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UNDERSTANDING UKRAINIAN UNIVERSITY TEACHER’S FAMILIARITY WITH THE CEFR/
CV: ESTABLISHING UNIVERSITY TEACHER’S PROFILE IN A LOCAL CONTEXT

Abstract

The article reports on the preliminary findings regarding Ukrainian university teachers’ familiarity, knowledge
and experience in the use of the CEFR/CV as well as teachers’ perceived training needs in order to master the
documents. The data were collected via a structured questionnaire among 52 university teachers from Ukrainian
universities. Descriptive statistics was used to interpret the data. The results indicated teachers’ high level of
familiarity with the documents and their awareness of the significance of the CEFR/CV for promotion standard,
equity and transparency in learning, teaching and assessment. Also, the university teachers claimed to use the
CEFR/CV in various contexts: to develop syllabi, tests, exams, and teaching materials. The findings showed
that the documents are also recognised as tools for developing students’ self-directed learning. However, the
respondents of the study voiced the need for further professional training in every CEFR/CV-related area offered
in the questionnaire. Moreover, the data reported some inconsistencies in responses, which might be the result
that most teachers familiarised themselves with the document independently and only partially. These findings led
the authors to the conclusion that a comprehensive course on the CEFR/CV conducted by experts in the field is
necessary.

Key words: the CEFR/CV, teachers’ literacy, experience in the use, Ukrainian universities, teacher’s profile.

Introduction

The Common European Framework of Ref-
erence (the CEFR), published in 2001, has been
recognized as a sound comprehensive basis
for the mutual recognition of language qualifica-
tions and as a reference framework that helps
learners, teachers, course designers, examining
bodies and educational administrators to pro-
vide a transparent, universally understandable
and comprehensive view on language teaching,
learning and assessment (Cagataya & Gurocak,
2016; Little, 2012; Nagai et al., 2020; Silu, & Kir,
2014; Cambridge ESOL Examinations, 2011).

The introduction of the CEFR (2001) has trig-
gered many professionals to apply the framework
in a variety of classroom and assessment con-
texts. The framework has been used to match
curriculum and learning outcomes; to align tests
and examination criteria to the CEFR; to raise
students’ self-awareness about their progress
and help them with self-directed learning; to

select and develop teaching materials etc. (Lit-
tle, 2012; Nagai et al., 2020). The Companion
Volume (2020) to the CEFR (CEFR/CV) has
addressed current areas of language teach-
ing pedagogy and introduced new perspectives
of language education, in particular, descriptor
scales for new areas such as mediation and plu-
rilingual and pluricultural competences (Council
of Europe, 2020).

Many countries all over the world have used
the CEFR with the hope to bring about the
change for improvement and to enhance lan-
guage education (Alas & Liiv, 2014; Alih et al.,
2020; Fleckerstein et al. 2018; Levy, 2020; Ngo,
2017; Suld & Kir, 2014). The document was pri-
marily envisaged to ‘synchronize the language
teaching, learning and assessment’ (Fulcher,
2004). However, for many years the CEFR has
been mainly associated with standards-based
assessment alone, that in many ways has out-
shadowed its initial purpose (Fulcher, 2010). As
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the result, the limited knowledge on the CEFR
philosophy and its uses has been identified as a
reason for its weak or insufficient implementation
in teaching and assessment for learning (Alas &
Liiv, 2014; Alih et al., 2020; Leucht, 2012; Nagai
et al., 2020; Nikolaeva, 2019; Silu & Kir, 2014).
Thus, understanding teachers’ degree of litera-
cy with the CEFR, their beliefs about and knowl-
edge of the document are important in order to
reform existing educational policies and local
teaching/ assessment practices in language
learning programmes. This article includes a
conceptual discussion of the role of the CEFR/
CV in language teaching and assessment in
Ukraine including aligning teaching materials/
textbooks, tests and examinations, syllabuses
and courses to the CEFR/CV; implementing an
action-oriented approach; using criteria for self-
and peer-assessment. The purpose of the pa-
per is to conduct an empirical investigation into
Ukrainian university teachers’ familiarity, experi-
ence and perceived training needs. The results
and discussion might be considered to present a
generalised Ukrainian university teacher CEFR/
CV profile and the understanding of the CEFR /
CV-related training needs.

Literature review

The CEFR/ CV in language teaching and
learning

In educational contexts, the CEFR/CV
(2001/2020) documents pursue several objec-
tives (Fleckenstein et al., 2018; Little, 2012;
Nagai et.al., 2020; North, 2020). They are useful
in helping teachers share a common understand-
ing about their learners’ level across educational
institutions as they declare a common quality ref-
erence for language proficiency. The documents
may also be utilized to help teachers develop
their syllabuses or curriculum and decide on the
selection of teaching materials, as they provide
a ready-made set of objectives for a language
class through outlining detailed communicative
purposes for each level (pre-A1, A1, A2, B1, B2,
C1, C2). Regarding language assessment, the
CEFR is most often linked with standardized
testing and assessment, as the document is of-
ten drawn upon to identify the language scope
of a testee (Fulcher, 2010). In this regard the
research indicated e.g. by Fleckenstein et. al.

(2018) that CEFR-based judgments lead to more
accurate estimations of language proficiency be-
tween students in a class. Moreover, the general
‘action-oriented’ approach of the CV in particular
advocates teaching methodologies and learn-
ing practices (Piccardo & North, 2019). This ap-
proach suggests that the teaching methods meet
learners’ communicative needs and promote
learner autonomy through self-directed learn-
ing, self-reflection and self-management (Little,
2012). Besides, an action-oriented approach also
involves needs analysis in order to implement key
principles of the Council of Europe which view a
language user as an active agent who mobilize
their resources to accomplish tasks (CEFR/CV,
2001/2020).

Research on teachers’ familiarity with and
perception of the CERF/CV.

Teachers play a vital role in the implementa-
tion of the CEFR/CV principles and objectives in
the (foreign) language classroom (2001/2020).
That's why teachers’ familiarity with the docu-
ments and their ability to utilize the document in
teaching, learning and assessment is essential.
Yet Diez-Bedmar and Byram (2018) demonstrate
that teachers either are not familiar with the doc-
ument in its full scope, lack understanding of its
philosophy and skills how to introduce goals of
the document in language teaching or have res-
ervations concerning its effectiveness . For ex-
ample, Suld and Kir (2014) reported that even
though the majority of the Turkey-based teach-
ers who participated in their study were familiar
with the document, they neither implemented an
action-oriented approach to teaching, introduced
practices that promote students’ autonomy nor
gave equal focus to all language skills. Another
qualitative study which aimed at gauging seven
Malaysian English language teachers’ knowl-
edge and beliefs on the CEFR, reported overall
teachers’ familiarity with the philosophy and the
teaching methodology of the CEFR-based syl-
labus (Alih et al., 2020). At the same time, the
teachers reported that they were inexperienced
in the application of the communicative method
in practice. Also, the teachers voiced a general
agreement that they needed assistance through
pre-service and in-service training to become
confident CEFR users.
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Similar results were reported by Cagataya and
Gurocak (2016), who investigated Turkish private
and state university teachers’ familiarity and expe-
rience with the CEFR. The findings indicated that
both state and private university teachers were
aware of the importance of the CEFR in develop-
ing curricula. However, a significant difference in
CEFR-based teaching experience was reported
between the two cohorts of teachers, which was
due to the CEFR-based training that the private uni-
versity teachers had received. Moreover, both co-
horts stated the need for consistent pre-service and
in-service training that educate teachers on CE-
FR-based objective setting, materials development
and evaluation. Research by Fleckerstein, Koller,
and Leucht (2018), who investigated differences in
the accuracy of judgements based on the CEFR de-
scriptors and conventional grading, evidenced that
CEFR-based judgements of teachers were more
accurate than the judgements of the teachers who
used conventional grading which is established on
teachers’ perception of their students’ language lev-
el. This finding is especially important for the coun-
tries where admission to university is based on the
final English grades received at school.

Ample research on the CEFR pertained to the
development of the CV (2020). The CEFR/CV
is the result of the CEFR evolution that presents
the CEFR updates and extends in the light of de-
velopments in the field of teaching, learning and
assessment (North, 2020). Apart from expanding
and promoting the key messages of the CEFR for
learning and teaching such as an action-oriented
approach, mediation and plurilingualism, the CV
(2020) also addresses the areas that were criti-
cized as being neglected in the main document.
For example, it clarifies the existing descriptors
and adds newly developed ones (Pre-A1); outlines
the repertoire of the learner as a social agent in
an action-oriented teaching and learning that can
inspire more integrated, richer, collaborative class-
room tasks (North, 2020). Also, the CV encourag-
es the promotion of cross-linguistic mediation and
plurilingual/pluricultural competence. Thus, the CV
is a comprehensive tool that brings amendments
to the CEFR-related gaps that received most crit-
icism from researchers and practitioners’. Also,

" Some areas of criticism, however, have still not been
addressed in the CV (see an overview in Vogt & Quetz,
2021).

the CV attempts to embrace current pedagogical
perspectives. At the same time, little research has
been done on the CV implementation in teaching
and assessment. According to Levy (2020), there
are no conclusive findings yet to evidence an ac-
curate adaptation of an action-oriented approach
in the classroom. Besides, the researcher pointed
out to the gap in the degree of familiarity with and
expertise in the use of the CEFR/CV between as-
sessment experts and teachers in the classroom.

The CEFR/CV in the Ukrainian educational
system

Like many other European countries, Ukraine
has adopted the CEFR in order to bring about
change in its educational system and to align
its language education to an international level
(Nikolaeva, 2019). The levels of language profi-
ciency have been adopted in order to determine
language proficiency students are supposed to
attain at all educational levels: primary, basic
secondary and profession oriented secondary
and tertiary (Language education policy profile,
2008-2011; Nikolayeva, 2019; New Ukrainian
school, 2016). Also, the language proficiency lev-
els were recorded in the FL National Curriculum
in English for students of linguistic specialties
(Nikolayeva, 2001). Moreover, the CEFR-based
principles have been reflected in local syllabus-
es and programme descriptions as the document
has been viewed to be a useful instrument to
define principles, approaches, aims, content, ob-
jectives, methodology, selection of relevant ma-
terials, learning objectives, language proficiency
levels, etc. (Nikolayeva, 2019). However, litera-
ture analysis on the implementation of the CEFR
into Ukrainian contexts (Dexter, 2019; Kvasova
and Kavytska, 2014; Kvasova et al., 2019; Niko-
layeva, 2019) revealed that there might be the
need for more rigorous CEFR-related training
of academics and practitioners. The results of
a study among 67 Ukrainian university profes-
sors carried out in 2010 demonstrated that only
19.4% of them were familiar with CEFR-related
publications and lacked experience in aligning
locally developed tests and exams to the CEFR
(Nikolayeva, 2019). Little improvement was re-
ported in 2012 with 28% of the professors be-
ing familiar with the document (ibid.). The same
study also showed that Ukrainian academics had
zero experience in designing CEFR-based ex-
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ams (ibid.). According to other research findings
(Dexter, 2019; Kvasova & Kavytska, 2014; Kva-
sova et al., 2019), general concerns for Ukrainian
educational systems at tertiary level are an intu-
itive approach to assessment and absence of
assessment criteria; learning-oriented assess-
ment practices (Turner & Purpura, 2016) are not
commonly employed to foster learning; the lack
in student-centered practices in teaching overall
and the lack of methods employing assessment
for learning in particular. Also, a study conducted
in 2018 among professors from 15 countries in-
cluding Ukraine reported a low level of familiarity
with CV 2018 (Nilolayeva, 2019). No research,
to our knowledge, has been done yet to estab-
lish the level of familiarity of Ukrainian university
teachers with the CV 2020. According to Nikolae-
va (2019), the results of the questionnaire sur-
vey demonstrated the need for the participants’
further training to use the updated version of the
CEFR and other related materials.

Method

The main purpose of the study is to under-
stand Ukrainian university teachers’ degree of fa-
miliarity/ knowledge/ awareness with the CEFR/
CV. The study aims to achieve its objective
through the following research questions:

RQ 1. What is Ukrainian university teachers’
familiarity with the CEFR/CV?

’

RQ 2. What is Ukrainian university teachers
experience with the use of the CEFR/CV?

RQ 3. What are Ukrainian university teachers
training needs in mastering the CEFR/CV?

Study design

The current study adopted a quantitative
method which is used to collect explicit numeri-
cal evidence within a certain context (Cresswell,
2003). Among the strategies of inquiry of a quan-
titative method a small-scale survey was em-
ployed. A questionnaire survey was chosen be-
cause it was hoped to yield general tendencies
as results for the present sample of Ukrainian
university teachers that could provide a starting
point for further in-depth investigation.

Participants

A total of 52 foreign language teachers, repre-
senting different universities in Ukraine were invited
to complete the questionnaire. Convenience sam-
pling was used for the purpose of this study, which
means that a researcher involves a cohort of peo-
ple readily available for the study (Dérnyei, 2007).
In this research the respondents were members
of Ukrainian Association of Language Testing and
Assessment who also received consistent training
and upgrading in language testing and assess-
ment, this is why they can be believed to be active
and interested members of communities of practice
in Ukrainian higher education institutions. The par-
ticipants’ bio-data can be seen in Table 1.

Table 1
The Respondents’ (n=52) Biodata
Age

23-28 29-36 37-45 45-55 <56

- 6 (11.5%) 27 (51.9%) 12 (23%) 7 (13.4%)
Teaching experience

0-5 5-10 10-15 15-20 20-25

3 (5.8%) 5 (9.6%) 10 (19.2%) 16 (30.7%) 18 (34.6%)

Courses teachers teach

General English

GE Grammar

GE Phonetics

ESP

EAP

42 (80.7%)

17 (32.6%)

7 (13.4%)

31 (59.6%)

20 (38.4%)

The level of teaching

Bachelor Master PhD students Postdoctoral International students
stodents
44 (84.6%) 34 (65.3%) 13 (25%) 9 (17.3%) 9 (17.3%)
Qualification
Specialist Master PhD DrSc
3 (5.7%) 8 (15%) 40 (76.9%) -
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As table 1 shows, the age of the respondents
ranged from 29 to over 56, with the majority
ranging from 37 to 45. Regarding qualifications,
first it should be noted that seven levels with a
junior specialist to be the lowest degree of high-
er education graduates and a Doctor — the high-
est scientific degree operate in Ukrainian higher
education. In this study, 41 of the respondents
held PhDs in English language education or Lin-
guistics, eight had master’s degrees; three held
diplomas of Specialist. Their teaching experience
in tertiary language education ranged from 5 to
25 years: 18 teachers reported to have taught
for around 25 years; 16 teachers had around
20 years’ experience; 10 teachers — around 15
years’ experience; 5 teachers — 10 years’ experi-
ence; 3 teacher-5 years’ experience. The respon-

dents were teaching a variety of courses: 36%
of teachers taught General English (GE); 26% —
ESP; 17% — EAP; 15% — GE grammar; and 6% —
GE phonetics. Most of the teachers taught at
Bachelor (41%) and Master (31%) levels, 12%
of the participants taught PhD students and 8%
post-doctoral and/or international students.

It can be concluded that the respondents in
the survey have a high educational qualification
and that they are very experienced university
teachers.

Data Collection

A structured questionnaire was used to col-
lect data to answer the research questions. The
finalisation of the questionnaire was undertaken
in four stages (Figure 1).

Develop . A(.japt_ .
Pilot questionnaire
construct of the e L T
uestionnaire questionnaire on the results questionnaire
L of the piloting

Finalise ‘

Fig. 1. Stages of Questionnaire Design

The questionnaire was developed by the au-
thors of the article. The construct was inspired by
Nagai et al. (2020) whose focus is to help teach-
ers grasp key concepts, ideas and philosophy of
the CEFR/CV and their implementation in learn-
ing, teaching and assessment. The questionnaire
was piloted among 37 university teachers of for-
eign languages representing different universities
of Ukraine. The pilot version of the questionnaire
was then operationalised and adopted according
to the comments reported by the teachers who
participated in piloting. The finalised question-
naire included four sections that garnered the
information about Ukrainian university teachers’
familiarity with the CEFR/CV (section A); their
experience in employing the CEFR/CV in their
professional life (sections B, C, and D) and their
training needs (section E, see Appendix 1).

Section A included three closed-response
items aimed to explore tertiary teachers’ familiar-
ity with the CEFR/CV. The purpose of sections
B, C and D was to obtain the information about
varied teachers’ skills of using CEFR/CV in teach-
ing, development of teaching materials and as-

sessment practices. Section B (questions 4, 5)
inquired about teachers’ professional activities
that engaged them in using the CEFR/CV and in-
cluded both closed-response items and open-end-
ed questions. Open-ended questions 4b and 4c
asked the teachers to specify the information
about the courses and tests/ exams they used
the CEFR for Section C (questions 6-9) aimed to
investigate respondents’ subjective perceptions
of how teaching materials that they applied align
with the CEFR/CV. Section D (questions 10, 11)
focus on aligning self-constructed tests and self-
and peer-assessment practices to the CEFR/
CV. Section E established professional develop-
ment needs of Ukrainin teachers at tertiary level
in mastering the CEFR. The collected answers of
this section were seen as subjectively perceived
training needs. A 5-point Likert scale type was of-
fered for the answers in sections B, C, D, and E.
The application of a 5-point scale was prompted
by research findings that suggest that a 5-point
scale has been used to increase response rate
and decrease respondents’ level of frustration and
confusion (Babakus & Mangold, 1992).
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The general part of the questionnaire included
age, their teaching experience at university; the
courses and the level they teach at; and their
qualifications (see Table 2).

The questionnaire was administered online,
with all ethical aspects (anonymity, ability to
withdraw from participation etc.) being complied
with.

Table 2

Questions Included in the Teachers’ Questionnaire

Section Question no. Question content
Familiarity
A 1 Familiarity with the CEFR (2001)
2 Familiarity with the Companion Volume to the CEFR (2020)
3 Specifying the familiarity with the CEFR/ CV
Establishing experience in the CEFR/ CV
B: Aligning 4:a,b,c Specifying teaching/assessment practices for the use of the CEFR/CV
tcr;\? gEdFR/ 5 The use of the CEFR/ CV in developing syllabus for the course
teaching
C: Aligning 6 Aligning teaching materials with the CEFR/ CV
2\3 SEdFR/ 7 Aligning textbooks with the CEFR
teaching
material 8 Identifying the complexity of activities of the textbook aligned with the CEFR
9 The use of the CEFR/ CV while developing teaching materials and books
D: Aligning 10 The use of the CEFR/ CV in creating tests/exams
the CEFR/
S(;/S:r:i:ts_ 1 The use of the CEFR/ CV for conducting self- and peer-assessment
Professional development needs in mastering the CEFR/ CV
E: Training 12 General expertise in CEFR/ CV usage
needs 13 Perceived confidence in performing the CEFR/ CV-related activities
14 Perceived training needs to master the CEFR/CV
Personal data
15.1 Average age
15.2 Teaching experience in universities
15.3 Courses teachers teach
15.4 Level of teaching
15.5 Qualification

Data analysis

Descriptive statistics of the data (percentage,
mean, standard deviation etc.) were calculated
to interpret the findings collected through the
questionnaire. In this chapter the findings
are presented by tabulations of data by key
questions — for example, showing the most

frequent ways of familiarizing themselves with
the CEFR/ CV as reported by the respondents in
the study.

Results
For the purpose of this paper, namely, to
get an overall picture about teachers’ CEFR/CV
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profile at tertiary level in the Ukrainian context,
we explored the data of teachers’ familiarity
with the CEFR/CV, experience in the use of the
CEFR/CV, and the perceived training needs
in mastering the CEFR/CV. The results are
presented along the three research questions.

Establishing familiarity with the CEFR/CV
based on the closed responses.

Generally, teachers report a high level (80.8%)
of familiarity with the CEFR (2001). These results
are noticeably higher than in some European
countries, for example in Germany and Estonia,
where according to Leucht, Tiffin-Richards, Vock,
Pant, and Kdller (2012) and Alas and Liiv (2014),
only a small percentage of the participants of the
studies considered themselves familiar with the
CEFR or had used it in assessment practice.
In addition, the degree of Ukrainian university
teachers’ familiarity with the CEFR (2001) and its
CV has significantly improved in the last decade
(Nikolaeva, 2019).

In our study, the questionnaire findings
indicated that most commonly teachers
familiarized themselves with the CEFR
independently (42.3%), or through some teacher
training workshops/ programmes (38.5%).
Surprisingly, though, 19.2% of teachers have only
heard of the CEFR. A much lower percentage of
the respondents (57.7%) reported their familiarity
with the CV to the CEFR (2020): 32.7% of them

familiarized themselves independently and 25%
through some training programme. 25% of the
participants have only heard of the CEFR/CV and
17.3% have never heard of the document.

Figure 2 below specifies areas and the
fields of the teachers’ familiarity with the CEFR/
CV. According to the data, the overall familiarity
with the document is low, which is somewhat
contradictory to the data received in question 1
(familiarity with the CEFR — 80.8%) and question
2 (familiarity with the CV — 57.7%). Only 44.2 %
of the participants of the survey (23 teachers) are
familiar with the philosophy of the CEFR/CV that
stipulates an action-oriented approach to teaching
and assessment. Even fewer respondents
(40.4%) familiarized themselves mostly with the
scales and descriptors. And 36.5% (19 teachers)
checked the CEFR/CV-related concepts while
reading other papers. Some teachers learnt
about the document through participation in
training and workshops: 32.7% (17 teachers)
were involved in activities based on CEFR/
CV descriptors during workshops; 28.8% took
part in workshops on the CEFR/CV. 30.8% of
the respondents read the whole document. The
same number of teachers (30.8%) studied some
parts of the document thoroughly and only a
mere 15.4% of the respondent studied the whole
CEFR/CV thoroughly.

| have studied the whole CEFR/CV thoroughly _
| have studied some parts of the CEFR/CV thoroughly _
| have read the whole CEFR/CV to get the general idea _
| have read some parts, mostly scales and descriptors _
| know the philosophy of the Cerr/cv -

I have followed presentations/ took partin workshops
on the CEFR /CV

I have performed some activities based on CEFR/ CV
descriptors

I have looked up some concepts referred to or
mentioned in the papers | read

0%

5% 10% 15% 20% 25% 30% 35% 40% 45% 50%

Fig. 2.Teachers’ Knowledge on the CEFR/CV (n=52)
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Figure 2 suggests low (> 50%) level of
Ukrainian university teachers’ familiarity with the
CEFR/CV. Mostly, those teachers who are famil-
iar with the document studied, read or looked up
to only some of its parts. Besides, a mere third of
the teachers familiarize themselves with the doc-
ument under professional guidance during pre-
sentations or workshops. The results acquired
might testify for the need of a further training with
the CEFR and other related materials.

Establishing experience in the CEFR/CV
indicated on a 5-point Likert scale.

All questions in sections B, C and D were
grouped around how extensively teachers use
the CEFR/CV in their everyday professional
practices and explored teachers’ experience in
aligning the CEFR/CV and teaching, developing
teaching material and assessment.

Aligning the CEFR/CV and teaching

Generally, teachers reported quite high levels
(48-69%) of established experience in employing
the CEFR/CV in designing syllabuses, courses,
creating tests/exams etc. (question 4a). Most fre-
quently teachers used the CEFR/CV for creating
tests and exams (69%) and quite often for mark-
ing tests (61.5%), which, according to Alas and
Liiv (2014), is obvious, at least for the Ukrainian
context, ‘..as the CEFR is probably considered
by the majority of teachers as a testing docu-
ment’ (p.12). Also, very often teachers reported
to use the CEFR/CV for developing syllabuses
(67.3%) and designing courses (65.4%). Other
aspects of evaluation pertaining to teaching such
as developing teaching materials (55.8%), using
the CEFR/CV while undergoing professional de-
velopment activities (50%), evaluating language
learning needs (48.1%) or describing language
policies, as well as doing self-assessment (46%)
are represented slightly less compared to creat-
ing tests, marking and developing syllabuses and
courses. It is surprising, though, that on average
one fourth of the teachers rarely or never used
the CEFR/CV.

The analysis of the responses to question
4b showed that out of 52 teachers 40 teachers
(76.8%) developed courses based on the CEFR/
CV. The range of these courses is impressively
varied, e.g. English for Specific Purposes (ESP),
grammar, general English, academic writing and
rhetoric in communication in English, teaching
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English and teaching methodology, practical
translation, etc. Most frequently the CEFR/CV
was used to design courses in ESP (16 mentions
(30.7%)), General or Practical English (10 men-
tions (19.2%)) and teaching English methodolo-
gy (5 mentions (9.6%)). Moreover, the respons-
es to question 5 demonstrated that 75% of the
participants (39 teachers) found the CEFR/CV
significant for developing a syllabus for a course:
69% of them often or very often used the doc-
ument as a benchmark for developing syllabus-
es; 64% often or very often relied on the national
CEFR-related curriculum and 60% relied on a
selected CEFR/CV related textbook; and 64% of
the respondents often or very often aligned the
textbook objective with the CEFR/CV. Besides,
roughly half of the respondents (53.8%) believed
that they often had to include the objectives that
reflect learners’ real-life needs irrespective of the
fact whether the syllabus is based on the CEFR/
CV or not.

The data show that 35 teachers (67%) used
the CEFR/CV for creating tests and exams which
matched Fulcher’s (2010) inference that the
CEFR was mainly applied for standards-based
assessment. Most often teachers reported the
use of the CEFR/CV for developing summative
tests at the end of the term or completion of the
course for levels A1-B2. The document was also
applied for high-stakes exams such as the final
qualification exams for Bachelor students or en-
trance exams for Master students. Moreover,
the CEFR/CV was utilized as a part of formative
assessment of listening, speaking, writing and
reading skills. Thus, an overall analysis of the
information provided in question 4c showed that
nearly three quarters of the participants used the
CEFR/ CV while creating exams.

Aligning the CEFR/CV and teaching mate-
rial

This part of the questionnaire (questions 6-9)
primarily refers to teachers’ skills to relate teach-
ing material with the CEFR/CV. Four potential
uses of the CEFR/CV with teaching materials
were suggested in the questionnaire: 1) course
evaluation; 2) textbook evaluation; 3) conceptual
and language complexity of the tasks and activi-
ties evaluation 4) process of developing teaching
material and textbooks.
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A high confidence level can be detected
among the participants of the study about their
abilities to match the course objectives and tasks
to real life language needs (question 6). 62%
of the teachers claimed that the ability to eval-
uate course characteristics is a part of their daily
teaching. Also, most of the participants agreed
that the teaching materials applied align with the
CEFR/CV. For example, 63% expressed a high
level of agreement that objectives and the tasks
of the course based on a textbook aligned with
the CEFR/CV match all-real life needs of the
learners. However, 23% of the teachers indicated
that there are mismatches between the real-life
needs of the learners and the course objectives
and tasks. Furthermore, 59.6% of teachers also
reported that only some of the real-life language
needs of the learners matched the course objec-
tives and tasks in the course based on a textbook
aligned with the CEFR/CV; and only roughly 10%
claimed the opposite. A further investigation
based on qualitative data such as e.g. interviews
that will encourage teachers to share evidence
of mismatch in the course based on a textbook
aligned with the CEFR/CV may be necessary.

The CEFR/CV is obviously one of the most
important documents for the European language
community that serves the objectives of improving
language teaching and learning (Alas & Liiv, 2014;
Cagataya & Gurocak, 2016). This opinion was
unanimously shared by the teachers engaged in
the study who made a point of choosing a text-
book aligned with the CEFR/CV (question 7). 67%
of the teachers also often or very often checked
whether the book that claimed to be aligned with
the CEFR/CV really covers the relevant skills and
competences. Yet, 60% of teachers claimed that
they often or very often evaluated whether the
textbook matched their teaching philosophy rather
than its alignment with the CEFR/CV. Again, the
data is inconclusive as it is not obvious what is
a more significant criterion in selecting a textbook
for a Ukrainian English teacher at the tertiary lev-
el — it being aligned to the CEFR/CV or it match-
ing one’s professional beliefs or both. At the same
time, a staggering 92.3% of respondents indicated
that if the textbook is aligned to the CEFR/CV the
conceptual and language complexity of the tasks
and activities are relevant (question 8).
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Regarding the teachers’ experience in develop-
ing the teaching material and textbooks, the CEFR
serves very frequently as a blueprint for develop-
ing teaching materials and textbooks. Thus, 78.8%
of respondents compared teaching objectives with
those set in textbooks and aligned with the CEFR;
66% of teachers often or very often compared their
teaching objectives with the CEFR. Yet, an impres-
sive 53% often or very often relied on their intuition
and teaching experience rather than on the docu-
ment and 39% claimed to do it sometimes.

Aligning the CEFR/CV and assessment

In this section the questionnaire items (ques-
tions 10 and 11) were concerned with the uses of
the CEFR for designing tests and implementing
self- and peer-assessment practices. Alas and
Liiv (2014) stated that most teachers at all lev-
els tend to primarily regard and use the CEFR
as guidelines for conducting assessment and
marking students’ work. In a Ukrainian context,
the CEFR is also viewed as a benchmark for as-
sessment. The general practice is that Ukrainian
teachers both design their own progress/achieve-
ment tests and use ready-made tests. In most
cases, the participants of the study reported that
they checked if the construct of the tests offered
by the textbook matched the CEFR proficiency
descriptors (59%); or they used ready-made tests
that were aligned to the CEFR (54%). 57% of the
teachers checked the relevance of the construct
of self-made tests with the CEFR descriptors
and scales and 51% compared self-designed
tests with ready-made tests that were aligned
to the CEFR. Yet, 26% of the participants of the
study often or very often used tests offered by
the textbook without questioning their alignment
to the CEFR and as many as 43% of the teach-
ers claimed that they often designed tests them-
selves, relying on teaching experience.

Another important finding of this section was
that an impressive 62% of the teachers admitted
that they often or very often modified the complex-
ity of ready-made tests to the actual CEFR level
of their students or test takers. This might be an
indication that there is an understanding among
the participants of the study that the document
cannot be regarded as some normative docu-
ment. Instead, the document should be modified
and adapted in every local context (Cambridge
ESOL Examinations, 2011).
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Question 11 focused on how self- and
peer-assessment practices of the respondents
aligned to the CEFR. The teachers understood
the importance of criteria for self- and peer-
assessment to be efficient, as 75% of the
respondents claimed that they always helped
students identify some criteria and 46% never
or rarely asked their students to rely on their
impressions while conducting self or peer-
assessment. The data also demonstrated that
the CEFR-based can-do statements are much
more often introduced and explained to students
than ‘I can do statements’ from the European
Language Portfolio (64% vs 49%). Also, 51% of
the teachers found it necessary to tailor the CEFR-
based can-do statements and 41% customized ‘|
can do statements’ from the European Language
Portfolio to their actual context and needs.

Professional development needs in
mastering the CEFR/CV

This section presents the findings about the
respondents’ professional development needs
in mastering the CEFR/CV, with items about
the teachers’ perceived level of their CEFR/
CV proficiency (question 12); their perceived
confidence in performing CEFR/CV-related
activities; and questions about the teachers’
perceived professional training needs in the
CEFR/CV.

61% of the respondents expressed a
high degree of confidence about themselves

as CEFR/CV users. A proficiency level was
claimed by 5 respondents (9.6%); 7 teachers
(13.4%) perceived themselves confident users
of the CEFR/CV and 20 teachers (38%) —
quite confident. The other 38% of the teachers
reported to be developing (30.4%) and beginning
(7.6%) users. These results are consistent with
the data of question 13 which indicated overall
perceived confidence (69%) in performing most
of the CEFR/CV-related activities offered in the
question item. An impressive 82.8% believed
themselves to be able to successfully distinguish
between CEFR levels; 78.8 % — implement an
action-oriented approach in their teaching. 75%
of the teachers reported to successfully locate
scales and descriptors; use the CEFR to align
and develop materials; match tests offered in
the textbooks to the CEFR levels and explain
to students the purpose and use of the CEFR.
Respondents expressed a slightly lower level
of confidence in their ability to match activities
offered in textbooks to the CEFR levels (67%),
adapt CEFR descriptors to local needs (65%), or
align self-constructed tests to the CEFR (59.6%).
The teachers’ confidence only dropped a little
when asked about their ability to perform CV-
related activities — to apply descriptor scales for
mediation, plurilingualism and pluriculturalism
in their teaching with roughly half (55.7% and
51.9%) of the teachers claiming to be able to
perform these activities successfully.

Table 3
The Results of Question 13 Gauging Teachers’ Confidence of Performing the CEFR/CV-related
Activities
Question 13 n=52
Neither .
| feel confident when... Strongly Agree agree nor Dis- S_trongly
agree di agreer disagree
isagree
applying an action-oriented ap- | g 1530,y | 33(63.5%) | 8(15.3%) | 3 (5.8%) 0
proach in my teaching.
locating scales/descriptors in the
CEER when needed. 9 (17.3%) 30 (57.7%) 10 (19.2%) | 3 (5.8%) 0
using information from the CEFR to 9 (17.3%) 30 (57.7%) 10 (19.2%) | 3 (5.8%)
align/develop materials. ' ' ) ’
matching students’ language profi- o o o o
ciency with the CEFR levels. 12 (23.1%) 31 (59.6%) 6 (11.5%) 3 (5.8%)
matching activities offered in text-
books with the CEFR levels. 10 (19.2%) 25 (48%) 11 (21.2%) | 6 (11.5%)

13
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Continuation of the table 3

matching tests offered in textbooks/
exams preparation booklets with the
CEFR levels.

10 (19.2%)

29 (55.7%) | 9(17.3%) | 4 (7.7%)

adapting CEFR descriptors to local

o
needs. 8 (15.3%)

26 (50%) 16 (30.1%) | 2 (3.8%)

aligning self-constructed tests to the

CEFR. 5(9.6%)

26 (50%) | 17 (32.7%) | 4 (7.7%)

applying descriptors scales for pluri-
lingualism and pluriculturalism in my
teaching.

7 (13.5%)

20 (38.5%) | 17 (32.7%) | 4 (7.7%) | 4 (7.7%)

applying descriptors scales for me-

0,
diation in my teaching. 7 (13.5%)

22 (42.3%) | 16(30.1%) | 4 (7.7%) | 3 (5.8%)

explaining to students the purpose

and use of the CEFR/CV. 14 (26.9%)

25 (48%) 8 (15.3%) 3 (5.8%) 2 (3.8%)

The final question (question 14) concerning
CEFR/CV training needs demonstrated that
despite self-reported high levels of confidence
to perform in CEFR/CV-related activities,
the teachers likewise expressed the need
for further training. There is a large number
of the respondents who indicated an almost
equal need for every sort of training: 89%
expressed the wish to be able to contextualize
‘can-do-statements’ to enhance students’ self-
assessment and reflection skills; 88% — to teach
students to understand their progress; 85% — to
tailor the CEFR recommendations to the local
context; 82% — to fit teachers’ assessment to
the CEFR/CV philosophy; 82% — to evaluate
self-developed syllabuses and assessments,
linking them to the CEFR/CV; 81% — to develop
the CEFR-linked assessment; 79% — to navigate
the CEFR efficiently to find relevant information;
75% — to apply the CEFR to teachers’ teaching
and assessment; 75% — to develop CEFR-linked
syllabuses; 73% — to get a clear understanding
of the CEFR philosophy, including an action-
oriented approach (Figure 3).

In terms of most pressing training needs,
the data of question 13 yielded top three areas
of concern. The teachers expressed the least
degree of confidence about 1) aligning self-con-
structed tests to the CEFR/ CV; 2) applying de-
scriptor scales for mediation in their teaching; 3)
applying descriptor scales for plurilingualism and
pluriculturalism in their teaching. However, as
Figure 3 shows the teachers would like to receive

professional training in all kinds of areas men-
tioned in the questionnaire.

Discussion

The present research has added to a growing
body of the CEFR — studies by providing insights
into a Ukrainian university teacher CEFR/CV pro-
file and their CEFR/CV-related training needs.
The respondents of the questionnaire who were
university teachers and in their majority were
PhD and Master degree holders reported a high
degree of familiarity and expertise in the use of
the CEFR/CV in their professional life for variety
of purposes. Thus, the study confirmed a signifi-
cant influence of the document in the EFL class-
room in Ukrainian higher education institutions.

The findings of the questionnaire seem to
indicate that in its majority Ukrainian teachers’
level of familiarity with the CEFR/CV is obvious-
ly above average. The teachers found the doc-
ument to be a useful instrument for the elabo-
ration of language syllabuses for a wide range
of language courses, designing tests and exam-
inations and for developing teaching material
and textbooks. Similar findings were reported by
Alih et al. (2020) study who gauged Malaysian
school teachers’ engagement in the development
of CEFR-related teaching materials. Contrary to
the findings in this study, all informants in Alih et
al. (2020) indicated that the safest way to align
teaching with the framework was to use a CE-
FR-based textbook, which was approved by the
Ministry of Education. Workload and time pres-
sure made Malaysian teachers reluctant to em-
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.

m to geta clear understanding of the CEFR philosophy, including an action-oriented approach

m to applythe CEFR to teachers’ teaching and assessment

u to develop CEFR-linked syllabuses

to navigate the CEFR efficiently to find relevant information

= to develop the CEFR-linked assessment

® to evaluate self-developed syllabuses and assessments, linking them to the CEFR/CV

m to fit teachers'assessment to the CEFR/CV philosophy

® to tailor the CEFR recommendations to the local context

m to teach students to understand their progress

® to contexualize 'can-do-statements' to enhance students'self-assessment and reflection skills

Fig. 3 The Results of Question 14: Gauging the Teachers’ Training Needs

bark on the development of any additional mate-
rials matching the CEFR construct.

Another positive finding of the questionnaire
is that three quarters of the teachers in the study
claimed to check the relevance of the construct of
ready-made tests or self-designed tests with the
CEFR/CV. This might be an indication that there
is an understanding of an important message of
the framework that it is not a ‘seal of approval’
and it ‘cannot cover every possible language
context’ (Cambridge ESOL Examinations, 2011
p.4) but it should be tailored to and customised in
local contexts (ibid.). Besides, most of the teach-
ers report that they understand the importance
of criteria and can-do statements for students to
conduct self- and peer-assessment effectively.
The respondents in Alas and Liiv's study (2014)
similarly valued the CEFR because it is adaptable
to many language situations and local contexts
and is useful for the development of placement
tests and preparations to exams. «lt is a guide to
different kinds of evaluation; it allows the teacher
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to select/ customize resources; it serves a com-
mon framework for assessment and feedback.»
(Alas & Lii, 2014, p.13). However, a noticeable
group of teachers in the present study (19.2% for
the CEFR and 17.3% for the CV to the CEFR)
had never heard of the documents. Surprisingly,
these results can be seen as confusing as more
teachers (19.2%) have never heard of the CEFR,
which has been a key language policy document
in defining (foreign) language instruction and
evaluation in Europe for 20 years, while its Com-
panion Volume is a rather recent document of
2020 that complements the CEFR.

A study by Hakim (2015) shows an over-
all correlation between teacher experience and
assessment practices used in the classroom.
Similarly, Broek and Ende (2013) brought the
evidence of a strong link between the familiari-
ty with the framework and a general approach to
learning, teaching and material use. Still, it was
expected that some of the teachers in the present
study might place their intuition and teaching ex-
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perience above any document, despite its signif-
icance. Yet, the fact that half of the experienced
teachers claimed that they often relied on their
intuition and teaching experience while develop-
ing materials and textbooks or asked students to
rely on their impressions while conducting self-
and peer-assessment points that assessment in
Ukraine is not regulated by a common standard.
Kvasova & Kavytska (2014), in their investiga-
tion of Ukrainian teachers’ assessment literacy,
confirmed that an overwhelming majority of the
teachers in their study expressed the need for
training in reliability and validity both at the basic
and advanced levels. Moreover, the same study
brought evidence that university teachers tend
to depend on their intuition rather than making
grounded criteria judgments of learners’ perfor-
mance. In this regard, Elliot (1994) concluded
that when a policy conflicts with teachers’ expe-
riential knowledge regarding what practice works
the best in the classroom, then teachers often
find it difficult to change their way of teaching,
that also might be the case for the teachers in this
study. Additionally, Hai and Nhung (2019), in their
comprehensive review of literature, pointed out to
the research findings about ‘resistant to change’
teachers who are unwilling to implement innova-
tion to teaching’ (p.42). This often is the case of a
‘top-down’ adoption of the CEFR when the docu-
ment was forwarded to teachers without sufficient
explanation, training and contextualization (ibid.).
The findings of the present study also confirmed
that Ukrainian teachers possibly lack training in
the use of the CEFR/CV and need upgrading with
the respect of the CEFR/CV philosophy and its
potential use (82% expressed the need for the
training in integrating teachers’ assessment to
the CEFR/CV philosophy; 73% — to get a clear
understanding of the CEFR philosophy, includ-
ing an action-oriented approach). Besides, con-
tradictory findings of questions 6, 7, and 8 about
teachers’ skills to relate teaching material with
the CEFR/CV might indicate that, being more fa-
miliar with the CEFR/CV, respondents could give
clearer answers about their experience in the use
of the CEFR/CV.

There are other results that also appear
quite contradictory, for example regarding train-
ing needs related to the CEFR/ CV, 73% of the
respondents expressed the need to be able to
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get a clear understanding of the CEFR philos-
ophy, including an action-oriented approach,
while 78.8% of the teachers reported to feel con-
fident to implement an action-oriented approach
in their teaching. Many times, teachers did not
specify any exact problem area, and many times
the questionnaire yielded contradictory results.
Some further investigations such as follow-up in-
terviews or introspective methods would possibly
have provided further in-depth insights. The pres-
ent study, in analogy with Alas and Liiv (2014),
has not been able to establish any obvious areas
of Ukrainian university teachers’ further profes-
sional development as respondents expressed
the need for training or needed training in every
CEFR-linked area. One reason might be that ‘the
precise nature of the training is harder to be de-
termined judged solely by the results of the ques-
tionnaire’ (Alas & Liiv, 2014, p.18). Also, research
on language assessment literacy training needs
e.g. by Tsagari and Vogt (2017) with language
teachers revealed the difficulty that teachers have
in identifying specific training needs they might
have due to their lack of expertise. The teachers’
lacking ability to identify specific training areas
that become obvious in the present study might
have similar reasons. The respondents’ sugges-
tions to use the CEFR/ CV for conducting self-
and peer-assessment is helpful for a possible
training course specification. Noticeably, assess-
ment for learning has become a more dominant
tendency in assessment reforms in the USA and
Europe from 2010 until present (Coombe et al
2020; Vogt and Tsagari 2014). Thus, Ukrainian
teachers at tertiary level possibly need a compre-
hensive course that will familiarize them with the
philosophy of the CEFR/CV, give more tangible
guidance how to align teaching, material design,
and test development to the CEFR/CV and how
to implement an action-oriented approach in
learning and teaching.

Conclusion

The article investigated Ukrainian university
teachers’ degree of familiarity with the CEFR/CV;
their experience in using the CEFR/CV for variety
of purposes as well as their training needs in re-
lation to mastering the CEFR/CV.

The data was presented in frequencies and
percentage to give a picture of a Ukrainian uni-
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versity teachers’ level of literacy with the CEFR/
CV. Yet, the fact that the study was conducted
in one educational context and involved a rela-
tively small number of the language teachers can
be seen as a limitation of the study in terms of
its generalisability. Thus, the study cannot claim
generalisability and the findings cannot be rep-
resentative for drawing consistent conclusions.
On the other hand, it was geared to a specific
context and may well have given interesting in-
sights despite its limitation in sample size. To
establish more conclusive results regarding
Ukrainian university teachers’ familiarity, exper-
tise and training needs with the CEFR/CV, fur-
ther in-depth research involving a larger sample
and using qualitative research instruments such
as interviews and focus groups data collection in-
struments in addition to the questionnaire survey
may be necessary.

The research findings demonstrated a high
degree of Ukrainian university teachers’ familiari-
ty with the CEFR/CV. This is an indication that the
CEFR/CV is a significant document for this group
of stakeholders and is perceived an effective tool
of quality teaching, learning and assessment. The
teachers also reported to be confident users of
the document and claimed efficacy in implement-
ing the philosophy of the CEFR/CV in their daily
professional activities. However, they also tend-
ed to express the need for professional develop-
ment in every CEFR/CV-related area presented
to them, thus showing little focus. An impressive
majority of the respondents specifically wanted
to be able to customize the can-do-statements to
build students’ self- and peer-assessment skills
and help them in self-directed learning. It would
be necessary for future research to investigate
the reasons for the discrepancies encountered in
the data. A mixed-methods design involving qual-
itative data collection instruments like interviews
or introspective methods might yield more in-
depth answers to the questions of Ukrainian uni-
versity teachers’ confidence and training needs.
Additionally, it would be worthwhile investigating
the actual practices of university teachers con-
cerning the use of the CEFR / CV and relate them
to self-reported practices and needs, e.g. by way
of document analysis (of syllabuses, textbook
texts, learner texts) or by classroom observation.
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As a pedagogical implication of the findings,
developing a series of workshops or training ses-
sions in order to assist university teachers in their
professional development needs might be a nec-
essary step, based on the collected findings. An-
other area of focus for further research might be
a study investigating success rate of the intended
training.
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Appendices
APPENDIX A
QUESTIONNAIRE ON CEFR / CV LITERACY OF UNIVERSITY FL TEACHERS

A. Establishing familiarity with CEFR

1. Complete the statement. Tick as appropriate. You can tick more than once.
I have familiarized myself with the CEFR (2001) ...

independently
your answer

N

only heard about it and/or read references to it in papers/theses/curricula
within some teacher training workshop(s)/programme

. Complete the statement. Tick as appropriate. You can tick more than once.

I have .... the Companion Volume to the CEFR (2020) henceforward (CEFR / CV) [1].

— never heard about

familiarized myself with ... independently
your answer

only heard about it and/or read references to it in papers/theses/curricula
familiarized myself with ... within some teacher training workshop(s)/programme

3. To what extent are the statements about KNOWLEDGE OF THE CEFR / CV true for you on a

scale from 1 (totally disagree) to 5 (fully agree)?
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| know the philosophy of the CEFR/CV (action-oriented approach)
| have read parts of the CEFR/CV, mostly scales and descriptors

| have studied the whole of the CEFR/CV thoroughly

| have studied some parts of the CEFR /CV thoroughly
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I have read the whole of the CEFR/CV to get the general idea
| have read some chapters of the CEFR/CV to get the general idea
| have looked up some concepts referred to or mentioned in the papers | read
| have followed presentations / took part in workshops on the CEFR /CV.

— | have performed some activities based on CEFR/CV descriptors during workshops

B. Establishing experience in the CEFR use

4. To what extent are the options completing the statement about the USE OF THE CEFR / CV true
for you on a scale from 1 (never) — 5 (very often)?

| have used the CEFR while | was engaged in ... .

— developing syllabuses

— If yes, please specify what courses you have used it for:
designing courses
If yes, please specify what courses you have used it for:
developing teaching materials/text books
— creating tests/exams
-If yes, please specify what test / exams you have used it for:
— marking tests/exams
— teacher training workshop(s)/programme(s)
self-assessment
evaluating language learning needs for some research study
describing language policies

5. If you have no experience of developing a syllabus, please skip this question

To what extent are the options completing the statement true for you on a scale from 1 (never) — 5
(very often)?

While developing a syllabus for the course I teach, | tend to ...

— use the CEFR as a benchmark for developing teaching materials

— rely on the national curricula aligned to the CEFR (2001) (Hikonaeea Ta iHwi, 2001), (bakaesa,
BopuceHko Ta iHwi, 2005)

— rely on a selected textbook in case it is aligned to the CEFR

— align the textbook objectives with the CEFR to make sure they are relevant for my course

— include the objectives that | think reflect the real-life needs of the learners

C. Perceptions of the applied teaching materials in terms of their alignment with the CEFR

6. To what extent are the options completing the statement true for you on a scale from 1 (never) — 5
(very often)?

While teaching a course based on a textbook aligned to the CEFR, | perceive that ... .

— all real-life language needs (domains, competences, activities) of the learners match the course
objectives and tasks

— some of the real-life language needs (domains, competences, activities) of the learners match
the course objectives and tasks

— mismatches between real-life language needs (domains, competences, activities) of the learners
and the tasks are frequent

7. To what extent are the options completing the statement true for you on a scale from 1 (never) — 5
(very often)?

When | choose a textbook for my course, | ... .

— make a point of choosing a textbook that is aligned to the CEFR.

— check whether it is really aligned to the CEFR (eg. covers the relevant skills, competences, etc.)

— evaluate the quality of the textbook and its matching my teaching philosophy rather than its align-
ment with the CEFR

8. To what extent are the options completing the statement true for you on a scale from 1 (never) — 5
(very often)?
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While teaching a course based on a textbook aligned to the CEFR, | perceive that the concep-
tual and language complexity of the tasks and activities are ... .

— too high

— appropriate

— too low

9. To what extent are the options completing the statement true for you on a scale from 1 (never) — 5
(very often)?

While developing teaching materials/text books, | tend to ... .

— totally rely on my intuition and teaching experience

— compare the teaching objectives with those set in materials/textbooks aligned to the CEFR

— make a point of checking the teaching objectives that | set with the CEFR

D. Aligning self-constructed tests to the CEFR

10. To what extent are the options completing the statement true for you on a scale from 1 (never) —
5 (very often)?

While creating tests/exams, I tend to ... .

— use progress/achievement tests offered by the textbook without questioning their alignment to
the CEFR

— use progress/achievement tests offered by the textbook but check if the construct of the test
matches the CEFR proficiency descriptors

— use progress/achievement tests offered by the textbook but modify their complexity according to
the actual CEFR level of learners/test takers

— use ready-made tests aligned to the CEFR from various sources

— design the test myself relying on my intuition and teaching experience

— design the test myself comparing the construct of self-created tests with available tests that
claim to be aligned to the CEFR

— make a point of checking the construct of my own test with the CEFR scales/descriptors

11. IF YOU DON‘T PRACTICE SELF — OR PEER-ASSESSMENT, PLEASE SKIP THIS QUES-
TION

To what extent are the options completing the statement true for you on a scale from 1 (never) — 5
(very often)?

While preparing students for conducting self- or peer-assessment, | ... .

— ask them to rely on their impressions

— help them to identify some criteria and use them

— introduce them to CEFR-based «can-do statements» and explain how to use them

— introduce them to CEFR-based «can-do statements» tailored by myself to the actual setting/
needs and explain how to use them

— introduce them to «/ can-do statements» from the European Language Portfolio and explain
how to use them

— introduce them to «/ can-do statements» from the European Language Portfolio tailored by my-
self to the actual setting/needs and explain how to use them

E. Establishing professional development needs in mastering the CEFR

12. Please indicate your level of literacy in the CEFR / CV on a scale. Tick as appropriate.

Beginner | Developing Quite confident | Confident Proficient
I would think of myself as a | (1) (2) (3) (4) (5)
CEFR/CV userwhois ... .
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13. Please indicate your level of confidence in performing the following CEFR-related activities on
a scale. Tick as appropriate.

strongly disagree neither agree strongly
| feel confident when ... . disagree agree nor agree
disagree

applying the philosophy of the CEFR (ac-
tion-oriented approach) in my teaching

locating information (e.g. scales/ descriptors,
activities/strategies) in the CEFR /CV when
needed

using information from the CEFR / CV to
align/develop materials

matching my students’ language proficiency
with CEFR levels

matching activities offered in textbooks to
CEFR levels

matching tests offered in textbooks/exam
preparation booklets to CEFR levels

adapting CEFR descriptors to local needs

aligning self-constructed tests to the CEFR
/I CV

applying descriptor scales for plurilingualism
and pluriculturalism in my teaching

applying descriptor scales for mediation in
my teaching

explaining to students the purpose and use
of the CEFR/CV

14. To what extent are the options completing the statement true for you on a scale from 1 (totally
disagree) to 5 (fully agree)?

I would like to be able to ... .

— get training in applying the CEFR to my teaching and assessment

— gain a clear understanding of the CEFR philosophy (action-based approach, competences /
modes, activities)

— navigate the CEFR efficiently to find relevant information e.g. relevant scales and descriptors
develop CEFR-linked syllabuses
develop CEFR-linked assessments
tailor the CEFR recommendations to my local context
— fit my teaching/assessment to the CEFR / CV philosophy
— evaluate self-developed syllabuses and assessments, linking them to the CEFR / CV
— teach students to understand their progress
— contextualize «can-do-statements» to enhance students’ self-assessment and reflection skills
Personal data of respondents
15. Tick (V) in the appropriate boxes to provide accurate information about yourself.
15.1. Age

23-28
29-36
37-45
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46-55
< 56

5.2. Teaching experience in university (years)
1-5
5-10

10-15

15-20

20-25

15.3. The courses you teach. Tick as appropriate.

Course Tick (V) Level Tick (V)
General English Bachelor

GE grammar Master

GE phonetics PhD students

ESP Post-doctoral

EAP International students

15.4. Qualifications

Specialist

Master‘s degree
PhD
DrSc

[1] https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-teach-
ing/16809ea0d4

OCMMUCINEHHSA 3 HAHb BUKITAOAYA YKPATHCbKOIO YHIBEPCUTETY NPO CEFR/CV:
CTBOPEHHA NPO®IIO BUKITAOAYA YHIBEPCUTETY B JIOKAJIbHOMY KOHTEKCTI

Kapin ®ort (Hime4yuunHa), Onbra KeacoBa (YkpaiHa), Biktopisa Ocigak (YkpaiHa)

AHOomauisn

MocTaHoBKa npobnemu: 3azanbHoesporelicbKi pekomeHdauii 3 MoeHoi oceimu (3€P) enposadxxeHo 8 cu-
cmemMy oceimu bazambox KpaiH sik 008i0Ko8ull OOKYMEHM 3 MEMO CIMaHOBIEHHS CIlilIbHO20 PO3YMIHHST € 8P0-
rnelicbKOi MOBHOI MOMIMUKU ma y3200XKeHHs1 MiXKHapoOHOo20 cmaHOapmy rpouecie Hag4aHHsl, sukiiadaHHs ma
ouiHrBaHHs. Hesgaxarodu Ha wupoke susHaHHsa 3EP (2001) ma JonosHeHHs do 3EP (A3€EP) (2020) sik eqghek-
MUBHUX IHCMpPYMEeHmMig bopMy8aHHs HOBUX MPUHUUINI8 MOBHOI € 8pornelicbKoi oceimu, 3 acmocygaHHsI OOKY-
MeHmig y Has4YaslbHOMY rpoueci 8i0bysaembcsi 3 nesHUMU mpyOHowamu. Pedynbmamu aHarisy 00cioxeHb
ceid4yamb, Wo 00 OCHOBHUX neperoH peanidayii 3EP Hanexame po3biXHOCMI MK Micuyesumu (roKasbHUMU)
cmpameeiiMu Hag4yaHHS U OUiH8aHHs U yHigepcanbHUMU ripuHyunamu 3€P/3EP. Kpim ybo2o, nomimHul He-
docmammHil pieeHb npoghbeciliHoi 0bidHaHOCMIi uKnadayie 3 OOKyMeHmamMu ma MmexHOJI02isIMU 8rp08adKEHHS
3EP/3EP y HagqanbHUU rnpouyec.

MeTta cmammi ronsizae y 8U84EHHI NUMaHHs PieHs MpPogheciliHoi KoMrnemeHmMHocmi, 3 HaHb ma 0oceidy 8u-
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Knadayie yKpaiHCbKuX suwig y 3acmocysaHHi 3EP (2001) ma J3€EP (2020) y Hag4aHHI iHO3eMHUX MO8.

MeToponoris gocnigxeHHs: [Jo docnidxeHHs byrno 3 anydeHo 52 guknadadi aHanilcbKoi MO8U 3 PI3HUX YHi-
sepcumemis YkpaiHu. Pe3ynbmamu 6y10 ompumMaHo wWrisixoM ornocepedkogaHo20 O0CTiOXeHHS 3 a O0MOMO20H0
onpaybsaHHs OaHUX aHOHIMHO20 CMpyKmypogaHO20 OHalH ornumyesaHHs. [JocnidxeHHs1 6yro nposedeHe 8idro-
8IOHO 00 MiXKHaPOOHUX emuYHUX npuHyunig. [ns iHmeprpemauii ompumaHuUXx pe3yfibmamie UKopucmosgyeascs
Memo0d 0nuco8ol crmamucmuku.

PesynbraTtu: Y cmammi npedcmasrneHri nonepedHi pedyribmamu 00CidKeHHS U000 pPigHS NpogecitiHOi KoM-
rnemeHmMHocmi, 3 HaHb ma 0oceidy sukadadie ykpaiHCbKUX suwiie y sukopucmaxHi 3€P (2001) ma A3€EP (2020)
y Hag4yaHHi iHo3eMHuXx mos. [lpoaHanizoeaHO Ko/0 npogheciliHux iHmepecie 3 ynposadxeHHs 3EP/A3EPR, ski
suknadayi npagHyms roenubumu. OmpumaHi pesynibmamu cgidyamb rpo 8UCOKUU pigeHb 0bi3HaHOCMI 8UKa-
Oayie 3 AoKymMeHmamu ma yceiOOMIIEHHS iX 3 HA4YEeHHS Y NPOCY8aHHI 3 azailbHOEBPONEelCbKUX YiHHOcmel y Hag-
YaHHi, sukrnadaHHi ma oujHo8aHHI. [JoKymMeHmu 8u3HarombCs eqheKmusHUMU iIHCMpyMeHmamu y pechopMy8aHHiI
0ceimHbOI cucmemu, ocobriugy porib y SKilU eifiepae Hag4aslbHa asmoHoMiss cmydeHmia. [lpome, pesynbmamu
8Kkasyrompb Ha rnompeby 8 noz2nubneHHi npoghecitiHoi KomnemeHmMHocmi sukadadie 3 yrnpo8adXXeHHsI OCHOBHUX
npuryunie 3€P/[I3€P y HasuansHuUl rMpoyec, wo 0ae 3 Mo2y asmopam 3 pobumu 8UCHOBOK PO HEObXiOHICMb
CMBOPEHHS KOMIM/IEKCHO20 KypCy 3 yrposadxeHHs 3a2aribHoe8poreliCbKUx pekoMeHdauil y Hag4yaHHs IHO3eM-
HUX MO8 3 Memoro noanubneHHs1 NpoghecitiHoi KoMnemeHmMHocmi sukiadadvie ma cripusiHHsS SKOCmMi MOBHOI 0Cc8i-
mu 8 YKpaiHi.
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DEVELOPMENT OF A WRITING RATING SCALE FOR CULTURE-
AND CONTEXT-SPECIFIC EDUCATIONAL SETTING IN UKRAINE

Abstract

In the Ukrainian university context, the assessment of writing in language programs has traditionally been
performed by the individual teacher, with no institutionally mandated scales or criteria to rely on. The use of rating
scales from external proficiency tests cannot meet the requirement of total alignment with the curricula taught in
context-specific settings. This is obvious in terms of frequent mismatches of course objectives and test construct
as well as task types employed on the external and local tests. To address he tissue, this paper reports on
efforts to introduce a rating scale for collective use by teachers across a department teaching English to students
majoring in Linguistics. Although teacher raters can be trained to employ external rating scales consistently, we
believe that it is both more valuable in terms of professional development and more likely to result in acceptance
of the scales if they engage in scale development. The evidence we collected suggests that the collaborative
approach adopted in this study can offer a sustainable template for improving the poor standards of tests and
examinations in our country (and elsewhere), which often result from a lack of testing and assessment expertise
among those who prepare assessment materials.

Keywords: writing scale, summative writing test, context-specific settings of education.

Introduction contradictory findings concerning teachers’ em-
The internationalization of the profession- ployment of rating scales. 79% of respondents
al and educational domains observed globally claimed they used rating scales in their assess-
over recent years has dramatically raised the ment of writing, although 28% of them revealed
significance of good writing skills in L2 English misconception of the rating scale type (analytic

in countries like Ukraine. As a result, both large- or holistic) that they supposedly developed. 42%
scale placement exams and University proficien- of the respondents who used rating scales stat-
cy tests include writing tasks as indicators of ed that they most often developed the scales in-
students’ abilities to express themselves in writ- dividually and 25% collaborated in scale design

ing. Additionally, growing numbers of candidates with other colleagues, whereas 39% and 28%
put their writing ability to test in IELTS which is of respondents resorted to the scales offered by
the most popular external test of English in the the textbooks or examination systems, such as
country. However, most English language learn- Cambridge English or IELTS, respectively. The
ers at Ukrainian universities are still building their researchers explained the reason for teachers’
writing skills in L2 classroom settings. Hence the disregarding the scales offered in textbooks by
teacher’s ability to conduct fair measurements of almost total absence of such in the provided
learners’ skills in their day-to-day work plays a teacher’s books. When it comes to the scales de-

crucial role. veloped by testing experts, they may look arcane
Using a rating scale is a pre-condition to ac- to grassroots teachers, although they could make

curate measuring candidates’ skills (Hamp-Ly- attempts to adapt them to the local context.

ons, 1995; Knoch, 2009; Upshur & Turner, 1995; However, we maintain that the reason that

Weigle, 2002). A survey of Ukrainian practices of hinders the use of external scales in class-

assessing writing in universities (Kvasova et.al, room-based assessment is much more serious:

2019) provided interesting though somewhat such scales cannot fully match the objectives of
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particular courses and include the specific task
types envisaged in the curricula. Obviously, writ-
ing tests that teachers tend to administer are
summative assessments which implies that they,
in principle, should be aligned with the curriculum
in a way that external tests cannot ensure. This
practice fulfils the longstanding recommendation
in the language testing literature that tests should
be based on precise and detailed specifications
of the needs of the learners for whom they are
constructed (Heaton, 1991).

We cannot claim, however, that individual
teachers could cope with adjusting external scales
to specific curricula, since most activities in lan-
guage testing are viewed as collegiate. Likewise,
their European counterparts surveyed by Vogt and
Tsagari (2014), Ukrainian teachers did not feel
confident in applying ready-made tests (Kvasova
& Kavytska, 2014). Currently, however, as Bolitho
and West (2017) observed, in Ukrainian higher
education, the preparation of assessment materi-
als is solely the responsibility of each instructor at
a time when «there are generally poor standards
of tests and examinations». The researchers con-
clude that, «[t]here is a pressing need for English
teachers to be trained in methods of assessment
and testing» (Bolitho & West, 2017, p. 81).

When it comes to the assessment of writing
skills, Ukrainian educators face several challeng-
es. First, the assessment and testing of writing
is a relatively new area of concern for teachers.
Partly because of a traditional emphasis on re-
ceptive skills in foreign language classrooms,
teachers lack concepts of standards in assess-
ing writing. They do not find it easy to choose
and apply ready-made rating scales (e.g., IELTS
or FCE) effectively, let alone develop scales for
themselves. Therefore, when assessing writing,
most FL teachers opt to rely on intuition, expe-
rience, and their own perceptions of quality as-
sessment, even if they are unable to articulate
these for test score users.

Another challenge of writing assessment is
rooted in the complexity of L2 writing as a pro-
cess and as a linguistic and rhetorical skill. The
assessment of this skill requires an appropriate
level of L2 writing competence on the part of the
assessors. As Crusan et al. (2016) state, in many
contexts, teachers have not been taught to write
effectively in L2 themselves. This may become
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a serious source of difficulty when it comes to
the assessment of their students’ writing perfor-
mance. Moreover, since generic writing conven-
tions vary across cultures, the raters might be
influenced by their own culturally embedded ex-
pectations. These concerns gain additional sig-
nificance if teachers not only assess writing, but
also develop the rating scales.

Unsurprisingly, inconsistencies in the assess-
ment of writing, as well as other gaps in the as-
sessment literacy of university teachers were re-
vealed in the survey referred to above (Author 1
et al., 2019). They are rooted in the absence of
regulation by any common standards either in the
national or local dimensions. Worth mentioning
are such drawbacks in assessment practices as
the focus on grammar and vocabulary with less
attention given to organization and expression,
the pursuit of ‘penalizing-for-any-error’ approach,
providing none or late feedback to test-takers.
The selection of criteria of assessment appeared
to be totally at the teachers’ discretion, too. As a
result, most teachers admitted they needed sub-
stantial teacher training in language assessment.

These and other findings of the survey have
led us to the assumption that engaging teach-
ers in scale development may be an effective
means of bringing them together to improve their
assessment literacy while working within the
Ukrainian assessment culture. Although teachers
can be trained to employ external rating scales
consistently, we believe that it is both more valu-
able in terms of professional development and
more likely to result in acceptance of the scales
if they engage in scale development. In this way,
the new scales can encourage discussion and
express the teachers’ own understanding of what
makes a piece of writing successful, rather than
imposing the view of an external agency.

The current study, therefore, investigates the
processes and outcomes involved in the devel-
opment and use of rating scales by university
teachers who teach L2 writing in a culturally- and
educationally specific context: namely a classical
university in Ukraine.

Review of literature

Assessing L2 writing came to the forefront
of language testing research in the 1990s, with
a range of seminal studies (Hamp-Lyons, 1990,
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1995; Upshur & Turner, 1995; Weigle, 2002,
2007) that share the development of valid and re-
liable tools as a major objective to operationalize
written performance in L2 with the view to arriving
at meaningful scores that represent the test-tak-
ers’ writing abilities.

As of today, most published research studies
investigating the processes of rating scale de-
velopment and validation have addressed large-
scale high-stakes assessments (e.g., Banerjee
et al. 2007; Hawkey & Barker, 2004;). Several
recent studies give insights into a local or spe-
cific context of writing assessment, highlighting
the significance of context-based rating scales
(Ducasse & Hill, 2015; Kkese, 2018, Mendoza &
Knoch, 2018).

Fast growing attention to classroom-based
assessment has prompted research into the as-
sessment of writing carried out by teachers (Cho,
2008; Crusan et al., 2016; Jeong, 2015; Mellati
& Khademi, 2018; Skar & Jolle, 2017). Howev-
er, as Becker (2018) states, «there is virtually no
research that investigates the validity of rating
scales used for summative, classroom-based
writing assessments, which are prominent in
most L2 writing courses [...] and which are of-
ten used to make moderate to high-stakes deci-
sions» (Becker, 2018, p.2). The lack of research
into the processes of developing and validating
rating scales for local classroom-based contexts
will be addressed by the current study.

Basically, there are two types of rating scales
used in performance assessment. Holistic scales
prove more practical in large-scale testing or
placement tests (Hamp-Lyons, 1995; Weigle,
2002). Analytic scales, by contrast, are thought to
be more informative in terms of identifying areas
of test-takers’ strengths and weaknesses. From
this perspective, the ability to provide helpful di-
agnostic input about testees’ skills is referred to
as ‘the major merit of analytic schemes’ (Gama-
roff, 2000; Vaughan, 1991, as cited in Aryadoust,
2010). Besides, as Yamanishi et al. (2019) argue,
analytic scales may be effectively used not only
for assessment purposes but also for enhance-
ment of learning and teaching of writing, which
makes this type of scale more useful in the class-
room assessment of writing and therefore right-
fully attracts our attention.
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A scale development process can follow two
major approaches that are well described in lit-
erature — intuitive and empirical (Fulcher, 2003;
Hamp-Lyons, 1995; Knoch, 2007, 2009; Weigle,
2007). North and Schneider (1998) interpret in-
tuitive scales as developed «pragmatically by
appeal to intuition, the local pedagogic culture
and those scales to which the author had ac-
cess» (1998, p.220). While empirically-informed
approaches to scale construction have become
the norm in the large-scale performance-based
assessments, intuitively developed scales are
known to perform well in low-stakes contexts
where «a known group of assessors rate a famil-
iar population of learners» (ibid., p. 220).

Irrespective of the approach taken, an effec-
tive scale primarily reflects the writing construct.
Given that a rating scale is viewed as a de fac-
to representation of the test construct (Knoch,
2011), the most essential role in the development
of rating scales is played by the principled and
justified choice of traits or criteria. Overviews of
analytic frameworks (Aryadoust, 2010; Banerjee
et al., 2007; Weigle, 2002;) indicate that these re-
flect the scale authors’ conceptualization of writ-
ing ability. Respectively, scale designers purport
to capture the most relevant aspects of test tak-
ers’ writing (discoursal and linguistic) and articu-
late them as criteria.

The choice of criteria and the fashion in which
they are worded, therefore, is essential to the
design of valid rating scales. As Weigle (2002)
points out, the scoring criteria need to provide a
clear and credible basis for judgment, differenti-
ating effectively between levels of writing perfor-
mance. Turner and Upshur (2002) guard against
inadequate ordering of criteria, which may incon-
sistently reflect SLA theory, irrelevance of criteria
to tasks and content, incorrect grouping of criteria
at different levels, as well as relativistic wording.

Although scales convey the scale developers’
conception of the test construct, ultimately it is
«the rater, not the scale, [that] lies at the centre of
the process» (Lumley, 2002, p.267). The objective
of the current research — the development of a lo-
cal classroom-based rating scale for a university
setting — prompts our special focus on teacher-rat-
ers. Hill and Ducasse (2020) and Plakans (2013)
emphasize teachers’ knowledge about the curric-
ula in particular settings and the ongoing changes
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in educational contexts. Acknowledging teachers’
competence, Hill & Ducasse argue that «teachers
are often positioned as the recipients of ‘exper-
tise’, as occurs in many professional development
programs wherein teachers are informed of what
the research community has determined to be
best practice» (Hill & Ducasse, 2020, p.7). They
further refer to Black et al. (2002) noting that class-
room teachers, even those with little or no formal
theoretical training, may effectively determine the
appropriate methods and criteria for assessing
their students. These considerations imply that
practicing teachers may effectively act as rating
scale designers as well as users, providing they
follow effective procedures (Author 4, 2014).

Concluding the theoretical review, the authors
will mention that the studies by Ducasse and Hill
(2015), Mendoza & Knoch (2018) and Plakans
(2013) referred to above had been commissioned
by either education authorities or testing systems,
therefore they received robust support from moti-
vated institutions and policy makers. Such collab-
oration between policy makers and practitioners,
regretfully, cannot be observed in many other
contexts where teachers have to grapple with as-
sessment challenges by themselves.

Research Context and Objectives

The study is based on the summative test
practice pursued at a department responsible for
teaching English to students majoring in Linguis-
tics (Oriental language as the first FL and English
as the second FL) at a University in Ukraine. The

curriculum in General English (30 hours of class-
room practice per term) is built around Global:
Upper Intermediate (Clandfield et al., 2010). The
teacher’s book contains unit and progress tests
which predominantly consist of selected and
limited-production response tasks. Test tasks to
assess productive skills are not provided, neither
are any criteria or guidelines for the assessment
of oral or written performance. Under the circum-
stances, in this setting, as well as in many others
in Ukraine, summative tests, aimed at measuring
students’ achievements in all skills, have to be
developed by the instructors themselves.
According to the official university standards
for summative assessment, the end-of-term exam
should consist of written and spoken tests, with a
total of 40 points to be awarded. These points can
be distributed by each department as they consid-
er relevant to the curricula. In the department de-
scribed, 10 points are assigned to the spoken test,
and 30 to the written one. The staff agreed that the
written test includes Grammar, Vocabulary and
Writing parts, with each part assigned 10 points.
Under the circumstances, a team of volun-
teering teachers developed a local writing rating
scale (Version 1), drawing on their prior expertise
in language assessment, as well as teaching and
research experience. The scale included four cri-
teria; each criterion was scored on a five-band
scale (from O to 4). Scores on the four criteria
were added to give a total score for Writing of 10
points (see Appendix A for a copy of the scale).

Table 1

Criteria and Scores in the Initial Scale

Criteria Max. score
Textual features (TF) 3
Coherence and Cohesion (CC), 3
Vocabulary and Register (VR) 2
Grammar (Gr.), 2

Total 10

After Version 1 had been introduced to the
staff in the department, it was accepted without
objection, consideration and/or discussion. That
was probably due to a culture-specific tradition
not to question instructions, which tend to arrive
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from managers in written form without detailed
practical guidance. Moreover, the staff did not
undergo any training in using the scale. It is fair
to note that at that moment, no one of the staff
members was qualified to deliver such training.
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Version 1 was used during the summative as-
sessment at the end-of-term test for year 2 stu-
dents and further discussed at the department
meeting. It was revealed that not all assessors
made accurate use of the scale, if any at all. We
attribute this primarily to time pressure since in
the setting described teachers have to assess not
only written test but oral part as well coping with
both parts during the allotted 4-5 hours on one
day. In such conditions, using the scale appeared
too demanding for some teachers, others reported
difficulty in understanding the criteria and award-
ing scores against them. Finally, the staff came to
conclusion that training in using the scale would
be needed if it was to be used effectively.

The current study was initiated as a response
to this need. We set out to investigate the cul-
ture of writing assessment in this context and to
develop a rating scale that would take this into
account, promoting more ecologically valid out-
comes. The research questions addressed in the
study were:

— What strengths and weaknesses of Version
1 were identified by the teachers?

— What modifications did the teachers believe
should be introduced to make writing scores more
practical, reliable, and valid?

Not being commissioned by any national ed-
ucational authority, the research was conducted
within Erasmus + Staff mobility KA1 programme
thus involving, in the majority, volunteering partic-
ipants — university teachers.

Methodology

The study focuses on two iterations of scale
development. Each involved 1) preparation of
a version of the scale; 2) teacher-rater training;
3) application of the scale (scoring of a writing
test); 4) evaluation of the scale by the teachers
involved; and 5) analysis of results by the proj-
ect team. The first iteration involved the design
and construction of Version 1 (the first attempt
to create a shared scale). The second involved
construction of Version 2 (modified based on the
feedback from the first iteration). Conceptual-
ly, the scale development approach developed
over time as the project team learned more about
the process.

Stage 1: Preparation

Training of prospective expert raters

29

During this phase, three university teachers
of English with prior expertise in language as-
sessment underwent intensive training in the as-
sessment of writing at a university research cen-
tre, UK. One purpose of the visit was to launch a
research study into rating practices in Ukrainian
universities with a special focus on the use of rat-
ing scales by in-service teachers. The prepara-
tion stage at the research centre concluded with
designing the research’s main phase including its
methodology, procedure, participants, and time
frames. From now on the three teachers trained
at the research centre will be referred to in this
paper as expert raters (ERs).

Preparation for evaluation of Version 1

This stage included such activities, as:

a) reviewing Version 1 (criteria, bands, and
scores) by the ERs who drew on the insights
gained at the research centre; b) the ERs’ rat-
ing of 10 students’ papers, comparing, discuss-
ing the scores, and taking down the explanation
for each score. The scores were nearly identical
showing the ERs’ agreement in most incidenc-
es; c) preparation of materials for rater training.
These included: copies of Version 1, guidelines
for using Version 1, grids for scoring; d) planning
of the rater training sessions and evaluation of
Version 1 in the real-life instructional situation.

Stage 2: Teacher-rater training

Participants

In line with the decision of the department
meeting, the use of a rating scale should be
preceded by teacher-rater training. The ERs re-
cruited colleagues at the department who volun-
teered to undergo rater training and rate the re-
quired number of students’ scripts. They were 10
English teachers working for the department. Six
of them were PhD holders in TEFL, another two
were PhD candidates. The teaching experience
of the prospective raters ranged from 7 to over
20 years, all were female, non-native speakers of
English. Assessment of writing was immediately
related to their job duties and routines and was
among the research interests of four of the ten
participants.

Training sessions

Training session 1 consisted of a 60-minute
plenary during which the ERs presented Version
1 with detailed explanation of each criterion, and
the features that differentiated the bands. During
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the following 60 minutes of the session, the train-
ees’ scored the 10 student papers that had been
previously rated by the ERs. The scores awarded
by the trainees were compared in group discus-
sion and justified by trainees wherever necessary.
The ERs also presented the scores that they had
awarded and explained their judgements, using
the prior written notes. In some cases, raters
were persuaded to change their scores based on
the ERs’ scores and commentaries.

Training session 2 consisted in ERs’ instruct-
ing the trainees on the operational procedures.
Additionally, raters were asked to complete two
questionnaires: Questionnaire 1 — while rating,
and Questionnaire 2 — after rating.

During this session, the trainees requested
that several papers should be scored together
under the ERs’ guidance; a simple verbal protocol
procedure was used to elicit comments justifying
the ratings in terms of each of the criteria. Two
or three papers were rated both collaboratively in
teams and individually during the session, which
ensured better understanding of Version 1 and
the scoring procedures.

Materials for training

Version 1, Guidelines for its use, sample writ-
ten texts.

Stage 3: Evaluation of Version 1

Instruments

Test tasks

According to the official examination pro-
cedure, students should write one writing task.
Each task currently exists in two variants. Both
variants involved writing a letter of complaint
based on similar short input texts. The texts were
on-line advertisements for gadgets: Task 1 for a
smartwatch, and Task 2 for smart sunglasses.
Reading and writing advertisements, as well as
writing letters of complaint, were curriculum re-
quirements for year 2, so the writing tasks were
based on content covered during the term.

The papers, selected at random from among
the submitted test papers, were written by 100
second year students, all aged 17-18, sharing a
mother tongue (Ukrainian), learning English for
at least 7 years. All had attained the level B1+ on
the External School-leaving test taken one year
earlier. All papers were anonymized.

Questionnaires
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Questionnaire 1 was to be filled out by rat-
ers while scoring each paper to elicit immediate,
hands-on perceptions of rating each script. This
questionnaire elicited their overall impression
of using the scale by responding to three ques-
tions in relation to each script. The questions ad-
dressed the overall ease of rating the script us-
ing the scale (‘easy’, ‘quite easy’, ‘quite difficult’
or ‘very difficult’), and whether using each of the
four criteria had been convenient or difficult.

Questionnaire 2 was to be filled out by the
raters after scoring all papers. It consisted of
two parts: 1) five questions with Likert-scale re-
sponse options, covering the scale’s overall con-
venience, representation of aspects of writing
ability in the scale, differentiation of criteria within
bands, fairness of weighting (graining of criteria)
and reliability and 2) five open-ended questions.
These focused on problems that might have re-
sulted from use of the scale. The respondents
were also asked to come up with their own sug-
gestions for improving the scale (see Appendix
B).

A follow-up interview was to be conducted
upon ERs’ analysis of responses to both ques-
tionnaires and intended to elicit more specific in-
formation or additional comments from the raters.

Application of Version 1

Scoring of a writing test. 100 scripts of let-
ter of complaint were selected at random from
among the submitted test papers, were written
by second year students, all aged 17-18, sharing
a mother tongue (Ukrainian), learning English for
at least 7 years. All had attained the level B1+ on
the External School-leaving test given one year
earlier. All papers were anonymized.

Stage 4: Pilot of Version 2

Based on the raters’ feedback gathered in
writing and orally in Stage 3, Version 1 underwent
several modifications (these are described in de-
tail in the results section) to create Version 2.
That new scale was then piloted. The procedure
involved the same participants, same scripts, and
instruments (Questionnaires 1 and 2, an oral in-
terview and Rasch measurement).

Results

Stage 5 (1): Evaluation of Version 1 of rat-
ing scale

Questionnaire 1. The values of perceived
‘overall ease-difficulty of using the scale’ (Fig.
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1) demonstrate that overwhelmingly the raters
found it easy to apply the scale.
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Fig. 1. Raters’ Perceptions of Version 1 use
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Fig. 2. Raters’ Perceptions of Convenient/
Problematic Use of Criteria

Figure 2 indicates the raters’ perceptions of
the criteria as ‘convenient/problematic to apply’.
The most convenient criterion was Vocabulary
and Register (VR), with its use perceived 2.4 times
more convenient than problematic. Criterion Gram-
mar (Gr) was second most convenient with the ratio
‘convenient’ : ‘problematic’ of 2.06. Criterion Coher-
ence and Cohesion (CC) was ranked third with the
index of convenience exceeding the value of being
problematic by 1.67 times. It is in the only case, for
criterion Textual features (TF), that the use of the
criterion appeared more problematic than conve-
nient to apply (by 1.7 times). The data suggest that
three out of four criteria were rater-friendly. Never-
theless, we expected that responses to Question-
naire 2 would reveal information to support or chal-
lenge the raters’ hands-on impressions.

Questionnaire 2 was answered by seven
out of ten raters. The first, Likert-type part of the
questionnaire, yielded the responses that con-
firmed that the teachers found Version 1 usable,
although they tended to give more Tend to agree
than Fully agree responses.

In this respect, the perceptions elicited via
Questionnaire 1 converge with those expressed
by the raters in response to Questionnaire 2.
This allowed us to assume that the opinions ex-
pressed by the raters the second time were bet-
ter-considered and therefore more credible.

The comments that the raters provided by an-
swering the open-ended questions were grouped
around the major challenges faced during scoring.

Table 2
Raters’ Perceptions of Version 1 Efficiency
Fully agree | Tend to agree
1 | The scale is rater-friendly and easy to use 2 5
2 | The scale is comprehensive (it considers all relevant aspects of writing) | 4 3
3 | The criteria are appropriately grained 5
4 | The weighting is fair 4
5 | The scale seems a reliable tool to assess writing 2 5
Total 9 26

The major challenge seems to have been
the criterion TF. For example, one teacher
commented, «The Textual features criterion
includes too many aspects like achieving a
pragmatic  purpose, relevant composition,
appropriate register, and length. | didn’'t have
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a quite clear idea of what | was measuring in
some of the students’ writings, which might have
influenced the objectivity of scoring». As a result,
four out of seven respondents made suggestions
to split the criterion Textual features.
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Other criteria that aroused misunderstanding
and confusion were VR and Gr. For example,
one respondent wrote, | had difficulty in differen-
tiating between «wide» and «good» range of vo-
cabulary. Similarly, problematic was defining the
range of grammatical structures. Besides, which
errors are considered crucial (hindering commu-
nication) and which are not?’; ‘| could not decide
whether | had to give a lower score for the script
with quite frequent grammar inaccuracies which
did not hinder the achievement of its pragmatic
purpose’. Another respondent questioned ‘the
impact of range of vocabulary and grammar on
the quality of task completion if the genre of writ-
ing is as highly conventionalized as is a letter of
complaint.

The follow-up interview raised a few more is-
sues that had not been apparent from the ques-
tionnaires. Raters were uncertain about how to
grade the papers that had not been complet-
ed (e.g. due to inability to rewrite the final draft
from the chore within the test time). Some rat-
ers awarded scores for incomplete papers, but,
if completed, the papers could have deserved a
high score. Similarly, awarding any score would
not have a negative effect on the total score in
the assessment. Such loyal raters’ behaviour is
truly culture-specific, reflecting the national tradi-
tion of teachers’ understanding of learners’ prob-
lems. However, an appropriate solution to the is-
sue needs to be found.

The interview also revealed some of the rea-
sons for the confusion experienced by the raters.
The first one revealed the inability of the raters
to award scores against the criteria that were
weighted differently: for instance, in Version 1
the maximum score for criteria TF and CC was
3, whereas in the case of VR and Gr the maxi-
mum number of points was 2. The interviewees
mentioned that the lack of granularity in the two
latter criteria hindered efficient scoring. A more
essential reason for confusion was difficulty in
determining the level and degree of coherence
and cohesion in the script. Additionally, lack of
knowledge about the relevant features of a let-
ter of complaint as a text genre was one more
source of misconception of another criterion — TF.
These facts once again confirmed the necessi-
ty of regular staff training and potential areas for
professional development.
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Rasch analysis. On Version 1, Task 1, the
average scores awarded by the raters ranged
from 5.20 to 7.98. The overall average score
was 6.458 out of 10, with a standard deviation
across raters of 0.925. There was 32.4% exact
agreement between the raters on the scores they
awarded across all criteria. On Task 2, scores
ranged from an average of 5.24 awarded by the
harshest to 7.76 by the most lenient rater. The
average score was 6.743 out of 10, with a stan-
dard deviation across raters of 0.774. There was
36.6 % exact agreement between raters on the
scores awarded across the criteria.

Rasch analysis revealed that none of the
raters was misfitting (outfit mean square values
greater than 1.3) on Task 1, but that two raters
were misfitting on Task 2 (with outfit mean square
values of 1.61 and 1.63).

Following the data obtained in Stage 3, the
ERs introduced a number of modifications to Ver-
sion 1 which led to Version 2.

Stage 5 (2): Creation of Version 2

1) Split of criterion ‘Textual Features’

‘Textual Features’ appeared to be the most
demanding for the raters to handle as it includ-
ed too many features. A decision was therefore
made to split this criterion in two: ‘Task achieve-
ment’and ‘Genre conventions’as was suggested
by four respondents. The criterion ‘Task achieve-
ment’ primarily was intended to indicate that the
written text was completed, and the purpose of
writing was achieved in a presentable way. If not,
the script would be awarded 0 points and not
considered for further rating. More importantly,
this criterion accounted for the script’'s covering
the necessary content points and the degree of
their elaboration — from full and detailed cover-
age to merely mentioning some of the points or
not mentioning them at all.

The criterion ‘Genre conventions’ was in-
tended to account for a script’s meeting a certain
number of genre-specific requirements. Hence,
the raters were to check that a script's compo-
sition included the standard elements expected
of texts of this genre, that rhetorical functions of
each text component were fulfilled, that the regis-
ter and tone of writing were culture-relevant, and
also that the text length and layout were appropri-
ate. Clearly, the application of this criterion was to
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be underpinned by detailed specification of text
features typical of the genre concerned.

Specification of criterion ‘Coherence and co-
hesion’

In Version 1, this criterion included checking
for full/sufficient/insufficient coverage of content
points in the writing along with other features,
such as logical presentation of content points
and appropriate use of cohesive devices typi-
cal of the text genre. In Version 2, the decisions
about coverage of content points were rightful-
ly transferred to the newly introduced criterion
‘Task achievement’. Moreover, the descriptors,
such as ‘fully coherent text’ or ‘mostly coherent
text’ were specified in greater detail by offering
differentiation of text, paragraph, and sentence
level cohesion relevant to each band. Appropri-
ate paragraphing of the text remained attributed
to CC features whereas punctuation was found
optional at this level of English proficiency.

Specification of descriptors for ‘Vocabulary
and ‘Grammar’

Rating against these criteria within Version 1
had caused confusion for the raters who found
terms such as ‘wide / good’ range, as well as
‘errors hindering/not hindering communication’
ambiguous and allowing for subjectivity of in-
terpretation. In order to reduce the effects of
such subjective conceptions, it was decided to
use more explicit terms and to standardize their
wording wherever possible. Following this line
of thought, the top bands for ‘Vocabulary’ and
‘Grammar’ were characterized as ‘good range’,
the next lower band — ‘appropriate range’ where-
as the two bottom descriptors contained the de-
termining adjective Jimited’. Additionally, the de-
scriptors in each band were made more specific,
for instance, ‘good range’ with respect to Vocab-
ulary was elaborated as, ‘no inconsistencies in
register; occasional inaccuracies in use of col-
locations’, whereas ‘good range of structures’ in
respect to Grammar was clarified by ‘used with
a few minor inaccuracies in use of articles and
prepositions. Errors occur as slips’.

Equal weighting across all criteria

Splitting the criterion ‘Textual Features’in two
entailed increasing the number of criteria from
four to five. Keeping in mind that the raters were
inclined towards equal weighting across all crite-
ria, we faced a dilemma: whether to assign each

’
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criterion a maximum of 2 points, thus preserving
the overall weighting of the scale at 10 points
(which was initially determined for the reason of
practicality of scoring the summative written test),
or to assign each criterion a maximum of 3 points
thus increasing the overall weighting from 10 to
15 points (which would ensue changes in scoring
in other parts of the summative test). The dilem-
ma was resolved by ERs’ trialing both versions of
the scale, which led to understanding that a finer
grained, 15-point, band was better suited for ac-
curate scoring which should not be compromised
in the case of summative assessment.

As a result of modification, the new scale in-
cluded five criteria: ‘Task achievement’, ‘Genre
conventions’, ‘Coherence and cohesion’, ‘Vocab-
ulary’, and ‘Grammar, with each criterion having
equal weighting (3 points) and the total score
amounting to 15 points (see Appendix C). This
scale contained more clearly articulated descrip-
tors which were intended to be more granular.

During Stage 4 Version 2 was piloted by the
10 raters who had also participated in the first
pilot. Figure 3 presents mean values of the per-
ceived ‘overall easiness-difficulty’ of Version 2
use of all raters. The bars demonstrate lower
variance in values of ‘easiness-difficulty’ than in
Figure 1. This might testify to raters’ increased
awareness of the criteria, their more reasonable
perceptions that had been developed in the pro-
cess of two rounds of rating.
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Fig. 3. Raters’ Perceptions of Version 2 Use

This inference is supported by the evidence
collected via Questionnaire 2 from all 10 raters
who participated in piloting of Version 2. The re-
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spondents expressed their satisfaction with all
the modifications and noted that the rating scale
became more comprehensible, and the scoring
procedure became easier and more convenient.
In the follow-up interview, seven raters main-
tained that while using Version 2 they grew more
observant to all the rated aspects, which led to
their awarding overall higher scores than during
the evaluative pilot of Version 1. The interview-
ees also emphasized the need in conducting reg-
ular rater training to ensure sustained accuracy
of scoring.

Rasch analysis. On Version 2, Task 1, scores
awarded by the raters across criteria ranged from
an average of 5.31 (out of 10) awarded by the
harshest rater to 8.00 by the most lenient. The
overall average across raters was 6.772 with a
standard deviation of 0.846. There was 49.6%
exact agreement between raters on the scores
awarded across test takers and criteria. On Task
2, raters’ average scores ranged from 4.35 to
8.14 with an overall average score of 6.617 out
of 10. The standard deviation across raters was
0.997 points. There was 52.0 % exact agreement
between raters on the scores awarded across
test takers and criteria.

Again, Rasch analysis revealed that none
of the raters was misfitting (outfit mean square
values greater than 1.3) on Task 1, but that two
raters were misfitting on Task 2 (with outfit mean
square values of 1.35 and 1.61).

The results of the scale use and modification
indicate that Version 2 produced higher levels
of agreement between the raters on the scores
awarded (50.8% across the two tasks on Version
2, compared with 34.5% on Version 1), suggest-
ing more consistent interpretation of the scale
categories even though there were now more to
select from.

Conclusion

The study revealed the strengths and weak-
nesses of an intuitive analytic scale developed
by teacher volunteers, and further applied in the
summative assessment by the department staff
without prior training in the use of the scale. Be-
low are the implications that arose while modify-
ing Version 1 and creating Version 2.

While both scales described in our study ap-
peared to work for rating purposes, the Rasch
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measurement indicated that the agreement
among raters on Version 2 was substantially
higher than that of Version 1. We attribute this,
among other factors, to a better specification of
the descriptors in the modified scale. This claim
is in line with preferences for more detailed
scales expressed by professionally trained raters
(Knoch, 2009), or a need in clear and complete
understanding of «what assessment criteria real-
ly mean to the raters» (Lumley, 2002). In the case
of teacher-raters’ piloting of Version 2, as we
exemplified above, the descriptors were made
more concrete and specific in terms of reflecting
curriculum requirements, as well as standardized
in formulation so as to evade possible miscon-
ceptions in distinguishing confusable aspects of
writing.

The current study revealed some misconcep-
tions of the criteria and what they mean to teach-
er-raters. One of them regards, for instance,
teachers’ inability to interpret the criterion coher-
ence and cohesion, although this has also proved
to be a problematic criterion in other studies (e.g.
Knoch 2007). Another source of difficulty report-
ed by the teacher-raters was scoring a particu-
lar text type on ‘textual features’ (in Version 1).
This evidence resonates with Mai’s (2019) claim
about textual features still remaining one of the
main concerns of scale developers.

In our case, the reason for this may be two-
fold. First, teachers may fail to be clear of the
genre conventions due to almost totally absent
patterns of writing letters of complaint in the
Ukrainian social culture. This has implications for
the curriculum, raising questions about whether
and how such letters should be taught. Second,
rater training might usefully include (re)familiar-
ization with and discussion of the conventions
associated with the text types used on the test.
Thus, the need for regular training in rating scale
use that is explicitly stated in the recommen-
dations by Author 4, 2014; Crusan et al, 2016;
Jeong, 2015; Kkese, 2018; Lim, 2011; Plakans,
2013, and Skar and Jglle, 2017 gets yet another
confirmation.

The study also provides evidence of effective
involvement of practicing teachers in local scale’
design. However, while existing research into rat-
er training and its effects on professional raters is
considerable, accurate descriptions of training for
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practicing teachers in the use, and particularly in
the development and revision of rating scales is
scarce. One step in bridging this gap may involve
a detailed examination of teacher-raters’ percep-
tions of scoring procedures, including the impact
of rater training on their teaching and assessing
practices as well as their teaching and assess-
ment philosophy.
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Appendices
APPENDIX A
Version 1 of Rating Scale

M Textual features Coherenpe < E2ine- Vocabulary & register Grammar
arks sion
max. 3 marks max. 2 marks max. 2 marks
max. 3 marks
10 Meets all text | Fully coherent text; | Wide range of vocabulary, | Wide range of struc-
types  require- | cohesive on sen- | correct choice of words in | tures relevant to textu-
ments tence and para- | compliance with register al features, few minor
graph level inaccuracies
9
8 Meets major | Coherent text; Good range of vocabulary | Good range of struc-
text types | appropriate sen- | with few cases of wrong | tures relevant to textu-
requirements tence and para- | choice of words; al features,
graph-level cohe- | few inconsistencies in reg- | some inaccuracies
sion ister that do not hinder
communication
7
6 Frequent incon- | Sentence-level co- | Limited range of vocabu- | Limited range of struc-
sistencies in | hesion noticeable, lary with frequent cases | tures,
meeting text type | lack of para- | of wrong choice of words; | frequent inaccuracies
requirements graph-level cohe- | frequent inconsistencies in | that hinder communi-
sion register cation
5
0-4 Does not meet | Text not coherent No range of vocabulary, No range of structure,
text type require- wrong choice of words, no | mostly inaccurate
ments register requirements met

APPENDIX B
Questionnaire 1 (while rating)

Please tick as appropriate commenting on rating EACH PARTICULAR PAPER
(See example and abbreviations)

Example It was overall It was quite convenient to rate It was rather problematic to rate
OTextual features (TF) Textual features (TF)
[ easy Coherence-cohesion (CC) OCoherence-cohesion (CC)
quite easy OVocabulary & register (VR) Vocabulary & register (VR)
O quite difficult Grammar (Gr) O Grammar (Gr)
O difficult to rate
Paper # It was overall ... to | It was quite convenientto rate ... | It was rather problematic to rate
use the scale
VL. O easy OTF OTF
01 O quite easy Occ OccC
[ quite difficult O VR O VR
O very difficult O Gr O Gr
Questionnaire 2 (after rating)
Please tick as appropriate:
# Statement Strongly Tend to agree Tend fo S'trongly
agree disagree disagree

The scale is rater-friendly an
easy to use

d

The scale is comprehensive (it
considers all relevant aspects

of writing)
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3 The criteria are appropriately
grained

4 The weighting is fair

5 The scale seems a reliable tool

to assess writing

Please give your comments on the scale:

The scale misses some important aspects of writing, such as ... .

| suggest introducing such criteria as ... .

Criteria ... (please give names of criteria) should be grouped together.
Criteria ... (please give names of criteria) should be split.

Criteria ... (please give names of criteria) should be weighted differently: for
instance, ... .

3. Criteria ... (please give names of criteria) are formulated in a confusing way.
| suggest reformulating them as ... .

4. The biggest problem that | faced while rating was ... .

| suggest the following: ... .

5. My overall evaluation of the scale is ... .

APPENDIX C
Version 2 of Rating Scale
Task achieve- Genre conven- Coherence & G
Marks ment tions max. 3 cohesion Ve Ey rammar
max. 3 marks marks max. 3 marks RS © [DERE (GEYE & GRS

15 All content points | Text fully com- | Fully coherent | Good range of vo- | Good range of
fully covered and | plies with genre | text;  cohesive | cabulary correct | structures  used
elaborated; with- | conventions on sentence | choice of words with | with a few minor
in the range of and paragraph | no inconsistencies in | inaccuracies (arti-
required length level register; occasional | cle, prepositions).

inaccuracies in use | Errors occur as
of collocations slips

13-14 '

12,5 Most content | Text complies | Mostly coherent | Appropriate range of | Appropriate range
points are cov- | with major | text; appropriate | vocabulary of gen- | of structures,
ered; required | genre conven- | sentence and | eral usage with a | some inaccura-
length inconsid- | tions paragraph-level | few cases of wrong | cies in verb tense
erably violated cohesion choice of words and | forms, condition-

inconsistencies in | als, modals. A few
register spelling errors

11-12 h ' -

10 Some of content | The text vi- | Sentence-level | Limited range of | Limited range of
points covered or | olates many | cohesion notice- | vocabulary with | structures, fre-
mentioned genre conven- | able, some cases | frequent cases of | quent inaccura-

tions of inappropriate | wrong choice of | cies and spelling
paragraph-level | words; some incon- | errors

8.9 cohesion sistencies in register

7,5 Most content | Text  violates | Text mostly in- | Limited range of | Limited range of
points are not | most genre | coherent: vocabulary with fre- | structures, fre-
covered convention lack of para- | quentcasesofwrong | quent inaccura-

graph-level co- | choice of words and | cies and spelling

hesion inconsistencies  in | errors that hinder
register that hinder | understanding
understanding

6-7

0-7 Task is incom- | Text does not | Text not coher- | No range of vocab- | No range of struc-
plete meet genre re- | ent ulary, wrong choice | ture, mostly inac-

quirements of words, no register | curate
requirements met
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CTBOPEHHA WKANKU OUIHIOBAHHA YMIHb MUCbMA 3 YPAXYBAHHAM CMNEUN®IKU
TA KOHTEKCTY YMOB OCBITU YKPAIHU

Onbra KBacoBa (YkpaiHa), Tamapa KaBuubka(YkpaiHa),
BikTtopisa Ocipak(YkpaiHa), EHTOHI 'piH (Benuka BpuTaHis)

AHomauisn

MocTaHoBKa Npo6nemu. Y KoHmeKcmi yKkpaiHCbKOI yHigepcumemchKoi 0C8imu ouiHKa MUCeMHO20 MOB/IEHHS
Ha MOBHUX rpoepamax mpaduuitiHo 3 QilCHIEMbCS OKPEMUM 8UKIadadyeM; rpu UboMy 8i0CYmHi iHcmumyuid-
HO 8cmaHoeseHi Wwkanu abo Kpumepii, Ha siki MoxHa 6yno 6 noknacmucs i uKkopucmosysamu iX KosnezianbHO
y npoueci ouiH8aHHs nucbma. BukopucmarHs wkas OUiHI8aHHS i3 3 O8HIWHIX mecmig 3 azsuyall He MOoxe
3 a0080/IbHUMU 8UMORY 0BHOI 8i0M08IOHOCMI Hag4albHUM rfipogpamam, SKi pearisyrombCs 8 KOHKPEMHUX yMO-
sax. OCHoO8Ha rpuY4UuHa Ub02o rorisgeac y HegidrnosiOHocmi yineli Kypcy ma cmpykmypu mecmy, a makox muriie
3 asdaHb, WO 8UKOPUCMOBYIOMbLCS Y 308HIWHIX ma iHcmumyuiliHux mecmax. BoOHoYac cmeopeHHsI ma 3 acmo-
CyeaHHS enacHUX WkKas HepiOKo Mae HecucmeMHUU xapakmep 4Yepe3 yYacosampamHicmb rpouecy ma 6pak
3 HaHb 8uKadayig rnpo emaru Mo08HO20 YUKITY CIMEOPEHHS WKaslu OUiH8aHHS.

MeToto cmammi € 0Q0criOXXeHHSI MPOUEeCy CMBOPEHHS, 8MPo8adKeHHS ma 800CKOHANEeHHS WKaiu OUiHH0-
B8aHHS1 8MiHb rucbMa cmydeHmie MOBHUX crieyianbHocmel 075 KONeKmu8HO20 8UKOPUCMaHHs euknadadamu
OOHi€i kagheOpu (GocnidHUUBKOI 2pyru, KomaHOU). XodYa sukiadadi MoXXymb Hadasamu repesazy 8UKOPUCMaHHH
3 OBHIWHIX WKas OUIHIOB8aHHS, a8mopu 88axkaromb, WO yYacme guknadadig y po3pobrieHHI wkan € 6inbw UiHHUM
0oce8i0oM 3 MOYKU 3 OpY IXHbO20 rPOGECIliIHO20 PO3BUMKY.

MeTtogonoris. JocnioxxeHHs Mae emnipudyHull xapakmep i 30iliCHIOeMbCSI HAa Makux emarax CmeopeHHs ma
ropieHsIHHS 80X 8epPCill WKau OUIHIO8AaHHS YMiHb rnucbMa: 1) CmeopeHHs wkKarnu; 2) iHecmpyKkmyeaHHs KoMaHOu
sukiadavie; 3) 3 acmocysaHHs WKasu (OUiHK8aHHs NucbMosux pobim); 4) ouiHeaHHsT egbekmueHoCMi wkKanu
suknadavyamu,; 5) aHarniz pesyrnbmamie KomaHOO0K. YdacHukamu OocnidxeHHs 6ynu 8 suknadadvie aHenilicbKol
Mo8u, wWo 00bpOo8INbHO 835/1U y4acmb y MPOUECI OUiHIO8aHHS NMUCbMO8UX pobim cmyOGeHmig 2-20 Kypcy, Wo 8u-
g4aromb aHanilcbKy sik dpyay iIHO3eMHY MO8y .

Pe3ynbraTtn. Pe3ynbmamu 0ocnideHHs1 3 aceidyusiu auwjuti cmyriHb y3200XKeHOCMi OUIHOK y 8epcii 2 wikKa-
nu. 3asHadeHa sepcisi byna modugbikogaHa ricrsi KpUMUYHUX 3 aysaxkeHb w000 mpyOHOWi8 OUiHK8aHHS po-
6im 3 a KpumepissMu «Ko2epeHmHicms/ Ko2e3isl» ma «meKcmosi xapakmepucmuku». 3ibpaHi daHi 00380/151H0Mb
npunycmumu, wo nioxid, 3 anpornoHogaHul y uboMy OOCIOKEHHI, MOXe crmamu 3 pa3kom OJ1s MOKPaU,EHHST He
3 aex0u suCoKUX cmaHdapmie mecmie ma icriumie y Hawil KpaiHi, sKi Yacmo € pe3yrbmamom 8idcymHocmi
doceidy mecmysaHHs1 ma OUjiHI08aHHS y 8uKnadadis.

Knrovoei crnoea: wkana oyiHo8aHHS nucbma, mecm nidCyMKO8020 OUiHI08aHHS, crieyugika ma KoHmexkcm
npouecy oceimu .
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JIIHA HECIK (YxpaiHa),
HATAJIS1 INXOLUBEL (YkpaiHa)

YAK 378:37.011.3:316.61
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®OPMYBAHHA OCHOB MUCEMHOI MOBJIEHHEBOI KOMNETEHTHOCTI CTYAEHTIB
MOBHUX CMEUIANBHOCTEW 3 BUKOPUCTAHHAM IHTEPAKTUBHUX TEXHOJOTIN

AHomauis

Y cmammi po3ansaHymo ¢hopMyeaHHsI OCHO8 MUCEeMHOI MO8/I€HHEBOI KOMITemeHmMHocmi cmy9deHmie MO8HUX
crieujanbHocmel 3 a oroMO20k iIHMepakmueHUX mexHosnoezil. lNpoaHanizoeaHo Haykoei nidxodu 00 MOHAMMSs
«MUCEMHE MOBJIEHHSI» Ma 8U3HAYE€HO CYMHICHI XapakmepucmuKu rnucbmMa 8 rpoueci Hag4aHHs1 aH2/1ilicbKoi MoguU
cmyOeHmie MO8HUX crieyjasibHocmeul. Ha 0CHO8Ii Kpumu4yHO20 aHaridy rcuxosio2o-nedazo2iyHoi ma Memoouy-
HOI rlimepamypu 0emaribHO Oxapakmepu308aHO iHmMepakmueHi mexHosnoeii. BusHad4eHo ocobnugocmi 8UKOpU-
CMmaHHs1 IHmepakmueHUX MexXHOs0o2ill y Hag4aHHI rnucbMa cmyO0eHmie MO8HUX crieyianibHocmel ma 008e0eHo
gaxugicme ix sukopucmanHs. Ocobnugocmi Hag4aribHO-MemoOu4HOi pobomu nobydoeaHi Ha OCHO8I 8paxyeaH-
Hs1 8IKOBUX, MCUXoroeiyHUXx ocobrusocmell cmydeHmie MOBHUX crieyjaribHocmel. BusHadeHo sumoau 0o erpas
0151 hopMyBaHHST OCHO8 aHa/IOMOBHOI MUCEeMHOI MO8IeHHE8O0I KomnemeHmHocmi. [pedcmaerneHo po3pobreHuli
KOMIIeKC ernpas 0nsi popMy8aHHsT OCHO8 MUCEMHOI MOB/IEHHEBOI KOMIEMEeHMHOCMI, Ha OCHOBI 8UBYEHHS 8U-
3Ha4YeHb, OCHOBHUX O3HaK ma Krnacucgbikauil iHmepakmueHUX mexHosoeill, CripsMo8aHUX Ha PO38UMOK MUCEMHUX
YMIHb HarnucaHHs1, pedazysaHHs ma KopeaysaHHsI meKcmy Ha pi3HUX emariax tio2o cmeopeHHs. [MpoaHanizoeaHo
KOMMOHeHmMU iHmepakmueHUX mexHosoeil, a came: UiHHICHUU, QisiibHICHUU ma npoyecyanbHUl, SKi Mocmynogo
peani3ytombcsi 8i0rnoeiOHO Ha Mid2omog4yoMy, MpPeHy8aslbHOMY ma caMoCmiliHOMY emariax Hag4aHHs1 MUCEMHO20
MOBJ/IEHHS.

Knrovoei criosa: nucemMHa MoerieHHe8a KOMIEMeHmMHICmb, crmyOeHmu MOBHUX crieyiaribHocmed, iHmepak-
MUBHIi mexHosogii, MuceMHe Mo8/eHHs, 8UOU NMucbMa.

MocTtaHOBKa npobnemMu Ta akTyasbHICTb TEXHOIMOorin [O03BONUTb MiABULLUTM  MOTUBALLIO

pocnipkeHHAA. OHOBMEHHA OCBITU  CbOrOAHi CTYOEHTIB MOBHUX creuianbHOCTEN, MPaKTUYHY
notpebye Big negaroriB 3 HaAHHA TEHAEHUIN iH- HanpaBneHICTb 3 aHsATb, 40OUTUCA OiNbLL rapaH-
HOBaLiMHMX 3 MiH B CUCTEMi Cy4yacHOI OCBITW; TOBaHWX pe3yrbTaTiB y NPOLECi BUBYEHHS aHrmin-
PO3YMiHHSA CYTHOCTI nearoriyHol iHHOBaLUiNHOI CbKOi MOBM.
TEXHOJSIOriT; 3 HAHHS IHTEPaKTUBHUX OOPM i METO- OcTaHHiM Yacom y nporpamMax BULLMX LUKIf
[iB HaBYaHHS Ta BOMOAIHHA HUMW; YMiHHS aHarni- 3 HaBYaHHs IHO3EMHOI MOBM BefiMKa yBara npu-
3yBaTu i OLiHIOBaTN OCOBNMBOCTI 1 €PEKTUBHICTb OiNgeTbCa  NIOBULLEHHIO KyNbTypu MUCEMHOrO
iHHOBaULHUX TEXHOIOriN, SIKi 3 aCTOCOBYIOTbCS, MOBJIEHHS!, (POPMYBAHHIO KOMYHIKaTUBHOI, MOB-
Ta ocobucToi negarorivyHoi AianbHocTi. B ocTtaH- NEHHEBOT Ta COLOKYNbTYPHOI KOMMETEHTHOCTI.
Hi POKM BCe 4acTile NigHIMaeTbCsl NMUTaHHA Npo 3pOCTaHHS iHTepecy 00 AOCHIIKEHHS METOaNY-
3 acTOCyBaHHS HOBMX iH(pOpMaLiMHNX TEXHOSMO- HMX OCHOB (POPMYBaHHS HaBWYOK MUCEMHOIO
M y CyyacHin ykpaiHCbKiv wkoni. Lle He Tinbku MOBIMEHHA Y HaBYanbHUX 3 aknagax niareep-
HOBI TEXHIYHi 3 acobu, ane i HOBi hopmM i MeTO- DKYETBCA YUCNEHHUMU AOCIIIKEHHAMM LLbOrO
OV BUKNaaaHHsA, HOBi TEXHONOTIT, HOBUI Niaxig oo NUTaHHS NPOBIAHMMW BITYN3HSAHMMUN Ta 3 apybix-
npoLecy HaBYaHHS. HUMW BYEHUMU. [TnTaHHA PopMyBaHHSA KynbTypu
AHani3 nyb6nikauin. Y negaroriyHin Ta meto- NMMUCEMHOIO MOBIEHHSI Bynn BUCBITNEHI B pobo-
ONYHIM niTepaTypi Nnpobnemy BUKOPUCTAHHS iH- Tax Takmx HaykoBLUiB, sik BypeHko B., l'eiiko 1., Ko-
TEPaKTUBHUX TEXHOMOrIN Y HABYaHHI aHIMiNCbKOT map O, Murphy R., Parkinson D. Ta iHWwuX.
moBu posrnagatote O. buptok, J1. Bepsaubkoi, AHanis HaykoBux pobiT, B IKMX OOCHILKYHOTb-
P. Mpmwkosa, O. [xeHaxepo, B. MaxiHos, C. Hi- CHA COLIOMIHMBICTUYHI Ta COUIOKYNbTYpPHI acnek-

Kofaesa Ta iHWIi. [ocnigkeHHs iHTepakTUBHUX ™ nucbma (BynankiHa H.C., Burotcekun J1.C.,

40



ARS LINGUODIDACTICAE - 9 (1-2022)

Maccos O.J1., CadoHoBa B.B., Byram M., Carrel
P.L., De Vito J.L., Kramsch C.) nossonsie noby-
ayBaTn MOAEerb NMUCEMHOrO HaBYaHHS 3 ypaxy-
BaHHSIM B3aEMO3B’sI3Ky Ta B3aEMOBMIMBY TPbOX
OCHOBHMX KOMMOHEHTIB MUCEMHOI0 MOBIEHHS:
aBTOpa, TEKCTY Ta peunnieHTa, i NoegHaHHs coLi-
anbHOro Ta iHAMBIQYanbHOro B Npoueci Nucbma.
IHOuBIgYaNbHUA XapakTep MMCEeMHOI TBOPYOCTI
3 YMOBJIIOE TaKy opraHisayito HaB4YaHHS, Npu AKin
y npouec nucbMa CTydeHTa He BTPyYatoTbCH Hi
BMKNagaY, Hi iHWi y4Hi, a BignosiganbHICTb 3 a
KiHLIEBMIN pe3yrbTaT Hece cam aBTop TEKCTY.

Cnupatoumcb Ha AO0CBIL BULLIE3ragaHUX BYe-
HUX, @ TaKOX LUYKaK4K LUNSXKU ONTUMI3aLil BUKO-
PUCTaHHS IHTEPAKTUBHMUX TEXHOMONN Y HaBYaHHI
nMcbMa, M1 BBaXXAEMO HEOOXiAHMM aKueHTyarni-
3yBaTV MOXXINNBOCTi PO3BUTKY iHTEPAKTUBHUX TEX-
HOMOTi Y HaBYaHHI MMCbMa CTYOEHTIB MOBHUX
creuianbHoCTEN.

Cnig 3 ayBaxutn, WO akTyasnbHiCTb A0OCHi-
DXKEHHS1 BM3HA4YaeTbCA HeobXigHicTio cdopmy-
BaHHSI HaB4YarbHOro MpPoUecy Ta BNPOBaKEHHS
HOBITHIX HaBYanNbHUX TEXHOJOriN, PO3pPOBIEHNX
i3 MeTor onTuMisauil Ta NigBULLEHHS PiBHA Ta
edEeKTMBHOCTI Npouecy HaB4YaHHSA Yy Cy4vacHin
wkoni. ToMmy MeTor cTaTTi € gocnigxeHHs op-
MyBaHHSI OCHOB MWCEMHOI MOBMEHHEBOI KOMMe-
TEHTHOCTI CTYAEeHTIB MOBHUX crneLianbHOCTEN 3
BUKOPUCTAHHAM IHTEPaKTMBHMX TEXHOSMOrIN $K
OAVH i3 HamBaXXnuBiLLMX 3 acobiB HaBYaHHS, LLO
Crnpusie PO3BUTKY MPUPOLHMX 3 AibHOCTEn CTy-
OEeHTIB Ta NiABULLEHHIO Mi3HaBarbHOro iHTepecy
[0 BUBYEHHS iIHO3EMHOT MOBMW.

[MocTaBneHa MeTa peani3yeTbcsa 4epes
HU3KYy 3 aBAaHb. PO3KPUTU CYTHICTb MNMCEM-
HOI KOMMETEeHTHOCTI Ta 3 ’'sAicyBaTu OCOBNUBOCTI
1T dpopmyBaHHS; npoaHanidyBaT¥ MNCUXOMOriYHI
0CObGNMBOCTI CTYOEHTIB MOBHMX CneLianbHOC-
Tewn; AOoCnigVUTWN NIHrBICTUYHI acrnekT NMMCEeMHOro
MOBJIEHHS Y Pi3HMX cdrepax ChifkyBaHHSA Ta Bpa-
XyBaTu X Npu BU3HAYEHHI BUMOr 4O Brpas Ang
GopMyBaHHSI @aHIITOMOBHOI MMCEMHOI MOBJIEHHE-
BOI KOMMETEHTHOCTI; pO3p0bUTN KOMMEKC BrpaB
ans popmyBaHHA OCHOB MUCbLMOBOT MOBMEHHE-
BOi KOMMETEHTHOCTI 3 BUKOPUCTAHHAM iHTepak-
TUBHUX TEXHOMOrIA CTYOEHTIB MOBHUX criewianb-
HOCTEN.

MeToponorito gocnigXeHHA CKNagawThb:
KPUTUYHUIM aHani3 Ta ysaralbHEHHS TeopeTuy-
HUX [pKepen, a TakoX CcucTemaTu3auis Brnac-
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HOro OOpPOOKY 3 BUKOPUCTAHHSA iHTEPAKTUBHUX
TexHororin ana opMyBaHHSA OCHOB MUCbMOBOI
MOBJIEHHEBOIT KOMMETEHTHOCTI CTYAEHTIB MOBHUX
crneuianbHoOCTEN.

Ornapg cyvyacHux gocrnigxeHb 3 npob6ne-
MU. 3aranbHOBIAOMO, L0 HaBYanbHO-Npodecin-
Ha AisNbHICTE € TONOBHOK AN151 CTYAEHTCHKOro
BiKy, TOMY, LIO BOHW PO3rMs4alTb HaBYaHHA siK
HeoOxigHy 6a3y, nepegymMoBy ManOyTHbLOI MpPo-
decinHoi gianbHocTi. Came y CTyOeHTCbKOMY
Billi MPOSIBNAETLCA CBiAOME MO3UTUBHE CTaB-
NEHHS 40 HaBYaHHS, X LikaBNATb NepeBaXHo Ti
npegmeTn, ski 6yayTb NOTPIOHI y nmoganbliomMy
XWTTI, X 3 HOBY MOYMHAE XBUNIOBATW YCMILLHICTb
HaBYaHHSA. Ane sKWO HaB4YaHHA Gyge UikaBuMm,
aKTUBHMM, 3 BarayyounMMm OOCBI4 CTYOEHTIB, TO
MOTMBALIS A0 HaBYaHHS 3 HA4YHO MiABULUUTBLCSA
i cTygeHTn nobayatb noro cmucn. MoxHa 3 aui-
KaBUTW CTYAEHTIB HaBYaHHAM, BUKOPUCTOBYHOUN
Ha 3 aHATTAX aHrMiNCbKolI MOBUM irpoBy, TBOPYY
DiSNbHICTb, WO BXOAATb A0 CUCTEMMW IHTEPAKTUB-
HOro HaB4YaHHS MUCEMHOIO MOBIEHHS.

AHania HaykoBO-METOAMYHOI fiTepatypu 3
TEMWU [OOCIIKEHHS [O03BONSIE CTBEPMKYBATH,
LLO iHTEpPaKTMBHI TEXHOSOriT OpiEHTOBaHI Ha pe-
anisauito nisHaBanbHUX iHTepeciB i NoTpeb oco-
oucrtocTi, ToMy ocobnuBa yBara NpULINSETbLCS
opraHisauii npouecy egeKkTUBHOI KOMYHiKaUiT,
B SAKil y4acCHUKM npouecy B3aemogii Ginblw mo-
OinbHi, BiokpwuTi, akTnBHI. OCHOBOI iHTepakLii
€ nNpuHUUN 6araTOCTOPOHHBLOI KOMYHiKaLii, sika
XapaKTepusyeTbCa BIACYTHICTIO MOMNAPHOCTI Ta
MiHIManbHOK CKOHLIEHTPOBAHICTIO Ha TouLi 3 opy
BUKNagava.

Ha gymky A. Nypia (Kunko, 2003), noegHaH-
HS1 CINyXO-MOBJTEHHEBOPYXOBMX 006pasiB BHYTPILL-
HbOr0 MOBIEHHS, SIKe Y LIbOMY Billi OCTaTOYHO
YTBOPIOETLCA BHACNIAOK MOEAHAHHS AYMKA 3 i
CINOBOM, Ta 3 OPO-PYKOMOTOPHUX 0OpasiB 3 abes-
neyye KOMMeKCHe 3 aCBOEHHS 3 HaHb, TOMY CTYy-
OeHTaMm NMoCUnNbHO BMKOHYBATU NUCbMOBI poboTn
3 HAYHOro 00BCAry, a TakoX NOEgHYBATN CaAMOCTIN-
HY MMCbMOBY pobOTYy 3 iIHTEPaKTUBHUMMW TBOPYM-
MU 3 aBOaHHSIMMW.

Ak nigkpecntoe A. Jlypis, nucemHe MOBIeH-
HA 3 CcaMOro no4artky OBOMOAIHHA HUM € YCBI-
AOMINEHNM aKTOM. [NoegHaHHA CNyXx0-MOBMEHHE-
BO-PyX0BMX 06pasiB BHYTPILLHLOrO MOBIIEHHS Ta
3 OpO-pPyKOMOTOPHUX 0BpasiB y npoueci nucbMa
3 abeanevyye KOMMIIEKCHE 3 aCBOEHHSI 3 HaHb.
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CTBOpEHi y Takui cnocid cTinki acouiauii cnpu-
ATb eEeKTUBHILLOMY CNPUNRHATTIO, 3 anam’s-
TOBYBaHHIO i BiATBOPEHHIO MaTepiany (Buptok,
2003).

Mapia Manmipa Macci Ta Jlia Xemn-JlanoHc
BM3HA4YalOTb NMUCEMHE MOBMEHH SK Mpouec iH-
TEPaKTUBHUA 3 a CBOEK MNPUPOAOID, OCBISIbKU
BiH BUKMOYAE CMMBOJSIIYHY B3AEMOLiII0 MDK TUM,
nTwe, TekctoM Ta untadem (CrnmoHeHko, 2005).
3 ornsay Ha ue, NnMceMHe MOBREHHA nepeabavae
YCNilWHY nepegady igew Big BignpaBHWKa Yepes
TekcT. B cBoto vepry Takmn obmiH iHdhopmaLieto
CTae BaXnMBMM 3 acOOOM MOTMBALLiT PO3BUTKY iH-
TEPaKTUBHUX YMiHb MMCEMHOrO MOBJIEHHS.

O. KoeaneHko (KoaneHko, 2006) Harono-
Lye Ha TOMY, LLO MOBa Yy MPOLECi CrifikyBaHHS
3 HAYHO BapilOETBLCS 3 ANEXHO Big MEX TOro KOH-
TEKCTY, B IKOMY BOHa 3 acTocoByeTbcs. [oTpeba
i BaXkaHHs CrinKyBaHHA BUHWUKAE Yy NEBHIA CUTY-
auii. dopma, Tak caMo SK i 3MICT CMifIKyBaHHS, €
BiAMOBIAAIO Ha L0 cUTyaLito.

A. Xom’sik (Xom’sik, 2009) 3 ocepenxye yBary
Ha MOBIEHHEBIN aKTUBHOCTI, WO 3 AINCHIOETbLCA
Yy KOHTEKCTi NeBHOI CcUTyauil B pamKkax ogHiel 3 i
chep OisnbHOCTI Ta opraHisauii CycninbHOro XuT-
Td, a came: ocobucrta, npodpecinHa, OCBITHA Ta
cycninbHa cdepn. Y Mmexax aHnX KOMYHIKaTuB-
HUX cdbep chifikyBaHHA Nif Yac HaBYaHHSA 3 ginc-
HIOETbCS HamnuCaHHd TakuxX BMAIB MUCEMHOro
MOBJEHHS1, 9K 0CODUCTUI FINCT, OCOOUCTE ernek-
TPOHHE MOBIAOMIEHHSA, HOTATKM Nif Yac YMTaH-
H4, TBIip, Pi3Hi BMAW HapuciB (ece), 3 anOBHEHHSA
aHkeTn i 1.4. NpoTe 4YacTo BUHMKAKOTbL TPYOHOLL
B CTYAEHTIB, MepLU 3 a BCe TOMY, L0 BOHWN HE BO-
nogitoTb COLOKYNbTYPHUMU HOpMaMX HanmcaH-
HS, NPUNHATMMM B iXHil KpaiHi, TOGTO B YKpaiHi.

Ha aymky T. KanbkoBa, y CTyAeHTCbKOMY Billi
NPOAOBXYE PO3BUBATUCA KPUTUYHE MUCIIEHHS.
CKNagoBUM SIKOTO € CaMOCTINHICTb, aKTUBHICTb,
TBOpYiCTb. Lle BucTynae ocHoBotw ans igeonorii
aKTUBHOIO HaBaHHS, OCKIifIbKM B HbOMY NPOOOB-
Xy€ OOMIHYBaATU «LLKOSIA MUCIIEHHS», @ HE «LUKO-
na nam’sti». Came ToMy Ha LbOMi eTani BUKOpU-
CTaHHS TEXHOMOTiA KPUTUYHOrO Ta KpeaTUBHOro
MUCIEHHS € ayxe Baxknueumm (Kanskosa, 2004).

Mpn iHTEpaKkTMBHOMY HaB4YaHHi OAHOYACHO
N OOHaKOBOK MIPOK PO3BUBAKTLCA HABUYKU
CTBOPEHHS i CrpuiAMaHHA TekcTy. 3a BU3Ha-
YyeHHsM J1. Bapsaubka, «CamMOCTiHe cKkrnagaH-
HA TEKCTYy € 3 BOPOTHWM NPOLECOM MOPIBHAHO
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3 po3yMiHHAM TekcTy» (Bapsaupbka, 2005). NMpun
NPOAYKYBaHHI TEKCTY Npouec nepeaadi 3 HayeH-
HeBOro obpasy i CNPUNRHATTA 3 MICTY HanMcaHoro
TICHO nepennitalTbCA. TEKCT, AKUMA KOHCTpPYHo-
€TbCS, MOXE po3rNaaaTucs 3 ABOX TOYOK 3 Opy:
TOro, XTO YNTaE (BiA TEKCTY A0 3 MICTY) i TOrO, XTO
nvwe (BiA 3 MiCTY 10 TEKCTY).

H. MNoGipyeHKo noginsie iHTepaKkTMBHI TEXHO-
norii Ha Taki rpynu (MobipyeHko, 2004):

1) inaueigyanbHOro cnpsimyBaHHa (nepenbda-
YaloTb TaKy opraHisadito po6oTu, Wwob BUKOHAHHS
3 aBAaHHSA 3 anexarno He Big nigepa rpynu, a Big
KOXKHOTO Ti YfieHa, OCKilIbkU KOXXEH Mae Bu3Haye-
Hy porb i pOGUTb CBiVi NOCUITbHUIA BHECOK Y O0-
CArHeHHSA cninbHoi meTn. Cloan MoXHa BigHecTu
Taki TexHonorii: «Kapycenb», «CninbHWM npo-
ekT», «Korno igen», «AkBapiym», «MaHgpyemo
pasomy», «Kyb» (cubing) ToLLO).

2) KONEeKTUBHO-TPYNOBOro CNpsiMyBaHHA (re-
penbavaloTb 0gHOYacHy chinbHy (OpOHTanbHY)
po6oTy Bcboro knacy. lNpuknagamu Takmx Tex-
Honorin €  «MikpodoH», «MOo3KOBUI LUTYPMY,
«Mogzaikay, «[lleTtntoBaHHs», «dUCKYCIMHUA rO-
OVHHUK», « JUKTaHT y pyci»).

3) cutyatmBHOro MogentoBaHHs (nepegbavae
BKITHOYEHHS CTyAeHTa Yy rpy, Wob BiH Mir opraHisy-
BaTW CBOKO MOBJIEHHEBY AiSNbHICTE 3 @ JOMNOMO-
roto peuenTUBHO-NPOLYKTUBHUX BNpaB Bignosia-
HO O cuTyauil cninkyBaHH4A. [Jo Taknx TEXHOOTrIn
BiQHOCATb iMiTaLiHi Ta pONbOBI irpn).

Y Mexax NMUCEeMHOro HaBYaHHSA iHTepakTuB-
Hi TeXHONOrii JalTb MOXIUBICTb Y HaBYanbHUX
yMOBax Ha MEBHWUA 4Yac po3noginutyn dyHKUiT
TOro, XTO MULLE, | TOr0, XTO YNTAE, MK Pi3HUMMU
ocobamu; CTBOPUTU YMOBMU, B SIKMX OOHA i Ta X
nogvHa no 4vepsi Oyge 1M aBTOPOM, i yMTayem.
Y npoueci IMCeEMHOro HaB4YaHHS TOMY, XTO NULLE,
nerwle BpaxoByBaTu (haKkTop peunnieHTa, i, oTxe,
Yy HbOrO LUBMALIE PO3BMBAKOTLCS 3 OiOHOCTI ne-
penbavaTtn 3 HA4YEHHEBE CNPUNHATTA CTBOPEHOIO
HUM TEKCTY i MOXIMBY BiAMOBIAHY peakuito Yn-
Taya.

Omxe, HabyTuU BXe CbOrogHi B YKpaiHi Ta
3 a KOpOOHOM [O0CBIf NEPEKOHNNBO 3 acBigyvye,
WO iHTEPaKTUBHI METOAM CNpUsIOTb IHTEHCUDI-
Kauil Ta onTuMmiszauil HaB4anbHOro npouecy. IH-
TepaKkTUBHI TexXHOrorii 403BONATb CTyAeHTaM
cchopmyBaTh iHTEPAKTUBHI BMIHHS MUCEMHOIO
MOBJIEHHS, SKi € OCHOBO ANA POPMYBaHHS iH-
TEPaKTUBHOI KOMMETEHTHOCTI, a came: MiXXOCO-
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OuCTicHI; iHdopMaUinHi; peuenTuBHI; couianbHi;
aprymeHTaLinHi; KOHCTPYKTUBHI.

Buknap ocHoBHoOro matepiany gocnigxeH-
HA. CnpAMOBaHICTb CUCTEMU OCBITU Ha 3 acBo-
€HHS CMCTEMW 3 HaHb, sika byna TpaauuiiHo
1 BUMpaBOaHOIO LLe KifbKa AeCATUniTb TOMY, BXe
He BignoBigae cy4yacHOMYy couianbHOMY 3 aMoB-
NMEHHI0, SKe BMMAarae BUXOBAHHA CaMOCTIMHUX,
iHiLiaTMBHMX | BignoBiganbHUX YfeHiB cycnifib-
CTBa, 3 AaTHUX ePeKTUBHO B3aEMOAIATA Y BUKO-
HaHHI Pi3HOMaHITHMX 3 aBgaHb, sike NoTpebye ic-
TOTHOrO MOCUIIEHHS CaMOCTINHOT N NPOAYKTUBHOI
[iStNbHOCTI LLKONSAPIB, PO3BUTKY iXHIX 0cobucTic-
HUX SIKOCTEM | TBOpUMX 3 AiIGHOCTEN, YMiHb camo-
CTiNHO 3 foByBaTN HOBI 3 HAHHSA Ta PO3B’A3yBaTH
npobnemu, OpIiEHTYBATUCb Y XUTTi CYCNifbCTBa.
Ona dopmyBaHHA Ta pPO3BUTKY TakMX YMiHb Mo-
TPIOHO 3 AINCHMUTK Nepexia Big OCBITU K «nepe-
Jadi 3 HaHb» 40 NPOAYKTMBHOIO HaBYaHHSA, KOMn
NpYpOLLEHHS 3 HaHb BiaByBaeTbCA Yepes npouec
CTBOPEHHS YYHEM BMACHUX TBOPYMX MPOAYKTIB,
TO6TO HEOOXiAHO 3 AINCHUTK Nepexig Ao iHHOoBa-
LIIMHOrO HaBYaHHA.

OaHuMm i3 NpuiroMIB iHTEHCUIKALT HaBYaAHHSA
NMUCEMHOr0 MOBIEHHSA CTYOEHTIB MOBHUX Cnewi-
anbHOCTEN € BUKOPUCTaAHHA NPUHLMNY KOMYHIKa-
TMBHOCTI Y HaBYaHHiI, gkuii 3 abeaneyye BMCOKUI
piBEHb OBOMNOAIHHS iIHLUIOMOBHUM NMUCEMHMM MOB-
NEHHSM, pO3BMBAE KOMYHIKaTUBHI BMiHHSA, cnpu-
S1€ IXHbOMY BUXOBAHHIO, PO3BUTKY Ta CaMOOCBI-
Ti i, HanronosHiwe, nepegbavae OpMyBaHHSA
NMMCEMHOT KOMMNETEHTHOCTI Yy MpoLeci HaB4aHHSA
NMUCEMHOr0 MOBJIEHHS, sika Pa3oM i3 MOBJIEHHE-
BOO, MOBHOLO, 3 arafibHO-HaB4asnibHOK Ta Couio-
KYNbTYPHOK KOMMETEHTHICTIO DOPMYIOTb KOMYHi-
KaTMBHY KOMMETEHTHICTb CTAPLLOKITACHUKIB.

Mpouec opmMyBaHHA OCHOB aHITOMOBHOI
NMUCEMHOT KOMMETEHTHOCTI YCKNagHIETLCS MNEB-
HAMW TPyAHOLLAMMU, SiKi 3 YMOBMIOKTLCA TPbOMa
rpynamu ¢akTopis:

a) iHOusiOyanbHUMU 0CObIUBOCMAMU YY4HI8
(y4Hi, SKi MOYMHaKOTL HABYaTMUCA NUcaTh iHO3eM-
HOK MOBOH), CTMKalTbCA 3 rpadivyHMMK Ta op-
dorpadiyHumMu TpygHowamu. Npote BnactuBo-
CTi CamMOro y4Hs MOXYTb CTatTu dpaktopamu, SKi
nonerwyTb npouec popMyBaHHA OCHOB aHro-
MOBHOI MUCEMHOI KOMMETEHTHOCTI. TakK, KMiTnu-
BIiCTb YYH4, MOro BMiHHS nNmMcaTu pigHOK MOBOMO,
3 OpoBa Nam’siTb, yBara CnpusatoTb HaBYaHHIO Nn-
CEMHOrO MOBIEHHS);
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0) iHo3emMHa Moea, WO 8U84YaEMbCH.

TpyaHoLwi bopMyBaHHA kanirpadivyHnx HaBK-
YOK 3 YMOBIEHI CXOXICTIO / BigMIHHICTIO rpadiy-
HUX CUCTEM PiOHOT Ta iIHO3EMHOI MOB; HaBYaHHIO
HanucaHHA niTep, CXOXUX 3 fniTepamu pigHol
MOBW. TpyaHoLli dopmMyBaHHS opdorpadidHmnx
HaBMYOK, 0a3yloTbCA Ha YOTUMPLOX OCHOBHUX
npuHumMnax: ¢hpoHemu4yHoOMy, Ae HarnMcaHHs Crno-
Ba BigMNoOBidae MOro 3 ByYaHHIO; MOpP@Ori02iyHO-
My, CYTHICTb SIKOrO nonsrae B TOMY, WO KOXHa
3 Hayywa 4actmHa crioBa — npecikc, KOpiHb,
cydikc — 3 Bepirae € anHu rpadpivHnn obpas
y CrnopigHeHMX crioBax abo dpopmMax HesanexHo
Bi (pOHETMYHMX YMOB, B SKi BOHa MNoTpannge;
icmopu4yHoMmy (abo TpaguuinHOMY), KONU Hanu-
CaHHA cnoBa He Bignosigae aHi (POHETUYHOMY,
aHi mopdonoriyHoMy hakTopam cy4acHoi MOBU
i BMNPaBOOBYETbCS fULLE ICTOPIEID PO3BUTKY
KOHKPETHOro crnoea € ; ideogpacghiyHoMy, Konm
3 BYKOBi OMOHIMW PO3PI3HAKTLCS 3 a JOMOMOroH
creuianbHUX rpadivyHnUX nosHayok. [JomiHyBaH-
HA TOFO YW iHLIOrO NPUHLUMUMNY Y MOBI BM3HA4ae
CKMNagHicTb il opdorpadii.

Y npoueci HaB4YaHHA TEXHIKM MMCbMa BaXXSTMBO
BpaxyBaTn 0cobnmBocTi rpacdeMHO-poHEMHNX
BiANOBIOAHOCTEN KOXHOI KOHKPETHOI IHO3eMHOI
MOBM i NPOBOAMUTU LinecrnpsimoBaHe HaB4YaHHS 3
METOH NOLOMAaHHA TPYOHOLLIB B OBOSOAiHHI rpa-
deMHO-PoHEMHOI cuctemmn mosu. Cepen Takmx
TPyAHOLLIB Hacamnepen BuainsaTe byksocnony-
YeHHs, WO nepeaarTb OAMH 3 BYK (Hanpuknag:
aHen.: sh -/f/, th — 18/ abo /6/, ck — /K.

HactynHa TpygHicTb Ue Te, wo oaHa Oyksa
MOXe rnepenasaTv pi3Hi POHEMW Hanpuknag
B aHIMINCLKIN Ta HiMeLbkKii MoBax BykBa s Bigno-
Bigae Kinbkom 3 Bykam /s/, /z/, | [/ . ABo x HaBna-
KM — OOWUH 3 BYK 3 0BpaXKyeTbCs HAa MUCbMi Pi3HU-
MU rpadhemamu.

Mae micue sBuLLe, SIKe 3 OBCIM 4yXe YyKpa-
THCbKI MOBI LIe HasIBHICTb TaK 3 BaHUX «HIMUX»
OyKB Hanpuknag: aHrmn.. e y crioBax 3 Bigkpu-
TMM cknagom ( line, plate); y BykBocnony4eHHsx
wh-, -ght ( whom, eight. Lli Ta iHWi po3xomkeHHs
y rpadheMHO-POHEMHUX CUCTEMAX YKPaATHCLKOI
Ta aHrmMincbKol MOB CTalTb NMPUYNHOK 3 HAYHOI
KinlbkOCTi opdoorpadivyHMx NOMUAOK Y MUCEMHO-
My MOBJIeHHi cTyaeHTiB (Hikonaesa, 2002).

3 MeTo nonepesKeHHsi MOMUITOK Ta HaBYaH-
HSA CTYOEHTIB MOBHUX creLlianbHOCTen npasonu-
Cy 3 rigHo 3 opdorpadieto iHO3eEMHMX MOB Chif
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BUKOPMCTOBYBATW creuianbHi Bnpasu, Aki Haui-
NeHi Ha doopMyBaHHSA CTiNKMX opdorpadoivyHmnx
HaBUYOK.

YpaxoBytoum TiCHUIM 3 B'A30K NMMCbMa 3 YK-
TaHHAM (obugBa BUOM MOBMEHHEBOI AisiNIbHOCTI
BiJHOCATbLCSA OO NMMCEMHOro MOBJFIEHHS, a iX Ma-
TepianbHOK OCHOBOW € OfHa rpadgivyHa cuctema
MOBM), HaBYaHHSA TEXHIKM NMUCbMa cnig 3 Ainc-
HIOBATM NapanenbHO 3 HaBYaHHAM TEXHIKM 4un-
TaHHsA. OgHak y npoueci nucbMa Ha BigMiHy Bif
YnTaHHS, rpadeMHO-OOHEMHI BiANOBIAHOCTI, WO
BCTAHOBIMIOOTLCHA, MalOTb iHLY CNPAMOBAHICTb:
Big 3 BYKIB 0O niTep abo X iX cnony4eHb, T06-
TO Mig Yac nucbMa Mae Micue He OeKodyBaHHSA
OYMKMW, 9K Mig Yac YnTaHHs, a il kogyBaHHA 3 a
O0MNOMOro rpadpiyHnX 3 HakiB.

B) yMOBaMu Hags4aHHs: sukiadadyem, mexHo-
J102i€t0 Hag4yaHHSs | Hag4arnbHUMU Mamepianamu
(Hikonaesa, 2002) (6pak siKiCHUX HaB4arnbHUX Ma-
Tepianis ons ¢opMyBaHHSA OCHOB a@HIIOMOBHOI
NUCEMHOI KOMMETEHTHOCTI; HeQOCKOHano cnna-
HOBaHi Ta/abo HeBgano nposedeHi doparMeHTn
YPOKIB 3 HABYAHHS TEXHIKM YATAHHS; HeJOCTaTHE
PO3YMIHHSA BUNTENSMU TPYAHOLLIB, 3 SKUMW CTU-
KalTbCA CTYOEHTU NPWU HaBYaHHI TEXHIKM MUCb-
Ma; He4OCTaTHE BpaxyBaHHS BYNTENAMU BiKOBUX
0CcOoONMBOCTEN CTYAEHTIB i, AK HACNIQoK, 3 acTo-
CyBaHHS HEBIAMOBIAHUX NPUNOMIB MPU HABYaHHI
TEXHIKN nucbMa.

AHania aBTEHTUYHMX 3 paskiB NUCEMHOro
MOBJIEHHS!, NPOBEAEHNN Ha MaTepianax nigpy4-
HWKIB, HaB4YanbHMX NOCIOHUKIB, raseT Ta XypHa-
niB, BNacHe nirepaTypHUX TEKCTIB i T. N. 4O3BO-
NINB HaM BUSABUTN NIEKCUYHI, NIEKCMKO-TrpaMmaTUYHI

Ta NyHKTyaUilHi 3 acobu BUpaXXeHHs! iHTEPaKTUB-
HOCTi JaHMX BMAiB NMCEMHOIro MOBFEHHS. 3 orns-
Oy Ha Taki O3HaKW iIHTePaKTUBHOCTI SIK B3aeMogis,
3 BEPHEHICTb, iHiLiaTUBHICTb, AOCBIg, aKTUBHICTb,
pPO3rnAHeMO:

— JIEKCUYHI XapakmepucmuKku MuCeMHO20
MO8/IEHHST (BM3HAYaloTbCA CNOBHMKOBMM 3 ana-
COM YY4HIB, 3 @ AOMOMOIOI0 AKOro y4eHb BUpaxae
OYMKM MpW HanucaHHi NeBHOro BMUAY MUCEMHOIO
MOBMEHHS.);

—  JIeKCUKO-2pamMamuyHi xapakmepucmuku
(0coBrMBOCTI BXMBAHHSA rpamMaTtuyHUX CTPYKTYp
y NOEAHAaHHI 3 BMKOPWUCTAHHAM BIOMNOBIAHOIO
neKcu4Horo marepiany);

— MYHKTyauiHi Xxapaktepuctukn (ocobnu-
8ocmi exxueaHHs po3diriosux 3 HaKig y Pi3HUX 8U-
Oax rnucemHoz20 mMosrieHHs1) (buptok, 2003).

IHTEpaKTMBHI TEXHOMOrIT HaBYaHHSA — Le Tex-
HoMoril HaBYaHHSA, SAKi 3 AIACHIOTLCA LUNAXOM
aKTUBHOI B3aEMOZii CTyAEeHTIB Y NpoLeci HaB4YaH-
HA. Lle Taka opraHisauig npouecy HaB4YaHHS, 3 a
SIKOT HEMOXITMBA Hey4acCTb CTYAEHTa B KONEKTUB-
HOMY B32EMOLOMOBHIOKYOMY MPOLECi Ni3HaHHS,
Wwo GasyeTbCs Ha cnienpawi BCiX MO0 y4acHUKIB.
IHTepaKTUBHI TEXHOMNOTrIT 4O3BONSAKTL HA NiACTaBI
BHECKY KOXHOFO 3 Y4aCHWUKIB 4O npoLecy Has-
YaHHA Y XOA4i 3 aHATTS CNiflbHOK CNpPaBO OTpU-
MaTW HOBI 3 HAHHSA | OpraHi3yBaTu KOprnopaTUBHY
DiSNbHICTb, MOYMHAKYKM Big OKpemMol B3aeMofii
ABOX-TPbOX OCI6 nomixx coboto N OO LMPOKOI
cniBnpaui 6araTbox.

Bigbip iHTepakTUBHMX TEXHONOrIN Y BiANOBIA-
HOCTIi O eTaniB HaBYaHHS NMUCbMY NpeacTaBneHo
y Tabnuui.

Tabnuus 1
BinGip iHTepakTMBHUX TeXHONOrIN HaBYaHHSA NMUCbMY CTYAEHTIB MOBHUX cneuianbHocTen
Fpynu iHTepaKTUBHUX TEXHO-
ETanu HaBYaHHs NUCbMy norii TexHonorii HaBYaHHSA
MigrotoBunin — IHTepakTUBHOro cnpsMmyBaHHs | — «Kapycenb»
— «CninbHUA NpoeKkT»
— «Kyb»
TpeHyBanbHUN — KONEKTUBHO-TPYrnoBe HaBYaHHs | — «MO3KOBUIA LLITYPM»
— efneMeHTU cUTyaTUBHOro Mofe- | — «[lleTnoBaHHA»
ntoBaHHA — «[IMKTaHT y pyci»
— «[I'pynoBa guckycia»
CamocTinHnm — cuUTyaTMBHE MOAENt0BaHHSA — «ImiTauinHa rpa»
— «PonboBa rpa»
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3anponoHoOBaHa TUMOMONist  IHTEPAKTUBHUX
TEXHOMNOrN Jae HaMm 3 MOory po3pobuTtu cucte-
My BrpaB, OPIEHTOBAHMX Ha PO3BUTOK NMUCEMHUX
YMiHb, CNPAMOBaHUX Ha (POPMYBaHHS iHTepak-
TUBHOI KOMMETEHTHOCTI CTYAEHTIB MOBHUX CheLi-
anbHOCTEN, i pO3pobMTK BIONOBIOHMI KOMMEKC
BrnpaB Angd oopMyBaHHA OCHOB aHIOMOBHOI MK-
CEMHOT KOMMETEHTHOCTI CTyAEeHTIB MOBHUX crne-
LianbHoOCTEN.

[Mpy iHTEpakTUBHOMY HaBYaHHI MUCEMHOro
MOBJIEHHS1 HaWaKTyanbHIlWUMK Ta HanedeKkTns-
HILLMMK € BMpaBM KOMYHIKATUBHOTO XapakTepy.

Y KOXHOMY OKPEeMOMY >XaHpi MMCEMHOro
MOBFIEHHA MOXHa BUOINUTM MNEBHUA anropuTm
3 aCBOEHHS MIHrBICTUYHOIO MaTepiany: peuen-
TUBHI BNpasu, peLenTUBHO-PEeNPOaYKTUBHI BNpa-
BW Ta NPOAYKTUBHI BripaBu.

Taknm 4YnHOM, B pamkax oopMyBaHHS OCHOB
A@HIMOMOBHOI NMUCEMHOT KOMMETEHTHOCTI CTyAEeH-
TiB MOBHMX crneuianbHOCTEN 3 BUKOPUCTAHHAM
IHTEPAKTUBHUX TEXHOSMOrn MOXHa BUOINMTM 3
eTann popMyBaHHS NMUCEMHUX YMiHb: NiArOTOB-
YN, TPEHyBanbHUA Ta caMocTinHui. OTxe, Wwob
nepenTn A0 CaMOCTIMHOrO BIifIbHOFO HEKOHTPO-
NbOBAHOro MMcbMa, HeobXiAHO BUKOHATW Migro-
TOBUI Ta TPeHyBasibHi Bripasu.

MigrotoBunii etan nepepbadvae peanisadito
LLIHHICHOrO KOMMOHEHTA MUCbMOBOI KOMIMETEHT-

HOCTi 4epe3 BUKOHAHHSA peLenTUBHUX Brpas,
B AKMX y4YeHb crnipunmae BepbanbHy iHopmaLito
yepes cnyxoBun abo 3 opoBMK KaHamn, a MnoTiM
TUM 4YM iHWKM cnocobom Mnokasye, Lo BiH Bri-
3Hae, po3pi3Hdae 3 Byku, rpademmn, rpamatuyHi
CTPYKTYpW, PO3yMi€ MUCEMHE BUCMOBMOBAHHS
(poboTa 3 i 3 paskaMu, NOEAHAHHA CTPYKTYPHUX
efeMeHTIB).

TpeHyBanbHUI eTan nepegbavyae BMKOHAHHSA
peLenTUBHO-NPOAYKTMBHUX BMNpaB, dAKi peanisy-
I0TbCA B MOBHOMY ab0 4aCTKOBOMY BiATBOPEH-
Hi CTYOEHTOM CMPUAHATOrO HUM HaB4YanbHOroO
mMaTepiany. Lle Bnpasu 3 onopamu (HanncaHHsA
NoBIJOMIEHHA 3 a NOgaHMM MNIIaHOM; HanucaH-
HS KiHUIBKM OO NogaHOro TeKCTy Towo). Ha ubo-
My eTani peanisyeTbcs AisnbHICHUA KOMMOHEHT
NMUCbMOBOI KOMMETEHTHOCTI, AKUA Nonsarae y no-
€4HaHHi YMiHb NMMUCEMHOro MOBIEHHS 3 aKTUB-
HOIO Ni3HaBanNbHOK JiSNbHICTIO CTYAEHTA.

Ha eTani camocCTinHOrO nMcemMHoro cnin-
KyBaHHSA peanidyeTbCA MpoLecyanbHUN KOM-
MOHEHT KOMMETEHTHOCTI, WO nonsrae y oco-
OuCTiCHO-TBOpPYIM  camopeanisauii  CTygeHTiB,
TOOTO y caMOCTIIHOMY NPOAYKYBaHHI OpuriHarb-
HUX MUCbMOBUX TEKCTIB 3 TigHO i3 hopManbHu-
MW, CTPYKTYPHUMMU, CTUNICTUMHUMWN BUMOTramu.

Tabnuuys 2

CucTtema BnpaB ana opmyBaHHA OCHOB aHITOMOBHOI MMCEMHOI MOBJIEHHEBOI KOMMNETEeHTHO-
CTi CTYAEHTIB MOBHUX crneuliaribHOCTEN 3 BUKOPUCTAHHAM iHTEPaKTUBHUX TEXHOSOrIN

ETtanu HaB4YaHHSsA nu-

Fpynu yMiHb iHTEpaKTUBHUX TeX-

camopeanisauia

— camocTiHuI BMOIp Ta
BUKOPUCTAHHA MOBIEH-
HEBOIO KJliLle

MeTa Twnu Bnpas .
CeMHOro MOBJEeHHA HOROrin
MigroToBunii — CnpuMaHHs Bep- | PeuentusHi — YMiHHS BUKNagaHHA OYMOK Ha PiBHI
OanbHoI iIHTOHaUT peveHHs
— PO3YMiHHSA MNCEMHO- — YMiHHS NoegHyBaTuM  CTPYKTYPHiI
o BUCIOBIHOBaHHS eNeMeHTN MEBHOro BUAY MMCEMHOMO
MOBEHHSI
TpeHyBanbHUN — MOeAHaHHs yMiHb | PeuenTusHo- — YMiHHA  bopmynoBaTK  BRacHy
MUCEMHOro  MOBIIEHHs | MPOAYKTUBHI OYMKY Ta npasBuIibHO BUpaxaTtu orno-
3 ni3HaBanbHOK Aianb- PO Ha BriaCHWMN JOCBIg,
HiCcTIO — YMiHHSA BygyBaTtu UinicHi ab3aum
CamocTiHun — ocobucTicHo-TBopYa | NpoayKTUBHI — YMIiHHS NOriYHO Ta NocnigoBHO BU-

KnagaTu oymky 6e3 Gyab-sikoi onopu
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Ha nepwomy, nigroroB4omy etani, M1 Bu-
KOPUCTOBYEMO KOMYHIKaTUBHI BNpaBu, CrpsMO-
BaHi Ha NigroToBKY 4O HanMMCaHHS eneKTPOHHOro
nncTa Ta Ha MOro CMUCNOBY Ta MOBHY aHTULN-
nauito. Ha gaHomy etani My TakoX BUKOPUCTO-
BYEMO peuenTMBHI BMpaBu, CNPsIMOBaHi Ha po3-
nisHaBaHH4A, igeHTUdikauito Ta gudepeHuiauito
CKIafoBUX YaCTUH €NeKTPOHHOrO NOBiAOMMAEHHS
Ha OCHOBI BUKOPUCTaHHA BepbarnbHMX Ta 3 obpa-
XKyBaribHUX ONop Ta O3HAMOMITEHHS 3 i CTPYKTY-
pOIO NUCTa B LiNIOMY.

Bnipasa 1, cnpsimoBaHa Ha (popMyBaHHS iH-
dopMaUiHKUX Ta MPKOCOBUCTICHUX BMiHb (BMiH-
HS aHanidyBaTu HaB4arnbHy iHpopMaLito; BMiHHSA
cnyxaTtu iHWYy NogMHY Ta NoBaXaTu anbTepHa-
TMBHY OYMKY) 3 OMOPOK Ha TEKCT MigpydHuKa.
IHTepakTMBHa TexHonorig: « MO3KOBUIA LITYPM»

Xig BuKOHaHHA: CTygeHTaM MpPOMOHYETHLCA
npo4yMTaT! BCTYN 40 PO3A4iNy Npo HAaBY4aHHA Hanu-
CaHHSA 0COBMCTOro eneKTPOHHOIo NOBIAOMIEHHS,
obpaTtu Hanuikasily iHpopmaLlilo Ta HanmcaTu i
HaBKono 3 ipku 3 i cnosom E-MAIL y Hin. Kpim
TOro, CTyAEHTM MOXYTb MPOMOHYyBaTW Oyab-AKi
BNacHi igel, NoB’a3aHi 3 NOHATTAM €fIEKTPOHHOMO
nucta. BoHn BUCIOBMIOKOTL BCe, WO Cnajae Ha
OYMKy, Ta 3 anucytoTb BCi igel Ha gowui. Konu
KinbKiCTb ifen cTae 4ocTaTHLO, IX MOAaHHSA chif
npunuHnTK. dani cnig 3 rpynyBaTty Ta npoaHani-
3yBaTn HanbinbLW BAani igei Ta 3 Hantu (3 gono-
MOrOH BUKagada) HanonTuMarbHille pilleHHs.

Cnocib KOHTponto: (poHTanNbHUN KOHTPOSb
BMKNagada y NoegHaHHi 3 B3aEMOKOHTPOSIEM.

Bripasa 2, cnpamoBaHa Ha (POpMYBaHHS iH-
dopmaLinHKX, couianbHUX Ta KOHCTPYKTUBHUX
BMiHb B OMOpi Ha XUTTEBUIN JOCBIA CTYAEHTIB.

IHTepaKTMBHA TEXHOMOrIA: BMKOHAHHS 3 aB-
OaHHA B Nnapax 3 METOH PO3BUTKY BMiHHS MoBa-
XaTu ansTepHaTMBHY OYMKY Ta 3 METOH LUBUA-
KOro 3 HaXOKEHHS MigX0OsLWOro pilleHHS.

3aBganHsa: As you know, before writing the
body of your e-mail, you have to state the subject
of what you are going to write. In pairs make
a list of 5-8 subjects you typically use for your
e-mails. Compare your ideas to the answers of
your groupmates.

Xig BWKOHaHHA: Buknagay Haragye yYHAM
Npo CTPYKTYPY €NEKTPOHHOro NMcTa, 3 BepTaryun
yBary Ha HanvcaHHsa Temu (subject). CtyaeHTam
NPOMOHYETLCS PO3MNOAINUTUCA Ha Napu Ta Nnpuay-
MaTtun 5-8 Tem Ans enekTPoHHUX NUCTIB. OCKinbKu
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notodyHa tema — ue tema «CiMelnHi CTOCYHKnY,
TO iM peKkoMeHOyeTbCHd BuUragyBaTu BignoBigHi
Temn. Ha gaHunin BMA JisnbHOCTI cTygeHTam Jda-
eTbcsa 4-5 xB. KoxHa napa 3 a4uTye CBOI Temu,
a iHWi 3 BipAOTbCA, Ha BMMNAQoOK, SKLWO iaei pis-
HMX nap 3 GiratoTbes. CTyaeHTn cami obupatotb 5
HaBOaniwmnx TeM Ans HanMcaHHsA enekTPOHHOro
nuncTa Ta 3 anucyoTb iX Ha AOLUL,

Cnocib KOHTPON0: B3AaEMOKOHTPOIb.

Bripasa 3, cnpsmMoBaHa Ha {OpMyBaHHS
YMiHHSI OpraHisauii MMCbMOBOro MOBIOOMIEHHS;
YMiHHS BMOpPSAKOBYBaTW Ta CUCTeMaTtusyBaTu
iHdbopmaLito; BMiIHHA CaMOOLiHKM Ta CaMOKOHTp-
Ot HaBYarbHOI AiANIbHOCTI 3 OMOPOI0 Ha aBTEH-
TUYHI TEKCTW.

[HTepakTMBHA TEeXHONOorig: rpynose 06roso-
PEHHSA CTPYKTYPU E€NEKTPOHHOIO Niucta 3 METOH
BU3HAYEHHA OCHOBHUX YaCTWMH OaHOro noBigom-
JNIEHHSs1 Ta PO3BUTKY BMiHb 3 HaxoguTW ChifibHe
pO3B’A3aHHs Npobnemu.

3aeganHsa: Work in groups. Study the given
e-mails thoroughly and distribute its parts into 4
groups:

The addressee’s address;

Subiject;

Body;

Closing remarks.

Joe Little@hotmail.com

Hi

Hello Joe,

Thought | better answer your last e-mail
before you believe | didn’t get it. | did enjoy
reading it and especially your news about your
engagement. That is wonderful! You didn’t tell me
much about her so now | will expect you to with
a full description; hair, eye, color, disposition, etc.
When will we get to meet her?

We are all well. The baby keeps us up some
at night, but otherwise things are ok. That 3 a.m.
feeding is getting old. I'll be glad when he can
sleep through the night.

How is your job? Do you like the work? | know
you were excited about it when you started. Is it
what you thought it would be?

Write me ASAP so | will know how things are
going. | always like to hear from you.

As ever,

John

Xig BuKOHaHHA: CTyoeHTU MOoAinsoTbCca Ha
4 rpynu ans onpauoBaHHA eNeKTPOHHUX JIUCTIB
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(818 KoXKHOT rpynm — CBIi 3 pa3ok nucta). BoHn
NOBWHHI PO3MOAINNTN BCE HanNUcaHe Ha NUCTIBL
Ha 4 YacTuHK, 3 BepTaloum yBary Ha agpecy, Temy
NOBIJOMIEHHS, OCHOBHY YaCTWHy Ta 3 aBep-
WanbHi cnosa. HasBu YyacTVH NULWYTLCHA BYUTE-
nem Ha gouuLi.

Cnocib KOHTPOIM: CaMOKOHTPOIb: BUKNagaY
Ha npuKnagi ogHoro 3 fUCTIB 3 a4MTyE NpaBusib-
HUM BapiaHT Bignosigi. CTyaeHTW, po3nogineHi
no rpynax, NepeBipsoTb, Y MPaBUIbHO BOHMU
po34inunn TeKCT. 3a KOXHY npaBurbHO BUAaine-
HY YacTUHY CTYOEHTU CaMOCTIMHO BUCTaBNSAKTb
cobi no 2 6anu (makc- 8).

Ha apyromy, TpeHyBasibHOMy eTani, My BU-
KOPUCTOBYEMO PEMNPOAYKTUBHI Ta penpoayKTuB-
HO-NPOAYKTUBHI BNpaBu. PenpoayKTUBHI Bripasu
TPEHyBasribHOro eTany CnpsiMOBaHi Ha opraHisa-
Ljito po60TKN CTYAEHTIB LOAO ONpaLoBaHHSA enek-
TPOHHOIO NUCTa Ha OCHOBI BMKOPUCTaHHSA Bep-
OanbHUXx onop. PenpoayKTMBHO-NPOOYKTUBHI
BMpaBu JaHoro ertany nepenbayaloTb BUKOPU-
cTaHHs BepbanbHOi Ta 3 obpaxyBasnbHOI Haou-
HOCTi 3 METOK KOHTPOSbOBaHOro BynTenem abo
CaMVM CTYOEHTOM HanucaHHA AaHOro nucta.

Bripasa 1, cnpsimoBaHa Ha pOopMyBaHHS pe-
LenTMBHUX (BMiHHA aHanidyBaTu iHdopmaLdito),
MIDKOCOBUCTICHUX (YMIHHSA CrMiNKyBaTuCA OOUH 3
OOHMM) Ta apryMeHTauinHuX yMiHb (BMiHHS dhop-
MYNIOBaTU BriacHy AYyMKY, AUCKYTYBaTK) BMiHb 3
Ornopoto Ha rpadiyvHi 3 obparkeHHs.

IHTepakTMBHA TexHonorig: poboTta B rpynax
3 METOI 3 HAXOKEHHS CMifIbHOro NPaBUITbHOrO
PiLLEHHS Woa0 PO3B’'si3aHHs HaBYarnbHOI Npobne-
MM Ta aKTuBi3aLil ocobMcToro 4ocsigy.

3aBgaHHa: Group up. Read the sample
messages and say what you have learned about
their authors and their family or friendly relations
with the addressees. Then rate the e-mails on the
- politeness scale.

Xig BMKOHaHHA : pyna po3noginserbcs Ha
2 Benuki rpynn (komaHau). KoxHa komaHga oT-
pUMYy€E HaapykoBaHi 3 pasku 2-3 eneKTPOHHUX
NUCTIB. 1X 3 aBOaHHA — NpoYnTaTh Ui 3 pasku Ta
BUSABUTU, B SKMX CTOCYHKaX 3 HaxogsaTbCH Bid-
npaBHMK Ta OTpuMyBad nucTa. lNoTim komaHan
NPOMOHYIOTH CBOI Bi4MOBIAI, @ BUMTENb 3 @ HEOD-
XiAHOCTI Koperye HenpaBWibHi BapiaHTu.

KomaHga, dka 3 anpornoHyBana Hawvnpa-
BUMbHILWi BapiaHTu oTpumye Big 2 go 3 6anis (B
3 anexHocTi BiA KinbKOCTi 3 paskiB nucTiB). Ha-
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CTYMHUM KPOKOM KOMaHA € 3 arnoBHEHHS TPbOX
wkan. Npyna, sika nepLuoo cnpaBnaeTbCd 3 3 aB-
OaHHAM, oronowye npo ue. Buknagay Busiwye
Ha OOLWKy Tabnuvulo 3 BXe roTOBUMU LLKanamu.
KomaHau nopiBHIOOTL pesynbratn. Komanga,
SIka NpaBWITbHO CripaBunacs i3 3 aBgaHHsM, OT-
pumye 5 6anis.

Cnocib KoHTponto: (poHTanNbHUMN KOHTPOSb
BYMTENA 3 efleMeHTaMy CaMOKOHTPOSHO.

Bripasa 2, cnpsiMoBaHa Ha ¢OpPMyBaHHS
YMiHHS ByayBaTu uinicHi ab3aum TEKCTY enekTpo-
HHOro NCTa 3 a NoJaHOoK TEMOLKD; BMIHHA dhop-
MYyrOBaTy BNacHy AyMKY i NpaBunbHO 11 BUpaxa-
TV OMOPOI0 Ha BNacHWU JOCBIA CTYOEHTIB.

[HTEpaKTMBHA TEXHONOriA: MOPIBHAHHSA BiAMo-
Bien y napax 3 METOH PO3BUTKY YMIHHA crnyxa-
TW iHLWY NIOANHY, BMIHHA MOAESoBaTK colianbHi
cuTyauii Ta 3 baradyyBaTu BNacHUM SOCBIA,.

3aBgaHHs: Imagine you are going to write an
e-mail to your cousin or friend. Study the following
plan and think what you would write next to each
point. You needn’t write the address, subject and
signature, but just the things you want to say to
your relatives.

Greet your relative

Tell them about the latest events in your own
family

Express your emotions

Write not more than 5 sentences and when
you are finished, compare your texts to your
partner’s.

Xig BMKOHaHHA: Buknagay nponoHye cTyaeH-
Tam Hanucatu nucTa KoMy-Hebyab 3 poandiB un
ApysiB nMpo Te, Wo BiABYyBaeTbCSA Y iX CiM'T. YYHI
obupatloTb agpecara noBiOOMIIEHHS i B napax
NpuayMytoTb, a NOTIM 3 anuUCyOTb TeKCTU. [oTiM
NpeacTaBHUK KOXHOI NMapy 3 a4nTye TEKCT NUCTa,
a iHWi CTyOQeHTKn criyxatloTb i NepeBipsoTb, YN He
NPONYLLUEHNA AKUACH i3 MYHKTIB nnaHy. Konu BCi
NOBIOOMIEHHA 3 ayuTaHi, CTygeHTM obuparTb
HaunkpaLle.

Cnocib KOHTPONO: B3AaEMOKOHTPOIb.

Bripasa 3 cnpsimoBaHa Ha (pOpMyBaHHSA YMiH-
HS popMyroBaT BNacHy OyMKY, NPaBuribHO i
BMpaXxkaTh y NUCbMOBIN DOpMi Yy BUIMSAI TEKCTY,
LinicHoro 3 a 3 MiCTOM Ta CTPYKTYpPOIO 3 OMNOpoto
Ha 3 0oOyTi Ha NonepeaHix eTanax HaB4YaHHA Mu-
CEMHOI0 MOBMEHHS 3 HaHHS.
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IHTepakTMBHa TexHonorig: poboTa B rpynax 3
METOI0 PO3BUTKY YMIHHS MOZENoBaT coLianbHi
cuTyauii, 3 barayyBaTn BNacHWi 4OCBIA.

3aBagaHHs: Read one of the e-mail messages
and send your answer.

Xig BuKOHaHHA: CTygeHTU po3nodinstoTbes
Ha mani rpynu. KoxHa rpyna oTpumMye OKpemumn
€NEeKTPOHHUI NNCT, HIBUTO HagicnaHui onst HUX.
Buknagad nponoHye gaTtu BignoBigb, CKraBLUM
CBOE BnacHe MoBigOMITEHHSA-BIANOBIAbL. Bukna-
Aay 3 a JornoMorow XepebkyBaHHSA (KONbOPOBI
CMYIW, BiANOBIOHI NITEPM YN YACTUHM ManoHKIB)
BM3HA4aE, gKa rpyna npeacrasnse CBOK Bigno-
Biflb MEpPLUOIO | ika rpyna NoBUHHA BigMiYaTu rpa-
MaTWYHi Ta CTPYKTYPHI NOMUNKM B nuctax. | Tak
no 4epasi. [oTim CTygeHTM 3 a AONOMOIOK «TaEM-
HOro ronocyBaHHs» 0bMpaloTb Havkpalle enek-
TPOHHE MNOBIOOMINEHHS, sKe BMKNagay nporoHye
noyenuTn y ayauTopii.

Cnoci6 KOHTPOM: B3aEMOKOHTPONb 3  ene-
MEHTaMW CaMOKOHTPOSIO: OfHa rpyna cnyxae
iHLLY, O4HOYACHO BUMNPABASOYN BACHI CXOXi MO-
MUITKN.

Ha TpeTbOoMy, camoCTiMHOMY eTani, Mu
NPOMOHYEMO  BUKOPUCTOBYBATM  MPOAYKTUBHI
BMpaBu, CNPsSIMOBaHI HA CaMOCTINHY | TBOpYY poO-
00Ty cTygeHTiB. BOHVM NOBMHHI BMiTU CaMOCTIiHO
obupaTty Ta BUMKOPUCTOBYBATM MOBJIEHHEBI KIli-
we, ohopMIIATU eNeKTPOHHI NUCTN i T.4.

Bripasa 1, cnpsamoBaHa Ha ¢OpMyBaHHS
YMiHb JIOMYHO Ta MOCMIgOBHO BUKNaZatTv OYMKU
6e3 Byab-sKoi onopu.

IHTEpaKTMBHA TEXHOMOrid: BUKOHAHHSA COLj-
anbHUX pornen naen, ki NUWyTb I1cTKn; pobo-
Ta 3 rpynow 3 METOK PO3BUTKY YMIHHSA CBIiJOMO
CTaBUTUCS A0 OINCHOCTI, a TaKoX 3 METOLO NiaBu-
LLIEHHS iHTepecy A0 CYCnifIbHOMo XUTTA.

3aBoaHHsa: Look at the pictures of people
reading e-mail messages and try to restore their
contents judging by their facial expressions and
exclamations.

Xig BuKOHaHHA: Buknagad nponoHye Cry-
AEeHTaM noauBUTUCA Ha niogen, 3 obpaxeHux
Ha KapTUHKax, Ta BiAHOBUTU 3 MICT €NeKTPOHHUX
NoBiOOMIEHb, AKi BOHW 4YMTalOTb, 3 @ BUPA3OM
obnmyuss Ta Burykamn. CTygeHTM npauiorTb
y rpynax no 5 yonosik. 1o 3 akiH4eHHi HanncaH-
HSA NPeACTaBHMK Bif, KOXHIN rpynu 3 a4nTye enek-
TPOHHUKW NUCT. [pyna, Wo cknana Hauuikasinm
NUCT € NepeMOXLEM.
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Cnocib KoHTponto: (poHTanNbHUM KOHTPOSb
BMKMagada y NnoeaHaHHi i3 B3aEMOKOHTPOMEM.

Bripasa 2, cnpsmoBaHa Ha {OpMyBaHHS
YyMiHb KOMBiHyBaTU Ta cuctemaTusyBaTu iHOp-
Mauilo 3 METOK OTPUMAaHHS LiNiCHOrO TEKCTY;
BMiHHS1 BC€BiYHO po3KpmBaTh TEMY 3 OMOPOI0 Ha
npuroMun ans reHepadii inemn.

[HTepaKTMBHA TEXHOMOrIA: KOnekTuBHa pobo-
Ta Haf eNeKTPOHHMM NIMCTOM 3 MeTor NobyaoBum
KOHCTPYKTUBHMX BIOQHOCWH B rpyni, BU3HAYEHHS
CBOrO MiCLs1 B HilA.

3aBgaHHg: Sit in a circle and write one line
of an e-mail to your best pen-friend. You may tell
about your family life. Say whether it is easy or
difficult for you to find mutual understanding with
your parents, etc. Ask your friend about his/her
family relationships. Pass the letter to your right-
hand neighbour.

Xi BWKOHaHHA: CTYOEHTW CigatoTb Y KOMo
i KONMEKTUBHO CKMagalTb eNekTPOHHE MOoBigOM-
NeHHsa Apyrosi/noapysi No nepenucui, MnuLyyn
TiNbKM MO OfgHOMY pPsAOKY Ta nepegakudnm nuct
OAWNH ogHOMYy. ToKr, XTO nuLLe HacTYMHUA PAJoK,
MOBUHEH NEPEBIPUTK, YN Y NonepeaHbOMY HEMAE
nomwunok. Mo 3 akiH4eHHi BUknagad abo oguH 3 i
CTYAEHTIB — «JIMCTOHOLLA» — 3 a4nTye NoBigoOM-
NeHHS.

AKLWO Y KOrocb € e AONOBHEHHS, TO iM 403~
BOMSETbCA JonucaTu ixX y BUMALi NOCTCKPUNTY-
My abo gogatu 4O OCHOBHOrMO TekcTy. [oTim nnct
«BignpasnAwTb» abo 3 anuwaroTb Y rpyni.

Cnocib KOHTPOM: B3aEMOKOHTPOSb Y MOEA-
HaHHi 3 PpoOHTanNbHUM KOHTponem 3 6GOKy BU-
Knagava.

Bnpasa 3, cnpamoBaHa Ha OpMyBaHHSA
YMiHHSA CaMOCTI/HOI TBOpYOi po60oTK 3 OMopoto
Ha BnacHy iHiuiaTuBy CTyOeEHTIB.

IHTepakTMBHA TExXHOMOrig: iHAMBIgyarbHa
abo rpynosa poboTa, cnpsmMoBaHa Ha PO3BUTOK
YMiHHSI TBOPYO BUKOPUCTOBYBATM MOBHI Ta MOB-
NeHHeBI 3 acobu anga peanisauii KOMyHiKaTUBHO-
ro Hamipy.

3aBaoaHHs: Imagine that you have quarreled
with your mom. Now you understand that you
were wrong and are ready to do something to
make it up. But unfortunately you are abroad now
and there is no phone to call your mom. Write an
e-mail to her, saying that you are sorry.

Xig BukoHaHHg: Lo BnpaBy Buknagay 3 assu-
Yyan NPOMNOHYE BMKOHATW BOOMaA, ane Il MOXHa




ARS LINGUODIDACTICAE - 9 (1-2022)

BUKOHYBATK i B rpyni, SK iHAUBIAyanbHO, Tak i B
Marnux rpynax.

Cnocib KOHTPON: PPOHTaNbHUA KOHTPOSb 3
OOKy CTYQEHTIB iHLWKMX rpyn: NNCTU BUCTaBNSOTb-
ca y rpyni. CTygeHT1 3 iHWKMX rpyn obupatoTtb 3
HamkpalLi nucra.

BucHOBKM Ta nepcnekTuBuM [OCHiOXKEeHb.
Takum 4YMHOM, MOXHa 3 pobuTM BUCHOBOK MpPO
OOUINbHICTb BUKOPUCTAHHA [HTEPAKTUBHUX TEX-
HOMorin B Npoueci HaBYaHHA NUCbMa CTYOEHTIB
MOBHUX creuianbHOCTEN 3 @ YMOBU CTBOPEHHS
aTMocdepn ageKBaTHOrO TBOPYOrO MOLUYKY, LLO
gornomararno nogonaHH psay npobnem CTocos-
HO MeTogornorii poboTn 3 HaB4YanbHMM MaTepia-
nowm, nobynoBu 1 BEAEHHS HaB4abHOIO MPoLEeCy.

Pa3om 3 TuM nuwaeTbca 3 a Mexxamu Oocni-
OXeHHs Ta noTpebye noganbLuMX Po3BIAOK cam
npoLec CTaHOBMEHHSA CTyAeHTa AK 0COBMCTOCTi
B OpraHivyHin € OHOCTI 3 YyCie AiAnbHICTI0O Ha-
BYaAIIbHOrO MPOLECY, a TaKOX BUSIBMEHHA MOTU-
BaLil OiaNbHOCTI CTyAeHTa B KOHTEKCTi JOMiHY0-
4nxX oakTopiB PYHKLUIOHYBaHHSA hopMarnbHUX Ta
HedhopManbHUX OpraHisadii.
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USING INTERACTIVE TECHNIQUES TO BUILD WRITING COMPETENCE
IN LINGUISTICS MAJORS

Lina Nesik (Ukraine), Nataliya Lykhoshved (Ukraine)

Abstract

Background. The article examines the effect of using interactive techniques to build writing competence in
Linguistics majors. The review of literature on the topic under discussion has enabled making a conclusion that
interactive techniques used in teaching writing skills appear an important teaching aid that enhances the develop-
ment of natural abilities of the learners and increases cognitive interest in learning a foreign language. Theoreti-
cally, however, the problem is underresearched in the Ukrainian context. Therefore, the topicality of the research
is ensured by the existence of the difficulties in using interactive techniques in teaching writing skills to Linguistics
majors caused by the absence of specially formulated tasks for this purpose.

Purpose. The paper aims at investigating the use of interactive techniques to build writing competence in
Linguistics majors.

Methodology relies on the critical analysis of the available research on the topic as well as of the authors’
experience in using interactive techniques in teaching writing.

Results. The article gives insight into the concept of «writing skills», psychological and linquistic characteristics
of students majoring in Linguistics as well as into the process of building writing competence. It also describes the
principles of using interactive techniques in building writing competence. The authors present a set of exercises to
enhance the students’ writing competence. The exercises that rely on basic characteristics of interactive techniques
are aimed at developing writing skills to construct, edit and correct the text at different stages of its creation. The
system of exercises includes 4 subsystems, each of which consists of exercises to teach writing in accordance with
one of the areas of communication. The authors analyze the components of interactive technology, namely, value,
activity and process, which are gradually realized, respectively, at different stages of teaching writing.

Key words: writing skills, Linguistics majors, interactive techniques, stages of building writing competence,
types of writing.
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B’SIYECJIAB LIOBKOBWH (YkpaiHa),
PYCJIAHA CTEMAHIOK (YkpaiHa)

®OPMYBAHHSA B YYHIB 11-Ir0 KITACY KOMMETEHTHOCTI B AHINIIUCBLKOMY
YCHOMY AOIANOrN4YHOMY MOBJIEHHI 3ACOBAMU YOUTUBE

AHOmauin

Y cmammi po3ansiHymo numaxHs hoOpMy8aHHsI KOMIEMEeHMHOCMIi 8 aHafiticbKoMy yCHOMY OiarnozgidyHoMy
MOBJIEHHI y4Hi8 cmapwioi WKou 3 euxkopucmaHHsM sideomamepianie YouTube Ha ypokax aHasilicbKoi Mo8u.
YmouyHeHo 3 Micm ma KOMIOHeHMHUU CKad KOMIemeHmMHoCcmi 8 aH2rioMo8HOMYy diasio2idHHOMY MOBMEHHI y4HI8
cmapuwoi wkonu, 3 diticHeHo 0obip YouTube mamepiarnis, penesaHmMHUX UinsiM Hag4aHHs ma 8iKkosum ocobriu-
8ocmsM y4Hig. BudineHo U onucaHo emarnu Hag4aHHs1 3 asHa4eHol KoMremeHmHocmi ma po3pobrieHo cucmemy
enpae 05 il popmysaHHs 8 y4Hig 11-20 Knacy Ha 3 acadax Kpumepiro emarnHocmi, Wo OXOrIe YHomupu cknad-
HUKU: 0805100iHHSI pernikysaHHSIM, 080/100iHHS MegHUMU diario2iyHUMU € OHOCMSAMU, 080/100iHHST MiHidiarnoaom

ma yMiHHs1 ecmu dianoau pi3HUX muriis.

Knroyoesi crioea: komnemeHmHicme 8 Oiario2idHOMy MOereHHI, ycHe Oiario2iyHe MO8/eHHs, eideoMamepianu
YouTube, kpumepii dobopy YouTube mamepiarie, KoMyHikamueHi cumyauii, y4Hi 11 Krnacy, cucmema erpas.

MocTtaHOBKa npobnemMu Ta akTyanbHIiCTb
pocnimkeHHA. HuHi YkpaiHa nepebyBae B ymo-
Bax rrnobanisauii Ta iHTerpauii y CBIiTOBY Chifb-
HOTY, TOMY [OOCKOHare BOMOAiHHA iHO3eMHUMMU
MOBaMu € BaXXNVBUM €NleMEHTOM LnX NpoLEeCiB.
YHacnigok LUbOro BMBYEHHSA aHMMiNCbKOI MOBM
BU3HAYeHe 9K OAWH i3 MPIOPUTETHMUX HanpsMIB
pedopmMyBaHHS OCBITU B HaLin KpaiHi. OckinbKu
HEeoOXigHUM CKITagHMKOM MPOLECY OBOSOAIHHS
iHO3eMHOK MOBOI € HabyTTsl YY4HSIMU YMiHb Be-
AEeHHS gianory, To BUHUKae notpeba B yaoCKOHa-
NEHHI BXe HassBHUX i MOLYKY HOBITHIX METOAVK,
sKi © 403BONUIIM SAKICHO Ta 4OCKOHAano cdopmy-
BaTW KOMMETEHTHICTb B YCHOMY JiarnoriyHomy
MOBJIEHHI YYHIB Ha YpOoKax 3 aHrinCbKOT MOBW.

CyyacHa cuctema OCBITU ChOpsiMOBaHa Ha
dopMyBaHHs1 BCEBIYHO PO3BNHEHOT OCOBMCTOCTI,
3 AaTHOI OO KOMYHiKaLlii, rpaMOTHOro Ta BreBHe-
HOro BeEeHHS Aianory, apryMmeHToBaHol Bignosigi
N peakuii Ha AyMKY 1 MO3ULit0 CNiBPO3MOBHMKA,
BMCIIOBIIEHHSA BracHOi Todkn 3 opy. OgHak, Ha
Xarnb, OOCi CnocTepiraeTbCad HeOoCKOHanCTb
YMiHb CTapLLOKNAaCHUKIB 4oNy4aTUCb 4O OMCKYCIl
iHO3eMHO MOBOHD, CMIfIKYBaTUCh Ha MDKKYILTYpP-
HOMY piBHi, yCBiQOMIIOBATK 1 NPaKTUYHO 3 acTo-
COBYyBaTW OCOBNMBOCTI Ta NPUHLMMN SianoridyHmnx
BMCNOBMOBaHb. TOMY Le Cryrye npsiMMM CUrHa-
oM 40 TOro, WO MEeTOAM Ta BEKTOP BMKMaAaHHS
aHIMiNCbKOI MOBM BapTo 3 MiHIOBaTK, abu 3 any-
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YATW 0O MPOAYKTUBHOIMO HaBYaHHSA YCHOrO MOB-
NeHHS sikomora BinblLuy YYHIBCbKY ayauTopito.

Monpn HasBHICTb NeBHUX 3 A0OYTKIB LWOAO
PO3B’AA3aHHA Npobremm HaB4aHHA YCHOro Ajanory
3 IHO3EMHOI MOBW, MPaAKTU4YHE iX 3 acTOCyBaHHS
CBiQYMTb NpO Te, WO AoCi HeobxigHO niaBuLLyBa-
TW piBEHb OBOMOAIHHA AHIIOMOBHUM MOBIEHHE-
BMM MaTtepianioMm y LUKOMSpiB Ta MOOepHi3yBaTu
M ypi3HOMaHITHIOBaTK CMNOCOOW OOCATHEHHSI TaKo-
ro pesynerarty, WO 3 YMOBSOE aKTyasnbHICTb Li€i
ctatTi. OgHum 3 i cnocobiB po3B’sidaHHsS Npobre-
MW HaBYaHHSA YCHOMO [iariory BBaXXaemoO BUKOPU-
ctaHHa YouTube gna opmyBaHHS KOMMETEHT-
HOCTi B YCHOMY AjanoriYyHoOMy MOBMEHHi Y NpoLeCi
BMBYEHHSA aHIMINCbKOI MOBU. ApKe AOCHioKeHHS
0cobnMBOCTEN 3 aCTOCyBaHHSA Bigeomarepianis nig
Yyac ypoKiB 3 aHrMincbKOI MOBM B CydacHin CTapLuin
LWKoni 3 acsigyvye, HacKinbkM LikaBuM, pesyrbra-
TUBHUM Ta AOCTYNHUM MOXe ByTV HaBYaHHS YCHO-
ro fianory Ha OCHOBI nepernsgy Ta onpautoBaHHA
Bigeo B YouTube. Kpim Toro, npoBegeHHs1 ypokis
i3 3 anyyeHHsAM BigeopecypciB Aae 3 Mory 3 'sicy-
BaTh BNAMB Ta €GeKTUBHICTb Takol METOAMKM Ha
OOCArHEHHST YYHAMW HOBOMO PIiBHS B OBOJSIOAIHHI
iHO3EMHO MOBOI Ta OPMYBaHHA YMiHb BEEHHSI
Aianory y pisHUX KOMYHIKaTUBHUX CUTYyauisiX, YOro
M BMMaratoTb Halli AepXaBHi CTaHgapTy.

MeTta ctatTi — TeopeTuyHe O6rpyHTyBaHHS
Ta po3pobneHHa MeToanKn OOpPMyBaHHSI B YYHIB



ARS LINGUODIDACTICAE - 9 (1-2022)

11-ro Kfacy aHrfIOMOBHOI KOMMNETEHTHOCTI B yC-
HOMY AianoriyHOMy MOBIMEHHI 3 a [0NOMOrok
3 acobis YouTube.

MeToponorito pocnigXeHHA cKagatoTb:
TEOPETUKO-METOANYHE Yy3aranbHEHHA BUCHOBKIB
YYEHUX, MPUXUNBHUKIB CUCTEMU PO3BMBASIbHO-
ro Aianori4yHoro HaB4YaHHs Ta KOMMETEHTHICHOMO
niaxondy 0O PO3BUTKY aHMMINCLKOro YCHOro diarno-
rYHOro MOBINEHHS; NneJaroriyHe CNocTeEPEXEHHS,;
y3aranbHEeHHS MpakTUYHOro AOCBidy BMpoBa-
DXKEHHs1 po3pobneHoi aBTopammn cUcTeMn Brnpas
y HaBYanbHUI NPOLIEC CEPEaHbOI LLKOSN.

Ornsag cyvyacHux pocnimkeHb 3 npobne-
MU. [TnTaHHA HaBYaHHA IHLLOMOBHOIO Aianoriy-
HOrO0 MOBIEHHSA HEOOHOPA30BO OyNoO NpeamMeToMm
pocnigpkeHb OaraTbOX HayKOBLIB, OOHaK Nuwle
B OKpEMUX acrnekTax. Tak, MCUXOoNorivyHi npouecu
NOPOLXKEHHS | CIPUAMAHHSA MOBMEHHSI BUBYanu
J1.Kanmukoea, H. XapdeHko Ta |l. JlanwwuHa, ki
y CBOIX npausx Buokpemunu npobnemy dop-
MyBaHHSI MOBHOI KOMMETEHTHOCTI B Cy4acHin
OWTAYIN | NiHrBOMNEeQaroriyHin NCuUxornorii, Ncuxo-
NIHrBIiCTMUI Ta NIHFBOANOAKTULI Ta akueHTyBanu
Ha HeobXxigHOCTi 3 icTaBNeHHA MOBU 1 MOBIEH-
HA ONS BUOKPEMIIEHHSA NnapameTpiB 3 aranbHuX
i okpemux BuAiB 3 AibHOCTeN, Ons BpaxyBaHHS
NIHFBOMETOAMNKOK NMCUXOSOrNYHOro NpoLecy OBO-
NOAiHHA OiTbMU MOBOK W MOBMEHHSIM Ta And
BCTaHOBMEHHS afekBaTHNX OOUHWLb BUMIpIOBaH-
HA 3 gibHocTen (Kanmukosa, 2008).

Mawkn Kopayen (2002), skum cTBOpPMB
aHrMiNCbKM CROBHUK-A0BIAHWK 3 NCUXOMOril, Ha-
rornoLuye Ha 3 B’3Ky MTSAY0ro MOBHOIO PO3BUTKY
3 HabyTTAM KOMMETEHTHOCTI y CMifIkyBaHHi, LLO
notpebye 3 aCBOEHHA AUTUHOID TaKMUX NiOCUCTEM
MoBU: 1) OHETUKM (30iOHICTL pO3yMiTH | BIOTBO-
ptoBaTW 3 BYKM MOBMEHHS); 2) ceMaHTUKn (3Ai6-
HICTb PO3yMiTV CITOBa W Pi3Hi CIIOBOCMNONYYEHHS);
3) rpamatukm (PO3yMiHHSA NMpaBUIl PO3MILLEHHS Ta
NOEOHaHHS ChiB Y PEYEHHI, a TaKoX 1X 3 MiHHICTb
B 3aNeXHOCTi Bi4 poay, BiOMiHKY, BiaMiHM Ta gi-
€BiAMIHN); 4) nparMaTVKM PO3YMiHHA OCHOBHUX
npasun eeKTUBHOIO CniflkyBaHHs (YEpProB.icThb,
BMiHHS iHiUitoBaTM abo 3 akiH4nMTM pPO3MOBY
Towo). Cnig 3 asHauMTu, WO PO3YMIHHS Mexa-
Hi3mMiB NOByOOBM MOBMEHHS, Y TOMY Yuchi 1 Ai-
anoriyHoro, gonomarae 3 HanuTu HanbinbLl AieBi
Ccnocoodu HaB4YaHHA AiTer iHO3eMHOI MOBU, aaxe
NCUXOMOriYHi OCHOBM HaBYaHHS aHrIiNCLKOT MOBM
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MatoTb CBOH crieundiky Ta BiAMIHHOCTI Big, pigHoOl
MOBW YKpPaiHCbKUX YYHIB.

HaB4aHHS AianoriyHoro MOBMNEHHSA B MeXax
KOMYHiKaTUBHO-AiANbHICHOro nigxogy obrpyHTo-
BYIOTb Taki HaykoBui, sik: . 3umHs, O. birny, O.
TapHononbcbknia, J1. €EpboMiHa. 3rigHO 3 IXHIMUK
NOSNOXXEHHAMM, NPOLEeC HaBYaHHS iHLUOMOBHOIO
IOM mae BigbyBaTncb He 3 MO3uLii CUCTEMM iHO-
3EMHOI MOBU, a 3 MOXIMBOCTEN PO3BUTKY OCO-
BUCTOCTI y4HA, MOro BHYTPILHBOIO CTaHy W iH-
AunBigyanbHMX 0COBNMBOCTEN LWOJ0 3 AiINCHEHHS
yuiHHA (KopoberHikoBa, 2015). Cepen nepesar
Takoro nigxogy MeToaucTu 3 asHadalTb iHTEH-
cucpikauio, onTumisauito Ta iHAMBIgyanisadito
npouecy HaB4yaHHA M, wo cnpuse 3 actocyBaH-
HIO 3 aranbHOAMOAKTUYHMX MPUHLUMMNIB HaBYaH-
HA. MoXXemMo 3 asHauyuTu, Lo Takui nornsag Ha
npoLec BUKIagaHHSA iHO3EMHOI MOBW O03BOSSIE
NPUCTOCYBaTU HaBYanbHUA NMPOLEC A0 KOXHOrO
3 YYHIB i NpM LbOMY 3 aOXOTUTU OO0 HaBYaHHS,
OCKifNbKWN YPOK BUKNMKaTUME BigYyTTs 3 afoBO-
NEeHHS Bif, BNAacHMX YCMiXiB Ta MOXIIMBOCTEN, NPO-
Te, 3 iHwWoro 60Ky, HeBpaxyBaHHSI CUCTEMHOCTI
MOBU MOXE CMPUYMHN OeAKI METOOMNYHI TPYAHOLL
AN yyuTend nig yac nraHyBaHHS YPOKY.

KomneTeHTHiCHi 3 acagM HaB4YaHHA MOB-
TNEHHEBOIO CMiNKyBaHHS PO3KPUTO Y HayKOBMX
posBigkax J1. Manaescbkoi, T. KopobGenHikoBOI,
H. Fony6, C. KapamaHna, H. Bi6ik, C. Omenb4yka,
O. lNopouwkiHol, HO. LBan6a, y Skux BOHW pO3Mex-
OBYIOTb NMOHATTA KOMMNETEHTHOCTI Ta KOMMNETEHLT,
BM3HA4alTb Cy4acHi BMMOMM [0 (POpPMyBaHHS
KOMMNETEHTHOCTI B AianoriyHOMy MOBIEHHI, AO0-
CRigKYIOTb CYTHICTb (0EHOMEHY AiarnoriyHOi KOM-
neteHTHocTi. H. Bibik, gk i 6inbLwicTb 1i kKoner-go-
CNigHWKIB, TPaKTYe KOMremeHuito §iK 3 afany
HOpMY, BMMOry [0 MiAroTOoBKM OCOBUCTOCTI,
a KoMmriemeHmHicmb — $IK CHOPMOBaHy SKiCTb,
pes3ynbTaT gisafbHOCTI, NEBHE «HAO40aHHA», TOMY
KOMMETEHTHICTb € pe3ynbraTtoM HabyTTa nogu-
Hoto komneTteHuin (Bibik, 2010). J1. Manaesckka
Yy CBOEMY aHanisdi 3 asHa4yae, L0 KOMMETEHTHIC-
HUW Nigxig gae nigcraBu Afis po3B’si3aHHS TUMO-
BOI Mpobrnemu y HaBYaHHi, KOnu y4veHb, oobpe
BOMoOAito4M neBHMM Oarakem 3 HaHb, BigdyBae
TPYLQHOLLi Y BUKOPUCTAHHI 1X Nif Yac po3B’sAi3aHHs
KOHKpPETHMX 3 aBAaHb ([anaescbka, 2016). T. Ko-
pobEenHIKoBa OKPECITHE KOMMOHEHTU-KOMMETEHT-
HOCTI, SKi € 0COBMMBO 3 HAYYLLMMU 151 HABYAHHSA
iHLLOMOBHOIO AianoriYyHoro MOBIMEHHA, BUAINsa-
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UM cepen HUX MNIHrBICTUYHWIA, nparmMaTUYHUi,
COL|IOKYIBTYPHUI, MCUXOMOriYHUN Ta npodecin-
HU komnoHeHTU (KopobenHikosa, 2015) . Okpim
TOro, y4eHa 3 azHavae, L0 OBOSIOAIHHSA iHLLIOMOB-
HUM JianoriYHMM MOBIIEHHAM Mae OXOnnioBaTU:
1) 3 HaHHs1 NpaBu NOByAOBK peyeHb Ta ix 06’ea-
HaHHSA B TEKCT (OUCKYypCcUBHa KOMIMemeHMHiCmhb);
2) YMiHHS BMKOPWCTOBYBAaTW BMWCMOBMIEHHA OIS
BUKOHAHHSA  Pi3HMX KOMYHIKQTUBHUX  (PYHKLiN
(QpyHKUiOHanbHa KoMremeHmHicmb); 3) YMiHHS
nocnigosHo 6yayBaTu BUCHOBIEHHA 3 TgHO 3 i
cxemamu B3aeMOAii (KomremeHmHicme cxema-
muy4Hoi nobydosu moerneHHs1) (KopobeiHikoBa,
2015).

TeopeTUyHMM Ta METOOUYHMM acnekTam
HaBYaHHSA IHLLOMOBHOIO AiaroriYyHoOro MOBIEHHSA
npuceBaYeHo Haykosi npadi B. YepHuw, C. Hiko-
naesoi, B. CkankiHa, I. PoroBoi, |. Bim, J1. NaHo-
Boi, [bxepemi Xapmepa Ta Oxmma CkpiBeHepa.
Lli posBigks normmbnioloTb Ta KOHKPETU3YHTb
3 MICT @aHIMOMOBHOI KOMMNETEHTHOCTI B Aianoriy-
HOMY MOBJIEHHI, PO3KpPUBAOTb CYTHICTb Ta cknag,
OM, a Takox crneundiky Noro HaB4aHHSA y cTap-
Wwin wkoni. Tak, B. YepHuw o cknagHuKiB KOM-
NETEHTHOCTi B YCHOMY AianoriyHOMy MOBIEHHi
BiQHOCUTb BMiHHS (MOBMEHHEBI, iHTEnekTyarb-
Hi, HaBYasnbHi, KOMNEHCaUiNHi Ta opraHisauinHi),
HaBWUYKN (PELIEMTUBHI i PENPOOYKTUBHI), 3 HAHHS
(MpouenypHi i geknapaTuBHi) Ta KOMYHIKaTUBHI
3 gibHocTi. Kpim Toro, gocnigHuus Haronowlye Ha
TOMY, LLO YCMiLWHICTb PO3BUTKY BMiHb [IM 3 yMOB-
NETLCA piBHEM COPMOBAHOCTI Yy LUIKONSApPIB
MOBHUWX KOMNeTeHTHocTen (YepHuL, 2012). Dxe-
pemi Xapmep y CBOEMY MOCIOHUKY nogae npak-
TUYHI nopagu 3 BUKNaAaHHS aHrNiNCbKOT MOBU
(y TOMy 4ncni 1 OCHOB AianoriYHOro MOBIEHHS),
aKUEHTYoUM yBary Ha Hambinbll onTMMaribHUX
Ta cydacHux cnocobax nogadi iHdopmauii yu-
Ham (Harmer, 2012). Oxum CkpiBeHep NpornoHye
NpaKkTU4YHi MeToan AN BUKNa4aHHS iHLLIOMOBHO-
r0 MOBMEHHSI HA OCHOBI KOMYHIKaTUBHOIO Ta KOM-
neTeHTHicHoro nigxogis (Scrivener, 2011).

MeTtoonyHMn noTeHUianm aBTEHTUYHUX Bi-
JeomaTtepianis ana ¢OpMyBaHHS aHrMoOMOB-
HOT KOMMETEHTHOCTI B [AianoriyHoMy MOBMEHHi
pocnipkyeann O. Typ’esa (2011) ta M. [Oyka
(2017). NMpobnema BMKOPUCTaHHS BigeomaTepia-
niB YouTube-kanany 6yna npoeaMeToM BMBYEH-
HA y poboTi . KoHoHoBoi, O. Kobyc Ta I1. 3anuys
(2021), B SAKin aBTOpPM aHani3ylTb aKTyalbHICTb
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Ta HeoOxigHicTb BuMKOpucTaHHA YouTube Bige-
O-XOCTUHIY AN PO3BUTKY OCBITW, OBr'pyHTOBY-
I0Tb cneumdiky, AEMOHCTPYOTb METOAUYHUNA MO-
TeHLian 3 acToCyBaHHs LbOro Bigeopecypcy Ha
ypoKax 3 iHO3eMHOI MOBM Ta nepesaru Takoro
BNPOBaXEHHS.

OpgHak HepoCTaTHLO AOCNIMKEHUMU 3 anu-
LWaTbCs METOAUYHI 0COBNMBOCTI (POpMYBaHHSA
KOMMETEHTHOCTI B YCHOMY Aianori4HOMy MOBJEH-
Hi YYHIB CTapLLOI LIKOMW, AOCI HE 3 HAWLMO I'PyH-
TOBHOrO TEOPETUYHOrO BUCBITNEHHS Ta iMnne-
MeHTaLUil B MpPaKTUKy HaBYaHHSA aHMMiACbKOro
Adianory 3 a gonomoroto YouTube.

Buknag ocHoBHoro martepiany. HaBuyaHHs
ManByTHIX BUMNYCKHWKIB Y 3aknagax 3 ararbHoi
cepedHbOoi OCBITU, CMPOMOXHMX OyTn Komne-
TEHTHUMM BIAMNOBIOQHO OO € BPOMENCLKNX BUMOT,
notpebye oopMyBaHHSI B Y4HIB iHLUOMOBHOI KO-
MYHIKaTUBHOI KOMMETEHTHOCTI, y TOMY 4ucni
M B gianoriyHomy moBneHHi. OgnHaguaTuknac-
HWKM HabnmkarTbCsl 4O HOBOIO eTany y CBOEMY
XUTTi — Nepioay CTyOeHTCTBa, Nig Yac SIKoro BOHM
MaTuMyTb BcCe Oinblle MOXIMBOCTEW i Heob-
XiAHOCTI AN KOMYHiKauil 3 KopucTyBadamu 4u
HOCISIMM IHO3EMHOI MOBW Y CMPaBXHiX XUTTEBUX
cuTyauisix, i 4O Takoro JocBigy ix mae nigrotysa-
Tn wkona. binblwe Toro, oBoNOA4HHA iIHO3EMHOIO
MOBOIO CTaHe YMOBOK i NOTpPebol 3 AiNCHEHHS
ManbyTHBOI NPOGECINHOI OiANbHOCTI BMMYCKHK-
KiB LUKiN, a He nNue NUTaHHAM MigBULLLEHHS iH-
TenekTyanbHOro Ta KynbTYPHOrO PiBHS LLKOMSIPIB.

YMIiHHA BecTu gianor € OAHIE 3 OCHOBHMUX
XapaKkTepPUCTUK MOBMEHHEBOI KOMMETEHTHOCTI,
TOMY BBaXXaemo 3 a NoTpibHe, nepLu 3 a Bce, po3-
TAYyMaynuTu MNOHATTS BNacHe AianoriyHoro MoB-
neHHs. A. LLykiH TpakTye M sk «ocobnusun Bua
MOBJIEHHEBOI OiANbHOCTI, L0 XapaKTepusyeTbCs
CUTYaTUBHICTIO, HasIBHICTIO ABOX abo OinbLue Ko-
MYHIKaHTIB, LUBUAKICTIO i 6e3nocepeaHicTio nNpo-
Lecy BigobGpaXKeHHs ABWLL, Ta CUTyaLin 06’ekTmB-
HOTO CBITY, aKTMBHICTIO MOBL,B LLOAO BUPAXKEHHS
CBOro iHAMBIAyanbHOro cTaBfeHHa A0 doakTiB,
BENMKOK KINbKICTIO eMOLINHUX peakuin, nepco-
HanbHo HanpasneHicTio» (LLykiH, 2007).

H. HaBonkoBa po3arnsgae OiasiogiyHe MOos-
JIEeHHS sIK «pO3MOBY, becigy Mixxk gBomMa ocobamu,
dKa Mae Ha MeTi Mi3HaHHS CYTHOCTI npegmerta
yn sBMWA B npoueci obMiHy aymkamu cy6’ekTiB
cninkyBaHHs» (Hasonkosa, 2009). binbLwicTb cy-
yacHux HaykoBuiB (O. birmy, B. YepHuw, J1. [a-
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naeecbka, |. Kogntok) posymitote [JJM gk «npouec
MOBIEHHEBOI B3aeMogii ABox abo BinbLue yyac-
HUKIB CMiTIKYBaHHS, 3 @ IKOro y MeXaxX MOBJIEHHE-
BOIO aKTYy KOXeH 3 y4aCHWKIB No 4Yep3i BUCTYNae
sk MoBeUpb (iHiLiaToOp CMifKyBaHHA — agpecaHT)
i K cnyxay (napTHep MO ChiflkyBaHHO — agpe-
cat)» (YepHuw, 2012). OcTaHHE BU3HAYEHHSA MU
BBa)XXaeMO HanbinbLl BAYYHUM Ta peneBaHTHUM
BiAMNOBIAHO A0 cneundikn HaB4aHHs AianorivyHo-
ro MOBIEHHS Y CTapLUil LLKO.

Peaniszauis 3 asHayeHux notped y4Hs B OBO-
NOAIHHI HaBWYKaMW BEOEHHS Aianory MoXxrnvea
3 aBaskM OPMYBaAHHIO @aHIITOMOBHOI AianorivyHol
KOMMNETEHTHOCTI, Ka € pe3ynsTaToM OBOMOAIHHSA
ianoriyHnm MOBIEHHAM. Ll KOMNETEHTHICTb €
HEBI EMHNM CKITagHNKOM iHLLOMOBHOI KOMYHiKa-
TUBHOI KOMMETEHTHOCTI, METOI0 SIKOI € hopMy-
BaHHA crneundivyHol 3 4aTHOCTI YCMilLHO BUPILLY-
BaTW 3 aBOaHHS B3aEMOPO3YMiHHS i B3aeMOgil 3
HOCISIMW MOBM, sIka BUBYAETLCS, Y BiANOBIAHOCTI
00 HOPM i KyrnbTYypHUX Tpaguuin B ymoBax nps-
MOro i onocepegkoBaHoro KoHTakTiB (3EP, 2003).

HuHi icHye 6araTo pisHUX TpakTyBaHb MOHAT-
TS «KOMMETEHTHICTb B AianioriyHOMy MOBIIEHHI».
M. BanmatoBa akueHTye yBary Ha [AiarnoriyHin
B3aEMOZIT yYHIB SIK MeTi HaBYaHHS. 3rigHo 3 Uieto
gocnigHuueto, dianoeiyHa KoMrnemeHmMHicmsp rno-
ndarae y 34aTHOCTI BECTM dianor 1a HeooXigHuX
ansa upboro 3 HaHHax (banmarosa, 2004). J1. lNa-
naeBcbka 3 asHadvae, Wwo [K xapaktepusyetbca
KOMIMJIEKCOM 3 HaHb, YMiHb | HABMYOK, LLO 3 abes-
NneyyTb MOXMNUBICTb CNPUMAMAaTK, PO3YMITH, iH-
TepnpetyBaT¥ TEKCTW, KOTPi MICTSATb CMWUCHOBY
iHdbopMaLito, WO CTOCYKTbLCHA HaB4YanbHOro mMa-
Tepiany, a TakoX YCBiAOMSOBATU BIiIaCHY CMWUC-
noBy CTPYKTYpy 3 agns nobyaoBu 3 aranbHOro
CMUCMOBOro MNpOCTOpY, AianoriYyHoro po3yMiHHS
(Ffanaescbka, 2016).

O. birny, H. bopucko, B. YepHuL Takox npu-
CBATWAM CBOI Npaui 0cobnmBocTAM hopMyBaHHS
aHrMOMOBHOI KOMMETEHTHOCTI B yCHOMY Aianoriy-
HOMY MOBIIEHHI Ta cdhopMyBanu ii BUSHAYEHHS,
3 as3Havarouu, o KoMrnemeHmHicmsp 8 diaroaiy-
HOMY MO6JIeHHI — Lie 3 AaTHICTb peani3oByBaTu yC-
HOMOBJEHHEBY KOMYHIKaLito y AianorivHii dopmi
B XXUTTEBO BaXKMBUX OJ151 MEBHOrO BiKy cdhepax
i cMTyauisix cnifnkyBaHHsS BigNOBIAHO OO KOMYHi-
KaTtmBHoro 3 asgaHHs (YepHuw, 2012). 3rigHo 3
B. YepHuw, KM nepenbayae, Lo MOBELD YMiE
nradyBsaTu, 3 AiANCHIOBATU 1 KOPUryBaTu BracHy
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KOMYHIKaTMBHY MOBEAIHKY MiZ Yac MOPOOKEHHS
Ta BapiloBaHHA iHLLOMOBHOIO MOBMEHHS Y Pi3HUX
TUNax AianoriyHMX BWUCIOBMNIOBaHb BiAMOBIAHO
A0 NeBHOI cuTyauil CnifnKyBaHHS (KOHTEKCTY),
MOBJIEHHEBOIO 3 aBAaHHS i KOMYHIKQTUBHOIO Ha-
Mipy Ta 3 rigHO NpaBun CNifKyBaHHS Y KOHKPET-
Hi HaUioOHaNbHO-KYNLTYPHIN chinbHOTI (YepHuLL,
2012).

Omxe, ysaranbHlO4UN pisHi gediHiuii, KoH-
CTaTyeMO, L0 KOMMETEHTHICTb B AianoriyHomy
MOBJIEHHI € 3 AaTHICTIO A0 OBONOAIHHSA LiiniCHOO
CUCTEMOIO 3 HaHb, YMiHb Ta HaBUYOK, SIKi 4O3BO-
NAKTb YYHEBI 3 OiNCHIOBATK, NriaHyBaTn N KOpU-
ryBaTu YCHOMOBIIEHHEBY KOMYHiKaUito y doopmi
Aianory 3 rigHoO 3 MOBHOK CUTyaUi€ Ta KOMY-
HiKaTUBHMM 3 aBAaHHAM. HanbinbLw NOBHUM MU
BBaXXaeMo BM3HaveHHs K[OM, aBTOpOM siKOro €
B. YepHuLL, OCKifnlbkM BOHO OXOMIIIOE Liie 1 BUMO-
M 4o ymiHb MOBLS, came ToMy Mu Bygemo cnu-
paTUCA Ha HbBOMO B HALLOMY LOCHIOKEHHI.

MpoaHanisyBaBlIM HU3KY Mpaub, MOXeMOo
3 ayBaXuTu, WO A0 3 MiCmy KOMAemMeHMmMHocmi
8 dianoeiyHoMy MO6/IEeHHI B LINIOMY BigHOCATb
3 HaHHS, YMiHHS, HAaBUYKK, OCBI4 iX BUKOPUCTaH-
HS, CTaBMNeHHs MOBLUS OO BMNAaCHOI MOBMNEHHEBOI
JiSiNbHOCTI Ta KOMYHIKaTMBHOI cuTYyaLii, eMoLin-
HUR iHTenekT Ta iH. Onupatouncb Ha nornagu B.
UepHuw wono ctpyktypu KOM, Bnginsemo taki
T KoMnoHeHTH (YepHuw, 2012, c. 11):

1. 3HaHHs, SIKi gocnigHuuUA noainge Ha Oe-
KrnapamueHi (MOBHi Ta MOBIIEHHEBI: Hanpuknag,
NPO POHETWYHI, NEKCUYHI, rpamaTUYHi Ta iIHTOHa-
LivHI ognHWLi, TMNK gianorie Ta ix cneundiky, Ko-
MYHiKaTUBHY MOBEAiHKY, BiAMNOBIOHY OO0 cuTyauil
CMiNKYBaHHS; KpaiHO3HaeYi 3 HaHHS: NPO KynbTyp-
Hi Ta ekcTpaniHreanbHi 0COBNMBOCTI CMiNKyBaH-
HS B KpailHi, MOBY SKOI BMBYalOTb) Ta rnpoyedypHi
(ctoon HanexaTb, Hanpuknag, COLIOKYNbTYPHI
3 HaHHsI MPO MOBJIEHHEBY Ta HE MOBJIIEHHEBY MO-
BeAliHKYy HOCIA MOBW, MPO MPUHLMNMU NraHyBaHHS,
3 [iMCHEHHSA Ta KOPWUryBaHHSA YCHOro AianoriyHo-
r0 MOBJEHHS);

2. YMIiHHS1, 0O 9KNX BIAHOCATbLCA MOB/IEHHESI
(moumnHaTtu Ta 3 aBepllyBaTK dianor, 3 acTocoBYy-
BaTW MOBFEHHEBI KIille, NiaTpUMyBaTU PO3MOBY,
Ji3HaBaTuCb iHGOpMaLito NpPo CniBPO3MOBHMKA,
3 MiHIOBaTWN TEMY), iHmenekmyarsbHi (YMiHHA Npo-
rHO3yBaTK Ta KPUTUYHO OLIHIOBATK iHGhopMAaLlito,
OoTpMMaHy nif Yac KOMyHiKaLii, BUCIOBNOBaTH Ta
aprymMeHTyBaTy CBOK MO3ULLit0 TOLWO), HagyaslbHi
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(YMiHHS KOpMCTYBaTUCh HaBYanNbHO-METOOUYHUM
KOMIMIIEKCOM, Y TOMY Ynchi iHpopmaLinHUMKN Tex-
HormorisMn Ta 4ONOMIKHUMKW MaTepianamm i gxe-
penamu), KoMmrneHcaujlHi (30aTHICTb 4O MOBHOI
3 Joragkvy Ta po3yMiHHS NposBiB napaniHreanb-
HOT NoBefiHKK, 3 aMiHM CKMagHUX CriB Yn OyMOK
NPOCTMMKU Ta 3 PO3YMINUMWN) Ta opaaHisauilHi
(YMiHHS1 caMOCTiIIHO HaB4YaTUCb, KEPyBaTN CBOIM
MOBJIEHHAM Ta MfaHyBaTW MOro BiAMNOBIAHO OO
cuUTyauii, oTpuMyBaTW Ta HagasaTW 3 BOPOTHUM
3 B’AA30K);

3. Hasu4Ku, cepen SKUX peuernmusHi Ta pe-
npodykmuseHi, a came: (POHETUYHI (cnpsiMOBa-
Hi Ha PO3pi3HEHHA 3 BYKIB Ta iHTOHAUIl y noToui
MOBJIEHHS | MPOAYKYBaHHS BNACHOro (hOHETUYHO
0)OPMIIEHOTO MOBIIEHHS), NEKCUYHI (CpUAMaH-
HSA NEKCUYHUX OAMHMULb Ta iX rPamoTHE BUKOPU-
CTaHHS Yy BracHOMY BUCMOBMEHHI) i rpamaTtuny-
Hi (PO3yMiHHA Ha crnyx rpamatuyHuUX Cronyk Ta
CTPYKTYpP i oOpMYntOBaHHS BNACHOrO rpamartimy-
HO MPaBUbHOIO TBEPAXEHHS);

4. KOMyHikamueHi 3 di6Hocmi (Hanpuknag,
BHYTPILWHE BakaHHs1 4ony4aTmCh 40 KOMYHiKaLil,
CMPOMOXHICTb OpraHi3yBaTu CBil MOBMEHHEBUI
npouec, 3 AaTHICTb afeKkBaTHO CnpunumMaTtu BuU-
CNOBIEHHSA OMOHEHTA Ta pearyBaTh Ha HbOrO).

3micm aHerloMo8HOI KoMremeHmMHocmi 8 yc-
HoMy Oiarlo2iYHHOMy MOGseHHI y4Hs1 11-20 Knacy
BigOOpaXXeHWn y HaBuvanbHi nporpami 3 iHO-
3eMHOI MOBMU, sika OpiEHTOBaHa Ha POpPMyBaHHS
B YYHIB AianoriyHOI KOMMNETEHTHOCTI; 3 OoKpeMma,
MOKMMKaHa BMPILLNTUN HU3KY 3 aBAaHb, L0 Mons-
ralTb Y (POPMYyBaHHiI TakUX YMiHb:

— 34iNCHIOBaTK CNINKyBaHHA B Mexax cdep,
TeM i cuTyauin, BU3HAYEHUX YUHHOK HaBYarsb-
HOIO NPOrpamolo;

— PO3YMITK Ha CryX 3 MICT aBTEHTUYHUX TEK-
CTiB Pi3HMX XaHpiB i BUAIB (piBEHb PO3YMIHHA —
pi3HUI);

— ajeKkBaTHO BMKOPWUCTOBYBaTW O0OCBIA, Ha-
OyTUIN y BUBYEHHI PiAHOT MOBW Ta iHLINX HaBYarnb-
HUX NPeaMETIB, PO3rMsakoyn Koro sk 3 acib ycBi-
JOMJIEHOro OBONMOAIHHSA IHO3EMHOI MOBOIO;

— 34iNCHIOBaTN e(PEeKTUBHY B3aEMOSIi0 3 iH-
LWMMKW B YCHIA Ta NMCbMOBIN hopMi BiANOBIOHO
00 MNOCTaBfeHnx 3 aBdaHb Ta 3 a JOMOMOrow
3 acobiB enNeKTPOHHOrO CMiflKyBaHHS;

— BMKOpMCTOBYBaTW y pasi notpebu Hesep-
BanbHi 3 acobu cninkyBaHHA 3 @ yMOBU AediunTty
HasiBHNUX MOBHMX 3 acobiB;
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— [OCTYMHO Ta apryMeHTOBaHO BUCIIOBIOBa-
TN CBOI AYMKMW, MOYYTTS Ta CTaBMEHHS;

— KPUTMYHO OLiHIOBaTK iHCpopMaL,ito Ta BUKO-
pucToByBaTU Ti ANs pisHNX NoTpeb;

— obupaTtn 1 3acToCcOoByBaTW AOUIMbHI KOMY-
HiKaTMBHI cTpaTerii BiAnoBigHO A0 pi3HNX NoTpeod;

— e(PeKTMBHO KOPUCTYBATUCH HaBYarbHUMMU
cTpaTteriaMm Asii CamMoCTIMHOrO BUBYEHHS iHO-
3eMHux MoB (Hae4yanbHi nporpamu, 2018)

BignosigHO 00 nporpamu y4Hi CTapLuoi LIKO-
NN NPOAOBXYIOTb PO3BMBATU BMIHHS AianoriyHo-
ro MOBMeEHHS AN 3 abe3nevyeHHs po3BUTKY Y HUX
JianoriyHoi KoMneTeHTHocTi. Takum crnocobowm,
y CTapLUii KOS CMCTEMaTU3YeETbCA Ta y3aranb-
HIOETLCS MOBHWW, MOBMEHHEBUN i KOMYHIKaTUB-
HWM OOCBIA4 Y4YHIB, KA BOHM OTpUMarnu Ha no-
nepegHix etanax BMBYEHHS MOBW. HaByanbHa
AisANbHICTb BCe YacTiwe BiabyBaeTbCs B yMOBaX,
HabnmkeHnx OO0 pearnbHOi KOMyHikauii. Bukna-
OaHHS IHWOMOBHOIO MOBJIEHHEBOIO MaTtepiany
B 11-My knaci xapakTepusyeTbCsl 3 acToCyBaH-
HAM TBOPYMX, MPOEKTHUX, Ta IHTEPaAKTUBHUX
dopm poboTn yyHiB. CrniinkyBaHHA OyayeTbCcsa Ha
MOBHOMY i MOBITEHHEBOMY Martepiani, HabyTomy
B MonepeaHi pokn BUBYEHHSA iHO3EMHOI MOBMW,
i BignNoBigae uinam, 3 aBgaHHAM, yMOBaM Cnif-
KyBaHHS y Mexax nporpamHoi tematuku (birny,
Bopucko Ta iH., 2013, c. 312).

HanpukiHUi ognHaguUaToro Knacy piBeHb BO-
nofiHHS iHO3EMHOK MOBOK YYHIB 3 aknagis
3 aranbHOi cepegHbOI OCBITU Mae BignosigaTu
piBHO B1 3 rigHO 3 HaB4anbHOK MporpamMoro Ta
«3aranbHoeBponencekumn PekomeHgauiammn 3
MOBHO| OCBITU: BUMBYEHHS, BUKIaJaHHSA, OLiHIO-
BaHHS». [PYHTYIOUMCb HA LMX pekoMmeHaaLjisix,
BCTAHOBIMIOEMO, WO 3 MICT KOMMETEHTHOCTI
B aHrMinCbKoMy ycHOMy pAianoriyHomy MoB-
neHHi BignoBigHO A0 piBHA B1 oxonntwe Ha-
cTynHe (3€P, 2003):

1. B uyinomy. Y4yeHb/y4eHUUS 3 acTOCOBYyE
BEMWKMI CNEKTP NPOCTUX MOBMEHHEBUX 3 acobiB
y BinblIOCTi BUNagkKie, WO TpannsTbCs NpoTs-
rom nepebyBaHHs y KpaiHi BUydyBaHoi MoBU. bes
NiAroTOBKM NOYMHAE PO3MOBY Ha TEMMU, MOB’A3aHi
3 BflAaCHMMMU iHTEpecamu, 3 axornneHHsaIMn um By-
AEHHUM XUTTAM (Hanpuknag, MonogikHa KynbTy-
pa, KOpMCHa Ta WKianuea ika, IHTepHeT, nogopo-
Xi, nepcnekTneBa Ha ManbyTHE HaBYaHHS).

2. becida, duckycis ma po3yMiHHs crie-
PO3MOBHUKa. Y4YeHb/ydyeHuuss crpunimae Ta
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pO3ni3Hae 4YiTKO apTUKyNbOBaHe MOBJIIEHHS, aj-
pecoBaHe MOMY/in y 3BUYAWHMX MOBCAKOAEHHMX
cuTyauiax, NpoTe iHKONMM MOXe BMHUKATKM Heoob-
XiAHICTb NOBTOPUTK MNEBHI cnoBa 4v dpasw; iHi-
Litoe 6e3 niaroToBkM pO3MOBU Ha 3 HANOMI TeMU;
nigTpumye po3MoBy abo AUCKYCil0 HaBiTb 3 a
YMOBW He MOBHOrO iX PO3YMIiHHS;, BUpaXKae pis-
Hi eMoUii Ta pearye Ha NOYyTTa CMiBPO3MOBHU-
Ka (3ouBYBaHHS!, pagiCTb, 3 aCMyYeHiCTb, 3 aui-
KaBrneHicTb Ta 6anayXiCTb); BUCIOBIIKOE BriacHy
no3uuito Ta LiKkaBUTbCSA AyMKaMu OMnoOHeHTa, 00-
roBOPHOOYN TEMU 3 i chepn 0CoBUCTUX iHTepe-
CiB; MPOMOHYE CNiBPO3MOBHMKY CBOI igel LWoao
pO3B’A3aHHS NEBHUX Npobrnem abo NpakTU4HMX
nuTaHb (Hanpuknag, sik NpPOBECTU BiflbHUI 4ac,
e NporynaTuch, WO BiaBigaTn); BUXOBAHO Ta To-
nepaHTHO AEMOHCTPY€E CBOI NepeKoHaHHs, OyM-
Kn, 3 rogy n Hesrogy.

3. OmpumaHHs moeapie ma mnocnye.
YyeHb/y4yeHnusa B Uinomy obi3HaHi Ta rotosi 4o
cuTyaLin, Wo MOXYTb CTaTUCb Mig Yac NogOPOXi
(3amMoBreHHs roTento, peecTpawid, ChifKyBaHHS
3 nepcoHanoM, 3 aMOBIIEHHSA MOCAYr); OPIiEH-
TYETbCA B CTAaHAAPTHMX cUTyauisax, y kade, an-
Tekax, cynepmMmapkertax, My3esx, Teatpax); npo-
CUTb NPO JonomMory abo CTaBUTb YTOYHIOBASbHI
3 anuTaHH4.

4. LlinecnpsimoeaHa cnienpaysi. Y4eHb/
yyeHuusa cnpuinmae GinblicTe NovyToi iHdop-
Mauii; 3 a notpebu, Moxe MNOBTOPUTU YACTUHY
CKasaHoro cniBpO3MOBHUKOM, W06 3 aneBHUTUCH
y NpaBUrbHOCTI PO3YMiHHS; NPOMOHYE CBOI OyM-
KM OO0 BUPILLEHHS MEBHOMO NUTAHHS, HABOASAYN
KOPOTKi apryMeHTN Ta MOSICHEHHS; MOXe Monpo-
CUTU IHLIMX BUCITOBUTUCA LLOAO NoganbLUnX Ain.

5. O6MiH iHhopmayiero. Y4yeHb/yyeHnus
3 HaxoOuTb i BIATBOPIOE MPOCTY PAKTUYHY iH-
dopmMalito; 3 anuTye, 9K notpanutu 4o noTpib-
HOro Micus, Ta po3yMie aeTarbHi NOSICHEHHS; Oae
nopagy LWoAO0 NPOCTUX MUTaHb, Y SIKMX KOMMe-
TEHTHUN.

OpieHTOBHI NapaMeTpu ANns OUiHIOBAHHSA Ha-
BYarbHO-MNi3HaBaNbHUX AOCATHEHb YYHIB Nig Yac
HabyTTa yMiHb BeOQeHHS1 yCHOro Aianory, 3 rigHo
3 HaB4anbHOW Mporpamoto, nependavalTb BU-
CJTOBIIEHHSA KOXXHOIO CMiBPO3MOBHMKA Y pensikax,
npaBuNbHO OPOPMITEHNX Y MOBHOMY BiJHOLLEHHI
(y mexxax oes’atu pennik).

OO0uHuuero Has4aHHs1 dianoaiyHo20 MOB/1eH-
Hs € pianoriyHa € AHICTb — CYKYMNHICTb penik,
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O XapaKTepu3yeTbCs CTPYKTYPHO, iHTOHaLi-
MHOK i cCeMaHTUYHO 3 aBeplueHicTio. lNeplwa
pennika gianoridyHol € AHOCTI 3 aBXAaW iHiuiaTue-
Ha (1T HasMBalTb e Pensikow-CNOHYKaHHSM).
Opyra moxe Oyt abo MOBHICTIO PEaKTMBHOM
(inakwe — pennikoto-peakuieto), abo peakTme-
HO-iHiLiaTUBHOO, TOGTO noegHyBaTU peakuito
Ha nonepegHE BWCIOBIOBAHHA i CMOHYKaHHS
Ao HactynHoro. oo obesry penniku, To BOHa
HeoOOB'A3KOBO Mae OyTu BMpaxkeHa uinum pe-
YEHHAM YK Ppasoto, OCKINbKK Le Moxe ByTn Ak
OofHe CNOBO YM CNOBOCMONYYEHHS, TaK i po3rop-
HyT€ MOHOSOrYHEe BUCNOBMNIOBAHHSA 3 OEKiNIbKOX
dpas. 3anexHo 8id hyHKUiOHa/IbHO20 83aEMO-
38’93Ky perik y gianosi BuginsTb Taki OCHOBHI
pisHoBMAW gianoriyHux € gHocten (birny, bopu-
CKO Ta iH., 2013, c. 315):

— 3anumaHHsi — rnoeidoMseHHs1 (aHrn.. —
Tom, why don’t you read the book | gave you a
week ago? — I've been busy since that time);

— NoeiOOMJIeHHSI — N08IOOMIIEHHS (aHrM.. —
His classmate is such an annoying person. — She
often interrupts me during a break.);

— 3anumaHHs — ymoO4YHIoK4e 3 anumaHHs
(aHrn.: — Why are you adding so much spice? —
Me?);

— Mo8iOOMIIEHHSs1 — CMOHYKaHHs1 (aHrmn.. —
They say Lviv is worth visiting. — Let’s go there!);

— CMOHYKaHHS — 3 anumaHHs (aHrn.: — Toss
this in the dumpster, would you? — Where can |
find it?);

— CIOHYKaHHSs1 — rnoeidomsneHHs1 / 3 200a
(anrn.: — Try to be tolerant towards my friend. —
Yes, sure!);

— CIOHYKaHHSs1 — eidmMoea (aHrn.: — Let me
at least pay for the theater tickets. — I'm sorry but
| can’t);

— [pueimaHHs — npueimaHHs (aHrm.. —
Morning! — It’s good to see you!);

— npowjaHHs1 — npowaHHs (aHrn.: — | must
be offl — So long!);

— eucJioesllo8aHHs1 80SIYHOCMI — peakuyisi
Ha e8dsiyHicmb (aHm.: — Thanks a million! — It's
my pleasure.).

3anexHo 8i0 pOoBIOHOI KOMYHIKamueHOI
yHKUiT dianoeu nodinssromb Ha Yyomupu oOc-
HOBHIi munu: Aianor-po3nnuTyBaHH4A, Adianor-go-
MOBMEHICTb, Aianor-oomiH BpaXxeHHsMU / AymKa-
MM, Oianor-obroBopeHHst / guckycis (BignoBigHO
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00 iXHbOI MPOBIAHOI KOMYHIKaTUBHOI PyHKLIT)
(Kogniok, 2018, c. 57).

Ona Jdiano2y-po3numyeaHHsi MOXHa BU-
Kopuctatn Taki Buan OE: 3 anuTaHHA — MOBI-
JOMJIEHHS, MNOBIOOMIIEHHSA MOBIAOMIEHHS,
3 anUTaHHS — YTOYHIOKYE 3 anuUTaHHS, CMOHYKaH-
HA — NOBIAOMIEHHSA. Po3anuTyBaHHSA Moxe 6yTu
SIK OQHOCTOPOHHIM, Tak i B3BaeMHUM. Takux gianor
Aae 3 Mory HabyTn ymiHb Ai3HaBaTUCb MOTPIOHY
iH(bopmaLito, NigTpMMyBaT PoO3MOBY i pO3BMBa-
TW iHILiATUBHICTb.

Hianoz-0omoesnieHicmb xapakTepusyeTbcs
BUKOPUCTaHHAM Takmx [E: noBigoOMNeHHa — no-
BiJOMINEHHSA, NOBIOOMIIEHHS — 3 anNUTaHHS, MOBi-
OOMIEHHS — CMOHYKaHHS, CMOHYKaHHSA — 3 roga /
BiAMOBA, CMOHYKAHHSA — 3 anuTaHHs, BUCOBIIO-
BaHHSA BOSMHOCTI — peakuisi Ha BOSYHICTb. Takui
TN gianory notpibHWA Ona y3romkKeHHs nna-
HiB Ta HaMmipiB i Ana HabyTTa yYMiHHS OOXOOAUTU
3 roaw.

Ona diano2y — o6MiHy epaxkeHHsIMU / OyM-
KaMu npuTamaHHe 3 acTocyBaHHA Takux [E€:
3 anuTaHHA — MOBIOOMIIEHHSA, NOBIAOMIIEHHSA —
NOBIJOMINEHHS, 3 anUTaHHSA — YTOYHIOKYe 3 anu-
TaHHS, CMOHYKaHHS — 3 anuTaHHsA. Y4yacTb y Ta-
KOMY [ianosi ye cknagHilla, ockifbku notpebye
3 JaTHOCTI YiTKO hopMyIioBaTh CBOE CTaBNEHHS
[0 NeBHOI noAii Yn gaBuLLA Ta BUCMNOBMOBATU
CBOI OYMKY NapTHEPY, MOSICHIOKUM ii.

Hianoz — o6zoeopeHHs1 / Ouckycis pe-
MOHCTPYE HaWBULLMIA pPiBEHb OBOMOAIHHA KOM-
NEeTEHTHICTIO B JianoridyHOMy MOBFEHHI, agxe
TYT HeobxigHe YMiHHS 000X y4YaCHWKIB KOMYHi-
Kauii mepekoHyBaTW, 3 HaxoOouTW PilUEHHa Ta
aprymeHTyBaTu CBOK no3uuito. TyT MOXnunBe
BUKOPUCTaHHA Takux [E: noBigOMNEHHs — MoBi-
OOMIEHHS, NOBIJOMIMEHHSA — CMOHYKaHH4, 3 anu-
TaHHSA — MOBIOOMIEHHS, CMOHYKaHHA — 3 roga /
BiAMOBAa, BUWCIOBIOBAHHA BAAYHOCTI — peakuis
Ha BOAYHICTb.

BuainstoTb we ocobnueui TMn gianory — 0i-
azl0e emuKkemHo20 XxapakKmepy, SIKUA Cnps-
MOBaHMA Ha BUKOHAHHSA MEBHOI couianbHoi Aii
(nosHanoMnTUCb, NPUBITATUCb, MNOAAKYBaTH,
nonpoLaTucb, MONPOCUTU BMOAYEHHST TOLLO).
[nsa noro peanisadii BuKopuctoByloTb Taki [OE:
MOBIOOMINEHHA — TMOBIOOMIEHHSA, MOBIOOMIIEH-
HSA — CMOHYKaHHS, CNOHYKaHHSA — 3 roga / BigMo-
Ba, MNPUBITAHHSA — NPUBITAHHS, NPOLLAHHS — NpPO-
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LLIaHHS, BUCNOBIOBaHHSA BAAYHOCTI — peakuisi Ha
BOSYHICTb.

3 ornagy Ha 3 MiCT KOMMNETEHTHOCTI oaAMHaauUs-
TUKNACHWUKIB B @HrMINCbKOMY YCHOMY AianoriyHo-
MY MOBJIEHHI Ta Ha NporpamMHi BUMOTrM NPOBIAHUM
y ¢pbopMyBaHHi aHrMOMOBHOI AianoriyHoi Komne-
TEHTHOCTI BM3HAYaEMO 3 aCTOCYBaHHS Bigeoma-
Tepianis YouTube. Bideomamepias po3ymiemo,
ycnia 3 a O. InbY4eHKo, AK pisHOMaHITHy ayaioBisy-
anbHy NpoayKuito (HOBUHW, IHTEPB’1O, TOK-LUOY, Bi-
AE0POnuKN, peknamHi 6noku, Bigeodinbmn), Wwo
MOXHa 3 aCTOCOBYBaTU AK ANOAKTUYHUIA MaTepi-
an i3 MOXnuMBICTO GaraTopa3oBoro nepernsay,
BUKOPUCTAHHSA PEXUMIB «CTOM» i «naysay, LWBna-
KOro noLuyky noTtpibHoro dparmeHTa (lnbveHko,
2003, c. 8). HaB4yaHHs gianoriyHOro MOBMEHHS
i3 BUKOPUCTaAHHAM BigeomaTtepianis BBa)Kaemo
NPOAYKTUBHMM 3 aBOsSKM MOXIMBOCTI NPOSEMOH-
CTpyBaTu Y4YHAM CrnpaBXHE MOBHE CepenoBu-
we, cneundpiky BepbanbHoro Ta HeeBepbanbHOro
CMiNKyBaHHSA HOCIIB MOBM, 3 MO3i HAOYHO O3HaWNo-
MUTUCb 3 OCOBNMBOCTAMMW IHO3EMHOI KyNbTYpMU.
MeToguyHMI NoTeHuian 3 acToCyBaHHA Bideo-
pecypciB cknagHoO NepeouiHUTK, OCKINbKM 3 yCiX
OOCTYMHUX TEXHIYHMX 3 acobiB Bigeomarepianu
3 abe3neyvyoTb HaNTOYHILWe BigoBpaXeHHs MOBU
Yy KOPUCTYBaHHi, TOMY LLIO BOHA BXWBAETLCS KOH-
KPETHMMW MOBLSIMU, TICHO MOB’A3aHa 3 MEBHOM0
MOBHOK CUTyauieto, a 1i KOMYHikaTuBHa MeTa
NiACUITIETBCA LINMM PSAgOM BidyanbHUX 3 aKkO40-
BaHMX HEMOBHMX XapakTepUCTUK (no3u, Mimika,
xectn) (BepucokiH, 2003).

3 yCix MOXNUBMX JKeper Bigeo Mu 3 ocepe-
Ounncb Ha BukopuctaHHi YouTube, agxe cama
usa nnatopma 3 aBAAKM CBOIM AOCTYNHOCTI, LWK-
POKOMY BMOOPY KOHTEHTY Ta NErkocTi y KOpUCTY-
BaHHi Habupae Bce GinbLIoi NoNyNApHOCTI cepeq
WkinbHoi monogai. Cepen nepeBar 3 acTocyBaH-
HA YouTube ans dopmyBaHHS KOMNETEHTHOCTI
y OianoriyHOMy MOBIMEHHI BOGa4aemMo HaCTYMHi:

— MO3WUTMBHUN BMAVB Ha MOTWUBALID Y4YHIB
HaBYaTUCb 3 aBASKW CNOMMSAAAHHIO 3 paskiB pe-
anbHOI KOMYHiKaUil Ta 0GroBOpeHHI0 akTyanbHUX
npobnewm;

— OOCTYyn [0 ayTeHTUYHUX MaTepianiB me-
pexi;

— BeqnuKa KifnbKiCTb pecypciB, WO CrpusaloTb
PO3BUTKY [AianoriYyHnX YMiHb (LUMPOKUIW CreKTp
TEM OJ18 NOTEHUINHNX ANCKYCIl | OGroBOpEHb);
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— MOXSIMBICTb  PO3LUMPUTU  CIIOBHUKOBUM
3 anac Cy4acHO0 JIEKCMKOKO 3 aHrMiNCbKOT MOBY;

— nepcnekTMBa 3 any4yeHHs Takux Bigeoma-
Tepianie 4o pi3HMX BUAIB HaBYarnbHOI AiNbHOCTI,
SIK MapHOI, TaK i rpynoBol.

OpHak pesynbsTaTUBHOCTI 3 anyvyeHHs Bigeo-
mMaTepianis YouTube y npouec HaB4aHHSA aHrmin-
CbKOrO [ianori4YHoro MOBieHHA MOXHa AOCATHYTH
He nuLle yHacrnigok TOYHOro BU3HaYeHHS iXHbOro
MiCLiS1 Y CMCTEMI OCBITK, a BinbLUOK MipOHO 3 aB-
OSKN rpaMOTHIA opraHisauii Takoro HaBYaHHS
ydamnTtenem, SIKMM Mae BpaxoByBaTW MeEBHIi YMOBU
po6oTn 3 Bigeomatepianamu. Ha Haw nornsg,
Yy CUCTEMi HaBYaHHS 3 a JONOMOIOK BiEO KItO-
YOBY poSib AN4 negarora Ta ydHs Bigirpae Bigbip
IOTYO-pONnMKIB Ta KOMYHIKaTUBHMX CUTYyaUi, Ha
OCHOBI SIKUX | (POPMYETLCS IHLLOMOBHA Aianoriy-
Ha KOMMETEHTHICTb. YHaAcnigoK LbOro BaXKnMBO-
ro 3 Ha4yeHHs1 HabyBaloTb OCOGNMBOCTI Bigbopy
Bijeomarepianis Ta cuTyauin Ansa CninkyBaHHS,
BpaxyBaHHS X MIHrBICTUMHUX NepeayMoB Ta Oo-
LiNbHOCTI Y BUKOPUCTaHHI.

Mw npoaHanisyBanu pi3Hi nigxoau, 3 a sKu-
MU niabupaeTbcs HaBYanbHUM Matepian 3 iHo-
3eMHOI MOBM (Hampuknag, TakMx HayKOBLIB SK
. KoHoHoBgoi, B. YepHuw, T. KopobenHikosoi, T.
LWebnukiHoi, O. lNyp’esoi, O. Conoeoeoi, C. Ba-
0acbKoi), NpoTe MaemMo KOHCTaTyBaTu, LLO KO-
OEH i3 HuX He Bigobpaxae crneundikn Bigdbopy
Bigeomarepianis i KOMYyHiKaTUBHUX cUTyaUin ans
opMyBaHHS aHrMOMOBHOI AianoriyHoi Komne-
TEeHTHOCTI B Y4HiB 11-ro knacy. Tomy nepeg Hamu
NnocTa€e 3 aBAaHHA BUSBUTU Ta KOHKPETU3yBaTU
Lo cneumdiky, NpOeKTYoUM il caMe Ha HaBYaHHS
OOMHAAUSATUKNACHUKIB.

3rigHO 3 nMporpamHUMK BMMOramu OO HaB-
YaHHA aHrMINCLKOI MOBWU YYHIB CTapLUOl LLKOMNN
Ta npoaHarsnizoBaHO HayKOBO-METOLAMUYHOK i-
TepaTypolo 3 asHa4YeHnx BULLE aBTOpIB, BUAINSA-
€MO Taki KpuTepii Bia6opy HTYy6-ponukiB ans
HaBYaHHSA AianoriYHoro MOBMEHHSA:

— akmyarnbHocmi (nigbip TemaTukn Bigeo Ta
NEeKCMYHOro HarnoBHEHHA BignNoBigHO OO cdep,
AKi GnNM3bKi Ta UiKaBi YYHSAM: MOMoOAiXHA Kynb-
Typa, TEXHIYHWA nporpec, npodbecii, TBOpPYICTb
TOLWO);

— asmeHmMu4yHocmi (cenekuis nepeBipeHo-
ro Ta AOCTOBIPHOrO mMartepiany 3 Bi4EOXOCTUHTY
YouTube);
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— cmurnicmu4Hoi HeobmexxeHocmi (BUBIp ne-
PEBAXHO CTUNICTUMHO HENTPanbHOrO MOBHOMO
Ta Bigeomarepiany, SKMM MOXHa 3 acTocyBaTh
y 6yab-sikin cuTyadi);

— OouinbHocmi i Memodu4YHOo20 romeHujarny
(BiANOBIAHICTb 3 MICTY HOTYG-PONMKIB KOMYHIKaTUB-
HiM TemaTuui Ta BUMoram, nepeabdadeHmMmM nporpa-
MOI0, MOXIMBICTb €(DEKTUBHO BUKOpUCTaTK 0bpaHe
BiJEO Nig Yac HaB4aHHS AianoriyHOro MOBMEHHS);

— 3paskoeocmi ma HopMamueHoOCmi MO8-
JIeHHS (BUKOPUCTaHHSA Bigeo, e y MOBLIB YiTke,
BMpasHe Ta 3 pO3yMifnie MOBMEHHSA 3 YXWUBAHHAM
CTArHEeHUX opM, 3 anoBHIOBaYiB May3 Ta MOB-
HUX Krille i3 ypaxyBaHHSAM Cy4acHUX CTaHOapTiB
aHrMincCLKOI MOBW);

— OQocmynHocmi (niglip tTy6-ponmkiB 3 MOB-
NEHHsIM cepeaHbOoro TeMNy Ta NIEKCUKOO BigNOBIA-
HO [0 piBHA B1, 3 MOXNMBICTIO BiATBOPEHHS thpar-
MEHTIB Bi4eO TPUBANICTIO B MeXax 2-5 XBUMNWH);

— @paxyeaHHsI 8iKOBUX, MCUXO0/I02iYHUX ma
iHOugidyarnbHUX ocobrusocmel y4Hig (NPUCTO-
CyBaHHSI BiJEOKOHTEHTY 4O OCOBUCTICHMX Xapak-
TEPUCTUK Yy4HiB 11-ro knacy);

— cniggiOHOcCHocmi eepbarnbHOI ma Hegep-
6asibHOI nMosediHKU (MiOKPINMEHHA MOBIEHHS
MOBLS HeBepbanbHUMK 3 acobamu KOMYHiKaLil:
Xectamu, MiMiKow, NornsgoM, pyxamu Tina);

— SKICHO20 3 8yKOB8020 ma e2paghiHyHo20
0GhopMrIeHHs (HasiBHICTb YiTKOro 3 BYKYy Ta 3 06-
paKeHHs, KOMOPTHUX ANS1 CIPUAHATTS);

— 8paxyeaHHs1 MopasibHO-emu4YHO20 MOMeH-
uiarny 8i0eo (BUNyYEHHSI NOTEHLIAHO HENPUAHAT-
HOro KOHTEHTY Y/ AOro ENEMEHTIB).

Omxe, BigibpaHi Bigeomatepiann YouTube
MaloTb OXOMNSIIOBATN TEMATUKY, NEKCUKY Ta 3 Mi-
CTOBE HaMOBHEHHS POMKKiB, SKi ByayTb MeToanY-
HO BUMpaBgaHMMWK, BIgNOBIZAaTUMYTb BMMOram
HaBYanbHOI nporpamu Ta cneundili HaB4aHHSA
OianoriyHoro MoBMEeHHS, TPILLKM NepeBuLLyBaTu-
MYTb piBEHb 3 HaHb Y4YHIB Anga Toro, wob dop-
MyBaTu B HUX MOBHY 3 Aorafky, npote 6yayTb
3 PO3yMiNUMM Ta JOCTYNHUMM NiJ Yac BioTBOPEH-
HA. OKpiM TOro, 1oTy0-poONUKN MakTb BUKITMKATK
nisHaBanbHWUIM iHTEPEC B YYHIB Ta KOpenoBaTu 3 i
chepamu, akTyanbHUMU ONS oguHagUSaTMKNIac-
HukiB. Tomy nig vac Bigbopy HaB4anbHOro Bigeo-
mMaTepiany BYMTENO BapTO BpaxoByBaTh 3 a3Ha-
YeHi Hamun BuLLe KpuTepii i BUMorn, abun obpaHi
BiJeoponuku Bynu AOpPeYHUMM, KOPUCHUMWU Ta
LiKaBUMW.
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[Ona BigobpaxeHHs cneuucpiku Bigodbopy
KOMYHiKaTUBHUX CUTyaUil Ons HABYaHHA Oau-
HaOUATUKITACHUKIB aHrMincbKoro ycHoro Adiano-
riYHOro MOBNEHHSA y mabnuui 1 nogaemo Tpu oc-
HOBHI cdhepy CnifnKyBaHHS, BUAINEHI Y LUKINbHINA

nporpami (Hae4yanbHi nporpamu, 2018). KoxHa
3 HUX MICTUTb MEBHE KOMO TEM, SKi MaloTb ByTH
OXOrfeHi NPOTAroM BUBYEHHS Ha ypoKax 3 aHr-
NiNcbkol MOBW.

Tabnuus 1

3aranbHi XapaKTepucTtmukmn CutyatuBHoro Cl'linKyBaHHﬂ

Cdrepa cninky-
BaHHA

TemaTuka cutyaTuBHOIO
CcninKyBaHHA

MoBneHHeBI PyHKUIT

OcobucmicHa A, mosi poamHa, moi apyai.

Xap4yBaHHS.

[y6niyHa MwucTeuTBo.

Mornoab i monogikHa Kyrb-
Typa.

Hayka i TexHi4H1n nporpec.
Mpupoaa i goBkinns.
YkpaiHa B CBITi.

KpaiHn Bny4yBaHOi MOBMU.

LLKinbHe XntTS.
Pob6ota i npodecii.

OcsimHsi

HadasaTu iHPopMaLito Ta CTaBUTK 3 anUTaHHA 3 Me-

TOK YTOYHEHHS 1T 3 MiCTY;

BUCMOBMIOBATM CBOE CTaBMEHHS OO BYUHKIB, OYMOK,

NMO3ULLIN IHWNX NoAen;

nopiBHOBaTU Nogaii, hakTu, aB1LLa;

BMCIOBNIOBATU CBOI MOYYTTH Ta eMOLLT;

npurmMaTy abo BiaXUNATM NPono3uLito;
aprymeHTyBaTu CBill BUBIp, TOYKY 3 OpY, BMAcHy OYMKY;
BECTM OMCKYCIt0, MpMBEPTaroYn yBary CniBpoO3MOBHUKA;
BMCIOBIIOBATK CBOI NMEPEKOHAHHS, AyMKM, 3 rogy abo

He3roay.

3rigHo 3 Tabnuuero, KOMyHIKaTUBHI cUTyau,ii
Ona HaBvaHHA Jianory martoTb Bignosigatu Te-
MaM, BM3Ha4YeHMM nporpamoro. Kpim TOro, He-
3BaXKalOUM Ha TEMATUKY, KOXKHA 3 LUX CUTyauin
OpieHTOBaHa Ha 3 aCBOEHHS YYHSAMMW NEBHUX MOB-
NEHHEBUX (PYHKLNA, TOOTO Npu po3rnsigi KOXHOI
3 uux TeM 060B’A3KOBO Mae ByTn JOCArHYTO pe-
3ynbTaT Yy BUrNG4i NeBHOro BMIHHSA, Hanpuknag,
AOCTYNHO Ta rpamMoTHO BWCIIOBMOBATU CBOKO
nosuuito i aprymeHTyBatu ii, HagaBaTtu NoTpibHy
iHdbopMaLiito Ta 3 aCTOCOBYyBaTK aHasniTM4yHe Muc-
NEHHSA TOLWO.

AK MOXHa MOMITUTK y Tabnuui, HanbinbLe
TeM oxonntoe nybniyHa cdepa cninkyBaHHsS, MU
BBa)KAEMO Lie NepeBaroto, OCKINbKN KOXKHOMY y4-
HeBi 11-ro kracy HeobxigHo, nepL 3 a Bce, BMi-
TV HanarogKyBaTu KOHTAKT Y CycninbCTBi cepeq
Pi3HOMaHITHOI Ny6rik1 Ta BUCNOBNIOBATU BiacHY
OYMKY Ha 3 arasnbHi TeMu, Taki K MUCTeLTBO, 40-
BKIiNNSA, LWKiNbHE XUTTS Towlo. Baxnueo Takox
3 ayBaXuTW, WO ManbyTHi BUNYCKHWKM 3 rOAOM
CTaHyTb CAMOCTIMHMW Ta NOYHYTb HOBUI XNUTTE-
BUIA eTan: HaBdaHHa y 3BO, ToMy Aons HUX Hag-
3BMYaAHO KOPUCHWM Ta NOTPiGHUM Byae yMiHHA
BCTyNnaTM B KOMYHiKaLito 3 pisHMMKU fogbMu Ta
BMEBHEHO, JOCKOHANO N KpeaTuBHO Npe3eHTyBa-
Tn cebe Ak cdhopmoBaHy 0COBUCTICTb.

Takum crnocobom, y4yHi 3 anyyarTbCs OO iH-
dopmauinHoro npocTtopy Ta BYaTbcsa 6GpaTu

yyacTb y guckyciax. MNpoTte mu BBaXkaemo, LLO A0
OCBITHbOI cdhepn BapTo odaTw e OOHY TEMY,
Hanpuknag, «[podopieHTauisa», Ky MOXHa Ha-
NMOBHUTY iHpOpMaLLiEd NPo 0cobNMBOCTI BUOOPY
ManbyTHbOT Npodpecii, Npo 3 axoan, Aki gonoma-
ratoTb O3HAaMOMUTUCL 3 BIIACHUMM 3 AiOHOCTAMU
M yMiHHAMU Ansg BAanoro Bubopy manbyTHbOI
creuianbHOCTI Ta poboTK, NPO YKpaiHChKI Ta MiX-
HapoAHi HaBYarbHi 3 aknagu Ta yMOBM BCTYNY A0
HuX. Agke B 11-My Knaci gitv BigdyBsaroTb Bigno-
BiJanbHICTb Ta AesKy po3rybneHicTb nepeq BCTy-
nom A0 3 aknagy BULOI OCBiTW, TOMY Taka Tema-
TMKa Ha ypoKax aHrmMincbkoi MOBWU LOMOMOXE 1M
He nuwe HabyBaTn yMiHb AianoriYHoro MoBreH-
HH, @ 1 HABYNTUCH YCBIAOMMIOBATU CBOI NOTpebun
Ta GaxkaHHS, a Takox obpatu npodecito, Ae BOHU
3 MOXYTb PO3BMHYTWU CBOI 3 AiIOHOCTI Ta Tana-
TV i, MOXITMBO, HaBITb BIAKPUTY HOBI YMiHHSA. [ng
onpautoBaHHS L€l TeMaTUKU 3 Ha4YHy porb Bifi-
rpae BUKOpUCTaHHA 3 acobie YouTube, ockinbku
came Ha Ui nnatopMi MoXHa 3 HauTU YMmarno
iHbopMaTMBHUX Ta Mi3HaBaNbHUX Bi4EO: Bi3UTKM
NPOBIAHUX YHIBEPCUTETIB, TECTU AN BUSHAYEHHS
CXMIbHOCTI 40 neBHOI npodecil, nopagn 3 npu-
Body BMOOpY cneuianbHOCTI, BiATyKM CTYOEHTIB
Npo NeBHUN YHIBEPCUTET Ta BiArykn npauiBHUKIB
3 i chepu, sKa LiKaBUTb YYHIB.

59



ARS LINGUODIDACTICAE - 9 (1-2022)

Xoya TemaTtuka AOf1si KOMYHIKaTUBHUX CUTY-
auin i BM3Ha4yeHa nporpamoto, npote mun Bbava-
€MO 3 HayHy nepesary y TomMy, L0 BOHa cdop-
MynbOBaHa LOCUTb 3 arasnibHO, OTXe, BYUTEMNb
Ma€e 3 MOry B MeXax KOXHOi 3 TeM Bigbupatu
IOTYB-pOnmKn, AKi HanbinbLw NOBHO PO3KPUBATU-
MYTb NEBHE NUTAHHA Ta MaTUMYTb NIAIPYHTS ANS
HaBYaHHSA AianoriyHoro mMoBreHHs. Hanpwuknag,
B MeXax TeMn «XapdyBaHHSA» MOXHa MpoBeCTU
Take CUTyaTUBHE CMINIKYBaHHSA: XypHanicT 6epe
iHTEPB’0 Yy BiAOMOro gietosiora; Begy4nmin HOBUH
B edipi cninkyetbcs 3 dhaxiBuem 3 i 3 JOPOBO-
ro XapyyBaHHS; Oianor-po3nuTyBaHHS MK KOH-
CyNbTaHTOM B CcynepMapkeTi Ta Mokynuew, Adi-
anor-obMiH gymMkamu MK OAHOKNaCHMKaMM Ha
TEeMY LWKIOMMBUX Xap4oBMX 3 BMYOK Towo. [ns
edekTUBHOI peanis3auii Takmx 3 aBgaHb nepeq
UMM noTpibHO Oyge onpautoBat 3 YYHSIMU Bi-
Jeomartepianu Ha 3 agaHy TemaTuKy, WO AacTb
3 MOry nobaynTu 3 pasku 4ianoriyHOro MOBMEHHS
Ta gisHatuch Ginblie iHpopmalii 3 Temn. OTxe,
BpaxoBYylOUM BU3HAYEeHY Mporpamold TemaTuky
CMifIKyBaHHS, y4nTENb MOXE CMINIMBO BapitoBaTu
KOMYHiKaTUBHI cuTyauii 3 rigHO 3 i LWKINTbHUMK Te-
MaMu Ta SOMOBHIOBATM iX BigeoponvMkamu y Ta-
KoMy dpopmarti, ki Byge QiNCHO akTyanbHUM Ta
nisHaBanbHUM ONS Y4YHIB.

BignoBigHO A0 3 a3Ha4YeHUX BULLE KPUTEPIIB
BigOOpy BigeomaTepianis Ta cneuyundikn cutya-
TMBHOrO CrifnkyBaHHA B 11-My Knaci nponoHyemMo
nepenik YouTube-kaHaniB, WO [JOMOMOXYTb
chopMmyBaTh KOMMETEHTHICTb B YCHOMY Aianoriy-
HOMY MOBJIEHHI Ha YpOKax aHrnikCbKoi MOBMU:

— BBC Learning English

(https://www.youtube.com/channel/
UCHaHD477h-FeBbVhI9Sh7syA);

— GCFLearnFree.org

(https://www.youtube.com/channel/
UCeYUHG600YguM-g23htdsSw);

— Vsauce

(https://www.youtube.com/channel/
UC6NnSFpj9HTCZ5t-N3Rm3-HA);

— Simple English Videos

(https://www.youtube.com/channel/
UCskz5P7AEEVieGX2-Vic4Dg);

— The Art Assignment

(https://www.youtube.com/channel/
UCmQThz10LYt8mb2PU540LOA);
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(https://www.youtube.com/channel/
UCAuUUUNT60DeKWEGBVINGQxuUQ);

— Art Of The Pantheon

(https://www.youtube.com/c/
ArtOfThePantheon/featured);

— Vogue

(https://www.youtube.com/channel/
UCRXiA3h1no_PFkb1JCPOyMA);

— YouTube EDU

(https://www.youtube.com/channel/
UCtFRvOO2AHQqOZjjynzrv-xg);

— TheEllenShow

(https://www.youtube.com/channel/
UCpOhYYBW6IMayGgR-WeoCvQ).

MigcymoBytoun, Mu 3 ’sicyBanu, WO Ha CboO-
rogHi He BuAaineHo ocobnuBocTi Bigbopy Bige-
omarepianis Ta CUTYaTUBHOMO CRiflKyBaHHS Ha
ypoKax aHrmincbKol MoBM A58 y4HIB 11-ro knacy
B KOHTEKCTi HaBYaHHA [iarnoriyHoro MOBIIEHHS,
npoTe iCHYIOTb 3 aranbHi MOMOXEHHS Ta Kputepil
BigOopy HaBvanbHOro matepiany gns crapLiol
wkonn. Mu 3 pobunu cnpoby BU3HAYMTK crieum-
diky Bigbopy Bigeoponukie YouTube Ta Komy-
HIKaTMBHWX CUTYyaUin 3 aHrmnincbkoi MOBU came
ansa 11-oro knacy, chopmyBaBLUX OCHOBHI 1T MO-
JNOXEHHS, Ta Haganu nepenik aBTeHTUYHKUX Bige-
opecypciB YouTube, ki MOXHa BUKoOpUCTaTh Nig
Yac HaBYaHHS aHrMINCbKOro YCHOrO AianoriyHoro
MOBMEHHS. BBaxaemo, Lo BpaxyBaHHS YCiX LnX
ocobnueocTen npu Bigbopi HaB4anbHOro Bigeo-
MaTepiany Ans ypokiB 3 iHo3eMHOT MOBU B 11-My
Knaci Ta BUKOPUCTaHHA NodaHux Hamu 3 paskiB
Bileo crnpusaTMMme eeKTUBHOCTI 1 pesyrnsraTue-
HOCTI TaKuX ypOKiB Ta MOTUBALil Y4HiB.

Y (opmyBaHHi KOMMNETEHTHOCTI B aHrnin-
CbKOMY YCHOMY [ianoriYHoMy MOBIEHHi 3 acobu
YouTube BigirpaloTe BaxnuBy poOSb, OCKINTbKK
BOHW HEe NunLle NOKa3ylTb YYHSAM XMBE MOBJIEH-
HS1 HOCITB MOBW, ane 1 3aHypoTb X y cUTyauito,
Ae BOHM MaloTb 3 MOry crnocTepirati 3 a MOBOKO
XKecTiB, MiMiKOI, COLIOKYNETYPHUMKN 0COBNMBOC-
TSIMU CifIKyBaHHSA Y KpaiHi, MOBa SIKOI BUBYAETb-
ca. 3aBAsiku LbOMY BifeomaTepianu nos’a3yoTb
HaBYarbHi CUTyauil Ha ypoui 3 >XMBUM KOHTEK-
CTOM, 3 pearsbHiCTH.

3anyyeHHa Bigeo 3 YouTube-kaHany y Ha-
BYANbHUA MpoLec YPi3HOMaHITHIOE 3 BUYanHe
3 aHATTH, pobnsayn ypok BinbLU XXUBKM i LiikaBuM,
CMpUsiE PO3LUMPEHHIO CBITOMMSAAY Y4HiB, 3 OiNnb-
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LLIEHHIO CNTOBHMKOBOIO 3 anacy, OTPMMaHHIO Kpa-
THO3HaBYMX 3 HaHb, CAPUSIE 3 aCTOCYBaHHIO iHOW-
BigyarnbHOro nigxogy Ta poO3BUTKY MOBIEHHEBMX
YMiHb Ta HaBu4oK. OkpimM TOro, BapTo Haronocu-
TW Ha aBTEHTUYHOCTI Bigeomatepianis YouTube,
3 aBAsIKM YOMY YYHiI MaTUMyTb AOCTYN OO AOCTO-
BipPHOI iHpopmauii Npo cnoci® >XnTTa Ta Kynb-
Typy iHo3emuiB. Taki Bigeo CnpusloTb PO3BUTKY
aHaniTM4YHOro MUCIEHHSA Ta CTUMYMOThL Kpea-
TMBHICTb Y4HIiB. 3Ha4UMMICTb LbOro BigeocepBicy
nongdrae TakoXx B TOMY, LLO BiH 3 afitoe CryXOBUN
Ta 3 OpPOBWUM KaHanu, WO MO3UTUBHO BrMBae
Ha PO3BUTOK HaBYaNbHWUX HABWUYOK i CTUMYIOE
YCHO-MOBSEHHEBE CNifKyBaHHS, 3 aBAAKN YOMY
3 aHATTS MalTb ayaioBidyanbHy ¢opmy, LWo
came no cobi € edekTnBHOK hopmMOoo npoLecy
HaB4aHH4 (HecTtepeHko, HaszapeHko, 2018).

3Bakatoun Ha nepeBaryu BUKOPUCTaHHS Bigeo
y HaB4anbHOMY npoLeci Ta BignoBigHO A0 3 MICTYy
AianoriyHol KOMMNETEHTHOCTI, NPOrpamMHUX BUMOT,
TEMAaTMYHOIO MNaHyBaHHA YPOKIB 3 aHIMiNCbKOI
MOBW, OCOONMBOCTEN 3 acToCyBaHHSA Bigeoma-
TepianiB AnNs HaB4YaHHA YCHOrO aHrmincekoro gi-
anory Hamu 6y1o po3pobrieHo cucmeMy 8rpas i3
3 any4yeHHsIM 8i0eo 3 YouTube, Kepyrunchb Kpu-
Tepiem eTtanHocTi. Lia cuctema, Ha Haw nornsaga,
nokKnukaHa ByTn CBOEPIOHUM KIo4eM 4O OBOSIO-
AOiHHA YYHAMM HaBMYKaMU N YMIHHSIMU B YCHO-
My gianoriyHoMy MOBFEHHI Ans noganbLlol Ko-
MYHiKauii B 0COBMCTICHIN, ny6niyHin Ta OCBITHIN
chepax Ha TeMaTuky, nepeabadeHy HaB4anbHO
nporpamolo.

Mpouec opMyBaHHS KOMMNETEHTHOCTI Yy [Ai-
anoriYHOMy MOBIEHHI 3 aHITiNCbKOI MOBU pe-
KOMEHAYETbCS MPOBOAUTU Y Yyomupu emanu:
nidzomoesyuli (HyNbOBWIA — OBOJIOAIHHA pensi-
KyBaHHAM), repwuli (OBOSOAIHHA NEBHUMMU Ai-
anoriyHMMmn € gHoctamu), dpyauli (OBONOAIHHS
MiHigianorom) Ta mpemid (yMiHHA BECTU Aianoru
pisHux TuniB) (Birny, Bopucko Ta iH., 2013). Tomy
MPOMOHYEMO KOMMMEKC BMpaB Afsi KOXHOro 3
eTaniB (popmMyBaHHSA aHINOMOBHOI KOMMETEHTHO-
CTi B YCHOMY [ianoriyHOMy MOBIIEHHI ONF Y4YHIB
11-ro knacy i3 3 acTocyBaHHAM Bigeomarepianis
YouTube Ha Temy «Art». Takum cnocobom, Ham
BaXXNIMBO MNPOOEMOHCTPYBATU, WO 3 alyyeHHs
Bigeomarepianis Moxnuee Ha Oyab-Akomy eTani
HaBYaHHS Aianori4yHol KOMNEeTEeHTHOCTI.
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lideomoe4uti eman.

Ha ubomMy eTani y4HsM MpPOMOHYTbCA pe-
LEenTMBHO-PENPOAYKTUBHI  Ta  PenpoayKTUBHI
YMOBHO-KOMYHIKaTUBHI BrpaBu Ha imitadito, nig-
CTaHOBKY, BiOMoOBigi Ha 3 anuTaHHs, Ha 3 anuT
neBHOI iHpopMalii (3a 3 pa3kom), NOBIAOMITEHHS
iHopMauii Towo. lig yac HaBYaHHA penniky-
BaHHS HeobxigHO NocTynoBo 3 6inbLysaTy obesr
KOXHOT pennikv — Big ogHiel 40 ABOX-TpbOoX dopas.

Bnpaga 1

IHcmpykuis: Now you are going to watch the
videoaboutthedefinitionofart(followthelinkhttps://
www.youtube.com/watch?v=b2VpNx5ZxSA,
watch till 3:25). Imagine that you are taking part
in this conversation. While watching the video
you hear different interpretations of what the art is
and your task will be to agree with them, choosing
the appropriate expression of agreement. Then
your partner will have to turn your answers into
reported speech. You will have to work in pairs.

i

ii

For example:

Speaker: The purpose of art is to lay bare
the questions that have been concealed by the
answers.

Pupil 1: | (honestly/ totally/ truly/ really/
absolutely/ completely) agree that... the purpose
of art is to lay bare questions that have been
concealed by the answers.

Pupil 2: He/she ftruly agreed (that) the
purpose of art was to lay bare questions that had
been concealed by the answers.

Speaker: All art is but imitation of nature.

Pupil 1: | (honestly/ totally/ truly/ really/
absolutely/ completely) agree that...

Pupil 2: He/she (honestly/ totally/ truly/ really/
absolutely/ completely) agreed (that) ...

Speaker: Art completes what nature cannot
bring to a finish.
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Pupil 1: | (honestly/ totally/ truly/ really/
absolutely/ completely) agree that...

Pupil 2: He/she (honestly/ totally/ truly/ really/
absolutely/ completely) agreed (that)...

Speaker: Art is the unceasing effort to compete
with the beauty of flowers — and never succeeding.

Pupil 1: | (honestly/ totally/ truly/ really/
absolutely/ completely) agree that...

Pupil 2: He/she (honestly/ totally/ truly/ really/
absolutely/ completely) agreed (that)...

Speaker: Art does not reproduce the visible;
rather, it makes visible.

Pupil 1: | (honestly/ totally/ truly/ really/
absolutely/ completely) agree that...

Pupil 2: He/she (honestly/ totally/ truly/ really/
absolutely/ completely) agreed (that) ...

Speaker: Art is not a mirror held up to reality,
but a hammer with which to shape it.

Pupil 1: | (honestly/ totally/ truly/ really/
absolutely/ completely) agree that...

Pupil 2: He/she (honestly/ totally/ truly/ really/
absolutely/ completely) agreed (that) ...

Speaker: Artis man’s constant effort to create
for himself a different order of reality from that
which is given to him.

Pupil 1: | (honestly/ totally/ truly/ really/
absolutely/ completely) agree that...

Pupil 2: He/she (honestly/ totally/ truly/ really/
absolutely/ completely) agreed (that) ...

BnpaBa 2

IHcmpykuis: At this moment you are going
to continue watching the previous video
(follow the link https://www.youtube.com/
watch?v=b2VpNx5ZxSA, watch from 4:00 till
5:15). Then your task will be to disagree with the
given definitions of art, choosing the appropriate
expression of disagreement. After that your
partner will have to turn your answers into
reported speech. You will have to work in pairs.

= Art enables us to find
ourselves and lose ourselves
at the same time. ”’

— Thomas Merton, No Man is an Island, 1955

PP ) s
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For example:

Speaker: Art is the only way to run away
without leaving home.

Pupil 1: That might be ftrue, but.../ I'm
afraid... / You may be right, but.../ I'm sorry but
... I don’t share your view on art as... the only
way to run away without leaving home.

Pupil 2: He/she didn’t share the view on art as
... the only way to run away without leaving home.

Speaker: Art is the most effective mode of
communications that exists.

Pupil 1: That might be true, but.../I'm afraid.../
You may be right, but.../ I'm sorry but ... | don’t
share your view on art as...

Pupil 2: He/she didn’t share the view on art
as ...

Speaker: Art is a completed pass. You don’t
just throw it out into the world — someone has to
catch it.

Pupil 1: That might be true, but.../I'm afraid.../
You may be right, but.../ I'm sorry but ... | don’t
share your view on art as...

Pupil 2: He/she didn’t share the view on art
as ...

Speaker: Art enables us to find ourselves
and lose ourselves at the same time.

Pupil 1: That might be true, but.../I'm afraid.../
You may be right, but.../ I'm sorry but ... | don’t
share your view on art as thing that ...

Pupil 2: He/she didn’t share the view on art
as thing that ...

Speaker: Art is the way of recognizing
oneself, which is why it will always be modern.

Pupil 1: That might be true, but.../I'm afraid.../
You may be right, but.../ I'm sorry but ... | don’t
share your view on art as...

Pupil 2: He/she didn’t share the view on art
as ...

Mwu BBaxaemo, WO Ha NigrotoB4YOMY eTani
Taki BNpaBu CNpuUATUMYTb 3 AaCBOEHHIO MPUHLIN-
ny nobynoBu pennik Ta ocobrnmBocTen X BUKO-
pUCTaHHSA, AadyTb 3 MOy BMBYMTU Ta nonpak-
TUKYBaTU BXUBAHHA HOBMX JIEKCUYHUX OAWHWLIb
YYHSIMM 3 @ 3 pa3koM 3 Bifeo, a TaKoX 3 akpinuTu
BUBYEHMI paHille rpamMaTuyHnin Mmatepian woao
BXWBaHHSA HenpsimMol moBuW. Kpim TOro, Brnpasu
LUbOro TUNy AOMOMOXYTb yuuTento copmyBaTu
B YYHIB YMiHHA cnpuimatun Ta GyayBaTty iHidia-
TUBHI Ta peakTnBHI pevyeHHA. OCKiNbKM Ha LbOMY
eTani y4Hi fimwe 03HanoMnNIKTheA 3 hopmaTom
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pennik Ta HOBOK NMEKCUKOI Y HUX, TO MW Noaae-
MO, KpiM Bieo, ONOpHi TeKCTN 3 NobyaoBoK Nu-
TaHb Ta BiANOBiIAEeN, Ae BOHM BYaTbCH BXUBATUCH
y poni, 3 acTocoByBaTu pennikn Ta po3ni3Hasa-
™M bopmMM cniB. YHaAcnigoK umMx Bnpas LUKOMAPI
GOpPMYIOTb HiTKI YSBIEHHSI NPO CTPYKTYPY Aiano-
ry i oro CKnagHuKiB Ta HakonuyyrTb iHopma-
Lito 3 npuBody OOUINBHOMO BXWBAHHS MEBHOMO
BMAY penniku 3 aBosikM MOBMEHHEBUM 3 paskam,
NPaKTUKYIOTb YMiHHS BUCIOBIIIOBATU CBOKO 3 rogy
Ta HesroAy nif Yac BeAeHHs dianory npo Mmucrte-
LTBO, a TAaKOX NepeTBopoBaTy NpsiMy MOBY CHiB-
PO3MOBHMKA B HEMPSIMY.

lMepwuti eman ¢opmMyeaHHsI HaeU4YOK
i eMiHb [JM y4Hie.

[nsa uboro etTany npMTamaHHe 3 aCTOCyBaHHS
peuenTUBHO-PENPOSYKTUBHUX YMOBHO-KOMYHiKa-
TMBHUMX BNpaB 3 O0OMiHy pennikamu Ta ayaitoBaH-
HA MiHigianory. Y4Hi € yyacHuKamu CnifKyBaH-
HS, SIKi HABYAKOTLCHA BXMBATU JIEKCUKY Ha NEBHY
TeMy Ha piBHi bpasn Ta CTBOPKOBATU AianoriyHi
€ OHocTi. Ponb yunTtensa nongdrae B (bOpMyBaHHi
3 aBAaHHs, y akomy Oyage noBigoOMMEHO KOMYHi-
KaTUBHY CUTYaLito Ta posi Y4HiB.

Bnpagsa 3

IHempykuis: You are an interviewer and your
guest is an American conceptual artist John
Baldessari. Watch the video where he gives an
interview (follow the link https://www.youtube.
com/watch?v=unqdRH8trBg). You will hear only
the answers and your task will be to guess what
the questions are. So, you will have to fill in the
gaps with the possible interviewer’s questions.

Watch from 1:33 till 1:59.

Interviewer: ...?

Guest: | guess | was in Grade school of
Secondary schools, | was always selected by
the art teacher to do some special project like
Thanksgiving day or Independence day and |
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made a big mural on the wall. So, | think that that
recognition gave me the courage.

Watch from 2:05 till 2:19.

Interviewer: ...?

Guest: Sure. One hero was always Giotto.
And if you go into my studio next door, you'll
see a lot of paintings standing with elements of
Giotto’s paintings.

Watch from 3:55 till 4:12.

Interviewer: ...?

Guest: | think two interests of mine have always
been a language and imagery in combination.
That explains probably all of my work.

Watch from 7:28 till 7:50.

Interviewer: ...?

Guest: Well, two good things. But not two
good but one good thing is that it seems to be a
nutritional need for the public. You know we build
museums and put that for people and people go
there on.

Watch from 8:48 till 9:00.

Interviewer: ...?

Guest: Well, probably only my psychiatrist
could tell me this, but | think it’s just necessary to
me, it's really nice. It's who | am, | can’t imagine a
life without doing art.

BnpaBa 4

IHcmpykuis: Now imagine that you are a
famous artist invited for an interview. Watch the
video in which an interviewer asks questions
(follow the link https://www.youtube.com/
watch?v=unqdRH8trBg). Your task will be to give
answers to these questions as the artist. So,
you will have to fill in the gaps with the possible
answers.

b TS POSSIBLE, ALTHOUGH HE
WOULD LIKELY INITIATE CONVERSATION.

B O»l 4 ez

Watch from 1:18 till 1:29.

Interviewer: What was the early fascination?
You said that already as a child you knew you
wanted to be an artist?
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Guest: ...

Watch from 2:00 till 2:06.

Interviewer: Looking back at the history of
art, did you have idols and why, who?

Guest: ...

Watch from 3:38 till 3:45.

Interviewer: What is it that fascinates you
about images?

Guest: ...

Watch from 7:12 till 7:29.

Interviewer: Why is art still or even getting
more important in society? Why is it an important
part of society?

Guest: ...

Watch from 8:23 till 8:26.

Interviewer: What keeps you driving?

Guest: ...

Ha Hawy aymky, Ui BpaBu JarTb MOXIIMBICTb
BXMBaTW pennikn 1 NeKcuky BiONOBIAHO OO CUTY-
auii Ta pobutn BMCNOBMAEHHA BiNbWwnM 3 a 3 Mi-
CTOM 3 anexHOo Bifl KOMYHIKaTUBHOIO 3 aBAaHHS.
OCHOBHUI aKUEHT CNpsIMOBaHWA Ha BUPOBNEHHS
HaBMYKM OOMiHY pennikamu Ta BXMBaHHSI NMEBHOI
NEKCUYHOT OOUHULI Ha PiBHI peyeHHs. TyT piBeHb
CaMOCTINHOCTI LLie HE BUCOKMI, OCKIfNIbKX Ha LIbOMY
erani yyHi nve gewo OOMOBHIOKTL AianorivyHy
€ OHiCTb CBOIMM pennikamu BignoBigHO A0 noaa-
HOI iHdbopMaLii, BUKOPMCTOBYHOUM NoGayeHi 3 pas-
kv i HabyTy nekcuky. MNpoTe Tak BOHM NPaKTUKYOTb
iHTOHALINHO, NEKCUYHO i rpamMaTuyHO npaBuiibHE
BMKOpWUCTaHHSA i nobyaosy pennik. Tomy B Takomy
BUMAAKY BaXXNMBO HABYMTK iX bopmyBaTu opaso-
Bi € AHOCTI 6€3 NOMMMOK Ta 3 aCTOCOBYBATM iHiLli-
aTuBHi abo peakTuBHI pennikv BiANOBIAHO A0 KOH-
TEKCTY | CUTYaTUBHOIO 3 aBAaHHS.

Adpyauti eman ¢opmMyeaHHsS HagU4YOK
i eMiHb [JM y4Hie.

Ha uboMy eTani BMKOHYHOTbCHA BrpaBu Ha
ob’egHaHHs gianoriyHmMx € QHOCTen y MiHigiano-

M, SIKi OXOMMIoKTb B3AaEMOMNOB’A3aHI JaHLIFOXKN
AianoriyHnx uinnux Ta € BIiAHOCHO 3 aBepLUEHU-
mu. [1o Bnpas, WO 3 aCTOCOBYKTbLCSA Ha LIbOMY
eTani, HanexaTtb peLenTUBHO-NPOOYKTUBHI KOMY-
HiKaTUBHI BNpaBm HMXKYOro piBHs (TOGTO Taki, Lo
A03BONSATb BUKOPUCTAHHS cneuianbHO CTBOpe-
HUX BepGanbHMX ONop ANs BUCMOBIOBAHHA Y4-
HiB). Mpuknagamu TakmMx 3 aBgaHb MOXYTb ByTu:
BiATBOPEHHS MiHigianory 3 3 acToCyBaHHSAM Npu-
NOMY «AOMOBHEHHSA pensiik gianory»; opmyrto-
BaHHSA 3 anuTaHb i Bignoeigen i3 BUKOPUCTaAHHAM
3 pasKka MOBIIEHHS; CTBOPEHHS MiHigianory 3 a
cUTyaLi€elo, aHanorivyHow gianory-3pasky 3 0ro-
poto Ha ¢OTO, KNHYOBI croBa, (OyHKLIOHANbHY
CXemy; BMNpaBW Ha PO3BUTOK YMiHHA aHarnidyBa-
TW Ta NpeseHTyBaTu iHopmauio, CTBOPIOHOYU
BMnacHi miHigianorun). Linb uboro etany nonsarae
B HaBYaHHi y4HiB 06’egHyBaT 3 acBOEHI Aiano-
riYHi € gHoCTi, nigTpumyBaTtu 6ecigy, He NPUNUHSA-
T i micns nepworo oOMiHy pennikamu.
BnpaBa 5

IHempykuisi: watch the video «Why Modern
Art Is So Expensive» (follow the link https://www.
youtube.com/watch?v=YooFwA7xj18). Then

choose one of the contemporary artworks shown
there and discuss it with your partner in mini-
dialogue by means of the following points.

Manner Background

Content Atmosphere

How does the work make
you feel?

Does the colour, texture,
form or theme of the work
affect your mood?

Does the work create an at-
mosphere?

What colours are used | What information about
by the artist? the artist are you aware
What kind of shapes | of?

and forms can you find | How does the work re-
there? late to other art of the
time?

What is taking place
there?

What message does it
communicate?
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Here are some useful phrases:

This artwork is a/ an (+ type
of artwork)

It is entitled

It was painted/ sculpted/ carved/ drawn/ made
by (+ short biography)

This work of art deals with/ talks about/ is
about
It's by the

famous painter

I chose this painting because

When | look at this painting, it makes me feel

| lovel/like/dislike the style of the artist. It is
fresh/modern/classical etc.
At the top/bottom/middle, you can see

BnpaBa 6

IHempykuia: watch the previous video one
more time (follow the link https://www.youtube.
com/watch?v=YooFwA7xj18). Your task is to
exchange views with your partner on the question
«Why is modern art so expensive?». Use the
arguments from the video, the expressions of
agreement/disagreement (from ex.1 and ex.2)
and the following vocabulary.

To my mind/In my opinion/As far as I'm/we
are concerned, ...

According to him/her/
according to me...,

I’'m not really into...(art, modern paintings,
sculptures...) because...

| don’t really care about.../ I'm not really
interested in...

The list of helpful synonyms

— master... (painter, artist, portraitist,

landscapist, seascapist, creator...)

them/ Elise...,

— prominent... (famous, outstanding, well-
known, brilliant, remarkable...)

— render... (depict, paint, create, show,
represent, reflect, portray, impact...)
— impressive...( talented,

grand, magnificent...)

— profoundly...(deeply, truthfully, sensitively,
brightly, clearly...).

Takum cnocobom, Ha UbOMY €Tani Bnpaswu
MalTb BXe BULLMA piBEHb CaMOCTIMHOCTI Yy4-
HiB Yy 3acTOCyBaHHi W CTBOPEHHI Aianori4yHnx
€ OHOCTEN 3 HOBMMW NEKCUYHUMMU OAUNHULIAMMU,
O OOMOMOXE LiKonsipaM HaBYUTUCA MpaBUllb-
Ho Oyayeatu Taki [€ i gouinbHO 06’egHyBaTH
1X y MiHigianorn. Kpim Toro, 3 aBaskm 3 paskam
MOBJIEHHSI OAMHAALUATUKITACHUKA MaloTb MOXITN-
BiCTb YiTKO pPO3yMITH, WO Big HUX BUMaraeTbcs,
aHanisyBaTu OTpUMaHy CUTyauilo Ta KIIYOBI
dhpasn 1 opMmyBaTh 3 L€ SOMOMOro Linic-
HUI MiHigianor.

Tpemiti eman ¢opmMyeaHHs1 HaeU4YOK
i eMiHb M y4His.

Llein etan € 3 aBepwanbHumM. Moro cneum-
dika — Yy BUKOPUCTaHHI KOMYHIKaTUBHUX peLen-
TMBHO-NPOOYKTMBHMX BMpaB BULLOTO piBHA (i3
3 aCTOCYBaHHAM fvwe npupogHux onop). TyT
dopmMyBaHHS aHIITOMOBHOI KOMNETEHTHOCTI B yC-
HOMY AianoriyHOMy MOBAEHHI oguHagudaTUKNac-
HUKIB Nepenbavyae HaBYaHHS BEeAEHHS Aianorie
Pi3HUX PYHKUIOHaNbHMUX TuUNiB (Aianor-gomMoBs-
NeHiCTb, Aianor-po3nUTyBaHHS, Aianor-oomiH
AOyMKamu / BpaXXeHHsIMK, [ianor-obroBopeHHs
| Anckycis, gianor eTMKeTHOro xapakrtepy). He-
00XigHO MpakTUKyBaTM YMiHHA CTBOplOBATM Ta
BECTW BacHWM dianor pisHMX TUNiB 3 a TEMOLO
3 @aHATTSA, CnMparynch Ha HabyTi 3 HAHHSA Ta Bia-
NnoBigHO A0 3 afaHol KOMYHIKaTUBHOI cuTyalil.
KomyHikaTvBHe 3 aBOaHHS MOTMBYE BUCIOBIO-
BaHHS LLUKONSAPIB, CMOHYKaeE X A0 yyacTi B iHLWO-
MOBHIW OiANbHOCTI Ta BU3HA4Yae MexXi BUCMOBIiO-
BaHHSA.

remarkable,

BnpaBa 7
IHcmpykuyis: watch the video «Vincent van
Gogh art ALIVE» (follow the link https://www.
youtube.com/watch?v=BbgrHnbgoDU) and
imagine that you are visiting this exhibition with
your friend. After watching it you will have to work
in groups.
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Task for group 1. Make a dialogue with your
partner in which you share your impressions
of visiting such a virtual exhibition. Include the
following points:
information about the artist,
description of some paintings,
the message of this exhibition,
your personal feelings and emotions while
being there.

Task for group 2. Make a dialogue with your
partner in which one person is a visitor that is very
interested in one painting and because of this
asks a lot of questions about this masterpiece and
the other person is a guide who has to answer all
these questions. Include the following points:
the style of this artwork,
colours & texture,
describing the scene,
interpreting the narrative (the atmosphere
and mood).

Task for group 3. Make a dialogue with
your partner in which you discuss the impact of
Vincent van Gogh'’s art on our society in general.
Include the following points:

— some facts about his lifestyle and work,

— the role of this artist in the world and in
Ukraine,

— the most famous artworks,

— your personal attitude
personality.

Llen etan € BM3Ha4anbHMM Ta HaMOINbLL NO-
KasoBUM Npu POpMYyBaHHI AianoriyHoi Komne-
TEHTHOCTI B YCHOMY MOBJIEHHI Y4HiB 11-ro knacy
Ha ypokax aHrminceLKol MmoBu. Agpke came nig yac
BMKOHAHHSI NPOAYKTMBHUX BMpaB CTae 3 po3yMi-
N0, HacKiNbKM Y4Hi 3 acBOINM HOBWUW MaTepian
Ta 41 cpopMyBaroch Y HUX YMiHHA CaMOCTIHO
6paTn y4acTb y npoueci KoOMyHikauii, nigTpumy-
BaTn Gecigy Ha 3 agaHy TeMaTuKy Ta y BU3Ha-

towards this
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YeHin poni, AOTPUMYHYUCE MPU LbOMY MpaBu
i MpMHUMMIB BedeHHA dianory 1a BUKOPUCTOBY-
IOUM BMBYEHY NEKCUKY. TOMY 3 aBOaHHS LibOro
eTany 3 OpIiEHTOBaHI Ha akTUBHe Ta AOUuifbHe
3 aCTOCYBaHHS NTEKCUYHMX OAMHWLD 3 TEMW B OK-
pecneHin cuTyauii nig Yac BeAeHHs caMOCTINHO
CTBOPEHUX AianoriB pisHNX yHKLiOHaNbHUX TH-
nie. Takox 3 aBAsKM LbOMY eTany NpoABnAETbLCS
N OpMYETLCS 3 AaTHICTb Y4YHIB 4O iMnpoBi3auil
Ta 3 HaxoOXXeHHSA pilleHb Yy ByAb-AKi cuTyauii,
OCKiNIbKM NPOAYKTUBHI Aianorn marTb Henepea-
0auvyBaHy CTPYKTYPY, iX HEMOXIMBO 3 aBYMTU YK
NiArNsAHYTU, TOMY BCSA BiAMNOBiAANbHICTb NEXUTb
Ha YYHAX, SKi W KepylTb MPOLECOM Yy Takomy
BUMAAKy i MPOSIBNSAIOTH YCHO CBOK KMITNMUBICTb
Ta YMiHHS BOSOAITU CUTyaLi€elo, NPOo4OBXKyBaTU
po3moBy. [Mpy UbOMY yuuTenb nuLE KOHTPO-
TNIOE NMpoLEeC Ta MOXe AOMOMOITU, BUNPaBUTU YK
HALITOBXHYTU Ha MPOAOBXKEHHS OWUCKYCIi, AKLO
BUHMKaE Taka notpeba.

OTXe, 3 anponoHOBaHWA HaMW KOMIIEKC
BMpaB i3 3 aCTOCYyBaHHAM BigeomaTepianis cnps-
MOBaHWI Ha MOEeTanHe 3 aCBOEHHS AHITIOMOBHOI
KOMMETEHTHOCTI B YCHOMY AiafioriyHOMy MOBJIEH-
Hi oaMHagusiTUKNacHukis. My po3pobunu Bnpasu
AN KOXHOro 3 etanis oopmyBaHHa K, onvpato-
YMCb Ha NocnifoBHe 3 aCBOEHHA Matepiany. Linmu
3 aBOaHHAMM MW XO4eMO MokasaTu, Lo Bigeo 3
YouTube Moxn1Bo i NOTPiIGHO 3 acToCcoBYBaTW Ha-
BiTb Ha NOYaATKOBMX eTanax HaBYaHHA OianoridyHol
KOMMETEHTHOCTI, OCKiflbkW Taka popma 3 aBOaHb
YPI3HOMaHITHUTL HaBYarnbHWA MNpouec, He BTpa-
Yyalouu Npu UbOMYy OnOAKTUYHOT dyHKLUii. HagiTb
Oinblle — HaB4YaHHSA 3 a AOMOMOro Bigeopecyp-
CiB 3 gaTHe 3 auikaBuTK Y4HiB, 3 MOTMBYBaTU Ta
O0MOMOITM ePeKTUBHO 3 acBOITU TEMY 3 aBASIKU
BAano nigidpaxin Hao4yHocTi. BogHouac y KoXHin
3 npecTaBneHnX Hamum BrpaB € 3 Pa3oK KOMYHi-
KaTMBHOIO akTy, SIKMIA y BripaBax Ha MigrotoB4oMy
eTani BUKOPUCTOBYETLCA NuLLE 9K MOLENb CrifnKy-
BaHHS, NPOTE 3 FOAOM Y4Hi camMi NoYnHaoTb BpaTn
y4acTb Y MEBHI KOMYHIKaTUBHIN cuTyallii, 3 acTto-
COBYIOYM KIHOYOBI (hpasu ana dopmyBaHHA gia-
noriyHol € gHocTi. [1oTiM Ha OCHOBI LUTYYHUX ONOp
BOHM QOPMYIOTb MiHigianoru, i Bxe Ha 3 aBep-
LanbHOMY eTani camoCTiMHO MPOAYKYOTbL Aianor
Ha OCHOBI BUBYEHMX NEKCUYHUX OOVHULB | rpama-
TUYHOro Matepiany. Tomy, Ha Hally OyMKY, cucTe-
Ma po3pobreHnX HamMK BApaB i3 BUKOPUCTAHHAM
mMatepianie YouTube Bignosigae Bumoram YnMHHOI
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nporpamMu Ta crnpAamMoBaHa Ha OOCATHEHHS KiHue-
BOI METU OBOSMOAIHHA KOMMETEHTHICTIO B YCHOMY
AianoriyHomy MoBneHHi B 11-my knaci — HabyTTa
3 HaHb, YMiHb Ta HaBUYOK CTBOPEHHS | BEAEHHS fi-
arory neBHOro yHKUioOHaNbLHOro TUNYy YYHAMN Ha
ypoKax aHrmincbKol MOBK 3 MAHO 3 BU3HAYEHOIO
KOMYHIKaTUBHOI CUTYaLli€to.

BucHoBKu. Y cTaTTi 06rpyHTOBaHO, LU0 Bige-
omarepian € ogHUM i3 cy4acHux crnocobiB onTu-
Mi3auii iANbHOCTI YYHIB Y MeTOANWLI BUKNagaHHSA
aHMIiNCbKOI MOBU, apryMeHTOBaHO e(PEKTMBHICTb
Ta nepesarn BUKopucTaHHA Bigeo YouTube ans
dopmyBaHHA Aianori4yHol KOMNETEHTHOCTI B yC-
Homy MoBneHHi. CdopmoBaHO KpuTepii Bigbo-
py OTY6-pONuUKIB Ta KOMYHIKaTUBHUX CUTYyaLin,
HagaHo nepernik MOXNMBMX TeM Ta cdep cnin-
KyBaHHA [N HaBYaHHA [AianoriyHoro MOBMEH-
HS, 3 anponoHOoBaHO HU3Ky YouTube-kaHanis,
Bifeomarepianu 3 SKUX MOXHa BMKOPUCTOBYBa-
M Ans PopMyBaHHS AiaroriyHOT KOMMETEHTHO-
cTi B y4HiB 11-ro knacy. KomyHikatusHi cutyauii
3 anpornoHoOBaHoO BI4MOBIAHO 4O TPbOX OCHOBHUX
chep cninkyBaHHA: ocobucTicHoi, nybnivyHoi Ta
OCBITHbLOI. ¥ Mexax OCBITHbOI cdhepn 3 anporno-
HyBaHO JofaTtu Temy npo npodhopieHTalito, ska,
Ha Hall nornsag, NPOAEMOHCTPYE YYHAM pidHOMa-
HITHICTb cnOCO6iB BM3HAYEHHS Ta YCBIAOMITEHHS
CBOiX 3 AibHocTen, NpodeciitHux HaxuniB i Ga-
)KaHb Ta BiAKPWE HOBI MOXNNBOCTI LWOAO BMGOPY
ManbyTHbOro 3 aknagy BuWLOI OCBITU. 3HAYHOIO
nepeBarolo BBaXXaEMO MOXIMBICTb negarora Bu-
O03MIHIOBaTU KOMYHIKaTUBHI CUTyaUil B Mexax
TeMaTtuku, 3 afaHoi Nporpamolo.

Po3pobrneHo cuctemy BnpaeB Ha OCHOBi BUKO-
puctaHHsa 3 acobie YouTube ana dopmyBaHHS
KOMMETEHTHOCTI B aHrMiNCbKOMY YCHOMY Aiarno-
riYHOMYy MOBIEeHHi y4HiB 11-ro knacy. Komnnekc
BMpaB CTBOPEHO 3 ypaxyBaHHAM MOETarnHocTi
npu HaB4YaHHi [1K B yCHOMY MOBMEHHI Ta METO-
ANYHUX 0COBNMBOCTEN 3 aCcTOCYBaHHS Bigeoma-
Tepiani. KiHLEBOI LN UMx BNpaB BU3HA4YEHO
HabyTTA YYHAMM 3 HaHb, YMiHb i HABUYOK B Me-
Xax TeMu «Art», X 3 4aTHICTb BiflbHO CTBOptOBa-
TV i BeCTU gianor pisHnx dyHKUiOHanbHUX TUMiB
y Byab-sKinn KOMYHIKaTUBHIN cuTyauii BignoBigHO
00 MOCTaBMeHOro 3 aBgaHHsA. Po3pobneri Hamu
BNpaBn AoBoasATb, Wo Bigeo YouTube moxHa
3 acTocoByBaTh Ha Oyab-kOMy eTani HaBYaHHSA
aHrMincbKOro AianoriYHoro MOBSIEHHSA Ta 3 Y4HS-
MW Pi3HMX PIBHIB YCMILLUHOCTI i NiArOTOBKMN.
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MepcnekTnBy noganbluMX A[OCHiIAKEeHb
B6a4yaemMo B poO3pOOneHHi cUCTeEMM OLHIOBAHHS
Ta eKcnepuMeHTanbHi nepesipLi ePeKTUBHOCTI
aBTOPCLKOI MeTOAUKN (DOPMYBAHHS KOMMETEHT-
HOCTI yY4HiB 11-r0 Knacy B aHrmnincbkoMy YCHOMY
AianorivHomy MoBrneHHi 3 acobamu YouTube.
Kpim Lboro, BaXxXnmBmMmM HanpsiMKOM 3 acToCyBaH-
HS1 BUCHOBKIB JOCSII)KEHHSA € BUKOPUCTaHHS Me-
TOAMKN Y Pi3HMX YYHIBCbKMX ayauTopiax Ta B Npo-
ueci HaB4YaHHS HLIMX IHO3EMHUX MOB.
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BUILDING COMPETENCE IN ENGLISH SPOKEN DIALOGUE THROUGH YOUTUBE
IN GRADE 11 SCHOOLERS

Vyacheslav Shovkovyi (Ukraine), Ruslana Stepanyuk (Ukraine)

Abstract

Background. The modern education system is aimed at developing a personality capable of communicat-
ing in various forms. Foreign language classes are no exception. In Ukraine, however, there is still a lack of
high school students’ ability to engage in dialogue or discussion in English. Consequently, the methods and ap-
proaches of teaching English require revisiting in order to involve as large a student audience as possible in the
productive teaching of oral communication. This can be achieved through the use of YouTube videos to optimize
students’ activities in the process of building the competence in spoken dialogue.

Purpose. The article aims to give a theoretical review and develop the techniques to enhance the compe-
tence in English spoken dialogue through YouTube in grade 11 schoolers.

Results and Discussion. The article examines the effectiveness and advantages of using YouTube videos
for the enhancement of competence in English spoken dialogue. It presents the criteria for selecting YouTube
videos and communicative situations, provides a list of possible topics and spheres of communication to teach
oral dialogue, offers a number of YouTube channels and videos which can be used in the process of teaching.
The communicative situations are offered within the three main spheres of communication: personal, public, and
educational. Within the educational sphere, the authors have added the topic of career guidance, which will show
students a variety of ways to identify and realize abilities and professional inclinations. The authors have devel-
oped a system of exercises based on the use of YouTube tools to build competence in English spoken dialogue
in grade 11schoolers. The designed exercises prove that YouTube videos can be used at any stage of teaching
English dialogue and with students of different levels of performance and training.

Key words: competence in spoken dialogue, YouTube videos, criteria for selecting YouTube materials, com-
municative situations, grade 11 schoolers, system of exercises.
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POJIbOBA I'PA SIK EOEKTUBHUU METO[, ®OPMYBAHHA AHITMTOMOBHOI FPAMATUYHOI
KOMMETEHTHOCTI YYHIB 7-F0 KITACY HA YPOKAX AHITIACbKOI MOBU

AHOomauisn

Y cmammi okpecrneHo meopemuyHi 3 acadu popmMyeaHHsI aH2lIOMOBHOI epamMamuy4HOi KoMremeHmHocmi
y 7-My Kraci Ha ypokax aHenilicbKoi Mogu MemodoM porbosux i2op. 3okpema, po32risHymo 8U3Ha4eHHs ma KoM-
MOHEeHMHUU cKnad aHarIoMOBHOI 2paMamu4HOI KOMIemeHmMHoCmi ma xapakmepHi ocobnugocmi il popmyeaHHs;
rpoaHani3oeaHo MOHSIMMS POSIbOBOT 2puU, if OCHOBHI KOMIOHEHMU ma 8UMOz2u, SIKUM Mo8UHHa 8idrnogidamu eghek-
mueHa pornboea epa. [emarnbHuli Haykogul aHariz Mmemoly poribosux i2op dae 3 Mo2y asmopaM 8u3Ha4yumu
lio2o nepesacu ma AoyinbHicmb 3 acmocysaHHs1 07151 (hOpMy8aHHSI aH2JTOMOBHOI epamMamu4HOi KOMIemeHMHOo-
cmi 8 y4Hig 7-20 Kracy. 3’sicogaHo, w0 Memood posib08UX i20p, 3 ag0sIKU C8OIU KOMYHIKamueHil CripsiMog8aHoCMi,
3 abesrnedye nid2omoesKy y4Hie 00 MiXKYr1bmypHOI KOMyHikauii y 6e3rneyHomMy oceimHboMy cepedosulyi, a ma-
KOX Qornomazae 84umersiio opaaHidysamu ehekmueHUl HagqasrbHUU rpouec, midsuuwumu sKicmbe 3 HaHb y4Hie,
3 abesreqyumu akmueHicmb ma iHmepec WKosspie 00 ornaHys8aHHs1 aHenilicbKoi epamMamuku.

Knroyoei cnoea: aHariomMo8Ha 2pamamuyHa KOMIemeHmMHicmb, Memood poribo8UX ieop, y4HI 7-20 Knacy ce-
PEOHBOI LWKOIIU, MXKKYIIbMypHa KOMYHIKauisi, Hag4asibHUU rpouec.

MocTtaHOBKa npobnemMu Ta akTyasbHIiCTb Y TenepiwHin Yac, Ha Xarnb, cepeq BUNYyCKHU-
pocnipxeHHs. CborogHi cknagHo He nomiva- KiB cepeqHiX HaB4aribHUX 3 aknagiB cnocrepira-
TW, WO 3 KOXHWM POKOM 3 POCTa€ HeobXiaHICTb €TbCS TEHAEHLUIA A0 3 BiNbLUEHHA YacTKu Teope-
3 HaHb iIHO3EMHOT MOBW Yy Cy4aCHOMY MYIbTUKY b- TUYHUX 3 HaHb 3 IHO3EMHOI MOBU Ta 3 MEHLLEHHSA
TYPHOMY CBITi, Y SIKOMY MiKOEPXKaBHI BiGHOCUHM abo BiOCYTHOCTI ane AocCBigQy X BMKOPUCTaHHS
nocigalTb OyXe BaXnuBy posib. TOMy HUHI Of- yepes3 HeOoCTaTHIO KiNbKICTb npakTuku. LLkons-
HMM 3 OCHOBHMX NPUHLUMMIB HABYaHHS iIHO3EMHOT pi He BMIlOTb BiflbHO 3 aCTOCOBYBaTW rpamMaTUYHI
MOBW B CEPEHIN LLKOSi € MPUHLMIM KOMYHIKaTUB- KOHCTPYKLT B Pi3HUX KOMYHIKaTUBHUX CUTYyaLisx
HOI CNPSMOBAHOCTI, peanisauis sKoro osHavae, nosa aygurtopieto. TakoX nowmnpeHow npobne-
Lo oOpMyBaHHS B YYHIB 3 JATHOCTi Ta FOTOBHO- MO0 € Te, WO rpamMaTtuKa aHrmincbkol MOBM Ans
CTi 4O BUKOPUCTaHHSA iHO3eMHOI MOBW B pi3HOMa- YYHIB 7-r0 Kracy € AOCUTb CKNagHoK Yepes yBe-
HITHUX KOMYHIKaTUBHMX CUTyauisx BigbyBaeTbCcA OEHHA HOBMX KOHCTPYKLIA Ta MOCUIIEHHA YBa-
LUSISIXOM PEryrnsipHOl iHLLOMOBHOI MOBMEHHEBOI MM OO CuMHTakcucy. Ane, siK BiZOMO, 6e3 sKiCHUX
AisANbHOCTI Ta OyayeTbCa Ha peanbHOMY Cnif- 3 HaHb rpamMaTUYHOI CUCTEMM HEMOXKITMBO OBOSIO-

KyBaHHi. Came ToMy 3 pocTae notpeba noLuyky OiTV IHO3EeMHOI0 MOBOI), afXe caMe rpamaTudHa
Ta BMNPOBAMKEHHS B HABYAHHS TakMxX MeTOAiB Ta KOMMNETEHTHICTb 3 abeaneyye 3 gaTHICTb onepy-

nigxoais, ski 3 abesneyarb NpakTU4HE BUKOPU- BaTW HaAfABHMMW 3 HAHHSAMW Ta BUKOPUCTOBYBATH
CTaAHHS YYHSAMU HabyTUX TEOPETMYHUX 3 HaHb, iHO3eMHY MOBY B KOMYHIKaTUBHMX LifsiX Ha piBHi,
KOMYHiKaLito B npoueci HaB4aHHsA. Cy4yacHa ce- HabnmxeHoMy [0 pPiBHS HOCITB MOBW.

peadHs Wwkorna notpebye 3 anpoBafXeHHS Takux HasBHicb uMx npobnem BKkasye Ha HeobXxia-
METOAIB HaBYaHHS, AKi CTUMYMOBATUMYTb Y4HIB, HICTb @aKTMBHOIO MOLLYKY HOBUX €EKTUBHUX Me-
3 OKpemMa CEeMUKIacHWKIB, 4O BUBYEHHHA rpama- TOAiB HaBYaHHS, AKi JOMOMOXYTb YYHAM Kpalle
TUKM aHImMincbkoi MoBM, 3 abe3nedyaTtb IXHIO ro- 3 acBOKBAaTW aHrMiNCbKy MOBY, NiABULLATbL IXHIO
TOBHICTb 40 3 acToCyBaHHs 3 A0ByTUX Ha ypoui LiKaBiCTb Ta MOTMBALiO OMaHyBaHHSA rpamaTuny-
3 HaHb Ha npakTuui. Lli metogm NOBWHHI BMKO- HUX NpaBwus. Ha Hawy OymMKY, OOHUM i3 TaKux
puCTOBYBaTUCS AN1S TOro, Wob nokasatn yyHsM, METO[IB € MeTOo[ PONbOBUX irop, KU He nuLle
L0 HaBYaHHS € He MPOCTO KOPUCHUM Ta Heob- Jae 3 MOry MpakTU4yHO 3 acTocoByBaTh 3 A06y-
XigHUM ansa xutTa i ManbyTHLOI npodecii, ane Ti 3 HaHH4, ane N gonomarae ypi3HOMaHITHUTU
M LUiKaBUM Ta 3 axOnsIuBUM. HaBYaHHSA iHO3eMHOI MOBM y 7-My Knaci, 3 pobu-
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TN KOXXHOIO YYHS aKTUBHUM YYaCHUKOM HaBYanb-
HOro npoLecy, CTBOPUTU YMOBU ANA KOMYHiKauii
B HaB4YanbHOMY MpoLeci.

| xo4a 3 KOXHWM POKOM aKTUBHi MOLUYKM
€(OEeKTUBHNX HaBYaNbHUX MeEeTOoAiB MOMinwyTh
dopMyBaHHS aHIMOMOBHOI rpaMaTUYHOl KoMne-
TEHTHOCTI, Ta BCe X irpoBi metoan MatTb 06e3-
MEXHI MOXIMBOCTI i MOXYTb 3 aBxan 6yTn Bu-
KOPUCTaHi y HOBOMY HaB4anbHOMY KOHTEKCTI. Lle
nigTBEPIKYE aKTyanbHICTb TeMU L€l CTaTTi.

AHani3 ocrtaHHix gocnigxeHb. Ornag me-
TOOMYHOI niTepaTypu MOKas3ap, WO MUTaHHAM
BU3HAYEHHSA Ta POPMYBaHHS rpamaTuyHOl KOM-
NETEHTHOCTI 3 anmanucb 6arato BiTYM3HSHUX Ta
3 apybixHunx ByeHux: O. Boek (2008), |. MipoLwHuk
(2018), O. Opnoscbka (2012), IN. Cucoes (2001),
H. Cknapenko (2011), T. CtpeyeHko (1981), I.
Tpury6 (2014), R. Dirven (1990), A. Hirsh (1998)
Ta iH. [JocnigpkeHHs 3 a3HaYeHnX HaykoBL,iB Oynu
NPUCBSIYEHI MUTAHHIO POPMYBaHHS rpaMaTUYHOl
KOMMNETEHTHOCTI, BU3HAYEHHIO 3 MICTY HaBYaHHS
rpaMmaTUYHOro maTtepiany, CKnagHuKiB rpamaTny-
HOT KOMMETEHTHOCTI Ta OOCHIMKEHHIO edheKTnB-
HUX MeTofiB ii bOopMyBaHHA. 3a3Ha4yeHi B4YEHI
BiZCTOOBaNM AyMKY, O rpamaTnyHa KOMMNeTeHT-
HICTb € HaA3BUYANHO BaXKMBUM CKNAgHUKOM iH-
LLIOMOBHOI KOMYHIKaTUBHOI KOMMNETEHTHOCTI, 6e3
SIKOFO HEMOXIMBO AOCAITM YCMiXiB Y BMBYEHHI
iHO3eMHOI MOBM.

Y TOM ke 4ac eeKkTUBHICTb Ta OOUINbHICTb
BUKOPUCTAHHSA POSIbOBUX irOp Yy HaBYaHHi iHO-
3eMHOT MOBU LUMPOKO OOCHIAXYBanCb TakumMu
BITYM3HAHMMUM Ta 3 apyOKHUMKN HAYKOBLSIMU SK:
[. EnbkoHin (1978), T. Kanitan4yk (2003), O. Ko-
necHikora (1989), Il. KoctiHa (1988), T. Onin-
HuK (1992), KO. Xonmakosa (2016), M. YenypHa
(2006), V. Ments (1999), S. Nickerson (2008) Ta
iHWi. TMTaHHS KOpUCTI Ta AOPEYHOCTI 3 acTocy-
BaHHS irop y HaBYaHHi iHO3EMHMX MOB YXe He
ofHe OecAaTuniTTa UikaBUTb HayKoBLiB. Ha oymky
BaraTbOX MCUXOMOoriB Ta negaroris, came MeToq
irop y HaBYaHHi Jonomarae y4YyHsIM Kpalle npo-
SIBUTK cebe Ta CBO iHOMBIAyanbHICTb, BigyyBa-
Tn cebe BinbLl KOMGOPTHO Ta BNEBHEHO Mig Yac
B3aEMOAIT 3 i BUMTENEM Ta iHLWMMU YYaCHUKaMM
HaB4anbHoro npouecy. Ockinbkn rpa ob’egHye
B CO0i yAABNEHHS, MparHeHHs Ta BigyyTTH, TO BOHA
3 abesneyye MOXNUBICTb NigroTyBaTV AUTUHY
A0 ManbyTHbOT TPYAOBOI OianbHOCTI. 'pa Takox
aKTMBHO BMNMBAE Ha PO3BUTOK yBaru, nam’qti,
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MOBW Ta BMiHb B3aeMOLiATU 3 iHLWMMWU, CUCTE-
MaTu3yBaTu CBOI 3 HAHHS Ta BUKOPUCTOBYBATU X
B MOBMNEHHEBUX CUTYaLLiAX.

Kpim uboro, came BNpoBagXeHHA METOAY po-
NbOBUX irOp Ha YpPOKax aHrfincbKol MOBU B 7-My
Knaci JOnoMoXe YYHAM YCBIJOMUTU, SIK BCi BU-
BYEHi HUMW rpamaTu4Hi NpaBuna, CTPYKTypu Ta
bopMM  BMKOPUCTOBYHOTLCA Yy KOMYHiKaLil Mix
yyacHukamu rpu. Amxke iHkonu 6akaHHsa BUNTU-
Cs BTpadaeTbCA caMe Tofi, KON HemMae 4iTKoro
YCBIAOMIIEHHSI KOPUCHOCTI Ta MPaKTUYHOCTI Ha-
BYanNbHMX gin Ta onepauin. To6To yacTto, BMBYa-
04N HOBY rpaMaTtuydHy TeMy, YYHi He YSBNSOTb,
SK | Ae Yy CBOEMY XUTTi BOHU 3 MOXYTb BUKOPU-
CTaTu TEOPETUYHI 3 HaHHA, a TOMY N He AoKna-
AaloTb YCIX 3 ycunb AfS BUKOHaHHA 3 aBAaHb
Ta 3 anuMuwarTbCA He3adoBOSIeHi HaBYaHHAM.
Hanpuknag, O. KonecHukoBa BBaXae, LIO came
ponboBa rpa BYMTbL YYHIB BigvyBaTu couiaribHe
3 Ha4yeHHs iHo3emHol MoK (KanitaHuyk, 2003).
Apxe 6e3 po3yMiHHSA LbOro 3 HAYEHHS MOTMBaUiSA
YYHiB 7-ro knacy byge HefoCTaTHbOI 4118 TOro,
Wwob ycniwHO OBOMOAITU aHIMINCLKO rpamartu-
KO0 Ta B ManbyTHbOMY OyTW rOTOBMMU OO MiX-
KynbTypHUX BepbanbHUX KOHTaKTIB.

MpoaHanisyBaBLUM JOCHIOXEHHS BULe3raja-
HWX HayKOBLiB, MU 3 'ACyBaTH, LLIO HEMAE OOHO-
ro YiTKOro BU3HAYEHHSA MOHATTA «POoNboBa rpay.
C. JliBiHrCTOH BM3Ha4vae ponboBYy rpy SAK Aisnb-
HICTb, SIka Oa€e CTygeHTaM MOXIUBICTb MpaKTu-
KyBaTW MOBHI acnektu 3 a AOMNOMOrOK Porien 3
peanbHoro xutts (Livingstone, 1983). B cBoto
yepry C. HikepCOH No3uLUioHye ponboBy rpy K
ocobnuBuin BN, HaBYaHHS 3 a AONOMOTOH0 KENCIB,
WO nonsrae y mMoaerntoBaHHi KOHKPETHOT cuTya-
Lil, Y SIKIN KOXXEH i3 Yy4YHIB BUKOHYE MEBHY POIb,
CMOHTaHHO NMOBOASAYMCH YW BUCIIOBIIOYUCH Ta-
KMM YMHOM, SIK, Ha IXHIO OYMKY, Y Ui cutyauii no-
Benacs 6u «ginoea ocoba», siKy BOHU «IpatTby.
PonboBi irpu BigpisHAOTLCA Bif, iHLWLMX Brpas, AKi
3 aCTOCOBYIOTb Y HaBYaHHI 3 @ JOMOMOrOK0 KeNciB
TUM, WO YYHi 0gpasy «Ha Micui» OTPUMYIOTb 40C-
Bio» (Nickerson, 2008). lNpoaHanisyBaBLUM OaHe
BM3HAYEHHS, MM 6a4MMO, LLIO OOHIE 3 OCHOBHUX
nepesar LUbOro MeTody BYeHa BUAINSE came Te,
LLIO pONbOBI irpn 3 abe3nevyloTb YYHIB HE Nue
3 HaHHSMW, ane 1 BaXXNMBMM NPaKTUYHUM LOCBI-
AOM, SIKUA € HeobxigHun ons bopMyBaHHS rpa-
MaTUYHOT KOMMETEHTHOCTI Ta 3 AiIICHEHHS ycniL-
HOrO iHLLOMOBHOIO CHifIKyBaHHS.
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lMpoaHanisyBaBLUM BM3HAYEHHS, MK Badunmo,
LLIO OAHi€0 3 OCHOBHMX MepeBar Lboro merogy
BM3HAYeHO caMe Te, Lo POonbOBi irpu 3 abesne-
YYIOTb YYHIB HE N1LUE 3 HaHHAMW, ane n Baxru-
BUM MPAKTUYHUM LOCBIOOM, SIKMA € HeobXigHUN
ans opmyBaHHSA rpamMaTMyHOl KOMMNETEHTHOCTI
Ta 3 OINCHEHHS YCMiLWHOro iHWOMOBHOMO CifKy-
BaHHA.

Meta cTatTi. 3Ba)karoum Ha BENUKY KiNbKiCTb
HaykoBuX nybnikauii 3 gaHoi npobnemaTtuku,
npote 6pak KOHKPETHUX peKoMeHaaLin Onsa HaB-
YaHHA aHrMiNcbKoi rpaMaTuknm CEMUKNACHUKIB,
aBToOpM Y34nM 3 a METY OOCNIAUTM Ta npoaHani-
3yBaT e(PEeKTUBHICTb METOAY POSIbOBUX irop, Ta
OOpPEeYHICTb MOro 3 acTocyBaHH4A Nig Yac opmy-
BaHHS @HIMOMOBHOI rpamMaTUYHOT KOMMNETEHTHO-
CTi YYHiB 7-ro Kracy.

MeTtogonorito oCnimXeHHA cknagalTb: Me-
TOA4 TEOPETUYHOro y3aranbHeHHA OeddiHiuin Ta
KaTeropianbHO-MOHATTEBOrO anapaTy Teopil Ta
NPaKTUKW irpoOBMX METOAIB Y HaBYaHHI aHrmnin-
CbkOi MOBW, MeTod 3 icTaBfeHHsa nigxoaiB A0
GopMyBaHHS rpamMaTM4HOI KOMMETEHTHOCTI LLUKO-
napiB; MeToq MNepeBipKM TEOPETUYHUX MpuUny-
LLeHb NPaKkTUKOK BUKNaOaHHS.

Buknag ocHoBHoro wmatepiany. dopmy-
BaHHSI @HITIOMOBHO| rpaMaTUyHOi KOMMETEHTHO-
CTi B YYHIB 7-ro Knacy — ue cknagHuwin npouec,
KU BMMarae BNpoBaXXeHHSA akTUBHUX MeToAiB
HaBYaHHSA 3 aans ycrilHOro OBOMOAIHHA YYHSAMM
iHO3eMHOI MOBOI. Ha Hally oyMKY, BUKOPUCTaH-
HA MeTody POrbOBUX irOP Ha YpoKax aHrninCbKol
MOBW B 7-My Knaci 3 abe3neynTb Kpalle po3yMiH-
HA YYHSMWU rpaMatuyHUX CTPYKTYp, LLO BUBYaA-
I0TbCS, Ta MO3UTUBHO BMSIMHE Ha (POPMYyBaHHSA
IXHbOI FOTOBHOCTI 1O 3 aCTOCYBaHHA HabyTux Te-
OPETUYHMX 3 HaHb Ha NpakTUL,.

HuHi icHye Garato pi3HMX BU3HA4YeHb rpama-
TUYHOI KOMNeTeHTHocTi. Hanpuknag B. bopuyo-
BeLbka Ta B. IrHaTeHKo po3yMmitoTh Ti 9K: 3 4aTHICTb
00 MpPaBUSIbHOTO rpamMaTUYHOro OMOPMIIEHHS
BMACHUX YCHUX | MNUCbMOBMKX BWUCITOBMOBaHb
MOBLIS Ta PO3YyMiHHSI rpamMaTuyYHOro oopmieH-
HS1 BUCNOBMIOBAHb iHLLMX YYAaCHWUKIB KOMYHiKaL,
O CMNMpaeTbCsa Ha B3aEMOLi0 3 HaHb hopmu,
3 Ha4YeHHA Ta QOYHKLIN BXMBAHHSA; peLenTUBHUX
Ta penpoayKTMBHUX HABMYOK; rpamaTuyHOi YCBi-
pomneHocTi (bopuwoseubka, IrHateHko, 2018).
Takox 1i TpakTyoTb K YMiHHS BygyBaTu CnoBoC-
NOMyYeHHS | peYeHHs1, NPaBUiIbHO BUKOPUCTOBY-
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04U | Y3rO[XKYHOUM YacK, a TaKoX 3 HAHHS YaCTUH
MOBM i NpaBUN CUHTaAKCUYHOI ByooBM CTPYKTYp
pisHmx TuniB (CteyeHko, 2004). Ocobnmeo nig-
KPECHIOTLCA 3 HaHHS rpaMaTtuyYHUX OOMHMLb,
a TakoX 3 acobiB BMPaXKEHHsI rpamaTuyHuX Ka-
Teropin Ta HaBUYKM afeKkBaTHOrO 3 aCTOCYyBaHHS
rpaMaTUYHUX SABMLL, Y MOBIIEHHEBIN AisiNbHOCTI
AN BUPILLEHHA KOMYHIKaTMBHUX 3 aBaaHb (bo-
pucko Ta iH., 2013).

BoaHouac, aHrOMOBHI BYEHI Y BU3HAYEHHSX
rpamMaTUYHOT KOMMETEHTHOCTI aKUEeHTYIOTb yBary
Ha il NpoayKTUBHIN pyHKuii. k. EK iHTepnpeTye
rpamMaTuUyHy KOMMETEHTHICTb SIK 3 AaTHICTb Npo-
AYyKyBaTU Ta iHTepnpeTyBaTV BWCIOBIOBAHHS,
Lo Bi4MOBIAAOTE NEBHUM rpamMaTUyHUM NpaBu-
nam i 3HadeHHsm (Ek, 1993). [lesiki aBTopun nocu-
nawTbcs Ha Bu3HadyeHHa C.lebena, BionoBiaHO
00 SIKOro rpamaTuyHy KOMMETEHTHICTb PO3YMitoTb
AK 3 JaTHICTb B HEOOMEeXeHin KinbKoCTi npoay-
KyBaTW peYeHHs Ta BMCMNOBMOBAHHSA Y BiANOBIA-
HOCTi 4O HOPM rpamMaTU4HOI CUCTEMU MOBM, LUO
BuBvaeTbca (Gebel, 2009).

Ha gymky O. BoBk, rpamatvyHa KOMMNETEHT-
HiCTb 3 abesnedye 3 OaTHICTb MOBUTU Yy POPMI
OCMMCINEHNX | 3B’A3HNX BUCITOBIIHOBAHb, PO3B’S-
3yBaTW Pi3Hi KOMYHIKaTUBHI 3 aBOaHHS, BXMWBa-
T KOHCTPYKUil, Ons noOydoBu siKMX HeoOXigHi
CUCTEMHI 3 HaHHSA MOPMOMOriYHOro, CUHTaKCKY-
HOro, JNeKcu4Horo, opdorpadgivyHoro, OHETNY-
HOro Ta rpamartuyHoro acnektis Mosu (Vovk,
2008).

AHanis xapaktepHux ocobnumeocTten opmy-
BaHHS aHIMOMOBHOI rpaMaTUYHOl KOMMNETEHTHO-
CTi 3 a pi3HNMM aBTOPaMM A€ 3 MOTY BUOKPEMUTH
HanBaXkNuBILli 2paMamuyYHi 6MiHHSI | HaBUYKU:

— 30aTHICTb PO3yMIiTU 3 HAYEHHS Pi3HKMX, Npa-
BUNBbHO OMOPMIEHUX, FPaMaTUYHUX CTPYKTYP,
npoaykyeaTu hpasn Ta pedeHHs iHO3eMHOK MO-
BOIO BIgNOBIAHO A0 rpamaTU4HMX NpasBuil MOBM,
LLIO BUBYAETHLCS;

— 3[4aTHICTb A0 HEeYCBIAOMIIEHOro BXWBaH-
HA Ta NpaBuNbHOrO odopmMneHHs (BigNOBIAHO
A0 HOPM iHO3EeMHOI MOBW) Pi3HUX rpamMaTUYHUX
CTPYKTYD;

— 3HaHHA rpaMaTu4yHMX npaBun iHO3eMHOI
MOBM, LLIO BUBYAETBLCH, @ TAKOX 3 HAHHSA CUHTaK-
CUYHOI Ta MOPEOrOrivYHOI CUCTEMU MOBMU;

— YyTTS WOAO0 NPaBUITbHOCTI BXMBaHUX rpa-
MaTudHMX chopm Ta cTpykTyp (3EP, 2003).
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[ns Kpalloro po3yMmiHHS Ta aHanidy MOHAT-
TA «rpamMaTMyHa KOMMETEHTHICTb» HeobxigHo
3 HaTu i cknagHukn. bBinblwicTb HaykoBLUiB, A0-
CIIDKYHOUM rpamMaTMyHy KOMNETEHTHICTb, BUAINS-
HOTb HACTYMHI KOMMOHEHTU: rpaMaTuYHi 3 HaHHS,
rpamMaTuUyYHi HaBMYKKM Ta rpaMaTtuyHa ycBeigomne-
HiCTb. Takol OyMKM Mpo CTPYKTYpYy rpamatuyHoi
KOMMETEHTHOCTI MPUTPUMYIOTLCS TaKi BYEHI SK:
B.bopuwoseubka (2018), I. MipowHuk (2018),
I. Tpury6 (2014) Ta iH.

OgHMM i3 HaMBaXXNUBILLNX KOMMOHEHTIB Bifl-
noBigHO OO HaBedeHol BuWe knacudikauii rpa-
MaTUYHUX BMiHb | HABUYOK € Ti, AKi OpMYyOTbCS
B YYHiB MOETanNHO Ta MaloTb Taki XapakTepuctu-
KW, SIK THYYKIiCTb, aBTOMaTU30BaHICTb Ta CTIilKICTb.
pamaTu4Hi HaBMYKM PO3YMIOTb SIK NpaBUIIbHE,
aBTOMaTU30BaHe, CUTYaTUBHO i KOHTEKCTHO 00Y-
MOBJIEHE BUKOPUCTAHHS Ta pO3YMiHHS rpamaTiny-
HUX MOBHMX 3 acoBiB y BCiX BMAAxX MOBHOI Lianb-
HocTi (OpnoBcbka, 2012).

Cnig 3 azHaynTw, Wo BinbLiCcTb AOCHIAHUKIB
OOCi NofingaTb rpaMaThyHi HaBUMYKM Ha peLen-
TUBHI Ta penpoayKTMBHI. PenpogyKTUBHI HaBu-
YKM BiONOBIgalOTb 3 @ 3 AaTHICTb 4O BUCIOBMEH-
HSi CBOEI AYMKM B YCHii abo nNMCbMOBIV hopmi,
TOOTO 3 AaTHICTb 4O NPOAYKYBaHHS rOBOPIHHA Ta
nucbma BigNOBIAHO A0 rpamaTUYHUX NpaBusl Ta
HOPM iHO3EMHOI MOBW.

Y cBoemMy nocibHuky B. BopuioBeubka Ta
B. IrHaTeHko MponoHyloTb (bopMyBaTh B Y4HIB
Taki penpoayKTUBHI HABUYKM:

— 00paHHS rpamaTuyHOI CTPYKTYpW BiAnoBia-
HO O KOMYHIKaTUBHOIO HaMmipy Ta 40 MOBJIEHHE-
BOI cuTyauir;

— ohopmIieHHst 06paHoi rpamMaTuyHOl CTPYK-
Typu BiQNOBIAHO 00 rpamMaTU4HMUX MNpasBun Ta
NPUAHATUX HOPM IHO3EMHOT MOBMY;

— peanisauig obpaHux rpamaTtuyHuUX CTPYK-
Typ y MoBneHHi (bopuioBeupbka, IrHateHko, 2018).

Y cepepHix HaBYarnbHUX 3 aknagax, Bignosia-
HO Jo HaeuyanbHOI nporpamu 3 iHO3eMHOT MOBM,
YYHi 7-r0 Knacy Ha ypokax aHrfincbekoi MOBU no-
BWHHI CMifikyBaTmucs B Mexax cqep, TeM i cuTya-
Ui, SKi BU3HAYeHi AN KOXKHOrO Knacy, a Takox
3 [OiCHIOBATK CMiNKyBaHHA Yy MUCbMOBIN hopmi
BignoBigHO A0 nocTaBneHux 3 aBaaHb. OaHiero 3
nepenyMmoB YCMiLWHOCTI BUKOHAHHA LMX 3 aBOaHb
Ta 3 AAaTHOCTI A0 iHLWOMOBHOIO CRifikyBaHHSA €
dopMyBaHHA Ta NOCTINHUN PO3BUTOK came pe-
NPOAYKTUBHUX rpamMaTUYHUX HaBU4YOK, TOMY Tak
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BaXXNMMBO BMNPOBagXXyBaTW y HaBYaHHSA Ti MeToan
po6oTu, ski 3 abesneyatb aKkTMBHUIN PO3BUTOK pe-
NPOAYKTUBHMX HABMYOK YYHIB 7-ro Kracy Ta nosu-
TUBHO BMNSIMHYTb Ha 1X FOTOBHICTb 4O KOMYHiKaUil
iHO3EMHOK MOBOK B Pi3HOMAaHITHUX MOBCAKAEH-
HUX CUTYyaLisiX.

PeuenTtuBHi rpamatnyHi HaBuM4KkK Bignosiga-
I0Tb CaMe 3 a 3 AaTHICTb Y4HIB cnpunumMartin Ta po-
3yMITU rpaMaTnyHi sBuMLLa B YCHOMY Ta NMUCEMHO-
MY MOBIIEHHI.

[o peuenTMBHMX rpamMaTtUyHUX HaABUYOK, SAKI
cnig doopmyBaTth y CEMUKIACHUKIB, 3 a nopaaotro
aBTopiB nocibHuka, (bopuwoBeubka, IrHaTeHKo,
2018) Mmoxxemo BigHeCTn Taki:

— CNPUNMaHHSA rpaMaTtuyHUX CTPYKTYp B yC-
Hi Ta NMCbMOBIN OPMI;

— PO3Ni3HaHHA rpamaTUYHNX CTPYKTYp B yC-
HOMY Ta MMCEMHOMY MOBJIEHHI;

— 3[aTHICTb CMiBBIOHECTU CrpPUUHATI rpama-
TUYHI CTPYKTYpW 3 BIiQMOBIOHMM 3 HaYEeHHSM Ta
X (pyHKUj€O.

CdopmoBaHicTb rpamaTUYHUX HaBUMYOK (5K
peuenTuUBHUX, Tak i PEenpoayKTUBHUX) € Bax-
NIMBOIO NepeayMoBOK A0 3 OAaTHOCTI Y4YHIB 7-ro
Knacy CrninkyBaTucs iHO3eMHOK MOBOK. Amxe
came Len KOMMOHEHT rpamMaTtu4yHOl KOMMETEHT-
HOCTI BigMNOBIga@€e 3 a MOXMMBICTb PO3ni3HaBaTh
Pi3HOMaHITHI rpamaTUYHI CTPYKTYPW B MOBI iHLLNX
Ta CniBBiAHOCUTK TX 3 BIANOBIOHMM 3 HAQYEHHSM,
a TakoX 3 JaTHicTb obupaTtu cepeq 3 aCBOEHUX
rpaMaTu4HMX CTPYKTYpP Ty, dKa Bignosigae Hop-
MaM iHO3eMHOI MOBW, KOMYHIKaTUBHIN cUTyaUil
Ta BiAMNOBIOHO, NPaBUIIbHO OYOPMUMBLLN Ti, BUKO-
pUCTOBYBaTM Y CBOEMY MOBJIEHHI 3 afsl BUCMOB-
JNIeHHS1 Br1acHOI AyMKN.

e ogHMMm cknagHWKOM rpamMaTtuyHoOl KoMne-
TEHTHOCTI € rpamaTtuyHa ycBigommneHicTb. Mox-
Ha ckasaTu, WO rpamaTtuyHa YCBIAOMIEHICTb €
He nuwe 3 OaTHICTI0 po3nidHaBaTu pi3Hi rpama-
TWUYHI CTPYKTYPWU B MOBIEHHI iHWKUX, ane n posy-
MITM iX 3 HAYeHHs, 0COBNMBOCTI iX YTBOPEHHSA Ta
BXWBaHHSA. TakoX rpamaTuyHa YCBIZOMIIEHICTb
BigMoBigae 3 a 3 AaTHICTb 0COBMCTOCTI PO3MIpPKO-
BYBaTW Hag, (hOpMYyBaHHSIM BriaCHOT rpamMaTuyHol
KOMMNETEHTHOCTI Ta aeKBaTHO OLiHIOBaTU PiBEHb
1T cbOpMOBaHOCTI; CBIAOMO BUKOPUCTOBYBATU
Pi3Hi rpaMaTuyHi CTPYKTYpK, 3 OMOpPOKo Ha 3 0-
OyTi rpamaTuyHi 3 HaHHS; pobuTK BIANOBIAHI BU-
CHOBKM LLIOAO CBOIX YCMiXiB y (POpMYBaHHI rpama-
TUYHOI KOMMETEHTHOCTi Ta BUCHOBKM LLIOAO CBOIX
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CUNbHMX Ta cnabkmx cTopiH (bopleseubka, IrHa-
TeHko, 2018).

TpeTiMm cknagHMKOM rpaMaTtuyHOT KOMMNETEHT-
HOCTI, 5Kk BXXe Oyno 3 a3Ha4yeHo, € rpamMaTUYHI
3 HaHHsa. Ha gymky O. Boek (2008), rpamatunyHi
3 HaHHA € He nuwe BU3HaYeHHS MW Ta y3arasb-
HEHHAMM rpamaTUYHKUX NpaBuIl iHO3eMHOI MOBM,
ane ue n cnocobu gii 3 rpamatndHuMmn opma-
MW. [pamaTn4Hi 3 HaHHS € 3 HaHHSIMW CTPYKTYpU
MOBMU, LLO BMBYAETLCA. Y CepefHix HaByalibHUX
3 aKknagax, Ha ypokax iHO3eMHOI MOBU YYHi 7-ro
Kracy BMBYalTb HE BCi rpaMatuyHi CTPYKTypu
Ta sBMLWA, NpUTamMaHHi BUyYyBaHin MOBi. Agxe
BiAMOBIAHO 4O nNporpamu 3 iHO3EMHOI MOBM AN
KOXHOrO Kracy chopMOBaHWUN rpamaTtuyHuUmn Mi-
HiMYM, BIONOBIAHO A0 BiKY YYHIB, TXHIX MOXK-
BOCTEN Ta yxe HabyTux 3 HaHb. [pamaTnyHui
MiHIMYM MOAINS0Tb Ha:

— aKTUBHUMW rpaMatuyHUn MiHiMyM, cOopMO-
BaHICTb SIKOro BignoBigae 3 a 3 4aTHiCTb 40 BUpa-
XXEHHS CBOIX JYMOK iHO3€MHOI MOBOIO B YCHIl YM
NMCbMOBI hopMi;

— NacuMBHU TpaMatUYHUA  MIHIMYM, SIKWUK
BKMNIOYAE rpamaTuyHi CTPYKTYpu, HeoOXxigHi ans
PO3YMIHHA YY>Or0 MOBMEHHS.

[na onaHyBaHHS iHO3€MHOIKO MOBOK Y4Hi 7
Kracy MOBWHHI BOMOAITM SK aKTUBHUM rpama-
TUYHUM MiHIMyMoM, Tak i nacueHuM (Nikolayeva,
2013).

lMpoaHanisyBaBLUM Pi3HOMaHITHI BU3HAYEHHS
NOHATTS «rpamMaTvyHa KOMMETEHTHICTbY, 1i KOM-
NMOHEHTHUA cKnaj Ta OOCNiIAXEeHHA HayKoBUiB,
3 a3Ha4yeHux BULLE, MOXEMO 3 pobuTM BUCHO-
BOK, WO (pOpMyBaHHSA aHrMOMOBHOI rpamaTtuy-
HOI KOMMETEHTHOCTI B YYHIB 7 Kflacy Ha ypokax
iHO3EMHOI MOBM €  HaA3BUYAMHO BaXXNMBUM
npoLecoMm, sikui mMae 3 abesnednTn roTOBHICTb
i 30aTHICTb Y4YHIB He nuwe cnpurumatn Ta posy-
MiTWU rpamaTU4dHi CTPYKTYpU B Yy>XOMY MOBIEH-
Hi, ane N BUCMOBMOBATN CBOI AYMKW B YCHIN Ta
NMMCbMOBI hOpMi, OPOPMASYN TX NPU LbOMY 3
AOTPUMaHHAM rpaMaTUYyHUX NpaBun 4aHOI MOBMU.
Tomy cpopmoBaHa rpamaTMyHa KOMMETEHTHICTb
€ OOHWUM i3 BUMpianbHKX hakTopis, sKi BNvBa-
I0Tb Ha 3 AATHICTb Y4YHIB OO IHLLIOMOBHOrO Cnif-
KyBaHHsI Ta O4HWUM i3 HaMBaXNMBILLMX YUHHUKIB,
sIKi BNMBAKOTb Ha 3 arafibHUN piBEHb BOSTOAIHHS
iHO3€MHO MOBOIO.

Ha dopmyBaHHs rpamaTUYHOi KOMMETEHTHO-
CTi BNNmnBae 6arato pisHOMaHIiTHUX doakTopis, Ta-
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KMX 9K: MOTMBALiSI Y4YHIB, Lini HaBYaHHS, pPiBEHb
yXXe HabyTuX YYHAMWU 3 HaHb, a TakoX 3 aralnb-
Ha opraHisauis HaB4anbHoro npouecy. OgHum 3
HanBaXkNuBiLLMX hakTopiB € Ti MeTOAM, SKi BUKO-
pUCTOBYE BYNTENDb NiA Yac HaB4aHHsS. Came Tomy
Tak BaXnMBO 3 acTocyBaTu eqeKTUBHI MeToau
po6oTn Ha ypoui, siki 6yayTb NO3UTUBHO BNN-
BaTW Ha (popMyBaHHA rpamMaTUyHOI KOMMNETEHT-
HOCTi B Y4HIB, SIKi NOCUNATb MPaKTUYHY KOPUCTb
BMBYEHOro rpamaTuyHOro Matepiany, MOTUBYBa-
TUMYTb Y4YHIB 0O BUBYEHHSA Ta BOOCKOHANeEHHs
CBOIX MOBMEHHEBUX YMiHb.

Y BUKOPUCTaHHI MeToAy POrbOBUX irop BYM-
Ternb CNUPaETbCA Ha CTPYKTYPY PONbOBOI rpu.
MpoaHanisyeaBwK gocnimpkeHHsa B. YepHuw
(Chernysh, 2010), MmoXXeMo0 3 a3Ha4nTKN TakKi KOM-
NMOHEHTN Yy CTPYKTYPi pONbOBOI rpu: Tema, cutya-
Lis1, CIOXeT, poni, irpoBi Aii, 3 aBgaHHA (IHCTPYKLUIT)
Ta irpoBe BUKOPUCTaHHS NpeameTiB.

1. Tema pornboBOI Py € TUM KOMMOHEHTOM,
SIKUA BU3HAYae 3 MICT rpu, CIOXKET Ta poni. Tema
rpn mae 6yt obpaHa 3 ypaxyBaHHAM BiKOBUX
ocobnueocTen y4HiB, cdepun iXHbOI AisNIbHOCTI
Ta ix iHTepeciB;

2. cuTyauid € opraHisaLuinHo OgNHULIEID PO-
NbOBOI PN Ta KOHKPETU3YE YMOBW CHISIKYBaHHSA
nig yac rpu. NMpu CTBOpPEHHI cuTyauii HeobxigHo
BpaxoByBaTuU M OOCTaBMHU peanbHOl LiINCHOCTI
i B3BaEMMHN KOMYHIiKaHTIB. BMAinsawTbCca HACTyMnHi
KOMMOHEHTN cuTyadii: cy6’ekT, o6’ekT (npegmet
pO3MOBMW) Ta BiAHOLWEHHS Cy0’ekTa A0 npegmMeTa
pPO3MOBW, YMOBM MOBJIEHHEBOIO aKTY;

3. ctoXeT abo 3 MmicT ponboBoi rpu. Croxer
poNbOBOI rpn Mae ByTn sikomora GinbLie Habnu-
KEHUI A0 peanbHOCTI Ta ByTn NpaBooNoAiGHUM,
ampke nvwe B LbOMY BMNagky ponbosa rpa byae
BMKOHYBaTW OAHY 3 i CBOIX OCHOBHUX (PYHKLN,
a came roTyBaTu Y4YHiB OO iHLLIOMOBHOIO Chifl-
KyBaHHSA B pearnbHUX MOBCSAKOEHHUX CUTyaLiax
Ta B IXHi ManbyTHIN NpodeCiHIN aianbHOCTI.
Ockinbkn y 7 knaci BignoBigHO O nporpamu 3
aHrMIiNCbKOI MOBUW HasABHI Taki TEMU CUTYaTUBHO-
ro ChifkyBaHHs, sK: A, MO poguHa, MOoi Apysi,
XapyyBaHHSA, OXOpOHa 3 [OpPOB’d, KiHO i Teatp,
cnopT, YkpaiHa, Benuka bpuTaHis, WKinbHe XnT-
TS, TO MOXIMBMMU CIOXXETaMW POSibOBOI rpy ANg
dopMyBaHHsSI rpamMaTUYHOI KOMMETEHTHOCTI Ha
ypoKax iHO3eMHOi MOBM B 7 Krnaci moxe OyTu:
iHTEPB’I0 BiAOMOro CnopTCMeHa 4u akTopa, Mno-
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Xig 4O pecTopaHy, NigrotoBka BeYipKn-cropnpusy
AN cecTpu TOLWO;

4. poni, AKi y4Hi BUKOHYIOTb Mig Yac rpu. Poni
MOXYTb BYyTK SIK MbKOCOBUCTICHUMU (OpYr, OQHO-
KNacHWK, YNeH poauHN), Tak i couianbHUMK (Y4n-
Tenb, nikap, XXypHanict Towo). Migbip ponen mae
dopMyBaTh B YUHIB MO3UTUBHY XUTTEBY NO3ULLILO
Ta Kpalli JOACbKI siKocTi. 3asBuyan, porni Mix
YYHAMM PO3MOAINdAe yunTenb, ane 3 anexHo Big
BiKY YYHiB Ta ix GaxaHHsa nposiButn cebe, poni
MOXYTb PO3MO4INATUCSA YYHAMM CAMOCTINHO;

5. irposi gii € 3 acobom peanisauii o6paHux
ponen. IrpoBi Aji BU3Ha4YaloTbLCS TEMOK PONbOBOI
rpy Ta ctokeToMm. IrpoBi Aii BkNtoyaoTb Bepbarb-
Hi Ta HeBepbanbHi peakuii, Ta, SKLWO HeobXxigHo,
BVKOPUCTAHHS PEKBI3UTY;

6. 3aBOaHHA (HCTPYKLUis) 4O POnbOBOI PW.
IHCTpYKUiss 0O pOnboBOi rpu Mae OyTu UiTKo
chopmynboBaHoO0, 3 PO3YMISIO Ta MICTUTU BCHO
HeobXigHy iHdopMaLilo AN YCniWHOro posirpy-
BaHHsi obpaHoi cuTyauii. Jlvwe B LboMy BUNaaky
YYHi NpaBunbHO 3 PO3yMilOTb MOCTaBreHe 3 aB-
AaHHSA Ta 3 MOXYTb BUKOHATU MOrO;

7. irpoBe BUMKOPUCTaHHA MpeameTiB, TOOTO
BUKOPUCTAHHS PI3HOMaHITHMX PEKBI3UTIB 3 aans
CTBOPEHHSA Takoi aTMocdiepun B Knaci, sika Ha-
nawTye y4HiB Ha MEpEBTINIEHHA Ta LOMOMOXe
aKTUBI3yBaTU MUCMEHHS Ta ySABY y4YaCHUKIB po-
NbOBOI rpu.

OTxe, MOXeMO 3 pobuT BMCHOBOK, LLIO OC-
HOBOK PONbOBOI P € OpraHisoBaHe Crhinky-
BaHHSA Y4YHIB BIiAMOBIAHO OO iXHiX ponen, obpa-
HOI Temu Ta o crtoxeTy rpu. MNpu nigrotoBui oo
npoBefEeHHS PONbOBOI FPU Ha YpOoLi aHMMiNCLKOI
MOBM B 7 Kfaci BaXnMBO MNPOLYMAaTU CHOXKET,
KM 3 MOXe 3 alikaBUTU Y4HIB, Y4iTKO chopmy-
noBaTu IHCTPyKUito, Ska Byae 3 po3yminoro yu-
HAM, a TaKOX, HE MEHLU BaXXMNBUM € CTBOPEHHS
nobpo3nununeoi atmocdepn B knaci. Y3aranb-
HEHHSA OYMOK NPOBIAHUX AOCIAHWKIB A€ 3 Mory
CTBEpOXyBaTH, LLO ponboBa rpa NoBMHHA Bigno-
BiaTW Taknm BUMOram:

— ponboBa rpa Mae CTUMYynoBaTM MOTUBA-
Lit0 YYHIB, BUKIMKATM LiKaBICTb 9K 0 BUKOHAHHS
CaMoro 3 aBfaHHs, Tak i 0 HaB4YaHHS B Linomy;

— ponboBa rpa Mae CTMMynioBaTu MOTUBa-
Lit0 YYHIB, BUKNUKATK LiKaBICTb SK 4O BUKOHAHHS
CaMOro 3 aBfaHHs, TakK i 4O HaB4YaHHSA B LinioMy;
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— CHOXET porboBOi rpyu Mae byTtn peanictny-
HMM Ta BigobpaxaTu peanbHi cuTyauii cninky-
BaHHS, SIKi TPannsTbCA Y MOBCSAKAEHHOMY XXAUTTI;

— ponboBa rpa e epekTMBHUM METOAOM HaB-
YaHHSA NuULle B TOMY BUNAAKY, AKLLO BOHA € YiTKO
opraHizoBaHo0 Ta Aobpe niaroToBMneHo 3 asna-
nerigb;

— poOnbOBa rpa MOBMHHA MNPOXOOUTU TaKUM
YMHOM, OO MOTMBYBATM YYHIB 40 aKTUBHOI MOB-
NEHHEBOT OiSANbHOCTI 3 BUKOPUCTaAHHAM TOro Ma-
Tepiany, SKuin BignpaLboBYETLCS Ta BUBYAETLCA.

Jlnwe 3 a ymMOB AOTPMMaHHSA 3 as3HadeHux
npaBwun NpPoBeaeHHsS PObOBOI Fpy Ta 3 a CUCTe-
MaTU4YHOrO 1i BNPOBa4XXEHHS B HaBYaribHWIA Npo-
LeC MOXHa AO0CArTU MOKPAaLLEHHSA PIiBHSA 3 HaHb
YYHIB, TXHbOr0 PO3YMiHHS HOBMX rpamMaTU4HUX
CTPYKTYp Ta (POPMYBAHHSI B Y4YHIiB BMEBHEHOCTI
B CBOIX 3 HAHHSIX Ta MOXIMBOCTSIX.

AHanis nepgaroriyHoi nitepatypu Ta LOCHI-
AxeHb HaykosuiB (O. [OiaHoBa, A.KoHuwesa, B.
UepHuw), a TakoX ocobnmBoCTEN POfbOBOI rpu
Ta 1l OCHOBHUX KOMMOHEHTIB, Ja€ 3 MOry BU3Ha-
YNTU NepeBarn BUKOPUCTAHHA METOAY POfbOBUX
irop Ana dopmMyBaHHS aHIMOMOBHOI rpamaTuy-
HOI KOMMETEHTHOCTI Ha ypoKax iHO3€MHOI MOBM
B 7-My Knaci:

— pOrfbOBa rpa Crnpusie PO3BUTKY KOMYHiKa-
TUBHUX Ta MOBHUX HaBUYOK;

— pOrbOBa rpa € TOYHOK MOAENSH0 ChiNKy-
BaHHA Ta iMiTye OiNCHICTb, a OT)Xe BOHa 3 abesne-
4Yye MOXNUBICTb ANS YYHIB 7 Knacy posirpysaTtu
N ocMuCriioBaTW pearbHi cutyauii, 3 gobysatoun
BaXXNUBUN XUTTEBUI AOCBIA;

— pOrfbOBa rpa BM/IMBAE Ha PO3BUTOK COLLi-
anbHUX HaBWYOK, aaXe nif Yac B3aemofii yyac-
HUKM TPU MalTb pearyBatyM Ha penikv oauH
OLHOro, WBWAKO AyMaTu Ta BUCIOBMOBATU CBOI
OYMKM B MeXax obpaHoi TemMu;

— pOnbOBa rpa CApusie KpawoMy 3 aCBOEHHIO
rpaMaTUYHOro Marepiany, amke HaBYaHHSA Mpo-
XOAUTb B HEBMMYLLIEHI aTMOCcdepi Ta MacKyeTb-
ca nig rpy;

— pOrfbOBa rpa gornomarae yyYHsaMm BigKpuUTu-
Csl, NPOSIBUTW CBOIO iHAUBIQYanbHICTb, HE 60STK-
Cs1 BUCIOBMOBATU CBOI igel Ta QYMKW LLOAO pis-
HMX TeM Ta NOAIN;

— ponboBa rpa 3 abesnevye pPO3BUTOK Mi3-
HaBanbHOI cdepun y4HiB, a came: CIPUMHATTS,
nam’siti, TBOPYOro MUCIIEHHS Ta YABY;



ARS LINGUODIDACTICAE - 9 (1-2022)

— POfibOBI irpU CMNpPsIMOBaHi Ha BXMBaHHS
NeBHUX rpamaTUyHNX CTPYKTYp Ta popm crnpus-
I0Tb KpaLLOMYy PO3YMIHHIO YYHAMU rpamMaTuyHmnX
npaswun, 3 aBAsSKM NPaKTULUi BUKOPUCTAHHSA BUYy-
YyBaHUX FpamMaTUYHUX CTPYKTYP Y MNOBCSAKOEH-
HUX, 3 HAMOMUX ONHA HUX CUTYyaUisX;

— CMOHYKaK4M YYHIB 40 ChifikyBaHHS Ta BU-
paXkeHHs BrliacHUX OyMOK, poriboBa rpa 3 abesne-
4yy€e MOCTINHUM PO3BUTOK MOHOMOrMYHOro Ta Aia-
NOriYHOro MOBJIEHHS YYHIB 7 Knacy;

— BWKOPUCTaHHS POSIbOBOI FPY Ha YPOKaXx aHr-
ninceKoi MOBKW B 7 Knaci 403BOMSE ypisHOMaHIT-
HUTW HaBYanbHUI NpPoLEC, 3 BINbWNTK LiKaBICTb
YYHIB 1O HABYaHHS Yepes irpoBy OisiNbHICTb;

— 3a4nsa ycniwHoI opraHisadii Ta npoBeaeHHs
irpoBOI AisANIbHOCTI poSibOBa rpa BUMarae goTpu-
MaHHs1 NEBHMX NPaBWI Ta CRigyBaHHS iHCTPYKLT,
IO Cnpusie po3BUTKY ONCLUUNITIHK Ta OpraHi3oBa-
HOCTI;

— ponboBa rpa gae «nigkasky» y4yHam ge i gk
MOXHa BUKOPUCTaTWU rpamaTuyHi CTPYKTYpH, SKi
BOHW BMBYMIM Ha ypoui, LMM cCaMUM OEMOHCTPY-
FOUM TXHIO NPaKTUYHY MOXIUBICTb;

— ponboBa rpa [a€ BYMTEN0 MOXIMBICTb
BpaxoBYyBaTK MCKXOOro-BiKOBi 0COONMBOCTI y4-
HiB, X iHTepecn Ta 3 axonsneHHs, cdepy IXHbOI
OiSNbHOCTI, MoZentowyM  cutyauii  peanbHOoro
CMiNKyBaHHA.

Omxe, BNPOBaKEHHA Ta CUCTEMATUYHE BU-
KOPUCTaHHSA ponbOBOT MPY Ha YpoKax aHrMinCbKol
MOBMU B 7-My KIiaci He nuie 3 abe3neunTb KOMyHi-
KaTUBHY CNPAMOBAHICTb HaB4YaHHs, ane n gacTb
MOXIMBICTb YYHAM 3 JOOYTM BaKIMBUMN LOCBIg
iHLUOMOBHOIO CifIKyBaHHS, KU € HeobXigHUM
Ons OBONOAIHHS aHIMOMOBHOK rpamMaTUYHO
KOMMETEHTHICTIO.

Komnnekc ponboBux irop ansa ¢popmMmyBaH-
HA AHITTOMOBHOI rPaMaTU4HOI KOMMNETEHTHO-

cTi B Y4HIiB 7 Knacy

Mpouec opMyBaHHSA aHIIOMOBHOI rpama-
TWUYHOI KOMMETEHTHOCTI B YYHIB 7 Knacy METOAOM
pOrbOBUX irOp MOXHa MOLINIUTA Ha HACTYNHI TpK
eranu:

OpieHTOBHO-MIArOTOBYMIA €Tan — MePBUHHE
O3HANOMIEHHS YYHIB 3 HOBMMW rpamMaTUYHUMMU
CTpykTYypamm abo sBuLLAMM Ta BUKOHAHHSA erne-
MEHTAPHUX MOBJIEHHEBUX AiA 3 HOBOK rpama-
TWUYHOK CTPYKTYPOIO 3 @ 3 Pa3KOM.
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CTepeoTnHo-cuTyaTMBHUA  eTan aBTo-
MaTu3auis AN YYHIB 3 HOBMMW rpamaTU4HUMMU
CTPYKTYpaMu Ha piBHi dopasu.

Bapitotoue-cutyatuBHUM e€Tan — aBTomaTusa-
Lig OiN yYHIB 3 HOBUMW rpamMaTUYHUMKN CTPYKTY-
pamu Ha piBHi NOHaAdpPa3oBoi € AHOCTI | TEKCTY

1. OpieHmoeHo-nidzomoe4uti eman

MeTolo OpIEHTOBHO-MIArOTOBYOrO etany €
O3HaNOMMEHHA YYHIB 3 HOBOK rpamMaTU4HOIO
CTPYKTYypOt0 abo rpamaTtuyHumM asuem. Baxnu-
BO, W06 Len npouec BiabdyBaBCcsl B TUNOBIN MOB-
NEeHHEBIN cuTyauii. Ha ubomy eTani gopevHum
€ [EeMOHCTaLis TeKCTy, BipLua, nicHi abo KopoT-
KOro gianory, y KoMy HasBHi HOBi rpamaTuyHi
CTPYKTYpU. AKe O3HanoMIieHHst 3 ¢opMoto Ta
GOYHKLISIMXW HOBOI rpamMaTuUyHOI CTPYKTYpU Mae
BiOyBaTUCS Y KOHTEKCTI, LLO JAE YYHAM MOXIU-
BiCTb 3 JOOYTW 3 HaHHSA NPO YHKUIT rpamaTny-
HOI CTPYKTYpW, LLO BMBYaETbCA. Ha ubomy etani
AOPEYHMM € BMKOPUCTAHHSA eBpecTUYHoi beciaun,
sIka AOMOMOXe Y4YHAM 3 ’sicyBaTu OYHKLiT HOBOI
rpamaTudHoi cTpykTypu. Came Ha UbOMy eTani
rpamMaTuUydHi HaBYMKM HabyBaKOTb MHYYKOCTI.

Ockinbkn Ha OpiEHTOBHO-NIAFOTOBYOMY €Ta-
ni BigOyBalOTbCA O3HANOMIIEHHS Ta MEPBUHHE
3 acToCcyBaHHS HOBOI FpamMaTUYHOI CTPYKTYPU, MU
BBaXXAEMO, LLIO BUKOPUCTAHHA METOAY POSIbOBUX
irop Ha UbOMy eTani (oOpMyBaHHSA aHIMOMOBHOI
rpaMaTu4yHOl KOMMETEHTHOCTI HE € [OOPEYHUM
Ta MOXe 3 JaTUCH 3 aHAATO TSHXKKMM ON1S1 YUHIB,
a[pKke porboBa rpa BKMOYAE eNeMeHT TBOpYOC-
Ti Ta CaMOCTIMHOCTI, WO He BianoBigae BMMOram
LbOro etany.

2. CmepeomunHo-cumyamueHutli emar

MeTol0 CcTepeoTUNHO-CUTYaTUBHOIO eTany €
aBToMartm3sauis Aih y4HiB 3 HOBUMW rpamaTtmy-
HUMU CTPYKTYpamMu Ha piBHI dpasn. Takox Ha
LbOMY eTani NpoAoBXKYe dOPMYBATUCS MHYYKICTb
rpamaTuyHOl HaBu4YkM. Ha ubomy etani 3 acto-
COBYHOTbCS peLenTuBHI BrpaBuM Ha BMi3HAHHS,
andpepeHuiadito, BMGIp rpamaTuyHOI CTPYKTYpH
3 a KOHTEKCTOM, BXMBAHHA HOBOI rpamaTu4HOI
CTPYKTYPW Ha piBHI dopasu.

1. Porniboega epa «New rulesy

Imagine you are the principal of your school
and now you have a chance to create new
classroom rules for the students and teachers.
Complete the sentences below, using modal
verbs from the box. After that, invent your own



ARS LINGUODIDACTICAE - 9 (1-2022)

rules and present them to your classmates.
Choose the best ideas.

must, should, can, have to (don’t have to)

Example:

Lessons  startat...
Lessons must start at 10 am.
Schedule:

Lessons ___ finish at...

Winter / spring holidays ___last...

School uniform:

All students _ wear...

Subjects:

Students_ study such subjects as...
because...

Studentsdonot___ study such subject as...
because...

Teachers’ qualities:

All teachers in our school

Free time:

During the breaks students ...

Students use positive language.

Students litter in their school.

Students bring their pets to
school.

Students
Sundays.

2. Pornboea epa «Summer holidays»

Imagine you meet a friend you haven’t spoken
to in a long time. Complete the dialogue below,
choosing the correct tense forms.

John: Hi. It is so nice to meet you. We didn’t
see / haven’t seen each other all summer. How
were / are your summer holidays?

Marry: Hi, John. I'm also glad to see you. Oh,
my summer holidays this year were / have been
interesting and memorable. My mom, sister and |
went / have gone to Spain in August for holidays.

John: Really? That’s great. | was / have been
to many countries, but | have never been / wasn'’t
to Spain. | would like to visit this country. | heard /
have heard that Spain is very beautiful.

Marry: Yes, it is true. The weather in Spain
has been / was very sunny, so we spent / have
spent a lot of time on the beach. | can’t wait to
go back to Spain. How did you spend / have you
spent your summer holidays, John?

John: In July my mom, dad and me have
gone /went to Turkey. | wasn’t / have never been

be...

come to school on
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to Turkey before, so it was / has been exciting.
We saw many fascinating places and took / have
taken a lot of photos.

Mary: That's great. | love summer holidays, but |
also look forward to seeing my school friends.

John: Yes, it was / has been amazing time. And |
can’'t wait for new trips to the next summer holidays.

3. Bapiroroye-cumyamueHul emarn

MeToto Bapitotoye-cMTyaTUBHOMO eTany € aB-
ToMaTtum3auida gii y4HiB 3 HOBUMM rpaMaTtuyHUMKU
CTPYKTypamu Ha piBHi noHagdpas3oBol € AHOCTI
Ta TekcTty. Ha ubomy etani BigbyBaeTbcs dop-
MYyBaHHS1 CTIlKOCTi rpamaTuyHoi HaBudku. Oco-
GnMBICTIO LBOro eTany € Te, WO Y4YHi BXe 3 AaTHI
CaMOCTIIHO BMKOPUCTOBYBATW HOBI rpamMaTtuyHi
CTPYKTYPWU Y CBOEMY MOBSEHHI AN BUPILLEHHSA
KOMYHiKaTUBHUX 3 aBdaHb. Ha Bapitotoye-cutya-
TMBHOMY eTani BUKOPUCTOBYHOTLCS PENPOOYKTUB-
Hi BpaBu Ha iMmiTaLito Ta TpaHcopmadito 3 pas-
KiB MOBFEHHS, Bi4MNOBIAi Ha pi3Hi TMNK 3 annTaHb,
NMOCTaHOBKAay 3 anuTaHb, a TaKOX CaMOCTilHe
BXXMBaAHHSI HOBMX rpaMaTUYHUX CTPYKTYP Ha PiBHi
noHagdpasoBoi € AHOCTI Ta TEKCTY.

Ockinbkn MeTo LbOoro etany € came dop-
MyBaHHSI 3 OATHOCTi CaMOCTINHO BXMBATWU HOBI
rpamMaTuUdHi CTPYKTYpU Ha piBHI NoHaadpaso-
BOI € OHOCTI Ta TEKCTY, Ha LbOMYy eTani gopey-
HO 3 acTocoByBaTW METOL POSIbOBUX irop, sIKWI
3 abe3nevnTb NPaKTUKy BXUBAHHA HOBUX rpama-
TUYHUX CTPYKTYP Y Pi3HOMAHITHUX KOMYHiKaTuB-
HUX CUTYyaLisx.

3. Ponbosa epa «Fortune-teller»

The visitor (student A):

A world-famous fortune-teller has arrived in
your city, so you would like to ask many questions
about your future.

— what city/country you will live in;

— what your job will be;

— what house you will live in; how many
rooms there will be in the house;

— what pet you will have in your future;

— if you will live near the sea or near the
mountains;

— if your famous group will arrive in your city;

The fortune-teller (student B):

You are a world-famous fortune-teller. Your
visitor would like to know more about his future.
Tell him what you will see in your crystal ball.

Play out this situation with your partner. Then
swap the roles.
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Example:

Student A: What city will | live in?

Student B: | see in my crystal ball that you will
live in a big city.

OTXe, MM NPOAEMOHCTPYBanNn MOXIUBICTb
3 acToCyBaHHSA MeToy POSbOBUX irOp Ha Pi3HUX
eTanax hopMyBaHHS aHITOMOBHOI rpamaTu4yHol
KOMMETEHTHOCTI. B OCHOBI KOXHOT 3 anponoHoBa-
HOI pONbOBOI IPU € KOMYHiKaTMHa cuTyauisl, ska
CTBOPIOE MOTMBALLIKO A0 CNifKyBaHHS y4HiB. Kpim
TOro, BUKOPWUCTaHHA PonboOBMX irop Oyaoe cno-
HyKaTW y4HiB 7 Knacy BupakaTu CBOI OYMK/ Ta
iael BMKOPUCTOBYHOUM Pi3HOMAaHITHI rpamMaTuyHi
CTPYKTYpH, Lo BMBYatOTbCS. OCKinbKkn Ha cTepe-
OTUMHO-CUTYaTUBHOMY Ta Bapiloye-cuTyaTus-
HOMY eTanax rpamaThydHi HaB4YMKM YYHIB MaloTb
HabyBaTW rpyyHOCTI Ta CTIMKOCTi, MU BBaXKaEMO,
WO BMPOBaMXEHHS Ta BUKOPWUCTAHHSA POMbo-
BMX irop nNig 4Yac BMBYEHHS HOBMX rpamMaTuyHUX
CTPYKTYP MOXe MO3UTUBHO BMIMHYTK Ha Ui Npo-
uecu Ta 3 abesneuntn 3 gOOYTTA YYHAMU Npak-
TUYHOIO AOCBIQY 3 aCTOCyBaHHS rpamaTtuyHuX
CTYKTYp Yy peanbHUX XUTTEBUX cuTyauisx. Tomy
METOL POSfbOBUX irOp € He NMWe MOXIUBICTIO
OnNs BUMTENS YPiBHOMaHITHUTU HaBYaribHUN Npo-
uec, a 1n 3acobom opMyBaHHS aHINIOMOBHOT
rpamMaTUYHOl KOMMNETEHTHOCTI HA BUCOKOMI PiBHI.

BucHOBKM Ta nepcnektuBuM AOCHigKeHb.
IHLLIOMOBHA rpamatuyHa KOMMETEHTHICTb € BaX-
NMBMM CKINaAHUKOM iHLLUOMOBHOI KOMYHIKaTUBHOI
KOMMETEHTHOCTI, 6€3 hopMyBaHHA SIKOTO HEMOX-
NMBO ONaHyBaTW iHO3eMHy MOBY Ta ByTu 3 gaTHUM
BMKOPWUCTOBYBATM i ANS CNiNKyBaHHSA y NOBCSAKAEH-
HOMY XWUTTi Ta Yy NpodecivHin gianeHocTi. Pornbosa
rpa — e MeToA, SIKUI Crpusie KpaLoMy pO3yMiHHIO
Pi3HMX rpaMaTUYHUX CTPYKTYP Ta iX 3 aCBOEHHIO,
MOTMBYE MOBIEHHEBY LiSINbHICTb YYHIB, JoNoOMarae
no36yTnCs Pi3HMX NCUXonoriYHMX Gap’epi., Sk BU-
HWKaoTb Nig Yac iHWOMOBHOIO CMifNiKyBaHHSA, a Ta-
KOX crnpusie hopmMyBaHHIO 40OPO3NUNNBOI aTMOC-
depu B Knaci Ta NoKpaLLye HACTPil YYHIB, 3 HAYHO
NigBULLYIOYM UMM TXHIO aKTMBHY Ni3HaBasnbHy Ai-
AMNbHICTL Ta MOTUBALiO OO BMBYEHHSI rpamartund-
HOI cucCTeMM MOBM Ta iHO3EMHOI MOBM 3 arariom.
MeToa ponboBKMX irop, 3 aBAsIKM CBOI KOMYHiKa-
TUBHIA CNpsSIMOBaHOCTI, 3 abe3nedye MigrotoBKy
YYHIB [0 BIifIbHOrO CMifIKyBaHHS, BUKOHYBaTW pPorii
Ta BXMBaATW BIAMNOBIOHI rpamaTuUyHi KOHCTPYKLIT.
Llen meToa fae 3 Mory BUMTENIO OpraHi3yBaTu Lika-
BMIA HaBYanbHU MPOLIEC, B SSIKOMY Y4Hi NpoOyoTh
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crinkyBaTuca Big iMeHi repoiB nitepaTtypHMX TBO-
piB, YY4aCHUKIB KOMYHIKaTUBHUX CUTYyaUii MOBCSK-
AEHHOrO XWTTS, BUraflaHWx NepcoHaxiB, akTopiB
y hinbmax. [NepcrekTBy nogansLumnx OOCIMKEHb
CKragarTb: BUKOPUCTAHHS CTUMYIIIB 3 MarasrbHOl
MOTMBALT LUKOMAPIB, CTBOPEHHS (PaHTaCTUYHUX
CIOXeTIB ONns rpu, cuctemarusauisi rpamaTtnyHoro
Marepiany LUKINbHOT Nporpamm 3 aHrmicbKoi MOBHM
7-ro Knacy Ansi BAKOPUCTaHHS B Ipi.
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ROLE PLAY IN AN ENGLISH CLASSROOM AS AN EFFECTIVE METHOD TO DEVELOP
GRAMMAR COMPETENCE IN GRADE 7 SCHOOLERS

Nataliia Semian (Ukraine), Yuliia Svitashova (Ukraine)

Abstract

Background. The article considers the effectiveness of role play as a tool to develop grammar competence
of 7" grade students in a secondary school. Based on the assumptions made from literature as well as lesson
observations (teaching internship), applying knowledge of English grammar to speaking activity is still a great
difficulty for Ukrainian 7" grade students.

Purpose. Thus, the paper aims at investigating the pedagogical essence and practical value of a role play
in English language classes in a secondary school. Methodology relies on the critical analysis of the available
research on the topic as well as of the authors’ experience in using role plays in teaching grammar.

Results and discussion. Grammar knowledge plays a crucial role in developing both receptive and pro-
ductive language skills: from understanding the meaning by recognizing grammar forms to producing messages
based on the purposeful use of these forms in communication. The review of literature on the topic under dis-
cussion has revealed that role play as a communicative activity is beneficial in developing 7" graders’ grammar
competence provided it is not overused in the classroom. It encourages students to express themselves, provides
self-confidence and opportunity for practicing the rules of social behavior in the process of communication. Addi-
tionally, the use of this technique boosts students’ creativity and fluency through active participation of learners in
various communicative situations presented in the English language class. The research proves that role play in
teaching English grammar to secondary school students can be an effective way to modernize educational pro-
cess and motivate learners for intercultural communication. The prospective of further research lies in creating a
set of role plays based on the national curriculum for 7" grade students.

Key words: grammar competence, role play method, grade schoolers, intercultural communication, educa-
tional process, secondary school.
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HATAJISI HECTEPEHKO (YkpaiHa),
OJIbIA APATIHOA (Ykpaina)

YUNTAHHA XYAOXHIX TBOPIB AK 3ACIBE ®OPMYBAHHA YMIHb KPUTUYHOIO
MUCIEHHSA CTYAEHTIB-®IJ10J1OTB 3BO

AHomauis

Y cmammi posensHymo meopemudyHi nepedymMosu po38UMKY MOHAMMS ‘Kpumu4yHe MUCreHHs’. Bu3dHa4yeHo
ocobrniusocmi xyO0XHb020 meKcmy 5K 3 acoby ¢hopMy8aHHSI YMiHb KPUMUYHO20 MUC/IEHHS cmydeHmi8, OKpec-
JieHi Kpumepii 0obopy XyAOoXHIX mecmie O YUmMaHHs 3 Memor PO38UMKY YMIiHb KpUMUYHO20 MUcieHHs. Kpu-
mu4yHe YumaHHs XyOOXHbO20 MeKCmy rnocmae sk egheKmueHULl IHCMPYMeEHmM YOPMYy8aHHS YMiHb KpUMUYHO20
MUCIIeHHS. A8mopu crmammi rponoHYyMb MPakmu4Hy inocmpay,iro 3 asdaHb 0715 PO38UMKY 8MiHb KPUMUYHO20
MUcrieHHs1 cmydeHmig 3 a AoroMOo20t0 YumaHHS XyOOXHb0O20 meKcmy, SKi y3200Xytombcs i3  mpaduuiliHo
emarHicmio pobomu Had mekcmom (domexkcmosudl, mexkcmosul, ricnsmexkcmosud) i 6a3ytombcsi Ha modeni
Kpumuy4Ho2o mucneHHsi JlinOcel KneHgind. Ha KoxHOMYy i3 8u3Ha4yeHUX emariie akmueidyrombCsi KOHKPemHi
KOeHImueHi rnpouecu 3 2i0HO 3 pieHSIMU ridHasasibHoiI dissnibHocmi b. briyma.

Knroyoei crnoea: KpumuyHe mMucrieHHs, XyO0oXHil maip, Kpumu4yHe YumaHHs.

NMpobGnema Ta akTyanbHiCTb AOCHigXEHHS.
YnTaHHIO NpuaingeTbca Benuka yeara B METO-
AnUi HaBYaHHS iIHO3EMHUX MOB, OCKIiflbKM BOHO
€ ‘OCHOBHMM [XepernoMm OTPUMaHHS iHTenekTy-
anbHOI 1 eCcTeTUYHOl iHbopmauii, epekTMBHUM
CcnocoboM [OOMOBHEHHS N PO3LUMPEHHST NEKCU-
KO-rpaMaTnyHoOro akTuey, 3 acobom popmyBaHHSA
KOMYHIKaTUBHOI Ta NpogecinHOi KoMNeTeHLIn,
i HANIrONOBHILLIE — IMMYSILCOM, LLIO CIPUSAE PO3BUT-
Ky TBOPYOT aKTUBHOCTI Ta KPUTUYHOrO MUCIEHHSA
ctypeHTiB’(Modern Oriental Prose, 2020: 4).

KpuTuyHe untaHHA XyooxHix TekctiB (XT) —
‘edpekTMBHUI 3 acib pPO3BUTKY KPUTUYHOIO MUC-
NEeHHS, WO cnpuse opMyBaHHIO YMiHb BAYMINBOI
poboTn 3 iHdOpMAaLie, BUKOPUCTAHHA cTpaTeril
PO3BUTKY KPUTUYHOIO MMCMEHHSI OpiEHTOBaHe
camMe Ha pPO3BUTOK HaBWYOK BAYMNMBOI poboTun 3
TekcToM’ (Ocigak, B., HectepeHko H., 2021).

[MOHATTA «KPUTUYHE MUCINEHHA» € Haa3Bu-
YaMHO akKTyanbHUM, OCKifIbKM OCOOBMMBOCTI iH-
dopmaLinHOro cycninbCTBa, IKe CTPIMKO 3 MiHHo-
€TbCS, BUMaralTb MOCTIMHOIO BAOCKOHANEHHS
HaBUYOK MUCMNEHHS. YMiHHSA 00’€KTUBHO OLliHIO-
BaTW Pi3HOMaHITHI siBMLLA, Npouecu, nogil crano
HeoOXiAHOK | XUTTEBO BaXMBOK NOTPEOOLO.
Tomy, ogHMM i3 HaWronoBHILIMX 3 aBOaHb OCBIT-
HbOro npouecy € (PopMyBaHHA KPUTUYHOIO MUC-
NEeHHs, a caMe: 3 AaTHICTb 3 AiINCHIOBATX CKNagHi
Pi3HOMaHITHI BUOMW XUTTEQIANBHOCTI, eEKTUBHO
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pO3B’s13yBaTh Pi3Hi HAaBYasbHi 3 aBAaHHS Ta XUT-
TEBi Npobnemu.

Bu3HaHHA BaXXNMBOCTI YNTAHHS came XydoX-
HiX TBOPIB K aBTEHTMYHOrO Ta yHiKarbHOro axe-
pena (opMyBaHHSA YMiHb KPUTUYHOTO MUCIIEHHS
CTYOEHTIB 3 YMOBIOE TaKOX HEeOoOXigHICTb po3-
rnsagy ocobnueocten XT Ta BU3HAYEHHA KpuTe-
piiB Binbopy XT.

MeToto CTaTTi € aHarsni3 TeopeTUyHUX nepe-
OYMOB PO3BUTKY MOHATTS «KPUTUYHE MUCIEH-
HSA», po3rnsag 0cobrnmMBOCTEN XYOOXHBOMO TBOPY
K 3 acoby pPO3BUTKY KPUTUYHOIO MUCHIEHHS, aHa-
ni3 KpuTepiiB Biabopy XyooXHiX TBOPIB Ta npak-
TUYHA iNCTpaLlia 3 aBaaHb ANns Po3BUTKY BMiHb
KPUTUYHOTO MUCIIEHHS CTYAEHTIB 3 @ JONOMOIOH
ynTtaHHa XT.

Metogu pgocnigxeHHs. [1nsa 4OCArHEHHS no-
CTaBneHoi metn Bynu 3 acToCoBaHi Taki MeToan
OOCTiAKEHHS: METOA y3aranbHEHHSI HayKOBO-Te-
OPETUYHMX | MPaAKTUYHUX OaHUX, MPUCBSAYEHUX
OOCIIIKEHHIO KPUTUYHOIO MMUCIIEHHSA, aHanis
ocobnueocten XT Ta kpuTepiiB Bigbopy XT; me-
TOL NepeBIpKM TEOPETUYHUX NPUMYLLEHb Y Npak-
TULi BUKNagaHHA.

AHania ocrtaHix gocnimkeHb Ta ny6nika-
uin. KopeHi cnoBocnony4YeHHs «KpUTUYHE MUC-
NEHHs» cAararoTb LWe vaciB gaBHboi [pedii. Cno-
BO «KPUTMYHE» €TMMOMOriYHO NOXOAUTb 3 [[BOX
rpeubknx KopeHiB: «kriticos» (Lo o3Havae pos-
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GipnvBe cymkeHHs) Ta «kriteriony» (WO o3Ha4vae
cTaHgapTtu, kputepii). BigTak, etmmonoriyHo ue
CrNoOBO O3Ha4Yae PO3BUTOK ‘pO3BipNMBOro CymKeH-
HS Ha ocHoBi ctaHaapTis’ (Elder, 2007).

Bbarato HaykoBUiB gocrigkyBanu npobnemy
PO3BUTKY KPUTUYHOIO MUCIIEHHSI MOYMHaKYUN 3
YyaciB aHTUYHOCTI 3 (PiNOCcOdCLKOI, NMCUXONOTIYHOI
i negaroriyHoi To4oK 3 opy. Tak, Apxinoea €. Ta
KoBaneBcbka O. Haronowyeanu, Wo ‘KPUTUYHICTb
MUWCNEHHS NOCTae sk HayKoBO-ghiriocodcbka npo-
fbrnema B enoxy [NpocsiTHULTBA, SK 3 acib Bnpo-
BagXKeHHs ioen opMyBaHHSA BIifbHOI i BigMNOBI-
JanbHOI ocobuctocTi cycninbcTBa’ (Apxinoea,
2012). Bonetep, XK.-XK. Pycco, I. Kaxt, . FOM Ta
Ibx. Jlok BBaXkanu, Lo pO3BUTOK i Npouec hopmy-
BaHHS FAPMOHIHOrO Ta TBOPYOro rpomMagsaHuvHa
cnig po3rngaaaTt came Yepes 3 acagu Kputuumamy
(KanT, 2007; Pokmop, 2011; Cmopxk, 2004).

B ocsiTHin cuctemi CLUA igea dpopmyBaHHS
KPUTUYHOIO MUCIMEHHSA CrnoyaTtky BnpoBagKyBa-
nacb [bx. O'to1 y Burnagi pedrnekcnBHOro Muc-
neHHs. 3rogoM BoHa peanisyBarnach B negaroriy-
Hi HoBauii «KpuTuduHe mmcneHHs» npodhecopa
Konymbiricbkoro yHiBepcutety Ta MoHTeknep-
CbKoOro gepxasHoro koneaxy M. JlinmaHa (1988).

Kpim M. JlinmaHa, oo Hanbinblw BigoMunx ao-
cnigHuKiB Npobrnemmn po3BUTKY KPUTUYHOTO MUC-
neHHsa Hanexatb P. Maynb (1990), O. XannepH
(2000), O. Knyctep (2002), A. Kpoydopa,
C. Mertbtos, B. Cayn, [1. MakiHcTep (2005) Ta iH.

Buxogaum 3 aktyanbHux npobnem cuctemm
OCBITW, Ha OCHOBI y3aranbHeHHS OO0CBidy CBiTO-
BOI neparorikm Ta MCUXOrorii, rpynow amepu-
KaHcbkux crieuianicTis (Yapnb3 Temnn, [XuHHI
Ctin, Kypt Mepegait Ta Bansrep CkoTT) B cepe-
avHi 1990-x pp. Gyna po3pobrneHa TexHOMoris
PO3BUTKY KPUTUYHOIO MUCHIEHHSI Yepes YMTaHHS
Ta nucbmo (PKMYUM). Lls TexHonoris cTaHo-
BUTb CODOLO LifiCHY cucTemy, Wo opMye HaBuU-
4ykm poboTM 3 iHhopmMaLie B NPoLECi YNTAHHSA
n nucema (Crawford et al., 2005).

Cepef BITUM3HAHUX BYEHUX, SKi OCHILKYIOTb
MUTaHHA PO3BUTKY KPUTUYHOIO MUCIIEHHS MOXHA
HassaTtu O. Tarno, T. Bykiny, C. TepHo, B. Maka-
peHko, O. TymaHuosy, O. [NNomeTyH, Ta iH. B Ykpa-
THi iIHTepec 40 PO3BUTKY KPUTUYHOIO MUCSIEHHS 9K
OCBITHbOI IHHOBALIii 3 'IBMBCS HanpuKiHLi XX cTo-
niTTs. Po3pobneHHa npobnemaTnkm Ta HaB4anb-
HUX BUOAHb 3 KPUTUYHOIO MUCNEHHA Byno pos-
no4yaTo xapkiBcbkumMun gocnigHukamm O. Tarno Ta
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T. Boponawn (gudaHHs1 6powypu «Jlozika Kpumuy-
HO20 mucrnieHHs1» (1996), Hag4aribHO20 MOCI6HU-
ka «flozika 3 efileMeHmamu Kypcy Kpumu4yHo20
mucrieHHsi» (1998), moHoepadbii «Kpumuueckoe
MbiwneHue: pobrema mMupogoeo obpasoeaHusi
XXI seka» (1999). Ans ykpaiHCbKOI ONOAKTUKM
i METOAMKM HaBYAHHS idest PO3BUTKY KPUTUYHOIO
MUCIIEHHSA € [OCTaTHbO HOBOK i PO3BUBAETHLCS
rONOBHMM YMHOM 3 aBAsIKM CRiflbHUM MibKHapoa-
HUM MNpOeKTaM, ceMiHapaM-npakTukymam, mam-
cTep-knacam, negaroridHUM eKcnepuMeHTaMm,
dhakynbTaTMBHUM KypcaM, siKi nepiognyHo npoBo-
OATbCS Y BITYM3HSHMX OCBITHIX 3 aknagax; 3 'siB-
NATLCA HayKOBI Mpaui, MEeTOAMYHI MOCIOHMKM
ONS yuuTenis, AMOAKTUYHI NOCIOHWKM NS y4YHiIB,
HaB4YanbHi NOCIGHNKM AN CTYAEHTIB.

Uepe3 umucneHHi nigxoan OO0 BU3HAYEHHS
CYTHOCTIi Ta 3 MIiCTY KPUTUYHOIO MUCIIEHHS Y CY-
YacHin negaroriui icHye 3 Ha4YHa KinbKiCTb aBTop-
CbKMX TpaKTyBaHb LbOro NOHATTA. Tak, 3 rigHo 3
BU3Ha4YeHHAM [. XannepH, aBTopa MoHorpadil
«[Ncmxonorisa KPUTUYHOTO MUCNEHHSY», ‘KPUTUYHE
MUCIIEHHS — L€ BMKOPUCTAHHS KOTHITUBHUX TEX-
Hik abo cTpaTterin, siki 3 OiNbLUYOTb VMOBIPHICTb
OTpUMaHHsi GaXkaHOro KiHLEBOro pesynerary, ...
Takmi TUN MUCINEHHS, OO0 AKOro BOAKTbLCA MNpU
BUPILLEHHI 3 aBOaHb, hOpPMYIOBaHHI BUCHOBKIB,
MMOBIPHOI OLIHKN Ta NPUMAHATTI pileHb. KpnuTtny-
He MMUCIEHHS iHOAI Ha3MBalOTb LUE i cnpsiMoBa-
HUM MucneHHam’ (XannepH, 2000: 20).

HocnigHuk B. BonoTtoB cTBepaxysas, LO
KKPUTUYHE MUCIMEHHSA O3HA4Ya€ He HEraTUBHICTb
CymXeHb abo KpUTKKY, @ pO3yMHUIA po3rnsag pis-
HOMaHITHOCTI migxoais, abu BUHOCUTK OBI'PYHTO-
BaHi CYKEHHS i pilleHHs. «KpuTudHe», y LibOMy
KOHTEKCTi, 03Ha4Ya€e «aHanitmyHe» (uuT. 3 a Byki-
Ha, 2007, c. 69). KaHagcekun B4eHuin P. X. [>KOH-
COH 3 ayBaXKyBaB, LU0 KPUTMYHE MUCIIEHHA — L&
«0cobnmBuIA BUA pO3yMOBOI AiSiNIbHOCTI, WO 403-
BOMSE MOAUHI BUHECTWU pauioHalnbHe CYIKEeHHS
LLIOZ0 3 anponoOHOBAHOI 11 TOYKM 3 Opy abo moae-
ni nosediHkny (uMT. 3 a BykiHa, 2007, c. 15).

[ocnigHukn 3 asHavaroTb TakoX, WO caMo-
CTIMHICTb CyIXXeHb € OAHIE 3 03HAK KPUTUYHOIO
MMWUCIEHHS, BiH HaroroLwyBaB Ha TOMY, IO Take
MUCIIEHHS CMPSIMOBaHE Ha TBOPYY MMCIIEHHE-
BY AIANbHICTb, @ HEe Ha BIOTBOPEHHS, WO Ga3sy-
€TbCS Ha >XXOPCTKMUX anroputMax i ctepeoTunax.
TBopumi nigxig € 0OOB’sAI3KOBUM Y CUTyaLisiX
NOPIBHSIHHA PI3HUX CYIKEHb i BU3HAYEHHS arib-



ARS LINGUODIDACTICAE - 9 (1-2022)

TepHaTMB Ha OCHOBI BpaxyBaHHs MNpiopuTeTis,
YMHHUKIB, WO 3 YMOBIIOKTb iICTUHHICTL Ta Bipo-
rigHicTb iHbopMaLii B LinomMy 1 BUCNIOBMEHUX CY-
DKeHb 3 okpema (Tarno, 2006).

Y HaB4YarnbHin OiANbHOCTI KPUTUYHE MUCIIEH-
HA 4acTO OTOTOXHIOKTb 3 TBOPYUM MUCIIEHHS
abo iHTYITUBHUM MUCNeHHAM. [poTe, 3 rigHO 3
K. Jlinacen, meTta TBOPYOrOo MUCIIEHHS Monsrae
Yy CTBOPEHHI HOBMX igen, a meTta KPUTUYHOro —
BUSBUTY iX Hegoniku (Jlinacen, 2001).

O. Tarno TnymaunTb KpUTUYHE MUCIIEHHS SK
aKTUBHICTb pO3yMy, CNpPSIMOBaHy Ha BUSIBMEHHS
N BUNpPaBfiEHHSI CBOIX MOMWUIIOK, TOYHICTb TBEp-
OXeHb i 06rpyHTOBaHICTb MipKyBaHb. BiH cTBep-
KY€, O KPUTUYHE MUCHIEHHS BUNSIMBAE 3 YCBi-
OOMJSIEHHS HEBIABOPOTHOCTI OMaH i MOMWUIIOK
y NOACLKOMY NidHaHHI. BoHo € cneundivyHum
BNOOM pedirniekcii, sika CNUpaeTbCsl Ha 3 HaHHSA
efieMeHTapHOI NOTikM 1 BiAMOBIOHNX KOHKPETHUX
Hayk (Tarno, 1999). O. NomeTyH TpakTye KpUTU4-
He MUCIEHHS SK 3 AaTHICTb NII0AMHMW YCBIAOMITO-
BaTW BNacHy NO3unLito 3 TOrO YM iHLLOro NUTaHHS,
BMiHHSI 3 HAXOAWUTW HOBI igei, aHanidyBaTtn nogii
i OuUiHIOBATK iX, NPUAMATN peTenbHO 0bayMaHi,
3 BaXeHi pilleHHs CTOCOBHO Oyab-AKMX OyMOK
i ain (MomeTtyH, 2010).

Ak cBig4aTte HaBedeHi BU3HAYEHHS, Y Cy-
YaCHMX HaAyKOBWUX [pKepernax iCHYtTb PisHi Tny-
MAYeHHSA MOHATTA «KPUTUYHE MUCIEHHA». Ha
ayMKy gocnigHuka C. TepHo, Uusi pi3HOMaHITHICTb
3 YMOBMEHa YNCENBbHUMUN YMHHUKAMW, 3 -MOMIXK
AKMX MOXHa BUAOINUTK: 1) HaBYanbHO-Npegmer-
HY CNPSIMOBAHICTb KPUTUYHOTO MUCINEHHS; 2) Ui-
ne-noknagaHHst 9K OCHOBY PO3BUTKY KPUTUYHOIO
MUCIEHHS; 3) 0COBOUCTICHO-OCBITHIO CNpsiIMOBa-
HICTb KpUTUYHOro mucrnieHHs (TepHo, 2013).

Ockinbkn KpUTUYHE MUCNEHHA € BaraTopis-
HEBMM MpPOLECOM, MOro Crig posrnsgatv Komn-
NEKCHO (3 ypaxyBaHHAM negarori4yHoro, ncuxomno-
rivYHoro, pinocoCcbLKOro Ta iH. acnekTiB).

AKwo posrnsgatv KpUTUYHE MUCAEHHS Nig
KyTOM 3 opy diniocodii, To cnig 3 ayBaxuTu, Lo
nig UMM MOHATTAM PO3YMIiOTb YMiHHS JIOrYHO
MUCINUTKN, apryMeHTyBaTu, aHaniTU4HO OUCKYTY-
BaTW Ta NpaBuUSIbHO BUCMOBMOBATA CBOO OYMKY.
3 negaroriyHoi TOYKM 3 OpYy KPUTUYHE MUCIEH-
HA — Le KOMMMEKC MMUCMEHHEBMX onepauin, Lo
XapaKTepU3yeTbCS 3 OATHICTIO NIOOUHN:

— aHanisysaTu, MOpPiBHIOBATW, CUHTE3yBaTW,
ouiHoBaTK iHbopmauito 3 Byab-SKNX DKeper;
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— 6aunTtn Nnpobrnemu, CTaBUTU 3 anNUTAHHS;

— BWCYBaTM rinoTe3n Ta OUiHIOBAaTK ansrep-
HaTUBMU;

— pobuTtn ceigomunin BUBIp, yxBanosaTu pi-
lWeHHss Ta obrpyHToByBatM Moro (MaueHko,
2018).

Takum 4mHOM, Yy 6BinbLWIOCTI Npaub HayKoB-
LiB-4ocnigHuKIB 3 arafibHUM € Te, Lo Nid KpUTny-
HUM MUCIIEHHAM PO3YMIETLCS CYKYMHICTb YMiHb
JocnigKysatu peanbHi HaByanbHi, NPoMeCiviHi
Ta XWTTEBI cCUTyauii, BUCYyBaTW pPi3Hi BapiaHTu
PO3B’A3aHHs MOCTABIEHMX 3 aBAAHb | OLiHIOBATH
X 3 MEeTOH BUSBNEHHSI HEOONMiKiB i BUOOPY onTu-
MarnbHOro; NPUAMaT CaMOCTIVHI piLLeHHA 1 ne-
pendayaTu iXHi HacnigKku.

Y3aranbHo4KM pisHi nigxogm Wo[o po3ymiH-
HS1 CYTHOCTI Ta 3 MICTy JAHOro MOHATTHA, MOXEMO
cKasaTtu, LU0 KPUTUYHE MWUCIIEHHSA Y neparoriu
po3rnafaeTbes SK iHAMBIQyanbHEe MUCMEHHS, LLUO
nepenbavae cCaMOoCTiHI BUCHOBKW Ha OCHOBI M-
Gokoro 1 BcebivyHoro aHanisy iHcopmallii, Ta co-
LianbHe, KONU B NPOUECI CMifIKyBaHHA 3  iHLIMMMN
KOXXKHa OyMKa NepeBipsieTbCs 1 OOrPYHTOBYETHLCS.

Omxe, i3 aHanisy HaykoBOi niTepatypy mMu
6a4nmo, LLIO KPUTUYHE MUCIIEHHSI NOYNHANOCh SK
nepexig BiA HaBYaHHS, OPIEHTOBAHOIO NepeBax-
HO Ha 3 anamM’ATOBYBaHHA [0 HaBYaHHS, Crips-
MOBaHOIo0 Ha PO3BUTOK CaMOCTIMHOIO CBigOMO-
ro MUCNEHHS y4HIB. ig KpUTUYHUM MUCTEHHSM
cnif po3yMmiTu CKMagHW NpoLec TBOPYOro nepe-
OCMUCHIEHHSA OTPUMAaHOT iHbopMaLlil, KU I'PyH-
TYETbCA Ha YCBIAOMIEHOMY CMPUAHATTI BNacHOI
PO3yMOBOI AisiNbHOCTI B iHTENEKTyanbHOMYy ce-
pefoBuLlLi Ta AiSNbHOCTI iHWKWX; HA NOCTaHOBL
npobnemu Ta 1 BUpiWeHHi. Crig 3 ayBaxuTw,
WO KPUTUYHE MUCIIEHHS HE TifMbKNW HEPO3PUBHO
noB’d3aHe i3 PO3BUTKOM HaBWYOK MUCHEHHS BU-
COKOro piBH4A, ane 1 cnpusic OpMyBaHHIO OCO-
oucTocTi, BaXknMBUX LiHHOCTEN, BNacHoi Mmoaeni
NoBEeMdiHKN.

Pesynbratn pocnigkeHHsi, BUMHECEHi Ha
06roBOpeHHs. YnTaHHSA Bigirpae BaxrnmBy porib
y SIKOCTi 3 acoby HaB4YaHHS, OCKINbKM cnpusie
OBOSOAIHHIO MOBHUM Matepianom, Noro 3 akpi-
NMEHHIO Ta HarpomagxeHHto (Hikonaesa et al.,
2002). lMpoTe, 3 orngagy Ha 4OCUTb YacTy 3 aMiHy
NMCbMOBOTO TEKCTY Ha Bieo Ta KOMMIOTEPHY iH-
dopMaLito, Ha MOXIMBICTb OTPUMAHHS Nerkogo-
CTYMHOI Ta WBMAKOI iHpopMauii Yepes IHTepHeT,
TenebayeHHs, KOMM'IOTEPHI NporpamMu TOLLO Bia-
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OyBa€eTbCs NOCTYNOBA BiAMOBA Bif, YATAHHS KHMWT,
BTpaTa BMiHHA MNpautoBatyu 3 TekcTamu. Tomy,
nepen OCBiTSHaMM MocTana HaranbHa noTpeba
nepernsHyTV nNigxoam 0O HaBYaHHSA iHLLOMOBHO-
r0 YMTAHHA 3 YypaxyBaHHSIM OCOONIMBOCTEN Cy-
YacHoro iHopmauinHoro cycninbctea. 3aBaaH-
HS BYMTENS iHO3EMHOT MOBU MOMisirae B TOMY, W06
HaBYMTU YYHS BifIbHO OPIEHTYBATUCS B TEKCTOBIN
iHbopmaLii, cCamOoCTIMHO CTaBUTU METY YUTaAHHS,
obupatv wnaxu il AOCArHEHHA, nepepobnaTtu
TEeKCT B 0COBMCTICHO 3 Havywi cmucnu ([onoH-
cbka, 2018).

3a BU3Ha4eHHAM BonowwuHoi H. 4duTaubka
KOMMETEHTHICTb — Lie «3OaTHIiCTb Ao Mobinisauii
Ta 3 aCTOCYBaHHA KOMMMEKCY cneundiyHmx oco-
OMCTICHNX, KOTHITUBHMX Ta ECTETUKO-KOMYHIKaTMB-
HMUX MEXaHi3MiB 3 METO OpraHisauil Ta peanisa-
Uil epeKTUBHOI eCTETUYHOI B3aeMOogil 3 XYAOXHIM
TBOpOMY» (BornowwuHa, 2002: 56). CcopmoBaHa
YnmTaubka KOMMETEHTHICTb O3Ha4ae, WO CTYAEHT
3 AaTHU PO3yMiTN NPOYUTAHUI TBIp, PO3MIPKOBY-
BaTW Haf MOro 3 MiCTOM, aHanidysaTtu Ta KpUTUYHO
OLiHIOBATM OTpUMaHy iHhopmauito, ysaranbHHo-
BaTW 1i, CNiBBIAHOCUTM TEKCT i3 OCOOUCTUM XUT-
TEBMM [OCBIZOM, BWUCIIOBMIOBATU BMACHYy OYMKY
LLIOAO NpoYnTaHoro, hopMynioBaT BUCHOBKMW.

OTXXe, YMTaHHSA [HLWOMOBHUX TEKCTiB — Le
NPOLYKTUBHUIM MPOLIEC, SIKUA PO3BMBAE MUCTIEH-
HS1 TOro, XTO BMBYa€ iHO3eMHY MOBY; iH(popMaLlis,
BUSTyYeHa 3 iHLIOMOBHMX TEKCTIB, OPMYy€E MOro
cBiTOrMsA, 3 barayye Moro KpaesHaB4MMU 3 HaH-
HAMW NPO ICTOpItO, KyNnbTypy, NOByT KpaiHW, MOBY
AKOI BiH BUBYaE.

TpaguuiHa MeToAMKa HaBYaHHA YUTaHHS
iHO3EMHOK MOBOIO CrpsiIMOBaHa Ha OBOMOAiIHHSA
YYHSMW PiI3HUMU BUOAMU YUTAHHS. 3rigHO 3 Kna-
cudpikauieto 3 a C. K. PonomkiHoO, B OCHOBI SKOT
NEeXUTb UiNb, KKy YMTad nparHe OOCArHyTU npu
YMTaHHI, BUAINSATb TaKi BUON YUTAHHA:

— O3HalloMmsioeasibHe 4YumaHHs, 0N posy-
MiHHSA OCHOBHOIO 3 MICTY TEKCTY;

— gugyaroye 4umaHHs, 3 TMOBHUM PO3YMiH-
HSIM 3 MICTY TEKCTY;

— rowyKo8e YumaHHs, 3 METO MOLUYKY He-
obxigHol iHdopmauii;

— nepeaniadoge YumaHHS, 0N OTPUMAHHS
3 aranbHOro ysiBMEHHst Npo 3 MicT TekcTy (Po-
nomkuHa, 2000).

O. b. TapHOMoOnbCbKMA [0 BULLE3ragaHuX
BUAIB YNTaAHHA (SIKi BiH HA3MBaE LWE pexumMamu
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YNTAHHA) OOAAE KPUTUYHE YMTaHHS, SKe MOoXe
po3rnagaTMCh SK BUA BMBYAOYOrO YMTaHHS, ane
BOHO LLie OinbLL nornnbneHe 3 MeTor OinbLL ae-
TanbHOro yCBIAOMIEHHS yCiel iHdopmauil TEKCTY
Ons popMyBaHHS BfaCHOI TOYKM 3 OpYy Ha Hei
(TapHononbcbkum, 2006: 73).

Mig KPUTUYHUM YNTAHHSM PO3YMitOTb HaBYaH-
HS YYHIB MUCNIUTU B NPOLIECI YNTAHHS, TOOTO HaB-
YaHHS «OUuiHBaTM iHGOPMaLito, MOPIBHIOKYM
HOBE BX€ 3 HasiBHMM LOCBIiAOM, pOOUTN BUCHO-
BKW, IPYHTYOUMCL Ha gokasax» (Zintz, M.V., and
Maggart, Z.R., 1984).

OCHOBHMMKU YyMOBaMN HaBYaHHSA KPUTUYHOTO
YUTaHHA € :

— aKTMBHE Ta KOHCTPYKTUBHE 3 any4YeHHs Yun-
Taya B NPOLEC YNTAHHS;

— BMIiHHS NOKNagaTUCS Ha BXe HasiBHUI JOC-
Bif,;

— y4yacTb YnTaya B 06roBopeHHi cmucny (cam
3 coboto, 3 aBTOpPOM);

— YCBIJOMIIEHHSI YMTa4yeM BnacHoOI aKTUBHOI
y4yacTi B CTBOPEHHi cMmucriB TekcTy (FoH4apos,
2000: 21).

HaBegeHi ymoBu BKasylTb Ha O4YEBUOHWI
3 B'A30K KPUTMYHOIO YUTaAHHA Ta KPUTUYHOIO
MucneHHsa. Lli aBa npouecn B3aeMOOOYMOBMEHI
Ta BMMAMBaKTb OAMH Ha OOHOrO.

OTxe, KpUTUYHE MUCINIEHHS 3 abe3neyye npo-
LeC KPUTUYHOTO YMTaHHS, 3 OfHOro BGOKy, TaKoX
KPUTUYHE MUCINEHHS € HeOobXiAHOK OCHOBOLO
Ansa opMyBaHHA BMiHb KPUTUYHOIO YMTaHHS, 3
iHWworo 6oky. KputnuyHe untaHHa € BUOOM KOMY-
HIKaTMBHOIO YNTaHHSA, sike nepenbadvyae akTMBHE,
BAYMIIMBE CNPUMHATTS iHpopMaLii, ouiHKy npo-
YMTAHOrO LUMISIXOM CMiBBIAHECEHHA 3 MICTY TEK-
CTy 3 O0COBUCTOK TOYKOK 3 Opy 4YuTaya, MOoro
3 HaAHHSAMMW, BRIACHUM XUTTEBUM O0CBIiAOM. BoHO
I'PYHTYETLCS Ha NMOBHOMY M TOYHOMY PO3YMiHHI
iHdbopmaLil TEeKCTy, no3uuii aBTopa, niteparyp-
HUX NPUNOMIB i 0COBNMBOCTEN aBTOPCHKOrO CTU-
nto. B npoueci Takoro YnTaHHg 3 any4yatoTbCs BC
OCHOBHi KOMMOHEHTU MUCNEHHS, TaKi AK: aHanis,
CUHTE3, NOPIBHAHHSA, y3aranbHeHHs!, Knacudika-
Lis, cuctemaTtmsauisa n abetparyBaHHA (PomeH-
Ko, 2017).

Take yMTaHHA BMMarae cqpopMoBaHOCTI BMiH-
HS YCBIAOMIIOBATW 3 MICT TEKCTY i3 3 abesneyeHr-
HSIM rMBMHU NOro PO3yMiHHS, a came:

— ‘BMBEOEHHSA CYIKEHHSA Ha OCHOBI (pakTiB
TEKCTY;
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— BCTaHOBIEHHS igel, 3 agymy TeKCTy;

— OUiHIOBaHHS (OaKTiB/3MICTY;

— iHTepnpeTyBaHHA — PO3YMiHHS MNIATEKCTY,
iMANIUMTHOrO 3 HadeHHsa TekcTy (TapHononb-
cbkun, 2006: 72-73).

Ak BXe 3 asHa4yanocb BULLE, KPUTUYHE YM-
TaHHA MOXe po3rnsgaTucb siK BUA BUMBYaKYOro.
Y npoueci poboTn 3 TEKCTOM B pEXUMi BUBYAIO-
YOro YMTaHHS, KPiM OCHOBHMX YMiHb, 3 ararbHuX
4519 BCiX BUAIB YUTAHHSA, TaKMX 9K MPOrHO3yBaHHS
3 MiCTy iHdbopMmaLii MO CTPYKTYpIi i CMUCIY; BU3HAa-
YEHHHA TEMW, OCHOBHOI OYMKW; BiJOKPEMIEHHS
rofOBHOrO Bif OPYropsgHOro; OUiHIOBaHHS 3 Mi-
CTY TEKCTY, NOTPiOHI cneundivHi BMiHHS:

— MOBHO | TOYHO PO3YMITK 3 MICT NPOYUTAHO-
ro Ha piBHi 3 HAYEHHS | CEeHCY;

— a[leKBaTHO iHTepnpeTyBaTu Xig aBTOPCbKNX
MipKyBaHb, BUCHOBKM i OLLIHKM aBTopa;

— OUiHIOBaTWN TBEPAXEHHS, 3 POOMeHi B Tek-
CTi, BUXOOSYM 3 BITACHUX YSIBMNEHb;

— CaMOCTIlHO gonaTtu TPy4HOL MOBHOrO Ta
CMUCIOBOro XapakTepy;

— MopiBH0OBATK 3 JOOYTY iIHpopmaLLito 3 i CBO-
M JOCBIgOM;

— ouiHoBaTK iHdopMaLlito,
CBOI AYMKY MpPO HEl;

— nepefasaTy NOYEPrHYTI 3 TEKCTY BigOMO-
CTi iHWKM (pigHOK MOBOK abo B OMOpi HA TEKCT);

— NPOKOMEHTYyBaTh okpeMi dpaktu (Tpyouum-
Ha, 2019; Hikonaesa et al., 2013).

I3 nepeniky BMiHb MW 6a4MMO, WO KPUTUY-
He YMTaHHS Ayxe HabnmxkeHe OO0 BMBYAKYOro,
OCKiflbKM OCHOBHOK METOH BMBYaAKYOro YMTaH-
HS TAKOX € TOYHe i NOBHE PO3YMiHHA iHGOpMa-
LT TEKCTY, BCIX OCHOBHUX i ApyropsagHux dakTis,
TX KpUTUYHE OCMUCIIEHHS, 3 iCTaBMEHHS 3  YXe
HasiBHMM Jocsigom. Tomy, B AdaHin poboTi, mMu
Oyaemo BMKOPUCTOBYBATU Li ABa BUON YNTAHHS
noB’A3aHo.

KpuTnyHe unTaHHA NpsMO MOB’A3aHe 3 Tak-
COHOMI€EI KOTHITUBHMX yMiHb B. Brniyma (Bloom,
B. S., Krathwohl, D. R., Bertram, B. M.; 1984)
i BKMOYAE Taki KOMMOHEHTU, SIK 3 HaHHS, Po3y-
MiHHS, 3 acTOCyBaHHS, aHani3, CUHTE3, OuiHKa.
Y 3anpornoHOBaHin TakCOHOMIi MUCINEHHSA pPO3-
rMagaeTbCa SK iepapxid, WO cKnagaeTbcs i3
LeCTU pIiBHIB, CTPYKTYpOBaHMUX NOCAILOBHO, 3 a
HapOCTal4o CKNagHicTio, Big 6a30BOro (3HaH-
HS) 4O NPOCYHYTOrO (OLiHIOBAHHS), B SIKi KOXEH
HaCTYMHUI piBEHb BKIoYae B cebe xapakTtepu-

BMCNOBIItOBaTn
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CTUKM nonepeaHboro piBHA i 3anexuTb Big NOro
chopMOBaHOCTI. Y CBOKW 4epry BUOKPEMIIEHI
PiBHI MUCMNEHHS Y3roXKylTbCs 3  nedaroriyHu-
MU LiNaMn Ta yTBOPKOKOTbL TpU chepn Has4vasrib-
HOi AianbHoCTI: korHiTueHy (Cognitive domain),
SKY CKMnajaloTb PO3yMOBI HaBWUYKW; apeKTUBHY
(Affective domain) — nouyTTa Ta emouii; Nncuxo-
MOTOpHY (Psychomotor domain) — goisnyHi BMiH-
HS Ta HABUYKM.

A
- oubonas
o omm |
S wam |
S mpomm
o
S wmm

Puc. 1. lepapxisi pigHie nisHasarbHOI digribHOCMI
E. bnyma

Mepwi Tpwu piBHI — 3 HaHHSA, PO3YMIHHS,
3 acmocygaHHsI — CNpUsOTb PO3BUTKY HaBUYOK
MUCHEHHSA HU3bKOrO PiBHSA. HacTynHi Tpn — aHa-
J1i3, CUHMe3, OUiHI8aHHS — MUCHEHHST BUCOKOIO
piBHS.

KoXeH 3 piBHIB xapaKkTepu3yeTbCA NEBHUM
3 MICTOM, a TaKOX TIEK OiANbHICTIO, BUKOHAHHS
SIKOI nepenbavyaeTbCAa OaHUM PIBHEM OCBOEHHS
3 MiCTY.

Tak, Ha nepLIoOMy PiBHI (3HaHHS) LisINbHICTb
YYHIB 3 BOAMTbCA OO0 3 anam’ siTOBYBaHHS, npura-
AyBaHHS Ta MOBTOPEHHs iHdopmauii. dpyrui pi-
BEHb (PO3YMiHHST) NOnsArae B YMiHHI pO3yMiTu 3 Ha-
YEHHS, MNOSICHUTN HOBUI MaTepian Ta BiATBOPUTU
iHWKM cnocobom. TpeTin piBEHb (BUKOpPUCMAaHHS)
BMMarae yMiHHA BMKOPUCTOBYBATU iH(OpMaLito
abo KOHLEMNLito Y KOHKPETHUX YMOBAX i HOBIN CUTY-
auii. PiBeHb aHarizy oopMye HaBUYKM MUCTIEHHS
BMCOKOrO PiBHA Y NpoLeCi BUAINEHHSA YaCTuH Lino-
ro, BUSIBMNEHHS B3aEMO3B’SI3KY MK HUMW, OCMMIC-
NEHHs1 MPUHUMNIB opraHidauii uinoro. Ha piBHi
CUHMe3y OPMYIOTbCSH HaBWYKM y3ararnbHEHHS,
o0’eqHaHHs inen ans CTBOPeHHS HOBoro. PiBeHb
OUJHI0BaHHST CrPAMOBaHUN Ha (POPMYBaHHA Ha-
BMYOK MUCIIEHHS, WO AornomaraiTb pobuTtn Bu-
CHOBKW BiOHOCHO LiHHOCTI OTpMMaHOoI iHpopmaLil
(Anderson, Krathwohl, 2001: 167).

OTXe, YNTaHHA IHLIOMOBHUX TEKCTIB BUCTY-
nae 3 acobom OTpuMaHHs iHdbopMallii, sika B Mo-
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AarnbLloMy NoBMHHA ByTU KPUTUYHO nepepobne-
Ha 3 MeTo (OPMyBaHHSA YMiHb KPUTUYHOTO
MUCIIEHHS, $IKi OO3BONATb 4YMTa4vyeBi BUOKPEM-
nioBaTun, aHarnisyBatu i KPUTUYHO MNepeocMuc-
nioBaTu iHgopmauito. B npoueci KpUTUYHOro Yun-
TaHHS y YnTaya akTUBHO 3 anyyalrTbCd nam’aTb
Ta KOMHITMBHA LiANbHICTb, Taka sk NMOPIBHAHHS,
y3aranbHeHHs, aHanis, cuHTe3, abcTparyBaHHs
i KOHKPETM3aUisl, OuiHKa.

Y cyyvacHUX MEeTOOAUYHUX AOCHiMKEeHHAX nig-
KPECMIOETLCA BaXSUBICTb BKITHOHMEHHS XYOOXHIX
TEKCTIB B Mporpamy HaBYaHHsS iHO3EMHOI MOBU
sIK aBTEHTUYHOIO Martepiany, SKnin po3BnBae Kpu-
TUYHE MUCHEHHS N KOMYHIKaTUBHY KOMMETEHLi0
y OBOX acnekTax: ryMaHiTapHOMy Ta NiHrBicTUY-
HOMy. B rymaHiTapHOMYy acnekTi usa BaXUBICTb
NOB’A3YETbCH 3 MOparbHO, €MOLINHOW, iHTe-
NeKTyarnbHOW i TBOPYOK cepamun yepes cnis-
BiIHECEHHSA OMMCaHuX TeM, NepCoHaxiB i nogin
3 BfacHMM AOCBigoM. B niHrBicTU4HOMY — 3
dOopMyBaHHSIM HaBMYOK B YOTUPbLOX BUAAX MOB-
NEeHHEBOT AiANbHOCTI, PO3LUMPEHHAM 3 HaHb aB-
TEHTUYHOTO FEeKCUKO-rpaMaTU4HoOro martepiany
i 3acobiB BMpa3HOCTI, WO NogarTbCA B 3HAYY-
Lmx koHTekcTax (Lenkosa, 2017: 4).

3rigHo 3 T. O. [MaxoMOoBOH0, MiCLIe XyOO0XKHBOIO
TBOPY Y BUBYEHHI iIHO3EMHOI MOBU BU3HAYaETHCA
dOopMyBaHHAM YMTaLbKOI KOMMETEHTHOCTI, Big
SKOI 3 aneXnTb PO3BUTOK SIK MOBHOI, TaK i KOMY-
HikaTMBHOI kKoMneTeHTHocTi (lMaxomoBa, 2012).

BaH T. T. M nepepaxoBye HU3Ky rnepesar 3 acto-
CyBaHHS niTepaTypHUX TBOPIB Y BUBYEHHI IM:

— XYOOXHin TBip Hagja€e 3 MICTOBHUA KOH-
TEKCT;

— po3KpuBae GaraTi TeKCUYHI pecypcu, Nposy
Ta pianoru;

— CTUMYIIOE YABY Y4YHIB Ta pO3BMBaE TBOPUI
3 AiOHOCTI;

— NiABULLYE KYNbTYPHY CBIOOMICTb;

— 3anyyae yYHiB 00 KPUTUYHOTO MUCIIEHHS
CTOCOBHO CHOXETY, TEMU Ta rONOBHUX repoiB;

— NpUIOMMU, AKi MOXKHa BUKOpUCTATK Npu po-
0OTi 3 XyOOXHIM TBOPOM 3 OPIEHTOBAHI Ha Y4HS
K aKTMBHOIO yYacHMKa Ta BignoBigalTb iHTe-
PakTMBHMM MNPUHLMNAM KOMYHIKQTUBHOIO HaB.-
YyaHHA mosu (Van, 2009: 2).

Takox, NoAinsgemMo HacTyrMHi Te3n Wwoao yHkK-
Ui XyOOXHbOro TBOPY B HaBYanbHOMY MpPOLECi,
BnokpemneHi Jlingcen Knending (Clandfield,
2013):
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— Jlitepatypa BuxoBye nwoguHy. Buuteni
3 a0X04YHOTb YYHIB hOpMyBaTN BNacHe CTaBreH-
HA 0O UiHHOCTEW, Siki BOHU PO3rnsgarTb B Xy-
OOXHIX TBOpax.

— Jlitepatypa moTtusye. NMOCKINbKN XyO0XKHS
niTepatypa 3 aviMae BUCOKE MOMOXeHHs Yy 6a-
raTbOX KynsTypax Ta KpaiHax, pO3yMiHHS Bigo-
MOrO niTepaTypHOro TBOPY Aa€ Y4YHSM BigyyTTs
CNPaBXHbOro JOCATHEHHS.

— Takox, XyaoxHi TBOpuM 4acto Habararto
LiKaBili, HDK TEKCTW, sIKi YacTo 3 yCTpivyarTbCA
B CyyacHux nigpyyHukax. Ocobnmeo, npoTarom
ocTaHHix 20 poKiB CTOCOBHO TEKCTIB Y Nigpy4YHU-
Kax MnpocrigkoBYETbCA TEHAEHLIS 3 ocepemxy-
BaTMUCb Ha iCTOPiISX 3 MOBEPXHEBUM 3 MICTOM,
Non-Ncuxonorii, CTPOro akTUYHNX TekcTax abo
NoB’A3aHNX 3 i 3 HAMEHUTOCTAMM.

BiTun3HAHI BYeHi BOa4aloTb Yy BUKOPUCTAHHI
XYOOXHIX TBOPIB Y HACTYMHi nepesaru:

UnTaHHA aBTEHTUYHUX XYOOXHIX TEKCTIB Aae
3 Mory eidiimu e8i0 cmaHOapmu308aHUX Ha-
gyasibHUX meKcmig i 0aTh MOXIUBICTb «O0TOPK-
HYTMCb» OO Cy4acHoi «xkuBoi» mosu (Mnporoea,
2014: 231).

PoboTta 3 nitepaTtypH1MM TBOPOM CMpUsiE pO3-
BUTKY JIEKCUYHUX ma 2pamMamuyHUX HasUYOK.
Binblwe TOro, YMTaHHA XyOOXHbBOI niTepatypu
Haga€e y4YHeBi 3 MOry nogonatu MOBHUM ©ap’ep,
afke npauiorym 3 MNPOYUTAHUM TEKCTOM, LUKO-
napi 3 0ebinbLUoro BUKOHYOTE 3 aBAAHHS KOMY-
HIKaTMBHOrO XapakTepy, BUWCIOBIOKOYM BacHy
AYMKY NPO NpoYUTaHe, OLiHIoYM CUTYaUito, re-
poiB, noAii. ToMy, B yMOBaXx LUKiNIbHOro HaB4aHHS
NoKkM Hemae Binbll LiHHOMO mgxeperna, sike CTu-
MYIOE MOBHY LiANbHICTb, HiX TekcTn (Mopo3o-
Ba, 2012: 3).

UnTaHHA XyOOXHIX TBOPIB OXOMNMIOE JliHe-
B80OKpae3Hagqull acriekm — iHopMye MNpO CcoLi-
anbHi, KynbTypHi OCOOMMBOCTI KpaiHu, Hapoay,
MOBa SIKOTO BMBYAETbCH; [LO3BOMNAE PO3LUNMPUTH
KpYrosip Y4YHiB i ApULLENUTU €CTETUYHUIA CMakK
(Moposoga, 2012: 4).

UnTaHHA XyO0XHBOrO TBOPY POPMYE B Y4HIB
HasU4YKU camocmiliHoi pobomu; BOHM BYaTbCS
nepepobnaAT CMUCNOBE HAMOBHEHHSA TEKCTY,
cuctemaTudyBaTu i aHanisyBaTu npo4yuTaHe,
a Takox npautoBaTtu 3 i crioBHMkoM (lMuporosa,
2014: 232).

XyooxHsa nitepatypa € 3 acobom dopmy-
BaHHSI 8MOPUHHOI MOBHOI ocobucmocmi, TO6TO
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«30aTHOCTI JIIOAMHK  CRiNKyBaTUCA iHO3EMHOO
MOBOIO, aKTMBHO B3aEMOZIATN 3 npeacTaBHUKa-
MU iHLUWX KYNbTYp, NPEeaCTaBnsaTU CBOK KYNbTypy
Ha MixkHapogHomy piBHi» (Muporoea, 2014: 232).

Takox, 3 rigHo 3 O. V. LiBupko nepesaroto XT
MOPIBHAHO 3 HAYKOBO-MOMYNAPHUMU | HaBYanb-
HUMU TEKCTaMK € TX CNPSMOBAHICTb Ha 3 aranb-
He ni3HaHHA nNOMHKW, a OTXe BiANOBIOHICTb
3 aranbHUM 3 anuTam i iHTepecam monogi. Kpim
TOro, KoMnosuuiiHa nobygosa XT — BiACYTHICTb
dparmeHTapHocTi, ¢abynbHICTb — [O03BONSE
CNpsAMYyBaTW BCi €fIEMEHTU CHOXKETY Ha BUPILLEH-
HS1 KOHGMIKTY, WO eMOLiMHO BMSIMBAE Ha YnTada,
po3BMBaE MOBHY 3 Jorafgky, 4O3BOMSE NiATPUMY-
BaTuW iHTEpeC NPOTAroM YCbOro NpoLecy YMTaHHS
(LiBmpko, 2014).

Monpu Te, WO XyO0XHiA TEKCT BUBHAETHLCH SK
«YHikanbHui, 6a3oBun mMaTepian Ans BUPILLEH-
HA B IHLWOMOBHIA ayauTopii AK NiHrBICTUYHMX,
MIHFBOCTUNICTUYHUX, TakK | NIHrBOOUAOAKTUYHUX
3 aBgaHb» (bineHbka-Csuctosud, 2007: 167—
168), BBaXXaeMo, WO TBOPU XYOOXHbOI fiTepa-
TYpV HeOoCTaTHLO 3 arnyyeHi 4O npouecy HaBs-
YaHHS iHo3eMHMX MoB Yy 3BO. 3apy0OixHi aBTOpM
BMOKPEMITIOIOTE | BKMoYawTb XT y HaByanbHi
NiAPYYHMKN K 3 acib dhopmMyBaHHS KOMMETEHT-
HOCTi B YMTaHHi Ta PO3BUTKY BMiHb KPUTUYHOIO
MUCIEHHS, OAHaK KiNbKICTb TBOpPIB HEBenuKa.
A B GinbLUOCTI BITYN3HAHMX Nigpy4YHUKiB XT B3a-
rani BigCyTHi.

UutanHa XT € YacTuHOo 3 aHATTa abo ue
YMTaAHHS, SK PiI3HOBMA CaMOCTiNHOI poboTu. le-
peabadaloTbCca pi3HOMaHITHI BnNpaeBu 0 Ta nic-
Na 4MTaHHA TekcTy. [NepeBaxHO Le BnpaBu Ha
3 aKpinfeHHa rpaMmaTukni, BUBYEHHS HOBOI J1EK-
CVIKW, Ha PO3YMIHHA 3 MICTy, Ha OBGroBOpeHHs
abo NopiBHSAHHA, TOBTO Ha PO3BUTOK PO3YMOBUX
npoLecis, LLO BiANOBIAAOTb PIBHAM 3 HaHHS, pPO-
3YMIHHSI, 3 aCmocyeaHHs (3rigHO 3 TaKCOHOMIELD
Bnyma).

Y meTtoauui HaB4YaHHSA iHO3EMHMX MOB Ha-
KOMMYEHO 3 Ha4yHMK OOCBiO WOO0 BU3HAYEHHSA
NPUHLUUNIB Ta KPUTEPIiB BigbOpy TEKCTIB y AnAaK-
TUYHUX Linsx. MuTaHHs Biabopy XyQoXKHiX TEKCTIB
OIS YMTaHHS po3rnsig4anocb TakMMKM HayKOBLS-
mu, gk T. BuwHsikosa (1980), €. MaTtpoH (2002),
J1. Koxeny6 (2010), B. MaTtBendeHko (2011), M.
Hautok (2014), O. KopoTtuwes (2017), Ta iH.

OCHOBHMMW BM3HAKOTLCS NPUHLMNK Bigdopy
XT 3 a eCTETUYHUM, COUIOKYNbTYPHUM Ta fliHr-
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BOCTUITIICTUYHMM MOTEHLUianom, wWo nepegbdava-
oTb BiAbip BUCOKOXYOOXHiX TBOpiB (Koxenyo,
2010). Kputepii BUCOKOXyO0XXHOCTI nepenbadae
Biabip XT, WO BU3HaHI KpUTUKaMU i niTepaTypos-
HaBLUSMW, HAaropoKeHi NpemMiamu, BKITHOYEHI OO0
aHTonorin Ta 3 GipHukiB (Hautok, 2014). Baano
nigibpaHun nitepaTypHU TBIp CNOHYKae OO B3a-
emogii, BiH baratui pisBHUMM CMUCITOBUMU PiBHS-
MU i MOXe OyTu e(peKTMBHO BUKOPUCTaAHUN Ans
06roBopeHb Ta 0OMiHY MOYYTTAMWU Y AyMKaMMU.
OcobnuBo Lie CTOCYETLCS KNAcKUYHOI niTepaTypu.
KnacuyHa nitepartypa 3 anuaeTbCs Knacu4yHoto,
TOMY LLO 3 HAXOAMWTb BiAryK y YMTaya He3anexHo
Bifl Yacy HanNMCaHHS i 3aNULLIAETbCA aKTyaribHO
i B Haw vac (Clandfield, 2013).

Haykoseub T. BwuwHskoBa Buainse Taki
3 aranbHi NpUHUMNKM Biabopy TEKCTIB A4S HAaBYaH-
HA: 1) TeKCT Mae CTaHOBUTU OpuriHanbHUA TBIp
Oyab-AKoro pyHKUioHanbHOro ctunio; 2) TekcT
(abo ypuBOK TekcTy) mae OyTu 3 akiH4eHuMm; 3)
TekcT 3 a CcBOIM 3 MICTOM MyCUTb BignoBigaTu
BUXOBHUM Linam; 4) TekcT mae Bignosigatu Ha-
BYaANbHUM LiNsiM, TOGTO BKIKOYATM KOPUCHI BigO-
MOCTi i OyTn mxepenom iHdopMaLii: HayKOBOI,
TEeXHIYHOI, CycninbHO-NONITUYHOI, NiTepaTypHOI,
HaB4anbHO-NobyTOBOI; 5) TekcT mae ByTn 3 pas-
KOBMM, TOBTO BigMOBIZATM HOPMaM KHUXKHO-ITiTEe-
paTypHOi abo po3mMOBHOiI MOBU; 6) TEKCT MyCUTb
MaTWu NeBHe KOMYHIKaTMBHe 3 aBAaHHs; 7) TekcT
Mae 6yTn OOCTYMHMM (3a NIeKCUMKO-rpamMaTUYHUM
mMaTepianom) (BuwHskoea, 1980).

HaykoBeub €. MaTpoH BUOKpEMOE HacCTymM-
Hi kpuTepii Bigdopy: 1) untabenbHicTb (AocTyn-
HIiCTb); 2) NnepeBara onncy B3aemMogii NepcoHaxis
Ha[ aBTOPCbLKOK pO3MnoBiaaHo Npo Ui B3aemogii Ta
po3gymom; 3) cyb’eKTUBHA 3 HAYUMICTb (BaXnu-
BiCTb ANS YMTaya NOpyLUEHMX Y TEKCTI TEM, NpPO-
onem); 4) o6’eKTMBHA 3 HAYUMICTb (MOXIMBICTb
BUKOPUCTAHHA Ha MaTepiasni TEKCTY pPidHMX hopm
po60TK); 5) MOXNUBICTb BiflbHOT HE3ANEXHOI iH-
Tepnpetauil Ta npoeegeHHa auckycii (MatpoH
2002).

OckinbKkn Hac UikaBNSATb TEKCTU SIK 3 acib pos-
BUTKY BMiHb KPUTUYHOIO MUCMEHHS, MW Bigibpa-
nn Kputepil, ski Hanbinbl NOBHO BiAMOBIAATb
obpaHin Hamn MeTi, a came: aBTEHTUYHICTb, MO-
TMBaUiHO-Ni3HaBanbHa 3 HayyLicTb, TemMaTuy-
HiCTb Ta npobnemarunka, NOCUMbHICTbL Ta AOCTYN-
HiCTb, iHOPMAaTUBHICTb, NiIHIBOCOLIOKYNbLTYpHA
CMPSIMOBaHICTb, TEMATUYHICTb, BUXOBHA LIiHHICTb.
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AsmeHmuyHicme.

3rigHo 3 I. |. XaneeBoo TeKCTU, AKi BUKO-
PUCTOBYIHOTBCA B MPOLECI HaBYaHHS YUTaHHS,
MOXXHa PO3NoaiNnTN Ha TPW FPynu:

— [OMOaKTU30BaHi — TEKCTU, WO CTBOPEHi aB-
TOpaMn HaBYanbHMX MOCIOHUKIB crneuianbHO Ang
HaBYanbHUX LLiNen i B AKX BpaxoBaHi cneundiy-
Hi pycuK cnpasni aBTEHTUYHUX TEKCTIB,;

— HaniBaBTEHTUYHI aBTEHTUYHI TEKCTH,
aflanToBaHi LUMSXOM CKOPOYEHHS AN HaByallb-
HUX Uinen;

— aBTEHTUYHi TEKCTU — TEKCTHU, SIKi HOCIT MOBM
CTBOPHOHKTbL ANdA HOCIIB MOBM | ki 6e3 Byab-aKunx
3 MiH BUKOPUCTOBYIOTBLCS B HaBYallbHOMY npoLe-
ci (Xaneesa, 1989).

ABTEHTUYHI TEKCTN MatOTb HU3KY nepesar ne-
pea iHWYMW BUAAMU TEKCTIB, OCKINbKM BOHU: 1)
3ab6e3nevyoTb BENUKY MPaKTUKy BUKOPUCTAHHS
MOBMU, LLIO BMBYAETHLCS, Y MOBCAKOEHHOMY XUTTI
Ta BOMNOAII0Tb CUNMbHUM MOTMBALIMHUM BMITUBOM;
2) € onTMManbHUM 3 acOBOM HaBYaHHSA KynbTy-
pu KpaiHu, MOBa sIKOT BUBYAETLCH; 3) iNOCTPYIOTh
dOYHKLIOHYBaHHSA MOBW Y (POpMi, NPUMAHSATIN HOCI-
SIMWU MOBMW, | B NPUPOAHOMY coLiaflbHOMY KOHTEK-
cTi; 4) micTaTb iHdopMaLito, WO CApUAMAETLCS
sIK OCTOBipHa Ta uikasiwa (MonoHckka, 2016).

Mpn BMOOPI TEKCTY, ANA BM3HAYeHHsI Oaxa-
HOro piBHA CKMaQHOCTI Ta 4MTabenbHOCTI, Npo-
NMOHYEMO CKOPUCTATUCH TaKMMU eNeKTPOHHUMMU
3 acobamu nsi BUSHAYEHHS XapakTepUCTUK TeK-
cty, sk Reading Level Test Tool, Text Analyzer or
Automatic Readability Checker (Charyulu, 2018;
Petersen & Ostendorf, 2007). Lli 3 acobun gocutb
3 PY4Hi: BOHM 6Ee3KOLUTOBHI Ta 4O3BONATL BUMI-
ptoBaTW 3 aBaHTaXXEHUN TeKCT 3 a Habopom na-
pameTpiB. 3a notpebu, MoXHa Takox cnpobyBsa-
TV 3 OINCHUTK adanTauilo OpuriHanbHOro TEKCTY
CaMOCTIinHO, TO6TO Bpy4Hy. Takmi Tun aganTa-
uii, sk npaBuno, nepegbadae 3 MEHLIEHHS Kinb-
KOCTi CniB, CMPOLLEHHA CUHTaKCUCy TekcTy abo
3 aMiHy CKnagHMX MOBHUX CTPYKTYpP Ta JIEKCUKM
(Kavytska, et al., 2021).

2. MomuseaujliHo-ni3HaeasibHa 3 Hadyuwicmb
nepenbavae Biadip TEKCTIB, O MICTATb akTyarb-
Hy AN y4HiB NpobnemMaTuky i cnpusitoTe NigTPUM-
Li iHTepecy OO YMTaHHS BiNOBIAHO OO BIKOBMX
ocobnuBocTen i XUTTEBOrO A0CBiQYy Yy4HiB. Ha
cepeaHbOMy eTani YYHi 3 BENWKMM 3 afoBOSEH-
HAM YMTalOTb TBOPWU, AKI MatoTb ACKPaBYy i LjikaBy
Gabyny ctoxety (Tpybuunna, 2019). Jobpe nigi-
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OpaHi npobnemMHi TekCTn He nuwe 3 abesneyvyrTb
OTPUMaHHS PakTUYHOT iHdhopMaLlii MO LMPOKOMY
CnekTpy oGroBoptoBaHUX MUTaHb, ane i MOXyTb
CNYXXUTU 3 MICTOBHOK i MOBHOK OMOPOK Ais
CTBOPEHHS BIIACHUX aHanoriYHMx MOBHMX TBOPIB,
JonomaratoTb NOEAHAHHIO PO3Pi3HEHMX BiAOMO-
CTEN 3 pIi3HUX ranysen 3 HaHb B €0UHY KapTUHY
cBiTy. Takox, came npobrnemaTnka mMoxe OOMno-
MOITW Y BUPILLEHHI TaKNX BaXKIMBUX NUTaHb, SK
BMXoBaHHs1 ocobucTtocTi (Conososa, 2008).

BapTo Takox 3 asHaunTu, Lo No3avyacoBOHO
aKTyasibHICTHO XapakTepusylTbCs TeMU, AKi CTO-
CYHOTbCA «BiYHUX» NPOONeM i 3aranbHONOOCHKNX
LiHHOCTen (Tema ntoboBi, ApyX6bu, BipHOCTI, ry-
MaHHOCTI, naTpioTnamy Towo) (binaHceka, 2017).

3. MNocunbHicmb ma docmynHicme. Llen kpu-
Tepin, 3 opgHoro ©OKy, nonsirae y BiAMNOBIOHICTI
TEKCTY PiBHIO MOBHUX 3 HaHb Ta BMiHb Y4HIB,
TOOTO B MOCUNBHOCTI BKIKOYEHOIO B TEKCT NEKCU-
KO-rpamMaTtmuyHOro matepiany, CTyniHb BONOAiHHS
SKUM BU3HA4a€ piBeHb PO3YMiHHS 3 MICTY NMUCb-
MOBOrO MOBIAOMMEHHS. 3 iHWOro OOKy, AaHwui
KpuTepin nepenbavae BignoBigHICTb PiBHS CMUC-
JNOBOI CKNaAHOCTI TEKCTY Ni3HaBasribHUM MOXIN-
BOCTSAM YYHIB i iX BikoBUM ocobnusocTam (Tpybu-
unHa, 2019).

4. IHhopmamueHicmb TEKCTIB ONA YMTaHHS
nepenbayae, WO KOXEH OKPEMWUA TEKCT Hece
HOBY iHpopMaLito 3 AaHOl TeEMU B MOPIBHAHHI
3 nonepegHiM. Y4YHAM NPOMOHYIOTb TEKCTU, SKi
HecyTb 3 HauuMmy Afis HUX iHopMaUio: XUTTS
3 apyOiXHMX OAHONITKIB, BiAOMOCTI NpO KpaiHy,
MOBa SIKOI BMBYaETbCH, LiKaBi icTOpUYHi dhakTu,
3 abasHi icTopii Ta iH. (TpybuunHa, 2019).

5. JliHegocouioKyrnbmypHa crpsiMosaHicmb
O3Havae Biabip TeKCTiB, WO 3 HAOMMATb YYHIB
3 pakTamu iHLLOMOBHOI KynsTypu, 3 0CobnmnBoc-
TaMu NoByTy Ta MeHTaniTeTy. Taki TEKCTU cnpus-
HOTb OBOJSIOAIHHIO YYHAMU (POHOBMMMW 3 HAHHAMMU,
BICYTHICTb SIKWX € OOHWUM 3 OCHOBHUX Mepe-
LWUKOA A5 PO3YMiHHS 3 MICTY iHLUOMOBHUX TEKCTIB
i YCKNagHE NpoLec MiXKKYSbTYPHOro ChifikyBaH-
HS 3 HOCIAMUW MOBW, WO BUBYAETLCS (TpybuumrHa,
2019).

6. TemamuyHicmb. Ockinbkn ons 3 adesne-
YEeHHS CUCTEMaTUYHOCTI HaBYaHHSA B pamKax
nporpamu BUBYEHHS KYpCy BW3HAYaeTbCs psf
Tem, TO Biabip ycix HaB4YanbHUX maTtepianis no-
BMHEH BigbyBaTUCA 3 ypaxyBaHHSIM KpUTepito
TematnyHocTi (HukoHeHko, 2015).
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7. BuxosHa yiHHicmb nionsirae B gobopi Tek-
CTiB, L0 3 abe3ne4vyoTb POPMYBaHHS 3 aranbHO-
noACbKNX LiHHOCTEN (NboB Ao CiM’i, 0O pigHOoi
MOBW, aKTUBHWI i 30OPOBUIA CMOCIO XUTTS, LiH-
HiCHe CTaBIEHHS 40 NPUPOAM Ta iH.) i MopanbHNX
AKOCTeNn, aKi PopMyloTbCs B TOMY Yuchi 3 a J0-
NMOMOTOH0 OLiHIOBAHHS BYMHKIB OAHOMITKIB, repoiB
TBOpPIB (TpybunumHa, 2019).

PosrnsaHeMo npuknag BUKOPUCTaHHS aBTEH-
TUYHOMO XYOOXHLOIO TBOPY ANA (POpMyBaHHS
YMiHb KPUTMYHOMO MMCIIEHHS CTYOEHTIB-CXO-
[o3HaBLUiB 3 a gornomoroto untaHHa XT, 3 okpe-
Ma, OMOBiAHHA BiQOMOrO Cy4YacHOro € runet-
CbKOro nNMCbMEHHMKa-poOMaHicTa, Apamarypra,
cueHapucTa, € ANHOro NUCbMEHHMKa apabCcbko-
ro CBiTy, XTO OTpMmaB HobGeniBCcbKy npemito,
Hariba Maxdysa «The Toughest Guy in Utouf»
(o3HaMoMUTUCA 3 TEKCTOM YPUBKY MOXHa B [Jo-
aatky). OnosigaHHs BKNOYEHe [0 MOCIOHM-
ka Modern Oriental Prose: Texts and Tasks for
Critical Readers, Thinkers and Writers: mek-
cmu ma 3 agdaHHs1 0115 PO38UMKY 8MiHb YCHO20
ma nucemHo20 MmoeneHHs (Ykn. O.B.dparinga,
B.M.[Jpo6oTtyH, M.B.MyHbsi, B.B.Ocigak, 2020),
MeTa AKoro nosisirae y dbopmMyBaHHi MonikyneTyp-
HOI KOMMETEHTHOCTI Ta BAOCKOHAaIeHHi KOMYHi-
KaTUBHMX YMiHb YCHOrO Ta MMCEMHOIO MOBJIEHHS
Ha Gasi aBTEHTMYHUX KYNbTYPHO-KpaAiHO3HABYMNX
TeKCTiB. 3anpornoHoBaHi TEKCTU PO3KPMBaKOTb
MEHTanNbHICTb CXiAHWX HApPOAIB Yepe3 aBTOPCHKI
XyOOXHi TBOpPW, IHTEPB'I0 3 MUCbMEHHUKaMK Ta
niTepaTtypHUMKN KpuTukamm, GiorpadidHi Bigomo-
CTi 3 XUTTSA BiAOMMX NMUCbMEHHUKIB Ta MOETIB.

3aBgaHHs po3pobneHHi Onsi onpauoBaHHA
uboro XT 6a3ytoTbecst Ha Mogeni KpUTUYHOIo MUC-
nenHs JliHaocen KneHding. Peanisauis mopeni
3 OINCHIOETBCH Y TPU eTanu: «BUKINK — OCMUC-
NEeHHs — pednekciay, AKi NOrivYHO Y3ro4KyrTbCs
i3 TpaguuiNHO eTanHicTio pobOTU Had TEKCTOM
(OoTekcToBMM, TEKCTOBUN, NiCNATEKCTOBMI). Ha
KOXXHOMY i3 BW3HaAYEeHUX eTaniB akTUBI3YyHOTbCSH
KOHKPETHI KOTHITUBHI nNpouecun 3 rigHO 3 piBHS-
MU nidHaBarnbHoI gisnsHocTi b. bnyma. Ha npak-
TMUi peanisauis TeopeTudHoi mogeni dopmy-

1 vagrancy

2 defamation

a a violent man, a gangster

b the crime of physically attacking someone
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BaHHA YMiHb KPUTUYHOIO MMUCREHHS 3 acobamu
XT 3 OiNCHI0ETBCA 3 a JOMOMOroK nigcucTemMu
BMpas.

Posgin nocibHuka 3 obpaHum XT mae 4viTko
BUNUCAHY CTPYKTYPY i KyNbTYPOSIOriYHUIA 3 MICT.
Mepen unTaHHAM oONOBIAAHHS CTYAEHTUM O3Ha-
NOMIIOIOTBLCA 3 KOPOTKOK BiorpachiyHoo AoBia-
KOK Mpo aBTopa OMNOBifaHHA Ta iIHTEPB'I0 3 HUM.

Mema nepedmekcmosux 3 ag0aHHs Nonsrae,
no-nepLwle, B YCYHEHHi NEKCUYHUX TPYOHOLLIB
YUTaHHA, no-gpyre, y (PopmyBaHHI 1 PO3BUTKY
MPOrHOCTUYHMX HABMYOK Ta BMiHb OOTUYHUX i Y
TOMY YuCHi OO0 KynbTypO-KpaiHO3HaBYMX 3 HaHb
CTYOEHTIB:

Task 1. Do you know how theft is treated in
the Arabic countries? Is it considered to be a
major or minor offence?

Task 2. What kind of punishment is imposed
on to the person guilty of theft?

Task 3. Read the title of the story. What image
do you picture when thinking of «a tough guy»?

Task 4. a) Find synonyms to the following
adjectives.

e.g. potent — strong,
forceful, effective, influential

powerful, mighty,

squalid, peerless, morose, dogged

b) Work out the meanings of the following
nouns. Use a dictionary if necessary.

e.g. evasion — an excuse or trick to avoid or
get around something:

visage, audacity, vanity, temerity,
zeal, opulence, obduracy, bravura,

penury, salvation
c) Use 4 of the above nouns and adjectives in

the sentences of your own.

e.g. Her polite agreement was an evasion c
oncealing what she really fel.

Task 5. Look at the following words and
expressions used in the story. Match the words
to the left with their definitions to the right. What
do they suggest about the story?

Answers
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3 thug

4 ex-convict

5 parolee

6 assault

7 confinement

8 penitentiary

9 to file a complaint

10 altercation
11 minions

12 vengeance

13 intimidation

14 imprecation

¢ to officially record a written or spoken statement in which
someone complains about smth

d an offensive word or phrase, used when someone is very
angry

e the criminal offence of living on the street and begging from
people

f a short noisy argument

g to make a formal statement of what is true, especially in a
court of law

h someone who was proved to be guilty of a crime and spent
some time in prison

i the act of writing or saying smth that makes people have an
unfairly bad opinion of someone

j people who just obey smb’s orders and do unskilled work
k a prison

| someone permitted to leave prison on the condition that they
promise to behave well

m the act of putting someone in prison that they are not allowed
to leave, or the state of being there

n frightening or threatening someone into making them do what

1]

you want

15 to testify against smb

3ae0aHHs 0rs YumaHHS MeKcmy CKepOBYE
Ha pO3yMiHHS MpeacTaBrneHoi B HbOMY OCHOBHOI
Temu:

Read the story paying attention to the
question of moral dilemma posed before the
main character of the story.

lMicnamexkcmosi 3 agdaHHs HaUiNeH i, no-nep-
LUe, Ha 3 aCBOEHHS NNEKCUKO-rpaMaTnU4HOro mare-
piany, B TOMY YMCHi, 3 KYNbTYPHO-KpaiHO3HABYNM
KOMMOHEHTOM, Ta MOro BUKOPUCTAHHA B YCHOMY
" NMCEMHOMY MOBIEHHI; NO-gpyre — Ha PO3BUTOK
HaBWMYOK iHTepnpeTaLil Ta nitepaTypHOro aHaniay
XT Ta TBOPYOI aKTUBHOCTI 1 KPUTUYHOTO MUCTIEH-
HS CTyOeHTIB Ha maTepiani NpoYnTaHoro; no-Tpe-
TE€, Y PO3LUMPEHHI KySbTYPHO-KpalHO3HaBYOro

to blow off steam
to keep the heat off smb’s head
to snap out of one’s reverie

to shoot a look

o a violent or harmful action that someone does to punish
someone for harming them or their family; revenge

Kpyrosopy CTYyAEHTIB Y KOHTEKCTi NOSIiKybTYpHO-
ro CMifnKyBaHHSA:

Understanding the Text Analysis:

Task 1. Define the method the author uses to
reveal the personality of the character of the story:
direct description; description of the character’s
speech, thoughts or actions; reactions of other
characters to his behaviour.

Task 2. Indicate the setting and climax of the
story.

Task 3. Formulate the theme(s) and conflict(s)
of the story.

Task 4. Elicit the meaning of the following
context phrases and dwell on their figurative
meaning and their expressiveness.

to froth and foam
to have the nerve to do smth
to tie smb’s tongues

the knot of fear

the pinnacle of glory salad days
corrupted cronies rancorous wrath
to arrive at a decision to loom large
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5. Consider the use of simile in the following
context sentences:

His surprise was as great as his sense of
dismay.

The Boss’ heart pounded: he felt like one who
had fallen into a trap.

6. The Swedish Academy of Letters, in
its citation for the prize, noted that Mahfouz
«through works rich in nuance — now clear-
sightedly realistic, now evocatively ambiguous —
has formed an Arabic narrative art that applies to

Available at: http.//aucpress.com/t-aboutnm.
aspx?template=template _naquibmahfouz

7. The author leaves for the reader to decide
what happened to Boss Bayumi. Make up a
possible ending of the story.

Looking at Language: Vocabulary and
Grammar

Task 1. Restore the collocations from the text.
Suggest their Ukrainian equivalents. An example

all mankind.» Comment on the citation. is provided.
Beginning Ending Restored collocation Translation
solid Men the affluent men 3aMOXHi nogu
Abject employment
gainful Sullen
formidable Poverty
the affluent Frame
straitened talentin
loot Conditions
threadbare and booty
to grow Clothes

Task 2. Elicit the meaning of the following
verbs. Decide which language register they
belong to: are they neutral, bookish or colloquial?

e.g. to rejoin is a formal way of saying
something in reply, usually used in literature to
emphasize rude or angry behavior.

to clutch, to console, to inflict,
to begrudge, to turn down (a job),
to bash, to gape, to flaunt, to languish,
to haggle over, to excel, to humble

Task 3. Define the part of speech of the
italicized word and dwell on the use of its form.

The gathering roar grew louder and higher
the further he drew away from the scene of his
humiliation, gradually turning into curses, insults
and sheer defamation — all screamed at the top
of his lungs — by the time he reached King Farouq
Square.

Task 4. Explain the use of the auxiliary verb
did.

Nor did he wait until he’d gathered legal
evidence, because he knew no one would have
the nerve to testify against him.
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Task 5. Dwell on the use of would in the
following context sentences.

— During those trying times, his friend the
driver would watch him slyly as his fingers played
with the warning that caused him so much rage.

— Nor would he have tolerated his regimen of
constant toil, but for the thought of the penitentiary
as the more painful and loathsome alternative.

— Task 6. Define the types of the conditional
sentences.

— He made his way towards it, and the driver-
as though he knew him-swung the door open for
him.

— I'vebeenorderedtofind gainful employment
within twenty days-or else they’ll slap me back in
the joint all over again.

— «What would you say, Boss,» he asked, «if
| offered you a job that would keep the heat off
your back?»

— Meanwhile, | can get you a spot in the
same garage where | work-on the condition that
you humble yourself enough to be happy with it.
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— Nor would he have tolerated his regimen of
constant toil, but for the thought of the penitentiary
as the more painful and loathsome alternative.

— Boss Bayumi glared at him as though he
could, without a doubt, have knocked him down
if he wished.

Culture Point:

Task 1. Give examples of culturally marked
words. Suggest their Ukrainian translations.

Task 2. Study the phenomenon of «futuwas»
in Egypt. Are there similar people and groupings
in other cultures? Prepare to give a short talk on
the topic.

BucHoBku

Y cTatTi po3rnaHyTO iCTOpit0 PO3BUTKY MO-
HATTA «KPUTUYHE MUCIEHHS», MOro 3 MICT Ta
XapaKkTePUCTUKK, SKi NPUTaMaHHi NIOOWHI i3 po3-
BUHEHUM KPUTUYHUM MUCHEHHAM. [lonpu pisHi
TIyMayeHHs1 TEPMiHY «KPUTUYHE MUCIEHHSI»,
y GinbLWOCTI Npaub HayKOBLIB 3 aranbHUM € Te,
WO Nia KPUTUYHUM MUCIIEHHSM PO3YMIETLCS Cy-
KYMNHICTb YMiHb JOCHiXKyBaTW pearnbHi HaB4arb-
Hi, MpOdECiNHI Ta XUTTEBI cCUTyauii, BUCYBaTK
pi3Hi BapiaHTX PO3B’si3aHHS MOCTaBNEHMX MNPO-
OnemMHuX 3 aBAaHb i OLiHIOBATK iX 3 METOH BU-
SABNEHHA HegonikiB i BUOOpy onTMMansHoro, npu-
NMaTK CaMOCTIlHI pilleHHsa 1 nepeabayaty ixHi
Hacnigku.

CborogHi TEXHONOriSI KPUTUYHOIO MUCIEHHS
€ OfHie 3 NepcnekTUBHUX NegaroriYyHUX Tex-
HOJOriN, sika cnpusie pearnisauii HaB4aHHS, OpieEH-
TOBaHOrO NepeBaXHO He Ha 3 anam’ATOBYBaHHS,
a Ha pPO3BUTOK CaMOCTIHOIO CBiAOMOIrO MUCIEH-
HA CcTygeHTiB. BukopuctaHHs ctpaTterii po3sBuT-
Ky KPUTUYHOrO MUCIEHHS OpPIEHTOBaHE came Ha
PO3BUTOK HABMYOK BOAYMNMBOI poboTn 3 iHGOp-
MaLlieto, 3 TEKCTOM.

UunTaHHA 9K edpekTUBHUIA 3 acib OBONOAIHHSA
mMarepianom, NOro 3 akpinsieHHss Ta Harpomag-
)KEHHS Bigirpae BaXnMBY porb Yy SKOCTi 3 acoby
HaBYaHHSA | 9K BWA MOBMNEHHEBOI AiANbHOCTI €
O[HIE 3 TOSIOBHUX NPAKTUYHUX LiNen HaB4aHHSA
iHO3eMHOI MOBM.

I3 BUAIB YNTaHHSA, SKMMU OBONOAIBaOTL CTY-
OEeHTU B Mpoueci HaB4aHHs, Oinbll AeTanbHO
Hamun Byno po3rMAHYTO KPUTUYHE YUTaHHSA, SKe
MOXHa BBaXaTu BUAOM BUBHAKOHOTO | METOH SIKO-
ro € AOCArHEeHHA MakCcUMarnbHO NOBHOIO i TOYHO-
ro pPo3yMiHHS iHpopMaUii TEKCTY i 1T KPUTUYHOTO
OCMUCIIEHHSA, (OPMYBaHHS YMiHb CaMOCTINHO
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gonatn TpygHOLWi MOBHOIMO Ta CMMCIIOBOrO Xa-
pakTepy.

KpuTnyHe ymTaHHs HEPO3PUBHO MoB’A3aHe 3
KPUTUYHMM MUCIIEHHSAIM Ta, 3 @ CBOEKD CYTTHO, €
He WO iHWe, K MUCMEHHSA B MPOLECI YNTaHHS.
BignoBigHO po3BUTOK YMiHb KPUTUYHOTO MUCHEH-
HA € HeobXigHOK OCHOBOKW ANst (POPMYBaHHS
YMiHb KPUTUYHOIO YUTaAHHSA IHO3EMHOI MOBOIO.
KpUTWUYHE YMTaHHSA NpsIMO NoB’A3aHe 3 TaKCOHO-
MIi€0 KOTHITUBHMX YMiHb B. Bbniyma i 3anyyae BCi
OCHOBHi KOMMOHEHTU MWUCHEHHS, Taki 9K: 3 HaH-
HS, PO3YMIiHHS, 3 aCTOCYBaHHS, aHani3, CUHTES3,
MOPIBHAHHS, y3aranbHEeHHs, knacudikadis, cuc-
Temartmsauia N abcTparyBaHHS, OUiHKa, To6TO
Crpusie PO3BUTKY BMiHb KPUTUYHOIO MUCHIEHHS.

XyOOXHin TBIp sk 3 acib dhopMyBaHHSI kKoMMe-
TEHTHOCTI Yy YNTaHHI TakOX Mae HU3Ky nepesar
npy bopMyBaHHi YMiHb KPUTUYHOIO MUCIIEHHS.
Ha ocHoBi aHanidy gocnigXeHb Pi3HUX HayKoB-
LiB MM BM3HAYUIIM Taki OCHOBHI KpuTepii Bigbo-
py XYOOXHiX TBOpIB ANA HaBYaHHA KPUTUYHOMY
MUCIEHHIO, SIK aBTEHTUYHICTb, MOTMBALNO-Ni3-
HaBaribHa 3 HaudyLWiCTb, NOCUSbHICTb Ta AOCTYN-
HIiCTb, IHOPMATMBHICTb, NiHrBOCOLOKYNbLTYpPHA
CMPSIMOBaHICTb, TEMATUYHICTb, BUXOBHA L{iHHICTb.

JTliHrBocouiokynsTypHa crnpsamoBaHicTb XT 06-
paHux ans popmMyBaHHS YMiHb KPUTUYHOIO MUC-
NEeHHA CTyaeHTIB-hinonoris cnpmsie OBONOAiIHHIO
cTyaeHTamu (OOHOBMMU 3 HAHHAMU, HEOOXigHU-
MW AN PO3YMiHHS 3 MICTY iHLULOMOBHUX TEKCTIB
i NOKpALLIE HABUYKN MIXKKYNBTYPHOIO CNifKyBaH-
HSA CTYOEHTIB 3 HOCIIMU MOBM, LLIO BUBYAETLCA.

Ha ocHOBi OTpMMaHWX HayKOBO-TEOpPETUY-
HUX | NPaKTUYHUX OAaHWX aBTOpW 3 anpornoHyBa-
N1 NpaKTUYHY incTpauito Mogeni popmyBaHHSA
YMiHb KPUTUYHOIO MUCHEHHS 3 acobamn XT Ha
npvknagi onosigaHHa Hariba Maxdysa «The
Toughest Guy in Utouf» gns akTtueisauii Ha-
BYanbHO-Ni3HaBarbHOI gisNbHOCTI CTYOEHTIB 3 a
[OMOMOrol NPUIMOMIB Ta 3 aBhaHb, siKi CTUMYIIHO-
IOTb KOTHITMBHI MPOLIECU MUCIIEHHS.

MepcnekTnBoo noganbLlUMX AOCHipKEHb Mae
cTath BiANOBIAHO OO0 TEM KOXHOMO KOHKPETHOro
nigpyyHvka niabip ypuBKiB XyAOXHiX TBOpIB, SAKi
CMPUATUMYTb PO3BUTKY KOMNETEHTHOCTI B YNTaH-
Hi B Mexax 3 aJaHol TeMu Ta KPUTUYHOro Muc-
JIeHHS CTYOEHTIB.
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OOOATOK A
The Toughest Guy in Utouf
by Naguib Mahfouz

As evening fell, Boss Bayumi al-Fawwal
left the Husseiniya Police Station clutching a
«caution against vagrancy,» his chest about to
explode with exasperation and rage. He frothed
and foamed as he muttered and snarled until
the sounds built up into a shrill crescendo, crude
and incomprehensible. The gathering roar grew
louder and higher the further he drew away from
the scene of his humiliation, gradually turning
into curses, insults and sheer defamation — all
screamed at the top of his lungs — by the time he
reached King Farouq Square. He kept shaking
his coarse fist in the breeze in threatened
revenge, his eyes like two flaming embers of fury,
when they fell upon a taxi stopped in the square.
He made his way towards it, and the driver —
as though he knew him — swung the door open
for him. Lunging inside, Bayumi threw himself
onto the passenger seat. Seeing that his friend
was seething in revolt, the driver asked what
was upsetting him. Seizing on his question as
a chance to blow off steam, the thug hurled the
citation at him, bellowing in anger, «See how the
high and mighty government treats me?» Hand
on heart, he recited sarcastically, «Don’t you get
it? I've been ordered to find gainful employment
within twenty days — or else they’ll slap me back
in the joint all over again. Will wonders never
cease?» His expression growing more and more
sullen, he shot an evil look from under his heavy
brows. All the while, his grave-faced friend kept
looking back and forth from the gangster’s gloomy
visage to the legal warning stretched between his
fidgeting fingers.

Boss Bayumi’s build was so strong and bold
that one could not pass him by without turning
to stare. True, his shabby appearance and
squalid, threadbare clothes exposed his abject
poverty. Yet his solid frame, broad chest and
massive, flexing muscles flaunted his power
and audacity. The look in his eye and his macho
mannerisms were clearly inspired by vanity and
violence. Those scars etched across his face
and his forehead, along with the traces of a knife-
slash along the front of his throat, all testified
that he rushed eagerly into battles of terrifying
brutality. Hence, when angry, a fearsome silence
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enveloped him that would still the wagging
tongues of taxi drivers’ relatives. With rancorous
wrath, he turned to his friend and wailed, «Me . .
. me — Bayumi al-Fawwal — has the world turned
this much against me?» The matter loomed
larger and larger to him as he pounded his fist
into his palm, his tongue ceaselessly spewing its
menacing imprecations. And they could be more
than just menacing imprecations . . . In the past,
he spoke little when he was angry. Rather, his
ire would wrap itself in even more irritation until
his harsh retribution landed on the head of his
enemy. Now, nothing remained of this past but
memories that floated about from time to time in
his overburdened brain. Then a brilliant light from
the prime of his

own side. All the while he studied their
techniques in combat from close up, filling himself
with the zeal for fighting and acts of derring-do.
He had not even approached lost power and
glory would briefly radiate through the deepening
darkness.

II-Mi’allim («Boss») Bayumi grew up in Utouf.
From his early youth he displayed a natural-born
temerity. He was the pick of the boys that gathered
around the one-eyed top thug, the futuwa who
terrorized the local residents and ran circles
around the forces of law and order. He would sit
facing the crime boss, listening to the tales of his
adventures, observing his battles, and emerging
from the rear-guard of his gang when it rushed
into combat with their rivals from Darrasa or
Husseiniya at the foot of the Mugattam mountain.
In the lap of his gallabeya, rolled and held up
with one hand, he would carry bits of gravel and
chunks of glass, supplying them to the fighters
from his his eighteenth year when his arms
became strong and his muscles massive. He had
a formidable talent in the art of forehead-butting
but also in using the club, the knife, and the chair,
as virtues, granted him preference, treated him
like a brother, and made him his own right well.
He took part in individual battles as well as group
altercations, excelling in them all. His fame as a
fighter spread far and wide, as he went out alone
to confront scores of men with a heart that held no
fear of death. He’d destroy an entire coffeehouse
if the waiter so much as asked him to pay for his
drink. The one-eyed man, admiring these -hand,
sharing his loot and his booty with him. And when
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One Eye died, Bayumi ascended to the futuwa’s
throne, alone. His ambitions scorned any kind of
peace or rest — so he challenged the futuwa of
Husseiniya, and he beat him. Then he took on
the boss of Darrasa, and routed him, too. He
ventured out with his entourage to the district of
Wayli, whose local boss he humbled, trouncing
his gang soundly. His name rang throughout all
those quarters like a warning of a deadly raid, as
the other futuwas surrendered to his superiority.
So potent was he that it was said even the Evil
Eye could not touch him for at least a generation.
He made his headquarters at the Gazelle Cafe in
Khurunfush where he met with his helpers and
his young hangers-on. He forced the rich folks
and the traders, the coffeehouse owners, and
even the Suares Company that owned the tram
lines, to obey him submissively. Whoever balked
at paying what he demanded risked exposing
whatever they owned to utter ruin. This was in
addition to his acts of personal vengeance and
intimidation, as well as his protection of some of
the ladies of the night. Many people courted his
affection by offering him expensive gifts, which he
would accept like one above such things, without
a hint of interest or gratitude.

And so Boss Bayumi lived a satisfying life in
the shade of his own authority, in opulence and
luxury. He wore a gallabeya made of silk, under
a camel-hair cape, over which he wrapped a
costly cashmere mantle. He rode about in a
fancy, gold-daubed carriage drawn by horses
of perfect beauty. Then he fell in love with an
alma — a woman trained in entertaining men
with song, dance and sex — and married her.
His wedding feast was made a party for all the
people in Gamaliya, Utouf and Darrasa together.
The procession was organized by the futuwas
in all the nearby neighborhoods, plus a number
of ex-convicts, parolees and those who were
continually in and out of prison. The nights of this
feast were enlivened by the performances of the
renowned Shaykh Nada, ‘Abd al-Latif al-Banna
and Bamba («Pinkie») Kashr. Afterwards Bayumi
kept rising higher and higher until he reached the
pinnacle of his glory in the elections of 1924 —
in which his sway over many politicians in Egypt
was established. They gave generously to him,
hoping to obtain his backing, haggling over
the votes of his followers and underlings. The
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Gazelle Café witnessed many pashas and beys
sitting with Boss Bayumi al-Fawwal, wooing him
with chatter. He would listen to them attentively
while making himself master over their money.
Yet on the day of the polls, he and his close
companions went to the police stations to vote for
the candidates in the list of Sa’d Zaghloul — who,
of course, opposed that of his corrupted cronies.

From that time on, he would call all these
pashas and beys «imbeciles» — even while
boasting of his contacts with them. Many times
in conversation he would let drop, «Pasha So-
and-So said to me,» or «l said to Pasha Such-
and-Such.»

But those days disappeared. The time that
followed was very cruel, with many grueling
hardships. The futuwas did not grasp that the
police had become fed up with their reign of terror
and were preparing to put paid to their vicious
behavior. They sent a young officer down to
Husseiniya who was peerless in courage, strength
and obduracy in the whole Interior Ministry.

His primary target was Boss Bayumi. He didn’t
bother to challenge him. Nor did he wait until he’d
gathered legal evidence, because he knew no
one would have the nerve to testify against him.
He and his troopers just attacked him suddenly.
They took him to the station where he ordered his
men to beat him savagely. Bayumi was baffled by
such bold aggression against him. All the officers
had to do was to repeat the assault once or twice
until his bravura was broken. So, surrounded by
all his heavily armed soldiers, he kept driving the
futuwa in front of him, slapping him in every alley
along the road, kicking him in front of every coffee
house, bringing the harshest punishment down
on any of his minions that they found. Snapping
out of their reverie — with the knot of fear that had
tied their tongues now loosened — the people
scrambled to the police post to file complaints
against him. Hence the officer found the proof
he had needed. With it, he tossed Boss Bayumi
into the wilderness of prison, to taste the most
disgusting of horrors and torments. As a result,
the fallen futuwa felt the very terrorism that he
himself had inflicted upon others for so long.

He spent several years in confinement. When
he finally got out, he found none of the old futuwas
there to congratulate or even greet him. No one
came to tell him, as they normally would, «Prison
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is for the brave.» Every one of them had gone
his own way. Some were themselves in prison,
while others had moved from Husseiniya. Still
others contented themselves with working for a
living, as people do when trying to survive. He
returned to the world morose and abandoned, his
glory but a painful memory for which no person
consoled him by saying, «May God have mercy,»
as one does to the bereaved. Even his wife grew
tired of his begging and penury, leaving him to
resume her practice of the thespian arts in the
theatres on Muhammad Ali Street. His agonies
ground up his giant, arrogant soul, until its owner
was staggering so much under their weight that
he could not even mouth a word of protest under
the dreaded eyes of the police staring at him from
every side. He languished in this state of worry
and pain until he received the fateful warning
against vagrancy, which gave him the choice
between gainful employment and prison.

In these hours of the worst distress, his mind
was filled with images of his salad days dancing
before his eyes, that were filmed over with angst.
During those trying times, his friend the driver
would watch him slyly as his fingers played with
the warning that caused him so much rage. The
matter remained critical in the driver’'s mind, and
as he turned it over and over in his thoughts, he
swiveled to look at the former futuwa.

«What would you say, Boss,» he asked, «if
| offered you a job that would keep the heat off
your back?»

Bayumi fixed him with a strange look without
saying a word. His silence encouraged his friend
to jump ahead by saying, «First I'll teach you
how to drive a car — it's a racket you can make a
living at. No doubt you’re already an expert on all
the roads here and how to get around on them.
Meanwhile, |1 can get you a spot in the same
garage where | work, on the condition that you
humble yourself enough to be happy with it. So
what do you say, Boss?»

The mi’allim felt no rush of elation, as might
have been expected of one in his situation, simply
because work was the one thing he had never
known. Never important to professional futuwas,
he recoiled from it with instinctive fear. Yet, so
long as labor was his sole salvation from a return
to prison, he was not in a position to turn down
any job. «ls it possible | could be hired for this
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work before the twenty days are up?» he said to
his friend, barely able to conceal his annoyance.

«Without a doubt,» he replied. «You're
missing just one thing, though.»

«What's that?»

«A suit, Boss,» he rejoined. «There’s no way
you can be a professional driver without a suit.
Buy or rent one, or borrow one as you please, but
there’s no choice about having one.»

He thought deeply and seriously about this,
wondering how he could find a suit. That he might
find the elusive object with his friend the driver
or with any of his fellows never occurred to him,
for he knew that all of them owned only the one
suit they always wore. Nevertheless, he did not
despair for he still had the affluent men that not
long ago had wished all evil away from him and
only good things for him. Surely, it wasn’t possible
they would begrudge him an old suitthat, all his life,
the Fates had decreed he would never need. He
stood blocking the doorways of the well-dressed
people that he once knew, politely begging them —
in a language utterly unlike that which they were
used to hearing from him — to give up one old suit
for his sake. But they answered only with endless
excuses. A few pleaded that they owned only one
suit besides the one they had on at the moment.
Another two or three begged off helping him due
to their own straitened conditions, like having too
many children, not to mention the pressure of the
current economic crisis upon their finances. One
man even claimed — with a guilty cough — that his
servant deserved to inherit his old suit. All these
evasions astounded Bayumi.

A fierce anger gripped him as he swore to
himself stubbornly, «So long as a suit will save
me from prison, then I’'m going to get my hands
on one, no matter how dogged | have to be.»

He was trampling aimlessly along one day
when he found himself facing a laundry shop at
the start of Fountain Street. He glanced over it
quickly-and saw that suits were hanging inside.
He stopped and rested his back against a nearby
tree, staring ravenously at the garments crammed
tightly together the way that a starving man eyes
the cuts of meat dangling over a kabab-griller’s
stove. He cased the place carefully, noting that
the drab, darkened shop was located next to a
garage, and behind it was the empty Desert of
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the Aqueduct. Feverish thoughts whirled madly
in his mind — until he arrived at a firm decision.

In the morning the laundry man came to
open his shop and was horrified to find that a
hole had been bashed through its back wall. His
heart thumping, he rushed over to check on his
customers’ clothes.

They were all there — except for one suit. His
surprise was as great as his sense of dismay.

Inany case, Boss Bayumibecame a taxidriver,
after all, and the officer who ran the Husseiniya
police station lost his power over him. For
whatever reason, Bayumi chose far-away Giza to
be the place where he would mainly work, and so
did not bother to dye the suit or otherwise alter it,
as an experienced burglar would have done. Nor
would he have tolerated his regimen of constant
toil, but for the thought of the penitentiary as the
more painful and loathsome alternative. Though
despising it, he contented himself with obeying
people’s shouts and ferrying them about. He
even began to respect those whom in days of old
he had looked down upon with scorn, dismissing
them as fools.

His new life was not uneventful, however.
One day, just before sunset, when he had spent
not quite a month in his job, he was waiting for
customers at his usual spot, when a distinguished-
looking man appeared at the door of the Casino
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il-Fantazio and called him over. Speedily the
Boss hurried to him, leaping from his seat to open
the door for the obviously important gentleman. A
moment passed as he waited for him to get in, but
the man did not move. Mystified, Bayumi looked
at him, only to find that he was staring back at
him in disbelief, or rather, he was gaping at his
suit. The Boss’ heart pounded: he felt like one
who had fallen into a trap. He made to get away,
but the man reached in and grabbed his jacket’s
collar. He pulled it back to read the tailor’s name,
then seized the shocked mi’allim by the arm.

«Stop, you thiefl» he screamed. «Where did
you get this suit?»

He hailed a policeman at the top of his
lungs. Boss Bayumi glared at him as though he
could, without a doubt, have knocked him down
if he wished. Instead, he felt a strange sense
of helplessness and seemed to pass out of
consciousness, all he knew was that the cop had
laid hold of him. Clearly, the luck which had been
his ally of yore had deserted him forever, and he
would again endure the agonies of prison.

Available at: http://www.wordswithoutborders.
org/?lab=The ToughestGuy
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READING LITERARY TEXTS AS A TECHNIQUE TO BUILD CRITICAL
THINKING SKILLS IN LINGUISTICS MAJORS

Nataliia Nesterenko (Ukraine), Olha Drahindav(Ukraine)

Abstract

Background: Radical changes of the present day life challenge the higher educational community to help the
student develop into a personality ready to actively and creatively perceive information, to optimally apply the nec-
essary type of mental activity, to analyze information, to have independent opinion and to defend it, to apply the
acquired knowledge. This research investigates the efficiency of reading literary texts critically with the purpose of
building critical thinking skills of students.

Purpose: The article aims at defining ‘critical thinking, specifying the distinctive features of literary texts the
criteria applied to select the texts to be an effective tool in building critical thinking skills and suggest a sample set
of assignments to help students improve their critical thinking skills. Methodology relies on the critical analysis
of the available research on the topic as well as of the authors’ experience in using literary texts to teach critical
thinking.

Results and discussion: Reading literary text has proved to build students’ critical thinking skills, help de-
velop both personally and professionally. The authors of the article offer a practical set of assignments to build
students’ critical thinking skills through reading literary texts. These tasks are based on the critical thinking model
by Lindsay Clandfield and correspond to the traditional stages resorted to when working with the text (Before
reading, While reading and After reading). Each of the defined stages focuses on utilising some of the six levels
of Bloom’s taxonomy of cognitive learning objectives through activities that promote these cognitive processes.In
further research, it is necessary to experimentally verify the effectiveness of the critical reading of the literary texts
to build critical skills with university language students.

Key words: Critical thinking, literary texts, critical reading.
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»  CrartTi nybnikytoTbCa B aBTOPChKIi peaakuii;

*  OdopMreHHs, CTUIb Ta 3MICT XXypHasny € 06’eKTOM aBTOPCbKOro npaBa i 3axXuLaeTbCsl 3aKo-

* BignosiganbHicTb 3a 3MICT Ta JOCTOBIPHICTb HABEAEHMX OAHUX HECYTb aBTOpW Nyo6nikauin;
* Pepakuis 3anuvwae 3a coboto NpaBo pegaryBaTtu Ta CKOpodyBaTu NOAaHi matepianu;
* Yci cTaTTi ogepkanu No3UTUBHY OLLIHKY HEe3aneXHUX peLeH3eHTIB;

* [lepenpyk po3milleHUX y xXypHani maTepianis JO3BONSETHCA TifbKM 3a MMCbMOBOIO 3rooto pe-
JakKuii.
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