok, nigxia 4O OUiHKBaHHA, Hanpuknag, nNMCbMOBUX POGIT CTYAEHTIB € AOCUTb iHTYITUBHUMM. Tak, NpW OUIHIOBAHHI
NMMCbMOBWX 3aBAaHb OCHOBHUM KpUTEPIEM ANS BUKNaAadiB 3anuilaeTbecs 3aranbHa (MOBHa) NpaBUIbHICTb pOBOTH. IHLWI SKICHI
KpUTepii, 9K TO «BiAMNOBIOHICTb TEKCTOBMM XapaKTEPUCTUKAM», «IOTMYHICTb i 3B’A3HICTb BMKNaQy», «4OTPUMaHHA MPUNRHSATOT y
MeBHii MOBHIi CMiNbHOTI CTPYKTYPW TEKCTY», YacTO BUCTYMaloTb AOAATKOBUMU KPUTEPISMU OLiHIOBaHHSA abo BOHW 30BCIM He
BPaxoBYOTbCA. TakMM YMHOM, NOCTae HEOOXIQHICTL PO3pobKKM Nporpam/ KypciB TOLLO, CNPSIMOBaHMX Ha NiABULLEHHS 3aranbHoi
TEOPETUYHOI NIArOTOBKM BUKMAL4AYiB a@HrMINCbKOI MOBWU 3 MUTaHb KOHTPOISKO Ta OLUIHIOBAHHS, @ TaKOX YAOCKOHANEeHHs iX
NPaKTUYHNX BMiHb OLiHIOBATH iHLLOMOBHE NceMHe MoBrneHHsa. OTpumaHi pedynstaTi ceigvatb Npo HeobXiAHICTb NiABULLEHHS
TEOPETUYHOI NIArOTOBKM BUKMNada4iB 3 NUTaHb KOHTPOSMKO Ta OLiHIOBAHHA, @ TakoX YAOCKOHANEHHS MPakTUYHWX BMiHb
OLiHIOBAHHS iHLLOMOBHOIO MMCEMHOrO MOBIEHHS Y BMKIaAadiB aHMiNCbKOi MOBW.

Knro4yoBi cnoBa: KpuTepii OLiHIOBaHHS, PENTMHIOBI LLKaNu, KOHTPOSb Ta OLiHIOBAHHS iHLLOMOBHOIO MMCEMHOIO MOBJIEHHS,
piBEHb KOMMNETEHTHOCTI BMKMNaAayiB 3 NMTaHb KOHTPOIIO Ta OLiHIOBaHHSA, MMCbMOBE 3aBAaHHS.
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OPTAHI3ALISA CAMOCTIMHOI POEOTU 3 HABYAHHSA ANOD®ATUYHUX KOHCTPYKLIN
Y CUHTAKCUCI ABHBbOIPELbKOI MOBU

Y ecmammi po3ansidarombcs ocobnueocmi opeaaHidayii camocmiliHoi pobomu cmydeHmis-gbinonozie 3 Has-
YaHHs anoghamuyHUX KOHCMPYKUiU y cuHmakcuci 0asHboepeubKoi Mosu. NpoaHanisogaHo 3anexHicms 8UKOPU-
CmaHHs pi3HUX anogamuy4Hux modernel 8i0 ¢hyHKUIOHaNbHOI ceMaHmMUKU iMeHHUX ma oOiecnieHuUx ¢hopm, ma ix
8XUBaHHS y He3aleXHUX CUHMaKCcU4YHUX 38opomax. 3arporioH08aHO KOMIEKC 3a80aHb Ha 8U3HAYEHHS 8rliusy
byHKUjOHanbHO20 CUHMaKcucy Ha eubip anoghamuyHOi MoOeni 8 rPo308UX ma MoemuYyHUX mexkcmax 0agHbO-
epeybKoi Mosu.

Knroyoei cnoea: camocmitiHa poboma, niHeeodudakmuyHi ocobrnugocmi, arnoghamuyHi KOHCMpPYKUT, CUH-
makcuc 0asHbO2peUbKOoi Mo8U, (byHKUiOHallbHa ceMaHmuka.

MocTaHoOBKa Npo6rnemu Ta akTyanbHICTb JOCNimXKeHHSA. BMkoHaHHSA 3aBgaHb, WO noctanu ne-
pesn BULLOIO LLKOMOK, BUMaratTb MOLYKY LWNAXIB yOOCKOHAaNEHHsT HaBYanbHO-BUXOBHOIO NpoLecy, pos-
pobGneHHs HOBUX METOAIB Ta opraHisauiriHux dopM B3aeMogii BUknagada i ctygeHTie. CyyacHa KoHuen-
Ui BALLOT OCBITW TICHO NOB’A3YE Xif i pe3ynbratv HaB4aHHSA 3 PIBHAMMW OpraHisauii camocCTinHOT poboTn
CTYOEHTIB Ha Pi3HMX NOro eTanax, Lo notpebye po3pobneHHa TEOPETUYHMX | METOANYHMX OCHOB KepiB-
HULTBA CaMOCTIMHOK HaBYarbHOW AiSNbHICTHO.

AHani3 octaHHix gocnimkeHb. Ha oyMKy HayKoBLiB, cMCTeMa BULLOI OCBITU NMOKMAWKaHa He nuLie
JaBatu cTyaeHTam-pinonoram neBHy CUCTEMY 3HaHb, (POPMYBaTU Yy HUX NPOMECINHI YMIHHS | HABUYKM,
ane 1 030poroBaT IX METOAMKOK CaMOCTIMHOIO NoLwyKy. MUTaHHA caMOCTINHOT po60oTK NPU BMBYEHHI
CUHTaKCUCY OaBHbOrPeLbKOT MOBM BUCBITNHOBANUCS B HEYMCIEHHUX Ny6nikauisix BiTYN3HAHUX HAYKOB-
uis. MeToan4yHi OCHOBM 3aCTOCYBaHHSI B3aEMO3ICTAaBHOMO METoAy B HaBYaHHi rpaMaTuMKM KnacU4HUX
MOB I'pYHTOBHO JocnigxeHi B npausax B. LLoskosoro (Shovkovy, 2004;2005) niHrsoguaakTnyHi ocobnum-
BOCTi BMBYEHHSA CMHTAKCUCY AaBHbOrPeLbKol MOBM CTanu NpeamMmeToM HayKoBOro NoLLyKy aBTopa CTaTTi
(Zvonska, 1999; 2000; 2005), meToauka HaB4YaHHA ManbyTHIX ifNoMnoriB CMCTEMU AABHLOIPELLKOro
aiecnoBa 6ynu npeametom gocrnigpkeHHs H.Yen'skoBoi (Schepyakova, 2015). 3Baxaroumnm Ha Heumuc-
NeHHicTb ny6nikaui 3 METOAMKM HaBYaHHS KNaCUYHMX MOB B LISTOMY, Ta METOAMKN CaMOCTINHOT pobo-
TV NPY HaBYaHHI CUHTaAKCUCY AaBHbOrpeLbKOi MOBU, BBaXXAEMO AOLINIbHUM 3BEPHYTUCS OO pO3rnagy
NiHrBOANOAKTUYHMX OCOBNMBOCTEN OpraHidaLii caMOCTiHOT POBOTK CTYAEHTIB-GINONoriB 3 HaB4aHHSA
anodaTnyHMX KOHCTPYKLIN Y AaBHbOrpeLbKii MOBI.

MeTa gocnigXeHHs — BU3Ha4MTK OCOBNMBOCTI OpraHi3auii caMoCTiHOI poboTn 3 HaB4YaHHS anoda-
TUYHUX KOHCTPYKLIN Y CUHTaKCUCI AaBHbOrpeLbKoT MOBU.

3aBaaHHA AoCNiMAXKeHHA — OKPECNUTU eTanHiCTb 3aBAaHb i BNpaB ANg CaMOCTiHOI poboTK 3 HaB-
YaHHHA CUHTAKCUCY JaBHbOrpeLbKOT MOBU, 30KpeMa anogaTtuyHUX KOHCTPYKLR.

Buknaa ocHoBHOro matepiany. BvBYEHHSI CMHTaKCUCY OaBHLOMPELIbKOT MOBU € BaXXMBUM CKnag-
HUKOM Mi4roTOBKKU (PiNonoris-enniHicTiB, OCKINbKM METOI KYpCy «AaBHbOrpeLbka MoBa» € (oopMyBaHHS
y CTYAEHTIB 3HaHb CTPYKTYPU AaBHbOIrpeLbKol MOBM, YMIHHA YMTaTy, Nepeknagatv opuriHanbHi TBOpY
AAaBHbOrPeLbKMX MMCbMEHHWKIB, LLO HE € MOXNBMM 6€3 JOCKOHANoro 3HaHHS CUHTaKCUCy.

OCHOBHMMW 3aBOaHHAMM BUBYEHHSI CUHTAKCUCY anodaTnyHMX KOHCTPYKLIN € Hacamnepes Taki: 1)
cdhopmyBaTh Y CTYAEHTIB CUCTEMY TEOPETUYHUX 3HAHb 3 CUHTAKCUCY (CMHOHIMIYHI rpamMaTUYHi KOH-
CTPYKLUIl; dyHKUIOHaNbHa CeMaHTMKa iIMEHHUX Ta AiecniBHUX QOPM (3HaAYEeHHsT hopm NMpsMKX Ta He-
NpsiMUX BIOMIHKIB, OQHUHWN Ta MHOXWHW, hopM Yacy, cnocoby, cTaHy AiecniB); yHKUiOHaNnbHO-CEMaH-
TWYHI rpaMaTtuyHi Nons; TUNKU CKIagHUX PeYeHb; Y3ro)KeHHS YaciB i cnocobiB y CUCTEMI rinoTakcucy
(consecutio temporum / attractio modi)); 2) 3abe3neyeHHs CTyAEeHTIB YMiHHAMW BU3Ha4YaT (OyHKLIO-
HanbHY CEMaHTUKY IMEHHUX Ta AieCRiBHMX dOPM B anodaTnU4HNX KOHCTPYKLiSIX, nepegaBat ogHi 1 Ti
XK rpamaTuyHi 3Ha4YEeHHS pisHUMK bopManbHUMK 3acobamu, afekBaTHO BiATBOPKOBATM Npu nepeknagi
rpamaTuyHi KOHCTPYKLUIi, BU3HAYaTU NPUYNHN rpaMaTUYHUX aHoMarnin, BCTaHOBNOBaTU bopMarnbHi Ta
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dOYHKLiOHaNbHO-CEMaHTUYHI BiAHOLWIEHHA MK rpamMatM4YHUMK SBULLLAMW, BigHAXOAUTU BiOMNOBIOHUKK
rpaMmaTUYHNX SABULL B iHLLIMX MOBaX.

Cuctema TMNOBKX 3aBAaHb 3 CUHTAKCUCY AaBHbOrpeLbKOl MOBU AN aygMTOPHOI Ta no3aayguTtop-
HOT CaMOCTIiHOI po60TK nepenbavae BUpOLeHHs 3aranibHOHaBYaNbHMX YMiHb Ta HABUYOK, SIKi 30Pi€H-
TOBaHi Ha PO3BUTOK Yy CTYLAEHTIB YMiHb BUMTUCS, HA 3aCBOEHHS TEOPETUYHUX BIJOMOCTEN KYpCy MOBU,
opMyBaHHS HAyKOBUX MOMMsAiB HAa MOBHI aABMLLA, hOpMYyBaHHS NPOMECINHMX YMiHb Ta HABUYOK Yepes
cucTemMy npodoecinHO-30piEHTOBaHMX 3aBOaHb, @ TaKoX POPMYyBaAHHSI CaMOCTIMHOCTI K HEBig €MHOI
npodecinHoi pucn ManbyTHix cinonoris.

Ha emani mpeHysaHHs ns caMoCTiHOI po60TM NPONOHYOTLCSA Taki BUAW BNpas:

1. BNpaBu Ha nepeknag Ta aHarsnia rpamatnyHmx goopm npu anodasi,

2. BUSIBNEHHSA MOXITMBUX CNocobiB nepegayvi 4aBHbOrPeLbKOro TEKCTy 3acobamu yKpaiHCbKOI MOBM
(BnpaBu Ha Nnepeknag, B AKNX 3yCTpivatoTbca anodaTtnyHi Mogeni, siki He MatoTb (hopmarbHUX aHanoris
Y PigHin MoBi),

3. BUABMNEHHS 3MIiCTy rpamaTu4HoOl hopmMm B anodpaTUYHIN KOHCTPYKLIT,

4. NOSAICHEHHS BXUBAHHS 3anepeyvyHmx YacToK Ta 3aMMEHHUKIB B CUCTEMI MapaTaKkCcucy i rinoTakcucy.

Mpn HaBYaHHI CMHTaKCMUCy AOMiHyBaTMMe no3aayauTopHa caMocTiiHa poboTa, OCKinbKu nepeknag
Ta aHani3 opuriHanbHUX TEKCTIB NOTpebye BinbLUOi 3aTpaTu Yacy.

XapaktepucTtmka CamMOCTiNHOT poboTn Ha — Yy NigpsgHvX 0oOaTtkoBMX i3 CMonyYHMKa-
UMX etanax: 3a piBHEM CaMOCTIMHOCTI CTyAEH- MU ¢, OTL. kol OTL oDk EéENpKeL T Ekelrov €ig
TiB BOHa Byge BUCOKOH, 3a BUOOM AisifIbHOCTI — Tov ékmiodr aknkoate (Avo. 19, 55) eu vynu, wo
npodeciiHow, 3a hopmoto opraHisauii — ppoH- HedocmamHbO U020 epowel 0ns 8idnaumms,

TanbHO, 32 NPOSABOM CTyAEHTaMNU CaMOCTINHUX aupLofnrovv, wg obk &indf Aéyoucv (IIA. ToA.
4in — 06oB’s13k0Ba, 3a XapaKTepoM KepiBHULTBA 476 D) eiH 3anepeudye, Wo MU Kaxemo rpaedy;

BUKNagava — onocepeakoBaHow. 3aBAaHHs, 3a- — Yy BIiOHOCHMX, SKi O3HayalTb MNOOOUHOKI
NMPOMNOHOBAHI CTyAeHTaMm AN CaMOCTIAHOIO BU- ABULLA, NpeaMeTu: Ti¢ olTw ualvetetl, O0TLS 0D
KOHaHHS, NepeBipATLCS B ayanTopii. oor Bovdetar ¢Lloc €lvar; Xmo € Hacminbku be-

PosrnsiHeMo sBuLLa BXMBaAHHA anogaTtuyHnX 3ymuem, wob He xomimu 6ymu Onsi cebe Opy-
KOHCTPYKLi y aBHbOrpeLbkii MOBi 3amnexHo Big, 20M?
dYHKLiOHaNbHO-CUHTAKCUYHUX Modenen. — NPUYUHOBUX: ot  ‘Afnrdior  évoulov
[aBHborpeubka MoBa Mae [fBi NpoCTi 3a- nooiofai, 6t o0 oAV évikwy (0.7, 34) aghiHaHU
nepeyHi YacTku: ob (olk, oly), WO BiANOBIOAE B esaxkasu, W0 80HU 3asHarsnu ropasku, 60 ompu-
NaTUHCbKIA MOBI nNon, Ta un, sika Mae 3Ha4YeHHs marsiu He3HayHy rnepemoay;

NaTUHCBLKOT 4YacCTKu ne. — Y HacnigkoBux 3 MpuUCyAKOM B OCOOOBIN
Ya cTka o0 i BCi cknageHi 3 Heto 3anepedHi dopmi: tooaltnr wpav Eiafov, bony obSEL TOV

cnoBa: olbeig, obéeLuia, 00U6EV XKOOEH; 0USETEPOS ‘Eiinrwr €ywor 80HU 3axonunu maky eenuKy

XX00eH 3 080X; olte - olte Hi — Hi; 006¢€ i HE; olmoté KpaiHy, sIKoi He Mag HiXmo 3 2peKis;

006EéToTE HIKOMU; 006aud¢ HISIK, olkéTL 8XKe He 3a- — MNpv npegukaTtmBHOMYy abo 3anexHomy gi-

nepedvytoTb 06’€KTMBHO, Ge3nocepedHbO i ak- EMNPUKMETHMKY, B aBCONOTHUX LIENPUKMETHUKO-

TUYHO, TOMY CTaBMATbCHA B PEYEHHSIX CYPKEHHS: BUX KOHCTPYKLiSIX, WO 3aMiHIOKTb NigpagHi Yacy,

— He3anexXHWX PEeYEHHNX: obk €LTov  uév NPUYUHK, cnocoby pfii: olt’ eltvyoboa uaAiov
tabta, ovk éypaya 6¢ (Anu. 18, 288) 51 He ckazas ol atwuévn (Zog. "Avt. 17) ane 51 He € wacnu-
Ub0R20 | He Harucas, 8illo0, aHi Hew,acHiWor; obk a&metiolrtwr, obk

— Y He3aneXxHuX NuTanbHNX PEYEHHSIX: okoTeL enayyeAdopévor (6nk. t@V apwrwr) odSaudc
on, €L 0pfdg € arpnooucr # ob (IIA. IoA. 387 D) ¢yw mpooedwke tHv €l¢ Luag ebrorar (Anu. 18,

roerisiHb, Yu rpasusibHo Mu 8UbePeMO YU Hi. 322) He3gaxaloyu Ha me, WO MEHI Moepoxysa-
— Y PO3MOBIOHUX | NNTASNIbHUX PEYEHHAX ASs Jlu, Hamaeasnucs nioKynumui, s X00HUM YUHOM

BMPaXEHHSA EKCMPEeCMBHOro CYMHIBY 44 3ane- He empamuse npuxusbHocmi 00 8ac;

peYEHHS. Y CMOMYYeHHSsIX: Td¢ Y&p ol SIK XKe Hi, — Mpu JiecniBHUX NPUKMETHUKAX Ha -Ttog,

oLSaud¢ 308CIM Hi, o0 Sfitec Yy XKOOHOMY pasi, Hi- -Téoc: 00 Brwtov pot ot (ApLotog. 'Op. 548) MeHi

CKIfIbKU; Y PUTOPUYHUX 3anUTaHHSX: o0 BapBapoc He cnid xumu, otk &fvuntéov (Anu. 4, 3) He mpe-

diAurmoc; (Anu. 3, 16) yu He eapeap Dininn? ba 3Hesaxxamu.
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3anepeyHa 4acTka un i cknageHi 3 Heto 3a-
nepevHi cnoea: undeic, undeiuie, undév HIXmo,
HiWo, undétepoc X00EH 3 OBOX, UNTe...uNTe Hi...-Hi,
unéé i He, undepud¢, undauf HISK i T. N. 3anepedy-
I0Tb WOCh Cy0’'eKTUBHE, HenepenbavyeaHe, TOMy
CTaBMATLCA Y PEYEHHSIX BONEBUSIBNIEHHS, MOX-
NMBOCTI, YMOBW Ta nepep 3BOpOTaMu i KOHCTPYK-
LisiMM 3 IX 3HAYEHHSM:

— Y He3anexHnx pedeHHaX 3 NpUCyaKoMm B:

«) iMNepaTuBi: undelg UURV TPOOSOKNORTW
dAtwe (ITA. Am. 17 C) Hixmo 3 8ac xali He s8gaxa-
mume iHaKwe,

) KOH'IOHKTUBI 3aB60POHW: un ‘¢evpediic arouvg
Te kal yépwv aua (Zog. "Avt. 281) He gsusensal Ha
cmapicmb 6e3ar1y30s;

y) onTatuBi: ddotto uev un (Edp. M. 83) o,
w06 8iH He 3a2UHys,

— Yy NigpagHUX 0oOaTKoOBUX PEYEHHSAX nicns
BupasiB 00s3HI 4N NO3HAYeHHA HebaXkaHOoCTI
dakTy, SKOro OCTepiralTbCd; NOeAHaHHS OBOX
3anepeydeHb un ol BKa3ye Ha 3acTepeXXeHHs LLoao
GaxkaHOi obCTaBUMHWU: un ol &én LmoAoyi{eobal
Oavarov (I1A. "An. 29 B) He cnid bpamu 0o yeazu
cMepme;

— Y HEe3anexHux NuTarnbHUX peYeHHsX:

@) 3 KOH'IOHKTMBOM BaraHHs (coniunctivus
dubitativus): tadavtor & mpolé: un AaBw; npuda-
He 8 manaHm; 4yu bpamu?

B) 3 IHOMKATUBOM: un TL reWdTepov &yyélAeLc;
(ITA. IIpwr. 310 B) HiYo20 HOBIWO20 He crosi-
cmuw?

— Y NigpAOHNX PEYEHHSIX MEeTU, BXOO4AYM A0
cknagy CnomnyyHuKiB tva un, 0mwg un, un uwob He:
TOAAL SL6doKele dpOovwe SLd pBovov, OTwe TOAAX
akobwr unde ev uabw (Anu. 49, 14) mu wedpo
Haeyaew I3 3a3dpouwiie, wjob 6acamo dyro4u, s
Hi4020 He HagyusCH,

— NpY iHMIHITUBI MeTn, BuUpaxeHoMy dy-
TypanbHUM iH(IHITUBOM: ouriovat
ToAltal, unte tr talw Aclpelv, duvvely 6¢ TR
TatpléL kel un Tapadwocly yCi 2poMadsHU rMpucs-
2aromb He ronuwamu 60008020 rnopsioKy, 3axu-
wamu i He 3padxysamu 6bambKi8UJUHY,

— HacnigkoBuX 3 NPUCYOKOM, BUPAXEHUM iH-
diHiTMBOM: Tav moidow, dote un 6t6évar Sikny
(ITA. TToA. 470 D) Hexal eoHu sece pobrnsmsb, Wob
He nompanumu 9o cydy;

— y npoTacuci yMOBHOro nepiogy: éar & un
E0éAwaoLy novylay &yew, maiw teud Stye (ITA. Tuu.
190 D) gKkwo X He 3axo4ymb 8muxoMupumuch,
3HOBY IX PO3IMHY HaBMIIT; ¢ €L un €Lyoucy, duoLoL

TAVTEC Ol
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T0l¢ TupAoic av nuev (2. 'Amou. 4,3,3) SKWO He
manu 6 mu ceimna, 6ynu 6 cXoXumMu Ha Criinux;

— Y BiHOCHUX 3 BiATIHKOM YMOBW, [OMNYCTY,
y3aranbHeHHS: @ un olda, obde oloual eldévar (E.
Amou. 5, 7, 27) moeao, 4o20 He 3Hato, Mo He eea-
JKaro, WO 3Haro;

— Y 4acoBMX 3 BiATIHKOM YMOBW: NTep ueyLotn
ylyvetar owtnple, otav yuvny mTpOC Grdpe  un
Suyootatiy (Ebp. M. 14-15) ske eenuyesHe wa-
CmSs, KOJU XIHKa He 80po2ye 3 HOT08IKOM,

— NpV iHQIHITUBI Y KOHCTPYKLUIAX accusativus
(nominativus) cum infinitivo Ta accusativus
(nominativus) cum participio: €0 tote unéev av
ue émyetpnoovte, € eopwr (lo. 5, 13) dobpe
3Halime, wWo 5 Hi 00 Y020 He rpazHys 6u, SKWOo
6 6ayus; tob 6¢ ¢pnoavrtoc UnkETL TODTO TOLNOELY
(ITAovt. "Amo¢6. 186 E) 8iH e cka3as, wo binbwe
HIKO/IU He 84UHUMb MakKk;

— npu cybCTaHTMBOBAHOMY iHQIHITUBI: paoly
EkkexnpOyOal O un Tadw KeAlfar unde kwkdoat
Twe (Zog. "Avt. 27-28) KaxXymb, WO HaKa3aHo Hi-
KOMYy He xoeamu Hi He orinnakysamu,

— Npu iHQIHITUBI, LLO O03Ha4ae 3aknuk 4Yn 6a-
XKaHHS: Ocol un ue dovielag tuyeiv (Aloy. ‘Ent.0.
269) 6ozu, o wo0b s He nomparnug e pabcmeo;

— nNpu aTpubyTMBHUX | 3anexHux aienpu-
KMETHMKaxX Ta B HE3ANEXHMX AIENPUKMETHUKOBUX
3BOPOTax, SKLO BOHW 3aMiHSOTb YMOBHI Ta iTe-
PaTUBHI PEYEHHS: 0 un Latpic Y€ GeTLOTNUWY, WV
0 latpog émotnuwy (IIA. Topy. 459 B) He nikap He
MOXe 3Hamu moeo, Ha YOMY 3HaembCS JliKap; un
akovoouévwy Nuev obtw Staroelobe (IA. Tlod. 327
C) 38axxme, w0 MU He cmaHeMo 8ac cilyxamu,

— npun abCTPakTHUX IMEHHUKaX, AiENPUKMET-
HUKaXx, NPUKMETHUKAX: TO un Ov — He Cywe, Ta un
Sikaa — Hecrnpaeeonueicme;

Ha okpemy yBary 3acnyrosyoTb BigXWIeHHs
Bil HaBedEeHWX 3aKOHOMIPHOCTEN, siBMLLA MOB-
HOI aHomanii Ta nneoHasMmy 3anepeyvyHux Ccris.
Takumn € ocobrnmBocTi anogaTUYHUX KOHCTPYK-
uir: 1) y HacnigkoBMX pPeYEeHHSIX, 3anexHuX Big
iH(PIHITMBA YM OienpUK-MEeTHUKA, BXXMBAETLCS 3a-
NepeyveHHs ov: épaoar ToU¢ OTPaTLAOTAS €1¢ TODTO
TpUPNC €ABELY, Wate olk EéOédewr mivew (2. ‘EAA
6, 2, 5) kasanu, wo 6oiHU diliwnu 00 makozo
ceasinns, wo He Xominu numu; 2) CnonyvYeHHs
uovor ov, uorov oLyl O3HAYaAE MPUGIU3HO, MOX-
JIUBO: uovov obk €V TS QYKEAXLS TEPLEGEPOUEY
avtovg ayarovree (2. Kuv. 5, 50) koxaroyu, mu
nedb He Ha pyKax ix Hocusnu; 3) cnoea ooov olmw,
ooov ol O3HAYalKTb 6Xe, rpubnusHo, Malixe Wo,
CKOpO: ¢rouLoar moilamieoiovg uev 1) émévar, doov
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& obmw mapevar (0. 4, 125) 80HU supiwIUnU, WO iX
niditiuino 3Ha4dHo binbwe, Hixx 6yrno Hacripaegdi; 4) y
HeNpAMUX NUTanNbHUX PEYEHHAX OLHAKOBOK Mi-
PO BXMBAHI 3anepedeHHst ol i un: okomeite, €l
Stkare Aéyw f un (A. Tlpwt. 18 A) noensHbme,
yu cripasedrnueo 51 Kaxy, Yu Hi; 5) y He3anexHux
PEYEHHSAX OTw¢ Un 3 MAaNBYTHIM Yacom AiNCHOro
crnocoby BMpaxae iHTEHCUBHWI 3aKnuK 4n 3abo-
POHY (@aHarnori4HO M B YKpaiHCbKii MOBI): Omw¢
Tabta undeig avpamwy meloetar (Avo. 1, 24) He-
xal Hixmo 3 firodeli y UbOMY He epeKoHaemaCs,
6) iHodi, KoNK 3anepeYeHHs TiCHO NoB’A3aHe 3 Ha-
CTYMHUM CMNOBOM, TaK LU0 MOr0 MOXHa 3aMiHUTK
BiAMOBIAHNM CMHOHIMOM, BUKOPWUCTOBYETLCS 0D
3aMiCTb un: €L ob modlol noav (= €L 0Alyor noav)
(Avo. 13, 62) gkwo He 6bazamo (= masio) byrio;
€l obk éac (= €l kwideig) (Zog. Al. 1132) akwo
He 0oseornsew (= 3abopoHsew); 7) AKWoO adek-
TMBHI fiecnoBa NoB’si3aHi i3 3anepevyHnMm croea-
MW, IHIHITUB-NPeanKaT Hepiako NNneoHacTUYHO
OTPMMYE MOABINHE 3anepedeHHst un ol” Teloouat
T000DTOV WOoTE Un 00 Kedds Oavelr (Xog. "Avr.
97) HacminbKu nepeKkoHarchb, Wo pado rnompy,
8) aHanoriyHo He nepeknagaeTbCsa 3anepeyeHHs
un ol Nicns BUPasiB ol SUrauar HE MOXY, oy 0LO¢
T’ €Lyl S He CrPOMOXHUU, oly 0oLov éotL HEe 003-
B0/1EHO: 0US€LC 0l0¢ T  €0TLY GAAWC Aéywr un ob
ketayéiaotoc elvar (ITA. Topy. 509 A) Hixmo He
MOXe, KaXy4u iHwe, He 6ymu OCMISTHUM.

[MneoHacTU4He BXMBaHHS 3anepeyvyHux 4ac-
TOK 00 i un Npw giecnosax:

— 3anepeydeHHsi: dartiAéyw 3anepedysamu,
apréouaL Cyrnepedumu, augLofntéw crepeva-
much: ovéer avtiiéyw (IIA. Ocarr. 169 C) He 3a-
rnepeuyyio;

— 3ab0poHU: €lpyw 3aKpusamu, éumodi{w
nepewkooxamu, mabw nApunuHIMU: Ilpounfelc
émavoe Qunrovg un mpodépkeabar uopor (Aloy. 1.
248) lNpomemel 3abopoHus, w06 nrdu neped-
6auysasu doro;

— NOABINHE 3anepeyeHHst o0 un 3 KOH IOHKTU-
BOM aopucTa Ta pyTypanbHUM iHONKATUBOM Crly-
XUTb onga emdatuyHOro nigcuneHHs 3aneped-
HOr0 3HAYEHHS: €w¢ av Eumvéw ob un TaboouL
pLiooopor (IIA. "Am. 29 D) doroku s Ouxaro, s
He npunuHo 3alimamucek gbiriocoiero;
Tovnpolg ob un mote PeAtiovge mownoete (Aloyiv.
3, 177) nuxux 8u Hikonu He 3pobume Kpawumu.

Ocobnueo noTpibHO mMaTh Ha yBasi, Wo Ang
BUPaXXEHHSA 3anepeyveHHs B JaBHbOrpeLbKin i na-
TUHCbKI MOBaX, Ha BiAMIiHY Bif YKpaiHCbKOI, O0-
CTaTHbO OAHOrO 3anepeyHoro crioga.

TOUC
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[lBa 3anepeyeHHs abo 36epiratoTb, abo em-
daTMYHO NOCUIIOIOTE 3anepeyHe 3Ha4YeHHs y BU-
nagkax:

— SKLWO BCi 3anepeYeHHst cknagHi: obdelc obre
Kivduvoc olte TOAEUOS TepPL TNALKOVTWY MY TO
uéyeboc yéyover (lo. 6, 7) aHi Hebesneka, aHi
giliIHa 4epe3 maki eaxsnusi cripasu He cmarnu
015 Hac 8esIUKOI0 NMepeuwKoor; undémote undev
atoypov mownoag Eimile Anoew (lo. 1, 16) 3po-
buswu wockb eaHebHe, Hikonu He crnodisalics
npuxoeamu; oléevi o06auf oLSaUDS ovSeuLay
kowoviar €yer (IA. Tlap. 166 A) Hi 3 KuM, Hide,
HIKOMU He Mae€ X00HOI criifibHOCMI;

— SAKLWO NiCns NepLioro NpocToro 3anepeyveH-
HS e cknagHe: un Aavlavétw oe undé tovro (Z.
Kuvp. 5, 2, 36) Hexal 8iH He ripuxosye mebe U ue;
00K €0TLY 006EV kpelooor oikelov piiov (Edp. Avé.
986) Hemae Hi4o20 Kpauw,020, HRK Muut podudy.

AKLWOo K nicns nepLioro NpocToro Yn cknag-
HOrO 3anepeyeHHd CTOATb 3anepedHi 4acTKu
ol UM un, TO BCE PEYEHHS BUXOOUTb CTBEPOXKY-
BanbHUM: 00delc olk émaoyé (= mavtec émaoyov)
L Yuyny (E. Zuu. 1, 9) yei nepemepninu wock y
Oyuwi.

Ha emani npakmuku, sk nepenbadae ne-
peknag He Nule OKPeMUX pPedveHb, a LiniCHUX
OpuriHanbHUX TEKCTIB, ANA CaMOCTINHOI poboTn
NPOMOHYIOTLCHA NPO30BI i NoeTn4Hi Tekctn. Came
Ha LUbOMY eTani Hanbinblia yBara npuginaeTbcs
CaMOCTIVHIN no3a ayaAuTOpHiN pobOoTi, OCKINbKK
nepeknag 3Ha4yHUX parMeHTiB OopuriHanbHUX
TEKCTiB Ha 3aHATTAX Oyae manoedeKTUBHUM i
3anmatmme Barato Yacy. XapakrepucTuka camo-
CTiiHOI po60TK Ha eTani NPaKTUKN:

— 3a piBHEM CaMOCTINHOCTI CTyAEeHTiB BOHa
Gyae BMCOKO1O,

— 3a BUOOM AiANIbHOCTI — NPOMECIiNHOL,

— 3a chopMoto opraHisauii — QpoHTanbLHO,

— 3a MpodABOM CTydeHTaMn CaMOCTIMHUX
Oin — oboB’sA3KOBOIO,

— 3a XapaKTepoM KepiBHMLUTBA BMKNagadya —
onocepeakoBaHoKo.

3aBaaHHA, 3anponoHOBaHi CTydeHTaM Aans
CaMOCTINHOIO BWMKOHAHHS, MEpPEBIPAOTLCS B ay-
aunTopii. [na HaB4aHHA anogaTtuYHUX CUHTaKCKY-
HUX KOHCTPYKLiA MW MPOMOHYEMO Takui Croci6
opraHisauii caMOoCTiNHOI poBoTK 3 OpuriHanbHU-
MW MPO30BMMM i NOETUYHUMUK TeKCcTamn. Bripasa.
BusHaute dyHKUiOHaNbHYy CEMaHTUKy Ha pPiBHi
Mopdbonorii Ta cMHTakcucy Ta BigNoOBIAHO OO0 Hel
BCTaBTE Ha MicLi Kpanok anodarunyHi cnoea.
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Ha emani cucmemamu3sauji 3HaHb CTyOeHTIB
€ OOUiNbHUM 3acTOCOBYBaTW 3aBAaHHA N4 Mno-
rMUBNEHHS 3HaHb, YMiHb Ta HABUYOK ONEpPyBaHHS
CUHTaKCMYHMM MaTepianom, Ana opMyBaHHSA
Mi>KMOBHOI MOBINbHOCTI Y CBIZOMOCTI CTYAEHTIB,
PO3YMiHHS 3MICTYy rpaMaTU4HOro fBvLa, YMiHb
BigMeX0oBYyBaTK Oro Big hopMu, enemMmeHTapHNX
3HaHb 3 ICTOPUYHOIO CUHTAKCUCY, YMiHb MOsIC-
HIOBaTU YMOBW (PYHKLIOHYBaHHA CUHTaAKCUYHOTO
ABULLA B KOHTEKCTi, YMiHb BU3Ha4aTu NPUYMHK
MOBHUX aHOMarnin, 3HaHb 3 (POHETUKN Ta NEKCUKN
KNaCcM4YHUX MOB, 3arasfibHOMINoNoriYHmMx 3HaHb;
YOOCKOHAareHHs yMiHb nepeknagy Ta rpamartuy-
HOro aHanisy JaBHbOrPELIbKMUX TEKCTIB.
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BBaxxaeMo [oOUiNbHUM MPOBOAUTU 3aHATTS 3
cucTemMaTuaauii 3HaHb CTYAEHTIB MiCrnsi BUBYEHHS
OnokiB Taknx TeMm:

1. ®PyHKUiOHanNbHa CeMaHTMKa iIMEHHUX Ya-
CTVMH MOBU B anodaTnU4HUX KOHCTPYKLiSIX.

2. ®yHKUioHanbHa ceMaHTKKa giecnosa Ta CUH-
TaKCUYHI 3BOPOTU B anOBTUYHMX KOHCTPYKLLiSIX.

MNepenbayaeTbCst BUKOHAHHSA TakuxX 3aBAaHb:
1) 3aBAaHHA Ha (POPMYBAHHS MiIXMOBHOI MO-
BiNbHOCTI y CBIOOMOCTI CTYAEHTIB; 2) 3aBAaHHSA
Ha PO3YMIHHS 3MICTy rpaMaTuU4HOro siBULLA, Ha
BiMeXyBaHHS 1Oro Big doopmMu; 3) 3aBAaHHA Ha
OpMyBaHHA eneMeHTapHUX 3HaHb 3 ICTOpPUY-
HOro CUMHTakcucy; 4) 3aBoaHHA Ha (POpPMyBaHHS
YMiHb NMOSACHIOBaATN YMOBU (DYHKLIIOHYBaHHS rpa-
MaTUYHOro ABMLLA; 5) 3aBOaHHS Ha hopMyBaH-
HA YMiHb BU3Ha4YaTu NPUYMHU MOBHUX aHOManin;
6) 3aBOaHHA Ha OpMyBaHHSA 3ararnbHodginono-
MYHUX 3HaHb.

[NponoHyemo Taki 3aBOaHHS A58 y3aranbHeH-
HA TeMn «®PyHKUiOHanNbHa CeMaHTUKa iIMEHHUX
YacTMH MOBM B anodaTnyHnUX KOHCTPYKLSX»:

1. BusHauTe (PyHKUiOHaNbHO-CEMaHTUYHNI
AianasoH BigMiHKIB y anodaTtuyHMX MOAensx.

2. BusHauTe oyHKUiOHanNbHYy CeMaHTuKy 3a-
nepeyYHnX 3arMMeHHNKIB AaBHbOIPELbKOT MOBU.

3. BusHnaute 3acobu nepepadi anodatnyHoi
NOKaTUBHOCTI Y AaBHbOrPeLbKin MOBI.

4. BusHayTe 3acobu nepepadi anodatnyHol
cenapaTUBHOCTI Y AaBHbOrPeLbKii MOBI.

5. BusHauTe 3acobu nepenadi anodaTnU4HOI
IHCTPYMEHTarbHOCTI Y [aBHbOIrpeLbKii MOBI.

6. BusHauTe 3acobu nepegadi anodaTUYHOI
Kay3arnbHOCTi y [aBHbOrpeLbKii MOBI.

7. BusHauTe 3acobu nepenadi anodaTU4HOI
CoLiaTUBHOCTI Y AaBHbOrpeLbKili MOBI.

8. BusHauTte 3acobwu nepegadi anodasmu
cyb’ekTa Ta 06’ekTa y AaBHbOrpeLbKiln MOBI

9. BusHauTte 3acobu nepepadi anodatnyHoi
HEeBU3HAYeHOCTi y JaBHbOrPeLbKii MOBI.

10. BusHaute 3acobu nepepadi anodasu
MiCLIA Ta HanNPsSIMKY Y AaBHbOrPeLbKii MOBI.

[MpornoHyemMo 3aBoaHHA ANdA y3arafibHEHHS
TeMn «®DyHKUiOHaNbHa cemMaHTuKa fgiecnoea Ta
CUHTaKCU4YHMX 3BOPOTIB B anodaTtuyHUX KOH-
CTPYKLSAX»:

1. 3ictaBTe  yHKUiOHaNbHO-CEMaHTUYHUIA
Jianas3oH aopucTa i nepdekta Ta aHarnorilo 4u
PO36iXXKHOCTI BXXMBaHHSI anodaTn4HMX CriiB.

2. BusHauTe dyHKUiOHaNbHY CEMaHTUKY npe-
3eHca Ta il BnnvB Ha B1bip anodgatnyHoi mogeni.
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3. BusHauTe ceMaHTMKy YMOBHOroO Crocofy
B JaBHbOIPELbKin MOBI Ta BXXMBaHHSA MNpu HbOMY
3anepeveHb.

4. BnsHayTe ceMaHTUKY iHIHITUBHMX hopMm
0aBHbOMPELIbKOI MOBM Ta BXMBaHHS 3anepeveHb
3anexHo Bia Hel.

5. BusHauTe ocobnmeocTi anocasn CuMHTak-
CUYHOro 3BopoTy ablativus absolutus y gaBHbO-
rpeLbKin MOBI.

6. BusHauTe 3acobu nepeknaay 3BOpoOTiB ac-
cusativus (nominativus) cum infinitive 3 anoda-
3010.

7. BusHaudTe ocobnmnBocTi anodasmn 3anexHo
Bi (PYHKUiOHaNbHOI CEMaHTUKM YacoBUX, CMO-
coboBux Ta cTaHOBUX (bOpM Aiecnosa y AaBHbO-
rpeLbKin MOBI.

8. BusHaute npupoay Ta ocobnusocTi ano-
da3n B KOHCTPYKUisx ablativus absolutus, accu-
sativus (nominativus) cum infinitivo (participio) y
0aBHbOrPeLbKi MOBI.

9. BusHauTe ocobnumBocTi anodgasu npu on-
TaTuBi B 4aBHbOrPeLbKi MOBI.

10. MosACHITb BXMBaHHA anodaTUyYHUX KOH-
CTPYKUIN Npn OieNpUKMETHMKAX Yy OaBHbOrpeLb-
Kin MOBI.

11. BkaxiTb Ha 0cOBGnMBOCTI BXMBaHHA 3a-
nepevHnx cris npu crioBax, LWo mMakTb nepgekx-
THY (dbyTypanbHy) CEMaHTUKY B OaBHbOIPELIbKil
MOBI.

12. BusHauyTe BXMBaHHA 3anepevyeHb npu
Kepyloumx crioBax Npuv CUHTAKCUYHUX 3BOpPOTax
accusativus (nominativus) cum infinitivo.

HaBefgeHi Bulle 3aBOaHHA MOXYTb BUKOHY-
BaTUCH iHAMBIAYanbHO Ta KOMekTUBHO (y dhopmi
OWNCKYCii).

BucHoBku. OTxxe, aHani3 NiHrBoANAaKTUYHOI
niTepatypu, NpUCBAYEHOI opraHisauii camocTin-
HOI poBOTK 3 HaBYaHHA OAaBHBLOrpPeLbKOI MOBM,
aHani3 gocnimKeHb 3 METOOMKN HaB4YaHHA Kna-
CUMYHMX MOB O03BOSINIIN OKPECNTU OCOBNUBOCTI
CaMOCTINHOT pob0oTK CTyAeHTIB-ifonoris 3 HaB-
YaHHS anogaTUYHNX KOHCTPYKLIA Y CUHTaKCUCI
0aBHbOrPELIbKOI MOBWM Ha pi3HMX eTanax Ta 3a-
NPOMOHYBaTK KOMMIEKC 3aBOaHb 3 BU3HAYEHHS
BMNMBY (PYHKLIOHANBHOIO CUHTaKCUCy Ha BUBIp
anoatnyHOI Mogeni B Npo30BMX Ta MOETUYHMX
TEeKCTax AaBHbOrpeLbKOI MOBW.

MepcnekTuBOK noganblWnMX OOCHIAXEHb
Mae CTaTu ekcrnepuMeHTanbHa nepesipka egek-
TMBHOCTI po3pobreHoi opraHisauii camocCTiNHOI
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po6OTKN Yy HaBYa@HHI CUHTAKCUCY OABHbOrPELbKOI
MOBW CTyAeHTIB-inosoris.
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MANAGING STUDENTS’ AUTONOMOUS LEARNING OF APOPHATIC CONSTRUCTIONS
IN THE SYNTAX OF ANCIENT GREEK

Lesia Zvonska

Abstract

The goal of university education in Philology is not only to provide students with a certain system of knowledge and de-
velop professional skills in them but also to equip learners with the techniques of independent research. Considering a limited
number of publications on teaching classical languages and organization of students’ independent work on learning the syntax
of ancient Greek, the author addresses linguistic and pedagogical aspects of organization of independent work of Philology
majors in teaching apophatic constructions in ancient Greek.

Purpose. The article aims at giving insight into organization of independent work of Philology majors on learning apophat-
ic constructions in the syntax of ancient Greek and analyzing the dependence of the use of apophatic models on the functional
semantics of noun and verb forms.

Results and discussion. The analysis of literature on teaching classical languages and organization of students’ inde-
pendent work in learning ancient Greek has enabled outlining the features of independent work of Philology majors in learning
apophatic constructions in syntax of ancient Greek at different stages and allowed compiling a range of tasks on determining
the influence of the syntax on the choice of apophatic model in prose and poetic texts of ancient Greek. Further research might
involve experimental testing of the effectiveness of the developed model of the students’ independent work in teaching the
syntax of ancient Greek.

Keywords: independent work, apophatic constructions, syntax of ancient Greek, functional semantics.
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L TA 3MICT JU®EPEHUIMOBAHOIO HABYAHHA MAUBYTHIX FOPUCTIB
AHIMMINCbKOIro YCHOIroO MOHONOIMNYHOI0 MOBJIEHHA

Y cmammi okpecneHi yini ma 3micm ougbepeHyitiogaHo20 Hag4aHHS MalilbymHix ropucmie aHasiticbKo20 yc-
HO20 MOHOJI02i4H020 MoerieHHs. Memoro dughepeHuiliosaHo20 Hag4YaHHS aHerilicbKo20 YCHO20 MOHOII02iYHO20
MoerieHHs cmydeHmig crieyianbHocmi «[lpago» eu3Ha4yeHO (hoOpMy8aHHST YMiHb ¥ MPOOYKy8aHHi MOHOMO2i8 Ha
haxosy memamuky y chopmami rnogidoMreHHs-rnpe3eHmadii ycix mpbox hbyHKUiOHarIbHUX mMurli@ MOS/IEeHHS 3
ypaxysaHHsM 8i0r1osi0Ho 00 8UXiIOHUX yMiHb ma 30i6Hocmel cmydeHmis (Ha pieHsix B1 ma B2), winsxom 3abes-
MeYeHHs1 MakcumMarbHUX iHOuUgiOyanbHUX pe3yrbmamie. 3micm Hag4aHHsI cknadatombs MamepianbHul, idears-
Hul ma npouyecyanbHO-0inbHICHUU KOMITOHEHMU, 5IKi OXOMme 0eKknapamueHi ¢haxosi 3HaHHS, JTIH28ICMUYHI
3HaHHS, MOBJIEHHEBI HABUYKU ma eMiHHS. Llini ma amicm Hag4yaHHS1 QughepeHyiliosaHo 3a KpumepieM Hag4eHoCmi
cmydeHmis.

Knrodoei croea: uini ma 3micm Hag4yaHHSI, yCHEe MOHOIO2iYHEe MO8reHHSs, dugepeHuiliogaHe Hag4aHHs, Moei-
OoMreHHsI-pe3eHmauis, iHdusidyarneHi pesyribmamu, yMiHHs ma 30i6Hocmi cmydeHmis, Hag4eHicmb cmyOeHmis.

MocTtaHOBKa nNpobGnemu Ta akTyanbHIiCTb €TbCS | PO3BMBAETLCS LEM AOCBIg OCBITHIM Npo-

gocnigxeHHs. Pe3ynbraTnBHICTb BMANBY CUCTe- cTopom yHiBepcuteTy. CTaHOBMEHHA Cy6’ eKTHO-
MU Cy4acCHOI YHIBEPCUTETCBKOT OCBITU Ha ocobu- ro 0OcCBigy HaB4anbHO-NPOMECIAHOI OisiNbHOCTI
CTiCHO-NpoeciiHe CTaHOBMEHHA ManbyTHLOrO cTyaeHTa 6e3nocepeqHbO NOB’sA3aHE 3 I0ro 0Co-
daxiBusa 06’EKTMBHO 3anexuTb Bif TOro, HacKifb- onuBocTaAMM i HemoxrniMBe 6e3 onopu Ha iHAMBI-

Kn 36iratoTbCsl 0C8imHi ymMo8u 3 iHOUBIOyarnbHUM AyanbHICTb KOXXHOrO OKpemoro ctygeHTa. Came
oceimHim 0oceidom CTyaeHTa; unm 30biraroTbes TOMYy B MCHXONOro-negarorivyHin nitepartypi Bce
BOHM 3 MOr0 OCOBUCTICHUM KOHTEKCTOM; 3aTpeby- yacrTille roBopsaTb NPo po3pobKy iHAMBIAyaNbHUX

25



ARS LINGUODIDACTICAE - 4 (2-2019)

OCBITHIX TpaekTopin. [NpoTe B TpaguuinHiin cuc-
TeMi BULLIOT NPOdECINHOT OCBITM AOCUTbL CKITagHO
BUPOOUTU iHAMBIOAyanbHY TPAEKTOPIO OS1S KOH-
KpeTHoro ctyaeHTa. Lo npobnemy gossonse Bu-
piunTn andbepeHuinoBaHUK Niaxia 4o npouecy
HaB4aHH4A (Klimenko, 2009, p.3).

HudgbepeHuilioeaHuli nidxi0 0o Has4aHHS
euU3Ha4Yaembcsi, Hacamrneped, K nedazoaiyHuli
nidxid, wWo spaxosye 0cobrusocmi OKpeMux epyr
cmydeHmig abo y4Hie, rpu KoMy 30ilCHIEMbCS
rocmynanbHUl MPOUec 3aC80EHHS Hag4yasibHO-
20 mMamepiany, wo npu3eodums A0 KirlbKiCHUX
i AKICHUX 3MIH pieHs1 3HaHb, 8UPObeHHS eMiHb
i HaBUYOK, po38UMKY ni3HaeasibHOI cghepu 8 Uui-
nomy (Agoshkova 2008: 179). OudepeHuiioBa-
HUM NigXig 0O HaBYaHHS, IHTErpyt4ymucb 3 KOMy-
HIKATUBHMUM (HaBYaHHS YCHOMO MOHOMOFYHOro
MOBJIEHHS! 3[iINCHIOETBCS 3 METOKD Ta Yy NPOLECI
KOMYHiKaLil) Ta KOMNETEeHTHICHUM (HaB4YaHHSA
YCHOIMO MOHOMOrNYHOrO MOBMEHHSA OpieHTOBaHe
Ha (popmyBaHHSA BigNOBIAHOI KOMMETEHTHOCTI —
sIK 30aTHOCTI Ta FOTOBHOCTI NpoayKyBaTn aHrmin-
CbKe MOHOJIOrYHE MOBIEHHS) Nigxogamu.

Mpobnema iHAuBigyanisauii Ta aundepeH-
Liauil HaBYaHHS 3yMOBIIEHA CYMEPEYHICTI0 MiX
KONEKTUBHMM XapakTepoM HaB4arnbHOI OiANbHO-
CTi i cyTO iHOUBIOYanNbHUM 3aCBOEHHAM 3HaHb,
BMPOONEHHSM YMiHb | HaBU4OK, WO 3anexaTb
Bi Cy0O’€KTMBHMX MOTMBIB HaB4YaHHS, 34iGHOC-
Ten, 0COBUCTICHNX SIKOCTEN i JOCBiOQy CTydeHTa
(Agoshkova, 2008). Y mexax npeameTy Halloro
JocnigpkeHHa andepeHuinoBaHe HaBYaHHS po3-
rMASAEMO 9K HAYKOBO-MPAKTUYHUIA Hanpsam, Lo
BUBYaE:

— METOOMKY pos3nodiny CTyaeHTiB 3a Tuno-
NOMYHMMUN 20MO2EHHUMU epyrnamu 3 ypaxyBaH-
HAM piBHSI HABYEHOCTI, iIHTENEKTY, Nam’aTi, yBaru,
CMPUNHATTS, MUCNEHHS, 30i0HOCTEN, TNy HEPBO-
BOi CUCTEMMU, EMOLINHUX SIKOCTEWN, eKCTpaBepPTO-
BaHocTi / iHTpoBepToBaHoCTi (Surkova 2004: 11);

— mexHornoail, Memoou i npulioMu B LiniCHO-
MYy OCBITHbOMY MpOLeCi, OpiEHTOBaHi Ha opraHi-
3aLil0 yMOB 4119 PO3BUTKY CTyAEHTA SIK aKTUBHO-
ro cyb’ekta BacHOI LiANbHOCTI 3 ypaxyBaHHAM
noro ncuxodisionoriyHnx Ta iHAMBIQYyanbHO-
TUMOMOriYHMX OCOBNMBOCTEN, PIBHS MCUXIYHOTO,
iHTeneKkTyanbHOro po3BUTKY, IHTEPECIB, CXUMbHO-
cten (Zhigalik 2008: 12);

— CTBOPEHHSA THYYKUX | BapiaTMBHUX HaB-
yanbHUX rpoepamM, AudepeHuiadito yined i
3Micmy Hag4aHHS, Pi3HOMaHImHicmb opaaHi3a-
uitiHux ¢bopm Hag4yaHHsi, 3abe3neyeHHsa ocobu-
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CTICHO-OPIEHTOBAHOI OLHKM CTyaeHTiB (Surkova
2004, p.11).

Mmo6anbHy OCBITHIO METY AN epeHLinoBaHo-
ro HaevaHHA (ycnig 3a K. O. CypkoBow) BU3Ha-
YaEMO $IK KOpPeKLito Ta BAOCKOHANEHHs1 3HaHb,
HaBWYOK, YMiHb, WO CKMNagawTb iHWOMOBHY KO-
MYHIiKaTUBHY KOMMETEHTHICTb KOXXHOro CTygeHTa
npy OBOMNOAiHHI iHO3eMHOK MoBOK (Surkova,
2004, p. 11). BignosigHO, OCHOBHMMMW 3aBOAHHS-
MU 3aCTOCYBaHHA OudbepeHLiioBaHOro nigxoay
(Ha ocHosi BucHoBkiB O. B. Arowkosoi (Agosh-
kova 2008) Ta J1. B. basaposoi (Bazarova 2006)
BM3HA4YaeMO: POPMYBaHHA KOMYHIKaTMBHOI KOM-
NMETEHTHOCTI CTYyAEHTIB Ta IXHiN OCOBUCTICHWIA
pPO3BUTOK, Aoromora CTyOeHTYy B [OOCArHEHHI
BUCOKMX pe3ynbraTiB Yy IHWOMOBHIN KOMYHiKa-
Lii; 3MiLHEHHS iHTepecy CTyAeHTa OO BMBYEHHS
iHO3eMHOI MOBW; hOPMYBaHHS Ta PO3BUTOK 34i-
OHOCTEN CTyOeHTiB, CTBOPEHHSA CHPUSTIIMBUX
YMOB, LLIO [O3BOSAOTb HanbiNbLL NOBHO peanisy-
BaTM MOXIMBOCTI KOXHOIO CTyAEeHTa BignoBigHO
00 MOXIMBOCTEW, 3aibHOCTeN, Ga3oBOro piBHSA
3HaHb, HaBMYOK Ta BMiHb; OpraHisauisa TBOP4YOIl
HaBYanbHOI LiANbHOCTI CTYAEHTIB (Mig Yac ckna-
OaHHS MOHOMOTiYHMX BWCIIOBMEHb, MiArOTOBKU
NPOEKTIB); HaBYaHHSA CTYAEHTIB Npunomam i cno-
cobam poboTn B HaB4YanbHOMY npoueci (nnaHy-
BaHHS, KepyBaHHS, pedriekcia npouecy niaro-
TOBKM MOHOJOrIB); CTUMYIIOBAHHS MakKCUMYMY
iHTeneKTyanbHOl akTUBHOCTI CTYAEHTIB; CTBOPEH-
HS NO3UTUBHOI MOTUBALI CTYAEHTIB y HaB4anb-
Hi OiSNbHOCTI; 3MiLIHEHHSI MiXKOCOBUCTICHMX Bial-
HOCMH MiX BUKIagayem i CTyaeHTaMu.

3aBaaHHa gudepeHuiauii nonsirae B npuee-
OEHHi BCiX CTYAEHTIB 4O KiHUSA KypCy HaBYaHHS He
A0 €OMHOrO CTaHAapTY, @ AOCATHEHHA CTyAeHTa-
MW MaKCUMarbHO ONTUMarbHUX pPe3ynbTaTiB
BigMOBIAHO OO IXHIX MOXIMBOCTEN, 3AibHOCTEN,
ncuxodpisionoriyHux  ocobrnmeocten  (Surkova,
2004, p. 11). 3a iHaMBigyanizaoBaHOro HaBYaHHS
ocobnuea yBara NpUaINAeTbCs KOXKHOMY CTyAEeH-
TOBI OKpPeMO 3 ypaxyBaHHSIM MOro roTOBHOCTI [0
HaB4YaHHs, 06a30BUX 3HaHb, HAaBWYOK Ta BMiHb,
30ibHOCTeNn, BONbOBOT, EMOLHOT, MOTUBALLIHOT,
doizionoriyHol Towo coep.

[OndepeHuinoBaHe HaB4YaHHA I'PYHTYETbCA Ha
iHAMBIQYyanbHMX OCOBNMMBOCTAX CTYAEHTIB: piBEHb
MOTMBALl, Ni3HaBarnbHi iHTepecu, TN MWUCNEH-
HS (Hao4HO-0bpasHe, HaoYHO-AIoBE), Nam’aTb
(cnyxoBa, 3opoBa, obpasHa), HaBYeHICTb, 34aT-
HICTb O HaBYaHHS, BIKOBi XapakTepUCTUKKN, TEM-
nepameHT. BignosigHo, ogHi BYEHi BUOINAKOTbL ca-
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MOCMIlHy POBOTY CTYLOEHTIB SIK OCHOBHY NaHKy
OndepeHLuinoBaHOro HaBYaHHS, OPYri — akKUEeHTY-
I0Tb yBary Ha ri3HaearslbHili aKTUBHOCTI CTy[eH-
TiB, TPETI — BM3HAYalOTb iHAMBIgYyari3aLito MeTo
OndepeHLUinoBaHOro HaBYaHHS, 3anpoBamXylo-
4n NPOBNEMHO-MOLLYKOBI BMpaBu Pi3HOr0 pPiBHS
CKNagHOCTI 1 TBOPYOro BUKOHAHHS;, YETBEPTI —
BUKOPUCTAHHA AnbepeHLinoBaHOroO HaB4YaHHSA
ana peanisadii MOXNUBOCTEN iHAMBIQYyanbHOMO
nigxody B UiNAX nonepemXeHHs HeycrnilwHOoCTI
(Shiiapova, 2007, p. 56).

Mpu ubomy npobriema peanisadii gudepeH-
LiOBaHOIMO HaBYaHHS CTYOEHTIB MOHOMOrMYHOro
MOBJIEHHS!, HE3BaXalouKn Ha Ti akTyanbHiCTb, 3a-
NNWAETbCA HEAOCTATHBO OOCNIAXEHO B cuny i
BaratoacnekTHOCTiI.

KopoTkun ornap nyo6nikauwin 3 temu. 3a
OCTaHHi OBaguAaTb M'ATb POKIB, YNPOOOBX SKUX
npobrema AudepeHuinoBaHoro niaxig 3asHana
aKTUBHO LOCHiAKEHHA B Teopil NIHFBOAMAAKTUKM
Ta 3aCTOCYyBaHHS Y NpaKTULi HaBY4aHHS iIHO3EMHUX
MOB, HabyTo 3Ha4yHOro goceigy. 3okpema, po3po-
OneHHs 3a3Hanu Taki acnekTn: 3aCTOCyBaHHA Au-
doepeHuinoBaHoro nigxoay Ao HaBYaHHA aHrmin-
CbKOr0 MOHOMOFMYHOMO MOBSIEHHS HA NepLIoMy
etani HemosHoro 3BO (Scheseva, 1991); oo HaB-
YaHHS YUTAHHS IHLUIOMOBHUX TEKCTiB HEMOBHOIO
3BO (Agasieva, 2009); 0o HaB4YaHHS iHO3EMHOI
MOBM 3 YypaxyBaHHSAM iHAMBIOyanbHO-NCUXO-
noriyHnx xapaktepuctuk ctygeHTiB (Chechik,
2015); B ymoBax HeOOHOPIOHOCTI HaBYarbHUX
rpyn (Kuznetsova 2014); 0o popMyBaHHS iHLWO-
MOBHOI KOMYHIKaTUBHOT KOMMETEHTHOCTI CTYAEH-
TiB TexHiyHoro 3BO 3 BMKOPUCTAHHAM TEXHOMO-
rii piBHeBOI andepeHuiauii (Zaitseva, 2007); oo
HaBYaHHA HLIOMOBHOIO CifIKyBaHHS CTYOEHTIB
TexHiyHoro 3BO (Lobashova, 2010); oo HaByaH-
HSA CTYOEHTIB MOHOMOrMYHOrO MOBIIEHHSA 3 ypaxy-
BaHHSM iHOMBIAYaNbHO-TUMNOMOMYHUX 0OCObnu-
BocTen cyb’ekTHOT perynsuil (Rozhneva, 2009).

MeTa uiei cTaTTi nonsirae y BU3Ha4YeHHi Linen
Ta 3MiCTy AnepeHLiNnoBaHOrO HaBYaHHA aHrmin-
CbKOr0 MOHOJOFYHOro MOBMEHHS CTYLEHTIB cne-
uianbHocTi «[lMpaBoy.

Buknag ocHoBHoro martepiany. BusHa-
YEeHHS Uinen Ta 3MICTy HaBYaHHSA CTYOEHTIB
cneuianbHocTi  «[1paBo» aHrMINCLKOrO YCHOro
MOHOSOMNYHOrO MOBJIEHHA I'PYHTYETLCS Ha Teo-
PETUYHMX CKNA4OBUX METOAMYHOI CUCTEMWN HaB-
YaHHA MOBW, Ha NPOrPaMHUX BMMOrax Ao iHLIO-
MOBHOI MOBJTEHHEBOI KOMMNETEHTHOCTI ManOyTHIX
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NpaBOBWKIB, HAa BUMOrax, OKPECIEHMX Y «3aranb-
HOEBPOMNENCBHKMX peKoMeHOaLisiX».

LlinboBnin KOMNOHEHT BM3HA4Ya€E NPOBIAHI Lini
HaBYaHHS iHO3eMHOI MoBUK. MeTa € cucTemMoTBOp-
YMM YMHHUKOM Y NiAroToBLi ManbyTHIX daxisuis,
KOOPOAMHATOPOM  YCIX eneMeHTiB  MeTOAUYHOI
CUCTEMW: 3MICTY, MeToAiB, NpUMNomiB, opm op-
raHisawii HaB4aHH4, MeToaiB Ta POPM KOHTPOIIHO,
pesynbtaty. BusHadeHHs Uinen HaBYaHHS I'pPyH-
TYETbCS Ha BUMOrax, siki CTaBUTb nepen axis-
LeM CycninbCTBO, Ha NoTpebax camux CTyaeHTIB.
Ha ocHoBi uinen HaB4aHHA BiabyBaeTbCa mMoae-
NIOBaHHSA KiHLEBOro pesyrnbsraTy, OpiEHTOBaAHOMO
Ha (bopMyBaHHS BigMNOBIOHMX KOMMETEHTHOCTEN
(Melokhina, 2009, p. 29). MeTa HaB4YaHHS iHO-
3eMHOI MOBM Y HEMOBHOMY 3aknagi BULLIOI OCBITH
nonsrae y oopMyBaHHi iHLLOMOBHOT NPOMECiNHOI
KOMYHiKaTUBHOT KOMMNETEHTHOCTI, AKY MW TPaKTy-
EMO K «MiAroTOBMEHICTb (paxiBus (BMNYCKHUKA
HemoBHoro 3BO) 3gincHioBaTn epekTUBHY KOMY-
HiKaLito iHO3eMHOK MOBOIO B YCHIl Ta MUCbMOBIN
dopmax y cutyauisix NpodecinHOro cnifikyBaHHA
3 NMpeAcTaBHMKaMK iHWKX KpaiH, WO nonsrae B
0OMiHi iHdbopMaLieto NpodbeciiHoro xapakrepy»
(Tarasenko, 2008, p. 13). Y BU3Ha4Y€HHi MeTU HaB-
YaHHA ManbyTHIX daxiBLUiB 3 NpaBa aHrMiNCbLKOro
YCHOIO MOHOMOFMYHOrO MOBMEHHSA OPIEHTYEMOCS
Ha «3aranbHOEBPONENCbKi pekoMeHaaLii» (piBHi
B1 Ta B2) Ta nporpamHi Bumoru.

lNporpamoto HaBvarnbHOI AucuMnAiHKM  «IHO-
3eMHa MoBa» Anda NiAroToBKM doaxiBuiB 3a piB-
HeM BULLOT OcBiTK «bakanasp» 081 «[MpaBo» Bu-
3Ha4yeHo, L0 METoK HaBYaHHS iHO3EeMHOI MOBWU
€ bopMyBaHHA 34aTHOCTI Ta rOTOBHOCTI 0 MiX-
KySbTYPHOIO iHLLOMOBHOIO CifIKyBaHHS; HagdaH-
HA NpodecinHO 3HaYYyLMX 3HaHb, (POPMYBaHHSA
BMiHb Ta PO3BUTOK HaBWUYOK, siki 3abe3nevyoTb
OOCSATHEHHS PiBHS iHLLOMOBHOI KOMMETEHTHOCTI,
HeobXigHOro Ta OOCTATHLOrO ANs peanisauii ui-
new couianbHOI, HAYKOBOI i NPOMeCinHOI Komy-
Hikauii B ranysi npaea. KiHueBa MeTa HaB4YaHHSA
00OyMOBINIOE KOMYHIKaTMBHY CNPSIMOBaHICTb Kyp-
cy, nepenbayae OCATHEHHS BMiHHA CniBBigHOCK-
TV MOBHI 3ac0O0uM 3 NEBHUMU LiNSMMU, CUTYyaUisiMu,
yMOBaMu Ta 3aBAaHHAMM CNinkyBaHHS. MoBHUI
MaTepian po3rnsagaeTbCa SK 3acib peanisadii
KOMYHiKkauii. [porpamHi BMMOrn OO0 HaBYaHHS
iHoO3eMHOI MoBW nepeabadvaloTb KOMYHiKaTUBHY
CAPSAMOBAHICTb L€l AMCUMMNIHN, a OTXe, HaB-
YaHHS BMAIB MOBIEHHEBOI AisiNbHOCTI € 11 npe-
poraTtuBoto. BignosigHo, noTpebye NeBHOro yTo4-
HEHHSI SKICTb YMiHb MOHOSIOMNYHOIO MOBJIEHHS,
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ANSA ONuCy AKMX 3BepTaeMocs A0 «3aranbHOEB-
pONEenNCbKNX pekoMmeHaauiny».

YHacnigok npoBeOeHoro TecTyBaHHA Oyro
BCT@HOBIIEHO, WO CTYAEHTU crneuianbHOCTI
«[paBo» MalTb BUXiOHWIA pPiBEHb BOMOAIHHSA
iHo3emHo Mmoo A2 Ta B1 (3a «3aranbHoes-
pPONENCbKNMN pekoMeHaauisiMny ). Takum YMHOM,
nig Yac HaB4yaHHa y 3BO CTygeHTV NOBUHHI 300-
OyTW KOMYHIKaTUBHI YMIHHA B MOHOMOMYHOMY
MOBMEHHI Ha piBHi B1 Ta B2 (BignosigHo Ao 3a4i6-
HOCTeW Ta BUXiAHOro piBHA). TOMy came Ha SKiCHi
NMOKa3HWKM LMX PIBHIB OPIEHTYEMOCS Y NpoLeci
HaBYaHHA MOHOMOMYHOIO MOBMEHHS.

3rigHo 3 BuMoramu o piBHa B1, cTygeHT
cneuianbHocTi «[MpaBo» MOBMHEH a) y Mexax
dYHKUIOHaNbHMUX TUMNIB MOBMEHHS PO3MOBIdi Ta
onucy — pdaeaTu MPOCTi ONUCK PiBHOMAHITHUX
3HanomMmmx ob6’ekTiB, GrM3bKMX OO CBOEI cdepu
iHTepeciB, BiINMbHO Ta 3B'A3HO poO3nNoBigaTM 4w
onucyeaTtn 06’eKT y BUrMAAI NiHIMHO-CTPYKTYPHO-
ro BUCMOBIIEHHS, PO3MOBiAaTh NPO CBOI BPaXKeH-
HH, OnucyBaTW BriacHe CTaBfeHHs, po3nosigaTu
CHOXET MpoYUTaHOI CTaTTi, BUCMOBMOBATU CBOE
CTaBIIEHHS, onucyeBaTtn nogii; 6) y mexax dyHk-
LioHanNbHOro TUMy MOBMEHHS PO3QyMy — MOXe
po3BMBaTU aprymMeHTaLito, Tak Lo Noro posyMmi-
I0Tb GiNbLiCTb Yacy 6e3 TPyoHOLLIB; MOXE CTUC-
N0 BMKIACTN NPUYMHU Ta NOSICHEHHA NEBHUX OY-
MOK, MnaHiB, AiANbHOCTI, MOXe pPOBUTU KOPOTKI,
NiAroTOBMEHI BUCTYNN Ha TEMY, LLO BXOAWUTb OO
Noro iHTepecis, MOXe [onyckatv NOMUIKW B Ha-
ronoweHHi Ta iHTOHyBaHHi (Zahalnoyevropeiski
rekomendatsii, 2003, p. 59-60).

BignosigHo go piBHA B2, cTygeHT crediarnb-
HoCTi «[1paBo» NOBMHEH a) Yy Mexax gyHKLio-
HarnbHUX TUMIB MOBMIEHHS PO3NOBi4i Ta onucy —
[aBaTu YiTKi, CUCTeMaTUYHO PO3ropHYTi, AeTanbHi
onuncu Ta npeseHTadil (Ki CTOCYTbCs Kona 1Moro
npogecinHnx iHTepeciB) 3 BIANOBIAHUM BUai-
NEHHSAM TONIOBHUX MOMOXEHb Ta perneBaHTHUMU
OOMOMKHUMK aeTanamu; 6) y mexax gyHKLio-
HamnbHOrO TUMNY MOBMEHHA PO3aYyMY — NOCHILOBHO
pO3BMBaTN AOCUTbL OO’EMHY YiTKY aprymeHTaLito,
NiAKPECNIOYM HANEXHUM YMHOM OCHOBHI MO-
NOXEeHHA Tam, Ae ue noTpibHo, 3 BignNoBigHUMYK
AO0AaTKOBMMU OeTansimMu, Moxe obrpyHTyBaTtu
CBOK [YMKY, HaBOOAYM Pi3Hi apryMeHTn «3a» i
«npotn». CTygeHT Moxe nyoniyHo BMCNOBMNOBa-
TUCb Ha HaMbinbll 3aranbHi TEMU 3 TakUM CTy-
MEeHeM TOYHOCTI, LWBWUAKOCTI Ta CMOHTAHHOCTI,
LLIO HE CMPUYMNHSE YTPYyAHEHb abo He3pyYHOCTEN
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cnyxayeBi (Zahalnoyevropeiski rekomendatsii,
2003, p. 59-60).

OTxe, 3BaXaloun Ha OCHOBHY METY HaBYaHHS
iHO3EeMHOI MOBW, Ha BMMOMM OO PiBHS BONOAiH-
HA MOHOMOMYHUM MOBIIEHHSIM CTYAEHTIB cneui-
anbHocTi «[paBo» (piBHi B1-B2 3a «3aranbHo-
€BPOMENCbKUMM  peKoMeHAauisMm»),  METOH
OndepeHUinoBaHOro  HaBYaHHA  aHrMiNCbKoro
YCHOIr0 MOHOJIOrMYHOIr0 MOBIEHHS CTYAEHTIB crie-
uianbHocTi «[lMpaBo» BM3HAYaEMO (POPMYBaHHS
YMiHb CKnagaTu Ta BWUrOroLyBaTU MOHOMOMM Y
dopmaTi NoBiZOMITEHHA-NPEe3eHTaLji YCiX TpbOX
YHKUiIOHaNbHUX TUMNIB MOBIIEHHS, BUKOPUCTOBY-
toun BepOanbHi 3acobu KoMyHikadii, BigNoBigHO
00 BUXIiOHMX YMiHb Ta 34iOHOCTEN CTyOeHTiB (Ha
piBHax B1 Ta B2). Hawa uinb nonsrae B Tomy,
Wo6 KOXEH CTYAEHT 3Mir OCATHYTM Makcumarb-
HWUX iHOMBIOYanNbHUX pe3yrnbTaTiB Yy NPoAyKyBaHHi
MOHOSOrYHOrO MOBJIEHHS.

OuikyBaHu pesynstaT: CTyAeHTU cneuiarb-
HocTi «[lMpaBo» gocsAralTb MakCUMarbHUX pe-
3ynbTaTiB Y NpPoayKyBaHHI MOHOSONIB YCiX TPbOX
dYHKLIiOHaNbHUX TUMIB MOBMEHHS Yy dpopmari no-
BiJOMNEHHSA-Npe3eHTaLii BignosigHO 40 BUXIgHO-
ro piBHs IXHIX yMiHb Ta 34i6HOCTEN Ha PIBHAX He
Hwk4ye B1 1a B2. CTygeHTn BiflbHO BUKOPUCTO-
BYIOTb BignoBigHi BepbanbHi 3acobu KOMyHika-
Ui, OOTPUMYIKOTbCS KOMMO3ULUINHUX Ta MiHrBO-
CTUNICTUYHMX OCOBNMBOCTEN MOHOIOriB. AKiCTb
MOBJIEHHS CTYOEHTIB AOCTaTHS Ans Toro, wob ix
pO3yMinu Hocii MoBK. KoXXeH CTyOeHT 3a Yac HaB-
YaHHa y 3BO mae BUIATU 9K MiHIMYM Ha OOMH pi-
BEHb BMLLE CBOro BUXiQHOMO B NPOAYKYBaHHI MO-
HOMNOrYHOIrO MOBMEHHSA (BiONOBIOHO, CTYOEHTH,
SKi MaloTb BUXiOHMI piBEHb A2 MaloTb OOCArTU
MiHiMym B1, cTygeHTu, aki matoTb piBeHb B1, ma-
I0Tb gocartM MiHimym B2). CTygeHTu 3gaTtHi o
CaMOKOHTPOJ0 Ta pedrekcii BacHOro MoHoro-
rMYHOro MOBIEHHS.

Peanisauiqa uinen HaB4aHHA notpebye BU3Ha-
YEHHS 3MICTY HaBYaHHSA, TOBTO CyKYMHOCTI TOro,
WO CTYOEeHT MOBMHEH 3acBOITM Y npoueci Has-
YaHHA (Madzigon, 2003, p. 100). ¥ 3mictoBOMYy
KOMMOHeHTI, ycnig 3a I. J1. bim, Bnginsaemo tpu
KOMMOHEHTU — MatepiarnbHUi; igeanbHui; npo-
uecyanbHo-gianbHicHmn (Bim, 1988).

MamepianbHuli KOMIOHEHM OXOMNOE MOB-
HUA (OAMHMLI YCiX MOBHUX PiBHIB — 3BYK, CIOBO,
CNOBOCMOMYYEHHH, peyYeHHd, Haadgpasosa €a-
HICTb TOLWO) i MOBNEHHEBU MaTepian (dyHKLUi-
OHYBaHHSI POHETUYHUX, NEKCUYHUX, MOPEOSIOo-
MYHUX TA CUHTAKCUYHUX OAUHWULb Y MOBIIEHHI). Y
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HaBYaHHI ManOyTHIX NPaBOBMKIB MOHOJSOMNYHOIo
MOBFIEHHA OO0 MaTepiasibHOro KOMMOHEHTa Bia-
HOCUMO JEKCUYHI OAMHULI, Kniwe, XapaKTepHi
AT MOHOIOTIB Pi3HMX TUMIB MOBIIEHHS (OMUCaHi
B migpo3aini 1.2), dhoHeTUYHi oguHULi (3ByKOBOIro
PiBHSI — AN CTyaeHTiB 3 6a30BUM piBHEM A2), iH-
TOHEeMM, JOriYHi Haronocwu, naysauis (ons ctyae-
HiB 3 6a3oBuM piBHeM A2 Ta B2), mopdonoriyHi
oauHuUi (rpamaTtuyHi hopmu criB), rpamaTuyHi
KOHCTPYKLiT, @ TakoX IXHi CEMaHTU4YHi Ta OYHK-
LlioHanbHi 0OCOONMMBOCTI, CUHTAKCUYHI OAMHWL
(crnoBocrnonyyeHHs1, peyeHHs, HaadpasoBi ea-
HOCTI), XapakTepHi ansa pisHUX OyHKLiOHaNbHUX
TUMIB BUCMNOBMEHHS.

I0earnbHUU KOMIMOHEeHm 3MiCTy HaBYaHHS MO-
HOMOri4YHOro MOBIIEHHSI OXOMIOE 3MICTOBI, ioen-
HO-MparMaTuyHi  Ta  CTPYKTYPHO-KOMMO3UL,iMHI
XapakTepuctuku BucnosreHb (Bim, 1988). Bia-
NoBiQHO 4O LIbOro KOMMOHEHTY, CTYAEHTU cnewi-
anbHocTi «[MpaBo» NOBMHHI a) po3WwmMpoBaTK Ta
yAOCKOHarnBaT geknapatnsBHi paxoBi 3HaHHS,
3HaHHS OPUANYHUX MOHATbL Ta KOHUEenTiB npa-
BOBOI HAyKOBOI KapTWMHU CBIiTy; 0) yuntucsa Bu-
CNOBMOBATK CBOI AYMKM, KOMYHIKaTUBHI Hamipw,
KOPUCTYIOYMCh Pi3HUMU OYHKLIOHaNbHUMK TUna-
MU BUCINOBMEHb (PO3noBigaTn, onucysaTn, nepe-
KOHyBaTW, CMpPOCTOBYBaTW), a TakOX 3acobammu
aprymeHTauii Ta KOHTpaprymeHTauii, Bepbarb-
HUMK 3acobamu KoMyHikauii; B) BMOyaoByBaTu
CBOE MOBJEHHS Tak, OO BOHO Oyro agekBaTHO
CAPUNHATE HOCISIMU MOBMW.

BignosigHo [0 AundepeHUinoBaHOro Hae-
YaHHSA, TemaTuka, nparmaTvka Ta apXiTeKTOHiKa
MOHOSOrYHMX BUCMOBMEHb Oyae pisHMTUCA 3a-
NeXxHo Big 0a3oBOro piBHs BOMNOAiIHHST MOBOLO.
Tak, y nigpo3gini 1.2 3pobneHo po3nogin Tem
MOHOJSOrYHOrO MOBIIEHHA Cepen CTyAeHTIB 3 Ga-
30BMM piBHeM A2 Ta B1; BU3HaA4YeHO TaKOX, O
CTyOeHTn 3 piBHeM A2 HaB4aloTbCs CKragaTtu
nuwe MOHOMOrM-06r'PpYHTYBAHHA, a CTyOeHTU 3
piBHeM B1N— MOHOMOrn-o6rpyHTyBaHHA Ta MO-
HONOMM-CNPOCTYBaHHS, AKi MatoTb OCOBNNBOCTI B
KOMMno3uuii.

lpouecyanbHo-0isinbHICHUU KOMMOHEHT
OXOMJIIOE HaBWUYKM Ta BMIHHA B Pi3HUX BuAax
MOBIEHHEBOI AisinbHocTi (Bim, 1988). Y mexax
HaBYaHHA ManbyTHIX MPaBOBUKIB AHIiINCHKOrO
YCHOrO MOHOSOFMYHOr0 MOBJIEHHS MNpoLecyanb-
HO-AiANbHICHUI KOMMNOHEHT peani3yeTbes y dop-
MYBaHHS HU3KM HaBU4YOK Ta BMiHb, HEOOXiAHMX
AN NpoayKyBaHHS MOHOMOTYHUX BUCMOBEHb.
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CTyneHTu cneuianbHOCTI NpaBoO MOBUHHI OBO-
nogitm YoOHETUYHUMMN, NIEKCUYHUMU, CITOBOTBIp-
HUMMX Ta rpamMaTUYHMMN PENPOAYKTUBHUMMK Ha-
BUYKAMN Y MEXAX MOBHUX OANHNLb, OKPECTIEHNX
MartepiarbHMM KOMMNOHEHTOM 3MICTYy HaBYaHHS:
a came HaBUYKaMU BXMBAHHS QOHETUYHMX, NEK-
CUYHNX CFIOBOTBIPHUX, MOPQOSONiYHNUX Ta CUH-
TaKCUYHMX OAMHWLb B @HIMINCbKOMY YCHOMY Npo-
OYKTUBHOMY MOHOMNOMNYHOMY MOBJIEHHI.

OkpimM HaBW4YOK, CTYOEHTU MarTb OBOMNOAITU
NPOAYKTUBHUMU YMIHHSIMW MOHOJIOFYHOro MOB-
NEHHS, SIKi MM PO3yMiEMO AK yMiHHA OyayBaTh Ta
BUrOroOLLYBaTK NOMYHO 3B’A3HE, CUTYaTUBHO i KO-
MYHiKaTUBHO MOTUBOBaHE BUCIIOBIIEHHS Y BiAMNO-
BiAHOCTi 3 0COBNMMBOCTAMM TUMIB MOHOSOrYHOrO
MOBIEHHSA Ta HOPMAaTUBHUMW BUMOramu MOBU
(Viasova 1998: 92-93).

OsHayveHi Hamn audepeHuinoBaHnn, Ko-
MYHIKaQTUBHUA Ta KOMMETEHTHICHMI Nigxoan siK
AOMIHaHTHI Yy HaBYaHHi MamnbyTHiIX NpPaBOBWKIB
aHMMINCbKOro MOHOMOMYHOIO MOBIIEHHSI BUMarae
YTOYHEHHSA YMiHb, SKi OPMYIOTHCS Y CTYAEHTIB 3
6asoBum piBHeM A2 Ta B1.

BuByakoum iHO3eMHY MOBY, CTYAEHTU MOBWH-
Hi OBONOAITM HEMiAroToBNEHUM i NiAroTOBNEHUM
MOBJIEHHSIM.

Hamwu 6yno npoBeaeHo 3pi3 cepen CTYOEHTIB,
sKi MaroTb 6aszoBui piBeHb A2 (60 ocib) Ta B1
(30 ocib) 3 MeTO BUSIBNEHHS iXHBOI TOTOBHOCTI
00 NpoayKyBaHHS MiArOTOBMIEHOrO Ta Heniaro-
TOBMNEHOro MoBMneHHA. CTyaeHTn ogepxanu Tpu
3aBOaHHS:

1. Jat¥ HenigrotoBrieHy PO3ropHyTy Bigno-
Bilb Ha 3anuTaHHA BuKMagaya (Ha OCHOBI Cu-
Tyauii). MeTol UbOro 3aBaaHHA Oyno BUSABUTH
FOTOBHICTb CTYOEHTIB CTBOPIOBATU CMOHTaHHI
3B’A3HI iIHOPMATUBHO HACKMYeHi MOHOSOrIYHI
BUCITOBIIEHHS HA OCHOBI CUTYaUil (HACKiNbKn CTy-
OeHTM BonoailoTb ¢axoBok iHdopmauieto, 3a-
cobamn Bepbanisauii haxoBux NOHATb, a TaKoX
MOXYTb 1T MpeacTaBnsaTU B MOHOMOMNYHOMY MOB-
neHHi), BnbygoByBatM HaadpasoBi €4HOCTI Ta
LLiNiCHi TEKCTW.

3aedaHHs: Speak on THE IMPORTANCE OF
LAW IN OUR LIVES AND IN THE SOCIETY.

2. 3pobuTn HenigroToBreHe MNOBIGOMIEHHS
Ha OCHOBI MpoYMTaHOro TekcTy. MeTow Lboro
3aBOaHHA 0Oyno BUSIBUTM TOTOBHICTb CTYAEHTIB
CTBOPHOBATM CMOHTaHHI 3B’A3HI iHbOpMaTMBHO
Hacu4yeHi MOHOMOriYHi BUCIIOBMIEHHSA Ha OCHOBI
TEKCTY SK iHpopMaUuinHOT Ta NiHrBICTUYHOI Ono-
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pu, BMOygoByBaTy HagdpasoBi €4HOCTI Ta LifiCHI
TEeKCTW.

3aedaHHsi: Read the text and then speak on
THE DIFFERENCES BETWEEN CRIMINAL,
OR PENAL LAW AND CIVIL LAW OR COMMON
LAW.

In the United States, there are two bodies
of law whose purpose is to deter or punish se-
rious wrongdoing or to compensate the victims
of such wrongdoing. Criminal law deals with be-
havior that is or can be construed as an offense
against the public, society, or the state — even if
the immediate victim is an individual. Examples
are murder, assault, theft, and drunken driving.
Civil law deals with behavior that constitutes an
injury to an individual or other private party, such
as a corporation. Examples are defamation (in-
cluding libel and slander), breach of contract,
negligence resulting in injury or death, and prop-
erty damage.

Criminal law and civil law differ with respect to
how cases are initiated (who may bring charges
or file suit), how cases are decided (by a judge
or a jury), what kinds of punishment or penalty
may be imposed, what standards of proof must
be met, and what legal protections may be avail-
able to the defendant. In criminal cases, for ex-
ample, only the federal or a state government
(the prosecution) may initiate a case; cases are
almost always decided by a jury; punishment for
serious (felony) charges often consists of im-
prisonment but may also include a fine paid to
the government; to secure conviction, the pros-
ecution must establish the guilt of the defendant
‘beyond a reasonable doubt”; and defendants
are protected against conduct by police or pros-
ecutors that violates their constitutional rights,
including the right against unreasonable search-
es and seizures (Fourth Amendment) and the
right against compelled self-incrimination (Fifth
Amendment).

In civil cases, by contrast, cases are initiated
(suits are filed) by a private party (the plaintiff);
cases are usually decided by a judge (though
significant cases may involve juries); punishment
almost always consists of a monetary award
and never consists of imprisonment; to prevail,
the plaintiff must establish the defendant’s liabil-
ity only according to the “preponderance of ev-
idence”; and defendants are not entitled to the
same legal protections as are the criminally ac-
cused.
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Importantly, because a single wrongful act
may constitute both a public offense and a pri-
vate injury, it may give rise to both criminal and
civil charges. (EnekTpoHHuin pecypc. — Pexum
[oCTyny: https://www.britannica.com/story/
what-is-the-difference-between-criminal-law-
and-civil-law)

3. 3pobuTtn nigrotoBneHe MOBIJOMIEHHS Ha
OCHOBI OKpemux mpxepen. MeTow Lboro 3aBgaH-
HA Oyno BMSABWUTM TFOTOBHICTb CTYOEHTIB CTBO-
ptoBatM MigroToBreHi 3B’A3HI  iHPOpPMaTMBHO
HacCWYyeHi MOHOSOriYHi BUCMNOBMEHHA Ha OCHOBI
KiflbkOX mkepen sk iHpopmauinHMX Ta niHreic-
TUYHUX ONOpP.

Tema nosidomnerHHs: THE MOST WEIRD
LAWS STILL EXISTING IN THE WORLD.

OuiHoBanu pesynesraTn CTyAEHTIB 3a 4oTMpMa
TpaguUinHUMN KPUTEPISIMU — 3B’A3HICTb BMCINOB-
NeHHd, iHdpopMaLinHa HacU4YeHiCTb, MOBHa rpa-
MOTHICTb Ta MNaBHICTb / BUPa3HICTb MOBJIIEHHS.
BignoBigHo, paHXyBanu CTYOEHTIB 3a BUCOKUM
(1 He3HauyHe nopyLUeHHs Koresil abo KorepeHTHO-
CTi BUCIOBIEHHS, NO4AHO BUYEPIHY IHGhopMaL,ito
Npo 00’eKT NOBIOOMIEHHS, BiACYTHICTb TPYi3MiB,
1-2 neKcu4Hi / rpaMmatuyHi NOMWUIKN, MOBMNEHHS
BiflbHe, 6e3 3anMHaHb, HEeOoOrPyHTOBaHMX MOB-
TOpiB, OOTPUMaHHS 3aKkoHiB (OOHikM), JocTaT-
HiM (2-3 nopylueHHs Koresii abo KorepeHTHOCTI
BUCIIOBIIEHHS!, MOAAHO BUYEpnHy iHdopmaLito
Npo 06’eKT NOBIOOMIEHHS, NPOTE HAsABHI OKpeMi
Tpyiamu, 3-5 nekcuvHux / rpamaTmyHuMx MOMuU-
NOK, MOBJIEHHS B LifIOMy nnaBHe, NpOoTe HasiBHI
OKpeMi 3anuHaHHA, NOBTOPWU, OKpPeMi NopyLUeH-
HS B IHTOHYBaHHI Ta em@asi), cepegHim (6nm3b-
KO MOSIOBUHN peYeHb MatoTb MOPYLUEHHS Koresil
abo KOrepeHTHOCTi BWUCIOBMEHHS, iHopmauis
Npo 00’eKT MOBIAOMIIEHHS NogaHa He BUYEPIHO,
HasaBHI TpyiaMu, 6-10 Nekcu4HMx / rpamaTUYHNX
MOMWIIOK, MOBJIEHHSI B OKPEMUX MOMEHTax BTpa-
Yae NNaBHICTb, Ma€e 3annHaHHS, NOBTOPW, 3HAYHI
NOPYLUEHHs B iHTOHYBaHHI Ta emdasi) i HU3bKUM
(6inblwe MOMOBMHM peyvYeHb MakTb MOPYLUEHHS
Koresii abo KOrepeHTHOCTi BUCINOBMNEHHS, iHop-
MaLisi npo 06’eKT NOBIAOMITEHHS NodaHa crnopa-
OWYHO, (bparmMeHTapHO, HasABHI Tpyiamu, NoHa4
10 nekcuyHux / rpamaTUYHMX NOMMUIIOK, MOBIEH-
HA He nnaBHe, CTYAEHT roBOPUTb 3 BENUKUMU
TpygHoOLLaMu, BiACYTHICTb emdaTnyHMX 3acobis,
HernpaswibHe iHTOHYBaHHSA) piBHAMUW. Pesynbra-
TV 3pi3y nogaemo B Tabnuui (Tabn.1).
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Tabnuuysi 1

Pe3ynbTaTtu CTyAEHTIB Yy FOTOBHOCTI A0 NPOoAYKYBaHHA NigroToBNeHoro
Ta HENiAroToBNEHOro MOBIIEHHSA

|BP% [P % | CP % | HP %

A2

I'OTOBI_-iiCTb CT)./.,.CI,eHTiB CTBOpPIOBATK CMOHTAHHI MOHOSONiYHI BUCNOBEHHSA Ha 10 20 30 40
OCHOBI cuTyalLlii

I'OTOBI_-iiCTb CTYOEHTIB CTBOPtOBATM CMOHTAHHI MOHOSONiYHI BUCIOBIIEHHS Ha 20 20 30 30
OCHOBI TEKCTY

[OTOBHICTb CTYAEHTIB CTBOPIOBATM NiArOTOBIIEHI MOHOJOrYHI BUCIOBMNEHHSA 20 40 25 15
B1

rOTOBHiCTb CT)./.J.J.eHTiB CTBOpPOBATM CMOHTAHHI MOHOMONiYHI BUCOBIIEHHSA Ha 15 30 25 30
OCHOBI cuTyallii

rOTOBHiCTb CTYAEHTIB CTBOPIOBATU CMOHTAHHI MOHOMOriYHI BUCMOBMNEHHS Ha 20 40 20 20
OCHOBI TEKCTY

[OTOBHICTb CTYAEHTIB CTBOPIOBATW MiArOTOBMNEHI MOHOMOTIYHI BUCIIOBMEHHS 40 30 20 10

Ha ocHoBi aHanizy pesynbraTiB, siki npoae-
MOHCTpYBanu CTyAeHTW, Hamn Byrno MnomivyeHo
Taki 3aKOHOMIPHOCTI:

1) roToBHiCTb cTygeHTiB A2 Ta B1 cTBOptO-
BaTW CMOHTaHHI 3B’A3Hi iH(POPMaTMBHO HaCUYEHI
MOHOMOrYHI BUCNOBMEHHA Ha OCHOBI cuTyauii
BUSIBUNNCA OELUO HUXYOK (OOHaK, CTaTUCTUYHO
HenigTBEepPKEHOK), HiXK TFOTOBHICTb CTYAEHTIB
CTBOpPOBATU NiArOTOBSIEHI MOHOMNOIK;

2) ctyneHTn obox pisHiB A2 Ta B1 noTtpeby-
I0Tb PO3BUTKY YMiHb CKNnagaTtu CMOHTaHHI MOHO-
norv Ha OCHOBI CUTYaLUil Ta TEKCTY, @ TakoX Migro-
TOBMNEHI MOHOIOTU;

3) 32 KpuTepieM 3B’A3HOCTI TMMNOBMMW MO-
MUIIKaMn BUSIBUININCA MOPYLLEHHA Koresii Ta Ko-
repPeHTHOCTI Ha piBHI Hagdpas3oBoi €OHOCTI, a
TaKOX HEBIAMOBIOHICTE OKPEMMUX KOMMOHEHTIB
HaadpasoBol egHOCTI eAMHOMY OYHKLIIOHANbHO-
MY TUMY MOBIEHHS;

4) 3a KpuTepieM iHpopmaLiiHOI HACNYEHOCTI
OyB BiguyTHMI Bpak haxoBux 3HaHb (0COBNNBO Y
BMNagKax ckrnagaHHsA CrOHTAHHUX MOHOMOTYHNX
BMCIOBIIEHb Ha OCHOBI cuTYyaLiT);

5) 3a KpuTEpPIEM MOBHOI r(PAMOTHOCTI TUMOBUMM
Heponikamu Gynu Taki: NOMUIKM B HOMiHaLiT dhaxo-
BWX MOHATb, HEBIAMOBIOHICTE MOBHUX 3acobiB BU-
CMNOBIMEHHIO aBTOPCLKOrO HaMipy (PO3MnoBicTu, onu-
caTtu, O6r'pyHTyBaTHh), rpaMaTuyHi MOMUIIKW;

6) 3a KpUTEPIEM NNaBHICTb / BUPA3HICTb MOB-
NeHHa TUNoBWMM Hepgonikom 6yna BiACYTHICTb
eMdaTUYHOCTI Ta BMPa3HOCTI MOBIIEHHS; MOpY-
LLEHHSI NSIaBHOCTI Ta CMNOHTAHHOCTI B HENIArOTOB-
NIEHOMY MOBJSIEHHI.

3 ornsay Ha pesynstaTv NpoBedeHOro 3pisy
cepen cTyaeHTiB 060X andepeHuinoBaHnx rpyn

31

BM3HAYaEMO, WO CTyAeHTM noTpebytoTb cneui-
anbHOro HaB4YaHHSA MNiAroTOBMEHOro Ta Henigro-
TOBMEHOIO MOHOJIONYHOrO MOBFEHHS, @ TaKOoX
opMyBaHHS HU3KM YMiHb Ha piBHI HAOGPa30BOI
€0HOCTIi Ta TEKCTY.

CTyOeHTM OnaHoBYHOTb TaKi YMIHHA PiBHS
Haapa3oBol €4AHOCTI:

— MoegHyBaTU Kifbka peyeHb Yy Haagpasosy
€0HICTb, sIka BUpaxkae NeBHy iHhopmaLiHy ogu-
HuUo (Hanpuknag, y mexax temy The main tasks
of a lawyer onucatn ogHy 3 doyHKUiA afgBokaTa
— HaJaHHA NpaBoBOI iIHopMaLiT, KOHCYNbTaLIN |
PO3’ACHEHb 3 MPABOBUX NUTaHb OPUANYHUX | di-
3UYHMX OCiB), MapKoBaHy HOBM3HOW, (PaxoBOIO
aKTyarnbHICTIO, 3MICTOBO LLiSTICHICTIO BiJHOCHO
3aBEpPLUEHICTIO;

— BubygoByBaTu HaadpasoBi €gHOCTI Y Me-
Xax neBHOro oyHKUIOHanbHOro TUMY MOBJIEHHS
(bparmeHT posnosigi, doparMeHT onucy, Hase-
AEHHSA apryMeHTy, HaBedeHHs npuvknagy, dpar-
MEHT BUCHOBKY);

— BUWKOpPMCTOBYBaTU MOBHi 3acobu ons Bu-
CINOBMEHHA aBTOPCbLKOro Hamipy (pPO3noBicTH,
onucaru, obrpyHTyBaT) BignoBigHoO A0 QyHKLio-
HarbHOro TUMY MOBJIEHHS, @ TaKoX Ans 3abesne-
YEHHS Koresii Ta KOrepeHTHOCTI TEKCTY;

Mominatoun BucHoBkM H. [. ManbckoBoi,
H. I. Tes3, Jl. B. JlazopeHko, O. B. laTieBny,
C. ®. WarTinosa (Galskova, 2006; Lazorenko,
2016; Patiievych, 2015; Shatilov, 1986), okpec-
NHOEMO Taki MiIKpOYMiHHSI MOHOSOMYHOro MOBJIEH-
HS PiBHA TEKCTY:

— YMiHHA ByayBaTh iHhopmamueHe 8UCI08-
JIeHHS: 0obupaTtu akTyarbHy, HOBY, 0axOBO KO-
PUCHY iH(bopMaLilo B Mexax BM3HAYeHOoI Tema-
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TVKK, OPraHi3oByBaTK 3i0paHi 3 pisHMX mKepen
iH(bopMaLiHi ogMHWLI B TEKCT;

— YMiHHS 6yayBaTu BUCIOBIIEHHS, SIKE BU3HA-
Ya€eTbCA 3MICTOBO LLiMCHICTIO, MOCMIAOBHICTIO,
3aBepLUEHICTIO (OOTPMMaHHA TeMu, 3B’S3HICTb
MIKPOTEM 3 TFOMIOBHOK TEMOK MOBIJOMITEHHS,
NOriYHICTb Y nepexoqi Big ogHiel MikpoTeMn A0
iHLWOI, NnoriyHa 3aBepLUEHICTb AK KOMNO3ULINHMX
€IIEMEHTIB, TakK i BCbOro TEKCTY);

— YMiHHSA ©OyadyBaTh BUCMOBMEHHS MEBHOMO
byHKUiOHanbHoOro Tuny (po3nosigi, ornucy, Mipky-
BaHHA-0OI'PYHTYBAHHS Ta MipKyBaHHSA-CNPOCTY-
BaHHSA) 3 4OTPUMAHHSM KOMMO3ULiIHUX 0CObNu-
BOCTEMN;

— YMiHHS  iHTErpoBaHO BMKOPUCTOBYBATU
MOBHi 3acobu (POHETUYHI, rpaMaTuUyHi, NeKcu4-
Hi) y Npoueci ckrnagaHHSa Ta BUroroLEeHHS MOHO-
noriB peneBaHTHO HOCisIM MOBMW Ta BiANOBIAHO A0
dyHKUiOHaNbHOro TUNy MOBMEHHS, 3abe3neyeH-
HS KOresii Ta KOrepeHTHOCTI TEKCTY, XaHpy NoBi-
OOMJIEHHS-NPEe3eHTaUil;

— YMiHHSI BUKOPMCTOBYBATN eMdIaTUYHI, IHTO-
HauirHi Ta eMOTUBHI 3aCO0N MOBMNEHHS;

— YMiHHS JOTPMMYBaTUCS NParMaTuKmn TEKCTY
(noBigoMMTK NeBHY iHOpMaLilo, CXapakTepuay-
BaTu, onucartu, obrpyHTyBaTu, CnpocTysatm).

BigMiHHICTb MOHOMOMYHOTO MOBJIEHHS CTY-
OEHTIB ABOX Andorpyn nonsrae B TOMY, LUO CTy-
OEeHTU 3 6a3oBUM piBHEM A2 y OinbLUIi KiNbKOCTI
(65%) noTtpebyoTb NiArOTOBMNEHOCTI B MOAEN!o-
BaHHi Hagdpas3oBMX €4HOCTEN, HATOMICTb CTy-
OeHTn 3 GasoBum piBHem B1 (70%) nepeBaxkHO
rOTOBI A0 CMOHTAHHOIO YyTBOPEHHS HagdpasoBmnx
eaHocTen. Tomy ans cTyaoeHTiB 3 6a30BUM PiBHEM
A2 HeobxigHo BinbLUe HagaTy Yacy Ta TpeHyBarb-
HMX BnpaB (MOPIBHSAHO 3i CTyaeHTamu 3 piBHem B1)
Onst popMyBaHHS y HUX YMiHb CKragaTu Ta BUro-
nowysaTtu nigrotToBrieHe MOHOSMOMYHE MOBIIEHHSA
Ha piBHi HaAMpPa3oBOI €QHOCTI 3 NOCTYNOBUM Me-
pexo4oMm Ha piBeHb TekcTy. CTyaeHTam 3 6a3oByM
piBHem B1 HeobxigHO akueHTyBaTu CBOK Aisifb-
HICTb Ha CKnadaHHi HeniaroToBneHMx MOHOMOriB
Ha piBHI Hagdpa3oBoi €QHOCTI Ta NiAroTOBMEHMX
MOHOJ10rB TEKCTOBOIO PiBHSI.

BucHoBku: OTxe, y pesynbraTi aHanisy Ha-
YKOBUX npaLb, MPUCBAYEHUX LiNTbOBOMY Ta 3MiC-
TOBOMY KOMMOHEHTaM CUCTEMM HABYaHHS iHLIO-
MOBHOIO MOHOMOFYHOro MOBMEHHS, «lMporpammny
HaB4anbHOI AUCUMMNIHW aHrnincbka MoBa Ans
CTyOeHTiB crieuianbHocTi «[paBo», «3ararnbHo-
€BPONENCBHKMX pPeEKOMeHAaLin», a TakoX npose-
OEHOro aHKeTyBaHHSA Ta OMUTYBAHHS CTYAEHTIB
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BU3HA4YeHO METY AndrepeHLUinioBaHOro HaB4YaHHS
aHrMiNcbKOro YCHOro MOHOSIOMNYHOMO MOBFIEHHS
CTyOeHTIB cneujianbHOCTI «[MpaBo», aka nonsrae
B )OpMYyBaHHi YMiHb CKrazaTtun Ta BUronoLlysaTtu
MOHOIOru-npes3eHTaLii ycix TpboX gYHKLUiOHanb-
HWUX TWMiB MOBIEHHS, BUKOPUCTOBYHOUM Bepbarb-
Hi 3aco0Ou KOMyHikauii, BignoBigHO OO BUXIAHUX
YMiHb Ta 34i6HOCTEN CTyaeHTIiB (Ha piBHAX B1 Ta
B2). 3micT HaB4aHHS cknagatTe MamepianbHUd,
ideanbHul ma npouyecyarnbHO-0isi/IbHICHUU KOM-
MOHEHTU, SKi OXONMOKTL AeknapaTuBHi (baxosi
3HaHHS, NIHrBICTUYHI 3HAHHHA, MOBMEHHEBI HaBU-
UKW Ta BMIHHA.
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DIFFERENTIATED TEACHING OF ENGLISH ORAL MONOLOGIC PRODUCTION
TO LAW STUDENTS: OBJECTIVES AND CONTENT

Olena Tkachenko
Tetiana Druzhchenko

Abstract.

Background:Among numerous issues of differentiated teaching, the problem of building competence in oral monologic
production in Law students - considering the level of independence and knowledge of students - has not been studied in depth
yet. This causes difficulties for providing qualitative foreign language (FL) education to Law majors who have not attained the
appropriate level in FL communicative competence in conditions of homogenous training groups.

Purpose. The article aims to define objectives and content of differentiated teaching of English oral monologic production
to Law students.

Results. The paper has proved that Law students shall be able to make up monologues in the genre of report-presentation
of the three functional types, i.e. narration, description, reasoning (justification and retraction), having mastered their lingual
and extralingual peculiarities. Lexico-semantic and grammatical characteristics of each of the three functional types of mono-
logues have been defined. The report-presentation is determined as a short report up to ten minutes (based on well-studied
sources of information) supported with the demonstration of the objects, which are the subject matter of the report. The triad
of the categories of monologic production is essential when teaching law students, namely those of the quantity of information,
the quality of information and the means of information submission.

To enhance English monologic production skills in Law students, individual and psychological characteristics of learners,
their cognitive needs, communicative abilities, motivation, independence, professional mindset as well as professional activity
should be taken into account.

Discussion. A set of criteria to evaluate the outcomes of the learning process and assess individual progress of students
has been developed. The following criteria as for the assessment of spontaneous oral production were defined: the ease of
production, the scope of the utterance, the meaningful completeness and the level of realization of the communicative intent,
the contextual and grammatical integrity, linguistic literacy. Prepared oral production was evaluated based on the criteria of
informativeness, adherence to the compositional peculiarities of a certain functional type of a report, the contextual complete-
ness and the level of realization of communicative intent, the contextual and grammatical integrity, linguistic literacy). The
category of the quantity of information provides for the integration of monologic production with professional knowlege of a
lawyer who has to be able to use both: declarative and procedural knowledge — facts, data, models as well as the algorithms
of solving professional tasks. While developing monologues, a Law student shall represent the sufficient amount of information
for the theme exposure, for the justification or retraction of their thoughts. The category of quality of information in the lawyer’s
speech is regulated by the criteria of relevance and novelty. According to the category of the means of information submission,
the student has to choose those verbal means of communication, which can reflect the author’s idea, can be appropriately
understood by native speakers, correspond to the style of communication, provide its cohesion and coherence.

Keywords: objectives and content of teaching, oral monologic production, differentiated teaching, report-presentation,
individual results, skills and abilities of students, training of students.
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KOMMNJEKC BMNPAB AJiAd POPMYBAHHA AHMMOMOBHUX NPOCOANYHUX HABUYOK
Y FOBOPIHHI YYHIB CTAPLUUX KJTACIB 3ATAJIbHOOCBITHIX LUK

Y cmammi eu3Ha4yeHO posib 807100iHHS MPOCOOUYHUMU Hagu4YKaMu yCHO20 aHanilicbKo20 MO8/IeHHS OrnucaHo
OCHOBHI WIIsiXU IXHbO20 (hOpMy8aHHS 8 y4HI6 cmapuiux Kracig 3a2anbHOo0C8imHix wikin. lNpoaHarnisosaHi pobomu
8IMYU3HSHUX ma 3apybiKHUX YYEeHUX i3 8U3HAYEeHHS KOMIMOHEHMHO20 CKiady npocoOUYHOI KOMIemeHmMHocmi
YYHig, SIKi aug4aromp aHasilicbKy MO8y 8 Cmapuwiux Kracax 3a2allbHooc8imHix wikKin. [NunbHy yeazy asmopie rnpu-
sepmae aHarsisz ocobnusocmeli pearnidauii KOXXHO20 KOMIOHEHMY aHasliticbKOi MPOCcoOUYHOI CKadoeoil, CXoxicmb
ma 8iOMiHHICMb pearni3auil KOXXHO20 3 HUX 8 aHarilicbKil ma yKpaiHCbKili Mogax ma 3arporioHO8aHO KOMII/IEKC
erpag ma 3asdaHb 0151 yOOCKOHaneHHs1 80100iHHS aHeniticbKOK MPOCOOUYHOK CKITado80K YYHAMU cmapuiux

Kracie 3a2afibHOOC8IMHIX WKIs.

Knroyoei cnoea: Hag4aHHs rpocodii, iHMoHay,isi, Mpoco0uYHa KOMIemMeHMmMHICMb y4Hig, MpocoduyHa cKnado-
8a aHeilicbK020 MOBIIEHHS, MPOCOOUYHULU KOMITOHEHM SIKOCMI 8UMOBU.

MocTtaHoBKka npo6nemu Ta akTyanbHICTb
gocnigxkeHHA. 3rigHO 3 YMHHMMW NporpamMa-
MW ONSA 3aranbHOOCBITHIX HaBYanbHUX 3aknagis
YYHi CTapLUOl LWKOMM MarTb BOMOLITU He nulle
rpamMaTmMyHUM | NEKCMYHMM acnekTamum MOBMW,
ane n ymiTm (POHETMYHO NpPaBUMBHO OMOPM-
nioBaTU CBOE BracHe MOBMEHHS. MeTa HaB4YaH-
HA (QOHETMKM nomnsarae y Tomy, wob 3aknactu
y [posroTpvsany nam’aTb Y4HIB HOPMaTUBHUN
cKrnaz BUMOBHMX enemeHTiB ((poHeM Ta iHTOHeM)
Ta aBTOMaTtusdyBaTu iX Biabip i KOMGiHyBaHHS.
Y npoueci 0BONOAIHHA iHO3EMHOI MOBW BigMNOBIa-
Hi HaBWYKM NMOBWHHI NOCTINHO BAOCKOHaNOBaTK-
CS i JOCArTM CBOrO HAMBULLIOTO PIBHA O MOMEHTY
3aKiHYEHHSA HaBYaHHS Y 3arafibHOOCBITHBOMY Ha-
BYanbHOMY 3aknagi. HaToMiCTb CnocTepexXeHHs
3a HaB4YanbHUM MPOLIECOM CBigvaTth Npo Te, Lo
piBEHb BOMOAIHHA MNPOCOANYHOK KOMMETEHTHI-
CTIO YYHIB CTapLUOl LUKOAW OO MOMEHTY 3aKiH-
YEHHS1 HaBYaHHS € JOCUTb HU3bKUM, creuianbHi
BNpaBu Ta 3aBAaHHS ONS YOOCKOHANEHHS1 Mpo-
COOMYHMX HABMYOK YYHIB B Migpy4yHMKaxX mMamxe
He npeacTaBreHi, WO 3YMOBSIOE aKTyanbHIiCTb
pPO3pobKN AKICHO HOBMX MiAXodiB OO0 hopMyBaH-
HS1 NPOCOANYHNX HABUYOK B FOBOPIHHI Y4YHIB CTap-
LINX Knacis.

AHani3 ocrtaHHiX pocnimkeHb. [lpocogis
€ HEBIA’EMHUM CKMagHUKOM MpOLECY TOBOPIH-
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HS1, agKe NPOCOANYHO-IHTOHALHI KOMMNOHEHTN,
B3ATi Y KOMMMEKCIi, He NuLle JonomMaratoTb nepe-
JaBaTtun OyMKW, ane i 4oAdarTb MCUXO-eMOoLiiHe
3abapBrieHHs BUCNOBMOBAHHIO, BUKMMKAKOTb 3a-
LiKaBIeHiCTb KOMYHiKaTopiB Ta peuunieHTiB aa-
pecoBaHo 40 HUX iHopMaLieto (KoBaneBcbka,
2011).

BuBYyeHHA npocogii 3a3Hano NoMIiTHUX 3MiH
3a OCTaHHiI Yac cepen aBToOpiB 3 NPUKMagHOI
NIHrBICTMKM, @ NOHATTS «MpOoCoais» oTpMmaro Be-
NMKEe MOLUMPEHHA 1 BOQHOYAC Pi3HE TIyMayeHHs
(A. M. AHTtnnosa, B. A. Bacunees, J1. B. Benunu-
koa, M. . ABopxeubka, 0. O. [ly6oBcbkun,
A. A. Kanuta, T. M. Koponbosa, B. tO. Mapawyk,
H. O. Ceitosapoea, M. O. CokonoBa, R. Lado,
K. Pike, D. Bolinger, D. Chrystal). 3 metoto no-
KpallaHHs iHTOHAUMHOT BMPA3HOCTI MOBJIIEHHS
CTBOPEHO creuianbHi KOMM IOTEPHI Nporpamn Ans
aHanisy 3BYKOBWUX TEKCTIB Ta HaBYaHHS OOHETU-
kn («TONI» Ta «Plato» J A Maidment, «Speech
analyzer» T. Taguchi, «Praat» P.Boersma Ta
D. Weenink, «WASP» M. Huckvale, «Sheep &
ship» T. Bowyer), Hapasi 34iiCHEHO MOXITMBICTb
YCMiLWHOT MepeBIpKN YCHOIO MOBMIEHHS 3a [O-
MOMOIOK 3aCTOCYBaHHS KOMM'IOTEPHUX CUCTEM
KONeKTMBaMm pPO3pPOOHMKIB MOBHUX TeCTiB. 30-
kpema, M. KaHane ta M. CeeiH (Canale, Swain)
Bi3Ha4aTb, WO came no cobi yCHe MOBIEHHS
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€ CKITagHMM SBULLIEM, Ta BUAOINATb iHTOHALNHI
HaBWUYKN sIK HEOOXigHY YMOBY OBOSMOLIHHSA YMiH-
HAM rOBOPUTY IHO3EMHOIO MOBOIO.

Ha Hawy AymKy, nuTaHHa po3pobkn edrek-
TUBHUX LLASXiB hOPMYBaHHS NPOCOANYHOI CKNna-
[0BOI aHrMINCLKOro YCHOr0 MOBMEHHA € KOH4Ye
aKTyarbHMM, NpOo WO CBIiAYMTbL Lina Hu3Ka dak-
TopiB. lMo-nepLue, TeCTyBaHHS YCHOIO MOBJEHHS
ctae Oinblw 06’€KTMBHMM | JOCKOHaNMM, TOMy 3
BBELEHHAM HOBMX BUMOT 0 YCHUX BUNPOByBaHb
i3 3acTOCyBaHHSM KOMM'IOTEPHUX NpOrpam, ycHe
MOBMEeHHA He Oyade 3anuwartucs nosa yBarow
TeCTONoriB, a Npocodia Sk cknagosa Oyab-sKo-
ro YCHOro MOBJIEHHSI TakOX Oyde BkNtoyeHa Ao
OOOB’SI3KOBUX MOKA3HMKIB  BOJIOAIHHA  YCHUM
MOBMEeHHAM. [lo-gpyre, BaXnmMBUM (akTopoMm,
SIKUIN 3acnyroBye ocobnuvBeoi yBarn B poboTi Hag
dopMyBaHHSAM NPOCOAMNYHUX HaBUYOK AM yuHiB
CcTapLumnx KraciB € aHani3 piBHS iXHbOrO MCUXo-
i3ioNoriMHOr0 PO3BUTKY, SKUN JAE HAM MOXNN-
BiCTb BUAINNTN OCHOBHI HanpsiMkn B poborTi.

OTxe, 3anoyaTtkyBaTuM [OUCKYCilO, npeacTa-
BUTN OCHOBHi TEOPETUYHI MOMNOXEHHSA, BUKMACTH
BMacHi AyMKW Ta 3anpornoHyBaTu KOMMSEKC BNpas
ans opmyBaHHA MPOCOAUYHUX CITYXO-BUMOB-
HUX HABMYOK YYHIB CTapLUOl LLKOMNW € MeTOHO LiEl
ctartTi. lMoyHeMO i3 aHani3y TeOpeTUYHUX SKepern
i3 npobnemu.

Buknag ocHoBHoro matepiany. Bupiwyto-
UM NUTaHHSA Po3pobKkM nigxoniB 4O POPMYyBaHHS
NPOCOAMYHOI CKNagoBOl aHMMiMCbKOro MOBIIEHHS
YYHIB CTapLunX Knacis, BaXNMBUM € BU3HAYEHHS
NIHrBICTMYHMX 0COBNMBOCTEN NPOCOAMNYHOI CKNa-
[JOBOI @HMMINCbKOro MOBJIEHHS BiTYM3HSAHUMU Ta
3apyBiXKHMMW BYEHNMN.

Tak, A. M. AHTMNoBa npeacTaense nea Adia-
MeTpanbHO MPOTUNEXHI NOrMsAu WoAo MOHATb
«npocogia» Ta «iHTOHaUisy, pO3MEXOBYHUN iX Ta
po3rnagarym ix Sk 6araToKOMNOHEHTHY €AHICTb.
KOoMMOHEHTM IHTOHALIl XapakTepuaylTbCs $K
«CKMaOHWA KOMMJSIEKC NPOCOANYHUX €NEeMEHTIBY
i haKTUYHO OTOTOXHIOKTLCA 3 MPOCOAIEID, SAKY
PO3yMilOTb SK CMUCTEMY BMMOBMW HArosioLeHnX
i HEeHaromnoLweHnx, OAOBIMX i KOPOTKUX CKnagiB y
BucroBntoBaHHi (AHTUNoBa 1980).

3HayHa KinbKiCTb 3apybikHMX oHeTucTiB
0bMeXylTb hopmanbHe BU3HAYEHHSA MpoOcogii
BUKIMIOYHO TOHanNbHUMK 3MiHamu, npote 1. Poyy
NPOMOHYE BU3HAYEHHS iHTOHAU Ha ABOX PiBHAX:
1) y By>KHOMY 3HAY€EHHI, Lie KONMBaHHS MENoanKu
roriocy mMoBuUSA Anis nepegadi abo 3miHM 3Ha4YeH-
HS; 2) Yy LUMPLIOMY PO3YMiHHI iHTOHAaUIA € iHTerpa-
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Lie0 NPOCOANYHUX KOMIMOHEHTIB, TakMx K 3Mi-
HW AKOCTi roriocy, Temny Ta ry4yHOCTi MOBJIEHHS
(Roach 2012).

BogHouac B. 1O. NMapaluyk 3asHavae, Wwo go-
HETUCTW AINLWNKN 3roAu, WO Ha PiBHI CAPUAHATTSA
«npocoAia» sk KOMMSEKCHa €OHICTb, COpMO-
BaHa 3Ha4YHMMK BapiauigsMmn 1) TOHY, 2) ry4yHOCTI
(cunuv BumMoBnsHHSA) | 3) Temny (TO6TO LWBUAKOCTI
MOBMEHHSA Ta PO3CTAHOBKW May3), Ha3MBaeTbCHA
IHMOoHayitiHUM OQOPMIIEHHSIM 8UCII08/1H08aHHS,
abo iHmoHaujero Ta cniBBiQHOCUTL MOHATTA NPO-
cogiji Ta iHToHauji sik BinbL 3aranbHe (Npocogis)
Ta OAVH i3 KOMMOHEHTIB 3aranbHoro (iHToHauis).
(Mapawwyk 2009: 191).

MoBreHHa ©e3 iHToHauil, Konu cknaan BuU-
MOBISIKOTBCA Ha OQHOMY TOHanbHOMY piBHI 6e3
nays Ta 3MiH LUBWAOKOCTI i NYYHOCTI, 3BYy4YUTb $K
po60Tn3oBaHNn NOTIK CNiB, N036aBneHun 3MICTY.
Came iHTOHaLis HaMOBHIOE BUCMOBMEHHS 3MiC-
TOM i Ma€e BaxrnvBe 3HaA4YeHHS B KOMyHikauii. Ha
CbOrofHi BiACYTHA eaMHa Knacudikauis yHKLin
iHTOHaLil, NpoTe € 6araTo cninbHOro B Migxogax
Pi3HNX BYEHUX.

[. Kpictan (Crystal 2003) y3aranbHioe yHk-
LiT iIHTOHAL,T 3@ HACTYNHUMM KPUTEPISIMU:

1) EmouitHa ¢hyHKUis1 nepefae LWMpoKe Koro
OUIHHUX 3HA4YeHb BUCMOBMOBaHb MOBUS, SK-OT
30yDKEHHs, Hyabry, 3OUBYBaHHS, MPUBITHICTb,
3aMKHEHICTb, Towo. TyT iHTOHALis pasoMm 3 iHWK-
MW NPOCOANYHUMM Ta NapaniHreiCTU4HMMM 3aCo-
0amun 3abe3neyye OCHOBY BCiX BUAiB roONOCOBOI
€MOLiNHOT BUPA3HOCTiI.

2) lpamamuyHa ¢byHKUiss No3Ha4vae rpama-
TWUYHI KOHTpacTW. laeHTudikauis Mex pedeHHs 1um
MOro 4YaCTUHW 4acTo 3anexuTb Bif KOHTYpIB BU-
COTW 3BYYaHHS, AKi po34iNnsatoTb BUCITOBIOBAHHS.
Taki cneymdivHi NPOTUCTaBNEHHS, 9K 3annUTaHHS
Ta CTBEPOXEHHS, CXBalleHHS 4Yu 3anepeyeHHs,
TaKoX 3anexaTb Bif iHTOHaUiNHOrO odOpMIeH-
HA. Y 6araTbOX MOBax Yy NpOLeCi KOMyHiKaLil Big-
OyBaEeTbCS HiTKe PO3PI3ZHEHHS MiXK «3anUTaHHAM»
Ta «po3noBiga» HAaCTyNHUM YMHOM: She'’s here,
isn’t she? (oe niaBULLEHHA TOHY € PO3MOBHUM
eKBiBaneHTOM 3HakKy 3anuTaHHs) Ta She’s here,
isn’t she! (oe HM3XiAHU TOH BMpaXkae OKIMUYHUIA
3HaKk).

3) @yHKyis iIHGOPMamueHO20 CmpPyKmypy-
B8aHHS peani3yeTbCa y pO3MeXyBaHHiI MiXXK HOBOHO
Ta BXe BiOgOMOK agpecaToBi iHgopmauieto. Y
BUMNAAKy, SIKLWO XTOoCk nosigomnse | saw a BLUE
car, 3 MakCUMaribHUM iHTOHaALIMHUM BUOINEHHAM
blue, TO MaeTbCs Ha yBaa3i, LLO B agpecaHTa ne-
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pea UMM 3anuTanu, SiIKoro Korbopy aBToMobinb
BiH 6aumB; y ToM Yac, sk Haronoc Ha [ anentoe oo
nonepeaHb0 MNOCTaBEHOIO NUTaAHHA NPO Te, ska
ocoba byna 3agisHa B uin cuTyauii. byno 6 gyxe
auBHo 3anutatn Who saw a blue car? Tta otpu-
mMaTu y Bignosigb | saw a BLUE car!

4) Tekcmoea ¢hyHKUisi jonomMarae rnoe’sisatu
OOBLUI Bigpi3km TekcTy. pocoanyHa 3B’A3HICTb
NPOCTEXYETLCA Y TOMY, SIK OKpeMi Bigpi3Kn iH-
dopmauii HabyBaloTb XxapakTepHOro MernogifHo-
ro ocopmneHHsa. B npoueci nepexony Aukropa
BiZl OAHOrO MYHKTY HOBUH [0 HACTYMHOrO, PiBEHb
BMCOTU TOHY nNiABULLYETLCSA, MOTIM MOCTYMNOBO
cnagae i B KiHLi ronoc MoBLUS A0CSArae BiOHOCHO
HU3bLKOrO PiBHSI.

5) lNcuxornoeiyHa byHKUiS OpraHi3oBye MOBY
B OAMHWLI, Nerwi ana CNpunHATTS Ta 3anam’'s-
TOBYBaHHS, afke po3nogifieHe Ha pUTMIYHI Big-
pisku MoBreHHs nerwe cnpunmaeteca (Crystal
2003).

Ha gymky I1. Poydy KOMyHiKaTUBHO akTyarb-
HUMU OYHKUIAMKW iHTOHaUiT € dyHKuisa: 1) BigHO-
WWEHHA ONA 8UPaXeHHsT eMouil Ta cmaereHHs
MOBLS; 2) eKcripecusHocmi oS BUANEeHHs ckna-
oy abo cno.a, gke CnpuMMaeTbCs K HanBaXnu-
Bille B iHTOHaUiMHIN rpyni; 3) rpamatnyHa ans
PO3MEXYBaHHS PI3HUX CUHMAKCUYHUX CMPYK-

myp; 4) OUCKYPCUBHA ANt PO3MEXYB8aHHST HOBOI

ma gidomoi iHghopmauii (Tema-pema) Ta nepeaauvi
iH(bopmaLii Npo Te, sika 3BOPOTHA peakLisi OYiKy-
eTbes (Roach, 2012).

OcKinbKn KOMMOHEHTaMU iHTOHALii € Menoaun-
Ka MOBMEHHS, Haronoc, TemMn, puTm, naysadis Ta
TemMbp, PO3rNsitHEMO KOXHUA KOMMOHEHT OKPEMO.
MMepwmnit KOMNOHEHT — MenoAMKa MOBJIEHHS.

O. C. AxmaHoBa BU3Ha4Ya€ MenoanKy MoerieH-
Hs1 abo mes1odito K Mogynsii BACOTU OCHOBHOIO
(iHTOHaUiMHOrO) TOHY MpX NPOMOBIISHHI dpasu,
O 34IMCHIOKTLCS 3a PaxyHOK Pi3HOrO CTYMEHHo
Hanpyru ronocosux 38‘a3ok (Akhmanova, 2007).
AK pyx OCHOBHOrO TOHY rosiocy (MiaBULLEHHS i
MOHWXEHHSA), Mernoguka CTBOPKE TOHambHUIA
KOHTYp BMCMOBIIIOBAHHA Ta MOro YacTWH i, Takum
YMHOM, 3B’A3yE Ta YSIEHYE MOBJIIEHHA. Taknum Yun-
HOM, CYTTEBE MOHWXEHHSA TOHY BKa3ye Ha 3aBep-
LUEeHiCTb NnoBigoMMneHHs1 abo siKoick Moro BigHOC-
HO CaMOCTINHOT YacTUHW. | HaBnaku, NiABULLEHHS
roBOpUTbL NPO HEe3aBepPLUEHICTb AYMKW, Npo Te,
WO NOTPIOHO YekaTn npodoBXeHHHA, abo, npu
iHLLOMY MenoAiMHOMY MartoHKy, Npo Te, Lo ue
NUTaHHS, a He TBepaXeHHa (TeopeTtnyHa, 2015,
p. 83).
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M. A. Cokonoea, cepeg napamMmeTpiB Menoaun-
KW, BUAINSE TPpU HamBMpasHilwmx, a came: 1) Ha-
NpsiM Menoaunkn; 2) MenogiiHum piBeHb; 3) Merno-
AinHnn gianasoH (Cokonoea, 2004).

B MOBrieHHi He BCi HaronoLleHi cknagu € pie-
HOLHHO 3HauywumMn. OguH i3 cknagie BaXIMBi-
lWMA 3a iHWi, BiH dopmye g0po abo yeHmp iH-
TOHaLINHOro KOHTypa. ®opmarnbHO, S4p0 MOXHa
onucaTtu sk CUITbHO HarosfioLeHWn cknag, sKun
3a3BMYan € OCTaHHIM HaronoweHMM CKnagowm
IHTOHaUINHOro KOHTypa 1 no3Ha4ae CyTTeEBY 3Mi-
Hy HanpsiMKy Menoauku / TOHy, TOBTO KON TOH
pyXa€eTbCs HiTKO Bropy Yv BHU3. AOEepHUN TOH —
ofHa 3 HaMBaXKNUMBILLMX YaCTMH IHTOHALIMHOIO
KOHTYypa, 6e3 sIKoro OCTaHHiN He MOoXe icHyBaTu
(Tam camo).

3 TOYKM 30py MPaKTUKM HaBYaHHSA iHTOHaUi
aHMMINCBbKOI MOBW, OOUINbHiWE 3yNUHUTUCA Ha
WICTBOX HaMbINbLL YXMBaHUX SAEPHUX TOHaX,
acame: HU3bKOMY HWU3XiOHOMY, HU3bKOMY BUCXia-
HOMY, BUCOKOMY HW3XiQHOMY, BMCOKOMY BUCXiA-
HOMY, HU3XiOHO-BMCXIOHOMY Ta BUCXIAHO-HU3Xia-
HoMy. P. KiHroOM Ui TOHW Ha3uBae KiHETUYHUMMU,
TOMY LLO BMCOTA FOfIOCy 3MIHIETBCA B TOMY 4u
iHLLOMY HanpsIMKy nig 4Yac TpuMBanocTi BCbOro
TOHY. YCrif, 3a BYUEHMM TaKOoX BUOKPEMIIIOTbL CTa-
TUYHI TOHW: BUCOKMI Ta HU3bKMIN, B SIKUX BUCOTA
ronocy 3anuaeTbCsd HE3MIHHOK MPOTHArOM YCiel
TpuanocTi ToHy (Kingdom, 1958).

AHrninceknn Low Fall (HU3bKWIA HU3XIOHWI)
B A4pi NOYMHAETLCA Oewo BULLE, HX cepenHs
WKana, i 3a3BnYan carae HaAMHMXYOro PiBHSA TOHY.
Low Fall BxuBaeTbCcsi y CMOKINHOMY, €eMOLin-
HO He3abapBNeHOMY MOBIIEHHI, a TaKOX Hagae
BUCIIOBIIIOBAHHIO MOBUS BiATiHKY HEWTparnbHOI,
CMOKIMHOI 3aKiHYeHOCTi, BU3HAYEHOCTI 1 pilly4yo-
cTi. ®pasn, B GKUX YXKUTO OaHUA SOEPHUA TOH,
3ByYyaTb KaTeropuyHo, CMOKINHO, HEeWUTpanbHO,
3aBepueHo (Mapatyk, 2009, p. 114).

High Fall (BUCOKMN HU3XigHWW) B S4pi No-
YMHAETLCA Oy)XXe BUCOKO W 3a3Bumyan Jocsarae
HaNHWXKYOro piBHA. Takui sgepHUin TOH 3abes-
neyye BUCOKUIW CTYNiHb BUAINEHHA iHGopMaLiT,
BMKOPUCTOBYETBCA B €MOLINHO 3abapeneHomy
MOBJIEHHI, OCOBNNBO NP 3anepeyeHHi Yn NpoTu-
CTaBJIEHHI, 3 METOK MPUBEPHYTK yBary criyxada
00 BuaineHoro cnosa. BukopncTaHHs LbOro TOHy
Haga€ BiATiHKY 0COOMCTOro CTaBneHHs, 3aLikas-
neHocrti Ta Ttennotu. High Fall 3By4nTb XBaBo
i 3auikaBneHo, OKpiM LbOro, BiH MOXe ByTu gyxe
€MOLiHUM Ta APY>XHiM (Tam camo).
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Low Rise (HU3bKuin BUCXigHWI), NOYMHAETHCA
3 HaNHWXYOro PIiBHSA Ta gOcdArae cepedHbOoi BU-
COTUY 3BYYaHHs (Y BUNALKY, SKLLO NOro BXUTO Ha
aapi). TyT 3aknageHo BigyyTTs He3aBepLUeHOCTI
OYMKW, BaraHHd. Taki ¢pasn 3ByyaTb He KaTe-
FOPMYHO, 3AMBOBAHO, 3aCMOKINNNMBO Ta MOXYTb
BKa3lyBaTW Ha Te, LLO pO3MOBa MPOAOBXKyBaTU-
MeTbcs. Low Rise BXMBaeTbCS: a) y pO3nOBigHNX
pPeYEHHAX AN BUPaXXEHHSA OOKOpY, ipOHii, Buba-
YEeHHS, 3a,0BONIEHHS, HEBMEBHEHOCTI, MPOXaHHS,
3BepTaHHs; 6) y 3aranbHMX NUTaHHAX (3aranbHe
NMUTaHHS NMOYMHAETBLCA 3 OOMOMIKHOro, abo Mo-
JarnbHOro giecnosa, gke B LUbOMY BUMAAKy 3BU-
YanHO Mae Ppas3oBUN HAronoc i BUMOBIISIETLCA
3a NoOBHOK HOPMOIO BUMOBM) (TaM camo).

High Rise (BUCOKMIA BUCXiOHMI) B MeXax sgpa
niginMaeTsCs Bif, cepeHboro 40 BUCOKOrO PiBHS
LUKanM 3a yMOBW BIACYTHOCTI 3asiaepHoro 6esak-
LLEHTHOrO 3aKiHYeHHS1. AKLO X € CKnaau, KoTpi cni-
OyI0Tb 3a S4POM, OCTAHHE BUMOBMNHAETLCA Ha AeLlo
BULLIOMY PiBHi, 8 HEHarornoLleHi ckragy nocTynoBo
noyTb goropu. High Rise Bupaxae aktnBHe 6axkaH-
HA agpecaHTa oTpumaTth NeBHy iHopMauio. 3a
O0MOMOTOK LIbOro TOHY OOpPMITHOKTLCA Nepenu-
TYBaHHS, NPOXaHHS MOBTOPUTU UM 3aNnUT A0L4ATKO-
BUX OaHuX, abo X i3 HaMipoM nepesipuUTK, UM Npa-
BUIbHO Oyna cnpuinHsaTa iHpopmadis. IHkonu uen
TOH BWKOPUCTOBYETbCH, OO 3a3Ha4YMTU NPOAOB-
YKEHHS1 aKTy KOMYHiKaLji (Tam camo).

Fall-Rise (Hn3xigHO-BUCXiOHWI) BigHOCATb OO
CKNagHWX TOHIB, OCKINbKM BiH pPEnpeseHTye Mno-
€HaHHA OBOX TOHIB: ab0 HMU3bKOro HU3XigHOro B
KOMOiHaLji i3 HU3bKUM BUCXigHMM, abo BMCOKOro
HU3XIiAHOro, 3a AKUM ioe HU3bKUI BUCXigHWIA. Hns-
XifHa YacTuHa nosHavae igeto, 9Ky MoBeLb npar-
He NigKpecnuTK, a BUCXigHa YacTuHa Aogae NeBHy
iHdbopMauito Oo uiel igei. YXKnBaHHs aHoro TOHy
BKasye Ha Te, Lo sKkacbk iHpopmalis, 3asganerigb
Bigoma 060M yyacHMKaMm akTy KOMYyHikauii, 3ymmnc-
He 3amoB4YyeTbCA. [JOCUTb 4YacTo BUKOPUCTOBY-
€TbCS Y CTBEPIKYBAITbHUX PEYEHHSIX Ta HaKka3ax.
CrBepoxyBanbHi KOHCTPYKLUIT 3 Fall-Rise Bupaa-
I0Tb KOpEryBaHHS CKas3aHOro KMMOCb iHWKUM, abo
NpoTUPIYYS NonepeagHbO CKasaHOMY 4M 3acTepe-
XXeHH4d. Hakasn, BUMOBMEHI LM TOHOM, 3ByYaTb
onaraneHo. MNpueiTaHHA Ta NpowanbHi nobakaH-
HS 3By4YaTb NPUEMHO Ta OPYXKHbBO, SKLLO AMS HUX
BMKopucToByeTbcA Fall-Rise (Tam camo).

Rise-Fall (BUCXiOHO-HU3XIAHWN) € TaKOX
CKnagHUM TOHOM. Y cknagax, siki BAMOBMSIOTb-
ca 3 Rise-Fall, ronoc cnoyatky nigiimaeTbcs
Bi AELLO HM3bKOro A0 BMCOKOrO PIiBHA, @ MOTIiM
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WBMOKO crnagae Ao OyXe HU3bKoro. [JaHui TOH
nosHayae rmmboki BpaxxeHHs1 MOBLS (SIK NO3UTUB-
Hi, TaK i HeraTuBHi). Llei TOH BMKOPUCTOBYIOTb Y
TBEPOKEHHAX Ta 3anUTaHHAX, SKi 3ByYaTb 34u-
BOBaHO, KMAAKOTb BUKIWK, 3anepedyroTb BianoBi-
AanbHiCTb (TaMm camo).

[NopiBHIOWYM aHMMiNCbKe Ta yKpalHCbKe MOB-
JNIEeHHS, MaeMO 3BEpPHYTWU yBary Ha HacTyMHi Bia-
MIHHOCTI. IHTOHaUiss B 000X MOBax xapakTtepu-
3YETbCA HASABHICTIO CMagHoro, BUCXiOHOMO Ta
PiBHOrO TOHIB. B aHrNincbKii MOBi cnagHUin TOH €
3HWXKEHHSIM TOHY roflocy Ha HaronoLweHuxX ckna-
Aax, A0 TOro X Ha OCTaHHbOMY HarorioLeHOMY
CINOBI rofioc AOCTaTHbO Pi3KO OMYCKAETbCS BHU3.
Lle TOH kaTeropu4Horo TBEpOKEHHSs, 3aBepLue-
HOCTIi, BU3HAYEHOCTiI.

CnagHi ToHM B 060X MOBax BWKOPUCTOBY-
IOTbCA Y MPOCTUX PO3MOBIOHUX Ta 3anepedHmnx
peyeHHsx (She was dreaming about her future
vacations. | don’t want to read this book); Burykax
(Oh, no!); diHanbHIN YacTuHI anbTepHaTUBHUX
3anuTaHb (Would you like to try this sponge cake
or tiramisu?); gpyrin 4YacTuHi po3ginoBux 3anu-
TaHb (y TOMy BUMNAAKY, KONY MOBELb YNEBHEHWUN
y MPaBUIbHOCTI NepLUOl YacTMHW BUCITOBSIHOBaAH-
HA | He Yekae Higkux gonoBHeHb) (They've been
to Italy this summer, haven’t they?); cneuianbHux
3anutaHHsax (Where have you been?); npusitaH-
HaAx (Hello!); cnoHykanbHux peveHHsix (Try not to
forget this) (KopyHeup, 2004, p. 103-104).

3as3Havyumo, Lo AN aHMMiIMCbKOro MOBMEHHS
XapaKTEPHMM € HasBHICTb BUCOKOIO novatky Ta
pi3KOro NafiHHa y cnagHoMy TOHi. B ykpaiHcbkKin
MOBI dianasoH He € TaKUM LUMPOKUM, O BUKIU-
Kae TPYAHOLL Y 3aCBOEHHI YYHAMM LIbOIO TOHY.

Y BUCXiOQHOMY TOHI NepLnn HarosoLeHnn
CKrnaz BUMOBMSIETbCA HA AOCTAaTHbO HU3bKOMY
PiBHI, a nigrom ronocy BigbyBaeTbCA NOCTYMO-
Bo. BucxigHuih TOH — Ue TOH HEeBNEeBHEHOCTI,
HEeBM3HAYeHOCTi, CyMHIiBIB. BucxigHi ToHU BuMKO-
PUCTOBYIOTBCA Y 3aranbHuX nuTaHHax (Do you
know him?); y Bumorax Ta npoxaHHsix (Help me,
please, to translate the text); nig yac nepeniky
(She knows not only English, but also Italian,
Turkish and Spanish); ons BMpaxeHHs1 HeBNEB-
HEHOCTi, NMPOoNo3uLii, BBIYNIMBOrO 3anpoLUEHHS,
npoxaHHs, 3actepexeHHs (You may stay here); y
nepLUin YacTuHi anbTepHaTUBHUX 3anuTaHb (sika
aBnsie coboro 3aranbHe 3anutaHHA) (Are you a
student or a pupil?); y 3aBepwanbHii YacTuHI
pO34iNnoBMX 3anuTaHb, KONMM MOBELb He BreB-
HEHWIN y NPaBUbHOCTI MNEPLUOT YacTuHM i Baxae
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oTpumaTu gogaTkosy iHopmauito (He is clever,
isn’t he?). Cnig 3a3HaunTW, WO B aHrMiNCbKi
MOBI MpPOLLAHHA BMMOBNSAKTLCA BUCXiAHUM TO-
HomMm (Good bye!), a B ykpaiHcbkii — cnaghum ([o
nobayeHHs) (KopyHeub 2004: 107).

PiBHWIA TOH BMKOPUCTOBYETLCA B 0BOX MO-
Bax OS5 NO3HA4YeHHa chniB aBTopa nicnsa npsmMol
moBu («I didn’t do this» — he said in a low voice);
BcTaBHuX cniB (He can, for example, help us to
decorate the living-room); yTOYHIOHYMX YaCTUH
peyveHb (There, at my parents’, | feel safe) (Kopy-
Heupb, 2004, p. 108-109).

AHMMinCcbka MoBa XapakKTepu3yeTbCs HasiB-
HICTIO CNagHO-BUCXiAHOIO TOHY, TOBTO ronoc cno-
4YaTKy 3HWKYETbCA B MeXax OOHOro ckragy Ao
HaMHWXXYOro piBHS, a NOTIM NOCTYNOBO MifgBULLY-
€TbCsA. Ller TOH BUKOPUCTOBYETLCA ANSA YTOYHEH-
Ha (Did he really say that?); opyxHboro 3anepe-

yeHHs (I am afraid that’s not so); cymniBy (What
colour is her dress? It may be grey); 3goragku
(May be he arrives on Friday); npotucraBneH-
HA (I have a lot of Russian books, but no French
books) (KopyHeub, 2004).

Mu nponoHyeMO HacTynHi BNpasBu Ha YyAo-
CKOHaIeHHS BXWBAHHSA PI3HUX TUMIB aHMMiNCbKUX
AOEPHUX TOHIB.

BnpaBa 1. MeTa: 03HaloOMUTU YYHIB 3 BXM-
BaHHSIM Si4E€PHUX TOHIB Ha PiBHi pedeHHs. Ouiky-
BaHi pe3ynbraTu: y4Hi CnyxalTb pPeYeHHs, MoB-
TOPIOKOTb 3a AVKTOPOM PEYEHHS, JOTPUMYHOHYMCH
NpaBUIbHOI IHTOHAL,T, MOTIM TPEHYIOTLCS Y BXU-
BaHHI Pi3HUX TUNIB A4epHUX TOHIB. BuA: Hekomy-
HiKaTUBHa, peLenTUBHO-PENPOAYKTMBHA Brpaesa
Ha imiTauito. IHcTpykKuia: Listen, repeat after the
speaker and then practice with your partner vari-
ous nuclear tones in the following contexts.

A) The Low Falling Tone

B) The High Falling Tone

C) The Low Rising Tone

1. What season is it now? — It's
Summer.
2. What day is it today? — It's
_Tuesday.

1. What's your day off? — "Sunday.
2. What's your hobby? -*Drawing.

1. Excuse me, may | ask you a
question? — Yes.
2. Here’s your book. — Thanks.

D) The High Rising Tone
1. Let's meet at seven.

- At the "theatre?

2. Let’'s meet later.

E) The Falling-Rising Tone/ The
Falling-Rising Tone Divided

1. The lesson is interesting. — "Dull
2. The lesson begins in ten minutes.

F) The Rising-Falling Tone

1. He is a talented pianist. — " Really!
2. We'll go abroad in June.

- 'How _interesting!

- At “eight? - "Hurry up.

BnpaBa 2. MeTa: (popmyBaT HaBMUYKY Y4HIB
BM3Ha4yaTW TOHM BIiAMOBIAHO OO MPOCIyXaHoro
BMCNoOBMOBaHHA. O4ikyBaHi pe3ynbraTtu: Yy4Hi
BU3Ha4Yat0Tb TOHM BIAMOBIAHO A0 MPOCHYXaHOro
BUCIOBIOBaHHA. Bua: HekomyHikaTuBHa, pe-

LenTMBHOA BrpaBa Ha igeHTudikauito aaepHoro
ToHa. IHcTpykKuia: Listen to each word with either
Falling, Rising or Level intonation. Write F if you
hear a Fall, R if you hear a Rise and L if there is
no change in pitch.

Fall Rise Level

Uh oh Uh oh? Uh oh...

Monday Monday? Monday...

Coming Coming? Coming...

Later Later? Later...

Fifty Fifty? Fifty...

What What? What...

BnpaBa 3. MeTta: (popmyBaT HaBUYKY Y4HIB 1. How was your Journey? 2. Did you have

y BU3HAYEHHI TOHIB Ha PiBHI peyeHHs. OdikyBaHi agood journey?____ 3. I need to apply for a credit
pesynLTaTM: YuHi BU3HaualoTb pyx sucxigHoro/  card._ 4.1d like an appointment with you._

HU3XiOHOrO TOHY, PO3CTaBNAYM BigNoBigHI Map-
Kepu BUCXiOHOTro/HM3XigHOro TOHIB. BuAa: Heko-
MyHikaTnBHa Bnpasa. IHcTpykuis: Decide which
tone the speakers use for each speech unit.
Write the symbol or in each gap. Then show the
stressed syllables by underlining them and the
nucleus syllable by double underlining them. EX-
AMPLE: |/ lost the keys. *
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5. Let’s turn off the air conditioner.

OTxe, MM po3rnsAHyNn 0COBNNBOCTI Menoguy-
HOT CKNagoBOoIl Npocogil Ta NpeacTaBunn BapiaH-
TV BNpaB Ans poboTn Hag SAepHUMMU TOHaMMU.
ApyrMmM KOMMNOHEHTOM OMULLEMO TEMOP.

Tembp po3rnsigaeTbes 9k ocobnuee 3abaps-
NEHHS1 ronocy nig, Yac MOBIEHHS, LLIO HaKNagaeTb-
CSl Ha Menoauky 1 nokasye eMoLinHUA CTaH MOB-
us (pagicTb, CyM, ipOHito, 3MiCTb, OOYpPEHHSA i T. n.).
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3a gaHuMKn NpoBEAEHOro CrocTepeXeHHs 3a
YYHSIMM CTapLUMX Kracis, BinbLWiCTb Y4HIB HE BO-
nopitotb, adbo HegOCTaTHLO BOMOAiIIOTb LIMM KOM-
NOHEHTOM iHTOHaUil. 7 3 10 y4HiB Knacy mamxe
He MOrnu 3MiHOBaTK BNacHUn TeMOp ronocy Ha
NPoOXaHHA BUMTENS. 3aBOaHHAMU ANSA PO3BUTKY
TeMbpanbHNX MOAYMsUIN roroca MOXyTb CTaTu
HaCTyMHi BNpaBwu:

Bnpaga 4. Meta: hopmyBaT HaBMYKY BOSO-
OiHHS YYHSMU TemOpanbHUMK 3MiHaMKU TOoCYy.
OudikyBaHi pe3ynbTaTu: Y4Hi MOXYTb 3MiHIOBa-
TV TeMbp BracHoro rosnocy 3a suutenem. Bua:
HEKOMYHiKaT/BHa, peLenTUBHO-penpoayKTMBHA
BrpaBsa Ha imiTauito. IHCTpyKuisa: Pronounce sen-
tences coping the voice of your mother/father, an
angree woman/ an angree teacher/ a neutral in-
different speaker.

BnpaBa 5. MeTta: aBTomatnsyBaTn HaBUYKY
BOJOAIHHSA YYHAMKU TembparnbHUMM 3MiHAMKU rO-
nocy. OvikyBaHi pe3ynbTaTu: Y4Hi NPOAYKYHOTb
TEKCT, 3MiHIOI4YM TemMbp ronocy. Bua: HekKomyHi-
KaTuMBHa, peuenTMBHO-PENpPOAYKTMBHA Brpasa
Ha imiTauito. IHeTpykuia: Read (Reproduce) the
text like the speaker, coping the intonation.

HacTynHui kKOMNOHEHT — Haronoc. Haronoc
Yy PeYeHHi (Haronoc Ha piBHi BMUCMOBNOBAHHS /
aKLEHT) — HagaHHs OgHOMY 4uM Ginblue crnoeam
OiNbLUOI 3HAYYLLOCTI CEpeA iHLWKNX CriB PEYEHHS,
O BUCTYMa€E CUMOBUM KOMMOHEHTOM iHTOHaLil
(Mapawyk, 2009, p.118).

Crniyxatoum aHImincbKy MOBY, MOXHa Jerko
BiJYyTK, LLO BOHA OiNUTbCA Ha OKpPeMi PUTMIYHI
rpynu. XapakTepHuii pUTM aHriknCcbkoi MOBW 3a-
NEeXUTb Bif pO3Mnoaifly HarofoWeHMX i HeHarosno-
LWeHnxX cknapgis. HaronoweHi cknagn BMMOBNS-
0Tb i3 BiNbLUOK CUIOHD, 3 BINbLUMM HaNpPYXEeHHAM
M’A3iB rPyOHOI KNiTUHM 1 0bnuyus. OkpemMo BuU-
MOBJIEeHi aHrmiNCbKi crioBa 3aBXAW MaloTb Ha-
ronoLeHi cknagun, Npote, B MOBIEHHI Haronoc
BUAINSAE N1LLEe HaWBaXKNMBILLi 32 3MiCTOM CJI0Ba.
OcobnuBICTIO @aHMMINCbKOro MOBIEHHEBOIO MOTO-
Ka € Te, WO HaromnoLleHi ckrnagn nayTbe oguH 3a
oOHUM yepes Ginblw abo MeHLW perynspHi npo-
MDDKKW 4acy, HesanexHo Bif TOro, CKiflbku MK

HMMM HeHaronoweHux cknagis (TeopetnyHa...,
2015, p. 91).

[ns npakTM4HMX Linen pospi3HATb TpU Oc-
HOBHUX (QYHKLiOHaNbHUX TWUMW Harorocy B pe-
YEeHHi: CUHTAarMaTUYHUW, CUHTAKCUYHUKA Ta IoO-
riyHMn. HamBinbw BaxnuemMm yHKUiOHaNbHUM
TUMNOM € CuHMaamamu4Hul Hazosoc. Pasom 3
O[JHMM i3 OCHOBHMX TOHIB, Lieli Harosioc BUAInsie
CMUCIIOBUN LEHTP peYeHHs abo CMUCMOBY rpyny
(AHTMNOBA, 1985, c. 61). CuHmMakcu4yHul Ha2o-
J10C NO3HaYae iHWi CEMaHTUYHO BaXkNuBi CrioBa
y Mexax BUCINOBMOBaHHS (Tam camo). JloaiyHul
Haz2o/10C MOB’A3aHUN 3i 3MIlLlEHHSIM CUHTarma-
TMYHOMO Harorocy 3 MOro HopManbHOro Micus
(ocTaHHe HarorolleHe CrioBo) Ha oAHe 3 none-
pefHix cnis. Takui Haronoc CTBOPKE HOBUN KO-
MYHIKaTUBHUI LeHTp (Tam camo).

3asBnyan cnyx6oBi YacTMHU MOBUM (apTUKN,
YacTKku, OOMOMIDKHI Ta ModanbHi giecnosa, giec-
noBa-3B’A3KN, NPUAMEHHUKWN, CMOMYYHUKN apTu-
Kni, ocoboBi, NPUCBINHI Ta BKa3iBHi 3aWMeHHU-
K1) NnepeBaXkHO He HaronoLyTbCA Y 3B’A3HOMY
MOBJIEHHI, TOoAi AK MOBHO3HAYHI YaCTUHU MOBMU
(miecnoBa, iIMEHHMKW, NPUKMETHUKN) MOXYTb
OyTW B peyeHHi SK nig Haronocom, Tak i 6e3 Hbo-
ro (TeopetnyHa..., 2015, c. 91-93). Cnyx6o0Bi
crnoBa MOXyTb OyTW HaronoweHuMu y BUNAAKY,
SIKLWO BOHM: 1) 3aMMaroTb KiHLEBE MOMOXEHHS B
peueHHi: What are you looking at? 2) BUKOPUCTO-
BYHOTbCS ANs emMdartnyHoro nigkpecreHHa: Do
you want this one? 3) BMKOPUCTOBYHTbCA ANS
NPOTUCTABIIEHHA Ta HafdaHHSA KOHTpacTy: He is
working hard. She is, but not he (Mapatuyk 2009).

[ns onpautoBaHHS Pi3HUX TUMIB HArosiocy Mu
MPOMNOHYEMO BMKOHATU HACTYMHi BpaBW.

BnpaBa 6. MeTa: (popmyBaT HaBUYKY Y4HIB
Y BUKOPUCTAHHI NPaBUibHOIO Haroflocy Ha PiBHi
cnosocnony4yeHHs. OvikyBaHi pe3ynbraTu: y4Hi
pO3ni3Hal0Tb HArONOLUEHHI Ta HEHaronoLWeHi cro-
Ba Ha piBHi cnosocrnonyyeHHs. Bua: HekomyHi-
KaTUBHa, peLenTMBHa Bnpasa Ha igeHTudikadito.
IHcTpyKuia: You will hear 15 compound nouns.
Write them in the correct columns, according to
whether the first, second or third part has the
main stress.

main stress on the first part

main stress on the second part

main stress on the third part

(pinball machine, aircraft carrier, nail varnish
remover, payback period, left-luggage office,
headed notepaper, car boot sale, level playing

field, cooling-off period, first-time buyer, downhill
skiing, bullet-proof vest, two-way mirror, right-
hand drive, household name) (Hewings 2007).
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BnpaBa 7. MeTta: (popMmyBaTh HaBMYKY Y4HIB
y 3aCTOCyBaHHI Harornocy Ha piBHi crioBa/ crnoBocC-
nony4yeHHs. OJvikyBaHi pe3ynbraTh: y4uHi po3nis-
HaloTb Ha CIyX HaroroLUeHHi cknaam B crioBax Ta
CfioBa B CrioBOCMNONy4YeHHAX. Bua: HekomyHika-

selfish

differentiated

decade

attic

one person
homesick (sick for home)
(Judy 2005)

Bnpaga 8. MeTta: dhopmyBaTn HaBUYKY Y4HIB
Yy BUKOPUWCTaHHI Harorocy Ha piBHi pedeHHs1. Oui-
KyBaHi pe3ynbsraTu: y4Hi po3ri3HatoTb royioBHUI
Harosioc y pedeHHi. Bua: yMOBHO-KOMYHiKaTUB-
Ha, peLenTUBHO-penpoaykTMBHa Brnpasa Ha iMi-

TMBHA, peLenTMBHa BnpaBa Ha audepeHLuiadito.
IHcTpyKuis: Listen to the teacher say one of the
words from each pair. Put a tick next to the word
you hear.

_ sellfish
different shaded
decayed
_ atick
one percent
home sick (sick at home)

Tauito. IHcTpykuia: Listen to three dialogues.
Pay attention to the pronunciation of main stress
in the sentences. Then practice the dialogues
with your partner.

A: How long have you been
frightened of snakes?

A: Why don’'t you try keeping a
snake as a pet?

A: Is there anything that really
frightens you ?

B: I've always been terrified of | B: I've always been terrified of | B: I've always been terrified of
snakes snakes. shakes.
(Hewings 2007).

Bnpasa 9. MeTta: dopmyBaTn HaBUYKY Y4HIB
BM3HAYaTW rONIOBHUIN HAromnoc y pedeHHi. Ouiky-
BaHi pe3ynbTaTu: y4Hi BM3HA4alOTb TONOBHUN
Harosioc y peyeHHi. Buna: HekoMyHikaTnBHa, pe-
LenTUBHO-PENPOOYKTMBHA BMnpaBa Ha nigcra-

HOBKy. IHCTpykKUia: You have 3 sentences each
with 3 different questions. Change the stress as
you use the same sentence to answer a different
question. Work in pairs.

| wish | had a Ford.

| am catching a train to work.

Q1: Why don’t you catch a bus to
work? Q2: How are you going to
get to work? Q3: Where are you

Mike’s mom is a bright scientist.

Q1: Do you know some bright
scientist? Q2: Is your dad a bright
scientist? Q3: What does your

Q1: Do you have a Ford? Q2:
Did you say you had a Ford? Q3:
What's your dream car?

mom do?

going?

OTxe, Haronoc BUCTYMae K OA4WH i3 opMaH-
TiB PUTMIYHOCTI MOBIEHHS, a TaKOX K CKragoBa
puUTMY i BOOHOYacC, SIK KOMMOHEHT iHTOHaLil. Tomy
HACTYNHUM KOMMOHEHTOM MU PO3rASTHEMO PUTM.
A. M. AHT1NOBa BM3HA4Ya€e MOBMEHHEBUN PUTM K
NePIOANYHICTb CXOXMX ABULL, Ta ABULL, LLIO MOXYTb
OyTu cniBBigHECEHUMN, | SIK 3araribHOMOBIEHHEBY
CUCTEeMY, IO opraHisye Moy B Linomy (AHTuUMO-
Ba, 1990). AHrnincbknii poHeTnct M. JlamcpoeH
Harosowye Ha HeobXiQHOCTI NepLIOYEepProBOro Bu-
BYEHHS pUTMY, 6O came pUTM BMAAE HEAHTTTICbKe
noxogkeHHs yyHsa (Lumsden, 1957).

B aHmincbKin MOBI HaronoLueHi ckraam 3ycrpi-
YalTbCa Yepe3 O4HAKOBI BiApi3kM Yacy Yy 3B'A3-
HOMY MOBIEHHI. YnMm 6Binblue HeHaronoweHmx
cKnagiB 3HaAXoOUTbCA MiXK HarorowweHuMmn, TUM
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cnablue i Wweunalwe BoHN BUMOBISOTLCS. HeHaro-
NOLLEHI cKrnagu, KoTpi nepeayroTb HAroNoLWeHOoMY,
HOCSATb Ha3BY NPOKIITKKIB, a Ti, WO cnigyoTb 3a
HaronoLeHuM, — eHKNITUKIB. [pn LboMY NPOKIIi-
TUKN 3a3BMYal BUMOBMAIOTBCA AYyXe LWBUAOKO, a
FOMOCHI 3BYKM B HMX OCrabntoloTbCs, Hanpuknaa:
He was at work. Y HaBegeHoMy npuknagi Harosno-
LLUEHMM € OCTaHHI cknapg, a BignoBiaHO Ti, Lo ne-
peayloTb MoMY, BTpayaloTb CBOKO cuiy. 3i cCMUCHO-
BOI TOYKM 30pYy, agpecaHT Binblue 3auikaBrneHuin
y TOMy, A€ came 3HaxoauBcs CyO’eKT, Mpo KW
inetbea (Mapawwyk, 2009).

B aHrnincebKin MoBi iCHYHOTb HACTYMHI Npasuna
putMy, Tak: 1) HaronoweHi cknagn B CMUCNOBIN
rpyni crnigytoTe OOWH 3a OOHWUM 4Yepe3 O[HAaKOBI
NPOMDKKM Yacy; TiflbkKn B AyXe AOOBrUX pUTMIY-
HUX rpynax, Lo MaloTb BEMWKY KifbKiCTb HEHaro-
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NOLWEHNX CKragiB, Taka PerynisipHiCTe MOXe He
crnocTepiratuckb. 2) binbLWicTb HENOYATKOBUX PUT-
MIYHUX rpyn NOYMHAKOTLCS 3 HAroroLeHoro ckna-
Ay, HEeHaronowleHi ckrnagu, Lo 3yCcTpivalTbCa B
cepeauHi rpynu, MatoTb TEHOEHL BigxoauTn 0o
nepeayryoro HUM HarofoLWEeHOoro cKragy — eHKIi-
TUKWN, TiNbKN NOYaTKOBI HEHAronoLlueHi cknaau Bia-
HOCSITbCS1 A0 HACTYMHOro 3a HAMW HaronoLeHoro
cknagy — npoknitukn. 3) Ymm Binblia KinbKicTb
HEeHaronoLlleHnX CKnagiB 3HaxXoAUTbCS MK Haro-
NOWEHMMM, TUM LUBUALIE BOHM BUMOBISAIOTHCS.
[NoyaTKoBi HEHaronoLleHi cknaan 3aBXan BUMOB-
nawTbea weugko. KoxHa cmucnosa rpyna mae
BNacCHUM PUTM, 3anexHoO Bi4 HagaHol 1 cemaH-
TUYHOI BaXMBOCTI B NMOPIBHSAHHI 3 iHLUMMK rpyna-
MU BUCIOBNEHHS (AHTMNoBa, 1990).

[oBOpSUM MPO iHTOHALiMHI OCOBNUBOCTI aHr-
NINCbKOI Ta YKpaiHCbKOI MOB, HEOOXigHO nam’sa-
Tatn, WO B YKPAIHCbKOMY pPEYEHHi BCi OCHOBHI
YaCTUHW MOBM (@ TaKOX OyXe 4acTo i Cny>0osi
YaCTMHW MOBMW) HaronolleHi. B aHrnincskomy x
PEYEHHI TiNbKN OCHOBHI YaCTUHM MOBW (32 BUKITHO-
YeHHAM BiNbLUOCTI 3aiMEHHMKIB) MatlOTb Haronoc.
Cny>x60Bi YaCTUHU MOBW MOXYTb HabyBaTu noriy-
Horo Haronocy. Came HaronoLweHHs Cny>60BuX
cniB, MoganbHUX | JONOMDKHUX AiecniB, 0coboBUX
i NPUCBINHNX 3aWMEHHMWKIB € TUMOBUMU MOMWUJSI-
KaMy YKpalHOMOBHUX CTYOEHTIB, SKi BMBYalOTb
aHrninceky mosy. Hacnigkom uporo € rpybe nopy-
LUEHHA PUTMIYHOI OpraHisauil MOBMNEHHs, BTpaTa
crneumaiyHoi Ans aHrmMiNcbKoi BUMOBM YiTKOT pUT-
MIYHOT CTPYKTYPU MOBMEHHS 3 BifbLU-MEHLL PiBHU-
MW iHTEpBanamMmmn Mix HaronoLeHNUMN CrnoBamun B
peyenHi (AHTunosa 1980).

B aHrnincekomy peyveHHi 6e3 Haronocy BUMOB-
NAKTLCSA: OOMOMIKHI AiecnoBa, aiecnoBa 3B’A3KM
(be, get, turn TOWO), MoganbHi giecrnosa, npu-
NMeHHUKKM (on, to, in, in front of Towo), cnonyyHu-
Ku (and, but, or, both ToL0), ocobucTi Ta NPUCBINHI
3anmeHHukm (I, me, his, her, it Towo).

[MponoHyeEMO HaCTyrHi Bripasu.

BnpaBa 10. MeTa: O3HanomMuTn Y4HiB 3
aHrmnincbkuM puTtMoMm. OdiKyBaHi pe3ynbraTu:
YUHi NPaKTUKYOTb PUTMIYHY BUMOBY Ha piBHI dopa-
3u/ peveHHs. Bua: HekomyHikaTuBHa, peuenTumB-

HO-penpPOoaYKTMBHA BrpaBa Ha imiTauito. IHCTpyK-
uis: Listen to this lengthening sentence. Note
the intonation curve at the end of each phrase or
statement. Practice the lengthening sentence.

An 'evening. A ‘misty 'evening. A 'misty ‘moisty
‘evening. A 'misty ‘'moisty and ‘cloudy 'evening.
A 'misty ‘'moisty and 'cloudy un’pleasant ‘evening.
A 'misty ‘'moisty and ‘cloudy un'pleasant 'winter
‘evening.

BnpaBa 11. MeTa: ygoCKOHanmMTM HaBUYKK
PUTMIYHOI BUMOBM Y4HiB. OYiKyBaHi pe3ynbsraTu:
YYHi CTBOPIOKOTb PUTMIYHI TPYNn Ha PiBHI peyeH-
HA. Bua: npoaykTMBHa BnpaBa Ha CaMOCTiHE
BXuBaHHs. IHcTpykuia: Build up with your partner
lenghtening sentences, phrase by phrase. Then
say them aloud. Possible beginnings are:

A coach. A noisy coach... An apple. A green
journey... A film. An interesting film...

3 nMOHATTAM puUTMYy MOB’A3aHa nay3auis
(speech unit boundaries). Mayaun cnpusitoTb GinbLu
YiTKOMY BUPAXKEHHIO OYMKM, HE TiflbKu B KiHLi, ane
" ycepeauHi peveHHsi, 0cobnmeo B AOBIMMX peveH-
HAX. OCKiNbKn MK CrioBaMu B PEYEHHI BCTAHOB-
JIIOITLCA MiLHI CMUCMNOBI T8 CUHTAKCUYHI 3B’A3KM,
Lo 6yno onMcaHo BuLLE, Nay3n He MOXHa pobuTu
B OOBiNIbHOMY Micui. [loBXuHa naysu Ta 1i Micue
HaJalTb PEYEHHIO TOW UM iHWKIA cMuch. Y pasi
MOPYLLEHHS LIX 3B’A3KIB NOPYLUYETLCS | CMUCT pe-
YEHHS SK OOMHULI KOMYHIKaTUBHOIO CifIKyBaHHS
(TeopetnyHa... , 2015).

3 BnacHoro Jocsigy BapTo AoaaTtu, LWo npa-
BUfbHA May3auis roBOpUTb TaKOX MPO PO3YMiHHS
YYHEM TEKCTY. 3B1YaHO, LLIO HEBIpPHA Nay3aulis 3ae-
GinNbLUIOro NPOSIBNAETLCA B YNTAHHI, NpOTe B NPOAY-
KyBaHHI TEKCTiB, 0COONMBO BMBYEHMX HA NaM'siTb,
3ycTpidaeTbea Takox. OTxe, 4N onpautoBaHHs Ha-
BMYOK May3aLlii NPONOHYEMO HACTyrMHi BNpasu.

BnpaBa 12. MeTta: dopmMmyBat peLenTUBHI
HaBM4YKM nay3auii. OJiKkyBaHi pe3ynbraTu: y4Hi
pO3ni3HaloTb Pi3Hi BapiaHTu nay3 y peyeHHi. Bua:
HEeKOMYHiKaTMBHa, peuenTyBHa BnpaBa Ha Bri3Ha-
BaHHs. IHCTpyKUifa: You will hear each messages
1-5 twice. Listen and write the order you hear
the different meanings, A and B. Then say both
messages aloud.

whole sentence You know. The answer’s easy.

You know the answer’s easy.

relative clause The boy who was clever won.

The boy, who was clever, won.

items in a list Apple juice and biscuits.

Apple, juice and biscuits.

Quoting ‘Who?’ asked her brother.

Who asked her brother?

adverb phrase

| saw her clearly. She was surprised.

| saw her. Clearly, she was surprised.

(Hancock 2015)
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Bnpaga 13. MeTa: oopmyBaTti HaBUYKYy na-
y3auii. Od4ikyBaHi pe3ynbTaTu: Y4Hi pO3CTaB-
NATb Nay3n y peyeHHi. Bua: yMOBHO-KOMYHiKa-
TMBHA, NPOAYKTMBHA Bnpaga. IHCTpykuis: In the
following sentences underline the speech unit
boundary (marked with //) that is more likely.
Then say these sentences aloud.

EXAMPLE The only school // that teaches
psychology statistics // is to move next year.

1. The ship was launched // in September
1942 // and destroyed a month later.

2. The bird is often heard // but seldom //
seen in the wild.

3. Thieves made off // with the painting //
despite security guards in the building.

4. Most people also speak German // which
is taught // from the age of six.

5. He claimed // he was innocent // but the
jury disagreed. (Hewings 2007)

BnpaBsa 14. MeTta: dopmyBaTtn HaBMYKy nay-
3auii Ha piBHi TekcTy. O4ikyBaHi pesynsraTu: y4Hi
pO3CTaBnAlTb Nay3n y TeKCTi, NOTIM NPOAYKYIOTb
noAibHMIA TEKCT, AOTPUMYOYMCH NPaBUITbHOI Na-
y3auii. Bua: komyHikaTvBHa, NpoayKTMBHA BMNpa-
Ba. IHCTpykKuis: Read the text and put speech unit
boundaries (marked with //). Then using this text
prepare a short speech on the awareness of sci-
ence among public.

science is essential for our future prosperity

We have a great opportunity//at the moment// to encourage awareness of science// among the public the public
continue to see science as important the UK public continue to see science as beneficial to society four-fifths
(81%) agree that science will make people’s lives easier and over half (55%) think that the benefits of science
outweigh any harmful effects very few (16%) disagree with this latter point of view people are positive about
the contribution science to the UK economy for example three-quarters (76%) think scientific research makes
a direct contribution to economic growth in the UK, and nine-in-ten (91%) agree that young people’s interest in

(Adapted from Public Attitudes to Science 2014, 2014. http://www.ipsos-mori.com/pas2014)

BucHoBKW. Y3aranbHMMO OCHOBHI igei woao
0cobnMBOCTEN MPOCOANYHOI CKNagoBOI aHrmin-
CbKOrO MOBJEHHS YYHIB CTapLUMX Kracis 3arasib-
HOOCBITHIX HaByanbHuWX 3aknagie. OTxe, iCHye
farato nornsgiB WoAO Mpocoii Ta iHToHauil,
BYEHi (PAKTUYHO OTOTOXHIOKTb KOMMOHEHTW iH-
TOHaUji, sKi NpeacTaBneHi cknagHUM KOMMIEK-
COM NPOCOAVYHUX ENIEMEHTIB, i3 NPOCOaieto, SKa
BUABNSAETHCA Y PiBHI BOSMIOAIHHS MOBLIEM nay3a-
Lieto, Menogukow, HaronoLIeHHAM, 3MUTICTHO
HaronoLleHux i HeHaronoweHnxX ckrnagis y puT-
MiKO-iHTOHALiMHIN rpyni, TEMNOM MOBJEHHS 1 3a-
Besnevye CNpUMHATTS Ta PO3YMiIHHS 3BEPHEHOrO
MOBJIEHHS1. 3BepoTarun yBary Ha MeBHi pO3Xo-
PKEHHA MK MPOCOANYHUMU CUCTEMAMMU aHrmin-
CbKOI Ta YKpaiHCbKOI MOB, MW 3anponoHyBasu
KOMMIIeKC BNpaB A5 YAOCKOHANEeHHS BOMNOAIHHSA
NPOCOAMNYHOK CKITaZI0BOK aHIMINCbKOro MOBMEH-
HS YYHIB CTapLUMX Kriacis.

MepcnekTnBM pocnigxkeHHs. [pocoaia Ha
CbOrofHi € akTyanbHUM NPeaMeTOM LOCHiaXeH-
HS. Po3pobneHi 3aBaaHHA Ta BnpaBu NOTPIGHO
poswmpioBaTK Minotyesatn Ta Moamdikysatn 3
METOI YOOCKOHaNeHHsa onpauloBaHHA MNpoco-
OWYHOIMO KOMMOHEHTA YYHAMM CTapLUOl LUKOMKU
Yy HaB4arnbHoMy npoueci. Lle BigHecemo o no-
0arnbLIOro HaykKoBOro OCMUCIIEHHS | MPaKTUYHOMO
BTiNEHHS.
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A COMPLEX OF EXERCISES TO DEVELOP ENGLISH PROSODIC SKILLS
IN SPEAKING IN HIGH SCHOOL STUDENTS

V. Ponomarova, A. Sikorska

Abstract

Background: The importance of mastering good pronunciation is undeniable. According to the current curricular for sec-
ondary schools, high school students have to produce phonetically correct speech. The purpose of studying phonetics is to
shape the standard phonetic image of the phonemes and intonation patterns and make use of them in speech. The observa-
tion of the educational process shows that the level of prosodic competence of high school students in Ukraine is quite low, the
special exercises and tasks for improving the pronunciation skills in textbooks are almost not presented.

Purpose: The objective of this paper is to develop a complex of exercises to teach prosody and intonation at high school.
The authors examine the differences between English and Ukrainian prosodic constituents, and on the basis of this analysis
suggests the ways to master each component in the developed tasks.

Results and Discussion: By focusing on certain differences between the prosodic systems of the English and Ukrainian
languages the study presented in the article has provided possible ways to improve the prosodic skills of high school students.
The further perspective of the study relates to developing, expanding, piloting and modifying tasks and exercises for mastering
prosody.

Keywords: mastering prosody, intonation, prosodic competence of students, prosodic component of English language,
senior pupils, prosodic component of pronunciation quality.
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HATAJIISI CEM’SIH (m. KUIB)

niaxXoau I NIPUMHUUNN ®OPMYBAHHS Y MANBYTHIX ®151ON10rB
NIHFBOCOUIOKYNbTYPHOI KOMNETEHTHOCTI B YATAHHI
3ACOBAMU MOETUYHOIO TBOPY

Y cmammi Ha OCHO8i HayKo8Oi nimepamypu 8u3Ha4eHo i 0emaribHO MPoaHani308aHo Mioxodu i MpUHYUMU
opmyeaHHs1 y MalbymHix ¢birionoaie niHa8oCcoyioKynbMmMypHOI KoMrnemeHmMHocmi 8 YumasHi 3acobamu rnoemudy-
Ho20 meopy. B pe3ynbmami docnidxeHHs1 6yro 062pyHMo8aHo, W0 meopemuyHy 0CHO8Y ¢hopMy8aHHS NiH280CO-
UIOKYribmypHOI KOMIemeHmMHOCMi 8 YUMaHHi cknadaromb KOMIeMmMeHMHICHUU, 2epMeHe8muYHUl, KOMyHikamueg-
HUU ma niH28oKpaiHo3Hasqul nmidxodu, siKi iHmeepyrmbCs y NPoueci Hag4yaHHs.

Knroyoei cnoea: niHzeocoujokynbmypHa komnemeHmHicmes (JICKK), npuHuun Hag4aHHs YUmaHHs, iHmep-
rpemavuis, KyibmypHO-crieyughiyHi MOHAMMSs, noemu4Hul meip, MO8Hi 3acobu.

MoctaHoBKa npoGneMu Ta akTyanbHICTb
pocnigxkeHHs1. ®opMyBaHHSA MiHIBOCOLOKYMb-
TYPHOT KOMMNETEHTHOCTI BiZirpae BaXnvBy porb Y
nigaroToBLi ManbyTHiX dinonoris, agxe BOHa 3a-
0e3neyye 30aTHICTb CTYAEHTIB 4O YCBIAOMMEHHS
SABULL, iHLWKMX KYNbTYP Ta 4O 34iIMCHEHHST MDKKYIb-
TYPHOI KOMYHiKauii. ABTEHTUYHI TEKCTU € 3pas-
Kamu pearbHOI KOMYHiKalil, a noetTn4yHuin TBip
— BaXXMMBOK CKMNaJO0BO KyNbTYPHOrO NoTeHLia-
ny. KyneTypHa kapTuHa cBiTy, 6yay4v nornsaom
yrieHa KyrnbTypu Ha 30BHILLHIN CBIT, € CYKYMHICTIO
3HaHb i ysBNEeHb NPO LiHHOCTI, HOPMX, Moparib,
MeHTaniTeT BMACHOI KYyNbTypWu i KynbTyp iHWWNX
Hapogis. Lli 3HaHHS i ysaBNeHHA nNpo CBIT, TpaH-
chopmyounCh Y XyO0XKHI 06pa3sn, MOXYTb BCTY-
naTn B HAMPIi3HOMaHITHILLi BiHOLUEHHS 3i CBITOM.
Moesis — Buwwa hopma OyTTs HaLiOHANbHOT MOBW.
Y NOETUYHIN TBOPYOCTi 3 HANBINbLLOK MNOBHOTO
i CKOHLIEHTPOBAHICTIO BUpPaXaeTbCA AyX Hapogy
— CBOEPIQHICTb MOro iCTOPUYHOIO Ta KyNbTYPHOro
PO3BUTKY, MOro NCUXiyHOro nagy. 3po3ymitu noe-
3it0 iHWOro Hapogy — o3Havae 3pO3yMiTU iHLLWIA
HauioHanbHWUI XapakTep, eMOUINHUIA CBIT iHLWOI
KynbTypu. Takmm YMHOM, NOETUYHUI TBIP € KyJlb-
TYPHUM (PpeHOMEHOM i hparMeHTOM MOBHOI Kap-
TUHW CBITY, Y sSikOMy BigobpaxalTbCca KynbTypa,
iCTOpis, UIHHOCTI, HOpMK, Moparnb, igeanu, ncu-
xonoris Hapogy (Diaz-Rico, Weed, 2002).
AHani3ocTaHHixgocnigxeHb. [locnimKkeHHs
METOONYHOI NiTepaTypym Nokasano, Lo npobnema
dopmyBaHHS NiHFBOCOLOKYNETYPHOI KOMMETEHT-
HOCTi 30KpeMa B YMTaHHI € JOCUTb aKkTyarbHOH.
MnTaHHIO BU3HAYEeHHS nigxoAais i npuHumnie dop-
MYBaHHSI NiIHFBOCOLIOKYITbTYPHOI KOMNETEHTHOCTI
B 4uTaHHi npuceaveHi gocnigpkeHHa O. B. bu-
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ptok, B.B. CadoHoBoi, 0. O. KonomiHoBoOI,
B. M. Tonanosoi, 1. . Pygakosoi, H. A. baunH-
cbkol, T. B. MounHok, O. B. buptok, T. I1. Opyx-
yeHko, M. Bipam (M. Byram), I. Cepky (I. Sercu),
0. Mocee (D. Lussier) Ta iHWMX. Takox, 3Ha4Hy
yBary HayKoBUiB MpuaineHo 3acobam dopmy-
BaHHSA NiHFBOCOLIOKYNBTYPHOI KOMMETEHTHOCTI,
cepeq AKMX HLWOMOBHI TEKCTU Pi3HUX >KaHPIB:
BipLLi, onoBigaHHSA, NPUCNIB’A, NiCHi, aygioTeKkcTy,
npo wo ceigyatb npaui O. B. bupiok, |. O. lcen-
ko, C. E. KipxxHep, B. €. Jlaninoi, B. C. lawyk,
I. B. Tepexosoi, T. O. AxHiok. [NpoaHanizyBaBLIn
HW3KY npaLb 9K dyHOaTopiB Teopil ekcnepuMeH-
Ty, TaK | OCTaHHi TEOPETUYHI AOCMIIKEHHSA NiaXo-
4iB i npuHUMNiB bopMyBaHHA hOPMYBaAHHS iHT-
BOCOLLiOKYNbTYPHOT KOMMETEHTHOCTI B YWUTaHHI
po61MO BUCHOBOK, LLIO B YCiX SOCHIAXEHHAX Oynun
BUCBITNEHI NLLE OKpeMi TEOPETUYHI acrnekTn aa-
HOi npobnemaTukn, a ocobnmBoCTi peanisauil
niaxodis i NpMHUMAIB (hOpMYBaHHS MiHIBOCOLiO-
KyNbTYPHOI KOMNETEHTHOCTI B YATaHHI 3acobamu
NMOETMYHOro TBOPY 3alULLIEHO MO3a yBarokw Hay-
KOBLIIB.

MeTta cratTi. BpaxoBywunm akTyanbHIiCTb
npobnemu Ta HeOOCTaTHIN piBeHb ii AOCHioKEHO-
CTi, CTaBMMO 3a MEeTY Uiei cTaTTi BUSHAUUTUN Ta
AeTanbHO npoaHanisysatv Migxogu i NpUHUMNN
hopMyBaHHSI NIHFBOCOLIOKYLTYPHOT KOMMETEHT-
HOCTi B YUMTaHHI 3acobammn NOETUYHOIO TBOPY.

Buknag ocHoBHoro martepiany. Metoguu-
Hi 3acagn dopMyBaHHSA Yy ManbyTHix dinonoris
NIHrBOCOLIOKYNBTYPHOI KOMMETEHTHOCTI B Yu-
TaHHi 3acobamn NOETUYHOro TBOPY MOnsrawTb Y
BU3HAYEHHI B nepLuy Yepry nigxoais i ApuHLMMIB.
Migxig — ue igeonoris i meTogonorisa BUPILLEHHS
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npobnemu, gka po3KpMBaAE OCHOBHY ideto, CoLi-
anbHO-eKOHOMIYHI, (biftlocodCbKi, NCUXONoro-ne-
JaroriyHi nepeaymMoBM, rOMNOBHI Lini, NPUHLMNNK,
eTanu, MexaHiamun JocsarHeHHs uinen (Ilbrahimov,
2007). MNigxig € Kro4YoBOK KaTeropielo Metoam-
kn. BiH 3agae OCHOBHy TpaekTopito BMOOpY LUi-
newn i 3micTy, MeTogiB, 3acobiB, NpuomiB, opra-
Hi3aUinHUX opM HaBYaHHA. Poaymitoun midxid
(3a |. 3uMHbOIO) sK rmobanbHy | CUCTEMHY opra-
Hi3aLito Ta camoopraHi3ayito OCBITHLOIO MPOLIECY,
sIKa OXOMMIE BCi MOro KOMMNOHEHTU | Hacamnepen
caMmux cyG’eKTiB negaroriyHoOi B3aemogii Bukna-
Jada i cTyoeHTa, BBaXaeMo, Lo cyyacHa MeTo-
OWYHa Hayka opieHToBaHa Ha iHTerpyBaHHA pis-
HUX NigXoAaiB OO0 HaBYaHHSA iIHO3EeMHOT MOBU, aaxe
HaBYanbHWUI Npouec € 6araTtorpaHHMM, OXONME
npvpoay MOBW Ta MOBIEHHEBOI AisiNIbHOCTI, Kyrb-
TYPHOrO KOHTEKCTY iCHYBaHHS MOBW, OCOBUCTIC-
HUX XapakTepPUCTUK CYO’eKTIB HaBYaHHs, CniB-
BiJHOLLEHHSA npoLecy HaBY4aHHA MOBW 3 IHLLUMMMU
aucumniiHaMm B KOHTEKCTI LiniCHOT OCBITHBLOI
KoHuenuii. XogeH nigxig He 3gaTtHu BMOyadyBa-
TV CUCTEMY HaBYaHHSA Tak, Wob 6ynu BpaxoBaHi
00’eKTUBHI (MOBa, MOBIEHHS!, HaBYanbHWUIA NPO-
uec) Ta cy6’eKTMBHI (OCOBUCTICHI) YNHHUKMN.

MpoaHanisyBaBLUM Pi3Hi Dxepena, npucss-
YyeHi onucoBi NigxodiB A0 HaBYaHHA iHO3EMHOI
MOBW, @ TAKOX BpaxyBaBLUN NpeaMeT HaLLoro 4o-
CNiIpKEHHA — nigxoan i npuHUMnn bopMyBaHHS
y ManbyTHIX inonorie niHrBOCOLOKYNETYPHOI
KOMMETEHTHOCTI B YATaHHi 3acobamm noeTn4yHoro
TBOPY — KITHOMOBMMW BU3HAYaEMO Taki nigxoawu:
KOMMETEHTHICHUIA, TePMEHEBTUYHUN, KOMYHiKa-
TUBHWIA, NMIHFBOKPAIHO3HABYMMN.

MeTogonori4yHo OCHOBOK Cy4acHOI OCBITH,
B TOMY YuMCni BMLLOT NPOdEeCiNHOT, € KOMMETEHT-
HiICHMM nigxig, WO BU3Ha4yeHo B GaraTbox cy-
YacHMX [pKepenax i HOPMaTMBHUX AOKYMEHTaX
(Petrov, 2005). OsHaveHui nigxig nepenbdavae
pO3pObneHHA cuctemm 3abe3nedeHHs1 SAKOCTI
NiAroToBKM ManbyTHIX haxiBLiB, sKka Bignosigae
notpebam cyyacHoro puHky npaui (Nalitkina,
2009). Kno4yoBMM NOHATTSIM Yy KOMMETEHTHIC-
HOMY nigxof4i € KOMMNETEHTHICTb, SIKY PO3yMIieMO
(3a O. lNeTpoBMM) sK iHTErpaTMBHY AKICTb OCO-
oucTocTi, aka copmoBaHa Ha OCHOBI 3HaHb,
HaBMYOK Ta BMiHb, iHAMBIOYanbHO-NCUXOMOriY-
HUX SIKOCTEN, a TaKOX MPakTUYHOro 4OCBIQY, WO
BUABNAKOTLCS B 34aTHOCTI Ta FOTOBHOCTI Noau-
HW OO0 MNPaKTUYHUX Aii, BUPILLEHHS NPaKTUYHUX
npobnem (Petrov, 2005). ®opmyBaHHA y MaWi-
OyTHIX dinonoris MNiHFBOCOLOKYLTYPHOI KOM-
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NMETEHTHOCTI B 4WTaHHi 3acobamu MNOETUYHOro
TBOpY nepenbayvae HabyTTs CTyAEHTaMU NiHrBo-
COLiOKYNBTYPHUX 3HaHb, Bi4MOBIAHNX HABUYOK Ta
BMiHb, @ TaKOX 30aTHOCTI Ta rOTOBHOCTI UMTaTn
Ta iHTepnpeTyBaTu MiHFBOCOLOKYNLTYPHY iHOpP-
MaLil0 B aBTEHTUYHUX TEKCTAX.

Moginsatoun BucHoBkK T. [neTsro npo Te, WO
YmTaLbKa KOMMNETEHTHICTb CTyAEeHTa € iHTerparnb-
HOIO XapaKTEPUCTUKOK OCOOMCTICHMX SIKOCTEN,
CYKYMHICTIO 3HaHb i YMiHb, O BW3Ha4awTb ro-
TOBHICTb | 3gaTHICTb OO akTyanisauii Ta 30ara-
YeHHs1 0cobucTiCHOro i NpodecinHoro aoceiny B
npoueci CApUMHATTS, iHTepnpeTaLil, po3yMiHHSA
i OCOBUCTICHOrO OCMUCIIEHHSI TEKCTY Ha OCHOBI
BONOAIHHA cTpaTeriiMm edeKTUBHOIO MOLUYKY,
BinOopy i opraHizauii iHpopmauii; onepyBaHHSA
pisHMMK couiokynsTypHuMu kogamu (Pletiago,
2012), KiHueBOO MeTO hOpMYBaHHS NiHIBOCO-
LiOKYNbTYPHOT KOMMETEHTHOCTI B 4MTaHHI BBa-
XKaeMO CPOPMOBAHOrO KOMMETEHTHOro 4MTada,
KU BONoAi€ NiHrBOCOLUIKYIbTYPHUMW 3HAHHAMM,
HaBMYKaMu Ta BMIHHAMUW, @ TaKOX 34aTeH nepe-
HOCUTK X Yy NIIOLLMHY YMTaHHSA Ta iHTepnpeTauil
NOETUYHUX [HLWMX TBOPIB TOrO ICTOPUKO-KYIIb-
TYPHOro nepiogy, B Mexax sikoro Bigbyeanocs
HaBYaHHS; 30aTHUN Ta roToBUA HabyBaTn HOBUX
NIHrBOCOLIOKYNBTYPHUX 3HaHb, PO3BMBATU MiHr-
BOCOLLIOKYNbTYPHI BMIHHA M Yac YNTaHHS.

I'DYHTYIOUMCb Ha PIBHSIX YMTALbKOI KOMMe-
TEHTHOCTI BepbanbHO-CEMaHTUYHOMY, KOT-
HiTMBHOMY, nparmaTtudHomy (Pletiago, 2012),
BM3HAYaEMO, LLO KOMMETEHTHUA YnTad (Ha Bep-
B6anbHO-ceMaHTUYHOMY PIBHi) 34aTeH i rotToBumn
HabyBaTV HOBUX NEKCUYHUX OAMHMULb 3 AEHOTa-
TMBHUM Ta KOHOTATUBHUM Mapkepamu CeMaHTu-
KM (HOBMX KyNbTYPHO MapKOBaHWX CEM BiJOMMUX
NEKCUYHUX OOMHULB), @ TaKOX 3aCTOCOBYBATK L
NEeKCUYHI OAMHULI Nig Yac peuenuii pevyeHb; Ha
KOTHITUBHOMY pPIiBHI 4yMTay 3gaTeH iHTepnpeTy-
BaTM Ta PO3yMiTM hakTyaribHy, KOHUEMNTyasbHY,
NiATEKCTOBY Ta €MOTUBHO-OLHHY MiHIBOCOLiO-
KynbTYpHY iH(bOpMaLito Ha PiBHI TEKCTY (3MiCTO-
BO-CMMCIOBMX (bparMeHTiB TEKCTY); Ha nparma-
TUYHOMY PiBHIi — YCNILLHO BMKOHYBATK YMTaLbKY
DISNbHICTb, OPIEHTOBAHY Ha CaMOBOOCKOHareH-
HS, CaMOPO3BUTOK, Ha 36arayeHHsa NpodeCinHNX
NIHrBOCOLIKYNbTYPHUX 3HaHb Ha BMiHb.

KomneTeHTHiCHMI nigxia nepenbadae Ao-
TPUMaHHSA NPUHUKUNIB (CUCTEMU BUXIOHUX Teo-
PETUYHUX NOMNOXEHb, KEPIBHUX iAen i OCHOBHUX
BUMOI [0 MPOEKTYBaHHS LifNiCHOrO OCBITHLOMO
npouecy, WO BUMNMMBaKTb 3 BCTAHOBEHUX MNCU-
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XOJS10ro-nefaroriyHo Haykok 3aKOHOMIPHOCTEN
i gocnigpKyBaHUX B LiNgAX, 3MICTi, negaroriyHin
TexXHOororii, OiaNbHOCTI BUMKNadadiB i OissrbHOCTI
CTYOEHTIB), cepeq OCHOBHUX MPUHLMNIB hopMy-
BaHHs1 JICKK B umTaHHi Buginsemo (Matushanskii,
2009):

— NPUHUMN  NPOJIECINHOT  30PIEHTOBAHOCTI
(BpaxyBaHHsi NpOrpaMHMX BUMOT O YMTaHHSA Ta
NiHrBOCOLIOKYNbLTYPHOIT KOMNETEHTHOCTI ManbyT-
HiX goinonoris, ocobnuBoCTi Npodecii ginonora):
opieHTOBaHM Ha POPMYBAHHS KOMMETEHTHOrO
ymTaya, 34aTHOro Po3yMmiTU Ta iHTepnpeTyBaTu
pi3HOXXaHPOBI TBOPY;

— MPVHLMN PO3BUTKY KPEATUBHOCTI CTYOEHTIB
(nepenbayae makcumarnbHy OpieHTaLito Ha TBOP-
Yye Hayano y HaBYanbHIN LiSNbHOCTI CTYOEHTIB;
CNpsiMOBaHMM Ha (bopmyBaHHA NOTpebu B TBOP-
YOCTi i YMiHb TBOPYOCTI): Npouec iHTepnpeTauii
NMOETUYHOrO TBOPY € TBOPYMM, OOMyCKae Bapia-
TUBHICTb; NIHrBOCOLOKYITbTYPHa KOMMETEHTHICTb
ManbyTHBOro pinonora BUMIPOETLCA MMNBUHOKO
aHanisy XyaoXXHbOro TBOPY, 34aTHICTIO aHanisy-
BaTW Ta CMHTE3YBaTW Pi3HOMaHITHY iHhopMauito
B HOBUW MUCINEHHEBUIN NPOLYKT;

— npuHUMn 6e3nepepBHOr0 HaB4YaHHS: op-
MYyBaHHS! NiHFBOCOLIOKYNbTYPHOI KOMMETEHTHOCTI
opieHTOoBaHe Ha Te, wWob cdopmyBaTn cTpaTerii
po3yMiHHA Ta iHTepnpeTauii JICKK nig yac untaH-
HS1, @ TAKOX 304aTHICTb | TOTOBHICTb 3aCTOCOBYBa-
TW Ui cTpaTeril Nig Yac YNTaHHA Ta aHani3y iHWnx
NOEeTUYHNX TBOPIB.

FepMeHeBTUYHMM NiOoXig OO HaBYaHHSA 4un-
TaHHS CNPAMOBaHUI Hacamnepes Ha NoAoNaHHsA
NaKyH MiXKYNbTYPHOrO CHINIKYBaHHA B yMOBaX
peuenTuUBHOrO GiniHrBi3aMy, MIKMOBHOI iHTEp-
depeHLuil, Wo 3yMOBMNeHi MOBHUMU Ta eKCTpa-
NHrBICTUYHUMUK  (bakTopamMu; Ha OPMYyBaHHSA
B CTYAEHTIB YsiBNEHb MPOo KynbTypHO-cneumdiy-
Hi NOHATTS Ta peanii, ski He MaloTb aHarnoris B
YKpaiHOMOBHII CBIAOMOCTIi, HE3HAHHSA SKUX nepe-
LWKOAXKae afeKkBaTHOMY PO3YMIHHIO aBTEHTUYHO-
ro Tekcty (Shovkovyi, 2011). epmMeHEBTUYHUNI
Niaxiga opieHTOBaHWI Ha iHTeprnpeTauilo TEeKCTiB:
METOI0 HaBYaHHSA B Mexax Liboro nigxoay € dop-
MYBaHHS iHTeprpeTauinHux yMiHb (To6TO AaBsa-
TW TNYMa4YeHHS1 OKPEMUM NEKCUYHUM OAMHULSAM,
rpamMaTmM4yHMM KOHCTPYKLISIM, 3MICTOBUM OAWHMK-
LUsM TEKCTY Ta CMUCHY TEKCTY), sike 3AINCHIOETb-
CSl LUNSAXOM BMpaBnsiHHA B iHTeprnpeTauii MOBHUX
OAMHULb Ta NO3aMOBHUX (PaKTIB, SKi MICTATLCS B
TEKCTI.
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Krnio4yoBumMu nprvHUMNamMn repMeHeBTUYHOIO
nigxony € CniBBMBYEHHA MOBM i KynbTypU, AOMi-
HaHTHOT poni Brpas (Shovkovyi, 2011).

BignoBsigHo 0o NpuHUKUNY criie8UBYEHHS MO8U
i Kynibmypu B MeXax repMeHeBTUYHOro nigxony
npouec (opmyBaHHSA  MNiHrBOCOLIOKYNLTYPHOI
KOMMETEHTHOCTI Ha MmaTepiani NoOeTn4YHOro TBO-
Py 30IMCHIOETLCSA SIK BMBYEHHSA KYnbTypu 4vepes
MOBHi 3acobu XyaoXHbOro TBOpYy (MeTadhopw,
Oe3ekBiBaneHTHa nekcuka, OHOBa feKcuka,
KOHUEeNTn, npeueneHTHi eHOMEHU, KynbTyp-
Hi CUMBONK), BOOHOYAC BWBYEHHS KYNbTYPHO
MapKOBaHWX OAMHULb MOBU € MOXIUBUM Tifb-
K/ LUNAXOM 3@HYPEHHS B KYNbTYPHUN KOHTEKCT.
IHTeprpeTauiss NnoeTM4yHOro TBOpy BiAOyBaeTbCA
LWAsAXoM eKkcnnikawii MoBHUX 3acobiB, 0cobnnBo
TXHIX KOHOTATUBHMX KYNLTYPHO MapKOBaHUX CEM,
a TaKoX iHTeprnpeTauii OKpemMux MiHi-cuTyaLin
TEKCTY, Y SK1X iHbopmMaLisi BUBOAUTBLCS HA OCHO-
Bi MPEeCyno3nLiiHNX 3HaHb.

BignosigHoO OO0 NpuHUMNY AOMIHAHTHOI poni
BNpaB {OpPMYBaHHA [HTepnpeTauiiHnX YMiHb
30INCHIOETBCA LUNSAXOM BNpaBfisitHHS B aHani-
3i Ta iHTepnpeTadii. Mn BGa4yaemo AOLINbHICTL
3aCTOCYBaHHSA NiHIBOCOLOKYNETYPHUX BMpaB Ha
iHTepnpeTaLito NeKCUYHMX oanHnLb, 6rnokieB dak-
TyanbHOI, MiOTEKCTOBOI Ta €MOTUBHO-OLiHHOI
iHdpopmalii, iHTerpyBaHHSA O3Ha4YeHUX GNOKIB iH-
doopmalii B Kog, 3MIiCTy Ta CMUCIY TEKCTY.

KomyHikaTMBHUM nigxig OpiEHTOBaHUN Ha
OPMYBaHHA KOMYHIKATUBHUX YMiHb LUSIAXOM
BMpaBnsHHA B KOMyHiKkauii (Sharapova, 2009).
MoBneHHeBa KOMMNETEHTHICTb B YNTAHHI € KOM-
NMOHEHTOM KOMYHIKaTMBHOT KOMMETEHTHOCTI, sika
noknukaHa 3abesneyyBatv OOMIH iHGOpMaLi.
YntaHHA HanexuTb 4o iHhopMaTMBHOIO onoce-
pegkoBaHoro crnocoby komyHikauii (Sharapova
2009). BignosigHO 40 KOMYHIKaTMBHOIO nigxogy
NpoLuec HaBYaHHA YMTaAHHSA (@ TakoX iHTepnpeTa-
Uil — B KOHTEKCTi (pOPMYBaHHS JiHFBOCOL|iOKYITb-
TYPHOI KOMNETEHTHOCTI) Ma€ 3AiNCHIOBaTUCA Ha
ocHosi npuHuunis (Safonova, 1998):

— KOMYHIKaTMBHOI CNpPAMOBAHOCTI HaBYaHHSA
(dbopmyBaHHa JICKK 3ginicHioeTbCs 'y npoueci
BMBYAKOYOrO0 YUTAHHA aBTEHTUYHUX MOETUYHUX
TEKCTIB);

— B3aemogii yHKUiT i dopMn MOBHMX OOM-
HUUb (NIHFBOKYNLTYPEMW — OOUHUL MOBW 3 KyIb-
TYPHUM MapKepoM CEMaHTUKN BUBYAKOTLCS iHTe-
rpoBaHo: cdopma i 3MIiCT, 3@ TakMM NPUHLUNOM
BMBYAKOTLCS KYmMbTYpHi  KOHUEenTn, meTtadopu,
cumBonn, 6e3ekBiBaneHTHa Ta OHOBA NTIEKCKKA);
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— @BTEHTUYHOrO  XapakTepy HaByarbHUX
Matepianie (MOETUYHI TBOpWM SK 3acid HaB4aH-
HA € aBTEHTUYHMMW, TOBTO He CTBOPEHUMU AN
HaBYarbHUX YMOB, TOMY JiHIBOCOLOKYNbTYpHA
iHbopmaLis npeacTasneHa y NOBHOMY KynbTyp-
HOMY KOHTEKCTI 1 Bigobparkae KynsTypy Ta MeH-
TanbHICTb HOCIIB MOBW);

— iH(bopMaLiiHOro po3pmBy (KOXXEH NoeTuny-
HAA TEKCT MOBUHEH MICTUTU HOBY, He BiJOMY
CTyAeHTaMm MiHreanbHy Ta ekcTpaniHreanbHy iH-
dopMaLlito: HOBI COLLIOKYNLTYPHI 3HAHHS KpaiHO3-
HaBYOro, niTepaTypo3HaBYOrO XapakTtepy, HOBI
NEeKCUYHI OANHWLI, HOBi CEMM BiJOMUX NEKCUYHMX
OOMHMULb, HOBI KOHUEenTn, metadopu, CUMBOSIM
TOLLO).

IMig yac HaBYaHHA YNTaHHSA K BUAY MOBMEH-
HEBOI AiSNbHOCTI CNMPAEMOCS Ha NPUHLMUNKN HaB-
YaHHA yuTaHHs (John-Steiner. 1994):

— HaBYaHHS 4YMTaHHA Mae OyTn HaBYaHHAM
MOBMEHHEBOI OiiNbHOCTI (YMTAHHS TEKCTY B Ha-
BYaNbHOMY MpPOLIECI 3aBXAM Mae BUCTynatu siK
KOHKPETHUIM aKkT KOMYHiKauii, To6To mae OyTn Ha-
npaefieHe Ha MOro pPo3yMiHHs, a B TiK Mipi no.-
HOTM | TOYHOCTI, AKa BiANOBigae MOCTaBMEHUM
uinam): doopmyBaHHa JICKK B untaHHi mae 6yTtn
30piEHTOBAHE Ha PO3yMiHHSA akTyanbHOI, NiATEK-
CTOBOI, KOHLeNTyanbHOI Ta MOTUBHO-OLIHHOI iH-
dopmallir;

— YntaHHA mae OyTu nisHaBanbHMM Mpo-
uecom (TekcTn MaroTb ByTu, 3 ogHoro GoKy, Oo-
CTYMHi, a 3 iHworo 60Ky, MaTn NeBHi TPyOHOLLI,
NMOAONAaHHA SIKUX aKTMBI3ye poBOTY MUCIEHHS,
PO3LUMPIOE 3HAHHSA CTYAEHTIB): B MiHrBOCOLO-
KynbTYPHOMY acnekTi 3 MOeTUYHOro TBOPY CTYy-
AEHTU NOBUHHI 0epXXyBaTun HOBI NiHrearnbeHi (Npo
KyNnbTYpHO MapKOBaHy ceMaHTuKy MeTtadop,
KOHUenNTiB, CNiB-CMMBOIIIB), HOBi eKCcTpaniHreanb-
Hi 3HaHHS;

— TEKCTW ONS YNTAHHS MOBUHHI MICTUTU BaX-
nuBy chaxoBy iHpopmauito: y mexax JICKK Bka-
3aHi BULLE 3HAHHA ANA ManbyTHIX ¢inonoris i
€ (hbaxoBO BaXNMBUMMU, BOHW (POPMYIOTb Bigno-
BiJHY KOMMETEHTHICTb — 30aTHICTb Ta FOTOBHICTb
NepeHoCUTN HakonuyyBasibHi 3HaHHS B YMOBMU
YUTaHHA Ta iHTepnpeTauil iHLWKX TBOPIB;

— Nig Yac HaBYaHHS YMTaHHA cnig cnupartu-
CS Ha BOIOAIHHA MOBHVMW 3HAHHAMW: B aCneKTi
dopmyBaHHs JICKK nepegbadaetbcs BUBYEHHS
Hacamnepes KynbTypHO MapKoBaHUX JIEKCUYHMX
OOMHULb, SIKi | CKIagaroTb OCHOBY A1 iHTepnpe-
Tauil TEeKCTIB;
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— HaBYaHHA YUTAHHA Mae OXONoBaTU He
TiNbKW peuenTuBHY, ane i penpoaykTUBHY Aisnb-
HICTb CTYAEHTIB: YMTAHHA NOETUYHOro TBOPY ne-
penbavae iHTerpoBaHe (OOpMyBaHHSA CKopille He
penpoaykTUBHOrO, a MPOAYKTUBHOIO MOBIEHHS
LUNASIXOM OBroBOPEHHSI 3MICTYy Ta CMUCITY NPOYn-
TaAHOro; y NPOAYKTUBHOMY MOBIEHHI CTYOEHTU
BUKOPUCTOBYIOTb NiHrBasbHi Ta eKkcTpaniHraasb-
Hi NiHrBOCOLIOKYNBTYPHI 3HAHHS;

— (OYHKUIOHYBAHHA YMTAHHA SIK MOBIIEHHE-
BOI AiANbHOCTI BUMarae aBTomMmaru1aadii npmmomis
noro 3fincHeHHs:: metoo copmyBaHHs JICKK y
YnTaHHi € POpPMyBaHHS HaBUYOK Ta BMiHb aBTO-
MaTU4YHOrO CIPUNHATTA Ta iHTepnpeTauil NiHreo-
COLLiOKYNbTYPHOI iHdbopMaLil Ha piBHI crioBa, pe-
YeHHs, HagdpasoBOoi EOHOCTI, TEKCTY.

Y HaBYaHHi iHO3eMHMX MOB 3acCTOCOBYIOTb
Kinbka KpalHO3HaB4YMX MigXo4iB — niHrBOKpai-
HO3HaBYMI, KOMYHiKaTUBHO-eTHOrpadivyHuim, co-
uiokynetypHui (Kuzmina, Kavnatskaya, 2001).
BapTo Bigpasy 3ayBaxuTu, LLO O3HaYeHi niaxoam
MatoTb 6araTto cninbHux puc. PopmysaHHs JICKK
Y YNUTaHHI BBa)XaeMoO [OUISTbHUM 34iACHIOBATU
30iNCHIOBATUCS | HA OCHOBI JNiIHrBOKpaiHO3HaB-
yoro nigxoAy, KN OPIEHTOBAHUIN HA HaBYaHHS
iHO3eMHOI MOBM Yy 3B’A3KY 3 KyNnbTYpOl Ta icTo-
pi€t0, NPOHUKHEHHS Y CBIT KynsTypu, MeHTanite-
Ty HOCIiB MOBM 4Yepe3 MOBHi 3acobu (Rozhneva,
2004). JliHrBokpaiHo3HaB4YMIM Nigxig rpyHTYETHCA
Ha Takux 3acajax:

— PO3BUTOK CaMOCBIAOMOCTI CTygeHTa 4K
KyNbTYPHO-ICTOPUYHOIO CyB’eKTa, HOCIS Korek-
TUBHMX Ta iHAMBIQyanbHUX COLOKYILTYPHUX
XapakTepucTuK, noro porni gk cyb’ekta gianory
KynbTyp, PO3BUTOK 3aranbHOKYNbTYPHUX | KO-
MYHIKaTUBHUX YMiHb BMKOPUCTOBYBAaTWU iHO3EM-
HY MOBY SIK 3acCi0 Mi>XKYNbTYPHOrO ChifikyBaHHS
(Safonova, 1998);

— nonepefHe BUBYEHHSA  COLLIOKYILTYPHO-
0O KOHTEKCTY YHKUiIOHYBaHHSA MOBW B KOH-
KPETHI KpaiHi 4YM HauioHanbHOMY cepedoBULLi
(Safonova, 1998): o3Ha4YeHWUn NPUHLIAM OPIEHTO-
BaHW Ha CTBOPEHHS CUCTEMU MPECYNO3ULLINHNX
3HaHb, HEOOXiIAHNX ANA PO3YMIHHS MOBMU;

— TONMOBHUM [>KEPErOM JTIHFBOKpaIHO3HaBYOI
iHpopMaLii BM3HAYEHO FEKCUKY 3 HauioHamnb-
HO-KYyNbTYPHOKO CEMaHTUKOI, SKa W iMnnikye
KpalHO3HaB4y iHopmaLiito; ONMC MOBHUX OAU-
HUUb 30iMCHIOBABCS B 3ararbHOMY KOMIMSEK-
Ci 3 BMBYEHHAM YsBMNEeHb NEBHOro Hapoay rnpo
nosHadyBaHi nekcemamu noHATTA (Kuzmina,
Kavnatskaya, 2001); 0o Takoi nekcukn Hamu Big-
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HeCeHO KynbTypHO MapkoBaHy 6e3ekBiBaneHTHy
Ta OOHOBY neKCcuKy, metadhopu, CUMBOSIU, KOH-
uenTu;

— Bigbip | BUKOPUCTaHHSA KpalHO3HABYUX
TekcTiB (Kuzmina, Kavnatskaya, 2001); no6opy
NiANAratoTb TEKCTU, SKi MICTATb NIHFBOCOLLiOKY b-
TYPHY iHGOpMaLUito Ha PpiBHI CNoOBa, PEYEHHSs,
Hagdpas3oBOoi EAHOCTI (bparMeHTy TEKCTY), Lino-
ro TeKCTy;

— 3iCTaBnNeHHs KynbTypu iHO3eMHOI MOBM 3
pigHoI (0COBNMBO B MraHi CEMaHTUKWN NEeKCUY-
HUX OAWHWUB) ANS BUSABMEHHS CNiflbHMX Ta Big-
MIHHUX PUC 3 METOK YHUKHEHHS iHTepdepeHLil
(Kuzmina, Kavnatskaya, 2001); aundepeHuiauii
CMiNbHNX Ta BIAMIHHMX pUC NOTPEOYIOTb NEKCUYHI
OOMHUL 3 aCUMETPIED KOHOTATUBHUX 3HAYEHb B
PigHIN Ta IHO3eMHIN MOBax, ceMaHTuKa cni., WO
no3HavyalTb CUMBOMN KynbTypW, 0BpasHi Ta uiH-
HiCHi ceMaHTU4YHI NpoLLapKN KOHUENTIB.

JliHreokpaiHo3HaBuMin nigxiaq BBaXKaemo [O-
LiNbHUM 3aCTOCOBYBAaTU A0 YMTaHHS, aHanisy Ta
iHTepnpeTauii TEKCTIB, AKi MICTATb NiHrBOCOLiO-
KynbTYpHY iHpopMaUito, agke aHi metadopu, aHi
KOHLENTWU, aHi CMMBONN HE BUKOPUCTOBYHOTbCHA
MOBLSIMU aBCTpPaKTHO, No3a TEKCTOM i KOHTEK-
CTOM, BOHM € YaCTMHOI KOMYHiKaLil, iIHTerpyoTb-
cs B iH(bopMaLiviHi 6rnoku, BigirpatoTb BaXKIMBy
porb B pO3yMiHHI uUux OnokiB; BnacHe, 4yepes
eKcnnikauito HasBaHMX MOBHUX OAWHWLG i Biaby-
BAETbCH iHTErpyBaHHs 3MiCTOBO-CMUCITOBUX OaU-
HWULb Y KOOW 3MICTYy Ta CMUCTTY.

BucHoBku. OTxe, MeToanyHi 3acaam opmy-
BaHHA Yy ManbyTHiX hinonoris nMiHrBOCOLOKYIIb-
TYPHOI KOMMETEHTHOCTI B YATaHHi 3acobamu noe-
TUYHOTO TBOPY NONAralTh Y BU3HAYEHHI B nepLuy
Yepry nigxogis i NpMHUMAIB, TakK AK Nigxig € Kto-
YOBOIO KaTeropieto MeETOANKM, LLIO 3a0a€ OCHOBHY
TpaekTopito BUOOpPY Uinen i amicTy, metogis, 3a-
cobiB, npuomiB, opraHisauinHnx opmMm HaB4aH-
HA. B pesynbraTi gocnigpxkeHHs 6yno goeeneHo,
O TeopeTuyHy OCHOBY hOpMYBaHHS JiHIBOCO-
LiOKYNbTYPHOT KOMMNETEHTHOCTI B YMTaHHI CKna-
0alTb KOMMETEHTHICHUI, repMEHEBTUYHUIN, KO-
MYHIKaTUBHUI Ta NiHrBOKpaiHO3HaBYMIA Nigxoaw,
KOXEH 3 SKMX AeTanbHO NpoaHani3oBaHo y cTaT-
Ti. 3asHadeHi nigxogu i NpyHUMNM 3abe3nevyroTb
dopmyBaHHSA Yy ManbyTHIX ¢inonoris niHreocoui-
OKYNbLTYPHOI KOMMETEHTHOCTI B YATaHHI | MOXYTb
iHTerpyBaTucs B NpoLeci HaBYaHHS.

MepcnekTnBn pocnimkeHHA. [loganblin-
MU HanpsMKamu JOCrigKeHHs moxe OyTn Bu-
SIBIIEHHA KPUTEPIIB | NOKa3HUKIB COOPMOBAHOCTI
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NIHFBOCOLIOKYBTYPHOI KOMMETEHTHOCTI B YATaH-
Hi 3acobamn MOETMYHOro TBOPY, NeJaroriYHmx
YMOB, SiKi 3a6e3neydytoTb POpMyBaHHS BMCOKOIO
PiBHSI NMIHFBOCOLIOKYLTYPHOT KOMMETEHTHOCTI.
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DEVELOPING SOCIO-CULTURAL COMPETENCE IN PHILOLOGY MAJORS THROUGH
POETRY READING: APPROACHES AND PRINCIPLES

Nataliia Semian

Abstract

Background: The need to develop students’ socio-cultural competence is grounded in the socio-cultural framework which
places a meaningful emphasis on interpersonal interaction as a significant motivating force of human learning and develop-
ment. In this theoretical framework, ‘approaches’ and ‘principles’ of teaching foreign languages (FL) are viewed as the two
essential methodology concepts affecting both FL learning and building socio-cultural competence. In a regular classroom, the
suggestions to enhance socio-cultural competence through reading poetry are voiced. Socio-cultural implications for class-
room activities include using specific approaches and principles which help identify a fundamental relationship between lan-
guage and culture. Teaching a FL through poetry enables students to perceive the nature of the relationship between language
and culture.

Purpose: The article aims at selecting approaches to developing students’ socio-cultural competence in reading through
poetry works. It presents the definitions, determines principles as well as provides analysis of the approaches in terms of their
implementation in FL training.

Results: The role played by culture and language in human development is an essential aspect of this research. The
findings of the study prove that socio-cultural competence in reading emphasizes the interdependence of social and individ-
ual processes in the construction of FL knowledge. As a result of the research, this article shows that the theoretical basis is
formed by the following approaches and principles in developing students’ socio-cultural competence in reading through poetry
works: competency building, hermeneutic, communicative and country-study approaches. The article gives detailed analysis
of each approach. The approaches and principles mentioned provide developing socio-linguistic competence in reading and
can be integrated in the process of studying.

Discussion: Authentic English poetry provides invaluable information about the life of British society. However, before
using authentic poems in the classroom, they should be carefully selected against certain criteria of building socio-cultural
competence in reading through poetry as well as pedagogical conditions which provide developing socio-cultural competence.
Attention should be paid to motivate students’ interest towards the target culture enabling them to be culturally adequate
speakers of English.

Keywords: socio-cultural competence, teaching reading principle, interpretation, culture-specific items, poetry work, lan-
guage tools.
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3 JocBIAY HABYAHHSA MOB Y CEPE[HIA TA BULLIA LUKOJNAX

ORCID: 0000-0002-1080 -4817

OJIbIrA OPATTHAA (m.Kuie)

HABYAHHA NEKCUKW: 3 AOCBIAY BUKITAOAHHA
ANCLUUNNIHN «3ATANTbHUNA KYPC 3AXIAHOEBPOMNEUCHLKOI MOBWU» ONA CTYAEHTIB
| KYPCY CMNEUIANNBHOCTI «CXIOAHA ®I10NOrA»

Tema 3anatTa: EVERY GENERATION IS A
PRODUCT OF THEIR TIMES

Twun 3aHATTA: NpakTU4He, KOMBiHOBaHe

Uini sanarrs:

MpakTUyHi:

— aKTMBI3yBaTW BXMBAHHSA JIEKCUKM 3 TeMU
3aHATTS;

— po3BMBaTM BMIHHS PO3yMiTU Ha Cryx oc-
HOBHWI 3MICT ayTEHTUYHOIO TEKCTY;

— pOo3BMBaATM BMIHHSA CTUCNO MnepekasyBaTu
TeKCT

— HaBYMTM BMOKPEMIOBaATK CyTTEBY iH(OpP-
Mau,ito;

— po3BMBaTM BMiHHS MMCbMOBO NepegaBaTu
BNacHy OyMKY.

OcBiTHiI:

— PO3LUMPUTW 3HAHHS CTYAEHTIB NPO 0cobnu-
BOCTi NpeACTaBHUKIB PI3HUX MOKOMiHb Ta dpakTo-
pW, WO BAMAMHYN Ha IXHE POPMYBaHHS;

— PO3LINPUTK 3HAHHSA CTYAEHTIB NPO BioOMMUX
NpeacTaBHUKIB Pi3HMX MOKOMiHb B @HIMTIOMOBHMX
KpaiHax.

Poz3BuBatoui:

— pO3BMBATU Ni3HaBarbHi 30iOHOCTI CTYAEHTIB;

— pOo3BMBATM BMIHHS aHani3yBaTu Ta cuctema-
TU3yBaTW HOBY IH(POPMALIitO;

— pO3BMBATM FOTOBHICTb A0 y4acTi B iHLLOMOB-
HOMY CiNKyBaHHi;

— pPO3BMBATM BMIHHSA JIOMYHOMO BUKIAOEHHS
OYMOK.

BuxoBHi:

— BMXOBYBaTW MO3UTUBHE CTaBIIEHHS 40 iHO-
3eMHOT MOBW Ta KynbTypw;

— dopmyBaTh JOBPO3MNUNIMBE Ta TONepaHTHe
CTaBEHHS 00 NpeacTaBHUKIB iHLWMX NMOKOSiHb;

— BWXOBYBAaTW CAMOCTINHICTb Ta aKTUBICTb;

— hbopmyBaTu iHTEpPEC | NO3UTUBHY MOTUBA-
Llit0 4O HaBYaHHS;

— MpuvLwennoBaT BMIHHA aHanisyBaTtu, Oy-
MaTW, BUCIOBNIOBATN CBOKO TOYKY 30pY.
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Xig 3aHAaATTA

—_—

. OpraHisauinHnin MOMeHT: (2 xB.)
NOBIAOMINEHHS TEMU 3aHATTS;

— MOBIOOMIEHHSI METU 3aHATTA.

2. AkTyanisauia Temun. MoBneHHeBa 3apsaka.
(3 xB.)

3. AyaitoBaHHA aHIMIOMOBHOI feKLii Npo Noko-
niHHA. (35 xB.)

a) nigrotoBka [0 aygitoBaHHs; (10 xB.)

0) poboTa Hag YCYHEHHSIM MOXITMBUX eK-
CUYHUX TPYAHOLLIB Mig Yac ayaitoBaHHs; (5 xB.)

B) Npe3eHTaLis ay4io3anucy i KOHTPOrb po3y-
MiHHSA npocnyxaHoro. (20 xB.)

4. Pobota Hapg Tekctom «The Generation
Guide — Millennials, Gen X, Y, Z and Baby Boom-
ers» (27xs.)

a) YMTaHHA TeKkcTy; (7 XB.)

0) BUKOHAHHS  MIiCNATEKCTOBUX
(20 xB.)

5. MNMucemo (10 xB.)

6. MNigBegeHHs niacymkiB 3aHATTS. [oscHeH-
HS AOMALUHBbOrO 3aBOaHHS.

OuiHIOBaHHS 3HaHb CTYAEHTIB Ta piBHSA cdop-
MOB@HOCTi iHLUOMOBHOI KOMYHiKaTUBHOI KoMMe-
TEeHTHOCTI. (3 XB.)

3aBOaHb.

MeTogouuyHe 3abe3nevyeHHA

1. Global.Upper-Intermediate = Coursebook
/ ed. by Lindsay Clandfield and Rebecca Robb
Benne. — Macmillan, 2014. — 158 p.

2. The Generation Guide — Millennials, Gen
X, Y, Z and Baby Boomers [EnekTpoHHWA pe-
cypc]. — Pexum poctyny: http://fourhooks.com/
marketing/the-generation-guide-millennials-gen-
x-y-z-and-baby-boomers-art5910718593/

OcHalleHHA

1. Komn’'totep / nporpasav.
2. Aygiosanuc.
3. PosgartkoBui matepian.
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Po3ropHyTui NNaH-KOHCNEKT 3aHATTSA

1. OpraHizauiiHUM MOMEHT: NOBiIAOMIIEH-
HSl TEMU Ta MeTU 3aHATTA.

Teacher: Hello! Nice to see all of you again!
Today we are going to discuss the most important
traits of different generations.

2. MoBneHHeBa 3apsgkKa.

Teacher: You are going to listen to a lecture
which starts off with the words ‘Every child, every
generation is a product of their times.” Do you
think this statement is true?

Pexxum pobotu: T- S1, T-S2 i 1.4.

3. AyairoBaHHA aHrMOMOBHOI JneKuii npo
NMOKOJiHHA.

Poboma 3 6azosum Hag4yaribHUM 10CIOHUKOM
Global. Upper-intermediate, p.60.

Teacher: Generation is all the people of about
the same age. Children are shaped by the society
into which they are born: every generation of
children is greatly affected by the beliefs, ideas,
laws, events of the time and place in which they
grow up.

a) nigrotoBka OO ayditOBaHHS;

affluence (affluent society)
strong-minded

downside

to stand on one’s own two feet
technologically savvy

Pexum pobotu: T-S1, T-S2, T-S3 i 1.4.

Suggested answers:

Affluence — abundance of money, property or
any material goods, wealth — goctaTok, diHaHco-
Be Gnaronony4ys

Affluent society — having plenty of money, so
that one can afford to buy expensive things, live
in a nice house etc. — 6araTte cycninbcTBO

Strong-minded — not easily influenced by oth-
er people to change what you believe or want —
TOWN, L0 CaMOCTINHO MUCIUTb

Downside — the negative side — HeraTMBHUN
acnekT, MiHyC

To stand on one’s own two feet — to be able
to earn what you need without help from others —
OyTN HE3aNEXHUM

Technologically savvy —having practical knowl-
edge of and ability to use modern technology, es-
pecially computers — TEXHONOrYHO ‘NiAKOBAHUIA’

Multitasking — a person’s ability to do more
than one thing at a time — 6arato3agadyHicTb
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Task: You'll work in pairs. Decide which things
give a generation their identity (the political sit-
uation, the economic situation, important histor-
ic events, scientific and technological develop-
ments, population trends, fashion, music) and
to rank them in order of importance. You'll have
some minutes to do it and then we’ll compare
your results with the results of other pairs. Do you
agree with their results?

Pexum pobotu: S1- S2, S3-S4 i 1.4; T-S1-
S3-S5iTAa.;

0) poboTa Hag YCYHEHHSM MOXITMBUX JEK-
CUYHUX TPYAHOLLIB Mig Yac ayaitoBaHHS;

Teacher: Now we need to specify the meaning
of some words that are used in the lecture you
are going to listen. On the sheets of paper,
you’ve received, there is a list of words, which
may be either unfamiliar to you or useful for our
further discussion. Let’s elicit their meaning and
probably translate some of them for you to better
comprehend the lecture.

Task: Read a word / word combination and
explain its meaning:

multitasking

defining characteristic
consumer culture
prime motivation

Defining characteristic — a particular feature
or quality that differentiates something from other
things — BM3Ha4arnbHa xapakTepucTuka

Consumer culture presupposes that the econ-
omy is focused on the selling of consumer goods
and the spending of consumer money; an em-
phasis is on lifestyle and using material goods to
attain happiness and satisfaction; i.e. consumer
cultures encourage consumers to spend money
on goods — cnoxunealbka KynsTypa

Prime motivation — the most important reason
for doing something — ocHoBHa MoTKMBaUS.

B) Npe3eHTauis ayaiosanucy i KOHTPOrb po3y-
MiHHSI MPOCNYyXaHoro.

Task 1. Listen to the lecture and answer the
questions:

1. What generation
When were they born?

2. Which of the things have shaped this
generation, according to the speaker?

Pexxum pobotu: T-S1, T-S2, T-S3 i 1.4.

Suggested answers:

is being discussed?
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1. Generation Y, the ‘net generation’. Born
between the late 1970s and late 1990s.

2. The economic situation (growing up in
relative affluence); scientific and technological
developments (computers and the Internet);
population trends (towards smaller families).
Fashion and music are not explicitly mentioned
but could be included under consumer trend, and
political influences are implicit.

Task 2. Listen again. Say whether the
statements are true or false:

Generally speaking, this generation ...

1 is fairly selfish.

2 is independent.

3 can do several things at once.

4 lacks new ideas.

5 crosses national boundaries.

6 is loyal to employers.

Pexxum pobotu: T-S1, T-S2, T-S3 i 1.4.

Suggested answers: 1 -T,2-F,3-T,4 - F,
5-T,6-F.

Audioscript (Track 1.72):

Every child, every generation is a product of
their times. And this is certainly true for the net
generation, often referred to as ‘Generation Y.
These children were born from the late 1970s to
the late 1990s. Growing up in relative affluence in
many parts of the world, with abundant attention
front family and friends, this generation is strong-
minded, self-confident — and sometimes rather
self-centered.

Many Generation Y children in more affluent
societies have fewer brothers and sisters than in
previous generations or are only children, and they
are often quite spoilt and protected by their parents.

In China, for example, these children are
known as ‘Little Emperors’. In general, Generation
Y is better dressed, better fed and better looked
after than previous generations. The downside
is that many of this generation are not used to
standing on their own two feet.

Largely due of course to being the first
generation to grow up with computers and the
internet, this generation is well-informed and
technologically — savvy. While older generations
are still getting used to sending emails, members
of Generation Y are competent and constant
users of mobile phones, instant messaging,
music downloads and social networking sites
— and are used to multitasking — using different
technologies at the same time and switching
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between tasks. They are creative, publishing their
own blogs, websites, videos and music. And they
are part of a global online community with access
to information and other young people from all
over the world.

Consumer culture is another defining charac-
teristic of Generation Y. Its members are finan-
cially more secure than previous generations who
have had to get used to consumerism. In India,
for example, where half of the population is under
25, young people no longer see a good education
and a permanent job as their main aim in life. As
the service industry booms, so young people are
learning to adapt to a more flexible, easygoing job
culture where jobs are changed on a regular basis
and where money is the prime motivation — money
that can be used to buy consumer products such
as cars and electronic equipment.

4. Pobota Haa tekctoM «The Generation
Guide — Millennials, Gen X, Y, Z and Baby
Boomers»

a) YNTaHHSA TEKCTY;

Task: Read a description of one of the 5 gen-
erations and choose the most important informa-
tion.

The Greatest Generation:

Born between 1901 — 1924, they are those
who experienced the Great Depression and
World War Il in their adulthood, all leading to
strong models of teamwork to overcome and
progress. They are our great-grandfathers, grow-
ing up without modern conveniences like refrig-
erators, electricity and air conditioning. They are
the generation that remembers life without air-
planes, radio, and TV.

The Silent Generation: Also known as Build-
ers or Maturists, born in between 1924 — 1945,
coming of age during the postwar happiness.
Jazz, Swing, Frank Sinatra, Gone With The Wind
and Mickey Mouse generation. We are talking
about pre-feminism, staying at home moms and
men pledging their loyalty to a lifetime job. The
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children who grew up during this time worked
very hard and kept quiet. It was commonly under-
stood that children should be seen and not heard.

While there were many civil rights leaders
like Martin Luther King, Jr., Robert F. Kennedy
or artists like Andy Warhol, Clint Eastwood, Bob
Dylan, John Lennon, Ray Charles, Jimi Hendrix,
the “Silents” focused on their careers rather than
on activism, and people were largely encouraged
to conform with social norms.

Baby Boomers: On this, no one says it better
than The Telegraph: “Those born in the years after
World War Il, when there was — thanks to soldiers
returning home — a significant spike in births,
both in America and in Britain. These are the
men and women who tuned in, got high, dropped
out, dodged the draft, swung in the Sixties and
became hippies in the Seventies. Some, like Bill
Clinton, made it to the White House. Idealistic and
uncynical, this was the generation that fought the
cold war and smashed down the Berlin Wall.”

The generation can be segmented into two:

‘. % v T N J |

e

W
eainth ’?fﬁ.ai‘ 1.

The Leading-Edge Baby Boomers are individuals
born between 1946 and 1955, those who, for US,
came of age during the Vietnam War era. The other
half of the generation was born between 1956 and
1964 and is called Late Boomers, or Trailing-Edge
Boomers.

It is the Rock and Roll, Elvis, Beatles, Wood-
stock, Miniskirts, Barbie generation.The first two-in-
come household generation, the first TV genera-
tion, the first divorce generation, where divorce was
beginning to be accepted as a tolerable reality. The
first tolerant generation. Envision technology and
innovation as requiring a learning process.

Generation X: Born between 1965 and 1980,
they grew up street-smart but isolated, often with
divorced or career-driven parents. Most remember
being in school without computers and then after,
the introduction of computers in middle school or
high school. More interested in philosophizing than
settling with a long-term career and family, they tend
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s AL
to commit to self and average 7 career changes
in their lifetime, unlike earlier generations. Late to
marry and quick to divorce...many single parents.
Gen Xers are often called the MTV Generation.

They experienced the emergence of music videos,
new wave music, electronic, glam rock, heavy met-
al, punk, grunge and hip hop. It is the Nirvana, U2,
Madonna, Friends, Beverly Hills 90210, PC gener-
ation.

They are into labels and brand names. They
want what they want and want it now, but struggle
to buy, and most are deeply in bank and credit card
debt. With a high level of skepticism, “what’s in it for
me?” defines them as consumers. Referred to as
Digital Immigrants.

Generation Y or Millennials: They are individ-
uals born between 1980 and 1995. Known as so-
phisticated, technology wise, immune to most tradi-
tional marketing and sales pitches, they've seen it
all and been exposed to it all since early childhood.

American sociologist Kathleen Shaputis labeled
Millennials as the Peter Pan generation, because of
their perceived tendency to delay some steps into
adulthood (like housing, career and marriage) for
longer periods than most generations before them.
These labels were also a reference to a trend toward
members living with their parents for longer. They’re
also the first generation of digital natives, and their
affinity for technology helps shape how they shop.
They are used to instant access to price compari-
sons, product information and peer reviews. Finally,
they are dedicated to wellness, devoting time and
money to exercising and eating right. Their active
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lifestyle influences trends in everything from food
and drink to fashion.

They are the Yahoo, mobile phones, Google,
Facebook, iPhone generation. With unlimited ac-
cess to information, they tend to be assertive, with
strong views. Envision the world as a 24/7 place;
want fast and immediate processing. Generation Y
are less brand loyal and the speed of the Internet
made them flexible and changing in their fashion,
style consciousness and where and how it is com-
municated with.

Generation Z:

It is the generation born after 1995 and they
have never known a world without computers and
cell phones. They are digital integrators, having in-
tegrated technology seamlessly into their lives, and
having used it from the youngest age; it is almost
like the air that they breathe, permeating almost
all areas of their lifestyle and relationships. They
are savvy consumers and they know what they
want and how to get it and they are over saturat-
ed with brands.Globally focused, visually engaged,
educationally transformed, socially defined. It is
the generation that will experiment Google glass,
nano-computing, 3D printing, driverless cars. Re-

ferred to as “Technoholics”, because they are en-
tirely dependent on IT.

0) BUKOHAHHS MICASTEKCTOBUX 3aBAaHb.

Task 1: Tell the rest of the class about the de-
fining characteristics of the generation you've read
about. As there are only 5 texts, some of you will
start presenting the particular generation and the
other will continue or add some of the missing de-
tails.

Pexxum pobotu: S1- S2, S3-S4 i 1.4.

Task 2. Read the questions and choose the one
with a partner. You'll have 5 minutes to discuss this
question in pairs. Tell the rest of the class what kind
of conclusion you have arrived at.

Questions:

Do you see yourself as belonging to a particular
generation? What characterizes this generation?

How do you think the generation born between
2000 and 2020 will be different?

Pexum pobotun: S1- S2, S3-S4 i T1.4;
T-S1-S3-S5i T.4.

5. NMucbmo

Task: To sum up our discussion answer the
question “Do you think there is such a thing as “the
generation gap”? Write a paragraph explaining
why. Use the vocabulary we have covered.

6. NinBepeHHA niacymkiB
lNMosicHeHHs1 AOMALLHBLOro 3aBAAaHHS.

Today we've discussed different generations,
specified their peculiarites and factors which
shaped them.

OuiHIOBaHHA 3HaHb CTYOEHTIB.

Your points for today are ... . Thank you for
coming and participating. See you next week.

3aAHATTA.

TEACHING ENGLISH VOCABULARY TO THE FIRST-YEAR STUDENTS MAJORING
IN ORIENTAL PHILOLOGY

Olha Draginda
Abstract

The publication presents a detailed lesson plan on the topic “Every Generation is the Product of their Times” within “Gen-
eral course of Western European language” for the first-year students majoring in Oriental Philology. The lesson is aimed at
enhancing English vocabulary on the topic, improving listening, speaking, and writing skills as well as at developing critical
thinking in the first-year students majoring in Oriental philology. All the activities developed by the teacher meet the basic prin-
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TETSIHA KOJIOABKO (m.Kuie)

PO3POBKA HABYAJIbHOIO 3AHATTA HA TEMY «MPIi TA PEANBbHICTb»
3 AMCUUNNIHN «3ATANTbHUN KYPC 3AXIOQHOEBPOMNMEUCHKOI MOBU»
ANnA CTYAEHTIB Il KYPCY CMNEUIAJNIBHOCTI «CXIAHA ®IJTONOrA»

Tema 3aHaTTA: DREAMS & REALITY

Uini 3anaTTA:

lMpakmuyHi:

— ofpautoBaTu NeKCUYHUI MaTepian Ha TeMy
MPpil Ta peanbHiCTb;

— pO3BMBaATW BMiHHA CTYAEHTIB PO3yMiTW Ha
CNyX aBTEHTUYHE MOBIEHHS;

— pO3BMBaTW BMiHHSI CTYOEHTIB UnTath Ta 00-
roBoproBaTV A0AATKOBI TEKCTY;

— aKTMBI3yBaTW YMIHHA YCHOro AianoriyHoro
Ta MOHOSOTYHOIO MOBMEHHS;

— pO3BMBaTU BMiHHSI BECTU rpynoBy becigu,
ONCKYCIiT Ta ebaTn 3a TEMOIO 3aHATTS;

— pO3BMBATK YMiHHS CTYAEHTIB AeKnamyBaTu
BipLLUi.

OceimHi:

— pO3LUIMPIOBATU 3HAHHSA CTYAEHTIB LWoJo Bu-
MOr nyGnivyHOro BUCTYNy, Ha MpuKnagi NpoMOBHU
BMOaTHoro nonitudHoro aisda MaprtiHa JlioTepa
KiHra “I Have A Dream”, August 28, 1963;

— po3BMBaTM yBary, MOBMEHHEBY peakLito,
PoHEeMaTUYHUIA CNyX Ta Nam’aTb CTYAEHTIB;

— posLwwmptoBaTi 3aranbHuii i inonoriyHUn
Kpyrosip CTYAEHTIB;

— MNOrMMOUTN 3HAHHA CTYOEHTIB  LUMASIXOM
iHTepnpeTauil uuMTat BWOATHUX aAHITIINCBKUX,
aMepuKaHCbKMX Ta ipraHOCbKMX aBTOpPIB LIOO0
‘dreams’.

Po3eusaroui:

— pO3BMBaTW MOBIEHHEBI 30iOHOCTI CTyOEH-
TiB ((poHEMATUYHMIA Ta IHTOHALIMHUI CryX, MOB-
Hy 3gorafgky, iMmiTauito, noriyHUMn BuMKNag AyMOK
TOLLO);

— pOo3BMBaTM YMIHHS MepeHoCcy 3HaHb Ta Ha-
BUYOK CTYOEHTIB Y HOBi CUTyauii MOBMNEHHHA Ha
OCHOBI NPOBrEeMHO-MOLLUYKOBOT AisNbHOCTI;

— po3BMBaATU FOTOBHICTb CTYAEHTIB 4O MO-
AanbLuoi CaMmOOCBITH.

— BuxoBHi:

— BUWXOBYBAaTW NOYYTTHA ropgoCTi 3a CBOK Kpa-
THY;

— BUXOBYBaTU KynbTypy CifKyBaHHSA, MNpu-
NHATHY B Cy4aCcHOMY LIMBINi30BaHOMY CBITi;
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— (bopmyBaTU KpUTUYHE CTaBNEHHA 0 BYUH-
KiB noaewn;

— BMWXOBYBAaTW LiHHICHI OpieHTaUil, NovyTTda Ta
emouii;

— BMXOBYBaTU Taki pUCU XapakTepy SK OO-
Opo3NUNUBICTb, TONEPAHTHICTb, aKTUBHICTb.

O6OnagHaHHA 3aHATTA: BigeodparMeHTy,
BiZeoponuvkKM, ayaiosanucu, Komm’rotep, posapy-
KiBKW 3 HaBYanbHOro 30WWmnTa, po3gaBaribH1Ui Ma-
Tepian.

Xig 3aHATTA

1. OpraHi3auinHnin MOMeHT (2 XB.).

MOBIOOMINEHHA TEMU Ta LiNen 3aHaTTS.

2. MoBneHHeBa 3apsagka. AkTyanisauig temu
3aHATTA (3 XB.).

3. AygitoBaHHs TekcTy “Is There An American
Dream?” (15 xB.).

— (POopMYyrOBaHHS iHCTPYKLUIT (1 XB.);
npeseHTavjia aygiomarepiany (4 xB.);
KOHTPOIb PO3yMiHHSI MpoCIyxaHoro (3 XB.);
BMKOHaHHS MiCrATEKCTOBMX 3aBAaHb (2 XB.);
OOrOBOPEHHSI TEKCTY B PEXMMI HOH-CTOM
(5 x8.).

4. MNMepernag kopoTkoro Bigeoponuky ‘Why the
American Dream is a Myth?’. OQuckycis. (10 xB.).

5. Pobota 3 tekctom “The American Dream”
(15 xB.).

— BiOQMoBIdi HAa 3anuUTaHHS;

— poboTa B Mikporpynax;

— BUWKOHaHHSA MiCNATEKCTOBUX 3aBOaAHb.

6. MNepernag BigeodparmMeHTy NpomMoBuU BU-
JaTHoro noniTuyHoro giadya — MaptiHa JlioTepa
Kinra “| Have A Dream” i3 noganbLumm noro obro-
BOpeHHsIM (15 xB.).

— bopMyroBaHHS IHCTPYKLT (2 XB.);

— MpeseHTauis BigeomaTtepiany (6 xB.);

— KOHTPOMNb PO3yMiHHA MepernaHyToro Ta
npocnyxaHoro (7 xB.);

6. Po3B1TOK MOHOMOriYHOro MoBreHHsA. O6ro-
BOPEHHS UMTaT Npo ‘Mpil’ BUOATHUX aHIMINCbKUX,
aMepuKaHCbKKX Ta ipraHacbkmx aetopis (10 xB.).
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8. MNpocnyxoByBaHHA Ta YMTaAHHA Hanam’'siTb
Bipwa Eprapa AnnaHa o “A Dream Within A
Dream” (8 xB.).

9. MNigBeneHHs NigCyMKiB 3aHATTA. HagaHHA
METOOUYHMX peKoMeHAauin LWoaO0 BUKOHAHHSA
OOMaLlHbOro 3aBgaHHs. OuiHIOBaHHA 3HaHb CTY-
OeHTiB (2 xB.).

MeTtoguyHe 3abe3nevyeHHA

Global Upper-Intermediate Coursebook [ ed.
by Lindsay Clandfield and Rebecca Robb Benne
with additional material by Amanda Jeffries. —
Maccmillan, 2015. — 160 p.

Global Upper-Intermediate Workbook | ed. by
Robert Campbell and Adrian Tennant. — Maccmil-
lan, 2015. — 96 p.

Edgar Allan Poe “A Dream Within A Dream”. —
[EnekTpoHHuIM pecypc]. — Pexxum goctyny: https:
/I www.edgarpoe.ru>a-dream-within-a-dream

Martin Luther King, Jr. “I Have A Dream”
Speech, August 28, 1963. — [EnekTpoHHUN pe-
cypc]. — Pexum pgoctyny: https: www.youtube.
com/watch?v=vP4iY1TtS3s

What students are saying about the Amer-
ican Dream? — The New York Times, February
14, 2019. — [EnekTpoHHUN pecypc]. — Pexum
poctyny: https: //www.nytimes.com/2019/02/14/

Why the American Dream is a Myth? — [Enek-
TPOHHUI pecypc]. — Pexxum goctyny: https://www.
youtube.com/watch%3Fv%3DTPcmCpbiDiw

Po3ropHyT|/||7| NNaH-KOHCMNEeKT 3aHATTA

Etan 1. Noyartok 3aHaTTA. NMoBigoMneHHs
TeMM Ta Linen 3aHATTA.

Teacher: Dear ladies! | am happy to greet you
at our English lesson. | was looking forward to
meeting you today, you know why, don’t you? Are
you ready to start our lesson? OK, let’s start then.
Today we’re going to speak about the dream, what
people usually mean when they talk about the
dream. We’'ll discuss what the American Dream
is, extend our vocabulary using quotations about
dreams, and practice ‘conditional structures, real
and unreal conditionals, wishes and regrets’ in the
process of communication on the given topic.

ETan 2. MoBneHHeBa 3apsakKa.

Teacher: I'd like to start our topic with a dis-
cussion. Imagine you hear someone say the fol-
lowing sentence: “I'm living the American Dream!”
Share your ideas with your partner.

Pexum pobotu: S.-S,, S,-S,i T.n.
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Suggested answers.

S,: The American Dream exists; it is possible
to live the American Dream when you are rich.

S,: I think that the American Dream is a myth.
It's impossible to achieve. Most people cannot
achieve the American Dream, even if they work
hard.

S,: I think the American Dream is a great idea.
Providing you work hard and really want some-
thing, then you will get it. You can be anybody
you want to be, you just have to want it enough.

ETan 3. AypitoBaHHA TekcTy “Is There An
American Dream?”

1) bopMyntoBaHHS IHCTPYKLIT;

2) npeseHTauia aygiomarepiany;

3) KOHTPOIib PO3YMiHHSI NPOCITYXaHOro;

4) BWKOHaAHHS MICNSATEKCTOBUX 3aBOaAHb;

5) 0BroBOpeHHsI TEKCTY B PEXMMi HOH-CTON.

Pob6ota 3 HaByanbHuMm nocibHukom Global
Upper-Intermediate Coursebook, p. 90.

Teacher: Listen to seven Americans and
answer the question ‘Is there an American
Dream?’ If so, what is it? Which speakers are
optimistic about the American Dream? Which are
pessimistic?

Pexunm pobotu: T-Ss.

Audioscript

Speaker 1. The American Dream exists; it is
possible to live the American Dream ... as long
as you have lots of money.

Speaker 2. | consider the American Dream is
a great idea. Erm, basically it says that, providing
you work hard and really want something then
you will get it. You can be anybody you want to
be, you just have to want it enough.

Speaker 3. Isn’t it a dream that most people
in this country have — to live a better life than their
parents did? That's what | always heard. | think
it's a bit of an illusion — just an idea that people
carry in their minds. Many people today would
argue that their lives are, in fact, not as good as
their parents’ lives.

Speaker 4. Make more money. Have more
expensive things. Buy more cars. Buy bigger
houses. Don’t think about tomorrow. Don’t have
any free time because you're always working.
That'’s living the American Dream, in my mind.

Speaker 5. My family were immigrants to this
country, and they always had this idea fixed in
their heads that things would be better for their
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children because this is America. And they were
right. As long as you work hard, and teach your
children right, then things can get better for them.
It's a good idea for a society.

Speaker 6. We need a new American Dream,
because unless we stop buying and consuming
and polluting so much we’re going to destroy the
environment that makes the American Dream
worth living. | think we need dream that focuses
on a more simple life and less on making money
all the time.

Speaker 7. | have a suspicion, at the back
of my mind, that the American Dream is a myth.
It's impossible to achieve but it keeps people
busy. Most people cannot achieve the American
Dream, even if they work very hard.

(Students’ suggested answers: Speakers
2 and 5 are optimistic. Speakers 3, 4, 6 and
7 are pessimistic. Speakers 1's comments
are ambiguous — the speaker implies that the
American Dream is a good thing but it is only
possible if you are rich).

Teacher: Listen a second time and match
each speaker to an opinion below. Complete the
matching task. Check in pairs before feedback.

Pexum pobotu:T- S-S, S,-S,i T.n.

1) __ People chase the American Dream
but they never get it.

2) __ People’s lives now are not as good
as in the past.

3) ___ The American Dream is a good idea
for parents to teach their children.

4)  We need to take care of the
environment and stop consuming so much.

5) __ Work hard, play hard and buy lots of
things.

6) __ You can be anyone and do anything
you want.

7) ___ You have to be rich to live the dream.

Suggested answers:
1. Speaker 7;
2. Speaker 3;
3. Speaker 5;
4. Speaker 6;
5. Speaker 4;
6. Speaker 2;
7. Speaker 1.

Teacher: Work in pairs. Choose two of the
groups of questions to discuss.
Pexum pobotu:T- S-S, S,-S,i T.n.

58

1. Is it enough to work hard and want
something to get it? If not, what other factors are
important?

2. One speaker mentions a ‘dream of a
simple life’. What kind of life do you think that
would be?

3. Is the idea of ‘the American Dream’ unique
to America? Why? / Why not?

4. Could this be the national dream in your
country? In any other countries?

5. Is it a good idea for a country to have a
national dream?

ETtan 4. Nepernsag KOpoTKOro Bifeoposimky
‘Why the American Dream is a Myth?’ [lucky-
cisi.

Teacher: ®opmyrrogaHHs IHCMPYKUi:

You are going to watch a 2-minute video ‘Why
the American Dream is a Myth?’ Compare and
contrast your ideas.

Pexxum poctyny: https://www.youtube.com/
watch%3Fv%3DTPcmCpbiDiw

1) Is the American Dream a Myth?

2) Why the American Dream is a Myth?
Explain.

Pexum pobotu: T-S,-S,-S,-S,;S,-S,, S,-S, i T.n.

Etran 5. Po6oTta 3 Tekctom ‘The American
Dream’.

Skim Reading Tasks: Read the text and find
out how Adams described ‘The American Dream’
in 1931. Clarify the words stature (n), capable
(adj.) and regardless (adv.) in context.

A. BukoHaHHSs1 nepedmeKkcmogo2o 3a80aHHS.
Pexum pobotu: S-S, S,-S,i T.n.

Answer the questions with a partner
(Suggested answers).

1) What do you know about first use of
American Dream?
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2) Is the idea of ‘the American Dream’ unique
to America? Why?/Why not?

3) Is it a good idea for the country to have a
national dream?

The American Dream

The American Dream is the dream of a land
in which life should be better and richer and
fuller for everyone, with opportunity for each
according to ability or achievement... It is not
a dream of motor cars and high wages merely,
but a dream of social order in which each man
and each woman shall be able to attain to the
fullest statute of which they are innately capable,
and be recognized by others for what they are,
regardless of the fortuitous circumstances of birth
or position.

Traditionally, we think of the American Dream
as owing a home and having a happy family, with
some undefined financial success often referred
to as ‘comfortable and high-standard living’. The
dream aspect of the American Dream, however,
connotes a traditional and national vision, despite
some of the mundane aspects of the dream as it
is often defined.

The American Dream that has lured tens
of millions of all nations to our shores in past
century has not been a dream of merely material
plenty, though that has doubtless counted
heavily. It has been much more than that. It has
been a dream of being able to grow to fullest
development as man and woman, unhampered
by the barriers, which had slowly been erected in
older civilizations, unrepressed by social orders
which had developed for the benefit of any and
every class.

And that dream has been realized more fully
in actual life here than anywhere else. Despite
the fact that ‘the American Dream’ has been often
deconstructed and sometimes attacked as the
dream of a white and male-centered European
culture, we offer insights as to how the concept of
the American Dream was born during American
history.

James Truslow Adams, the Epic of America
(1931)

Glossary

fortuitous (adj.) — lucky; mundane (adj.) —
worldly, ordinary; to attain (v) — reach; to lure
(v) — tempt; unhampered (adj.) — not delayed,
unhindered.
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B. BukoHaHHs nicrismekcmux 3ag80aHhb.
Pexum pobotu: S,-S,-S,-S, (poboTta y Mikpo-
rpynax).

Task 1. lNepesipka po3yMiHHS OCHO8HO20 3Mi-
cmy mekcmy 3a 00roMo20t0 NMuUMmMaHb rpPo OCHO8-
Hi hakmu.

Answer the questions.

1) In your own words, what do you think the
author means?

2) Do you think this is a good dream?

3) Is this what people usually mean when
they talk about the American Dream?

4) Isthis book a must for students of American
history and American literature? Express your
ideas.

Task 2. lNepeeipka eMiHb opieHMysamucs 8
rnpoyumaHomy mekcmi 3a 0oromMoe2or 3asdaHb
Ha rowyk rnegHoi iHgpbopmauji:

Teacher: Find as quickly as possible and
read ...

Give laconic answers to ...

Pexum pobotu: S.-S,, S,-S,i T.n.

ETtan 6. lNMpe3eHTauis Bigaeomarepiany. lNe-
pernaa BigpeodparmMeHTy npomMoBM BuAaat-
HOro noniTuyHoro giavya — MaprtiHa JlioTepa
Kinra “l Have A Dream” i3 noganblUMM MOro
0BGroBOpPEHHSM.

A. ©®opmynrosaHHs IHCMPYKUIi:

You are going to watch an emotionally
persuasive Dr. King’'s appeal inwhich he describes
the dream of human dignity and mutual toleration
and love that is expressed in both the legal and
the sentimental documents of the United States.
The argument he builds from needs no further
proof; but the social implication of that argument,
he reminds us, need yet to be realized.

Teacher: KopoTko posnosigae npo MapTtiHa
JlloTepa KiHra. Hmkde nogaetbcsl ypuMBOK 3 TeEK-
CTYy Bifeo.

Pexum pobomu: T-S,-S,,, S,-S,i T.n.

Martin Luther King, Jr.
| HAVE A DREAM

On August 28, 1963, a quarter of a million
people of all races marches on Washin-gton,
D.C., in a civil rights demonstration. This March
for Freedom culminated at the Lincoln Memorial,
where leaders of the civil rights movement spoke
the hopes of most Americans. It was Dr. Martin
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Luther King, Jr. (1929-1968), however, who made
the most eloquent statement of the Negroes’
dreams and aspirations. Seven years before, he
rose to international prominence as organizer of
the year-long boycott of the local bus companies
in Montgomery, Alabama, which ended in the
desegregation of the buses. The year after the
march on Washington, Dr. King receives the
Nobel Prize for Peace. In his last speech he said,
“I've seen the promised land”, but added, “I may
not get there with you”. The next day, April 4,
1968, in Memphis, he was assassinated.

B. NpeseHmaujis eideomamepiany:

Teacher: Watch the video and take notes
on the speaker attempts to move his audience
through his use of words and their arrangement.
Pay attention to repetition of phrases; the em-
phatic repetition of a single word; alliteration;
figurative language; and appeal to the emotions
and the imaginations, as well as to the intellect.

Pexum po6otu: T-S,-S,, S,-S,i T.n.

Pexunm poctyny: https: www.youtube.com/
watch?v=vP4iY1TtS3s

[1]1'am happy to join you today in what will go
down in history as the greatest demonstration for
freedom in the history of our nation.

[2] Five score years ago, a great American,
in whose symbolic shadow we stand today,
signed the Emancipation Proclamation. This
momentous decree came as a great beacon
light of hope to millions of Negro slaves who had
been seared in the flames of withering injustice...
But one hundred years later, the Negro still is
not free. One hundred years later, the life of the
Negro is still sadly crippled by the manacles of
segregation and the chains of discrimination. One
hundred years later, the Negro lives on a lonely
island of poverty in the mildst of a vast ocean of
the material prosperity. One hundred years later,
the Negro is still anguished in the corners of
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American society and finds himself in exile in his
own land. And so we have come here today to
dramatize a shameful condition...

[11] | say to you today, my friends, even
though we face the difficulties of today and
tomorrow, | still have a dream. It is a dream
deeply rooted in the American dream. | have a
dream that one day this nation will rise up and
live out the true meaning of its creed: “We hold
these truths to be self-evident, that all men are
created equal’. | have a dream that one day, on
the red hill of Georgia, sons of former slaves and
the sons of former slave owners will be able to
sit down together at the table of brotherhood.
| have a dream that one day even the state of
Mississipi, a state sweltering with the heat of
injustice, sweltering with the heat of oppression,
will be transformed into an oasis of freedom and
justice. | have a dream that my four little children
will one day live in a nation where they will not
be judged by the color of their skin, but by the
content of their character.

[12] | have a dream today. | have a dream
that one day down in Alabama — with its vicious
racists, with its governor’s lips dripping with the
words of interposition and nullification — one day
right there in Alabama, little Black boys and Black
girls will be able to join hands with little white boys
and white girls as sisters and brothers.

[13] | have a dream today. | have a dream
that one day every valley shall be exalted and
every hill and mountain shall be made low, the
rough places will be made plain and the crooked
places will be made straight, and the glory of the
Lord shall be revealed, and the flesh shall see it
together.

[14] This is our hope. This is the faith...

B. KoHmporsb po3yMiHHS1 nepeansiHymoao ma
rpocyxaHoeo:

Teacher: What is the most important feature
of an emotional speech? What makes Dr. King
a prominent speaker? What attempts does the
speaker use to move his audience through his
use of words and their arrangement?

Define the following words as they are used in
the selection: sear (adj.), to cripple (v), to assas-
sinate (v), segregation (n), to anguish (v), creed
(n), to swelter (v), dripping (adj.), nullification (n).

Dr. King makes much use of adjectives to
communicate emotion. In Paragraph 2, the evoc-
ative adjectives are great (used twice), symbolic,
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momentous, withering, and joyous. What further
examples of evocative adjectives do you find?

Dr. King quotes from and alludes to several
famous American documents. What is the effect
of these references and allusions? What is the
basis of their appeal?

What, specifically, is the argumentative con-
tent of the speech? What is Dr. King advising his
listeners to do?

Pexum pobotu: T-S,-S,, S,-S,i T.n.

(Students’ answers).

Etan 7. Po3BMTOK MOHOMOriYHOro MOB-
neHHA. O6roBopeHHs uuTart npo ‘mpii’ BupaT-
HUX aHrMiNCbKUX, aMepUuKaHCbKUX Ta ipnaHa-
CbKUX aBTOpIB.

Teacher: Listen to the following quotations
about dreams by four writers. Repeat the quota-
tions. For each quotation discuss with a partner
what you think it means and what sort of dreams
they are talking about. Which quotations do you
like the best?

1. “The supreme object of life is to live. Few
people live. It is true life only to realize one’s own
perfection, to make one’s every dream reality’.
Oscar Wilde

2.l have dreamed in my life, dreams that
have stayed with me ever after, and changed my
ideas; they have gone through and through me,
like wine through water, and altered the color of
my mind’. Emily Bronte

3. ‘You see things; and you say, “Why?” But
| dream things that never were; and | say, “Why
not?” George Bernard Show

4. ‘Dreaming is an act pure imagination, at-
testing in all men a creative power, which if it
were available in walking, would make every man
a Dante or Shakespeare”. FH. Hedge

Pexwum pobotu: S,-S,, S,-S,i T.n.

Eran 8. lNpocnyxoByBaHHA Ta YMTaHHA Ha-
nam’aTb Bipwa Earapa Annada Mo “A Dream
Within A Dream”. PoboTta Hag doopMyBaHHAM
iHTOHAUiMHNX HAaBU4OK.

Teacher:

Task 1. To pronounce words distinctly is an
important skill for all of us. Read the biographical
information about Edgar Allan Poe and listen to
the poem “A Dream Within A Dream”.

A Dream
Within A Dream

by
Edgar Allan Poe

A DREAM WITHIN A DREAM

Take this kiss upon the bowl!
And, in parting from you now,
Thus much let me avow —
You are not wrong, who deem
That my days have been a dream;
Yet if hope has flown away

In a night, or in a day,

In a vision, or in none,

Is it therefore the less gone?
All that we see or seem

Is but a dream within a dream.

| stand amid the roar

Of a surf-tormented shore,
And | hold within my hand
Grains of the golden sand —
How few! yet how they creep
Through my fingers to the deep,
While | weep — While | weep!
O God! can | not grasp
Them with a tighter clasp?

O God! can | not save

One from the pitiless wave?
Is all that we see or seem

But a dream within a dream? Edgar Allan Poe

Take this kiss upon the brow!
And, in parting from you now,

Thus much let me avow-
You are not wrong, who deem
That my days have been a dream;

Teacher: Choose the best summary. Prove

Audioscript your points.
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a The writer feels worried and uncertain about
his future. He has had a dream about the sea
which he finds difficult to interpret.

b The writer feels sad and frustrated. The
whole of his life feels like a dream and he is los-
ing everything that is important to him.

¢ The writer feels optimistic and full of hope.
He is certain that his dreams of a happy and
wealthy future are going to be fulfilled.

Suggested answer: sentence b.

Pexwum pobotu: S,-S,, S,-S,i T.n.

Task 2. Choose the correct meanings of these
words. Use the poem to help you. Then compare
with your partner.

1) part from

a meet b leave

2) avow

a confess b complain

3) deem

a decide b think

4) roar

a noise b stillness

5) creep

a rush b move slowly

6) grasp

a hold loosely b hold firmly

Suggested answers: 1—-b;2—-a;3—-b; 4 —a;
5-Db;6-b.
Pexum pobotu: T-S.-S,, S,-S, i T.n.

Task 3. Discuss the questions.

Teacher: Work with a partner and discuss the
questions.

Pexwum pobotu: S.-S,, S,-S,i T.n.

First verse:

1) Who do you think the writer is parting
from? In what way?

2) What does this person think about the
writer’s life? What does the writer think?

Second verse:

1) Where is the writer?

2) What is he trying to hold on to? What is
happening to it?

3) What do you think is ‘the pitiless wave’?

Teacher: Do you like the poem? Why or why
not?

Pexum pobotu: S,-S,, S,-S,i T.n.

Task 4. Read the poem by heart.

Pexum pobomu: T-S,-S,, S-S, i T.n.

Etan 9. MNMigBegeHHA nigcymKkiB 3aHATTA.
HapaHHA meTOOMYHMX peKoMeHAauin Wwopo
BUKOHAHHA AOMAaWHbLOro 3aBAaHHA. OuiHto-
BaHHA 3HaHb CTYAEHTIB.

Today, my dear, we’'ve done a lot of work.
Thank you for being so active and enthusiastic. It
was a real pleasure to work with you today. You
get ...

Home task: Using Dr. King’s speech as a mod-
el, write an emotionally persuasive appeal, to be
delivered at a site of appropriate historical signifi-
cance, urging and encouraging your fellow student
to adopt a course of action or to assume an atti-
tude of mind that you believe necessary. Subjects
that readily come to mind bear on such issues
as civil rights, the environment, overpopulation,
peace, women’s liberation, justice, and education.

Good-bye. See you in a week. Have a nice
day.

“DREAMS AND REALITY”: DESIGNING A LESSON PLAN FOR THE SECOND-YEAR
STUDENTS MAJORING IN ORIENTAL PHILOLOGY

Tetiana Kolodko

Abstract

The publication is a lesson plan on the topic “Dreams and Reality” within “General course of Western European language”
for the second-year students majoring in Oriental Philology. The lesson is aimed at enhancing integrated English skills with a
particular emphasis on speaking skills such as dialogical interaction, expressing opinion in a monologue and group discussion.
Phonetic skills are enhanced through listening and reciting poetry. All the exercises suggested by the teacher meet the basic
principles of communicative, student-centered approach to teaching foreign languages.

Keywords: lesson plan, dialogical interaction, group discussion, phonetic skills.
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LLBMOKWUIA pPUTM Cy4aCHOro >XWUTTS CTBOPHOE
KOHKYPEHTHI YMOBW, §IKi CMOHYKalTb HayKOBLIB
Pi3HUX ranysen JocnigKysaTu HEBIAOMiI Ta Marno
BMBYEHI ABULLA | npoueck abo X po3rnaaaty Bxe
DOCHiopKeHe Kpi3b NPU3MY HOBaAaTOPCKMX MigXoaiB.
Taki cTpiMKi HayKoBi TeHAEHLji 3yMOBMeEHi CBiTO-
BUMM Npouecamu iHTerpauii Ta rnobanisadii, siki
MOKMNUKaHi CTUpaTn He nule TepuTopianbHi Kop-
OOHM KpaiH, a 1 NOMiTUYHI, EKOHOMIYHI, KynbTyp-
Hi Ta HaykoBi. Tak 3BaHe BipTyarnbHe 3BY>XEHHS
CBITOBOI CMiNbHOTK, @ TOYHILLIE CBITOBOI HAayKOBOI
CMiNbHOTY, BiAKpMBAE HOBI rOPU3OHTM | Ansa da-
XiBUiB Takol AVUCLUMMNIHK, SK Memoouka eUKsa-
0aHHS IHO3eMHUX MO8, a BiATak Ans neparoris,
yuuTeniB Ta METOAMCTIB PI3HUX KpaiH 3’ 9BNAETb-
CS MOXIUBICTb CTaTN YreHaMun MiXKHapO4HUX op-
raHisauin, Takux sik MixkHapogHa acouiauis ocBi-
Tn giten (Association for Childhood Education
International), MixHapogHa ocsita (Education
International), Mmo6anbHe napTHepPCTBO y cdepi
oceiTn (The Global Partnership for Education),
KOHECKO (UNESCO), KOHICE® (UNICEF), Bu-
Knagadi aHrnincbkol MOBUM AN HOCIIB iHLWMX MOB
(TESOL) Ta 6paTtn y4acTb y ChinbHUX NpoeKTax.
Y Mexax Takux MpOeKTiB, siK npaBwuiio, MpoBO-
OATbCA MNOPIBHAMBHI AOCNIAKEHHS i3 3anydveH-
HAM MYIBTUKYNBTYPHOT ayanTopii Ta anpobadieto
BUKOPUCTAHHSA CMifTbHUX METOOUK, 3’SICOBYHOTLCS
rnobanbHO 3aTpebyBanbHi Npobrnemu Ta 3gin-
CHIOIOTLCA MOLUYKM MeToAiB i NpunomiB nogo-
naHHg nepewukoq. Y noganblioMy MiXKHapoaHa
cniBnpausi O03BOMS€E MNOLUMPHOBATU BiOYM3HSHI
HayKoBi 3000yTKM Ta 3ano3n4yBaTu Ti, SKi Cpu-
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ATUMYTb MNIOHATTIO HaLUioOHaNbHUX CTaH4apTiB BU-
KriagaHHS iHO3eMHMX MOB i OCBITU B LLISTOMY.

OTxe, akTyamnbHICTb O3HAWOMJIEHHSA 3 KHU-
raMu iHO3eMHUX aBTOPiB 3ymMoBreHa notpeba-
MU i BUMOraMy Cy4acHOro HaykoBOro MpoCTopy,
OCKiflbKM BMBYEHHSA OOCBIAQY IHO3EMHUX Koner Ta
BMPOBALKEHHS IXHIX METOAMK B HaB4amnbHi Npo-
Lecu BITYM3HAHUX 3aknagiB € MpPOAYKTUBHUM
cnocobom 3abe3neyeHHs1 SIKOCTi OCBITK | HAbNKU-
XEeHHs 11 cTaHgapTiB 40 MiKHApOAHOro PiBHS.
O6’ekTOM 03HaMOMMEHHS € kHura lcobenb PelHi
“EFL in the Secondary Sector”. Lito npauto MmoxHa
peKoOMeHAYBaTU AK NiAPYYHUK 3 Kypcy MemoduKu
8UKnadaHHS aHeariticbKoi MO8U y cepeOHil LWKOJTI,
OCKifTbK/ B HbOMY aBTOpKa onucana pesynsratu
cBO€i baraTopivHOI npaLi B MiXkHapOOHMX OCBITHIX
npoekTax kpaiH €sponu (Icnanis, ITania), Cepea-
Hboro Ta [anekoro Cxogy (Anonis, MakucraH,
MisgeHHa Kopesi, O6’egHani Apabebki Emipa-
), MiBaeHHoOT Amepuku (ApreHTuHa, Konymois,
Mepy). LiHHicTb nigpy4Hrka nongarae, no-nepLue,
B TOMY, W0 Icobenb PenHi nponoHye 0o po3rnsiay
dparMeHTn ypoKiB aHrMiNCbKOT MOBW Y CepeaHiin
LUKOMi, A€ aHrnincbka mMoBa BMBYAETHLCS SK iHO-
3eMHa, a no-gpyre, Te, WO BOHA NOAae aHani3 sk
BOANMX, TaK i HeBOanunx 4acTuH ypoKiB Ta HaJae
NpakTU4Hi nopaau.

MepLu HiXX NeperTy 4o AeTani3oBaHoro ornaay
niapyYyHuKa 3 METOOVKN BUKNAOAHHSA aHMMiMCbKOT
MOBW y cepegHin wkoni “EFL in the Secondary
Sector: Grassroots teachers’ realities, research
and practices”, 3BepHimMo yBary Ha NpodecCinHnmn
AocCBia 1ioro aBTopku. Y 1964 poui Icobenb Pen-
Hi, ipnaHgka 3a NOXOMXKEHHsIM, OoTpumMana CTy-
niHb Gakanaespa B KoponiBCbKOMY YHiBEpCUTETI
Bendacty (Queen’s University Belfast) 3a cne-
uianisauielo «HiMeLlbka Ta icnaHCbka MOBU»; Y
1965 poui 3akiHuuna acnipanTypy (BuknagaHHs



ARS LINGUODIDACTICAE - 4 (2-2019)

iHO3eMHMX MOB) y KopomiBCbKOMY YHIiBEpCUTETI
BendacTa, a B 1978 — 3gobyna annnom marictpa
B YenbCcbkoMy yHiBepcuTeTi B BaHropi (University
of Wales at Bangor) 3i cneuianisauii «npuknagHa
niHreictTMkay. MNpautooyun B pi3HNX KpaiHax CBITY,
BMKNagadka n mMeToamcTka 3a daxom, lcobenb
PeiHi mana MOXnuBICTb 4oNy4aTmUCs 4O OCBITHIX
npoueciB y cepefHii Ta BULLIN LUKONAxX Pi3HUX
KpaiH, BpaxoByl4M 0COBNMBOCTI MiCLEBMX MOB
Ta KynbTyp i Hagarum pekoMmeHaaduii, nopagu Ta
NPOBOASAYN MOHITOPUHIW, 3aCHOBAHI Ha BIKOBIN
NpakTuLi BUKMagaHHS aHrmincbkoi MOBU Y CBITI.
MpodbecinHnin WnNax Ta BUKNagaubKun OO0CBIg
YYEHOI € YHiKanbHUM, OCKinbku ii poboTta B ymc-
NEHHNX 3aKOPOOHHUX NpoeKTax Byna cnpsiMoBa-
Ha Ha MigBULLIEHHS PIBHA 3HAHHS Ta SKOCTI BU-
KfagaHHs aHrmincbKoi MOBW Y CBITi.

Icobenb PeiHi ynpoaoBX AeKiNbKOX OeCATu-
niTb BUKNagana gucuunnidy «lMpuknagHa niHrei-
CTMKa» B Pi3HUX OCBITHIX 3aknagax csiTy. Y Be-
nvKiv BpuTtaHii Uyt NpakTUKy BOHa 3AiicHoBana y
cniBnpadi 3 metoguctamm OpraHisadii Buknagas-
HS aHMMINCBLKOT MOBW HOCISM iHLWKX moB (TESOL)
B yHiBepcuTeTi Cyppen (M. Nndopa). Mpavtooun
y KpaiHax €sponu, B lliBaeHHin Adpuui Ta Ha
CepegHbomy 1 Oanekomy Cxogi, BignpawuboBy-
Bana v ygocKkoHanoBana MeToanKy BUKagaHHSA
Ta BUBYEHHS aHIMINCBbKOI MOBU SAK BMKIagad Ta
BUYNTENb-HACTaBHUK. lcobenb PenHi 6yna koopaun-
HaTopoM psagy NpoekTiB Bigaginy mikHapogHoro
po3BuTKy (BenunkobpuTaHis), aki 6ynu cnpsimosa-
Hi Ha BNpoBagXXeHHs e(PEeKTUBHOIO BUKIA4AHHA
aHrmiNcbKOi MOBM B CepefHin wwkoni. 3a yCnillHi
pesyneraty cBOET npaLi BOHa YOOCTOEHA Haropo-
au Big Minictepctsa ocsitu MNMepy (1993p.).

Y nepiog BuKNagaubkoi npakTukn lcobenb
PenHi Oyna ek3ameHaTopoMm Ha YyCHUX icnuTax,
a TaKOX 30BHILUHIM ek3aMeHaTOpOM Yy AeKifbKoX
KoMicisix, Bkrovatoun MixHapogHun Gakanas-
par, TpiHiTi Koneox y JloHOoHi Ta Exk3ameHyBarb-
HUM cuHgukaT KemBpuoKCbKOro yHiBepcutety
(UCLES). TMicna 3aBeplueHHs BUKMagalbKol
JisinbHocTi IcoGenb PenHi npogoBxye Jinutmncs
OOCBIAOM BUKIagada W eksameHaTopa, ycnil-
HO chiBMpauyn 3 MpuMBaTHOK oOpraHisawi-
€0 «AHrnicbka MoBa AfA HOCIIB iHWKUX MOBY»
(ESOL). Y uin opraHnisadii Ico6enb PenHi B sikocTi
KOHCynbTaHTa 3armManacsa nporpamamu, crps-
MOBaHMMM Ha NiOBULLEHHA PIBHSA BUKIagaHHSA
aHrmMincbkol MOBM SK iHO3eMHOI B KpaiHax Asil Ta
JlaTnHcekin Amepuu,.
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Icobenb PeliHi € aBTopom 27 nigpy4HuKiB 3
KypCYy aHrnifnCbKOi MOBWU ANA Pi3HMX piBHIB: «In-
tercom 2000 / Levels 1-4»; «Perspectives 2000:
Intermediate English 1-2 Student Text», «Test
Manual and Test Tape Package»; «New Perspec-
tives: Intermediate English 1-2»; «Up Close 1-4:
Student Booky; «In Detail 1-2: English for Global
Communication» Ta iHLUi.

PesynbtaTn cBOET NegaroriyHoi AianbHOCTI Ta
3HaHHA BYNTENS-METOAUCTA | KOHCYNbTaHTa lco-
Oenb PeiHi BMKknana Ha cTtopiHkax kHurn “EFL in
the Secondary School Sector: G” y 2012 poui.
KHury pakTMuyHoO MOXHa BBaXxaTu NigpyyYHUKOM 3
Kypcy Memoduku suknadaHHsT aHaslilicbKoi Mogu
5K IHO3eMHOI 8 cepeOHil WKOr, OCKINbKMA B Hil
aBToOpKa Nogae TeOPETUYHUIA MaTepian, a Takox
O3HaNOMIIOIE YnTaya 3 parMeHTammn YpoKiB,
Hafae X aHani3 i NPONOHye NPaKTUYHI Nopaau.

Cnig 3a3HaunTy, wo y 2018/2019 HaByarnbHoO-
My poui niapyy4Huk “EFL in the Secondary School
Sector: Grassroots teachers’ realities, research
and practices ” byB anpo6oBaHuii Ha 3aHATTAX 3
Kypcy «Metoauka BuKnagaHHA iHO3EMHUX MOB»
Ha kadenpi MeToOMKN BMKMNAAaHHA YKpaiHCbKOI
Ta iHO3eMHMX MOB i niTepaTyp IHCTUTYTY dinono-
riit KWIBCbKOro HauioHanbHOro YHiBEPCUTETY iMEHI
Tapaca LleByeHka. 3Baxarum Ha MNO3UTUBHUN
pesynbsrat poboTu 3 Nigpy4YHUKOM NPOTATOM POKY
Ha CEMIHapPCbKNX 3aHATTAX Ta CXBarbHi BiOryku
CTYOEHTIB, BBaXXAaEMO 3a NOTPiOHE 03HANOMUTK 3
LMM Migpy4YHMKOM OCBITSH i BCiX, XTO 4OSNy4Ya€ETh-
CH [0 OCBITHIX nporpam y ranysi Metoauvku Bu-
KnagaHHs iHO3eMHUX MOB.

AHanizoBaHU NiOPYYHUK CKNagaeTbca 3 7
posainis. Y nepwomy po3aini, KM HasnBaeTbCA
«EFL in the Secondary School Sector», aBTOpKa
03HaMOMIIIOE YMTaYda 3 iCTOPIED TaKOI ANCLMMNIHMK,
SK NpUKNagHa niHrmiBcTMKa, a came BUKNagaHHS
aHIMINCLKOI SIK iIHO3EMHOI, @ TaKOX MOSCHIOE NpU-
YMHUW BIACYTHOCTI niTepaTtypu, sika 6 BUCBITMNOBa-
na Tematuky npobnem BUKNagaHHS aHMmiicbKol
MOBM SIK iHO3eMHOI Yy cepefiHiv LUKOi.

Opyrun posgin nig Hassow «Theory and
Modes of Inquiry» 3HakoOMUTb BUMOraMmn A0 He-
obxigHoiI TeopeTnyHoro 6asyM 3HaHb BYUTENIB
aHMMiNcbKoi MOBU $IK iHO3EMHOI, 3 KOHLEeMLjiet
NigroToBKM BYMTENIB, BUMOTr 40 poboTmTaB Knaci,
a TaKoX TYT pO3rNs4aeTbCa HACKINbKN YCriLLHOK
Ta e(EeKTUBHOK € OCBITHA nporpama 3 nigro-
ToBkM BUnTeniB. Ocobnuea yBara nNpuainsaeTbcs
COLLIOKYIETYPHOMY acrnekToBi. ABTOp aHanisye
MOLUMPEHY B HAyKOBMX Konax OyMKY Npo Te, Lo
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piBeHb MPOMECINHMX 3HAHb Ta HABWUYOK y4uTe-
niB cepegHbOl LLKONU yOOCKOHAMETLCSA Bigno-
BiAHO 0O BMMOI OCBITHbOIO 3aknagy Ta y4YacHu-
KiB OCBITHBOro npouecy. loeTbca Takox npo Te,
Lo npoBefeHi A0CNIOXKEeHHSI Ta CMOCTEePEXeHHS
BUABUMN NepeLukoam M TPyaHOLLi, siKi MOCTalTb
nepeq yumTenamu cepeaHbol LWKOMn, a came co-
LianbHi, KynbTYpHI Ta MaTepianbHi.

TpeTtin po3ain — «Teachers’ Classroom and
other School Experiences», NpucBaYeHNin pea-
nisiM BYNTENIB CEPEAHbLOI LLKONK, Ha SKi lcobenb
PenHi 3BepTae yBary He ik HAaCTaBHUK, a 5K yBax-
HUIM cnocTepirad. 3MICT po3ainy MOXHa noginuTn
Ha TpY YacTuHW: a) 0B6roBOPEHHS TOrO, LLIO KOH-
TEKCT NOTPIBHO IHTEpNpeTyBaTH, BUXOASAYN 3 pe-
anin Ta noTpeb yunTens, a TakoX opraHizauinHoi
OPY>XHBbOrO Ta NO3UTUBHOIO KniMaTy Ha pobo4yo-
My Micui; 6) geTanbHU onnc Ta aHania poboTu
M’'ATK BYUMTENIB SK B ayAUTOPII, TaK i No3a Heto; B)
3aKIMOYHI 3ayBaXKeHHs, Ki MiACYyMOBYIOTb O3Ha-
MOMINEHHSA 3 TakMM AOCBiAOM Ta NoAalTb aHani-
TUYHY OLHKY TOrO, LLO € CNiflbHUM i Lo BNrvBae
Ha npodeciriHy poboTy BUMTENIB.

Y ueHTpi yBarm 4eTBEpPTOro  po3ainy,
«Teachers’ Narratives», — noBCAKOEHHI Oya-
Hi BUMTENs cepefHbol LIKOMW, AKWUWA BUKIagae
aHITINCbKY MOBY SK iHO3eMHY. OCcobGnMBICTHO LibO-
ro posginy € Te, Wo peanii cBOro NnpoecinHoro
XUTTS NPEACTaBNATb cami BunTeni. TyT 3i0paHi
onosigi Buntenie 3a nepiog 3 2000 go 2016 poky,
B SKMX PO3MNOBIOAETLCS HE nuwe npo Te, Wo
BMnvBae Ha poboTy Ta XUTTH BYUMTENS, a U Npo
Pi3HMI CTYNiHb KOHTPOMIO, MOro NCUXOMOrivHi Ta
eMoLinHi Hacnigkn. KoxkHa onoBigb CynpoBOOXKY-
€TbCA aHari3om, po3Adin 3aBepLuyeTbCca 0Oroeo-
PEHHAM BaXKMMBOCTI 3aranbHOr0 O3HaMOMIIEHHS
3 piBHEM OCBITW BYMTENS Ta nporpamamu, cnps-
MOBaHNMM Ha PO3BUTOK NPOdECIMHMX 3HAHb, Ha
OpieHTaLil0 0O 3any4YeHHs iHHoBaLi Ta npobne-
MM, NOB’A3aHi 3 YacTMMM 3MiHaMX Nporpam Bu-
KnagaHHS aHrincbKoi MOBN.

[Tatun po3apin, «Research and Practices in
Secondary School», cknagaetbcs 3 OBOX 4a-
CTMH. Y nepuin NpornoHyeTbCs ONUC Ta aHanis
yxe onybnikoBaHUX 3BiTiB yunTernis npo poboTty
B LUKIMbHIN ayauTopii. 3asHauveHi [ocnimKeH-
HA NPOBOAMNNCA BYMTENSAMM CaMOCTINHO abo vy
cniBnpaui 3 MiCLEBUM y4duTenemM-HacTaBHUKOM.
YBara npuginanacsa 3any4yeHHlo CyvacHMX iHHO-
BaLiMHMX TEOPIiN y MeTOANL BUKNaAaHHS iHO3eM-
HUX MOB 3 YpaxyBaHHAM KynbTYpHUX 0COBnmBOC-
Ten kpat. lcobenb PeliHi 3a3Havae, Wo, nonpu
HeabusKy 3avHATICTb, LWKINbHI BYMTENi 3HaXo-
OATb Yac yaockoHantoBaTu CBOI 3HaHHS. ABTopKa
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3ayBaXxye, WO LKIifbHI BYNTENI B Pi3HUX KpaiHax
MatoTb Barato cninbHMX Npobnem, 3okpema vac-
Te | HenocnigoBHe NpoBeAeHHsT pedopM OCBITU
(3miHa HaB4YanNbHMX Nporpam Ta Nigpy4YHUKIB), OAn-
COHaHC y cnpobi 3anyyaTtu cyyacHi METOOUKM Ta
niaxoau i B TOM e Yac BUKOPUCTaHHS 3acTapino-
ro HafMOBHEHHS TECTOBMX 3aBAaHb Ta hopmarty
nNpoBefeHHS BCTYMHUX iCnUTIB. Y ApYrii YacTuHI
noeTbca Npo poboTy BUMTENS B KNaci cepeaHbol
LLKOMKW, YN OOCBIA LWe He ByB po3rmnsHYyTUA Y Ha-
YKOBWUX CTaTTsIX, ane 3acrnyrosye Ha yBary. Llen
MaTepian Oyno BigidbpaHO aBTOPKOK Ha BiAKpU-
TUX 3aHATTAX, CEMiHapax, Ha AKUX yduTeni ginu-
nucs AoCBigoMm Ta B npoueci poboTun B Knaci ge-
MOHCTpYyBanun eekTMBHI BUaM Bnpas. 3aranom,
Yy LUbOMY p0o34ifii NOBiAOMNSAETECA NPO METY NpPo-
rpamMu Kypcy «aHrrincbka sk gpyra mMoBay; npo
noTpebu yyHiB-nianiTKiB y BUBYEHHI MOBU Ta Npo
edeKTUBHI NigXxoam 40 BUBYEHHST APYroi MOBU B
cepenHin LWKoni.

Woctun posnin, «Profile of Grassroots
Secondary School Teachers of EFL», nounHa-
€TbCS 3 BUBYEHHS MaTepiany, 3ibpaHoro npo B4n-
Tenis Ta ixHi NnaHu Ha MaiibyTHe. igeTbes nNpo
Te, SKMM YMHOM pedhopmM Ta iHHOBAUji BNMBa-
I0Tb HA 0COBKMCTE XUTTA BUMTENIB, KBanidikaLito
MOSOANX yYUTENIB CepedHbOl LWKONM Ta BYUTE-
niB-metToaucTiB. ABTOpKa TakoX noBigoMMAe
Npo po34apyBaHHs BYUTENIB, OCKIifbKM nporpamm
PO3BUTKY BYUMTENIB YaCTO NpoBagAaTb doaxiBLi, AKi
MaloTb OBMEXEHi COLIOKYIbTYPHI 3HAHHS.

Y cbomoMmy po3aini, «Summaries and
Concluding Comments», npencrasneHa iHgop-
Mauis, sika Byna sibpaHa BignosigHO 40 o6paHoi
METWN OOCIIKEHHS: @) po3oyMn BYMTENIB LWOOO
HanpsIMKiB Ta 3acobiB 3a0X04eHHA B pedopmy-
BaHHi Nporpamu HaB4aHHA BYMTENIB Ta Nporpam,
CMPAMOBaHUX Ha BAOCKOHAIEHHSA 3HaHb i BMiHb
yuuTenis; 6) npuHUMNK, Ha AKMX GasyoTbca ne-
PEKOHaHHS Ta MPakTUKW BYUTENIB; C) iAEHTWY-
HICTb MOSIOAMX YYUTENIB Ta IXHE CyMHIBHE YfeH-
CTBO Yy Benukin cninbHoTi TESOL.

3anyyeHHa kHurn “EFL in the Secondary
Sector” go nporpamn Kypcy METOOMKM BUKNa-
OAHHSA aHrMINCbKOI MOBU MOXE CTaTu KOPUCHUM,
Hacamnepea, TUM, WO B i npaui nogaHo onmcu
doparMeHTIB YPOKiB, MPUCYTHIN TEOPETUYHUI Ma-
Tepian i npoaHanisoBaHO NPaKTUYHUI OOCBIL y4n-
Tenis, BMKNagayiB Ta ek3aMeHaTopiB Pi3HUX PiBHIB
HaBYaHHSA aHrMINCbKOT MOBM K IHO3EMHOI, a 3peLu-
TOO, We N TUM, LLO B Hil LUMPOKO npeacTasrieHa
HOBITHSA HayKoBa Ta METoANYHa TEPMIHOSIOTis, No-
lwmpeHa y cepi haxoBOro BUKNagaHHS aHrmin-
CbKOI MOBW Ta BU3HAY€HHSI PiBHIB BONOAIHHSA HEHO.
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Book Review

Isobel Rainey. EFL in the Secondary School Sector: Grassroots teachers’ realities, research and practices.
Columbia Sc, 2018. — 300p.
Reviewed by
Dr. Tamara Kavytska
Taras Shevchenko National University of Kyiv, Ukraine
kawicka_t@ukr.net

An excellent resource for teachers, students and EFL enthusiasts, this book is an interesting research in the
field of teaching English as a foreign language in a secondary education setting. The author discusses typical
challenges faced by most secondary school (SS) teachers of English all over the world by inviting readers to
an engaging professional dialogue on the issue that has not received much attention in literature. In her book,
Isobel Rainey combines a broad theoretical analysis of the SS EFL research with observations of classroom
activities, which breathes life into the author’s narrative.

The theory of EFL — considered by many as a dull subject — is treated as a means to achieve the goal of
improving language teaching and learning. The description of teachers’ classroom experiences is the most
valuable asset of the book, as it gives SS teachers practical tips on how to respond to certain challenges in the
classroom. Another positive aspect of the book is that with the terminology explained, the writing is clear and
understandable; it allows readers to easily follow the author’s narration, which makes the book attractive for
language educators whose English is a second or foreign language.

The author’s enthusiasm for the topic is obvious throughout the book; its manifestation can be traced in the
content of the book, its structural organization, design and careful reports of numerous classroom episodes
collected by the author for many years. The book is completed by a thorough bibliography, making skillful use
of the sources. | recommend this book to secondary EFL teachers, students and researchers as | am sure all

these audiences will benefit from reading it.

Tamara Kavytska

August 28, 2018

Hwkye HaBoaUMO YpUBKM 3 KHUTK (3 LO3BOSY aBTOPKM).

PROLOGUE

Two companies were keen to acquire the
rights to publish this book. Both wanted me to
produce what would have amounted to a manual
for teaching English as a foreign language in the
secondary school sector. | could not comply with
this orientation. | do not believe that anyone can,
or should even attempt to, produce such a book.
The EFL secondary school sector is too vast and
the contexts of teaching too complex and varied
for such an undertaking to be feasible.

A third company with which | discussed the
project stated quite categorically that they had
nothing whatsoever to do with secondary school
teachers’. This made me all the more determined
to write the book, among other reasons, to show
that such disdain is unmerited.

Publishing independently has had many ad-
vantages: | have been able to show the realities
of grassroots secondary school teachers as they
themselves experience them in disparate re-
gions, countries and settings. | did not have to
propose a creed or even a strong orientation for
the teaching of English as a foreign language in
secondary schools; thus, | was in a position to
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show what teachers do, why they do what they
do, what their priorities and challenges are and
how they respond to mainstream knowledge.
In chapters 3-5, | present my own analyses of
episodes, narratives, research and practices of
secondary school teachers but these are open to
debate — in teacher education and teacher devel-
opment programmes, for example. In some cas-
es the analyses contain unanswered questions
to encourage users of the book to offer their own
reflections and opinions on the issues.

Although | have not been prescriptive with
respect to classroom teaching, | have been
quite detailed about how teacher education and
teacher development programmes for the sec-
tor could be improved. This reflects Ty belief that
many problems in the sector derive not teacher
inadequacies but from flaws in their initial edu-
cation and teacher development programmes,
as well as in the nature and implementation of
mainstream-influence reforms for EFL secondary
school curricula.

Self-publishing meant | could be true to my
conviction that we cannot understand secondary
school teachers and learners without drawing on
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information about the world outside the class-
rooms. Some of that information can be found in
the media, in the results of large scale polls and
survey, in letters to the editor, and so on, from
which, and without compunction, | occasionally
quote.

Because it is an area of TESOL which has
been neglected for many decades by the main-
stream, it is not easy to find literature or research
reports on the secondary school sector. In addi-
tion to the meagre supply of articles and chapters
in books from standard mainstream literature, |
have also drawn on regional publications which |
have collected while on tour in Latin America and
Asia. There are, however, many more such pub-
lications, to which | did not have access. An in-
teresting project for future research into this field
would be to collect as many regional publications
as possible and expand further on the research in
this study [viii — ix].

INTRODUCTION

English as a foreign language (EFL) in the sec-
ondary school sector receives scant attention in
the literature and research agenda of the Teach-
ing of English to Speakers of Other Languages
(TESOL) mainstream. Lee (2012) describes it as
‘an instructional context that unfortunately tends to
be neglected ...  (p. 167); and Lie (2007) asserts
that [i]t's time that the scholarship and fellowship
be directed also to secondary school teachers
rather than to university teachers only’ (p. 13).
Yet, as chapter | reveals, neglect of the secondary
school sector has not always been the case. Its
absence or very low profile in today’s mainstream
debate is, however, a fact and something of an
aberration, given that it is arguably still the larg-
est of the three main English Language Teaching
(EL T) sectors; primary school and programmes
for adults at university language centres and in
private language academies being the other two.
The main aim of this book is to redress this derelic-
tion by providing insights into the teaching of EFL
in secondary schools and by initiating the con-
struction of the corresponding and much-needed
knowledge base, which, in this case, derives from
the realities, research and practices of grassroots
secondary school teachers themselves [1].

Teacher knowledge

Traditionally, research into teacher knowledge
is explored formally deductively and using instru-
ments such as questionnaires, semi-structured
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interviews, post-lesson self-reflection schedules,
autobiographical diaries, and so on. The content
of these instruments reflects the literature on con-
ceptions of teacher knowledge (see, for example,
Appel 2011; Yu, 2011; Macias, 2013). Problems
with this approach arise from the multiplicity and
complexity of, and disparities in, categories of
teacher knowledge proposed by scholars.

Perspectives on teacher knowledge

Elbaz (1983) proposes five categories:
knowledge of subject matter; knowledge of the
curriculum; knowledge of instruction [classroom
management, classroom routines, and students’
needs]; knowledge of self; knowledge of the mi-
lieu of schooling. She argues that, when it comes
to practice, there is a dynamic relationship be-
tween these five domains. Thus, ‘they embody
“knowledge of practice” as well as “knowledge
mediated by practice”” (Tsui, 2011, p. 18, original
italics).

Fenstermacher’s (1994) conceptualisation of
teacher knowledge is less complex as he propos-
es two basic categories: (a) formal knowledge,
which is the knowledge accessed by teachers
through familiarising themselves with the knowl-
edge produced by scholars and researchers; and
(b) practical knowledge, which is produced by the
teachers themselves and is the result of their own
teaching experiences.

This perspective on teacher knowledge runs
contrary to the view of some earlier scholars who
propose that experts, that is, teachers in this
case, have an intuitive, tacit knowledge which in-
volves ‘knowing how’ rather than ‘knowing what’
(see Ryle, 1949, p. 32) and that the ‘knowing
how’ knowledge is hard to articulate or explain.
Modern researchers would claim, however, that
methods, such as reflective practice and teach-
ers’ post-lesson ruminations on the interactions
in classroom events which have been document-
ed in video recordings and transcripts (see, for
example, Appel, 2011, pp. 38-40) offer ways of
uncovering the rationales underlying this ‘know-
ing how’ knowledge.

Schulman (1986, p. 6), for his part, rejects
any view of teacher knowledge which excludes
subject matter knowledge and the ways in which
it is transformed into the content of instruction.
Although similar to Elbaz’s categories of teacher
knowledge, Schulman’s framework is even more
complex and detailed, involving seven catego-
ries. Of major interest to this study (see chapters
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3-5) is the importance he attaches to knowledge
of the leaners, their ‘characteristics and cognition
and their learning development and motivation’
(Tsui, 2011, p. 20); and his acknowledgement of
the importance of teachers’ knowledge of oth-
er content, that is, knowledge that falls outside
the boundaries of the official content that is be-
ing taught. In his research, Borg (2003) uses the
term ‘teacher cognition’, as opposed to teacher
knowledge, and defines it as ‘the unobservable
cognitive dimension of teaching — what teachers
think, know and believe and the relationships
of these mental constructs to what Ts do in the
language teaching classroom’ (p. 81). There are
those who argue, on the other hand, that what
teachers do in the classroom, the observable,
can offer major insights into the unobservable,
that is, into the thoughts, knowledge and beliefs
of teachers (Fajardo Castafieda, 2014).

Researching teacher knowledge and re-
search questions

Although the foregoing overview is incom-
plete, it reveals the complexity of the frameworks
for conceptualising teacher knowledge. It also
reveals the difficulty of maintaining the proposed
categories separate when attempting to under-
stand teacher activity as they constantly interact
and overlap with one another. Thus, any .effort to
research teacher knowledge via traditional theo-
ry-constructed instruments is rejected here.

The challenge of researching knowledge
through formal instruments is further compound-
ed by the tendency in the literature to blend to-
gether teacher knowledge and teacher beliefs
and to research them simultaneously as if they
were one and the same concept (see, for ex-
ample, Yu, 2011). This is perhaps indicative of
the very close interaction which exists between
the two, and of how they feed from and into
one another. This study proposes that although
most theories view beliefs as rooted in a person’
s mind, it is in the classroom where beliefs are
manifested and understood so ‘one way to ap-
proach beliefs is by describing and explaining
some of the actions undertaken in the language
classroom’ (Fajardo Castafieda , 2014, p.40).
Teacher knowledge, on the other hand, concerns
the sum of their beliefs as manifested in their ap-
proach and as articulated, the case of this book,
by teachers themselves.

In eschewing the use of conventional re-
search instruments, this study attempts to avoid
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placing ‘teachers’ knowledge as external to the
teacher’ (Golombek, 1994, p. 404) or reproduc-
ing ‘knowledge that has been given to teachers
by outside authorities’ (Golombek, 1994, p. 405).
In line with the views outlined above, it endeav-
ours to understand their knowledge and beliefs
inductively from observing their experiences, ex-
amining their research and classroom practices
and listening to their stories. It seeks, therefore,
‘... to develop a holistic base’ (Goodson, 1997,
p. 20) for their knowledge by examining their
work from a variety of angles and, in so doing,
seeks to answer the following questions:

In what ways carn this study inform EFL curric-
ulum reform and the contents of teacher educa-
tion and development programmes?

What principles (or maxims) underpin these
teachers’ beliefs and the decisions they take
about their learners’ needs?

What insights are gained, in the course of this
study, into the profile of grassroots SS teachers
of EFL? [42-45]

Research from Korea

Whereas Fang’ s report is concerned with
overall curriculum reform that of Kim’s (2012)
deals with reform to one, albeit major, aspect
of the curriculum; namely, implementing ability
grouping within the EFL programme. Kiw’ s study
was researcher-led and involved 55 English
teachers of EFL and 754 Korean middle school
students, average age 15; the students were,
therefore, at the crossroads between early and
late adolescence.

Although she does not discuss the reasons
for this initiative on the part of the Korean Ministry
of Education, title the majority of the references in
Kim’s literature review derive from Western edu-
cational sources. This could indicate that the de-
cision to implement ability grouping in EFL cours-
es ill Korean primary and secondary schools was
strongly influenced by Western scholarship.

Drawing on McCoach, et al. (2006), Kim de-
scribes ability grouping as a ‘format which refers
to the process of teaching students in groups
that are stratified byachievement, skill or abil-
ity’ (p. 290). She justifies her research on the
grounds that ‘[a]lthough the issue of ability group-
ing has received growing attention among Eng-
lish educational researchers in Korean’ (p. 291),
only a few have been data driven. Because those
data-driven studies which have carried out have
produced inconsistent results, possibly because
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different ways of implementing ability grouping
were not accounted for, Kim, in her large-scale,
questionnaire-based study, sets out to explore
the actual practices of ability grouping in schools
and participants (both teachers’ and students’)
perceptions of those practices.

Given that this initiative has affected SS teach-
ers with already demanding work schedules and
leaners who are still experiencing the challeng-
es of adolescence, it is not surprising that one of
Kim’s main concerns in carrying out the research is
to examine ‘the benefits and problems associated
with the practice based on teachers’ and students’
first hand experiences’ (p. 292) so this discussion
concentrates on those aspects of her report.

Kim’ s report is detailed and complex as not
all schools implemented ability grouping in the
same way; for example, in some schools, lean-
ers were divided into three groups: high, mid and
low; in others, they were divided into just two: high
and low. Furthermore, not all schools applied abil-
ity grouping to all EFL class hours, confining its
application, in some instances, to just one hour a
week. Kim’s research accounts for and analyses
the perceived outcomes ability grouping for all
these different modalities. For the purpose of the
current study, however, it is the overall perceptions
of ability groupings reported which are of interest.

The benefits identified by teachers (Ts) and
learners (Ls) are very similar, the most salient
among them being: appropriate 1evels of 1esson
content; promoting student learning (Ts and Ls);
facilitating student participation (Ts); and develop-
ing motivation (Ls). However, comments such as
facilitating student learning’ (Ts) were made with
reference mainly to high group learners; in fact,
some teachers felt that ability grouping was bene-
ficial mainly to learners in the high groups. What is
most revealing in this research is that both teach-
ers and learners identify a lot more problems than
benefits in ability grouping and most worrying are
some of the reasons they give for the problems.

The teachers reported, for example, that they
had a lot more discip1ine problems especially in
the low groups, where the learners appeared to
suffer from a lack of confidence due to feelings
of inferiority induced by the ability grouping. Low
groups were, therefore, a lot more stressful to
teach and teachers tried to avoid teaching them,
a situation which most likely led to tension among
the teachers themselves.

Administrative problems related to ability
grouping also developed. Teachers stated that
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there were not enough rooms in the schools to
accommodate all the groups; nor were there
enough teachers to teach them. What’s more,
scheduling for the different groups was proving
very complicated.

Two other problems identified by the teachers
have come up regularly in the discussions of cur-
riculum reform in other contexts discussed so far
in this book (see chapters 3 and 4 and the report
from China immediately above). First, there was
an increase in the teachers’ workload — they now
had to prepare two or three lessons whereas be-
fore they had to prepare only one. Second, there
was, once again, a lack of fit between assessment
and material taught. Despite this initiative, where
mid and low level learners were taught, in theory
at least, easier material at a slower pace, all learn-
ers still had to take the same final written exam

Given the types of problems identified, it is
not unreasonable to assume that the stress and
frustration associated with similar outcomes of
curriculum reform in other contexts examined so
far are just as likely to have affected these South
Korean teachers. These in turn could result in
deterioration in the quality of their teaching and
erosion of their job satisfaction.

Learners complained that the system was
chaotic because they had to leave their regular
classrooms and go other rooms and sit at anoth-
er learner’s desk for EFL lessons; what's more,
the moving around reduced their break time. Oth-
ers reported feeling ‘embarrassed’ because of
the group to which they had been assigned and
believed that they had been treated unequally
and unfairly, especially as only limited informa-
tion had been used to group students.

In short, this initiative had created, in many
of the adolescent learners, the kinds of emotions
and feelings which it is imperative to try to avoid
at this stage of their development. What's more,
being placed in the lower groups was likely to ag-
gravate the sense of failure with which many ad-
olescents already struggle (see chapter 1, p. 27)
and this would doubtless lower their motivation
for EFL. The belief that they were being treated
unfairly could result in their loss of trust in the
very adults the learners would normally choose
to have as their role models at this age (see Pete,
Episode 2, chapter 3, p. 74); this in turn would au-
gur badly for the establishment and maintenance
of good teacher-student relationships [146-149].
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“ISOBEL RAINEY. EFL IN THE SECONDARY SCHOOL SECTOR: GRASSROOTS
TEACHERS’ REALITIES AND PRACTICES”: REVIEW OF THE BOOK

Viktoriia Drobotun, Tamara Kavytska

Abstract

The article is a review of the book “Isobel Rainey. EFL in the Secondary School Sector: Grassroots Teachers’ Realities and
Practices”. An excellent resource for teachers, students and EFL enthusiasts, this book is an interesting research in the field
of teaching English as a foreign language in a secondary education setting. The author discusses typical challenges faced by
most secondary school teachers of English all over the world by inviting readers to an engaging professional dialogue on the
issue that has not received much attention in literature. In her book, Isobel Rainey combines a broad theoretical analysis of
the secondary school EFL research with observations of classroom activities, which breathes life into the author’s narrative.
The description of teachers’ classroom experiences is the most valuable asset of the book, as it gives teachers practical tips
on how to respond to certain challenges in the classroom. Another positive aspect of the book is that with the terminology
explained, the writing is clear and understandable; it allows readers to easily follow the author’s narration, which makes the
book attractive for language educators whose English is a second or foreign language.
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OJIECA JIA3EP-ITAHBKIB (m.Kuis)

NPOBNEMATUKA OAUCEPTALIMHUX OOCNIAXEHb 3 TEOPII TA METOAUKN HABYAHHS
Y KUMIBCbKOMY HALIOHAJIbHOMY YHIBEPCUTETI IMEHI TAPACA LUEBYEHKA

JliHreometoamMyHUN Hanpam B IHCTUTYTI di- AHani3 3MicTy 3a3HayeHux pobiT A03BOMsE
nonorii KNiBCbKOro HauioHanbHOro yHisepcute- OKPECnUTU TeMaTUYHUIA CNEKTP Ta OCHOBHY Npo-
Ty iMeHi Tapaca LLleBueHka CbOrogHi AMHamiyHo ~ OnemaTtuky MeToanyHux focnimkeHb y Kuiscobko-
PO3BMBAETLCS, MPO WO CBiAYaTb YMCHEHHI Ha- My HauioHanbHOMY YHiBEpPCUTETI iMeHi Tapaca

LLleByeHka.

Y ancepTauiiHnx OOCHILKEHHAX 34iNCHIOETb-
cqa cnpoba BupiLLEHHA NpobremMn MeTogUYHOro
3abe3neyeHHs nNpoLecy HaBYaHHS repMaHCbKUX
MOB Ha pi3HUX pPiBHAX OCBITW. [pegmeToM HayKo-
BOrO MOLUYKY € NpoLec HaB4aHHA iHO3eMHOI MOBU
SIK YYHIB 3araribHOOCBITHLOT LUKOMW, TaK i CTyAeH-
TiB 3aKnagiB BULLIOT OCBITK Pi3HMX TUNIB 3a Npo-
dopieHTauieto. Tak, agucepTauiiHi OOCNioKEHHN
M. 3abonoTHoi [8] Ta |. BaunHcbkoi (BpoHeTko)
[1] npuceayeHo MeToaUL HaBYaHHS aHMMINCBKOT
MOBW CTapLUOKMNACHWKIB, peLuTa pobiT — CTyAeHTIB

yKoBi ny6nikauii y BIiTYU3HAHUX i 3aKOPAOHHUX
daxoBux nNepioanyHUX BUOAHHAX, MiKHAPOAHI
KOHdbepeHLil, HayKoBi AOCNIAXEHHS 3 LbOro Ha-
npsiMy i BignNoBigHi 3axucTu gucepTauin.

3 2014 poky B IHCTUTYTI dpintonorii KniBcbkoro
HaLuioHanbHOro yHiBepcuteTy imeHi Tapaca Les-
yeHka (OYHKUiIOHye cneuianisoBaHa BYeHa paja
K 26.001.49 no 3axucTy guceprawin Ha 3000yT-
TS HAyKoOBOro CTyneHa KaHaugata nefaroriy-
HUX Hayk 3a cneuianbHoctamm 13.00.02 — Teo-
pis Ta MeToguka HaBvaHHS (Knacu4dHi MoBwu) Ta

13.00.02 — Teopis Ta MeTOAMKa HaB4aHHA (rep- pi3HMX creuianbHOCTEN Ta NPodinis: CTyAeHTIB
MaHCbki MOBMW). TexHiYHUX cneuiansHocTeii (. JiuTBuHeHKo [22]),

3a uvac pii noBHOBaxeHb cneuianisoBaHoi  cinonorie (T. KaBuubka [13], |. Yen’sikoBa [44],
BueHoOi pagu K 26.001.49 saxuweHo 26 kaHau- | Kingpack [15], O. MuxainneHko [33], tO. Tpu-
OaTCbKMX AncepTauinHuX pobiT, HA MOMEHT Ha- kawwHa [41], K. Ox. P. Anb-I'xaHiwmi [46], C. Binoyc
MUCaHHA UMX PSOKIB MPUAHATO OO0 3axXUCTy Lie [2], Ma Minb [23], A. CaByeHko [38]), disukis
4YOTUPW aucepTauiiHi poboTu. Ta actpoHomiB (O. lMNaTieBny [36]), matemaTtukiB
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(J1. Nasopenko [20]), BuHOpoGiB (C. Macrnosa
[25]), nikapie (J1. Kpucak [17]), daxiBuiB 3 mMa-
wnHobynyeaHHa (O. Llenkano [43]), xXypHanicTiB
(C. KoHoBarnbuyk [16], O. XKosHuy [7]), mapkeTo-
noris (A. OHydpis [34]), topucTiB (T. OpyxxyeH-
ko [5], I. 3aspHa [12]), iHXeHepiB-OyaiBenbHMKIB
(H. Tapactok (Kyano) [39]), meHemxkepiB 3 agMi-
HicTpaTuBHOI gisnbHocTi (A. MeaBenuyk [31]), ne-
peknagadis (J1. Nypeesa [4]). Po6oTa O. 3agopox-
HoT [10] nprcBsiveHa HaBYaHHIO HiMELbKOT MOBM
MarnbyTHiX fnikapi..

Binbwicte pobiT, 3axmcT Akux BiabyeaBcsa y
cneuianizoBaHin B4eHin pagi K 26.001.49, npuces-
YyeHi po3pobui Ta yOOCKOHANEeHH niHrBoaMaak-
TUYHOI Teopii repMaHCbKUX MOB (CneLianbHiCTb
13.00.02 — Teopia Ta mMeToAMKa HaBYaHHSA (rep-
MaHCbKi MoBM)): ¥ 21 poboTi 3AINCHI0ETLCA A0CHi-
DKEHHSA METOAUKM HaBYaHHS Pi3HUX acrekTiB aHr-
NiNCBKOI MOBW, Yy OAHIN pOBOTi — HIMELbKOI MOBM.

BapTo 3a3HauuTK, WO creuianizoBaHa BYeHa
paga K 26.001.49 € eanHoo cneuianizoBaHo
BYEHOI pago B YKpaiHi, Wo NpoBoaUTb 3axu-
CTW gucepTauin Ha 3000yTTS HAayKOBOMO CTYMEHS
KaHguaaTta negaroriyHMx Hayk 3i cneuianbHOCTI
13.00.02 — Teopia Ta meToguka HaB4YaHHs (Kna-
cnyHi moBu). 3okpema, y 2015 poui TyT BiabyB-
Csl 3axMCT gucepTadinHoi pobotu |. Yen’sikoBoi
«HaB4aHHs1 ManbyTHiX dinionorie noxigHUX giec-
niB gaBHbOrpeLbKoi MOB» [44].

HeoagHopa3oBo y crnevianiaoBaHin BYEHI pagi
po3rnaganucss poboTu, MPUCBAYEHi MeToauui
HaBYaHHA CTyOEeHTIB-inonoris CXigHUX MOB: Ty-
peupbkoi (aocnimkeHHs |. Kingpaco [15]) Ta kutam-
cbkol (pobotn Ma MiHb [23] Ta A. CaB4eHko [38]).

3axuLLeHi B crneuianisoBaHi BYEHi pagi po-
6otn 3a cneuiansHoctamum 13.00.02 — Teopis Ta
MeToAMKa HaB4aHHSA (knacuyHi mosu), 13.00.02 —
Teopis Ta MeToguKka HaB4aHHS (repMaHCbki MOBW)
Ta 13.00.02 — Teopia Ta MeTOAMKA HaB4YaHHS
(cxigHi MoBM) cBigYaTh NPO MMBOKY NOCTAHOBKY
PO3KPUTTS HAyKOBOI NpobrnemMaTukm 3aBasdku LWn-
POKOMY 3acTOCyBaHHIO iH(popMaUinHUX MeToaiB,
iHTEerpyBaHHIO Pi3HNX NiAXOAIB Ta MeToAiB y HaB-
YaHHi IHO3EeMHMX MOB, BMPOBAaMXEHHIO HOBITHIX
dopM Ta TEXHONOTIM opraHidaLii npoLuecy HaB4aH-
HA, MyNbTUANCUUNNIHAPHOCTI JOCTiAXKEHb.

I[HTerpoBaHun Miaxig MOKMNageHo B OCHOBY
TEXHOMorii Ta Mopgeni npouecy HaBYaHHSA aH-
IMOMOBHOIO YMTaHHS Yy AucepTtauiiHin poborTi
|. llIntBnHeHko [22]; awuceprauito C. Macnogoi
NPUCBAYEHO NPAKTUYHOMY PO3POBNEHHIO Ta eKe-
nepuMMeHTarnbHin nepesipui METOANKN HaBYaHHS
a@HrmoOMOBHOIO NMPOgeCinHO OpieHTOBaAHOrO Chifl-
KyBaHHSA Ha 3acafax KOHTEeKCTHO-iHTerpoBaHOro
niaxoay [25]. Y anceptauii C. KoHoBarnbuyk [16]
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iHTerpoBaHe HaBYaHHA 3aCTOCOBYETLCA MpW Nig-
rOTOBLi CTYAEHTIB-XKYypHanicTiB 4O aHINOMOBHOIO
NUCEMHOro CcninkyBaHHs. Ha 3acapax iHTerpa-
TUMBHOrO (NOPSiA 3 KOMYHiKaTUBHUM) nigxody npo-
NMOHye 3AINCHIOBAaTN HaBYaHHS HayKOBOMo NUceM-
HOro aHrnincebkoro moeneHHst O. Matiesny [36].

Hatowmictb T. [dpyxyeHko [5] obrpyHTOBYE Ta
po3pobnse MeToauky audepeHUiioBaHOro HaB-
YaHHSA aHrMINCbKOro MOBMEHHS.

Y MeToandHMX OOChidKEeHHAX Biga3epka-
NIOKTBCA 1 CyYacHi TEeHAEHLUIT po3BUTKY iHGOp-
MaLiNHO-KOMYHIKaLiMHMUX TEXHOMOrIN: 30Kpema,
BiAOyBa€eTbCs aKTMBHE 3arnyyeHHs OO npouecy
HaBYaHHS iHO3EMHUX MOB 3acobiB MacoBOi iH-
dopmalii (pagio, TenebayeHHs), 3acobiB iHTep-
HEeTy SK yHiBepcanbHOro 3acoby KoMyHikauii Ta
OOCTYMHOrO [gXepena onepaTtmBHOrO OTPUMaHHS
HeobxigHoi iHpopmauii. 3okpema, M. 3abonoTHa
y CBOIi poBOTi NPONOHYE MPOBOAUTM HaBYAHHS
CTapLUOKITACHUKIB ayAditoBaHHA 3a [A0MNOMOror
BigeodpoHorpam, a came pernoptaxis [8]. Jocni-
keHHs HO. TpukallHOT NpucBAYEHO PO3B’si3aH-
HIO Npobrnemu opMyBaHHSI @aHIITIOMOBHOI COLi-
OKYINbTYPHOI KOMMNETEHTHOCTI i3 BUKOPUCTaHHAM
aBTEHTMYHOIO XyaoKHbOro dinbmy [41]. J1. Naso-
PEHKO JOCNiAXKy€e NpobrneMmn HaBY4aHHSA CTYOEHTIB
aHIMOMOBHOIO YCHOMO MOHOMOTMYHOIMO MOBIEHHS
3 BuKopuctaHHam Beb-kBecty [20], a O. XKoBHu4
CMNpPSIMOBYE CBil HAYKOBUI iHTEpeC Ha npobnemy
HaB4YaHHS NPOJECINHO OpPIEHTOBAHOIO aHrmo-
MOBHOIO MMUCEMHOrO CMifIKyBaHHS i3 3acTocyBaH-
HAM 3acobiB 6rior-texHonorin [7]. O. Llenkano Ha
OCHOBI TEOPETUYHNX MOSIOXKEHb CBOr0 AucepTta-
LiHOro JOCnigaXeHHsa po3pobus «Mynstumenin-
HWI HaBYarbHUI KypC 3 gucumnnniHm “AHrninceka
MoBa NpodecinHOro CnpsiMyBaHHS” 40 CaMOCTin-
HOi po6OTK 3 aHIMOMOBHUMW TEKCTaMW NaTeH-
TiB Ansa ctygeHTiB IV Kypcy iHXeHepHO-XiMiYHO-
ro dakynsrety» [42]. |. BaunHcbka (BpoHeTko)
[3] yknana enekTpoHHMi nigpyvHuk «Cultural
Identity of the Britons» ons y4His ctapLumx knacis
3araribHOOCBITHIX LWKIN Ans opMyBaHHS aHrmin-
CbKOMOBHOI JTIHFBOCOLiOKYBTYPHOT KOMMNETEHLT.

OucTaHuiiHe HaB4YaHHA cTano npeaMeTom
HaykoBoro nowyky y pob6otax Jl. l'ypeesoi (ii
ancepTauio NPUCBAYEHO BUPILLEHHIO Npobrnemu
OUCTaHUINHOrO  (popMyBaHHA  TepMiIHOMNOTiYHOT
KOMMETEHTHOCTI Ha OCHOBIi HaB4anbHOI nnaT-
dopmu Moodle [4]) Ta |. 3aspHoi (TeopeTnyHo
00rpyHTOBYE, pO3pO0Nsie Ta 34iACHIOE eKcrnepu-
MeHTanbHy NepeBipKy METOOUKN AUCTAHLIMHOIO
HaBYaHHA aHIMINCbKOro apryMeHTaTUBHOMo nn-
CEMHOro moBneHHs [12]).

TemaTUyHU CnekTp HayKoBUX AOCigKeHb
3 Teopil Ta METOAMKM HaBYaHHSA iHO3EMHUX MOB,
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3axuUCT SKMX BigOyBaBCs y cneuiani3oBaHin Bye-
Hin pagi K 26.001.49 KniBcbkoro HauioHanbHOro
yHiBepcuTeTy iMeHi Tapaca LUeByeHka, gocutb
LINPOKUIA. AfXKe HayKoBLi NpUAINSTb yBary npo-
Brnemam (opmMyBaHHSA Pi3HUX KOMMNETEHTHOCTEN,
HabyTTIO Ta PO3BMTKY 3HaHb, YMiHb Ta HABMNYOK Y
Pi3HMX BMAAX MOBIIEHHEBOI AiSANbHOCTI.

3HayHy yBary AOCNIOHUKA MpUAINsaoTb nNpo-
Ornemi HaB4aHHA MMCEMHOro cninkKyBaHHSA. Tak,
y 2016 poui O. NaTieBn4 3axmucTmna gucepTtadito,
NpUCBAYEHY PO3POBNEHHIO Ta eKCnepuMeHTarb-
Hi NepeBipLi METOANKN HABYaHHSA CTUAICTUYHOT
YHOPMOBAHOCTI HAaYKOBOIO MWCEMHOrO aHrmin-
CbKOrO MOBIEHHSA ManbyTHIX (i3nkiB B yMOBax
mMarictpatypm [36].

Y auceptadinHomy pgocnigkeHHi C. KoHo-
Banbyyk (2017 pik) po3pobneHo niHreogmaak-
TUYHY MOAESNb HaBYaHHA ManbyTHIX XXypHanicTiB
NPOMECINHOr0 aHrMOMOBHOIO MUCEMHOIO0 MOB-
neHHs [16].

Po6ota O. Llenkana (2017 pik) cTaHOBUTb
BaroMui HayKoBMIN BHECOK Y BUPiLLEHHS Nnpobne-
MW HaBYaHHs NPOECINHO CNPAMOBAHOrO aHrmno-
MOBHOMO MMCEMHOrO ChifikyBaHHS ManbyTHix a-
xiBUiB 3 MawnHOByayBaHHs [43].

O. >KoBHu4 y cBoi poboTi (2018 pik) pospo-
Ovna Ta obrpyHTyBana MeTtoamky npodeciviHo
OPIEHTOBAHOIO HaBYaHHA CTYOEHTIB-XXypHaricTiB
aHIMOMOBHOIO NMMCEMHOrO CnifkyBaHHS 3acoba-
MU Bror-TexHosorin, OpieHTOBaHy Ha opmy-
BaHHA YMiHb CKragaTu BUCIOBMIOBAHHS Pi3HMX
OYHKLiOHaNbHUX TUMIB MOBMEHHS [7].

HaB4aHHIO NMMCEMHOro MOBMEHHA NpUcBsaYve-
HO Takox poboty |. 3aapHoi «Metoguka gucTaH-
LLIHOro HaB4aHHSA aHMiMCbKOro apryMeHTaTMBHOMo
NMMCEMHOro MOBJIEHHSA ManbyTHIX NpaBO3HaBLiB»
(2019 pik) [12].

dopMyBaHHA KOMMNETEHTHOCTI B KUTANCLKOMY
nMCeMHOMY MOBIeHHi gocnigpxkyetbca A. Cas-
YeHKo y poboTi «MeTtoguka opmyBaHHS KOMIe-
TEHTHOCTi B KUTaUCbKOMY MUCEMHOMY MOBIEHHI Y
ManbyTHix cpinonorie» (2019 pik) [38].

3HayHe 3aujiKaBNEHHSA MOMOAMX HayKOBLB BU-
KInuKae TakoX MeToamka OopMyBaHHSI KOMMETEHT-
HOCTi B YCHOMY cninkyBaHHi. 3okpema, Jl. Jla-
30peHko [20] gocnimkyBana npobnemy Hae4YaHHSA
AHIMTOMOBHOMO MOHOSOMYHOMO MOBMEHHST ManbyT-
Hix MatematukiB (2016 pik); I. Kinapack [15] — ycHo-
ro TYpeLbKOro MOHOMOMYHOrO MOBSIEHHS CTYAEHTIB
MOBHUKX crieujanbHocTen (2016 pik); C. binoyc [2]
— ManbyTHiX cpinonoriB aHrmincbKoro yCcHoro Mo-
HOIOrYHOro NepcyasvMBHOrO MoBreHHs (2017 pik);
T. Opyx4eHko [5] — ManbyTHiX FOPUCTIB aHIMINCbKO-
O YCHOro MOHOJ10ri4YHOro MoBrneHHs (2018 pik).
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Ocob6nMBOCTI HaBYaHHS AHIIOMOBHOMO Cnifl-
KyBaHHSA B6ynu ob’ektom gocnigpkeHb C. Macnosoi
(«MeToguka HaB4YaHHSI aHIMIOMOBHOMO Mpode-
CIHO OpIEHTOBAHOIO CNIfKyBaHHA ManbyTHiX Bu-
HOpoBGiB Ha 3acagax KOHTEKCTHO-IHTErpoBaHOro
nigxogy» — 2016 pik [25]) Ta A. OHydpiB («Pop-
MYBaHHSs1 aHINOMOBHOI KOMMETEHTHOCTI ManbyTHix
MapKeTororiB y NpoecinHO OpiEHTOBAHOMY YCHO-
My cninkyBaHHi» — 2017 pik [34]).

HianoriyHoMy MOBFIEHHIO MPUCBAYEHO PO-
6otn J1. Kpucak («MeTtogmka HaB4yaHHS ManbyT-
HiX nikapiB 3aranbHOi MPaKTUKW aHFMOMOBHOIO
NPOECINHO OPIEHTOBAHOIO [AianoriYHoro MoB-
neHHa» — 2016 pik [17]), Ma Miub («MeToaunka
HaBYaHHSA CTYOEHTIB MOBHUX crieuianbHOCTeN
YCHOIO KMUTaMCbKOro AianoriYHOro MOBMEHHS Ha
cepeagHboMy piBHi» — 2018 pik [23]) Ta A. Mea-
Beayyk («PopmMyBaHHS aHIMOMOBHOI Npodecin-
HO OpPIEHTOBAHOI KOMMNETEHTHOCTI B AianioriyHOMy
MOBMEHHI y ManbyTHiX MeHeaKepiB 3 agMiHicTpa-
TUBHOI AignbHocTi» — 2019 pik [31]).

Y poboTtax 3Ha4yHa yBara npuainanacb Takox
iHLWMM BMAaM MOBIEHHEBOI OisiNbHOCTI:

— aypgiloBaHHIO (gocnimkeHHs M. 3abonot-
HoT «MeToanka HaB4YaHHS ayfitoBaHHS aHIIOMOB-
HUX NyBMiLMCTUYHMX TEKCTIB CTapLLOKNACHWKIB B
ymMoBax npoinbHOro Has4aHHs» — 2015 pik [8]);

— YuTaHHKO (gocnimkeHHs  |. JIMTBUHEHKO
«MeToguka HaBYaHHS CTYOEHTIB TEXHIYHMX che-
LianbHOCTEN aHIMOMOBHOIO YNTaHHA Ha 3acagax
iHTerpauii» — 2015 pik [22], Anb-I'xaHimi K. Ix. P
«Teaching reading English academic texts to
philology students» — 2017 pik [46], H. Tapactok
(Kysno) «®opmyBaHHs y ManbyTHiX iHXeHepiB-0y-
DIiBENbHWKIB @HIMOMOBHOI  JIEKCUMKO-rpamMaTUYHOI
KOMMETEHTHOCTI y YUnTaHHi» — 2018 pik [39]);

— peuenTUBHUM BUAAM MOBIIEHHEBOI [Ji-
sanbHocTi (po6ota O. 3agopoxHoi «PopMyBaHHS
y ManbyTHIX nikapis HiIMELIbKOMOBHUX KOMYHiKa-
TUBHUMX CTpaTerin y peuenTUBHUX BUAAX MOBMEH-
HeBoI aisneHocTi» — 2018 pik [10]).

He omwuHynu yBaroio HaykoBui i npobnemu
dhopMyBaHHsI (FiIHFBO)COLiOKYNbLTYPHOI KOMMe-
TeHTHocTi. 3okpema, |. BaunHcbka (BpoHeTko)
JOCnigpKye NUTaHHA (OOPMYBaHHSA aHITOMOBHOI
NIHrBOCOLIOKYNBTYPHOT KOMMETeHLUIT Y4YHiB cTap-
woi wkonwm (2016 pik) [1], a O. TpukawHa — dop-
MYyBaHHSI @HITIOMOBHOI COLLIOKYSNbTYPHOI KoMMe-
TEHTHOCTI y ManbyTHix dinonoris (2017 pik) [41].

Baxnueo TakoX Big3Ha4MTW, WO 3a nepioa
YHKUIOHYBaHHA paaun Yy Hil Byno posrmnsHyTo
TpU pobOTK, NPUCBAYEHI AOCNIMAXKEHHIO npobne-
MU (POpPMYBaHHA nepekrnafaubKoi KOMMEeTEeHT-
HocTi. Tak, T. KaBunubka we y 2015 poui cnps-
MyBara CBi/i HayKOBWM MOLUYK Ha BUPILLEHHS
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npobnemn dopmMyBaHHS TEKCTOTBIPHOI KoMMe-
TEHTHOCTI MamnbyTHiX dinonoris y nucbMoBOMY
nepeknagi 3 YKpaiHCbKOI MOBM Ha aHrmincbKy
[13]. HaB4aHHIO cTpaTerin NnMCbMOBOro nepekna-
4y oQiLiNHO-0iNoBMX TEKCTIB 3 YKpaTHCbKOT MOBM
Ha aHrmincbKy npuceadeHe gocnigxeHHa O. Mu-
xanneHko (2016 pik) [33]. A J1. TypeeBa y cBoemy
JocnigXeHHi pobuTb BHECOK Yy BUPILLEHHSA Npo-
orneMu gucTaHuinHoro opMyBaHHs1 y ManbyTHIX
nepeknagadvis TePMiHONOMYHOT KOMMNETEHTHOCTI
B YCHOMY [OBOCTOPOHHbOMY nepeknagi (aHrnin-
cbka Ta ykpaiHcbka moBwu) (2019 pik) [4].

OcobnnBo LiHHUM € NPaKTUYHUI BHECOK 300-
OyBayiB y PO3BUTOK METOAMYHOI HAyKN B YKpaiHi.
Pesynbtat gocnigjkeHHss MEeTOAMKM HaBYaHHSA
iHO3eMHMX MOB (pO3p00bneHoi, ekcnepumeHTanb-
HO NepeBipeHOT Ta BNPOBaLXEHOI KOXKHUM 3 HUX
y HaBYanbHWI NpoLec 3aknagiB ocsiTu YkpaiHu
pi3HMX cTyneHiB — wkin ta 3BO), BigobparkeHo
He nuLle y YNCMNEHHUX HayKOBMX CTaTTsX (6nm3sb-
ko 300 ny6nikauin, y TOMy Ymcni y 3aKOpA0OHHNX
haxoBux nepioguvHMX BUOAHHAX Ta BUOAHHSX,
BKIMOYEHMX A0 HayKOMEeTpU4HMX 6a3 AaHux), ane
Ny METOANYHUX BUAAHHSAX:

— HaB4YanbHO-METOANYHUX nocibHmkax
(T. OpyxyeHko [48], O. XKosHuu [6], M. 3abonoT-
Hoi [9], O. 3agopoxHoi [50], J1. JTazopeHko [19],
I. JlIntBnHeHko [21], C. Macnogoi [24], A. OHyd-
pis [35], H. Tapactok (Kyano) [18], KO. TpukaluHoi
[401);

— npaktukymax Ta 36ipHukax Bnpas (C. bi-
noyc [47], T. Kasuupbkoi [49], |. Kingpacb [14],
O. Muxannenko [32], |. Yen’'akosoi [45]);

— MEeTOAMYHMX BKasiBKax Ta pekomeHgauisax
(C. Macnogoi [26-30], O. MaTtiesny [37]);

— €NeKTPOHHMX MigpyyYHMKax Ta AUCTaHUuin-
Hux kypcax (l. BaumHcbkol (BpoHeTko) [3], I. 3a-
sapHoi [11], O. Uenkana [42]).

Omxe, 9K Nokasas ornsaa aucepTauinHnx pobir,
3axXMCT AKMX BigOYyBCSA MPOTArOM OCTaHHIX M'ATU
pokiB y crieuianizoBaHin BYeHin pagi K 26.001.49
KniBcbKOro HaLlioHanbHOro yHiBepCcuUTeTy iMeHi Ta-
paca LlleB4yeHka, MeToaMKa HaB4aHHA iIHO3EMHUX
MOB Y CTiHax yHIBEpPCUTETY aKTMBHO PO3BMBAETb-
Cs1: HAyKOBLi 30iCHIOTb HayKoBe OOI'pyHTYBaH-
HSl, PO3pobKy Ta eKcnepumeHTanbHy nepeBipKy
NMPONOHOBaHNX HUMW METOAMK, TaKUM YMHOM PO-
OGNsATb BAaroMuin BHECOK B YOOCKOHANEHHHO NiHrBO-
ONOAKTUYHOT Teopil B LiNoMYy.

NMiTepatypa
BaunHcbka |. A. dopmyBaHHA aHIMIOMOBHOI
NiHrBOCOLOKYNLTYPHOI KOMMETEHLT y4HIB CTapLUoi
LUKONW : AuC. ... Kang. neg. Hayk : 13.00.02 / ba-
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YmHCbKa lpnHa AHatoniiBHa ; M-BO OCBITU | HayKK
YkpaiHu, KuiB. Hau,. yH-T iM. Tapaca LLes4veHka, [H-T
doinonoril. — Kuis, 2016. — 218 c.

binoyc C. B. HaByaHHs ManbyTHix dinonoris
aHrMiNCbKOro YCHOro MOHOSIONYHOro nepcyasus-
HOro MOBJIEHHS : AUC. ... KaHA. neq. Hayk : 13.00.02
/ Binoyc CsitnaHa BitaniiBHa ; M-BoO OCBiTH i Hay-
Kn Ykpaiiu, Knis. Hau. yH-T iM. Tapaca LLeB4eHka,
IH-T cpinonorii. — Knis, 2017. — 228 c.

BpoHeTtko |. A. Cultural identity of the Britons
. eNEKTPOHHUA NIOPYYHUK. — XepCoH : AWnaHT,
2014. - 276 c.

l'ypeesa J1. B. MeToguka gucrtaHuinHoro gop-
MyBaHHs y ManbyTHiX nepeknagadis TepMiHoMo-
rYHOT KOMMETEHTHOCTI B YCHOMY JBOCTOPOHHLO-
My nepekrnagi (aHrmincbka Ta yKkpaiHCbKa MOBM) :
auc. ... kaHa. ned. Hayk : 13.00.02 / l'ypeesa Jiog-
muna BikTopiBHa ; M-BO OCBITK i Haykn YKpaiHu,
KuiB. Hau,. yH-T iM. Tapaca LLleB4eHka, IH-T chinono-
rii. — KuiB, 2019. — 233 c.

Opyxdenko T. 1. MeTtoguka gudpepeHuino-
BaHOro HaBYaHHS aHMINCLKOro YCHOMO0 MOHOIO-
rYHOrO MOBMNEHHSA ManOyTHIX OPUCTIB : guc. ...
kaHa. neq. Hayk : 13.00.02 / Opyx4yeHko TeTsHa
MeTpiBHa ; M-Bo ocBiTY i Haykn YkpaiHn, KuiB. Haul.
YH-T iM. Tapaca Les4eHka, IH-T dinonorii. — Kuis,
2018. — 268 c.

>KosHuu O. B. BukopucTaHHs Grior-TexHosorin
B HaB4YaHHi MamnbyTHiX >XypHarnicTiB npodecinHo
OpiEHTOBAHOMY aHIIIOMOBHOMY MMCEMHOMY Chifl-
KyBaHHIO : HaBdy.-meTog. nocid. — BiHHuug : TOB
«[pyk», 2017. - 111 c.

>KoeHuu O. B. MeTtoguka HaB4YaHHA npodhe-
CINHO OpIEHTOBAHOIO aHIMOMOBHOIO MUCEMHOI0
CMiNKyBaHHA ManOyTHIX ypHanicTiB 3acoba-
MU OrOr-TeXHONOrIN : AWC. ... KaH4. neqd. Hayk :
13.00.02 / >KosHn4 Onecst BonogumumpisHa ; M-Bo
OCBITW | Hayku YkpaiHu, KuiB. Hau,. yH-T iM. Tapaca
LLlesueHka, IH-T chinonorii. — Knie, 2018. — 303 c.

3abonotHa M. |. Metoguka HaB4YaHHA aygi-
IOBaHHS1 @HIMOMOBHUX MYyGRILMCTUYHMX TEKCTIB
CTapLUOKIacHWKIB B yMoBax MNpPOifibHOro Has-
YaHHSA : auc. ... kang. neq. Hayk : 13.00.02 / 3a-
6onotHa MapwvHa IropiBHa ; M-BO OCBITY i Hayku
YKpaiHu, KuiB. Hau,. yH-T iM. Tapaca LLles4eHka, IH-T
dinonorii. — Kuig, 2015. — 254 c.

3abonotHa M. |. HaB4aHHS ayaitoBaHHS aHro-
MOBHMX NYyGMILMCTUYHMX TEKCTIB CTapLLIOKITACHUKIB
B Y MOBax NpoqifibHOr0 HaBYaHHS : HaBY.-MeTOof,.
noci6. — Kuie : 3HaHHs Ykpainu, 2014. — 103 c.

3apopoxHa O. |. dopmyBaHHA y ManbyTHiX
nikapiB HiMeLbKOMOBHUX KOMYHIKaTUBHUX CTpa-
TErin y peuenTtMBHUX BUAAX MOBIIEHHEBOI gi-
ANBbHOCTI : AWC. ... KaHA. ned. Hayk : 13.00.02 / 3a-
popoxHa Onbra IBaHiBHa ; M-BO OCBITU i Hayku
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YKpaiHu, KuiB. Hau,. yH-T iM. Tapaca LeB4yeHka, IH-T
dinornorii. — Kuis, 2018. — 249 c.

3aspHa [|.C. [HdwucraHuinHmi kypc English
Reasoning Writing for Law Students. — Pexxum go-
ctyny: https://dl.knu.ua/course/view.php?id=9264.

3aspHa |. C. MeTtoamka AUCTaHLiIAHOIO HaB-
YaHHA aHMMiNCbKOro aprymMeHTaTMBHOIO MNUCEM-
HOro0 MOBIEHHSI ManOyTHIX NpaBO3HAaBLIB : OuC.
... KaHg. nea. Hayk : 13.00.02 / 3asgpHa IHHa Cep-
rilBHa ; M-Bo ocBiTW i Hayku YkpaiHu, KuiB. Hau,.
yH-T iM. Tapaca LLee4eHka, IH-T dpinonorii. — Kuig,
2019. — 228 c.

KaBuubka T. . @opMyBaHHS TEKCTOTBIPHOT KOM-
NeTeHTHOCTI ManbyTHIX inonorie y NMCbMOBOMY
nepeknagi 3 ykpaiHCbKOl MOBU Ha aHIMINCbKY : OuUC.
... KaHg. neq. Hayk : 13.00.02 / KaBuubka Tamapa
IBaHiBHa ; M-BO OCBITU i Hayku YkpaiHu, Kuis. Hau,
YH-T iM. Tapaca Les4veHka, IH-T doinonorii. — Kuis,
2015.-304 c.

Kingpacb |. B. 36ipHuk BnpaB 3 bopmyBaHHS
TYPELbKOi YCHOMOBIIEHHEBOI KOMMETEHTHOCTI Y
MOHOIMOMNYHOMY MOBMEHHI (4nA CTyAeHTiB 1-ro Ta
2-ro poKy HaBYaHHs) : HaBY. nocib. — Kuie : Pangy-
ra, 2015. - 74 c.

KiHopack |. B. HaB4aHHA ycHOro TypeubKo-
ro MOHOSOMYHOr0 MOBMEHHS CTYOEHTIB MOBHUX
crieuianbHOCTEN (MOYATKOBUW PIiBEHb) : AWUC. ...
KaHa. ned. Hayk : 13.00.02 / Kingpack lpuHa Bo-
nogumupisHa ; M-Bo ocCBITU i Hayku YkpaiHu, Kuis.
Hau. yH-T iM. Tapaca LeB4eHka, IH-T chinosnorii. —
Kuig, 2016. — 239 c.

KoHosanw4yk C. A. MeToauka iHTerpoBaHoro
HaB4YaHHS MPOMECINHO OpiEHTOBAHOI aHrOMOB-
HOro MUCEMHOrO CMiNKyBaHHS XXYPHanicTiB @ guc.
... kaHa. neq. Hayk : 13.00.02 / KoHoBank4yk CBiT-
naHa AngpiiBHa ; M-Bo OCBITU i Haykn YKpaiHw,
KwiB. Hau,. yH-T iMm. Tapaca LLes4yeHka, IH-T cpinoro-
rii. — KuiB, 2017. — 240 c.

Kpucak J1. B. MeToanka HaB4aHHS ManbyTHiX
nikapie 3aranbHOT NpakTUKKU aHrIOMOBHOMO Mpo-
EeCINHO OPIEHTOBAHOMO AianoriYHOr0 MOBMEHHS
: Ouc. ... kana. ned. Hayk : 13.00.02 / Kpucak Napu-
ca BacunisHa ; M-Bo ocBiTY i Hayku Ykpainu, Kuis.
Hau. yH-T iM. Tapaca LeByeHka, IH-T dpinonorii. —
Knis, 2016. — 285 c.

Kysno H. M. English for civil engineering
students : HaB4. nocid. — PiBHe : HYBITI, 2017. —
166 c.

Nazoperko J1. B. English for Mathematicians :
Hagu. nocio. — Kuis, 2014. - 97 c.

JTazopeHko J1. B. HaB4aHHA aHIMOMOBHOIO MO-
HOIMOMYHOrO0 MOBJEHHSI ManbyTHIX MaTeMaTukiB 3
BMKOpUCTaHHAM Beb-kBecTy : guc. ... KaHA. nea.
Hayk : 13.00.02 / NasopeHko Jtogmuna Bonoau-
MupiBHa ; M-BO OCBITU i Haykn YkpaiHu, KuiB. HaL.
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yH-T iM. Tapaca Les4veHka, IH-T doinonorii. — Kuis,
2016. — 251 c.

JintBnHenko |. HO. English for Navigators:
Reading Comprehension: HaB4anbHWUM NOCIOHUK 3
aHMINCLKOI MOBUM NS KypCaHTIB MOPCbKMX 3akna-
[iB. — XepcoH : ArnaHrt, 2014. — 78 c.

JintBuHenko |. KO. MeToamka HaB4YaHHS CTy-
JEHTIB TEeXHIYHUX CcreuianbHOCTEN aHIMTOMOBHO-
r0 YATAHHS Ha 3acagax iHTerpadii : guc. ... KaHg.
nea. Hayk : 13.00.02 / JIntBuHeHko IpuHa KOpiiBHa
; M-BO OCBiTW i Haykn YKpaiHu, KuiB. HaL. yH-T iM.
Tapaca LUes4veHka, IH-T doinonorii. — Kuis, 2015. —
255 c.

Ma MiHb. MeTogmka HaBYaHHS CTYOEHTIB
MOBHUX creuiaribHOCTEN YCHOro KUTanWCbKOro
OianoriyHoro MOBJIIEHHA Ha cepefHbOMY PiBHI :
auc. ... kaHa. neq. Hayk : 13.00.02 / Ma MiHb ; M-Bo
OCBITU i Haykn YKpaiHu, KuiB. Hau,. yH-T iM. Tapaca
LLlesueHka, IH-T chinonorii. — Knis, 2018. — 190 c.

MacnoBa C. A. AHmmiicbka MoBa ANt BUMHO-
po6is / J1. I. Mopceka, C. A. Macnosa. — Opgeca :
OHAXT, 2015. - 57 c.

Macrnosa C. A. MeTtoamka HaB4YaHHSA aHrmo-
MOBHOMO NPOECiNHO OPIEHTOBAHOIrO CNiflKyBaH-
HS ManbyTHiIX BMHOPOGIB Ha 3acajax KOHTEKCT-
HO-iHTEerpoBaHoOro nigxogy : AuC. ... KaHa. neq.
Hayk : 13.00.02 / Macnosa CsitnaHa AkisHa ; M-Bo
OCBITU i Haykn YKpaiHuu, Kuis. Hau,. yH-T iM. Tapaca
LLlesueHka, IH-T chinonorii. — Knis, 2016. — 224 c.

Macnoea C. A. Metoguueckne ykasaHus K
NPaKTUYECKMM 3aHATUSAM MO Kypcy «VIHOCTpaHHbIN
A3bIK» (QHIMUACKUN A3bIK) ANS CTygeHToB, oby-
varomxcs no yyebHomy nrnaHy 6akanaBpoB crie-
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The article focuses on the Language Pedagogy research conducted at the Institute of Philology, Taras Shevchenko Na-
tional University of Kyiv. In particular, it gives an overview of the publications as well as the doctoral theses defended at the
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