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NEPCNEKTUBU NIHIBOANAAKTUKHA
B CEPEQHIV WWKOJI TA YHIBEPCUTETI

YOK 371.3:811.161.2'243
Onecs Jlro6aweHko (YkpaiHa)
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MapwuHa [Jpauyk (YkpaiHa)
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PO3BUTOK MOBJIEHHEBMX KOMMNETEHLIA YYHIB
B I'TPOBOMY MNMPOEKTI 3 AOCNIAHULBLKUMM BUAAMU OIANBHOCTI:
BIAHOBJIEHHA WKJ1bHOI 3AJNTYYEHOCTI

Y cmammi penpe3eHmogaHo Ou3alH MPOEKMHO20 HaBYaHHSI yKpaiHCbKOI MO8U yYHIi8 cepedHbOi WKOosU,
SKi Maromb cmilkul iHmepec 00 npupodHUYUX ducyunsiiH. Take Hag4aHHs, Ha OyMKY agmopoK, Cripusie WKi-
TbHIU 3any4yeHocmi, nompeby 8 siKili 8id4ysaompb Cy4qacHi WKOJISPI Yyepe3 Kpu3oesi ymosu 3006ymmsi oceimu
8 nocmenidemMidyHOMy cgimi ma 8 YkpaiHi nid yac eitiHu. 3arnpornoHosaHo o6'edHamu 8 rnpPoekmi AocTiOHUUbKI
ma ieposi akmugHocmi 0519 po3eumKy npedMemHoi U MO8HOI epamomHocmi wkonspie. [Jo cmpykmypu rnpoe-
KmHOI disiibHOCmi 8iOHeCeHO MomugauiliHo-nid2omosyuti, 0CniOHUUbKO-aHanimuyYHuUl, KpeamugHO-MO8/1EH-
Hesul, peghrieKCU8HO-0YiH08anbHUU emanu. Anpobauis npoekmy i3 22 yuyHAMU 9 Knacy, KOHMpPOrsibHIi 3axo0u
ma 6ecida dosesnu, Wo po3e'a3aHHs NpuknadHo20 3as0aHHs 3 NMPUPOOHUYUX HayK 8 PObOo8UX, 3MazaibHUX
ma KOHKYpPCHUX ieposux mexHikax dae 3moay 0eg'smuknacHukaMm ornaHysamu crieyianbHy mepMiHOMozito,
800CKOHaIUMu MOBJIEHHS 8 ornucax fiaHowaghmis, mepumopii, gudie pocsiuH ma onucax ousalHepCbKUX Mpo-
rnosuuid 51 obnawmyeaHHs pupodHo20 rpocmopy lidcymkose onumysaHHs ma mecmu rnidmeepdusnu rnpo-
egpec y sukopucmaHHi U miryMadeHHi crieuiarbHOl IEKCUKU, PO38UMOK OfMuUCO8UX MEKCMOMBIPHUX YMIHb
wkosspie, 8id4ymmsi 3a0080s1€HHS 8i0 WIKIIbHOI 3ar1ydeHocmi | KoMaHOHUX ¢hOpM HagYaHHS.

KnrouoBi cnoBa: du3aliH MPOEKMHO20 Hag4YaHHs, yKpaiHcbka Moea, ieposi i AOCTiOHUUbLKI aKkmueHOoCMI,

npupodHUYi HayKu, WKinbHa 3aiy4eHicms, npedmMemHa i MO8Ha 2pamMOmHicmMb.

BcTyn

lNocmaHoeka npob6nemu. OgHUM i3
KIOYOBMX NIiAX0A4iB A0 TryMadeHHs HaBb-
YarnbHOI (aKageMiyHol, LWKINbHOT) 3any4eHo-
CTi € yaBneHHs Npo Hel K Npo HeobXxiaHy
ymMOBYy 3abe3neyvyeHHs SKOCTi OCBiTM Ta
cTanoro OcCBITHbOro noctyny. KnacuyHuin
KOHCTPYKT 3any4eHoCTi OXOMnse Tpu B3ae-
MOMOB'A3aHI CKNagHWKN — KOTHITUBHUK, NO-
BefdiHKoBUM Ta emouinHuin (Fredricks et al.,
2004; Hidi & Renninger, 2019). Came ix
KOMMMEeKCHa B3aeMofid BM3HA4ya€ CTYMiHb
y4acTi yYHs/y4yeHuui B HaB4YanbHOMY Mpo-
ueci. Konu gitn BnaABnAOTb OONMUTAUBICTD,
iHTepec abo HaTXHEeHHs, IXHA HaB4varbHa
AiSNbHICTb CTa€ LinecnpamMoBaHOK Ta Npo-
AYKTUBHOW. HaTtomicTb Hyabra, 6angyxictb
YN He3a[OBOSIEHHA NpuU3BOAATL OO0 3ra-
CaHHA MOTMBAaLii Ta BIACYTHOCTI cTanoro
OCBITHBOIO Nporpecy.

Bpak wkinbHOI 3anydeHocTi (school
engagement) npuseptae gepani bGinbwe
yBarn sik nepegymoBa HU3bKOI MOTMBALT i
3HWXKEHHS HaBYaribHUX OOCArHEeHb LLKONs-
piB. JOCNigHMKM HaronoLwyrTb, LLO 3any4e-
HICTb € ANHAMIYHOI | KOHTEKCTO3aneXHolto,
TOOTO 3gaTHO nocuntoBaTuca abo 3men-
LIyBaTUCS 3arieXHO Bif OCBITHIX yMOB, TUNMIB
[isSiNbHOCTI, B3aeMofii y4HiB Ta nefaroriy-
HUX nigxoais. Came TOMy B MiKHapOOHUX
OOCTIIKEHHAX akTUBHO PO3pobnsatoTbCs iH-
CTPYMEHTU AN4 11 4iarHOCTUKK i NiACUNEHHS
(Fredricks et al., 2011). OcTtaHHi poku cTanm
CEpPMO3HMM BUNPOBYBaAHHAM AN LLKONN SK
y CBITi, TaK i B YKpaiHi. [Mangemis COVID-19
pagukansHO 3MiHUNA CTPYKTYPY LLUKINbHOIo
HaBYaHHS, CNpuUYMHUMNA TpuBani nepioan
anctaHuivHoro dopmaTty (Haddad, 2023).
Lle 3ymMOBMMNO noripweHHss eMoLuiiHOI 3any-
YEHOCTi YYHIB, 3HWXEHHS MoTuBauil Ta
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3pOCTaHHA couianbHOT i3onqauil giten. 3a
AaHUMU OOCNIIKEHHA IHCTUTYTY OCBITU YHI-
BepcuUTEeTCbKOro konemxy JloHooHa, emo-
LiMHMIM 3B'A30K 3i LWKOMOK cepes Nignitkie y
Benukin Bputanii nicna 2020 poky cyTTeBO
3HU3MBCS, @ TaKOX 3HMKIA BMEBHEHICTb Y
TOMYy, WO LWKOMa NiATPUMYE IX MOBCSAKYac
(Jerrim & Kaye, 2025). AHanoriyHi TeHaeHujl
3adikcoBaHo y CLLA: y4Hi, 4ynin po3BUTOK Npu-
naB Ha NaHOeMivyHi poKu, Manu TPyaHoOL 3
NOBEPHEHHSIM 0 OYHOrO HaBYaHHA, OEMOH-
CTpYyBanu HWXYy couiarnbHy perynsuito Ta no-
TpebyBann 6Ginbwe cuTyauin peanbHoi
rpynoBoi B3aemomii, 3BUYHOI AN LUKINbHOMo
cepeposula (Benner et al., 2025).

B YkpaiHi 40 umx rnobanbHUX BUKNUKIB
pojanacss noBHoMacwTabHa BiNHa, SKy
Pocia po3B'asana He nuwe Ha POHTI, a ”
NPOTU UMBINIbHOrO HAaCeneHHs, aiten i
LWKiNbHUX cninbHOT. 3a ganHumu Outayoro
doHay OOH (UNICEF), noHag 1600 ykpa-
THCBKMX LLIKIN NOLKOAXEHO abo 3pyMHOBaHO,
a MiNbNOHM AiTen nepexunu esakyauito,
nepebyBaHHSA y CXOBULLAX Ta Tpusarni nepe-
PBW B HaBYaHHi Yepe3s pociicbki bombapay-
BaHHA (UNICEF, 2025). [lcuxonoro-
neparoriyHi Ta COLUONOriyYHi  JOChiMKEeHHSA
iKCY0OTb BUCOKUN piBEHb CTpPEecy Ta eMo-
LIMHOrO BUCHAaXeHHs1 cepepf YKpPaiHCbKUX
yuuTenis, SKMM OOBOAMTLCS npautoBat y
cxoBuLax abo nig 3BykN CUPEH, a TAaKoX ce-
pen Y4HiB, ANs AKMX LWKiNbHa B3aemMmopgida
cTtana oparMeHTOBaHO, HECMIAHOBAHOH0,
HenepeabayvysaHoto (Nadyukova & Frenzel,
2025; Meshko et al., 2023). Y uux ymoBax
JOYHKUISA LWKOMW Nnonarae He nuiwe B TOMYy,
wob 3abesnevyBaT¥ akageMmiyHi pesyrib-
Tatm, a n y Tomy, Wwob BigHOBMOBATK Bia-
4yyTTa 6e3nekun, CTPYKTypoBaHOCTI ByTTa B
AiTeN Ta JOPOCNUX, HagaBaTn CTUMYnNu pa-
OOCTI Mi3HAHHSA, 3Maro4XKeHHs1 CriflbHNX
cnpas, rapaHTyBaHHS ManbyTHBOrO.

Mi>kHapoHi nporpamHi JOKYMEHTU, npu-
CBSYEHi OCBITi B yMOBax Kpu3, ceig4aTb Npo
Te, Wwo nicnsg naHgemii COVID-19 Ta B cutya-
LiIX BOEHHUX KOHMNIKTIB AiTK B Pi3HUX Kpa-
THaxX MarTb CXOXi OCBITHI NnoTpebu. lNepe-
AYyCiM YYHi NparHyTb NOBEPHEHHS 40 hopM

HaBYaHHS, AKi 3ab6e3nevyoTb M MixXnepco-
HanbHy couianbHy B3aemojilo Ta [alTb
3mory 6paTtu yyacTb B ChifibHUX BMAax Ais-
NbHOCTI, TO6TO AiTM NOTPEeObyITb LUKINBHOI
3any4deHocrTi. 3a pekomeHgauismu UNICEF,
Yy Hag3BMYaMHUX yMOBax [AiTW perynapHo
NOBMHHI NnepebyBaTn B HaB4YanbHOMy cepe-
[oBuLi, B dkomy iMm Byae 3anponoHOBaHO
rpy, rpynoBi 3aBOaHHS, akTUBHE CifKy-
BaHHA Ta [OiarnbHICHE Ni3HaAHHA, agXe ue
gonomMarae M BiJHOBUTWU Big4yTTd HOpMa-
neHocTi Ta 6e3nekn (UNICEF, 2023). MNogi-
GHy nosuuito gemoHcTpye OpraHisauis
O6'egHaHnx Hauin 3 nMTaHb OCBITU, HaYKW |
kynbTypy (UNESCO), HaronoLuyouu, Lo Ans
AiTen, sKi Nepexxmnmn Kpn3osi Noaii, KPUTUYHO
BaXXMBUMM € y4acTb Yy rpyrnoBuX 3axoaax,
cniBnpaus Ta MOXNMBICTb LiaTK CyB'€EKTHO,
3aMiCTb MacmMBHO crpurMaTt iHopmauito 3
oHnanH-gxepen (UNESCO, 2022).
Okpemun akueHT opraHidauil rymasitap-
HOro pearyBaHHsi pobnATb Ha iIrpPoBUX HaB-
yanbHUX MeToauKkax: 3a gaHumm [nobanb-
Horo ocsiTHboro knactepy (GDC) (Global
Education Cluster, 2024), iHTepakTuBHi Ta
iIrpoBi 3aBAaHHSA, CrifibHi NPOEKTU Ta gocnia-
HUUbKI il cnpusaAloTb eMOLinHOMY BiQHOB-
NEHHIO W LWKINbHOI 3anyyYeHoCTi YYHIB.
HocnigpkeHHsa OpraHisauil  €KOHOMIYHOro
cniBpobiTHnyTBa Ta po3sutky (OECD) Ta-
KOX A€MOHCTPYIOTb, LLIO NiCrns TpuBanux ne-
piodiB AUCTaAHUINHOIO HaBYaHHA LWKoONApI
3Ha4HO BinbLuUe LUiHYTb CniBnpaLto, KOMyHi-
Kauito Ta nisHaBanbHO OpieHTOBaHI dhopmun
HaByaHHA (OECD, 2023). CykynHo Ui AaHi
cBigyaTb: CydacHi Aitn noTpebyroTb couianb-
HOI B3aemMofii, irop Ta akTMBHOrO Mi3HaHHSA
K 6a30BUX YMOB SIKICHOrO pO3BMBaNbHOIMO
HaBYaHHS B 4YacW >XOPCTKMX couianbHUX
3MiH. Ha ypokax ykpaiHCbKOI MOBW Ui NOT-
pebn nposaABnATbLCA AK BakaHHA YYHIB
roBOPUTN, B3AEMOAIATK, 3maraTuca, Aocri-
[KyBaTW Ta CTBOPKOBATU MPOEKTHUN NpO-
OYKT. Kpim TOro, BUKOPUCTaHHA
NiIHrBOANAAKTUYHMX TEXHOMOTIN, aganToBa-
HUX ONs  HaBYaHHA Mg 4ac  BiNHWK
(Novosolova, 2022), 3yMOBIIO€ NOCUNEHHS
IHTepecy LUKONAPIB 40 aKTyanlbHOro 3MmiCTy
YPOKIB, XX1BUTb NOTpeby BUKOPUCTOBYBATU
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MOBY ANH PO3B'A3aHHA NPOEKTHUX 3aBAaHb,
KOpUCHMX Ansi CycninbcTBa, 3abesnevye 3a-
AOBOSEHHS Big cnisnpaui i 3Ha4yHO nigcu-
M€ 3aranbHy MOTUBALIKO HaBYaHHS.

Ak nigkpecnioas bpyHep (Bruner, 1996),
HaBYaHHS N MUCMEHHA PO3BUBAOTLCA TOA),
KONW yYHi 3anyyeHi 4O CTBOPEHHS CMUCHIB,
a He [0 MpPOCTOro BiATBOPEHHS HaB4Yanb-
Horo matepiany (p. 84). Binnic 3asHauvae,
WO MO30K YYHIB 3MIHIOETLCA N pPO3BUBA-
€TbCS NiA BNIMBOM LIKABOCTIi, 3aJ0BOMNEHHS
Ta BigYyTTS BMACHOI aKTUBHOCTI B HABYaHHI
(Willis, 2020, p. 112). Obugsa aBTOpM nNia-
KPEeCrnoTb: CMpaBXHE Mi3HAHHA MOXIIMBE
nvwe Tam, e NpUCyTHi eMouinHe i couia-
NbHe 3arnydeHHs Ta pagicTb BigkpuTT4. Ta-
KUM YMHOM MO€EAHAHHA irpoBuX opm
HaBYaHHSA, JOCNIOHNLBLKUX Lifien ypokiB, no-
B'A3aHMX i3 ni3HaBanbHUMKM HTepecammu
LLUKOSIAPIB Y PI3HUX ranys3sx 3HaHb i pisHUMUN
LWKINbHUMM NpegMeTamu, a Takox konabo-
paTMBHaA NPOEKTHA AisNbHICTb BiporigHoO
cTBopunu 6 B YKpaiHi cTany TeHOeHUito Ao
3POCTaHHA LWKINIbHOT 3any4eHOoCTi, eMoLin-
HOI cTabinNbHOCTI y LWKiNbHIA OCBITI 3aranom
Ta MOBHIW OCBITI 30KpemMa.

O2nin0 OocnidxeHb i ny6nikayit.
[lpoekmHe Hag4YyaHHS BW3HAHO BaXXNUBUM
3acob0oM noaonaHHA KPU30BUX Hacniakis
OCBITM CbOrOLEHHS: Y CTBOPEHHI MPOEKTIB
OiTU aKTMBHiLLE BUCMNOBIOKOTL idel, iHilito-
I0Tb Aianor, npauTb B rpynax i 6epyTtb
BiANOBiAarnbHICTb 3a pe3ynbTaT HaB4yasibHOI
[DISANbHOCTI. YYacTb Y NPOEKTHUX 3aBOAHHAX
Ccnpusie OBOSOAIHHIO OMUCOBMMMU, MOSICHIO-
BaNbHUMM Ta apryMeHTaTUBHUMM BMiHHSMMU
(Beckett & Slater, 2019). YkpaiHcbki fo-
cnigHukn, 3okpema KapamaH i ®inoHoBa
(2024), poBoaATh, WO Yy 5-6 KnNacax NPoek-
THi 3aBOaHHA gonomaraloTb KOMMEHCyBaTh
OCBITHI BTpaTW, CNPUYUHEHI KPU30BUMMU
ymMOBaMu, Ta iCTOTHO NIACUMIOKTb HaBya-
NbHY MOTMBALIIO OiTeN Ha ypoKax yKpaiHCb-
KOT MOBM, OCKiflbKM CTBOPIOKOTbL YMOBU ANs
cniBnpaui, NoninoriYHoi KOMyHikauil Ta cTu-
MYMOKTb B HUX MOYYTTS YCMILWHOCTI.

lepoge HagyaHHSI Ha ypoui yKpaiHCbKOI
MOBMW, sike Tenep, 3aBadkn koHuenuii Hosoi

ykpaiHcekol wkonun (HYLW), aktmeBHO Bnpo-
Ba)KYETbCHA B Cy4acHiM LUKOMi, 3a0X04ye
irpOBi Ta IHTEPaKTMBHI NiAX0AW Big NoYaTKo-
BOro A0 npodinbHOro piBHiB, cnpusae gop-
MYBaHHIO NPUPOAHOIr0 MOBHOIO cepenoBu-
Wwa ansa giten. 'pa gae im 3amory npakTuky-
BaTW AianoriyHe 1 noninoriyHe MOBIEHHS,
[ocsralum irpoBux Linen — BUNepeauTw,
nepemMorTu, nogonatn TPyAHOL — Ta BOA-
HOYac po3BMBAE 34aTHICTb CryxaTu, apry-
MEHTyBaTW Ta JOMOBMATUCA B Konabopauii
3 iHWuMK ydacHukamu. 3a CatTtoH—CmiT
(Sutton—Smith, 1997), rpa € yHikanbHUM
coujianbHMM NPOCTOPOM, Y AKOMY LiTU MO-
XyTb [JOcCnigKyBaTu CBIiT i CTBOplOBaTH,
xo4ya O HeHapgoBro, "6Ginbl cnpaBeanusy
peanbHiCTb, A€ KOXEH € PIBHUM i LiHHUM
ydyacHukom" (p. 231). IrpoBa AisnbHICTb —
30KpeMa y KoonepaTuBHUX Ta 3MarasbHUX 1i
dopmMax — CyTTEBO MiACUITIOE MOBIIEHHEBY
aKTUBHICTb YYHIB. Y mnipoueci rpu LWkonapi
yacTiwe iHIYilTL rpynoBe CrifikyBaHHS,
BUCIOBIOIOTL BMACHIi igei, cnisnpautoTb
abo 3maralTbCs, WO MPUPOOHO MOCUME
IXHE eMouiHe 3any4YeHHs Yy HaBYarbHUN
npouec. EkcnepuMeHTanbHUM LINSIXOM BU-
3HayeHo, WO irpoBi 3aBAAHHA CNPUSAIOTL ak-
TUBHILLOMY BUKOPUCTAHHIO OOWHMLb MOBU
Ta NoKpaLleHHIO KOMYHIKaTUBHUX pe3ynbTa-
TiB yyHiB (Bado & Franklin, 2014), a 3amara-
NbHI N KOoMepaTuBHI cTpaTerii B OCBITHIX
irpax CTUMYNIOKTb Y4YHIB 40 TICHIWOI couia-
neHoi B3aemogii (Herbst, 2015).

Ule ogHum iHCTpyMeHTOM akTuBisauil
MOBIEHHEBOI B3aeMogil Aiten € 00CIiOHUUbLKI
3as0aHHSs B NpoLeci HaB4YaHHA MOBW. Y npo-
Leci IXHbOro po3B'A3aHHS LUKONSAPI BUKOPU-
CTOBYHOTb BepbanbHi 3acobu ansa posgymy,
OnuCy SBULL, TEOPIN, BUHAXOAiB, A8 OLiHIO-
BaHHSA BNNUBY pe3ynbTaTiB HAYKOBUX JOCHI-
[>KEeHb M0ACTBA Ha SAKICTb XUTTS, HayKOBUN
nporpec, OyXOBHUA PO3BUTOK CyCMiNbCTBA.
[ocnigHnubKi akTUBHOCTI — CMIOCTEPEXKEHHS,
aHarnis, NopiBHAHHSA, y3aranbHEHHS, OLiHIO-
BaHHA W aprymMeHTyBaHHA — MNPUPOAHO
cnpusie  36iNbLUEHHIO 1XHBOIMO CIIOBHUKA
Aiten, popmMyBaHHIO HABNYOK YCHOroO W Nu-
CEMHOro MOBMEHHSA. BnpaBHe MOBMEHHS
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cTa€e HeobXigHUM IHCTPYMEHTOM A1is Nosic-
HEeHHA N 3axucty BnacHux igen (Council of
Europe, 2015).

Micnsa pokiB naHAeMil Ta BiHK Ui igei Ha-
ByBatoTb 0COBNMBOI akTyanbHOCTI ANSA YK-
paiHCbKOI WKonu. [iTn nparHyTb He nuwie
BiOgBiQyBaTW ypoku, a v BigvyyBaTu cebe aB-
TOpamMu NPOEKTHUX pilleHb, BUHAXIgQHUKaMKU
N aKTUBHMMW Yy4aCHWKaMW KOMYHIKauil B
knaci. Came ToMy noegHaHHA rpu, 4ocnigHW-
LbKMX NPaKTUK | NPOEKTHOI OiANbHOCTI B HaB-
YaHHI YKpaiHCbKOI MOBMW CTBOPOE YHiKarbHi
YMOBW AN PO3BUTKY MOBHOI OCOBMCTOCTI,
34aTHOI BNAMBATK HA KPM30BE CepeaoBuLLE.
[na uboro WKonsapi He NPOCTO ONAaHOBYHOTb
MOBHI 3HAHHSI, a NPOXNBaOTb JOCBIA aKTUB-
HOro Mi3HaHHA, cnisnpadi, TBOPYOCTI W Bia-
HOBMEHHS BHYTPILUHBbOI CTINKOCTI.

CyyacHi pocnimkeHHa nigTBepaXyOTb,
WO Ui hopmm gianbHocTi (irposi, gocnigHu-
UbKi, MPOEKTHI) CNpuUalDTb (OPMYBaHHIO
npegmeTHol  rpamoTHocTi  (disciplinary
literacy) — ymiHHS npauoBaTy 3 MOBOK K
iHCTPYMEHTOM OCMMUCIEHHSA MNPEegMETHOro
3MicTy. B cyyacHux nigxogax Ao HaBYaHHS
PiAHOT MOBM Lie NOHATTA OTPMMYE crneuni-
YHi iHTeprnpeTauii: 30KpemMa OXOrse Yun-
TaHHA pPIigQHOKD MOBOK NPUPOAHUYMX |
MaTeMaTUYHUX TEKCTIB, POPMYBaHHA YMiHb
NOSICHIOBaTK, 4OBOAUTU N POBUTM BUCHOBKM
y npeaMeTHUX KoHTekcTax (Shanahan &
Shanahan, 2008).

Taki mMogeni Bxe [OaBHO BMNPOBaOXY-
t0TbCA B OCBITI PiHNaHAiT Ta Benukol bputa-
Hil. Y ®iHNangil HauioHanbHWUW cTaHgapT
(Finnish National Board of Education, 2016)
BM3HaA4ya€e pigHy MOBY SIK MOBY HaBYaHHS,
HayKuM 1 Ni3HaHHA. YYHi BUKOHYIOTb MiKAOUC-
UunNiHapHi NPOEKTU Ha Yypokax (PIHCLKOI,
npauroym 3 maTtepianamm npMpoaHUYoro,
couianbHOro Ta KynbTypOsoriYyHOro 3MmicTy.
Lle daktnuHo € apgantauieto nigxoais CLIL
A0 HaBYaHHSA PigHOI MOBM ANS BUKOHAHHSA
YYHAMU MDKNpeaMeTHUX 3ashaHb. Y Benu-
Kin BpuTaHil Ha ypokax aHrmincbkoli MOBU
NMOLUMPEHI HAayKOBO OpPIEHTOBaHI MPOEKTU
(science—based projects). LLkonspi cTBopto-
IOTb TEKCTW, NMPOBOAATbL MiHIQOCNIOXKEHHS,
OMNUCYIOTb NpoLecK Ta aeuLLa, 6epyTb yyacTb

y KonabopaTuBHMX YNTAHHSIX HAyKOBUX TEKC-
TiB | TAKUM YMHOM OMAHOBYIOTb MOBY, 30aTHY
obcnyroByBaTh NOTPEOU HayKM i CycninbHOro
xutTa (Pearson et al., 2010).

Y ueHTpi umx nigxonis — yCBiAOMIEHHS
TOro, WO MOBa € YHiBepcarnbHUM IHCTpyMe-
HTOM Ni3HaHHS B HEMOBHMX rany3sx 3HaHb.
MnTaHHA B3aEMO3B'A3KY MK MOBHOK 2pa-
momHicmio (language literacy) Ta npedme-
mHoro epamomuicmio (disciplinary literacy)
04YeBMAHO MOTPebye WMPLIOro O6rpyHTY-
BaHHS, KONW NOETbCA NPO OMU3alH MPOEKTY
O5151 OBOSNOAIHHA MOBOK TUX YYHIB, SKi Ljika-
BNATbCA npeamMeTaMmn nNpupoaHn4yo—maTe-
MaTU4YHOro Npointo. Y HayKoBiu nitepaTypi
CTBEPXKYETLCA: YCNiX Y 3aCBOEHHI Npeame-
THUX 3HaHb 3HAYHOKO MIPOIO 3anexuTb Big
TOrO, HacCKifbKN B Y4YHS/y4eHWULi PO3BUHEHI
MOBIEHHEBI KOMMETEHLiT — YMiHHA YuTaTH,
OCMMUCIIIOBATMK TEKCT, TpaHCOpMyBaTH TeK-
CTW 3arnexHo Bi4 MeTU BUCNOBIIOBaHHS,
aHanisyBaTu Ta CTBOPKOBATU TEKCT BiAMNOBI-
OHOro XaHpy 1 cknagHocTi. CBO€E Yeproto,
3aHYpPEeHHs B 3MICT HayKOBOI iHdopMaluii,
SIKOKO OMepYyTh LLKONAPI Ha ypokax Bionorii,
XiMiT, Pi3NKM CTUMYNIOE PO3BUTOK IXHIX MO-
BNEHHEBMX KOMNeTeHUin. Tomy npeameTHy
Ta MOBHY rpPamMOTHOCTI BaXMBO pPO3rns-
JaTu §K CKnagHuWKM OAHOro rnpouecy ni-
3HaHHs. lNipcoH Ta cnisaBTopKn (Pearson et
al., 2010) nepekoHaHi, WO HaykoBe MMC-
NeHHa HemoxnmBe 6e3 MOBHOI AisiNbHOCTI,
afXe XoOHa nwAuHa He CrpoMOoXHa
NPOCTO 3anTn Ao nabopaTtopii 1 no4aTn ekc-
nepumeHT 6e3 onopu Ha TEKCT y nonepea-
HbOMY [OOCBIOi — IHCTPYKLUitO, onuc moaen,
BMCHOBKW [OCHIIXXEHHS, CNOBHUKMK, BIACHI
TeopeTuyHi y3aranoHeHHs (Pearson et al.,
2010). Y ubOMy CEHCi YNTaHHS € HEOBXiAHO
YMOBOK HAyKOBOro nisHaHHda. BopgHo4dac
came npakTuka OnaHyBaHHA HEMOBHOIO
npeamMeTa po3BMBAE MOBHY NPaMOTHICTb: Ha
ypoKax npupoaHUYo-MaTemMaTU4HOro crnps-
MYBaHHS LUKONSAPI TPEHYTbCS OnMCyBaTu
NPpUPOAHI aBMLWA, hopmynoBaTth rinoTesu,
npautoBaTtyn 3 rpadikamn n Tabnuuamm,
CTBOpPIOBATU MUCbLMOBI MOSICHEHHA HayKo-
BUX (pakTiB Ta gobupaTn aprymeHTn ans
ANCKyCiT Npo cnoci® po3B's3aHHA HayKOBOI
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npo6nemu, Lo NPSIMO BMNSIMBAE HA PO3BUTOK
TXHIX MOBHMUX yMiHb. Ha aymky llipcoHa Ta
cniBaBTopiB (Pearson et al., 2010), npegme-
THa rPaMOTHICTb — Lie 30aTHICTb Y4YHA npa-
LroBaTK 3 MOBOIO Tak, SIK MpautooTb haxisLi
NneBHOI NpeaAMETHOI ranysi, a Taka 34aTHICTb
opMyeTLCA cCame Yepe3d MOBHY LiANbHICTb

Yy HAaYKOBOMY KOHTEKCTi Ha LLUKINIbHUX YypOKaXx.

CwuHeprito MiXk MOBHOI i HayKOBOIO rpa-
MOTHICTIO (B KENCI OCBITU AOpOCNUX) NigTBe-
pavnn Kappexo i PanHxapty (Carrejo &
Reinhartz, 2012) i 3okpema npogeMoHCTpy-
Banu, WO BOHA iCHYE MK BUBYEHHSIM Npu-
POOHMYMX HAyK Ta BMBYEHHSM MOBW, a
30arayeHHst HayKOBMX 3HaHb CTUMYIIHOE Ha-
OyTTa MOBHOI rpaMoTHOCTI. ®aHr i Lnenne-
rpenn (Fang & Schleppegrell, 2010)
HaronoLwyTb, WO ONaHyBaHHS npeameT-
HUX OUCUMUNIIH B CepenHin LUKONi BUMarae
BiI Y4YHIB MOCTINHOrO OHOBJIEHHA MOBHUX
YMiHb, OCKIiflbKW B KOXHOI rasnysi 3HaHb €
CBOI OCOONMBOCTI BWKOPUCTAHHA MOBMW.
Tomy nignitkun, wo6 ycniwHo npautoBatn 3
HaBYanbHUMKM TEKCTaMn 3 NPUPOAHNYMX
HayK, iCTOpii Yn MaTemMaTuKu, NOBUHHI He
TiNbKW 3acCBOKOBATU 3MICT crnevjianbHUX Tek-
CTiB, a 1 yCBigOMIIIOBATH, SIKi MOBHi 3acobu
BUKOPUCTAHO AS151 NOro BTINEHHSA B TEKCTaX.
ABTOpM aHani3yloTb XapakTepHi ocobnmneo-
CTi MOBW B Pi3HUX NpegMeTHUX ranys3sx i no-
KasyloTb, LLO CKNagHICTb LUKIbHUX TEKCTIB
4acTO 3ymOBrieHa came iXHIMM MOBHMMMU
BNaCTUBOCTAMM — aBCTPAKTHICTIO 3MICTY BU-
CNOBMEHHS, LWiNbHICTIO iHopMmauil B pe-
YeHHi, cneunmiYHO TEepPMIHOSMOrIE YK
HENPO30pPUMU JIOFYHNUMIN 3B'A3KaMKn MiX Te-
KCTOBMMMW YaCTUHaAMMW.

[opaTkoBi [OKasn B3aEMO3YMOBIIEHHS
npeaMeTHOl Ta MOBHOI FPaMOTHOCTI Haaa-
toTb ToHr Ta cniBaBTopu (Tong et al., 2014),
SKi NOPIBHIOKTL OB MoAeni HaByanbHUX
NPaKTUK: HABYaHHS YMTaHHS ONA PO3YMiHHS
HaYKOBOro TEKCTY OKPEMOro NpupoOaHUYOro
npeameTa (Learning— to— Read); unTaHHsA
HaYKOBOrO TEKCTY AN HaBYaHHA MOBIIEHHIO
B HaykoBoMy cTuni (Reading— to— Learn). B
000X BuNagkax Yy4Hi NPOAEMOHCTpyBanu
CYTTEBMWIM NpOrpec i npegMeTHOI rpaMOTHO-

CTi, i MOBHOI. Y4Hi Kpalle aHanidyBanu Tek-
CTW, po3LIMplOBanM CMOBHMKOBUI 3anac, a
TaKoX rnmobLie po3yminmn HayKoBi KOHLEnL,,
KON TEKCTOBi, MOBHi 1 norivyHi onepaduii
6ynu o6'eaHaHi y eguHOMY 3aBAaHHI.

OTxe, gna Toro Wwob ocMUCnNUTU CKna-
OHe HayKoBe MOHATTS, HaBYNTUCH MOAEN!o-
BaTU 4BULWA YU iHTepnpeTyBaTu [JaHi
CTaTUCTUKK, LLUKONAPI MOBUHHI MaTtn gocTa-
THIi MOBHi KOMMNETEHLiT YNTaHHSA, aHanisy
MMCbMa, OCKiNbKM 36epexeHHs HayKOBOIT iH-
dopmauii 3aranom BigdyBaeTbLCS Y TEKCTO-
BMX popmax. 3 iHworo 60Ky, HayKoBi AaHi,
BTifNEHI B TEKCTOBUX 3paskax, € CTUMynamm
OO0CArHEHHA MOBHOI rPaMOTHOCTI: Y4YHi HaBYa-
tOTbCS1 CTBOPIOBATU apryMeHTOBaHI NOACHEH-
HSl, BUKOPUCTOBYBATW MNpaBusibHi hopmyIrito-
BaHHSA, BXMBATU cneuianbHy JEeKCuKy, Lwob
36epert HaykoBy TOYHICTb i BiOMNOBIQHICTb
MOBMEHHS 0O NPegMeTHUX 3HaHb. Tomy
CTPYKTypa MNPOEKTHOI AiANbHOCTI | An3anH
NMPOEKTHOrO HaBYaHHS MOBWHHI BignosigaTn
Linam popmyBaHHs 060X TMNiB rPaMOTHOCTI:
MOBHa 3abe3snevye aitam 4octyn Ao npegme-
THUX 3HaHb, TOAi K NpegMeTHa (PopMye KO-
pensauito MK YXXMBaHHAM MOBHUX OOUHULb
i 3MICTOM HayKOBOIO TEKCTY.

Mema cmammi — npegctasuTt Ta anpo-
BGyBaTn An3anH NPOEKTHOIO HaBYaHHS yKpa-
THCbKOT MOBW Y Knaci, e 4iTn NposaBnsalTb
iHTepec [0 NpUPOAHUYO-MaTeEMATUYHUX
npeaMeTiB. 3ae0aHHST.

e OXapaKTepuayBaTu CTPYKTYpPY MNPOEKT-
HOI AiSiNbHOCTI, sIka BNSMBa€E Ha PO3BUTOK
npeaMeTHOT rPaMOTHOCTI YYHIB Ta IXHiX OK-
peEMUX MOBMIEHHEBUX KOMMETKHLIN;

e 3'acyBaT  BM/MB TMPOEKTHOIO HaB.-
YaHHA Ha OPMYyBaHHSA TEPMIHOMOrYHOI
KOMMeTEeHLUIl YYHIB Ta yKpalHCbLKOro Ormco-
BOro MOBJIEHHS;

e OKPECnUTN MOBMEHHEBI TPYAHOLL, SKi Big-
YyNW LIKONAPI Nig Yac NPOEKTHOT AisanbHOCTI;

e 3'AcyBaTN CyO'€KTUBHI BPaXXEHHSA YYHIB
BiJ] y4acTi B irpoOBOMY MPOEKTI 3 AOCMIOHULb-
KUMW BuOamu OinbHOCTI Ha ypokax ykpa-
THCbKOI MOBM Ta 3aQ0BONIEHHS NOTped
LUKINbHOT 3any4eHOoCTi.
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MeToponoria gocnigkeHHs

MeToaonoriyHMMM  NOMOXEHHAMWU, Ha
AKUX FPYHTYETbCA [OOCHIOXKEHHS, € TBep-
PKEHHS Npo Te:

e L0 Byab-sika rpa € MOTEHUINHO rPoH
Ansl HaBYaHHSA MOBU: "any game is a poten-
tial language teaching game" (Palmer &
Rodgers, 1983, p. 2);

e LI0 NPOEKTHE HaBYaHHA 3arlyvyac y4HiB
A0 konabopaTMBHOIMO POSIbOBOrO MOLUYKY,
Ae HaB4YaHHsS BiabyBaeTbCca y CniflbHOMY
pocnigpxkeHHi: "PBL engages students in
collaborative, role-based inquiry where
learning emerges  through shared
investigation" (Bell, 2010, p. 42). Aun3anH
NPOEKTY CTBOPEHO Ha 3acajax CyyacHUX
nigxoAis 4O IHTerpoBaHOro HaB4YaHHS MOBU
N npegmeTa, Y SIKUX MOBIEHHS po3rnsaga-
€TbCS 5K IHCTPYMEHT HayKOBOro Ni3HaHHS.

[o anpobauii npoekty ©yno 3any4eHo
22 yyHi 9 «knacy OnopHoro 3aknagy
"YyTiscbka 3OLL I-1ll ctyneHis" MonTtaBcbKol
obnacTi, siki B nonepeaHix 6ecigax 3 yunte-
NaAMM BU3Hanu iHTepec Ao reorpadii, 6iono-
rii, disvkun i BuaABnAnu 6axkaHHs HaB4aTUCS
aani 3a ummu npodpinamu. dopmat NpoekTy
Oyno ctBopeHo y xpoHotoni: 20-TM XBuU-
NIMHHE O3HAMOMIIEHHS LLKOSAPIB i3 MaTepi-
anom MPOEKTHOrO HaBYaHHA Ta NpaBunamu
y4acTi HanpukiHUi nonepegHbOoro Ypoky yk-
paiHCLKOT MOBW, LLIO BKIIKOYAro KOPOTKY Aiar-
HOCTUYHY BMpaBy 3 HAyKOBOrO CTUMIO
(UnTaHHA ypuBKa TEKCTy NpO r'pyHTOYTBO-
PEHHSA, BUNUCYBaAHHA TEPMIHIB | CKIagaHHs 3
HAMW CKNaflHUX peYyeHb); ABa CrapeHi Ypoku
ykpaiHcbkoi MoBum (90 XBUNKH), Ha KX Byno
npoBeaeHO A0- Ta NiCNATECTOBE OLHIOBaAHHSA
OMNNCOBMX YMiHb | TEPMIHOSOrYHOT rPaMOTHO-
CTi YYHIB; ONUTYBaHHSA, Ke OiTM BUKOHYBanu
Baoma (Google Form), Ta 6eciga aBTopoK i3
YYHAMU (45 XB BUXOBHOI rOOUHN).

Lle mano 3mory peanisyBaTtu BCi irpoBi Ta
AOCNIOHMLBKI aKTUBHOCTI, NMPOBECTU KOHT-
ponbHi 3axoau Ta opraHidyBatn pedriekcu-
BHe 0broBopeHHsA. MeToto anpobadii 6yno
nepeBipuUTn, K BNAMBAE MPOEKTHA AissNb-
HICTb Ha PO3BUTOK OMUCOBUX | TEPMIHOMO-
rYHMX KOMNEeTeHUin aes'aTuknacHukie. [o

10

HaBYanbHO-IrPOBOro Martepiany,
HOro aBToOpKamMu CcTaTTi YBIALLNK:
e 3reHepoBaHe 3a gonomoroto LI 306pa-
XEHHSA BuUragaHoro "6abycuHOro mMaeTky 3
Teputopieto" (JopaTtok A), ake crnyrysano
Bi3yasnibHOK ONOPOK NPOEKTHOI AiANbHOCTI;

e CXemMa TepuTopil i3 NO3HAYEeHHSM 30H
NMOHMXEHHS Ta BUCOTHOCTI Nangwadry, mMo-
XIMBUX NPOONEMHUX AINSHOK TepuTopii
(dopatok B);

e BU3HAYEHHS POSiel Ta KapTKM 3aBOaHb
AN1s TPbOX KOMaHA: KniMaTororiB Ta rigposio-
riB, €KororiB Ta rpyHTO3HaBLiB, NaHgwadgT-
HUX an3arHepiB Ta boTaHikiB (JogaTok B);

e LWabnoHwu rnocapiie gns dikcauii Tepmi-
Horori4yHoi/cneuianbHOI NTEKCUKU;

e IHCTPYKUIT A0 YYHIBCbKMX Npe3eHTaLin
Ta nnaH pednekcil.

Posnogain Ha npodecinHi poni 6yno 3ainc-
HEHO aBTopKamu 3a acuctyBaHHA T. [lornosol
— BUNTENBKN YKPaAIHCLKOI MOBM (NegaroriyHnim
ctax 30 pokiB) Ta 3a JONOMOIOH iHTEPaKTUB-
Horo "Koneca ¢opTyHn", Wo Bignosigano pe-
KOMeHOaUisM LWoA0 BUKOPUCTAHHS irpoBUX
TEXHIK 41151 NOCUEHHS MOTMBALiI Ta BiguyTTS
3anydeHocTi (Deterding et al., 2011). lMicns
xepebkyBaHHA KOXXHa KOMaHAa OoTpuMyBana
CBIill MaKeT MaTepiarnis i npocyBanacs 3a Bnac-
HOK TPaEKTOPIE AOCNIAHNLBKNX aKTUBHOC-
Ten: Knimatonoru-rigponorn  npautoBanv
3 YABHMMU KMiMaTUMHUMKW NapameTpamMu W
BOAHUM PEXUMOM, EKOSOru-r'pyHTO3HaBL,i — 3
penbeom i FpyHTamu, AM3anHepu-60TaHikm —
3 (pyHKLOHaNbHMM 30HYBaHHSAM Ta JOBOpoOM
POCINH.

BaxnvBnm enemMeHTOM An3anHy NPOEKTY
CcTano CTBOPEHHSA YYHIBCbKMX rriocapiib.
LLlabnoHwn, nigrotosneni B Canva, Mmictunm
nuule 3aronoBoK i CTPYKTYPY CTOPIHKK, a Ha-
NMOBHEHHS YYHi CTBOpPKOBaNu CaMOCTINHO.
[ns 3'acyBaHHA CTaHy OMNUCOBUX YMiHb Ta
TEPMIHOMNOriYHOI rpamMoTHOCTI Byno 3acTto-
COBaHO [OMPOEKTHUN Ta NICNANPOEKTHUN
TeCTU i3 TpbOMa 3aBOaHHAMU:

1. NnpounTaBLKN TEKCT, onucatn (5-7 pe-
YeHb) 0COBMMBOCTI NPUPOLHOrO ABULLIA YK
dakTy, Npo WO NAETbCS B TEKCTI;

2. Bubpatn 3 TEKCTYy TepMiHM BIOMNOBIAHO
00 ranysi 3HaHb (6oTaHiku, reorpadii, isnkn);

3. CaMOCTINHO TNYMaYnUTN TEPMIHU 3 TEKCTY.

cTBOpE-
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MakcumanbHa KinbkicTe 6aniB  cTaHo-
Buna 10: no 5 6anie 3a NUCbMOBUI ONUC
(KpuTepil: NOriYHICTb i 3B'A3HICTb, NOBHOTA |
KOMMNO3uuinHa LiniCHICTb, AOPEYHICTb MOB-
HUX 3acobiB, MOBHA rpaMOTHICTb, KpeaTuBs-
HIiCTb) Ta pobOTYy 3 TEPMiHAMK (CEMaHTMYHA
KOPEKTHICTb TNyMayeHHA TepMiHa, MOBHa
rPaMOTHICTb THyMayeHHs TepMiHa, KOopek-
THE BXMWBaHHA TEPMiHa B peYeHHi, BianoBi-
OHICTb TepMiHa ranysi 3HaHb, KiNnbKiCTb
CNOBHMKOBUX O0auHMUb). OuiHIOBaHHA 34iK-
CHIoBarnocs aBTopkamu ctatrTi. [licna 3aBse-
PLUEHHS NPOEKTY 3 YYHAMM BYno npoBeaeHO
Oecigy-pednekcito Ta OHNanH-oNUTYBaHHS
(Google form), cnpamoBaHe Ha cpikcaLito:

e IXHbOrO CTaBIIeHHA 00 dopMaTy 3aHATTS;

e Cy6'€KTMBHOI OLLIHKM MOBHUX TPYAHOLLIB;

e BiJYyTTS BrlacHOI BNEBHEHOCTI Yy pO3B'-
s13aHHI NpuKnagHoi npobnemMn Ha OCHOBI
3HaHb NPUPOAHNYNX NPEAMETIB;

e CaMOOL|iHIOBAHHSA MOBHUX KOMMNETEHLIN
Ta TUX YNHHUKIB, SIKi HA HUX YNIMHYNU Nig
yac poboTK B NPOEKTI;

e FOTOBHOCTI 6paTh y4acTb Yy NO4IGHUX iH-
TerpoBaHux irpax y ManbyTHboMy;

e BpaXXeHb BiJ LWKINbHOMO 3anyyeHHs

(Jogatok 1).

PucyHok 1

CyKynHicTb KinbkicHUX paHux (6anie) i
AKICHUX AaHuX (BignoBigen B ONUTYBaHHI Ta
KOMeHTapiB Ta BpaXKeHb LLKONSAPIB, BUCIOB-
neHux nig vyac pednekcusHoi decign) ganu
3MOry aBTopkaMm iHTeprnpeTyBaTu pesysib-
TaTtu OOCNIOKEHHS.

Pe3ynbTaTty gocnigxeHHs

Ta 0GroBopeHHs

[un3anH NpoekTy nianopsiakoBaHO Kiflb-
KOM ANOAaKTUYHUM LinsiM: 3acTtocyBaTtu ge-
Kifbka irpoBMX TakKTUK Ta AOCNIgHULUbBKI
aKTUBHOCTI, 30KpemMa aHania cxem, AaHux
Npo TEPUTOPID, BMU3HAYEHHS KMiMaTUYHUX
yMOB Ta ocobnueocTen rigpoob'ekTiB; CTn-
MynoBaTM TryMayeHHss TEPMIHIB | BXu-
BaHHA cneuianbHOT NEKCUKN, opmMysaTu
rPaMOTHICTb BXMBaHHS TEPMIHIB Ta ONucy-
BaHHSA YKPaiHCbKOK MOBOK CTaHy Mpupoa-
HUX OO'eKkTiB, BWAIB POCMWH, TPYHTY,
NPUPOLHOro CcepeaoBuLLa; CrpuUsTM emo-
LiMHIN Ta couianbHin 3any4eHoCTi BCiX yya-
CHUKIB NPOEKTHOI AisnbHoOCTi (puc. 1)

CTpyKTypa NPOEKTHOI AiiNIbHOCTI OXOMSE
4OTMPM eTann: MOTUBALINHO-MIArOTOBYNN,
JOCniAHNLBbKO-aHaNn TU4HUN, KpeaTuBHO-
MOBJIEHHEBUN, pedrIEKCNBHO-OLHIOBANb-
HWU (puc. 2).

lMpoekmHe Hag4YaHHS yKpaiHCbKOI Mo8U 3 AOCTIOHUULKUMU ma i2po8UMU aKkmueHOCmsIMU
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PucyHok 2
Emanu npoekmHo20 Hag4aHHs

JocniaHuubko-
aHaniTM4Hum

MoTuBauinHo-
niaroToBYnn

[ JoL

Jol

KpeaTtusHo-
MOBJIEHHEBUI

PedhnekcmeHo-
OLiHIOBanbHUM

Jol J

MomuseauitiHo-nidcomos4yuli  eman
pO3MnoYaBCsl  HamnpuKiHui  nonepegHbLoro
Yypoky (20 xBunuH) 3 Temun "Po3BUTOK MOB-
neHHs. Haykosuun ctune". [ina giarHOCTUKM
No4YaTKOBOrO PiBHA ONUCOBUX Ta TEPMIHOSO-
MYHUX YMiHb Yy4HAM Byno 3anponoHOBaHO:
npoynMTaTn pparMeHT HayKoBOrO TEKCTY
Nnpo rpyHTOYTBOPEHHSA, onnucaTu Ui npouecu
(300 cniB) i Bunucatn cneujanbHi TepMiHK
Ta BUTNyMayunTK iX. 3a CnocTtepexeHHAMMU
aBTOpPOK, peakuis OeB'dTUKIACHUKIB Ha 3a-
BOaHHA 6yna mnsisoto. Onucu Mictmnu iH-
dhopmauito Npo KOonip Ta LWiSbHICTb IPYHTY,
AiTM nepenucann He3HanoMmi crioea (2ymyc,
erosil, 20pU30HM), He BIQHOCAYN X 0 ne-
BHOI ranyasi (¢piduka rpyHmis, Ximisi rpyHmise,
mopgpornoeis rpyHmis), i 6yno nvwe Tpu
cnpobu TryMmaynTn 3Ha4YeHHs TePMIiHIB — Oi-
NbLWiCTb AiTeN He 3Morfa BUTIyMaynTun Te-
pMiHW. Ha 3anuTaHHs BuYMTenbkn "Hasiwo
NOTPIGHI Ui TepMIHW Y XUTTI?", WKONApPI Bia-
nosiganu: "wo6 3HaTtu Oionori", "wWob
cknactn HMT" abo He gaBanu Bignosigi. Ha
AYMKY BUMTENbKN YYHI HE BOSOAITL npea-
METHOK TEPMIHOMNOriel OOCTaTHbO, LWO6
onepysaTu HE Yy NPeaAMETHOMY MOBIIEHHI.
Y noyaTkoBin asi MPOEKTHOrO HaBYaHHS
LKkonsapam 6yno NnpeacTaBreHo irpoBe: Y4Hi
oTpumanu nuct Big 6abyci—knieHTkn, ska
NpPOCUTb 4OMOMOrK B obnaluTyBaHHI Tepu-
Topii cBoro maetky. LLlo6 cTtBoputn edekT
peanbHOro 3aMOBJIEHHS, aBTOPKM MigroTy-
Banu BidyarnbHy onopy — 306paxxeHHs 3aHe-
AbaHoro noagip's  6abycuHoro  MaeTtky
(dopaTok A) Ta 3anponoHyBanu LKonspam
npoYnTaTn TEKCT NUCTa—3BEPHEHHSA 3 MpPO-
XaHHAM HagaTu npodyecinHi pekomeHaauii
wono 6naroyctpow AainaHkn. Cnoctepe-
YXEHHS aBTOPOK CBigYNTbL: irPOBa aKTUBHICTb
npuasena 4o Toro, Wo AiTK nepeTBopunmcs
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Ha 3auikaBrneHunx "dpaxisuis". 3amicTb nu-
TaHb NPO BUMOIrN 3aBOaHHA Ha KwTanT
"A ue Oyage ouiHioBaTMCA?", Y4Hi noyanu
CTaBUTM 3MICTOBHI pobodi 3anuTaHHsa: "Ak
noainumocst Ha komaHgu?", "Akun oromkeT
y 6abyci?", "4n MoXHa 3MiHUTK NnaH Tepu-
TOpiT?". ABTOpPKM [HTEPNpPEeTyTb LUe $£K
NMOCUIEHHA BHYTPILWHBOT MOTMBaUIl AeB's-
TUKNACHWUKIB, TXHbOI Ni3HaBanbHOI 1 eMOoLin-
HOT 3any4eHOCTi.

Ha docnidHuybko-aHanimuyHomy emarni
BinOyBaBcsa aHani3 cneuianbHoi iHopma-
uii. Ha noyatky crnapeHoro ypoky (90 xBu-
NWH) AOiTM iHAMBIQyanbHO BUKOHANM TecT,
AKWA OaB 3MOry aBTopkKamu 3adyikcyBaTtu
BUXIQHWI piBEHb ONUCOBUX YMiHb | TEPMIHO-
NOrivyHoT rpaMoTHOCTI. Po3noain komaHaHnX
ponen 34inCHUNU BUNAgKOBUM Xepebky-
BaHHAM 3a gornomorot "Koneca ¢opTyHU"
Ha ekpaHi: y peaynbTtati 6yno cdopmoBaHo
Tpwn KOMaHgm 3i cneuianisauigmu: "KnimaTo-
norn Ta rigponorun", "Ekonorn ta rpyHTo-
3HaBui" i "[Qu3anHepn Ta 6oTaHikn". KoxHa
KOMaHga oTpumMana KOHKPEeTHMA Hanpsim
OOCNIMKEHHA AiNgHKM MaeTKy, Wo BUMa-

rano MiknpegMeTHux 3HaHb. Komangu
ornpauipBanu KniMaTtu4yHi  KapTu periony
(ueHTpanbHa  YkpaiHa, [lonTaBwuHa),

cxemu iHconsuii (OCBITNEHOCTI) TepuTopil
3a Global Solar Atlas (GSA), ocobnmBocCTi
rpyHTy (Wikiwand, 6.4.), nepenik cymiCHuX
Bnais pocnuH (Wikiwand, 6.4. a). 3aBaaHHsA
nondarano B ToMy, W06 CaMOCTINHO BUABUTU
npobnemun Ha AiNgHuUi 3a OMOMOroK LUX
mMaTepianiB, 3HaUTM B nereHgax kapt abo
NPUMITKax npaBuSibHI HAYKOBI Ha3BW ABULY, i
BHECTU X A0 rrnocapito Ta KapToKk. Takum yu-
HOM YYHI Y4YHi peanidyBanu OOCHIAHULbKY
aKTUBHICTb | BogHOYacC rnpauipBanu 3 MoB-
HMM MaTepianom.
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KpeamueHo-moerneHHe8uli eman Big-
OyBaBcsa B rpynax caxisuis. Y4HaAM 6yno
3anpornoHOBaHO pPO3MNOAiNuMNKn 3agadi: un-
TaTu nereHawm KapT i AOBiAKK, pobuTn HoTa-
TKM ONA MPOEKTY, aHanidysatv Moy Wu
npPUpoaHi 0cobnMBOCTI AINAHKN i 3iCTaBNATH
X iH(popmauieto npo micuesicTb lNonTas-
WuHW. it Mornu cnifikyBaTUCA YCHO MiX
cob0t0, y3roKytoumn nnaH onucy TepuTopii
Ta OnNnc An3anHepCbKknx 3MiH SO Hel. Y rpy-
nax TOYUIIMCS >XBaBi OBroBOPEHHS, 4acTo 3
BUKOPUCTAHHAM HOBWX ChiB, LWOWHO 3Hau-
AeHux y mxepenax. Hanpuknag, y komangi
"Ekonorie Ta rpyHTO3HaBLiB" LLUKONAPI aHa-
nidyBanun cxemy rpyHTOBOro noKpuBY i 3Bep-
HynW yBary, WO 3Ha4YHa YacTuHa AiNsHKN —
niwaHnin rpyHT. OOMH y4YeHb MpunycTmB:
"AKWo MM nocagumMo Tam BOJIOrONOOHI
KBiTW, BOHM 3aCOXHYTb, 60 Boga NpoxoanTb
Kpi3b nicok". IHWun 3anutas: "AK npasu-
NbHO CKas3aTu, WO BOAa NPOCTO npoBarto-
eTbca?". TpeTin, 3HanWoBLWM Yy Tabnuui
BNAacTUBOCTEN [PYHTIB NOTpibHEe BU3Ha-
YEeHHS, 3anponoHyBaB TEPMIH HU3bKa 80710-
2o0empumyesarsibHa 30amHicmse rpyHmy. Llen
Xe ydeHb BigulykaB y pekomeHpauiax no-
pagy 3acTocyBaTu MysibYy8aHHs Op2aHIiKoH
i MOSICHMB KOMaHfj, WO Le o3Hayae (Mok-
PUTN MICOK LIApOM KOPW 4YuM cCOroMu, abwu
yTpumyBaTtn Bosiory). OfHOYACHO YneHu
komaHan "Knimartonoris Ta rigpornoris" 3Bep-
HYNW yBary Ha BIiTPsHi 30HM [lonTaBLMHN.
HoTtaTkn pgeB'aTuknacHukiB: "Skwo nocma-
8UMU f1a8Ky 3 rnigHIYHO-CXIOHO20 HarpsMKy,
6abyci 6yde HekomMopmHO Yyepe3 gimep”.
"Moxxemo eukopucmamu 8impo3axucHy
cmyey i3 Oepes 3amicmb napkaHa". Ha
uboMy eTtani 6yno 3ibpaHo rnocapii (Joga-
TOK ['), CTBOpPEHO KOMaHAHI onucy naHgwa-
Ty, KniMaTty MicLeBOCTi, ocobnmBoCcTen
I'PYHTY, TEPUTOPII MAETKY, POCIIVH Ta ONUcK
diHaNbHUX  ON3aNHEPCLKMUX NPONo3unuin.
[osBonanoca gogasatu inocTpadil nnavy
OINAHKKW, cxeMun, po3paxyHku. [ncemosi
ONUCKU KOMaH, NPOOEMOHCTpyBanu MnoMmiT-
HUMA Mporpec Yy MOBMEHHEBUX YMIHHAX.
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Mo-nepwe, 3Ha4yHO 36inbWwMBCA 0bCAr Bu-
CNoBMBaHb: AKLWO A0 NPOEKTy baraTo ae-
B'ATMKITACHMKIB NTAKOHIYHO OOMexyBanucs
KinlbkOMa 3arasibHMMu opasamu, To y giHa-
NbHUX nNpe3eHTauiax BinblicTb roBopunmn
PO3ropHYTO, 3B'A3HO, N0 5-7 peyeHb nigpsaa,
noriyHo nos'asytoun aymku. lNo-gpyre, y4Hi
npaBUIIbHO | JOPEYHO BXMBaNWM HOBI Tep-
MiHW. Hanpuknag, y pekoMeHOoBaHuX pi-
LWEeHHAX 3ByYanun Taki CcdopMySibOBaHi
yuyHaMmn cdpasun: "lompibHo, w06 bys Ope-
Hax rpyHmy e3008x cxusny, wob He cma-
nocs nidmorineHH", "[nsa 3axucmy 8i0
eposii  cxurny pekomeHOyeMo eucadumu
6azamopiyHi mpasu 3 MIUHOK KOPEHEBOIO
cucmemoro”. YCbOro B YCHUX i NUCbMOBUX
BIiANOBIAAX LIKONApPIB 3adpikcoBaHO noHan
28 pi3HMUX TEPMIHIB 3 TEMATUKM NPOEKTY, 30-
Kpema Taki MOHATTS, K MyJ/ibYy8aHHs, ope-
Hax, iHconsauis, aepauis, epoais,
[PYHMOMNOKPUBHI pPOCUHU, 3acobu yKopi-
HeHHS Ta iHWi. [1o TOoro X WKonapi po3yminu
3HAYEHHSA UMX Ta iHWKUX TEpPMIHIB i Mornu
TAYMa4nUTU iX 3HAYEHHS, KOPEKTHO iHTErpy-
BaTW IX Y BNAaCHe MOBJIEHHS.

Ha  pegpnekcueHo-ouyiHO8asibHOMY
emani ©yno npoBefeHO NiCNSANPOEKTHUN
TECT, B AKOMY Y4Hi BMKOHyBanu Ti X 3a-
BAAHHSA, WO i B JOMNPOEKTHOMY TEKCTi, ane
npautoBany 3 iHWKUM TEKCTOM — MNpO 3aKo-
HOMIPHOCTI  KOHTUHEHTarbHOro  KrimMaty
LleHTpanbHOi YKpaiHn. Y NOpiBHAHHS OBOX
TecTiB 3a ouiHkamn (Makcumym 10 6anis)
BCTaAHOBIEHO (pucC. 3), WO 4O NPOBEAEHHS
irpOBOro NPOEKTY cepefHs OuiHKa Kracy 3a
NMMCbMOBUIA Onuc cTaHoBuna 3 6anu, a 3a
TEPMIHOJIONYHY (NEKCUYHY) TOYHICTb BXMU-
BaHHA — 2 6anu. llicns npoekTHOro Hae-
YaHHA 6an 3a onucose (3B'A3HE) MOBMEHHS
3pic 0o 4, a 3a BUKOPUCTaAHHS TEPMIHIB — A0
4,5 6aniB. B y4yHiB 3Ha4yHO nokpalumnmcs
CTPYKTYPOBAHICTb Ta NOTYHICTb OMNUCIB, 0-
LiNbHICTb | TOYHICTb Y>KMBaHHSA cneuianbHol
nekcukn n TepmiHie. OTpuMaHi NoKasHMKK
aBTOPKW CMiBBIAHOCATb i3  3POCTaHHAM
PiBHS MOBHOI i NpeaMeTHOl rpamOTHOCTI
YYaCHUKIB NPOEKTHOrO HaBYaHHS.
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PucyHok 3

CepedHiti ban knacy 3a mecmom A0 MPOEKMHO20 HagYaHHs ma icsisi Hbo20

KoMmeTrenmisa
(cepepmuin 6am)

OnncoBa (3B'93He
MOBICHHS)

Tepmiunonoriuma
JAeKCHYHA TOYHICTH)

MigpcymkoBOMy ONUTYBaHHIO nepegysarna
Oeciga npo BpakeHHs Big NPOEKTHOro HaB-
YaHHSA, sika BigbyBanacsa B NPUCYTHOCTI aB-
TOPOK Ta BYUTESNbKU-ACUCTEHTKU. [leski
BiANOBIAl YYHIB, WO MICTATb IXHIi BpaXXeHHS
Bify HAaBYaHHSA: "byrio cxoxe, wo mu cripagdi
pobunu kopucHy cripasy”, "5 6 xomig maky
b6abycro, wob mex MeHi 3amosusia maky
pobomy". Bignosiai Ha nepLe, apyre, TpeTe
3anuMTaHHa NiACYMKOBOro ONUTyBarbHUKa
(Jopatok [1) cBiguunu npo 3a40BOSIEHHS

PucyHok 4
Bidnosidi Ha 3anumaHHs 2
2. o 6yno pna Tebe cknagHo :

15 M 3o8cim He cknagHo M cepenHs cknadHicTb

10

onucyBaTh MiCLIEBICTb

TRYMa4nT TEPMIHU

3anuTtaHHa 4-5 Gyno nocrtaBneHo Ang
BU3HAYEHHA OMHaMIKN popMyBaHHA TepMi-
HOJTOrYHOI KOMNEeTeHLUIT LWKoNApiB. ABTOPKU
3acbikcyBanu, Wo gobpe y4yHi 3acBOINU Yn-
Manun nepenik TepMiHiB, SKi noYanu BUKO-
pucToByBaTM B CBOEMY MOBMEHHI. 3a
pesyrnbTatamu onutyBaHHA 21 i3 22 y4HiB
AisHanucs HoBi TepMmiHn (puc. 5). Cepen
HUX: MyJibYy8aHHs, OpeHax, abopuz2eHHi

Ho irposoro nmpoeckry Ilicaa irposoro mpoekry

14

(cepeanin 6an)

_

BiZ OOCHIAHULbKMX Ta irpOBUX aKTUBHOCTEWN,
ane no3Hayuny MOBIEHHEBI TPYOHOLLUI, AKi
Big4YyBanu AiTn, i NnocepeaHio CaMOOLiHKY
BMEBHEHOCTI, O BOHMU 3MOXYTb BWKOHATH
Taki 3aBOaHHA 3 iHWKWX npegMmeTiB. binb-
WICTb YYHIB OUIHUIIM CaMOCTIiHE Tnyma-
YEeHHA TepMiHIB §K 3aBAaHHA cepenHbol
cknagHocTi (3okpema 11 y4HiB), a 5 y4HiB 3i-
3Hanucs, Wo ckrnagaHHsa TepPMiHONOrYHOro
CNOBHUKa ByNo Ans HUX HaNCKNagHiWmm y
NPOEKTi (puc. 4).

HanBinbLW cknagHo

cKknaaarty TepMiHONorivYHUA
CMNOBHUK

onvcyBaTK CBOIO
Aun3aliHepcbKy NponosuLil

8UOU POCIIUH, IHCOIAYis], 30Ha peKpeauii, Mi-
Kpoperibeg, rnepe380r10KeHHS, 30Hy8aHHSI.
AKWo [0 NPOEKTHOrO HaBYaHHA OesiKi
Y4YHi onucyBanu MicLeBICTb cnosamu "Tam
60onoTo, a B iHWIN YacTuHI Kyna nicky", TO
nicns HaBYaHHA popMynioBanu BXe Tak:
"y MiBHIYHO-3axigHIN YacTuHi npucagubHoI
OINSHKN — Nepe3BosiIoXKeHa 30Ha, a Ha NiBAHI —
NiLlaHUM Ir'PYHT i3 HU3LKOK POSIOYICTIO".
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3anuTaHHa 6-7 Gyno nocTtaBneHo Ang
3'acyBaHHSA NO3UTUBHUX YN HErATUBHMUX 3MiH
B YKPaIHCbKOMY OMWCOBOMY MOBIEHHI AEB'-
ATUKNacHukiB. CrnocTepexeHHs nokasanu
AKICHI 3MiHM B XapakTepi MOBIIEHHSA: Onucu
LIKONApIB cTanu Binbll CTPYKTYPOBAHUMMU i
TOYHUMK. KOMMNO3MUINHO TPaMOTHO Y4HI
croyaTKky OKpecnoBanu BUSIBIIEHY MNpo-
6nemy AingHkn (I'pyHTOBY, KhiMaTU4HY),

PucyHok 5
Bidnosidi Ha 3anumaHHs 4

NoTiM NOCNIZOBHO NPONOHYBanu NOpPsaokK 1i
PO3B'sA3aHHSA, YOro 30BCiM He Tpannsanacs B
AonpoekTHomy TecTi. OgHak mamke Tpe-
TVHa Knacy (6 y4HiB i3 22) Bce e He Bigyy-
Ba€ NOBHOI aBTOHOMIi B ONUCyBaHHi (puc. 6),
TOX BOHM BCe Le noTpebytoTb A0AaTKOBUX
TPeHyBanbHUX cuTyauin, wob nepentn Big
3anexHocTi Big [Dkepen A0 BMNEBHEHOMO
CaMOCTI/HOrO rOBOPIHHS. (puC. 7)

4. 4w pisHaBcAa/pizHanacsa TM HOBi TEPMIHM, Ha3BW POCIUH, NPUPOAHKUX 06'EKTIB i IXHE 3HAYEHHA?

22 signosigi

PucyHok 6
Bionoeidi Ha 3anumaHHs 6

® Tax
@ Hi

6. Y 3MOoXKeLl TU yCnillHO onucaTu NpUPOAHI ocobnrMBoCTI KniMaTy, naHalwadTy, Teputopil 6e3

A400aTKOBOTO 3BEpHEHHA A0 OHNalH Axepen
22 BignoBigi

PucyHok 7
Bionoeidi Ha 3anumaHHs 7

® Tax
@ Bce weHi

7. 41 3MoXeLl T caMOCTIMHO ONKUCcaTU CBOKO AU3alHepCbKy MPOono3uLito HacTynmHOMY/HIn

3aMOBHUKY/Li?
22 signosiaj

90,9%

®

® Tax
@ Bce we Hi
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Bignosigi Ha 3anutaHHA 8-10 NOBUHHI
Oynn gaTu ysiBNeHHA aBTOpKaMm Npo MOTU-
BaUiHU pecypC HaBYaHHS AiTen i IXHI0 ca-
MOOLiHKY PIBHA LUKINbHOI 3any4yeHocTi. Ha
3annTaHHA NPO YMHHUKN  aKTMBI3aUil MOB-
NEHHA Ha ypoui yKpaiHCbkoi moBu (puc. 8)
y4Hi 3gebinbworo obpanu Taki CTUMynu:
uikasi 3aBaaHHA (18 y4HiB), 3B'A30K i3 npu-

PucyHok 8
Bionoeidi Ha 3anumaHHs 8

poaHu4YMMn gucumnniHamm (16 yyHis) Ta 6a-
XaHHA nepemortu komaHaow (14 yudHiB).
Mpy uboMy yTURITAPHWUIA CTUMYIT FrapHOIT OLLi-
HKW CTaB ronoBHUM nuvwe onga 7 ydHis. Lle
[0BOOMTb, WO iHTerpadis HaB4YaHHS MOBMU |
HOBMX 3HaHb 3 NPUPOAHNYMX NPeaMETIB Mo-
3MTMBHO BMNSIMBAE Ha MOTUBALINHUN NOTEH-
Lian uiei rpynu giten.

8.0 BNAXHYNO HaRBinblue Ha aKTUBHICTb TBOrO MOBMEHHSA Mif Yac NPOEKTHOro HaBYaHHA?

20

B vaivenwe [ cepenHbolo Mipow HaWbinblue

BaxkaHHs1 NPOBOANTN YPOKM YKPATHCLKOT
MOBM y dpopMarTi irpoOBOro NPoeKTy 3 Aochi-
AHULUBKMMU aKTUBHOCTAMM BUCOBUIIA ne-
peBaxkHa BinbLUICTb y4aCHUKIB, LLIO MOXHa

PucyHok 9
Bidnosidi Ha 3anumaHHs 9

BBaXKaTu CBiAYEHHAM He nuvLle nepesar Ta-
KOI OisNbHOCTI , @ 1 YCMILWHOro NPOEKTHOrO

Aun3anHy, BpaxyBaHHs noTpeb, MOTMBIB Ta

IHTEepeciB LUKONAPIB.

9. Yu 3axo4yew 6paTn y4acTb B MPOEKTHOMY HaB4YaHHI Ha YpoKax yKpaiHCbKOI MOBM Hagani?

22 Bignosigi

)

Bignosigatoun Ha 3annuTaHHA onNuTyBarb-
HMKa MpO BPaXeHHs Bif BNacHOI yyacTi y
LWKINTIbHOMY >KUTTI, MOB'A3aHi 3 MNPOEKTOM,
Mawmxe BCi Bignosinu crteepaHo: 20 y4HiB

@ Tak, 3anobku
@ Meni noeenerbes

Axbu moxHa Byno He Bpatu yyacrTi, To
GinbLue Hi

i3 22 nigTBepaunu, WO cTanu BrEBHEHI-
LWMMW Y CMINIKYBaHHI Ha ypoKax nicnsa Luboro
pocsigy (puc. 10).
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PucyHok 10
Bionoeidi Ha 3anumanHs 10

10. Y Big4yB/na TM cebe 6iNbll aKTUBHUM YYaCHUKOM LLKINIbHOTO XUTTS, 3aBASKU MPOEKTHOMY

HaB4YaHHIO Ha ypoKaXx MOBW?
22 BianoBigi

i)

PesynbTat HaBYaHHA yKpaiHCbKOI MOBM
3 BUKOPUCTAHHSIM irpoOBOro NpoeKTy 3 A40CHi-
AHVULBKMMMW aKTUBHOCTSIMW aBTOPKM iHTEpnN-
PeTyTb AK NO3UTUBHI, OCKISTIbKN: HaBYaHHSA
36araTtnno akTMBHWI CNOBHUWK OiTEN TEPMiI-
HOJTOMNYHUMU OOVHULSIMU OKPEMUX ranysen
NPUPOAHMYMX 3HaHb, KOMaHAHa poboTa
crnpysana HaBuYkam npeaMeTHOro Chisiky-
BaHHA, poNnboBi (y KomMaHgax dpaxiBuis),
3mararsbHi (onuci Agn3anHepCcbKMX Npono3un-
L), KOHKYPCHI (Y BU3HAYEHHI NepeMOXLB i
HaropoXeHHi gunyomMmamMmn) irpoBi akTUBHO-
CTi CYTTEBO NiABULLMNM MOTUBALLIKO Y4aCHU-
KiB, CNpUANM pO3BUTKY BMiHb CryXaTw LiKaBi
inel Ta HaB4YaTUCA ogHe B OAHOrO.

BUCHOBKM Ta nepcneKkTueu

aocnipXeHHsA

[locnimpxeHHs 3aceigumno, wWo noea-
HaHHSA IrPOBUX | OOCNIOHNLBKUX aKTUBHOC-
Ten Yy MPOEKTHOMY HaBYaHHi YKpaiHCbKOI
MOBW X04a 1 BUrNagae iHHOBaLi€e B yKpa-
THCbKIiM OCBITi, NPOTE LifNIKOM BignoBsigae cgi-
TOBMM TEHAEHLISIM PO3BUTKY MOBJIEHHEBUX
KOMMEeTEeHLUIN LWKONApPIB, SKi LiKaBNATbCS 30-
Kpema npupoaHuM4Yo-mMaTteMaTUYHUMKN HaB-
YanbHUMK NpeameTamu. 3anponoHOBaHUN
AN3anH NPOEKTY CTBOPMB YMOBMW, 3a SIKUX
PO3BUTOK MOBJIEHHEBMX KOMMETEHUi Byno
noeaHaHo i3 TPeHyBaHHAM KOMHITUBHUX one-
pauii aHanisy, MOAEernoBaHHA, y3ararb-
HeHHd. Pesynbtatu  OOMPOEKTHOrO i
NICASAINPOEKTHOIO OLIHIOBAHHSA NigTBEPAUN
NO3UTUBHY ANHAMIKY Y (POpMYBaHHI OnmMco-
BUX YMiHb i TEPMIHOMOrYHOI rPaMOTHOCTI.
Y4Hi npogeMOHCTpyBasnu Kpally 3B'A3HICTb |

17

@ Tak, ue npasga
[ ] MovyBaBca/novyBanacs Tak camo, 5K i
[0 NPOEKTHOTO HaBYaHHSA

Hi, Hi4oro He 3amiHWnocs

CTPYKTYPOBaHICTb MMUCbMOBWUX OMWUCIB, TOY-
Hilwe gobupann MoBHi 3acobu ons xapakTe-
PUCTUK NpUpoaHMX OB'ekTiB i mpouecis, a
TaKOX YCBIJOMIEHO TIyMa4unu crewiansHy
NEeKCuKy, MnoB'A3aHy 3 PISHUMWU ranysamu
NpUpoaHNYMX Hayk. Baxnueo, wo pobota 3
TepmiHamu BigbyBanacs He B i305IbOBaHUX
NEeKCUYHUX BripaBax, a B KOHTEKCTi irpoBux
aKTUBHOCTEW | B npoueci AoChigXeHHS
npyvKknagHoi npobnemu, WO nigBuULLyBano
MOTMBALIl0O Ta CMUCIIOBY HACUYEHICTb
MOBNEHHEBOI AisiNbHOCTI.

CyTTeBnM pe3ynbTatoM cTano 3poc-
TaHHS eMOLUINHOI Ta couianbHOT 3any4eHo-
CTi y4HiB. [JaHi onuTyBaHHA 1 pedneKCUBHOI
Gecian 3acBigumnu, WO YMHHUKaAMU aKTUBI-
3auii MOBNEHHS CTanu He TUCK OLHKW Ha
ypoui, a iHTepec Ao 3aBaaHb, MiXNpeaMeTHi
3B'dA3KM Ta KOMaHAHa BignosigansHicTb. Lle
Aae 3Mory po3rnagatu irpoBui OCNiAHULb-
KWW NMPOEKT SK PeCypC BiJHOBMEHHS LUKIMNb-
HOI 3any4eHOCTi B YyMOBax OCBITHbOI
HecTabiNbHOCTI, CAPUYUHEHOT BUKINKaAMMU
naHaeMmil Ta BiHM B YKpaiHi.

BoagHouvac 3agikcoBaHO MOBNEHHEBI TPY-
AHOLWi — Hacamnepes y CaMOCTINHOMY Try-
Ma4eHHi TEPMIHIB i CTBOPEHHI rnocapiis —
OKPECHIOKTb NEPCnekTMBM noganblnx go-
cnigpkeHb. [1o HUX HanexaTb: PO3LUNPEHHS
BMOIpPKM Ta BIKOBMX rpyn Y4YHIB; NOPIBHSMb-
HWUW aHarni3 BNaMBY Pi3HUX TUMIB irop Ha Mo-
BNEHHEBI pesynbTaTtu; pPO3p0ONEeHHSA
AeTani3oBaHux LWKan ouiHiBaHHA TEPMIHO-
NOri4yHOT Ta ONMCOBOI KOMMNETEHLN; a TaKoX
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BMBYEHHS JOBroTpMBarnoro BrfnBY iHTErpo-
BaHWX MOBHO-NPeaMETHUX NPOEKTIB Ha aka-
AEMiYHY Ta eMOUilHy 3arny4eHiCTb Y4YHiIB.
Okpemoi yBarn notpebye agantauia Takmx
NPOEKTIB A0 iHWNX NPeAMETHUX KOHTEKCTIB
i 40 3miwaHoro abo guctaHuinHoro dop-
MaTy HaBYaHHS.

BHecok aBTopok: O. JliobalweHko — ornsag
axepen ta aHanis npobnemu; metogonoria u
AN3alH eKCnepuMeHTanNbHOro HaB4YaHHS, BU-
CHOBKM i nepcnektuemn gocnigxeHHs; M. Opa-
YyK — MeToguyHe 3abes3neyeHHA HaB4YaHHS,
30ip emnipnyHmx gaHux, A. KoBaneHko — cTBo-
PEHHS ONUTyBanbHWKA, NPOBEAEHHS MPOEKT-
HOrO HaB4YaHHS, y3aranbHeHHss W iHTepnpe-
Tauis pesynbTaTiB.
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Oopnatok A
Maemok 6abyci-3amosHuUUi

3reHepoBaHO aBTOpkamMu 3a gonomoroto LI
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3reHepoBaHO aBTOpkamMu 3a gonomoroto LI

OdonaTtok B
Kapmku 0 komaHd

KAPTKA 019 KOMAHOU KJTIMATOJIOr1B
ITLOPONOriB (MACTUHA 1)
Akl KApPTH BK OTPUMANH | Haglwo?

NKniMaTHuHG KIRTA DErioHY
« Mokasye: copenMi TeMNEPaTYpM NITa | UMK HANDAMKK

Nepesaaoukx BiTpie (po2a eiTpie); KinLkicTs onagis.
* Ha Hift XpoeCTMKOM NOZHAUCHO TOUKY. 0 ZHAXDOMTECH MACTOM.

2ATonorpacbiuka ¥kapTa / KAPTA Penkechy ainsHKN

+ Mokazye: A6 € NOHMMEHHA penLedy, A0 NIARMLLEHHSA, 08 YXWn.

+ Llo nawnmeo, 60 BOAA CTIKAC BHMI, | B NOHMIMOHHI hOPMYETLCR
BNAcHWA MikpoKniMaT.

3)Cxoma (KoHTYDHWA NNaH) CAMOT CAnNGH

« LUe mwe macwrab NBOPY. GyOWHOK. YMOBHI MEWi  DiNsHew,
NOTOHWIAHA HUIMHA, BLAKPMTI Ainmssce 63 TiHi, MicuA, 0o Mowe
CTOATH BORA MICNA AOWLY.

« Camo Ha Uil cxomi au GyNOTE HAHOCWTIA CROI RMCHORKK.

KPOK 1. 3unTk periovansHi napamMeTps 3 KapTh

MooueiTecs Ha 1y KapTy periody i Gina
BANMLLITE

1.COIOHHI TeMNeRATYRH:
o CopeaHa ToMnNepatypa NUNHA (NITHIA MAKCHMYM, PHIHK
noporpigank).
o Coponma ToMmnopatypa cCiudn (3mmounit  MidiMym, petamk
NPOMOP3IAHHA T3 XONOA0BOMD HABAHTAMOHHA),

)

o Um ue porioN 32 OOCTaTHLOK KinwkicTio onagie (rofto
nepioaM NOpPe3uoN0OKeHHA IPYHTY Nicna aouy)?
= Un € pHanK 1 i Y HHZMHAX?

( )

L.liaponoriuxa cuTyauin:
= Un xapaxTepHi ons uiel micuesocti 6nuaski rpywTosl Boam i

Topminm, axi MAIOTD 3'ABMTHCA Y BALLIOMY 3aNKCi:
perioHanHuA KniMar
TOMNMIOBE HABAHTAKEHHS
XOMOMOBE HARAHTAMOHHA
Po3a BiTpIE
NEPEIBONOMOHHA
onaam

BanuwiTs caif BUCHOBOK:

G

Jd waspmrvsne  Kdpmow mowd o6 aoma 8 ary 2
KOHIMEHEINEAD KAMATY 3 WM menwsus Aaeanmanena o +28..+30
Dc r -y e -

Lo

e g g
sy K ongis 9
N

21
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MwucTeuTBo niHrBOANOAKTUKN

KAPTKA 014 KOMAHOW KINIMATOSOrIB
IrLaPoNoOrie (UACTUHA 2)

KPOK 2. NpoeecTr Miky ¥ nir

Tenep B4 AMBUTECE HE HA OOMNACTE, & HA CaM MAETOK — NpaUeTe
MO KOHTYPHIA Cxemi neopy

+ Lg, aK npaeuno, niggeHHa/NiegeHHo-2axiaHa YacTUHa
TepuTOpIl, 08 HARGINBLLE NPAMOrO COMAUHOM
BUNPOMIHIOBAHHRA.

Balu HOMeHTap HA HapTi:
30HABHCOKOI IHCOAALUI.
T 1pm & puoa nepegpreqres Cpyony Tideuuene sunqrosyeqis

2. Mo2xauTe 20HY NPHUPOAHOTo 2aTiHeHHA / Tennogoroe
womdcpopTy.
« U@ zazawuai niasiusmi Gik Gynmesxy abo ninAkuxa, swy Gynus-ox
3aHPHBAE Bifl NPAMONo COHLA A Bin BITPY.
« Tam y cnexy NpoxonoaHile, KoMchopTHILLE NNA TDUBANOro
CHQIHHA.

Baiw womexTap Ha KapTi:

PEKPEALYH HOK OMPOPT HA S0HA Mpupedsie aqm newsm,
FUDHEHE IETITEE HAEQHINGHEHHA B K Y B mpoaqoaics il ecbexim
A

KAPTKA OJ19 KOMAHOW KJITIMATOOrIB
IrLgPoONorie (HACTUHA 3)

3aNHILITE BACHOBOK:
-

Pexomerdyemo apeari ayeamu 3bip doubo 600u 6
peacpeyqp | Buxopuomame i1 dna aeonoernn dinox
(3 i deuieHum Bunqposyearam | g T pyramos,
JGA > UK QUG A BODonpas ol Badu

3.MozHauTe 20HY XOMNOLOBOID PHIHHY.
= Bioxpwuta ginaHKa, Ha AKY «6'cs nipHiuHO-CXLOHKWA BiTEp yauMKY.
+ Lie micue, ne moanHi HeHOMDOPTHO CHOITM B xononHwWh neplon.
MigrcaTi:
«30HA XONOO0BON HABAHTAMEHHA. BincyTHa siTposaxmcHa
cMyra. He peHoOMeHOYETLCA AH NOCTIAHA 30HA BIONOUNHHYS.

4. BuainiTs Bonory HMIuHYy.
« 33 NONOMOrold TONOrPachiuHol KAPTW AHANAITL NOHWHEHHA
penbedy (ue Micue. kyam cTikae Boaa nicna nouly).
* Ha HOHTYpHOMY NNaKi NoZHaUTe oMo AK «BONOTMA
MiKpoKniMaTs.

Balu HOMSHTAP Ha HapTi:
SOKANBHA BOAOTAMIK POKSTMAT UYHA S0HA
Haxcommernin nosepoviesax 600, JTomenwy an onn bionpydy.
Bunqpeasavie coxnodmenin 8 anexy

KPOHK 3. Mpoananizyeatv noeeniHky soam

L. BMxopucTaiTe TonorpadiuHy KapTy (penbed).

= BravauTe HaNpPAM CTOKY NOWOBCT BOOW: KYOW BOHA NPHPOOHO
CTIKAE NICNA CHNBHOND Jouy?

« MozuauTe CTPINKAMK HANPAMKKA CTOKY HA KOHTYDHOMY M.

2.BM3HauTe aTOUKY aKyMynauil Bonors:
LLIO 2 HeH0 CTAMETECH, AKLLO HIUOro He poGMTH? JanponouyiTe cooe
pluwesHa.

[ )

KPOK 4. Bnaatv TexHuMi poHomMornall iHLIMM HOMaHOAM

By MacTe NiOroTyeaT OKpeMMiA apkyll «Pakosennauil sin rpynwn
knimaronoria Ta rinponorias ana ausaiHepio | Gotanikia ¥ usomy
apKyLLl MaKOTE GyTH MYHKTH ROPMATY «MHA NPONOHYEMO:

[Ana ansaAnepis (NNaHyBANLHWKIB NPOCToOPY):
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KAPTKA OJ19 KOMAHOW EKONOIIB TA
FPYHTO3HABLLIB (HACTUHA 1)

Bu — rpyHTO2HABL Ta eHonoru.
Bawa meTa — 2'acyeati, AKi QINAHKKW caOMiK NiOXooaT: ANA pizHUx
TWNIE HACAMMWEHE | A 2PO0MTH TEPUTOPIKD eHONOrUHO CTiMkow (Gea
epoail, 2a60N0UEHHA, BTPaTH GiopizHOMaHITTA).

KPOK I 3HATTA OaHWX 2 HAPTH MPYHTIE Ta cnocTepeMeHHA Ha
micui

1.3HaROITE XPeCcTHMH Ha KapTi rpyHTiE YepHiriecbKol obnacTi — Mmicue
PO3TALUYBAHHA MAETHY.

2.3a nereHOoK HAPTH EMNHLLITE ANA WiET TOURK:
© TWM FPYHTY (CyrnHoK [ cynicol / NilaHui / IMWHACTWIAY,
o OpIEHTOBHY potouicTs (BUcoua / cepenHa / HU26Ka),
© UM € CXMMEHICTE 00 NEPECUXAHHA UM NEPe2BoNoMEHHA.

3. 3pobiTe HOpOTHMIA NpodheciAHmMiA 2anKc (2—3 peueHHna) 2
BEWHOPHUCTAHHAM TepMiHie:

«DAHYNOMETDUUHMA CHNAO», «BONOroyTPMMYBANkbHA 20aTHICTE,
«POOHOUICTE», «Nepe2B0NOMeHHA».

KAPTKA 017 KOMAHOU EKOJIOIIB TA
FPYHTO3HABLIIB (UACTUHA 2)

RPOR 3. PoxomeHnalil WOAO BMKOPMCTAHHA FPYHTIB |
2bepeeHHA NpUpoaMU
.Cunanite Tabnuwo abo cnmcou «mowua / Hebawano» nna

HOMHOT 20HW, HAMNPUKMNAN:

o &Y 30HI NOCYXOCTIMMMX KYNETYP MOMHI BUCAOMYBATH
ApOMaTWUHI TpaBW, ane HebaMaHo NNaHyBaTW rasod, Lo
NoTpe6ye YACTOro Nornveys.

o «30Hy NEepeIBONOMeHHA He BUHODWCTOBYEATW ML ropon,
PEHOMOHOYETLCA NepeTEopMTW Ha Glonpyn | NpubapasHy
SHOCHCTEMY®D.

2. NlopaiTe exonoriudi pexoMenaauii
© e BapTo 36epertv Micueei (aGopureHHi) Bnau;
© ne CTEOPWTH GydiepHy CMYry 3eMeHuX Hacamwedb Ons
2AXUCTY BiO cpoaii i BiTpy;
© AH YHUKHYTH XiMiudoro 23bpynHedHs  (Midimym nobpue,
MepeEara KoMMocTy).

3. O6oe'azaxkoRi TEpMiHK:

amicuesi (afopwreddl) BwoMe, <GiOPIZHOMAaHITTAR, €OHOCHCTEMA
nOinaqeme,  «bycepHa  cmyra®, «cTanuid  (eMOMOriuHO  CTIAKWIA)
naxawadgTs.

KPOK 2. I'pyHTOBO-eHONOriuHe 20HYBaHHA OINAHKW
ILHa woHTypHoMy nnaHi canmbu noginite Teputopiio Ha
LWOHAHWMEHLLIE TPH 20HM:

= 30HY NMOOOBO-AEHOPATUEHWMX HACAIMEHL (CYrnuWHOK [/
cepenHa poOiouicTs / TPUMAE Bonory).

= 30HY NOCYXOCTIAKMX KyNLTYP (MilLaHWiA abo cynillasuia rpyHT,
LUBWMAMO Nepecyxac).

o 30HY FiAPONOTIUHOMD PUMKY (MMWHWCTUA BaMWMWA FPYHT ¥
MOHWMEHHI, 3aCcTii Boam).

o 3anoTpetu OoOaATe 20HY EPORHOD PUIMKY (yXur).

2. Ana HowHol 20HK 2pobiTh HOPOTHY XapaKTepUCTURY:
© ArpoTeXHiUHA NPUOATHICTL,

~

e

© TOMOBHI PU2MKK (Nepe2B0NOMEHHS, NePeCMXaHHe, epoaia)

7

|

© EHOMOTiuHa Ponk (e MOMHA CTBOPWTH «OMHWA HYTOUOK», 08
Hpalle He BTRYJUaTHCH).

3. TepMiHmM, AKi MOMHA BUHOPUCTATH B NiAnKcax:

«30HA NePe2B0NOMEHHA», «20HA NMOCYXOCTIAKMX KYNETYP», «epOo2ifiHWA
PHU2NK», «arPOTEXHIUHA NPUOATHICTE», «BI0TOMN», «0XOPOHHA/GychepHa
cMyran,

KPOK 4. Minroroexa emcuoary ana 6abyci Ta MHLLMX KOMaHIL
I.Cdpopmyricitte 3—4 uniouosi , AIKI BM Y a:
o Oe rpyHT HalKpalwwil OnA cany/ariaHmxa;
o Oe NoTpiGHe MyMBUYBaHHA M BHECEHHA OpraHiku;
° ne OouinkHO CTEOPWTH Gionpyon;
o [ He MOMHA SHTUEHO HOMATH Uepes PUIUK apoaii un
NEpeEonoeHHE.

2. Cunapite 2—3 nonepenyeHHna Ana 6adyci B BBiunUeii doopmi,
HaNpUKNan:

Mu re padumo Bucadwyeamu HiHH Kybmypd 8 3on
noHcbkeHnA  perbebly,  moMy  wie maM  dYKeyemeed
EpEBORIHEHHA d MOHAUBE HRHUBGHHA KOpeHiB»

3. MpoaoymaitTe I-2 peugHHA, AKMMK BU NIOCYMYETE SHOMOTUHY
WiHHICTL TaKoro NnaHyeaqHs (a6epemeqHa GiopiaHoMaHITTA,
CTIAKICTE 40 3MiH NoroaM).
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KAPTKA 019 KOMAHOW OU3ANHEPIB TA
BOTAHIKIB (UACTUHA I)

By — nuz2aiHepu navawadpTy Ta 60TaHiHK.
Bawe 3a3BRaHHA — HAa OCHOBI  BWCHOBHIB [HILMX HOMAaHO
CMPOSKTYBATH NpOCTip MacTHy W ninibpati Taki pocnumuM, Al
BUTPUMAOTE  yMmoBM  YepHirisupHm | OyoyTe HOPWUCHUMKA - Ta
HpacuermiK ana Satyci.

KPOK i. Ananiz
Bropo)
l.OanahoMTaCA 2
= MIKPOHMIMATWUHOK KAPTOK (08 MapHo, A8 TiHb, O BONora
a0Ha);
@ [PYHTORO-SHOMNONUHMM 20HYEAHHAM (AK] FPYHTH, SHI pUauKm);
© poKoMeHOAUIAMK BiO HOMaHOKW KniMaTonorie/rinponorie Ta
rpyHTO2HaBLIR/eronoriE.
2 Ha uepHeTLL BUNMLUITL, AKi (hyHKUIOHANbHI 20HH TOUHO
MaTbh ByTi:
= 30Ha pexpeauii (BLONoUMHKY);
¢ ropoaMk/apoMaTiuHi Tpaew;
© Gionpyn / «OMKWA KyTOUOKs;
° MOMWIMED, MNOQOBO-AriOHA YACTHHA.
3.06oe'AzHoBl TOpMiHK:
«ChYHHLIOHANBHE 20HYBAHHA», «MAPLUPYT HOPUCTYBaUAD,
«pPEHpeaLlifHA 30HA», «YMOBW BV POLLYBAHHAS.

KAPTKA OJ19 KOMAHOV OU3AWUHEPIB TA
BOTAHIKIB (MACTHWHA 2)

KPOK 3. Bizyanizauia npoexTy Ta MoBHe octhopMneHHa
I.CTeopiTL MakeT abo neTanbHui Nnad (2D/3D) 2 ymoeHuMK
TOZHAUKAMM:

© BUKOPWUCTANTE YMOBHI 3HAUKKM ONA NABOK, KYLWLIB, Napes, BOOM,
TPAOOH;

= 3pofiTh ManedkeKi Npanopwi/cTikepy 2 Nignwucamm
(eapomaTruHi Tpaems, «TiHEOMOOHT KyLUL», «30Ha pexpealis
Towo).

2.CHnanits y i T
© AMaaiHep KOPOTHO ONWUCYE CTPYHTYPY NpPOCTORY M MapLUpyT
KOPMCTYBAUA;
@ BOTAHIK NOACHIDE, UOMY Came L pocnuHK nigiGpaHi ons
KOMWHOT 204K (28'A20K i2 FrPYHTOM | MiKpOKMiMaTOM).

-

.

3MNponymaite 3—4 «HpacuBi» peueHHA, AKI 2pobNATE ONKMC
nepexoHNMEMM ans 6abyci.
s

N Corroa e o

athYHHLIOHANLHE 20HYBAHHAY, «30HA paKpealtiis, sMapLIpYT
HOPMWCTYBaUAD, «APOMATHUHI TPABMy, «NPUGSPEHHI BIAOMY,
anaHawadTHA KOMNOZMLIAs.

KPOK 2. NnanyeaxHa npocTopy (aM2aiivepu) + niabip
acopTUMeHTy (BoTaHinm)
1. OuzadHepr HA KOHTYDHOMY NNaHi poaMiLLYYIoTE:
o e came Gyne 230Ha BIANOUKMHKY (3 YpaxyBaHHAM TiHi Ta
BITPOIAXMACTY);
ne ropoaMi / apoMaTWuHi rpAaKK (CoHauHa OinAHKa);
ne Gionpyn | npubepasHa 30Ha;
0o aNUHWA KyTOUOK: 12 MICLSBUMK BUOAMW.
DO0E'RAZHOB0 NPOMANIDATE OoPMKK A MapLupyT Gatyci.
2. boTaHikmM P ana 20HM 3-5 BUAOIB POCITHH 2
MNOACHEHHAM:
= AKi 3 HKX NOCYXOCTIFKI,
o AKI BonorontoGHi.
o A TIHBOMKGHI,
o AKi € MicueeMMK (abopUreHHUMK), a Akl — IHTPOOYHOBAHMMMK.

3.na HOMWHOT FPYNM POCTTME 2anMLUITE, AKY hYHHLIIO BOHKA
BUHOHYIOTh:
o OEHOPaTHUEHY,
& XapuoBy (ropom, Aromm),
2 SHONOriUHY (NPMTANYKTE 2JAMNMNKOEAMIE, MOKPALLYKOTh FPYHT
TOLLD).

4. Obor'aznoBi TepMiHK:

anoCyXoCTiAM BMOMy, sBONOronioGHI BUOME:, «TIHEOMOGHI BUOM:,
aMiclienl / a60pUreHHi BMOM», «IHTpOOYHORAH] BUOMS,
abiopiaHomaHiTTR:.

KPOK 4. Migrotoexa Ao 2aXWUCTY NPOEKTY
. BunuwiTe 3 ronoBHi AprymesHTH, AKI JOBOAATE, LLC BALU
MNPoeHT:
o @HOMoriuHo o6rpyHToRaHuE (NioTpumMye GlopizHoMmaHiTTa,
EBpaX0BYE FPYHTH i Bomy);
womdbopTHKit AnA 6abyci;
ECTETUUHO NPpUEatnMEMEL.

2. JomoaTecn, XTo | B AKIA NocnigoBHOCTI FOBOPUTEL NiA uac
npeaeHTaLil:
o poTyn (XTo 2K AK HOMaHaa),
© HOPOTHWIA OMWC NNaHy,
© MOACHEHHA POCTIMH,
© BACHOBOK-3BEpHEHHA 0o Gabyci.

3.MigroTyiTe MidiMym 5-10 cnie AnNa CBOMro «CNOBHUUKA
NPOEKTY» (TepMiHMW, AKI TOUHO NPO2BYUATE Y BUCTYNI | NOTiM
NiAyTh ¥ 2aransHUWA KNAcHWA cnogHuK).

4, 3apeplliTh CEOIO NiAroTOBRKY onHielo thpazo1o, AKY CHAMETS B
HiMLL:
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Dopatok I

Imocapii mepmiHie, cmeopeHi komaHdamu

['Aocapii TepmiHiB

KniMaTonoru + rigponoru

\. v

MiKpOKNIMAT — NOKansHI YMOBM TeMneparypu,
BOMOrocTi, BITPY Ta OCBITNeHHa came Ha Wi ainaHul, a He B
obnacTi 3aranom.

MikpoKniMaTUUHA 30Ha — OKpeMUid CexTop TepuTopll 3
BMACHAM PEXMMOM COHUS, BITPY | Bonoru (Hanpuknan,
«neperpita coHAUHAa 30Ha» abo «Bonora 3aTiHeHa 30Han).

Inconauia — KiNbKICTL | cMNa NPAMOro COHAUHOM
BUNPOMIHIOBAHHA Ha NeBHIA ainaHu.

Po3za eiTpie — nepesaxaloul HanpaMu | cuna eiTpy ana
neeHol MicuesocTl.

(Aocapiin TepmiHiB

Exonoru + rpyHTrosHasBLi

\.

— 3 4Oro CKNamJaeTLeA
FPYHT 33 PO3MIPOM YACTUHOK (NiLLaHWIA, CYMILLLIAHWA, CYTTIMHOK,
rMUHa); BNNUBAE Ha BOMOry i pOOIOYICTL.

— HACKINbKK rPpYHT Garatvii NOXMBHUMM
PEUYOBMHAMM | MOXE «TOLYBaTU» POCTTMHK.

— BEPXHIN LWap rPYHTY, HACUUEHWH
OpraHiuHOK PeUOBUHOIO (NeperHoem), y AKOMY HanKpalle
POCTYTb POCTIUHM.

— 30ATHICTEL MPYHTY
YTPUMYBATU BOAY | HE NepecHXaTi 3aHaATO LUBMAKO.

— CTaH, KONu y rpyHTi
3a6araTo BOAM, KOPEHI «3a0MXAIOTLCA», MOMYThL 3ArHMBaTH.

BiTtpozaxucua cMyra — pag kywie / nepee abo iHwa
NEepeLLKOoaa, AKA IMEHLLIYE CHIMY BITPY i 3aXMLLAEc 20HY BiO
NpoayBaHHA.

MpuponHe 2aTiHeHHn — 2aTIHOK, AKWIA YTEOPETLCA Gyaianeio,
nepeesamm abo penbedbom 6e3 LITYUHUX HaBiCiB.

BunapHe oxonom«eHHA — OXONOMKyBanbHWii echekT Bin BOOK
(cTapox, Bonora ainAHKa), KONK BNITKY NOBITPA NOPYJ CTae
MPOXONOHILLIMM.

Joua pexpeauii — QINAHKA, A6 MNIOAMHI NPUEMHO NepebyeaTi
33 BIOUYTTAM TeMnepaTtypH, BiTpy, TiHi it AOCTYNHOCTI.

MepezeonomenHa — HAONULLKORA BONOra B FPyHTI abo noeiTpi,
KOMW BOAA 3ACTOIOETLCA | HE BCTUMAE CTIKATW/BMNApPOBYBATHUCA.

JummonHna penbeddy — JHMKEHA YACTMHA QINAHKK, KyOM CTikae
Bona nicnsa aouty.

Crix BoOM — HaNPAMOK, Y AKOMY BOAA NPUPOLOHO PYXacTLCA Mo
OINAHUI (HanpuKnan, no HUauHKM).

bionpya — Hesenuka npupoaHa soaoima 6ea ximii, Aka abupae
HAANWULIKOBY BOAY, OXONOLKYE NOBITPSA | NIATPUMYE MNUBUX
opraHiamia (kabu, Komaxm, NTaxm).

Pigenb rpyHTOBMX BOA — HACKINbKKM 6MM3bKO BOOA NIAXOOAMTL
0 NOBEPXHI MPYHTY; BNNUBAE HA 2260N0UeHHA | BUGIP POCTTUH.

Jpenam — cucTema BifseneHHA 2aieoi BoawM, Wb He Gyno
nocTiiHoro 6onoTa i THUTTA KOpeHIa.

— BilBENEHHA 3aWBOI BOAM 3
BAXKKOI0, 3a60MOUEHOr0 FPYHTY.

— BMMMBaHHA a60 3HECeHHA BepPXHLOIO POAKOYOID
wiapy BOOOO YK BIiTpoM (oco6NMBO Ha yxmunax).

— POCIIMHM, AIKi BUTPUMYIOTE TPUBANY
BIACYTHICTL BONOMA | BUCOKY iHCONALLIIO.

— POCINMHM, NPUPOAHI Ans
KOHKPETHOMO perioHy; BOHWU KpalLle NpUCTOCoBaHI A0 KNiMaTY |
NiOTPUMYIOTE NOKansHe GiopisHOMAaHITTA.

— PI3HOMAHITHICTBL XMBUX OpraHiamie (pocnuH,
KOMax, MTaxie) y Mexax oaHiel ainaHkv.

— YaCTUHA POCTIMHM MNif 3eMMEei0; BAXNUEO,
YK BUTPUMAE BOHA NMepe3BonoMeHHA abo HecTaduy BOMoru.

— MOKPUTTA I'PYHTY OpraHiyHuM wapom (Tpaea,
KOpa, CONnoma), AKMiA yTpUMye BOTOrY | He [IONYCKAae NepecuxaHHsA.

— NPUPOAHE «3aceneHHA» OiNAHKKY BUOAMM,
fIKi cami NPUXOOATE | YTEOPIOIOTE CTiMKY exocucTemy (BaxKnueo ansa
«OMKOTO KyTOMKa»).

— yacTuHa TepuTopii, e Boga
3aCTOKETLCA, MOXITUBE 3a60M0YEHHS; HeGaXaHO caauTH OBOMI,
KpaLue chopMyBaTH BOACHMY.

— HACKIMNBKW KOHKPeTHA OiNAHKa
NiOXoaWTh [UNA BUPOLLYBAHHA MEBHUX POCTIMH 3 TOUKM 30pY IPYHTY,
BOTMOMY | HABAHTAMEHHSR.
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O3eneHeHHs TepuTopil — NPOAYMaHEe PO3MILLIEHHA POCTIMH ANA
Kpacu, KomdhopTy | KOpUCTI.

erca pi I‘/‘l Te p M i H i B NanpawachTHa HOMNO3IWLLIA — AK eNeMeHTH (POCTIMHK, JOPDKKK,

BOAA, OCBITNEHHA) NOEAHARI B EAMHY KAPTUHY.

,[l,maau Hepu + 6oTaHikn 3oHa apoMaTUUHWUX TPaB — YAcTUHA OiNAHKKW, fie POCTYTh TPaBu,
fIKi MOXHa 3pi3aTh | BUKopWUcTOBYBaTH (M'ATA, WIABNiA, Yebpels,
nasaHaa); NoeaHaHHA KOPUCTI 1 eCTETUKMW.

AnsTanka / micue cuaiHHa — ManNun apxiTeKTYPHUIA eneMeHT ansa
BILANOUMHKY; NOB'A3AHWA i3 MiKpOKNiMaToM (TiHb, BITpozaxmcT).

Mpubepemna soHa Gionpyny — MeXa HaBKONO BOAOWMM 3
POCMMHAMMU, AKi He [aloTh bepery po3BanWTUCA | NPUTAMNYIOTE NTaxie
Ta KOMax.

Criikmia (exonoriuxo cTinkmi) nanawacdhT — Takuih BapiaHT
nnaHyBaHHA, Ae NPOCTip He BUMarae NocTilHOMo LUTYYHOro
DyHKUioHanbHe 30HYBaHHA — NOAIN TepUTopil Ha 30HKU 3a BTPy4aHHs, BPaxoBye NPUPOAHI 0OMEeMEeHHS rPyHTY, BOMoru i
NPU3HAYEHHAM (BiANOYMHOK, ropof, BOAOMMA, KOAUKWUA Knimary.

KYTOUOK» TOLLLO).

Mane apxiTekTypHe pileHHA — OPibHUIA enemeHT nM3aliHy (nasxa,
3oHa pekpeauii / 3oHa BiANOUMHKY — OINAHKA, Ae Noav CTeXKa, MiXTApUK), AKWIA BANUBae Ha KoMopT.

CHMOATL, BIANOYMBAKDTH, CNINKYKOTLCH; Mac OyTn KomdopTHOK
3a TiHHIO, BITPOM, OOCTYMHICTIO.

“Owkui KyTouoK” / 30Ha GiopisHOMaHITTA — YacTUHa TepuTopil, ne
HABMMWCHO 3aNWLLIAIOT b NPUPOLHI BUAM, MICLIEBI POCTTIMHM | He
«BUPIBHIOIOTL YCe Mif MiHiAKy», LWob NiaTpUMaTH WUTTA NTaxis,

MaplwpyT KopucTyBaya — NPOAYMaHWA LUNAX Ta e
KOMaX, APIGHUX TBAPUH.

opraHisauin OopiXOK | NOKPWTTIE Tak, Wwob NnioawHa morna
MPOTH, HE MOCMM3HYEBLLUMCH, HE BNABLLUKW, HE HACTYNWBLLW B

6arHIoKy. Mikpopensedh — HeBENUKi NIABMLLIEHHS | 3HVIKEHHA NOBEPXHI, AKi

BMNMMUBAIOTH HA TE, e MOXHA CUITK, [ie MOMe HAaKONMUUYBaTUCA BOAA,
ne Tpeba pobuTK AOPIKKY.

3oHyBaHHA OOCTYNY A0 BOOM — NNaHYBaHHA Tak, wob no sononmMm
MOXHA NiainTn 6eaneuHo, ane sBoHa He 6yna HebeaneuHo 6Nusbko 00
OCHOBHOT MILLIOXIAHOT CTEKKK.

Ecrernuna nomiHanTa — 0b'ekT abo 30Ha, WO BizyansHo
npueepTae yeary nepiuoio (Hanpuknagn, anstaHka, knymba,
CTaBOK).

Oopatok [
OnumysarnbHUK— pecgbriekcis wkornspie nicris y4acmi 8 npoekmi (Google Form)

1. Uun cnogobanocs NpoekTHE HaBYaHHA Ha ypoLi YKpaiHCBLKOI MOBU, B IKOMY BPaxoBaHO TBill iIHTepec A0
NPUPOAHMYUNX HaYK (MNOSICHU BiANOBIAb): TakK, HE 30BCiM, Hi.

2. Ulo 6yno ans Tebe cknagHo (ouiHn 3a wkanot 1 (Hanbinbw cknagHo)— 3 (30BCiM He CKNagHo): onucy-
BaTW MiCLEBICTb, TNyMa4nUTX TEPMIHM, CKNagaTN TEPMIHOMNOTYHWUIA CMOBHUK, ONUCYBaTU CBOO AM3aNHEPCHLKY
Npono3unLito.

3. Hackinbku Tv novyBaTMMeLLCS BNEBHEHO, LLO BMOPaELWCS 3 NOAIGHMMY 3aBAaHHAMU, SKLO Take NpPOekK-
THE HaBYaHHSA 3 yKpaATHCbKOT MOBU NPOBOAUTMMETbLCS B iHTErpadii 3 iHWMMKM HaB4YaneHUMK npegMmetamu (Ma-
TemaTuvKa, KOMM'oTepHi TEXHOSOTIT, XiMis): BiAMNOBIAb 3a LWKanow Big 1— (BCe 04HO HEBMEBHEHO) — 3 (LiNIKOM
BMEBHEHO).

4. Yu pisHaBcsa/gizHanacsa Tv HOBi TEPMiHW, HA3BW POCIWH, MPUPOAHUX 06'EKTIB i IXHE 3HAYEHHA? (Tak/Hi)

5. HasBwu HOBY nekcuKy, siky TU ornaHyBag/onaHyBarna.

6. Un amoxxeLl Tv ycrilwHO onucaT NpMpoAHi 0cobnMBOCTI KnimaTy, naHawadTy, Teputopii 6e3 gogaTko-
BOr0O 3BEPHEHHS [0 OHNanH gxepen (Tak/Bce Lwe Hi)

7. Yn 3MoxeLl TM CamMOCTIMHO ONMcaTh CBOK AU3AaNHEPCLKY MPOMO3ULII0 HAaCTYMHOMY/HIN 3aMOBHUKY/L
(Tak/Bce We Hi)

8. Lo BNnuHyno HanbinbLue Ha akTUBHICTb TBOrO MOBJIEHHS Nif, Yac MPOEKTHOIO HaBYaHHS (3a LLKanoto Big
1 — (HanmeHwWwe) po 3 — (HanbinbLue): wikaBi 3aBAaHHS, 3B'A30K i3 NPUPOAHNYMMU AUCLUNAIHAMW, MOXINBICTb
onucaTy CBOi haHTasii, MOXINUBICTb PO3B'I3aTU HAayKOBO— NpUKagHy npobnemy, MOXNmBICTb 06roBoptoBaTu
Le B ponsix, 6bakaHHs NnepemMorT B KOMaHAO, OTPUMATU rapHy OLiHKY, OTPMMaTU KOPUCHUIA JOCBig npodinb-
HOro MOBMEHHSI.

9. Yn 3axo4eL 6paTy yyacTb B MPOEKTHOMY HaBYaHHI Ha ypokax yKpaiHCbKOi MOBUW Hagani? (Tak, 3antobku;
Tak, MeHi JoBeneTbes; akbu moxHa 6yno He 6GpaTu yvacTi, To BinbLue Hi);

10 Ywm BiguyB/na T cebe OiNbLL aKTUBHUM YYaCHMKOM LLKINIBHOIO XWUTTS, 3aBASIKU MPOEKTHOMY HaBYaHHHO
Ha ypokax MoBW? (Tak, Le npaBaa; nodyyBaBcs/movyBanacs Tak caMo, 9K i 4O NPOEKTHOIO HABYaHHS; Hi, HIYOro
He 3MiHMnocs)
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DEVELOPING STUDENTS' LANGUAGE COMPETENCES IN A GAME-BASED PROJECT
WITH RESEARCH ACTIVITIES: RESTORING SCHOOL ENGAGEMENT

Background. School engagement is closely connected to students’ active use of language and their par-
ticipation in classroom communication. In language lessons, engagement depends on opportunities to speak,
discuss, and write about topics aligned with students' academic interests. Post-pandemic disruptions and the
ongoing full-scale war in Ukraine have intensified emotional, social, and motivational challenges for secondary
school students, reducing opportunities for sustained oral and written interaction. Recent international reports
indicate that interactive tasks, collaborative projects, and research-oriented learning formats support emotional
recovery and school engagement after periods of disrupted schooling (Global Education Cluster, 2024, OECD,
2023). In Ukrainian language education, this calls for learning designs that prioritise meaningful communication
over purely formal academic outcomes. For students with strong interests in natural sciences, engagement
increases when language lessons enable them to describe, explain, and discuss subject-related phenomena,
collaborate in teams, and use Ukrainian as a tool for inquiry and socially relevant project work.

The aim of the article is to present and empirically test a project-based learning design in Ukrainian lan-
guage classes that combines research tasks with elements of educational play to foster students' language
competences and school engagement. The objectives are: (1) to describe the structure of a multi-stage project
supporting disciplinary and language literacy; (2) to examine its impact on students' terminological competence
and descriptive language skKills; (3) to identify language-related difficulties experienced during project work;
and (4) to analyse students' subjective perceptions of engagement and collaboration.

Method. The study is grounded in principles of project-based learning with an emphasis on research-oriented
and interactive classroom activities. The project was piloted with 22 ninth-grade students from a Ukrainian second-
ary school who reported sustained interest in natural science subjects. Data collection included pre- and post-project
written tests assessing descriptive and terminological competence, analysis of student-created glossaries and texts,
an online questionnaire, and a guided reflective discussion. The project design comprised four stages: motivational-
preparatory, research-analytical, creative-language, and reflective-evaluative.

Results and discussion. The findings demonstrate measurable progress in students' ability to use and
interpret subject-specific terminology, produce coherent descriptive texts, and apply language as a tool for
explaining scientific and environmental phenomena. These outcomes indicate the development of both lan-
guage literacy and disciplinary literacy, as students used Ukrainian to work with concepts, terminology, and
modes of explanation typical of natural science contexts. Role-based collaboration and team competition en-
hanced emotional and social engagement, while research tasks stimulated purposeful oral and written lan-
guage use. Students identified terminological interpretation as the most challenging, yet also the most
valuable, component of the project. Motivation was driven primarily by task relevance, interdisciplinary con-
nections, and teamwork rather than by grades. Overall, the study confirms that research-based project work
enriched with interactive elements supports disciplinary and language literacy and strengthens school engage-
ment in crisis-affected educational settings.

Keywords: project-based learning design, Ukrainian language education, research and interactive activi-
ties, natural sciences, school engagement, disciplinary and language literacy

27



16(2/2025) MwucTeuTBO NIHIBOAMAAKTUKN

BIOS

Olesia Liubashenko, PhD in Applied Linguistics, DSc in Education, Full Professor, Department of
Teaching Methodology of Ukrainian and Foreign Languages and Literatures. Her areas of research
interests: communication interaction, teaching and learning strategies, professional discourse.

E-mail: alessialiubashenko@gmail.com

Maryna Drachuk, bachelor's student in the programme "Theory of Education and Methodology
of Teaching Ukrainian Language, Literature, and a Foreign Language in Basic Secondary School"
at Taras Shevchenko National University of Kyiv. Her areas of research interests: methods and
techniques of teaching Ukrainian and English; PBL approach to teaching languages.

E-mail: mariinadrachuk@gmail.com

Alina Kovalenko, bachelor's student in the programme "Theory of Education and Methodology
of Teaching Ukrainian Language, Literature, and a Foreign Language in Basic Secondary School"
at Taras Shevchenko National University of Kyiv. Her areas of research interests: methods and
techniques of teaching Ukrainian and English; PBL approach to teaching languages.

E-mail: al.ol.kovalenko@gmail.com

ABTOPKM 3a8BNSOTb MPO BiACYTHICTb KOHQMIKTY iHTepeciB. CnoHcopu He Bpanu y4yacTi B AOCHIMKEHHi, B aHanisi 1
iHTepnpeTauii gaHux, B onuci pesynbTaTiB AOCMIOKEHHS, Y CXBaneHHi nyonikauii 4o Apyky.

The authors had declared no conflicts of interest. Sponsors were not involved in the research, data analysis,
interpretation, writing, or publication approval process.

28



Ars linguodidacticae 16(2/2025)

YOK 372.881.161.2

B'auecnas LLloBkoBuM (YKpaiHa)
ORCID ID: 0000-0003-4876-2162

KNACU®IKALIS BMPAB 3 YKPAIHCbKOI MOBU

Cmamms npucesiyeHa po3pobrieHHI0 cucmeMHOI Knacucbikayii enpas 3 ykpaiHCbKol Mo8u, y sKili gpaxo-
8aHO CyqacHi HanpautoeaHHs 8 2ary3i niHeeodudakmuku, sumoau Ao Hag4yaHHSs yKpaiHCbKOI MO8U, fpornucaHi
8 HagyallbHUX rpozgpamax, a makox rnpakmu4dHult doceid po3pobku enpas, eidobpaxeHull y nmidpy4yHUKaxX 3
yKpaiHcbKoi mosu. PospobrieHa knacucbikauis ernpas oXorioe maki muru: 3a MOBHO-MO8/IEHHEBOO CrPSIMO-
8aHicmro, xapakmepom Po3yMO8oi ma MO8IeHHEBOI QisiribHOCMI, 06'€KMOM Hag4YyaHHS, CMpPyKmMypoto, ¢hop-
MO0 MOBJIEHHS, (DYHKUIEIO 8 Hag4yaslbHOMY MPOUECi, criocobom opaaHizauil, MicueM 8UKOHaHHSI, CmyrneHem
Kepy8aHHS1, Hasi8HicImr/8i0CymHICmMI0 Orop ma igpo8o2o KOMIoHeHma. 3a xapakmepom po3ymMoeoi QisifibHO-
cmi enpasu nodinsromscsi Ha MpobreMHO-aHalimuYHi, npobreMHO-KOHCMPYKMUBHI, MoWwyKosi, meopyi ma
docniOHUUBKI, WO Crpusie po38UMKY aHaiimu4YHOo20 MUCIIEHHSI, MOBHOI KpeamugHocmi ma OOCIOHUUbKUX
YMiHb. 3a MogrieHHe800 OisiNbHICMIO 8UOKPEMIIEHO peuernmueHo-aHanimuy4Hi, peuenmueHO-pernpoOyKIMuUeHI,
peuenmueHo-npodykmueHi ma rnpodyKkmueHi enpasu, wo 3abeanedyroms hopMy8aHHS Ha8UHOK cripuliMmamu,
aHanisyeamu ma rnpodyKyeamu ycHe U NucbMO8e MOBJIEHHS. Bripagu 3a 06'ekmomM HagYyaHHSI OXOrIoMb
oHemMuUKy, opghoeniro, 1ekcuky, mopghemiky, crroeomsip, Mopghorioeito, cuHmakxcuc, opghoepadghito, MyHKmMy-
auito, cmusicmuky, 2080PIHHS, MUCbMO, aydito8aHHsI ma YumarHs. 3a cmpyKmypor — pocmi ma KOMIseKcHi,
3a (hOpMOI0 — YCHi, MUCBMOBI ma yCHO-NMUCbMOBI, 3a (hYHKUIEI — Mi020moe8yi, mpeHyeasibHi ma KOHMPOJIbHI.
Takox sUOKpeMIIeHO enpasu ¢hpoHmaribHi, Xopoei, napHi, epyrnoesi ma iHOU8IOyasnbHi; KnacHi ma doMalwHi; 3
JKOPCMKUM, 4aCmKO8UM ma MiHiManbHUM KepyeaHHSIM; 3 oriopamu Hu 6e3 HUX; 3 iepo8uM KOMMOHEHMoM abo
6e3 Hb020. 3anpornoHosaHa Knacugikauiss Moxe 6ymu sukopucmaHa 0rs Memodu4YHoi nid2zomosku malbym-
Hix yqumernie, po3pobreHHs NiOpyyYHUKi8 | Hag4yanbHUX NMOCIOHUKIE, a maKoxX 05l Haykogux docidxXeHb, 80Ha
3abesneyye cucmeMHicmb ma echeKmueBHICMb Hag4YaHHs1 yKpaiHCbKOI Mo8u 8i0rogiOHO A0 JisiNbHICHO-KOoMIIe-
MeHMHICHO20 ridxody.

Knto4oBi cnoBa: ykpaiHcbKka Moga, niHagodudakmuka, Knacucgikayis eripas, MO8/1eHHESI YMIHHSI, MOBIIeH-
Heesi HasuYKuU, MemoduKa Hag4aHHs, QisifibHICHO-KOMIemeHmMHICHUU rioxid.

Bctyn y3rogpkeHol Knacudikauii Bnpas 3anuwia-
lMocmaHoeka npobnemu. Cy4acHa Me-  €TbCHA OUCKYCIMHUM. Y HayKOBO-METOONYHIN
TOAMKA HaBYaHHA I'PYHTYETLCA Ha AisnbHI-  niTepaTypi CNoCTepiraeTbCs PisHOMaHITTH

CHO-KOMMETEHTHICHOMY NiaxoAai, BiAnNoBigHO nigxo4iB oo cuctemartmsauii Bnpas, WO
A0 SKOro BCi KOMMETEHTHOCTI (POPMYIOTbCA  YCKMNAOHKE 1X NPakTUYHE BUKOPUCTAHHSA
y npoueci gisnbHocTti. Came ToMy MeTod  BUYMTEnsMM Ta BuUkNagadamu. bpak eamHol
BMpaB Bigirpae Kr4oBYy poSfib B HABYaHHi  CTPYKTYpOBaHOI Ta negaroriyHo obrpyHTO-
YKpalHCbKOI MOBW B 3aKrajax BULLOI Ta 3a- BaHOI Knacudikauil nepewkogxkae epektn-
ranbHoOl cepedHbol ocBiTU. Bnpaeu 3abe3- BHOMy fgobGopy Bnpas, X AWOAKTUYHOMY
neyyloTb  OpraHisoBaHe, mnoeTanHe W  MOAENOBaHHIO Ta Nobyaosi UinicCHOI MeTo-
BapiaTMBHe onpaLoBaHHs MOBHOIO Ta MOB-  [MYHOI CUCTEMU HaB4YaHHA. TOMYy BMHUKaE
NEHHEBOro Martepiany, MoAentowyun pisHi  noTpeba B yTOUYHEHHI, y3aranbHEHHi Ta Hay-
TUMW HaBYanNbHUX i | CTBOPIOKOYM YMOBM  KOBOMY OBI'pyHTYBaHHI Knacudikauii Bnpas
ANA pO3BUTKY BiANOBIAHMX KOMMETEHTHOC- 3 yKPaAiHCbKOI MOBW, L0 3abe3neynTb niasu-
Ten. Came TOMy cCyyacHa MeToAMKa HaB-  LEHHs pe3ynbTaTMBHOCTI  HaBYanbHOro
YaHHA YKPalHCbKOI MOBU XapakTepu3yeTbCsl  Mpouecy Ta cnpuatume opMyBaHHIO Linic-
3pOCTaHHAM yBarn 4o epekTUBHOCTI BNpaB HOro nigxo4dy A0 PO3BUTKY MOBHWUX i MOB-
SIK KITHOYOBOro IHCTpyMeHTa (POpPMYyBaHHS  JIEHHEBUX KOMMETEHTHOCTEN.

MOBHWX Ta MOBIEHHEBMNX KOMMNETEHTHOCTEN Oans10 docnidxeHb i ny6nikauid. MNpo-
yyHiB. OgHak, Nonpu 3Ha4YHy KinbkiCTb Hay-  6nema knacudikauii BnpaB Ans HaBYaHHA
KOBUX Mpaub, MPUCBAYEHNX OKPEMUM acne-  YKpaiHCbKOI MOBM 3a3Hana AOCUTb LUMPO-
KTaM MOBHOI NiAroTOBKW, MUTAHHSA YiTKOI W KOro BMCBITNEHHS Y nNpausx HaykoBuiB. Tak,
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MwucTeuTBO NIHFBOANOAKTUKM

BYEHUMU-METOAMCTamMN BUBYyayBaHO iepap-
Xil0 KaTeropin: cumctema BnpaB — nigcuc-
Tema BnpaB — Mikpocuctema BMpaB —
KOMMMEeKC BrnpaB — cepid BApaB — LMK
BrnpaBs — rpyna Bripas (bensesa & JlucaHeup,
2017); MnaxoTHukom (2009) 6yno 3pob-
neHo cnpoby po3mexyBaTu Brpasu (K 6a-
raTopasoBe MOBTOPEHHS Ai MOBHOro abo
MOBJIEHHEBOIO XapakTepy) Ta KOMYHiKaTu-
BHi 3aBOaHHA (K CaMOCTIHE BWKOHAaHHS
YYHEM CYKYMHOCTI MOCnigoOBHUX Ain, cnps-
MOBaHUX Ha OOCArHEHHSA NEBHMUX LiNnen, Ko-
MYHIKaTUBHOMY 3aBAaHHIO He BracTuBa
NOBTOPIOBAHICTb Ain). BapTo Takox Big3Ha-
4YUTWU, WO ICHYE HU3Ka npaLb, NPUCBAYEHNX
Knacudikauissm BnpaB 3 yKpaiHCbKOI MOBW,
AKi OpieHTOBaHi 34ebinbworo Ha copmy-
BaHHA OKPEMWX KOMMNETEHTHOCTEN: ANCKYpP-
cuBHOI komneTeHTHocTi (KyyepsiBa, 2007),
rpaMaTU4HOI KOMMNETEHTHOCTI (AHoBULbKA,
2009; Orapb, 2019; Ckeapya & E60COH,
2019), oHEeTUYHOT KOMNETEHTHOCTI (bakym,
2009), putopu4Hoi komneTeHTHOCTI (Tony6,
2008; MNpsagka, 2012), cTMNicTUYHOI KoMne-
TeHTHoCTi (BabeHko, 2018; JlyueHko, 2023),
CUHTAKCUYHOT KoMneTeHTHocTi ([onyb &
ManaeBcbka, 2018), NpaBonNMCHOI KOMNETEH-
THocTi (Xom'sk, 2002; BiTiok, 2021), po3su-
TOK YCHOrO Ta MNUCEMHOr0 MOBJIEHHSA
(XopowkoBcbka, 2006; [Manuxata, 2005;
CeprieHko, 2022; KapamaH, 2004). OgHa 3
nepLUnx CUCTEMHUX Knacudoikauiv Brpas 3
YKpalHCbKOT MOBW HanexuTb OHULLYKY,
KM BU3HA4YMB TaKi rpynu Bnpas: NiaroTosui,
BCTYMHi, TpeHyBarnbHi, 3aBepliansHi (OHu-
wyk, 1971). Ha uto knacudikauito Bnpas
CcnMpatrTbCa U aBToOpU NigpyvyHUKa 3 METO-
AVKWN BUKNadaHHA YKpalHCLKOT MOBU B cepe-
AHin wkoni (OnivHnk Ta iH., 1989), ski
NPOMOHYIOTb TaKOX pPi3HOBMAM BNpas Ans
HaBYaHHA MOBHWX aCMeKTiB Ta pO3BUTKY MO-
BfieHHA. ABTOpPW nigpy4HuKa 3 MeTOAUKU
HaBYaHHSA YKpaiHCbKOT MOBM B 3aknajax 3a-
ranbHOI cepeaHbOi OCBITM 3a peaakuieto
MenTtumok (2004) nponoHyTb Knacudiky-
BaTWU BMpaBuM 3a KpUTEPiISMU a) 3MiCTy
HaB4YaHHs1, 6) opMM NPOBEAEHHS, B) CKaa-
HOCTI i noginsaTe BNpasu Ha 1) niaroTosui,
2) BCTynHi, 3) npoGHi, 4) TpeHyBarbHi,
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5) TBOpYi, 6) KOHTPOnbHI; aBTOpU MigpyY-
HUKa TaKOX NPOMOHYIOTb PIi3HI TN Ta BUAN
BNpaB AN HaBYaHHSA MOBHMX acnekTiB Ta
po3BUTKY MoOBNEHHs ([MeHTunok Ta iH.,
2004). Kocris Ta Ckono3sgpa-Lenitko (2018)
KNnacugikyroTb BNpaBu TakMM YMHOM: 3a
dopmoto NpoBeaeHHs1, abo cnocobom BUKO-
HaHHA (YCHi, MMCbMOBI), 3@ MeTO NepeBi-
PKN (HaBYarnbHi, KOHTPOJIbHI), 3a Micuem
BMKOHAHHSA (KnacHi, AOMalUHi), 3a AngakTu-
YHOK METOH: NiIAroTOBYI, BCTYNHi, TPEHyBa-
NbHI, 3aBepluanbHi; 3a HanexHIicTio [o
po3giny MoBu (POHETUYHI, opdboeniyHi,
dpaseonorivHi, nekcnkorpadiyHi, Bnpasu 3
OGynoBu crnoBa Ta CNOBOTBOPY, rpaMaTuyHi,
MOPAOMOriYHi Ta CUHTAKCUYHI, NYHKTYaLinHI,
opdorpadiyHi, CTUNICTUYHI); TakKOX HayKo-
BUi NoJatoTb PO3nory Knacudikadito ankra-
HTiB, nepekas3iB Ta TBOpiB (KocTtiB &
Ckonosagpa-Lenitko, 2018). Y pesynbrari
aHanisy HaykoBux npaupb, NPUCBAYEHUX TU-
nosnoril Bnpae 3 yKpaiHCbKOI MOBW, BCTaHO-
BMNEHO, Lo Hapasi He iCHye EANHOMNPUNHATOI
Knacudikauii, OkpiM TOro, y HasiBHUX Knacu-
dikauisax akueHT 3MilyeTbCsd Ha onaHy-
BaHHA  CUCTEMM  YKpPaiHCbKOI  MOBM
(MOBMEHHSA NULIAETLCA Ha APYromy nnaHi),
Lo He Bigobpaxkae yCcbOro CnekTpy Ain yuy-
HiB Y HaByTTi MOBHMNX Ta MOBNEHHEBMX KOM-
NeTeHTHOCTEN Ta NOTPebye MOLLYKY HOBMX
napameTpiB knacudikadii Bnpas.
3acnyroBye Ha yBary poarora Knacuagi-
Kauia BnpaB Afs HaBYaHHA iIHO3EMHUX MOB
nogaHa B nigpy4yHUKY 3 METOAMKN HAaBYaHHS
IHO3EMHUX MOB Ta KynbTyp 3a 3aranbHoo
penakuieto Hikonaesoi (birny Ta iH., 2013).
ABTOpU KrnacugikyoTb BNpaBu 3a Takumu
KpUTEpisMn: CNPsIMOBaHICTb Ha Npunom abo
Bugady iHgopmauil; KOMYHIKaTUBHICTb;
BMOTMBOBAHICTb; pPiBEHb KEPYBaHHS AisMun /
[ISNBHICTIO YYHIB; HAsIBHICTb BiACYTHICTb ir-
POBOr0 KOMMOHEHTA; HasiBHICTb / BigCyT-
HICTb Onop; cnoci® BWKOHaHHA BMpPaBW;
XapakTep BUKOHAHHSA; y4acTb PigHOI MOBMU
Ta / abo nepwoi iHO3EMHOI; Micue BUKO-
HaHHSA (Birny Ta iH., 2013). Lia knacudikauis
mae OyTu BpaxoBaHa Mig 4ac CTBOPEHHS
Knacudpikauii Bnpae 4nsi HAaBYaHHS yKpaiHCb-
KOI MOBMW, OCKiNbKM I'PYHTYETLCH Ha YHiBEp-
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canbHUX MNCUXOMIHIBICTUYHUX MeXaHi3max
3aCBOEHHS MOBW W Bigobpaxkae cy4acHi
NPUHUMNM  AiSASNIbHICHOrO Ta KOMYHIKaTUB-
HOro HaByaHHA. i KpUTepii — KOMyHIKaTMB-
HIiCTb, CTYMiHb KepyBaHHS, HasiBHICTb Onop,
Cnocib BMKOHAHHS, irPOBUIA  KOMMOHEHT
TOLWO — € CUCTEMHMMM, B3AEMOMNOB'AI3aHUMU
Ta npyaaTHUMK Ons onucy Oyab-sikoi MOB-
HOI Ta MOBJIEHHEBOI AiANbHOCTI, 30Kpema
YKpaiHCbKOMOBHOI. 3anponoHoBaHa Knacu-
oikauis BNpaB po3WMploe TpaauuinHi nig-
X0OM B MeToAumui HaBYaHHS YKpPaiHCbKOI
MOBM Ta CNpUsie CTBOPEHHIO BinbLu LinicHOI,
Cy4acHOI 1 e(peKTUBHOI CUCTEMM BNpaB.
Mema i 3ae0aHHsi cmammi — po3po-
OMTM aBTOPCLKY Knacudikauio BnpaB 3 yK-
palHCbKOI MOBU 3 ypaxyBaHHSIM CyYacHUX
30006yTKIB y ranysi niHreoguaaKkTUKNn.
MeToponoris gocnigxeHHsA
MeToQonoriyHy OCHOBY  [OCHIIKEHHS
CTaHOBNATb NOJIOXEHHSA Cy4aCHOI NiHrBoau-
DAKTUKK, 30KpeEMa KOMMNETEHTHICHOro Ta ai-
ANbHICHOrO nigxoAdiB, $Ki BM3HaA4YalTb
NPUHUMNM Jobopy Ta opraHisauii MOBHUX i
MOBJIEHHEBUX BMpaB Yy Mpoueci HaBYaHHS
YKpaiHCbKOI MOBUW. TeopeTudHe nigrpyHTs
po6OTN CNMPAETLCA Ha KOHUENUii pO3BUTKY
MOBHOI OCOBUCTOCTi, a TakoXX Ha ANAAKTU-
YHi NPUHUMMNU CUCTEMHOCTI, HAYKOBOCTI, J0-
CTYMNHOCTI 1 CBIAOMOI aKTUBHOCTI y4HiB. [
PO3B'A3aHHA MOCTaBfEHNX 3aBAaHb BUKO-
PUCTaHO KOMMMEKC 3araribHOHAyKOBMUX i
criedianbHUX MeToAiB AoCnimKeHHs: 1) aHa-
ni3 i CMHTE3 HayKOBUX JXepen — ONns BUSAB-
NeHHs nigxoaiBe Ao knacudikauii Bnpas,
OKpecneHHs npobnemMHMX acnekTiB Ta y3a-
ranbHEHHS TEOPETUYHUX MONOXEHb Cyyac-
HOT MOBHOI OCBITU; 2) NOPIBHANBHUI METO, —
ONSA BU3HAYEHHS CNifbHUX | BIAMIHHUX pUC Y
Krnacudgikauigx, 3anponoHOBaHUX PI3HUMU
aBTOpamMu, Ta AN BUOKPEMIIEHHA OCHOBHNX
KpuTepiiB cuctemaTtmaadii Bnpas; 3) MeToq
Knacudikauii — ons po3pobneHHs y3rogxe-
HOI Ta BaraToBMMIpHOI knacudikauii Bnpas
3 yKpalHCLKOI MOBWM HA OCHOBI BCTAHOBNEHNX
KpuTepii; 4) MeTop, y3aranbHEHHs1 negarori-
YHOrO [A0CBiAy — YpaxyBaHHS peanbHUX
NPaKTUK HaBYaHHS YKpaiHCbKOI MOBMW, a Ta-
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KOX aHarni3 TuniB Ta BUAiB BrnpaB y NigpyyHu-
Kax 3 yKpaiHCbKOI MOBW. 3aCTOCYBaHHSA CyKy-
MHOCTI Unx MeToAiB 3abe3neunrno
KOMIMEKCHICTb OOCnimkKeHHA Ta O03BONUMNO
0BrpyHTyBaTWN CTPYKTYpOBaHy Kracudikawito
BMpaB 3 yKpaiHCbKOI MOBM BiAMNOBIgHO 4O Cy-
YaCHUX BUMOT NIHFBOANOAKTUKM.
HocnigxeHHs BiabyBanocs y Kinbka eTa-
niB. Ha nepwomy etani (nowykosomy) 6yno
oKkpecneHo npobnemy, Wo nonsarana y Bia-
CYTHOCTI Knacudikauii BnpaB 3 yKpaiHCbKOI
MOBU, fka 6 oxonnoBana pi3Hi acnektn —
uini Bnpas, 06'eKTN HABYAHHS, XapaKTep po-
3yMOBOI [LiANbHOCTI, CTPYKTYpy, crnocobtwu
opraHisauil gisneHocTi Towo. Yepes BiacyT-
HICTb Takol Kracudikauil aBTop cTaTTi Yy
npoueci NiaAroToBKM ManbyTHIX y4nTeniB yK-
paiHCbKOI MOBM Ta niTepaTtypu HeodHopa-
30BO CTMKaBCS 3 HU3KOKW npobnem,
NoB'A3aHUX i3 pPO3pobBKO CTygeHTamm
BNpaB [Af1 HaBYaHHSA YKPaiHCbKOT MOBMW:
CTYAEHTN HE MOIMN KOPEKTHO BU3HAYUTU
TMN Bnpasu, OGrpyHTYBaTW ii OAMAAKTUYHE
NPU3HAYEHHA, a TakoX CTPYKTypyBaTu 3a-
BOAHHSA BIANOBIAHO A0 eTaniB popMyBaHHA
MOBHWX | MOBFIEHHEBMX HABU4YOK Ta BMiHb.
BoHu yacto nnyTtanu Brnpaeu pisHUX BUAIB,
3MiwyBanu penpoayKTUBHI Ta NPOAYKTUBHI
Aii, He pPO3pI3HANKM CTYNiHb KEPOBAHOCTI Ta
CaMOCTINHOCTI y4HiB. Kpim TOro, BuHuMKanu
TpygHoLwi 3 gobopom Brpas BiANOBIgHO 4O
Linen ypoky, o6'ekTiB HaBYaHHS (NTEKCUYHMX,
rpaMmaTuyHux, opdorpadivyHmx, CTUMICTHY-
HUX TOLO) i XapakTepy po3yMOBOI Aisrib-
HOCTI, 9Ky Mae 3abesnedyBaTtu Bnpaea. Ha
Opyeomy eTani (aHanitmyHomy) Byno npo-
aHani3oBaHO HayKOBi Jkepena, NPUCBAYEHI
Knacudikauii BnpaB 3 yKpaiHCbKOI MOBU, a
TaKOXX HaB4vasnbHi Nporpamu 3 YKpaiHCbKOI
MOBM Ta MNiAPYYHUKM 3 YKpPaIHCbKOI MOBMU
ansa 5 knacy (MFony6, 2022; AspaMeHKo,
2022; 3abonotHun & 3abonotHun, 2022); 6
knacy (JliteiHoBa, 2023; MNony6 & NopoLukiHa,
2023; OHartin, & Tkauyk, 2023; ABpameHKo,
2023; CemeHor Ta iH., 2023); 7 knacy (Ce-
MeHor Ta iH., 2024; BopoH & CononeHko,
2024; JNiteiHoBa, 2024; OHaTin, & Tkauyk,
2024; lony6 & lNopowkiHa, 2024); 8 knacy
(NMiTBiHoBa, 2025; OHartin & Tkauyk, 2025;
MNony6 & lNopowkiHa, 2025; ABpameHko &
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TuweHko, 2025); 9 knacy (3abonotHun &
3abonotHun, 2017; ABpameHko, 2022;
KapamaH Ta iH., 2017; nasosa, 2017);
10 knacy (KapamaH Ta iH., 2018; masosa,
2018; HOwyk, 2018; LWes4yk, 2018) 11 knacy
(ABpameHko, 2019; Nasosa, 2019; €pmo-
neHko & Cuyosa, 2011; 3abonotHun & 3a-
6onoTHu, 2012) ana cepeaHbOl Wkonu. Y
npoLieci aHanidy BCTaHOBIEHO, L0 B Kriacu-
dikauisix HayKoBUIB 4acTO He BpaxoBy-
IOTbCA Ti YK IHLWLI KNacudikauinHi napameTpu,
Lo pobuTb Knacudikalito BnpaB HEMOBHOO
Ta TaKol, LLIO HE BignoBigae NoBHOK MipoH
ONUCaHUM y Nporpamax Linam HaB4YaHHs yK-
palHCLKOI MOBW Ta HasABHUM Y NiApyYHUKaxX
BnpaBam. Ha mpemsomy eTani (NpoayKkTmne-
HOMY) Byno CTBOPEHO aBTOPCbKY Knacudi-
Kauilo BnpaB ANS HaBYaHHA YKpalHCbKOI
moBw. Mig yac po3pobneHHs aBTOPCbKOI TU-
nosorii Bnpas 6yno BpaxoBaHO AOCBIg Kna-
cudikauii  Bnpas, Habytum y ranysi
METOAUKN HaBYaHHS YKpalHCbKOI MOBW, a
TakoX iIHO3eMHMX MOB; BUMOrM OO0 Linen Ta
3MICTy HaBYaHHS YKpaiHCbKOI MOBM B LLUKOI,
BM3HaYeHi "[epxaBHuUmM ctaHgapTom 6a3o-
BOI cepegHboi ocsitn" (2020), HaByanb-
HUMW nporpamamu; HasiBHi y nigpyvyHuKax
TMMNX Ta BUAWN BNpaBW.

ABTOpCbKa Krnacudikauiss BrnpaB MoXe
CcnyryBat iHCTPYMEHTOM A5l PO3LUMPEHHS
criekTpa 3aBAaHb y nigpy4yHuKax i HaByarb-
HUX NOCIGHMKaX 3 yKpalHCbKOT MOBW, Crpu-
ATU ONTUMI3aLlii JOCATHEHHS OCBITHIX Ljinen,
a TakoX BYTW KOPUCHOK y METOAUYHIN nia-
roToBui ManbyTHIX yunTenis i 3acTocoByBa-
TUCA B TEOPETUYHUX Ta NPUKIagHUX
NIHFBOANAAKTUYHMUX OOCHIIKEHHSAX.

Pe3ynbTaTty gocnigxeHHs

Ta ix 0OroBopeHHs

B acnekti AOianbHICHO-KOMNETEHTHICHOT
napagurMu HaB4aHHS MOBW Brpasa Bifgirpae
KIMOYOBY POSib, OCKIfNIbKM O03BOMSE peanisy-
BaTW Pi3Hi BUAW OISANIbHOCTI, AKUMW Ma€e OBO-
noAiTn y4YeHb, Yepes BnpaBu YYHi He nuie
3aCBOWOKOTb TEOPETUYHUIA MaTepian, a 1 Ha-
OyBaloTb HABMYOK Ta BMiHb MOro BUKOPUC-
TaHHA B PI3HUX KOHTEKCTaxX, aHanisylTb
MOBHiI OAMHULI, EKCNEPUMEHTYIOTb i3 CTPYK-
Typamu MOBU Ta MOAENOOTb pearibHi KoMy-
HiKaTMBHI cuTyauii. BnpaBy posymiemo sk
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"NOBTOPIOBaAHE BMKOHAHHS Al 3 METOHo 11 3a-
CBOEHHS; YCBIAOMIIEHHSA 3MICTY Ail, 3akpin-
NEeHHs, y3aranbHEeHHA | aBToMaTu3auis
BMiHb Ta HABMYOK (BUPOBNEHHSI MOBHMX i MO-
BMEHHEBUX YMiHb i HaBum4ok)" ([eHTunoK,
2015, c. 51). Knacudikauia Bnpas gnsa Has-
YaHHS YKpalHCbKOI MOBM Mae ByTu opieHTO-
BaHa Ha peanisaudito nporpaMmHuUxX BUMOT
HaBYaHHA YKpaiHCbKOI MoBM B wWkoni. [o
KMOYOBUX KOMMETEHTHOCTEN, BU3HAYEHMX
[epxaBHnm cTaHgaptoMm ©0a30BoOi cepefn-
Hboi ocBiT (2020) HanexaTtb: "1) BinbHe
BONOAIHHA Aep>KaBHOK MOBOIO, WO nepeg-
Gavae BMiHHA 34iNCHIOBATM KOMYHIKaLilo B
YCHIN Ta NUCbMOBI (POPMi HA OCHOBI 3HaHHS
dYHKLiIA MOBM, pecypciB (NeKcuku, rpama-
TUKW) i HOPM Cy4acHOI YKpalHCbKOI fiTepaTy-
PHOI MOBW, TUMIB MOBHOI B3aemogil,
0cobnMBOCTEN CTUNMIB MOBIEHHS iHhopMma-
LIMHUX Ta XYOOXHiX TEeKCTiB, MediaTekcTiB
Towwo; 3000yBaTn Ta onpauboByBaTH iHOP-
MaLito 3 PI3HUX Kepen; BUKOPUCTOBYBATU
MOBHi 3acobu AN JOCArHEHHA OCOOUCTUX i
CYCNINbHUX LiNen y XUTTEBUX Ta HaBYarlb-
HUX CUTyauisiX, TBOPYOro CaMOBUPaXXeHHS".
TakoXX YMHHUMMK nporpaMmamu 3 yKpaiHCbKOI
MOBM nepeabdayeHo KOMMMEKCHY peani3aLito
YOTUPLOX 3MICTOBUX JiHIN — MOBHOI, MOB-
NEHHEBOI, COLIOKYNbTYPHOI, AiANbHICHOI, SKi
MatoTb ByTn BigobpakeHi B cuctemi Bnpas
ON191 HaBYaHHA yKpaiHCcbkol MmoBu. OTxe, Bia-
noBigHO 00 ymoB [lepXaBHOro craHgapTy
(HaBYaHHSA KOMYHIKaLil Ta MOBHOI CUCTEMM)
Ta YMHHUX Nporpam, y HaBYaHHI YKpaiHCbKOI
MOBM MNOTPIOHO BUKOPMCTOBYBATM BMNpaBM,
SIKi BiANOBIAATb KOUMEPIiH0 MOBHO-MOBJIEH-
HEBOI' CripsiMosaHOCMI, 3a UMM KpuUTepiem
BUOINAEMO MOBHI, MOBJIEHHEBI BMpaBu Ha
PiBHI pe4YEHHS, MOBJIEHHEBI BripaBun Ha PiBHI
TEKCTY, MOBHO-MOBJIEHHEBI BrpaBu.
CucteMHicTb, epeKkTUBHICTbL Ta pesynb-
TaTMBHICTb Y (POPMYBaHHI KOMYHIKaTUBHOI
KOMMNETEHTHOCTI 3 yKpaiHCbKOI MOBW NoTpe-
Oye 3acTocyBaHHA BigNOBIOHUX BNpaB., SKi
peani3yloTb MOBMEHHEBY LiANbHICTb Y pe-
LEeNTUBHOMYY, pPENPOAYKTUBHOMY Ta NPOAYK-
TMBHOMY acrnekTax. | Tomy BuHuKae notpeba
B Knacudikauii Bnpas 3 yKpalHCbLKOI MOBM 3a
Xapakmepom MOBJIEHHEBOI  QisifIbHOCMI.
BignosigHO 40 UbOro KpUTEPID BUAINSEMO:
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peLenTUBHO-aHaniTU4HI, peuenTUBHO-penpo-
AYKTUBHI, peuenTUBHO-NPOAYKTUBHI, Npoay-
KTUBHI Brpasu.

HaB4aHHs yKpaiHCbkoi MOBM nepeaba-
Yae BCeBIYHUA PO3BUTOK iHTEneKTyanbHol
chepn 3006yBaviB OCBITH, OCKISIbKM ONaHy-
BaHHA MOBHOI cuUCTeMM Ta (POPMYyBaHHS
MOBMEHHEBUX YMiHb HEMOXNNBI 6e3 akTuBi-
3auii pi3HOMaHITHUX KOTHITUBHMX MPOLECIB.
Y npoueci pob6oTn 3 MOBHMUM MaTepianom
YYHIi 3any4atoTb aHani3, CUHTEe3, MOPIBHSAHHS,
y3aranbHeHHs1, Knacudikauito, abcTpary-
BaHHA Ta NOriYHe MUCMEHHS, WO Cnpuse
PO3BUTKY IXHBOrO iHTENEeKTyasrlbHOro NoTeH-
uiany. MoBHi Ta MOBNEHHEBI BNpaBsu CTUMY-
nowTb  poboTy nam'arti, yBaru, YsiBMu,
aHaniTM4yHUX 3aibHOCTEeN, YMIHHS BCTaHOB-
noBaTn MNPUYNHHO-HACNIAKOBI 3B'A3KM Ta
OyayBatM CMUCNOBI CTPYKTypu. Po3BuUTOK
KOTHITUBHOI cdhepu Mae BiabyBaTuUCA iHTErpo-
BaHO 3 HABYaHHAM MOBW, Came TOMY BBaX<a-
€MO O0UiNbHUM 34iUCHIOBATU Knacudikauito
BMpaB 3a Xapakmepom pPo3ymMo8oi Oissib-
HoCcmi N BUOINATN B MeXax LbOro KpUTepito
Taki BnpaBu: NpobnemMHo-aHaniTMYHi, npo-
6r1IeMHO-KOHCTPYKTUBHI, BNPaBu MOLLYKOBOrO
XapakTtepy, BrpaBuM TBOPYOro Xapakrepy,
OOCTiAHWLBKOroO Xapakrepy.

KoxxHa BnpaBa OpieHTOBaHa Ha MNEBHWUM
06'eKT HaBYaHHSA — MOBHUI acnekT abo BmAg,
MOBJEHHEBOI JisiNbHOCTI — | BUKOHYE cneuu-
diYHI (PyHKUII, aKTUBI3yE pi3HI MexaHi3mu
MOBINEHHEBOI Ta KOTNHITUBHOI AiANbHOCTI W
CrpUSE€ OOCATHEHHK Pi3HUX HaBYanbHUX
pesynbTaTiB. MOBHi Ta MOBJIEHHEBI HABUYKU
Ta BMIHHA POPMYIOTLCS MO-Pi3HOMY, TOMY
BMHMKAE noTpeba y BNOpsAKyBaHHI BnpaB
BiANOBIOHO A0 TOro, Ha AKM came 00'ekT Ha-
BYAHHA BOHW CrpsiMOBaHi. TOMy BBaXXaemo
OOUINBHUM 30IMCHUTK Knacudikauilo Brnpas
3a ob'ekmom Hag4yaHHS1 ((POHETUYHI, opdoe-
NiYHi, NEKCMKOMOriYHI, NEeKCU4YHi, BnpaBu 3
MopdbeMikn, BNpasu 3i CFIOBOTBOPY, BNpasu 3
Mopdonoril, CUHTaKCU4HI, opdporpadidHi, ny-
HKTyaUilHi, BNpaBu Ha FOBOPIHHA, MUCbMO,
ayAaitoBaHHSA, YATAHHSA, CTUNICTUYHI BNpaswn).

AHania nigpy4yHuKiB 3 YKpaiHCbKOI MOBWU
nokasas, LLO YCi BrpaBu pi3Hi 3a CTPYKTYpPOIO
Ta 06cArom po3ymoBux ornepawin, siki BUKO-
HYIOTb Y4Hi. TOMy BBaXaemo [OUiNTbHUM
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34incHIOBaTK Knacudikauio Bnpas 3a cmpy-
Kmyporo, pO3noainsaoym iX Ha NpocCTi BNpasu
3 OOHWM 3aBAaHHAM, KOMMMEKCHI Bnpasn 3
ABoma i 6inbLue 3aBOaHHAMN.

dopma MOBNEHHS, Yy AKIN peanidyeTbca
HaBYaribHa OiANbHICTb YYHIB, ICTOTHO BMn-
Ba€ Ha xapakTep, Temn i pe3ynbTaTUBHICTb
3aCBOEHHS MOBHOMO Ta MOBJIEHHEBOIO Ma-
Tepiany, OCKiflbkM came BOHa BM3Ha4vae [0-
MiHYBasnbHi MNCUXOMNIHIBICTUYHI MeXaHi3Mu,
WO aKTMBI3YyOTbCA Mig Yac BUKOHAHHA
BNpaB. YCHE 4M MNUCbMOBE 3aBAAHHA
Nno-pisHOMY 3aryya€e KOrHITUBHI pecypcu
y4Hs, a opMa MOBIEHHS BMNIMBAE Ha rMu-
OUHY pO3yMiHHA MaTepiany, CTyniHb MOro
YCBIOOMIIEHHA Ta JOBroTpusBanicTtb 3anam'-
ATOBYBaAHHSA. Takum 4YmHOM, BMBIp chopmu
MOBJIEHHS € BaXJTIMBUM YMHHUKOM, SSKU BU-
3Ha4Yae emEKTUBHICTb HaBYanbLHOro npo-
Lecy Ta onTUMI3ye MOBMIEHHEBUN PO3BUTOK
Y4HiB. TOMy HacTynHUM KpuUTepieM Knacu-
dikauii BnpaB Mmoxe Oytn — dopma MoB-
neHHa. 3a ¢hopmoro MOB/IEHHS BRpaBu
MPOMOHYEMO KnacudikyBaTu Ha YCHi, NNCb-
MOBi Ta YCHO-NNCbLMOBI.

Baxnueum € kputepin QyHKuii ernpasu 8
HagyaslbHOMy rpoueci. 3a UMM KpuTepiem
NPOMOHYEMO KrnacudikyBaTu BnpaBsu Ha nig-
roToBYi, TPeHyBarbHi, KOHTPOSMbHi. Takox
nig Yac po3pobrneHHs BnNpaB Crig BpaxoBy-
BaTW cnoci® opraHi3auii iX BUKOHaHHSA, agxe
Big hopmu B3aemogil y4HIiB 3anexuTb edek-
TUBHICTb HaBYaNnbHOro npoLecy Ta piBEHb
3aCBO€HHs MaTepiany. PauioHansHa opraHi-
3auia BNpaB Crpusie He nuule 3akpinneHHIo
3HaHb | POPMYBAHHIO MPAKTUYHUX HABUYOK,
ane 1 po3BUTKY KOrHITUBHMX 3ai6HOCTEN, ca-
MOCTIMHOCTI, BIiANOBIgANbHOCTI Ta KPUTWY-
HOrO MUCINEHHs. 3a criocobom opaaHizauii
BNpaByM MOXHa KrnacudikyBaTtn Ha (pPpoHTa-
NbHi, XOPOBI, NapHi, rpynoBi, iHauBIAyanbHi.

OkpiM 3a3Ha4YeHNX KpuTepiiB, BBaXXaeMo
3a AouinbHe OXOMUTKM TpaguuiiHI Kputepil —
3a MicuyemM 8UKOHaHHS (KnacHi, JOMaLLHi), 3a
cmyreHemM KepygsaHHS (3 XXOPCTKUM MOBHUM
KepyBaHHsIM, 3 YaCTKOBUM KepyBaHHSM, 3 Mi-
HiIManbHUM KepyBaHHSM), 3a HasieHicmio /
gidcymmuicmio orop (3 onopamu, 6e3 onop),
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3a HasigHicmio / 8i0CYmMHICMIO igp08020 KOM-
roHeHmMa (3 irpoBUM KOMMOHEHTOM, ©6e3
irPOBOro KOMMOHEHTA).

TexHonorizauis oCBITHbOro npouecy 3y-
MOBMIOE HEOOXigHICTb HOBMX MigxoaiB a0
opraHisauii Bnpas, OCKiflbKWU CyYacHi OCBITHI
TEXHOJIOriT 3Ha4YHO PO3LUNPIOTbL MOXINBO-
CTi HaBYaHHA Ta B3aeMopil Y4HIB i3 HaBYa-
NbHUM mMaTepianom. BukopucTaHHs
iHbopMaLiNHO-KOMYHIKaLIMHUX TEeXHOMOorin
(IKT) posBonsie cTBoptoBaTW IHTEPAKTUBHI
3aBAaHHA, MogentoBaTu HaB4anbHi CcUTya-
Lii, aBTOMatM3dyBaTWU KOHTPOSIb W OLiHIO-
BaHHA, a TakKoX rMepcoHarnisyBaTu Has-
YanbHUW nNpouec BiAMOBIAHO OO iHAMBIOQya-
nbHUX NoTpeb yyHiB. Y 3B'A3KY 3 LM BUHU-
kae noTpebGa B knacudikauii BnpaB 3a
Kpumepiem eukopucmaHHs IKT, wo pae
3Mory BuAinuTn Bnpaesu 6e3 3acToCcyBaHHS
LMpOBUX TEXHOSOrIN, BIPpaBu 3 HaCTKOBUM
3aCTOCYBaHHAM LNMPPOBUX TEXHOMOrNn Ta
BNpaBu, iHTerpoBaHi 3 MyrnbTUMEIMHUMYN
pecypcamu.

Y tabn. 1 nogaHo 3BeAeHy knacudikadito
BMpaB 3 yKpaiHCbKOI MOBMW.

Cxapaktepmnsyemo KOXeH Tun Ta Bupg,
BMpaB.

Xapakmepucmuka eripag 3a MOBHO-
MOG@JIEHHEBOIO CNpPsIMO8aHicmto

MosHi BnpaBu — BnpaBun, OPiEHTOBaHI Ha
peanisauito MOBHOI 3MICTOBOI NiHil B HaB-
YaHHi yKpaiHCbKOT MOBW: NOKNUKaHi hopmy-
BaTM MOBHI 3HaHHS, MOBHI HaBMYKM Ta
BMiHHS. Lli BNnpaBu 30cepexyoTbCA Ha Bif-
npautoBaHHi €efeMeHTIB MOBHOI CUCTEMMW:
doHeTuku, opdoenii, opdorpadii, mopdo-
norii, CMHTaKCUCy, MyHKTyauil Ta NEeKCUKMW.
BukoHyto4M MOBHI BNpaBsK, y4Hi NpauoroTh i3
MOBHMM MaTepianom nosa pearnbHOK MOB-
NEeHHEBOK B3aEMOZIE: aHani3yTb, TpaH-
copmMyloTb, [o6uMpaloTb, BU3HAYaOTh,
pO3ni3HaTb, BIOTBOPHOKOTL MOBHI hopMu.
Taki BnpaBu € HeOBXigHMM NigrpyHTAM Ans
noganbLloro nepexogy A0 KOMYHIKaTUBHUX
3aBgaHb. [1Jo MOBHMX BNpaB MOXHa BigHECTU
Taki: enpasu Ha aHarsli3 38yKog0o20, MopgheM-
HO20 cKnaldy crioea, Ha aHarsi3 3Ha4YeHHSs
crloea 8 KOHMeKCMmI f1eKCUYHOI napaoduamu,
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0006ip criribHOKOpPeHe8UX Cr1ig, CUHOHIMIG, aH-
MOHIMiI8, 8ripasu Ha 8U3HAYEeHHS 2pamMamudy-
HUX 3Ha4YeHb Crlo8a, KOHCMPYHOBaHHS
C/1080Cr10/Ty4eHb 3 MOBHUMU OOUHUUSIMU,
ernpasu Ha aHasiia CUHMaKCUYHUX Xapakme-
pucmuk  pe4dyeHb, Ha mpaHcghopmMmauio
peyeHb rnesHUX muriie ma 3 rneeéHUMU CUHmMa-
KCUYHUMU KOHCMPYKUiSIMU mMowj0.

MoBneHHeBI BrpaBu Ha PiBHI peYEeHHs —
BNpaBW, OpIiEHTOBaHi Ha pearnisauito MOB-
NeHHEBOI 3MICTOBOI NiHil B HABYaHHI YKpaiH-
CbKOI  MOBW:  MOKNWKaHi  doopmyBaTK
MOBJIEHHEBI HaBWYKM BXMBAHHA MOBHUX
OAVHMLb Ha PiBHI peYEeHHHA — HaBUYKKN Byay-
BaTW, TpaHCOPMYyBaTU U YAOCKOHaNBaTn
rpamaTMyHO MpaBuUIlbHi Ta KOMYHIKaTUBHO
AouinbHi pedeHHs. MeTo MOBREHHEBUX
BrpaB Ha PiBHi peYeHHs € "BBeAEHHA" MOB-
HUX OOMHULb Y MOBIEHHS wkonspis. [lo Ta-
KMX BNpaB MOXHa BigHECTU erpasu Ha
CKnadaHHs pedyeHb 3 MOBHUMU OOUHUUSMU
SK I3 3a0aHUMU napamempamu MO8J/1EHHE-
80i cumyauji, mak | 6e3 Hux, Ha po3Wu-
PEHHS pe4eHb, Ha mpaHcgopMauito peveHsb,
Ha peldacysaHHs1 pedyeHb. MoBreHHeEBI
BMpaBu Ha PIBHI peY4eHHS YaCTO BUKOHYIOTb
JYHKLUiIO NiAroToBYMX 4O NOBHOLHHOI KOMY-
HiKaLil — CNPUMHATTS Ta NPOAYKYBaHHSA MO-
BNEHHS Ha PIBHi TEKCTY.

MoBneHHeBI BNpaBu Ha PiBHI TEKCTYy —
BMpaBu, OPIEHTOBaHI Ha peani3auito MOB-
NEHHEBOI 3MICTOBOI MiHil: NOKNUKaHi opmy-
BaHHSA YMIHHA PO3yMiHHSA Ta NPOAYKYBaHHSA
MOBIEHHS Ha PiBHI TeKCTy. Taki BnpaBu Mo-
OernoTb PiI3HOMaHITHI cuTyauil peanbHOro
CNifIKyBaHHSA, CNPUAITb PO3BUTKY KOMYHIKa-
TUBHOI KOMMETEHTHOCTI Ta (OOPMYBaHHIO
NOBHOLIHHMX MOBJIEHHEBUX YMiHb. [10 MOB-
NEeHHEBUX BMNpaB MOXHa BIOHECTU Taki: Ha-
rucaHHs riepekasy, peghepamy, KOHCreKkmy
(noedHytomb peuenmueHy ma rnpooyKmu-
8HY MOBIIeHHe8Y OisifibHiCMb), CKriadaHHs
YCHUX ma MuCbMOBUX 38'3HUX 8UCII08/10-
g8aHb (onucu, po3roegidi, po3dymu), rnpoody-
KygaHHsI meKcmie reeHuUx cmursnie ma
XXaHpig, mpaHcghopmauiro mekcmis, rnpoody-
KyB8aHHs1 meKcmie y Pi3HUX MO8JIeHHEBUX
cumyauisix (MoHorozie ma diaroais), peda-
2ysaHHs mekcmis.
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Tabnuusn 1
3eedeHa knacudbikauisi ernpas 3 ykpaiHCbKoi Mogu

Tunn Bnpas Buau Bnpas

3a MOBHO-MOBMEHHEBOK CMPSMOBAHICTIO | MOBHI

MOBJIEHHEBI BNpaBu Ha PiBHi peYeHHS
MOBJIEHHEBI BNpaBu Ha pPiBHi TEKCTY
MOBHO-MOBJIEHHEBI

3a xapakTepom MOBJIEHHEBOI AisANIbHOCTI peuenTUBHO-aHanITUYHI
peLenTUBHO-PENPOOYKTUBHI
peLenTUBHO-NPOAYKTUBHI
NPOAYKTUBHI

3a xapakTepom po3yMOBOi OisiNIbHOCTI npobnemMHo-aHan TYHi
NpPo61eMHO-KOHCTPYKTUBHI

BMpaBu NMOLLYKOBOrO XapaKkTepy
BMpaByu TBOPYOro Xxapakrepy
BMpaByW JOCNiAHMLBKOIO Xapakrepy

3a 06'eKTOM HaB4YaHHSA POHETUYHI
opdoeniyHi
NEKCUKOIOTiYHi
NEKCUYHI

Brnpasn 3 MopdeMiKK
BMpaBu 3i CIIOBOTBOPY
Brnpasu 3 Mmopdonorii
CUHTaKCUYHI
opdorpadivHi Bnpasu
NyHKTYyaUilHi Bpasun
BMpPaBW Ha rOBOPIHHA
BMpaBu Ha MMCbMO
BrpaBun Ha ayAditoBaHHSA
BMpPaBWU Ha YMTaHHS
CTUNICTMYHI BNpasu

3a cTpyKTypoto NpPocCTi BNpaBu 3 OAHUM 3aBAAHHAM
KOMMNMEKCHI BNpaBu 3 ABoMa i GinbLue 3aBaaHHAMU

3a hopMOL0 MOBIEHHS YCHi
NMUCbMOBI
YCHO-NMNCbMOBI

3a dyHKuielo B HaBYarnbHOMY MpoLECi nigroToBui
TpeHyBarsbHi
KOHTPOJSIbHI

3a cnocobom opraHisauii PpOHTanbHi
XOpPOBiI

napHi

rpynosi
iHOMBIAyanbHi

3a MicLeM BMKOHAaHHSA KnacHi
JOMalLLHI

3a cTyneHeMm kepyBaHHSA 3 )XOPCTKUM MOBHUM KEPYBaHHAM
3 YaCTKOBUM KepyBaHHAM
3 MiHiManbHUM KepyBaHHAM

3a HasaBHICTIO / BiACYTHICTIO onop 3 onopammu
©e3 onop
3a HasABHICTIO / BiOCYTHICTIO 3 irpOBUM KOMMOHEHTOM
irpOBOro KOMMOHEHTA ©e3 irpoBOro KOMMOHEHTa
3a BukopuctanHs IKT BnpaBu 6e3 3acTocyBaHHs LMGPOBUX TEXHOSOTIN

BrpaBn 3 YaCTKOBMM 3aCTOCYBaHHAM LN(POBUX TEXHONOTIN
BMNpaBW, iIHTErpoBaHi 3 MynbTUMELINHUMU pecypcamu
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MoBHO-MOBJIEHHEBI BNpasu — Lie KoMrne-
KCHI BrpaBu, siKi MOEOHYKOTb OMpaLtoBaHHA
MOBHOrO Martepiany i3 pO3BUTKOM YMiHb Mpo-
AYKTUBHOIO MOBIEHHA. BOHW cnpsaMoBaHi He
nvwe Ha aHarnis, yCBiJOMIIEHHSA Ta 3acBoO-
€HHA MOBHMX OAMHULb, @ N Ha POPMYBaHHSA
3[aTHOCTI 3aCTOCOBYBATU Lji 3HAHHA Yy Bnac-
HUX BUCMOBIIEHHSAX HA PiBHI peYEHb, TEKCTIB.
Llo makux ernpag MoxxHa eiOHecmu eripasu
Ha aHarsni3 MOBHUX OOUHUUb 3 HacmyrnHUMm
CKnadaHHAM 3 UUMU OOUHUUSIMU peyeHb
ma mekcmie.

Bnpaeu 3a xapakmepoM MO8JIEHHEBOI
distnbHOoCMi

PeuenTtuBHO-aHaN i TUYHI BMNpasu
BrnpaBu, CNPAMOBaHi Ha CMPUNHATTS YCHOIoO
YM MUCEMHOro MOBSEHHS 3 NoAarnblUMM BU-
KOHaHHAM 3aBOaHb aHaniTU4HOro Xapak-
Tepy — aHani3 3MmiCTy 4 MOBHUX OOMHULb
Tekcty. MeTa peuenTUBHO-aHaANITUYHUX
BrpaB nonsrae B PO3BUTKOBI B YYHIB YMiHb
YBaXXHO CnpummaTin, po3yMiTu 1 aHanisysaTtu
TEKCTU, a TaKOX BUAINATU Y HUX KIHOYOBI 3Mi-
CTOBI Ta MOBHI enemMeHTw. ['1ig Yac BUKOHaHHA
umMx Brnpae BigbyBaeTbCA NiaroToBka 4O MO-
AanbLol NPOAYKTUBHOI MOBMEHHEBOI Aidnb-
HOCTI: Y4YHi aHani3yloTb Ta 3aCBOIOKOTb MOBHI
OOVHULI Ta 3pas3kum MOBIEHHSA, 3 TUM LWO6
Hafgani iXx BUKOPMCTOBYBATMU B NPOLYKTUBHIN
MOBIEHHEBIN AisinbHOCTI. [Jo makux erpae
MOXHa 8i0Hecmu: YumaHHs1 / rpocriyxoey-
8aHHSA mekcmy 3 nodasibWuM 8U3HaYEeHHSIM
{020 XaHposuX YU cmusibosux ocobrusoc-
med, su3Ha4YeHHs memu, idei, npobrem, rno-
PYyWeHUX y meopi, rMowyK y mekcmi rneeHux
MOBHUX OOUHUUb (Harp., CKiaOHUX pe4YeHb,
yCKnaOHeHUX pedyeHb mowio). PeLenTuBHO-
aHaniTU4Hi BNpaBu, OKpPiM NpobnemMHo-aHa-
NiITUYHUX 3aBAaHb, TAKOX MOXYTb CYyrnpoBO-
KyBaTUCA  NPOB6NeMHO-KOHCTPYKTUBHUMM,
TBOPYMMMU, NOLUYKOBMMW | HaBITb AOCHigHN-
LUbKMMW 3aBAaHHSMW.

PeuenTreBHO-penpoayKTMBHI — BMNpasw,
CNPsIMOBaHI Ha CMPUMHATTSA Ta BIATBOPEHHS
MoBneHHsa. OCHOBHa MeTa Takumx Brnpas no-
narae B PO3BUTKY B YYHIB YMiHb YBaXXHO
cnpurMMmaTti ycHe abo NMCEMHE MOBMEHHS 1
BiATBOPIOBATM MO0 Y TOYHIM abo nepedpa-
30BaHin  opMmi, OOTPUMYKOYMUCL NpaBun
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rpamaTuKu, NEKCUKM Ta POHETUKU. [1o Takmx
BMpaB HanexaTb: fpasusibHe YumaHHs ma
r108mMopeHHs1 3a OUKMOPOM CJiig, C/1080CI10-
Jly4€eHb, peyeHb (BNpaBnAHHS B apTUKyNALiil
Ta IHTOHYBaHHI), WO O03BOSISIE TpeHyBaTu
apTUKYNALINHUKA anapaT, iHTOHaUiNHI MO-
aeni Ta puUTM  MOBIEHHA; OQuKmMaHmu,
AKi CNPUSATL PO3BUTKY opdporpadoivHoi rpa-
MOTHOCTI, YBaXXHOCTi Ta 34aTHOCTi BigTBO-
ptoBaTM TEKCT Yy MNUCbMOBIN dopmi 3
OOTPUMaHHAM HOPM YKpalHCbKOT MOBMU; r1e-
pekasu, Wo popMyoTb YMIHHA CTPYKTYpO-
BaHOro BuWKragy 3MicTy, noCrigoOBHOCTI
AYMOK i NOriYHOT opraHisauii MoBneHHs. Pe-
LEenTUBHO-PENPOAYKTMUBHI BrpaBu Cnpus-
I0Tb 3aCBOEHHIO MOBHWX HOPM, PO3BUTKY
TEXHIKM MOBMEHHSA Ta MigroToBUi Y4YHIB OO
CaMOCTIMHOro 3aCTOCYBaHHA MOBHUX OOu-
HUUb Y PI3HUX MOBJIEHHEBUX CUTYaLIAX.

PeuentneHo-NpoayKTUBHI  BNpasu
BNpaBu, AKi OpieHTOBaHi Ha POPMYBaHHSA
YMiHb MPOAYKTUBHOIO MOBJIEHHS HA OCHOBI
nonepeaHbLO CNpuUMHATOro Tekcty. [o Ta-
KMX BMpaB HanexaTb: HarucaHHs meopy-
ornucy (Harnpuknad rpo rnpupody) Ha OCHO8I
rpo4yumaHo20 meKcmy Ha maky X camy
memy, CmeopeHHs1 0diasiogy, YCHO20 Yu
MuCbMO8020 MOHOJ/I02Y Ha OCHO8I MpocCsly-
XaH020 Yu rpoYyumaHo20 3paska, ycHe 4u
rnucbmoge rnpoO0BXKEHHS meKkcmy, Haru-
CaHHs1 1p0308020 MBOPY Ha OCHO8I MpPOoYUu-
maHo20 gipwa 3i 36epeXeHHSIM eMOoUitiHO20
3micmy. Taki BnpaBu nepenbavaroTb BUKO-
pUCTaHHS MOBHUX OAMHULb 3 TEKCTIB-3pas3KiB
Y BraCHNX BUCITOBITIOBaHHSAX.

[MpoayKTMBHI BNpasu — Le Brpasu, Cnps-
MOBaHi Ha CaMOCTiIHE CTBOPEHHS YYHAMMU
BNacHMX ycHMX abo NMCbMOBUX BUCIOBIIO-
BaHb 6€3 OMopu Ha roTOBMIA 3Pa30K. IXHSA ro-
noBHa ocobnuMBIiCTb nonsirae B TOMY, LUO
y4YeHb CaMOCTIiNHO aobunpae 3micT, MOBHI 3a-
cobun, CTPYKTYpy W CTURICTUYHI MPUIAOMM.
Taki 3aBOaHHA BMMaratTb BUCOKOrO PiBHSA
CchopMOBaHOCTIi MOBNEHHEBUX YMiHb, TBOP-
Yol iHiuiaTMBM W YMIHHA OpraHi3oByBaTu
TEKCT Big no4yaTky [0 KiHusA. [1o Takux Bnpas
Hanexarb: HarucaHHS meopie, CMEOPEHHS
YCHUX MOHOJ102i8 ma Odiarioaie.
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Bnpasu 3a xapakmepoM po3yMoeoi
disinbHOoCMi

MpobnemHo-aHaniTU4HI BNpasu — Le pi3-
HOBWA, HaBYarbHMX 3aBAaHb, CNPSAMOBaHUX
Ha rnMnboke OCMMWCIIEHHS, aHani3 i 3icTtas-
NEHHA MOBHUX OAMHULbB Pi3HUX piBHIB (¢ho-
HETUYHOro, JIEKCUYHOro, CIIOBOTBIPHOrO,
MOPONOriYHOro, CUHTAKCUYHOrO, TEKCTO-
Boro). NpobnemHuin xapaktep uMx 3aBaaHb
BUABNAETLCS B TOMY, LLO YYHi ONUHAIOTLCS
B CUTYyauii, sika BUMarae He nNpocToro BiaT-
BOPEHHSI 3aCBOEHMX TEOPETUMYHUX MOJSIo-
XeHb, a 1X YCBIAOMIIEHOIo 1 MOTUBOBAHOIO
3aCTOCyBaHHSA B HOBOMY MPaKTUYHOMY KOH-
TeKkCTi. BukoHyrtoun Taki BnpaBwu, LIKONSAPI
CTUKaKOTbCA 3 Ni3HaBasIbHOK CYyNEePeYHICTIo
abo MOBHO NPobnemoto, po3B'a3aHHs SKOI
nepenbavae aHani3 3anponoHOBaHOro MOB-
HOro maTepiany, Bubip onTumanbHOro Bapi-
aHTa W NpUUAHATTS  OBrpyHTOBaHOro
piweHHs. Came noTpeba nepeHecTn Teope-
TUYHI 3HaHHSA Y cdhepy peanbHOro MOBEH-
HEBOIO BMKOPUCTaHHSA 3abesnevye
NPoBneMHICTb, CNPUSE PO3BUTKY aHaniTn4-
HOrO MUCINEHHA Ta (PopMye 30aTHICTb A0
CaMOCTINHOro niHreicTMyHOro nowyky. Jjo
rnpobrieMHo-aHanmu4yHuUx erpas MoXHa 8i-
OHecmu: enpaeu, Ski rnepedbavyarompb
CrputiHaAMMS ma aHarsii3 MO8HUX OOUHUUb, a
came: 8U3Ha4YeHHsI (bOHeMUYHUX Seuly y
CI108i, peYEeHHI, BU3Ha4YeHHS Crig, sIKi Matomb
reeHi ceMaHmMu4Hi xapakmepucmuku (Ha-
rpukrnad, OMOHIMI8, aHMOHIMIi8, CUHOHIMIE
mouwjo), 8u3Ha4dyeHHs MopghemHoi bydosu,
C/1080MEIPHUX Mapamempie crioea, 8U3Ha-
YEeHHS epaMamuyHUX Xxapakmepucmuk cJiie,
BU3HaYeHHs ma aHasi3 CUHMaKCUYHUX
00UHUUb, aHarsi3 meKkcmie — 8U3Ha4YeHHsI Mo-
8HOCMUIILOBUX Ma CmpyKmypHux ocobriu-
socmeul; 8U3HAYEHHS POsli MOBHUX OOUHUUb
Yy PeYeHHi ma meKcmi, CM8OPEeHHSI CMpPYK-
MYPHUX CXeM CriI080CrOJTyHEHb Ma pevyeHb
mouwo. MNpobnemMHo-aHaniTUYHI BNpaBsn 4va-
CTO CKnagarTb NOYaTKOBUM eTan y BUBYEHHI
MOBHMX OANHULb — CIPURHATTA Ta igeHTUdiI-
KaLito X Yy MOBIEHHI.

Mpob6nemMHO-KOHCTPYKTMBHI  BNpaBu
BNpaBW, CNPsSIMOBaHi Ha KOHCTPYHBAHHS
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MOBHUX OOWHULLb — CIIOBOCMOJSTyYEHb, pe-
YeHb, TEKCTIB. NMpo61EMHO-KOHCTPYKTUBHUN
XapakTep Uuux 3aBfaHb MPOABMAETLCA Y
TOMY, LLO Y4HIO NPOMOHYETLCS NEBHA MOBHA
npobnema abo 3aBOaHHS, BUPILLEHHS SIKOTO
noTpebye akTMBHOIO BUKOPUCTAHHS 3HaHb i
TBOPYOro niaxoay. KOHCTPYKTUBHUI Xapak-
Tep NpobreMHO-KOHCTPYKTUBHMX BNpaB BU-
ABNAETLCA Y aKTUBHIN OISANBHOCTI YYHA 3
nobyaoBn MOBHUX OoauHUUbL. [o npobne-
MHO-KOHCTPYKTMBHUX BNpaB MOXHa BigHe-
CTW Taki: cknadaHHS 3 rnodaHumu crioeamu
C/1080CrO1y4YeHb, CKlalaHHs pedyeHb rees-
HOI cmpyKkmypu, euripassieHHs1 rMoMusioK y
PEYEHHSIX ma CJ1080CrOJTy4YEeHHsIX, Moby-
0osBa meKcmie 3 [1eB8HOK JI02iKO, B8XKU-
B8aHHSA opgoepamM ma ryHKmozpam y
PEYEHHSIX ma meKkcmax, cKriadaHHs rnaHy
0o mekcmy.

Bnpaeu (3aBAaHHSA) MOLLYKOBOro Xapak-
Tepy — BnNpaBu (3aBAaHHs), AKi CNPsIMOBaHi
Ha NowyK HeobXxigHOI iHdopmauil 3 pidHMX
oKepen: nepej y4HsaIMW noctae 3aBAaHHS,
BUKOHAHHA SIKOro notpebye camMoCTiNHOro
nowyky iHdopmadii. OCHOBHOIO MeTOIO Ta-
KWX BNpaB € He NuLLE BIiATBOPEHHS BXeE Bi-
AOMOro maTtepiany, a opMyBaHHS B Y4HIB
YMiHb CaMOCTIMHO 3HaxX04uTW, aHanidyBaTu
Ta BUKOPUCTOBYBATW iHpopMaUito ansa supi-
LLIEHHS1 KOHKPETHMUX MOBHUX @00 NiHrBICTNY-
HUX 3aBdaHb. [loWwyKOBMI XxapakTep LUux
3aBaaHb MPOSBASAETLCA B TOMY, WO nepen
YYHEM CTOITb KOHKpeTHa npobrnema abo nu-
TaHHSA, Ha sike HeoOXiAHO 3HaWTK BigNOBIOb.
Y4yeHb He OTpMMYye roToBoi iHpopMadii, a
CaMOCTIMHO opraHi3oBye npouec il gobopy,
NOPIBHIOE [pKeperna, OUiHIE 1X OOCTOBIp-
HICTb | cuctemaTunaye otpumadi gaHi. [lo ta-
KNX BnpaB (3aBAaHb) MOXHa BigHECTU:
pobomy 3i crio8HUKaMUu (8U3HaYE€HHS 3Ha-
YyeHb chig, rnpasorucy cnig, 00bip CUHOHIMIE,
aHMmMOoHiMig, NnapoHiMie, 8U3HAYEHHS 4Yacmu-
HOMOBHOI rpuHarnexHocmi crig), 0obip criis,
peyYeHb, meKcmig 3a NesHUMU xapakmepuc-
mukamu (Harpuknao, surnucamu 3 XyOOXHIX
meopie 5 peyeHb, y aKkux "wo" € crosy4YHu-
KoM / 3aliMEHHUKOM, 5 pe4yeHb 3 OOHOPIOHOH
nidopsidHicmio  mowjo, 5 npucnig’ie, y SKux
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exusaembCcsi mupe M rniomMemom i rpucyo-
KOM, y SIKUX rliomem i ipucyOOK eUpa)eHi iH-
QiHimusamu).

Bnpaeu (3ae0aHHs) meop4yo20 Xxapak-
mepy — Brpasu (3aBOaHHSA), OpPiEHTOBaHI Ha
PO3BUTOK YMiHb NPOOYKTUBHOIO MOBMEHHS:
CaMOCTIHOro NPoAyKyBaHHS TEKCTIB Pi3HUX
JOYHKUIOHaNbHUX TUNIB, CTUNMIB Ta XaHpi..
TBopYMin XxapakTep 3aBOaHb NPOABNAETLCS
y BUCOKOMY CTyneHi cBo6oamn Ans yyHsa: BiH
Ma€e caMOCTiHO obupaTn Temy, CTPYKTypY,
MOBHI 3acobu Ta CTUnb TeKCTy. Taki Bnpasu
A03BOSIAIOTb YYHAM PO3BMBATU MOBHY Kpe-
aTMBHICTb, YMIHHA KOMBiIHyBaTWU Pi3Hi MOBHI
pecypcu Ta aganTyBaTh iX OO KOHKPETHUX
YMOB CrifikyBaHHS. Bnpasu TBOpYOro xapa-
KTepy crnpusitoTb oOpMyBaHHIO KOMYHiKaTu-
BHOI KOMMETEHTHOCTI, PO3BUTKY YSABM Ta
MOBHOI HYYKOCTI, @ TAKOX roTyI0Tb Y4HIB A0
CaMOCTIMHOrO 3acCTOCYBaHHS  yKpalHCbKOT
MOBM B pi3HUX cdepax xutta. [o npodyk-
MUuBHUX eripas MOXHa 8i0Hecmu maki: Ha-
rnucaHHs  meopig,  cKradaHHS1  YCHUX
MoHor102ig ma dianoais.

Bnpaeu (3aedaHHsi) AoCniOHUYBLKO20
Xapakmepy — Lie 3aBaHHS, AKi OpPIEHTOBaHI
Ha NPOBEOEHHA YYHAMU MIHIgOCNIIKEHb Y
ranysi moso3HaBcTBa. OCHOBHOK 0OcObnu-
BICTIO TaKuX BMpPaB € aKTMBHA POSib YYHS SK
JocnigHuKa: BiH CaMOCTIMHO 34INCHIOE MO-
LYK emMnipn4HOro matepiany (TekcTis, npu-
KnagiB, MOBHWUX [aHUX), NPOBOAUTb WMOro
CUCTEMHWUI aHani3 Ta pobuTb 06rpyHTOBAHI
BUCHOBKN. [loCRiOHUUBKNN XapaKTep Takux
3aBaaHb NPOSABNSAETLCHA Y HOBU3HI pe3ynb-
TaTy: y4eHb He MPOCTO BIATBOPKE 3HAHHS,
OTPUMaHI paHiwle, a OTPUMYE BIlaCHI BUCHO-
BKM Ha OCHOBI aHari3y marepiany, MOXe Bu-
ABMATM  3aKOHOMIPHOCTI,  MOPiBHIOBATU
MOBHI siBUWA abo BucyBaTu rinotesun. Lle
cnpusie (OpPMyBaHHIO BMiHb KPUTUYHOIO
MUCIIEHHS, YMiHb CaMOCTINHO MnaHyBaTu ai-
ANbHICTb | OOrpyHTOBYBATU pe3ynbTaTtu, a
TaKOX pO3BMBAE MOBHY iHTYILiO i 34aTHICTb
A0 CaMOCTIMHOro BiOKPUTTA 3aKOHOMIPHOC-
Ten y MOBHOMY maTepiani. Takum 4uHOM,
BMpaBu [JOCNIOHULBKOIO Xapaktepy He
nvwe 3akpinnioTb paHiwe 3000yTi 3HaHHS,
are M CTUMYIIOKOTb CaMOCTIVHY ni3HaBa-
NbHY aKTUBHICTb Y4YHA, POPMYHOTb WMOro
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AO0CNIOHNLBKY KOMNETEHTHICTb Ta 3abesne-
YyOTb PO3BUTOK YMiHb NPOBOAUTU MiHIBIC-
TUYHMM aHani3 Ha npaktuui. [Jo 3aBgaHb
JOCHniOHNLBKOro MOXHa BiOHECTW Taki: doc-
nidumu exueaHHsI 1eeHOI 2pyrnu JIeKCUKU
(Hanpuknad apxaiamie, Oianekmusmis) y rny-
bniyucmu4YHUX mekcmax, cmpyKkmypHi oco-
6niueocmi  Heoroeismise, oHemuyHi
ocobsiusocmi NegHo20 peeioHy, npoaHarii-
3ysamu muru pedYyeHb rneeHo20 cmusik (Ha
Mamepialni OKpeMux XaHpig), docnidumu
MOBHI MOMUJIKU C80IX OOHOK/IaCHUKI8 mouwjO.

Bnpaeu 3a 06°'ekmom Hag4aHHsI

doHeTUYHI BNpaBu CnNpAMOBaHi Ha 3a-
CBOEHHSA (POHETUYHUX 3HAHb, (POPMYBaHHS
(POHETUYHUX HABMYOK Ta BMiHb. [10 HUX Ha-
nexartb: 8rpasu Ha xapakmepucmuky cea-
MEeHMHUX ma Hece2aMeHMHUX QpOHeMUYHUX
00UHUUb, hOHeMUYHUU aHarsi3 cie, Ha 0o-
6ip nekcu4yHux OOUHUUb, y SIKUX ei0byea-
tombcsi (hOHEeMUYHI 3MiHU, 8rpassisiHHS 8
apmukynauii ma iHmoHauir.

OpdoeniyHi BNnpasu cnpsiMmoBaHi Ha ¢o-
pMyBaHHA opdooeniyHmMx HaBuyoK. [1o Hux
HanexaTtb BNpaBW Ha 3aruc crioea hoHe-
MUYHOK MPaHCKPUNuiero, Ha rnpasusibHy
apmukyrnsuito criie.

JlekcukornorivyHi BNpaBu OpiEHTOBaHI Ha
3aCBOEHHSA NEKCUKOMOrii, 40 HUX HanexaTb
BNpaBuW Ha aHarsi3 J1eKCUYHUX OOUHUUb,
8)XXUBaHHS1 JIeKCUYHUX OOUHUUb PI3HUX 2pyrl
Y MOBJIeHHI.

JlekcnyHi Bnpaeu cnpsiMmoBaHi Ha 306ara-
YEeHHSI aKTUBHOIO M MACMBHOrO CIIOBHUKO-
BOro 3anacy Yy4HiB, oOpMyBaHHSI HaBU4OK
TOYHOro0 N OOPEYHOro BXWBaHHSA cniB. [Jo
HUX HanexaTtb 8rpasu Ha 8U3Ha4YeHHs 3Ha-
yeHb criig, 00bip CUHOHIMIB, aHMOHIMI8, na-
POHImi8, bazamo3Ha4YyHUX criie; ernpasu Ha
8CMAaHOBIIEHHST JIeKCUYHUX 38'A3KI8 | KOH-
mekcmyarnbHUX 8i0MmiHkKie 3HaYeHHs,
ernpasu Ha rpasursibHe e)xueaHHs Crlig.

BnpaBsu 3 mopdemikm opieHTOBaHI Ha 3a-
CBOEHHA OyaoBuM crioBa Ta (YHKUIA MOro
CTPYKTYPHUX YacTuH. [Jo HUX HanexaTb: r1o-
0in cnie Ha Mopghemu, 8U3HAYEHHST KOPEHS,
npeagikcie, cyikcie, 3aKiHYeHb,; ernpasu Ha
8cmaHOo8/1IeHHs1 posli MopgheM y 3Ha4yeHHi
c/io8a, Ha ropieHsIHHSA crig i3 nodibHow ma
pi3Ho 6y0oeor.
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Bnpasu 3i cnoBoTBOpY CNpsAMOBaHi Ha
doopmMyBaHHS BMiHb YTBOPIOBATM HOBI CrnoBa
3a CroBOTBIPHUMU MOAESNSAMU, @ TaKOX Ha
yCBigOMMeHHA cnocobiB cnosoTBopy. [o
TakKnx BNpaB Hanexatb: 006ip meipHuXx i rno-
XIOHUX cnig, eu3Ha4yeHHs1 crocoby meo-
PEHHS, Cr1080MBIpHUU aHarsli3, ymeopeHHs

HOoBUX rieKcem 3a 3a0aHor MOOEs/T0 MOoWwO.

MopdororiyHi BnpaBu OpieHTOBaHI Ha
3aCBOEHHS rpamMaTUYHUX KaTeropin 4YactuH
MOBMU, 1X popm i PyHKUIN. [Jo HUX HanexaTb:
B8U3Ha4YeHHsI MOopPOIsIo2iYHUX O3HaK Cr108a,
8iOMiHIO8aHHs1 U OiegiOMIHIO8aHHS, aHarsli3
2pamamuyHUx ¢bopM, yXXueaHHsi hopMm y
KOHmMeKcmi 8i0rnogioHO 00 HOpPMU.

CuHTaKkcM4yHi  BnNpaBuM COPSAMOBaHI Ha
onaHyBaHHs OyaOBM CrOBOCMOMYYEHHS |
PEYEHHS, BCTAHOBMEHHSA  CUMHTaKCUYHUX
3B'A3KIB | KOHCTPYKUiN. [JO HMX HanexaTb:
BU3HAYEHHS 20/108HUX ma Opy20ps0HUX
yrieHie peyeHHs, rnobydosa cr1080CrOy-
YeHb | pedyeHb 3a MoOes, mpaHcghopma-
UiUHI erpasu (pO3WUPEHHS], CKOPOYEHHS,
3amiHa YacmuH KOHCMPYKUii), aHari3 ckna-
OHUX CUHMAaKCUYHUX CmMpyKmyp.

OpdorpachivHi  BnNpaBu CcnpsAMOBaHi  Ha
POPMYBaHHA HaBUYOK MPaBWUNBHOIO Harnu-
CaHHs cniB BignoBigHO A0 opdorpaddivHNX
HopM. [1o HUX HanexaTb erpasu Ha [1osic-
HEHHs1 U 3acmocyeaHHs rpasursl fpasoriucy,
8ubip npasuribHO20 HarucaHHsI, 8CMaesrieHHs
nporyuweHux byks, criucysaHHs 3 opghoepadi-
YHUM aHaJsli30oM, pi3Hi suOu OUKmMaHmig.

[MyHKTYyauivHi BNpaBun OpIEHTOBaHI Ha 3a-
CBOEHHSA NpPaBuI YXXMBaHHS PO3AiNoBuX 3Ha-
KiB Y NPOCTOMY 1 CKNagHOMY peyeHHi. [1o H1x
Hanexarb: rrocmaHoeKka po30i/io8UX 3HaKI8 y
M00aHUX PEeYEHHSIX, MOSICHEHHS MyHKMYyauil,
mpaHcgopmauiss KOHCMpYyKUid 3 Memoro
3MIHU ryHKmMyaujtHo20 OQhOPMITIEHHS.

Bnpasu 3 roBOpiHHA CNpsSAMOBaHi Ha po3-
BUTOK YCHOIO MOBJEHHS, YMiHHA OyayBaTu
MOHOJOriYHI Ta AianoriyHi BUCNOBMOBAHHA.
[10 HUX HanexarTb: 8i0r108i0i Ha 3anumaHHs,
pPO320pHYmMI YCHi 8UCIIO8/TH08AHHS, ydacmb
y 0Oiafio3i 4u rioninosi, cMeOPEeHHs YCHUX
onucie, posroegioed, MiHI-Mo08IOOMIIEHb,
iMriposizauitiHi sucmyrnnu.
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BnpaBu 3 nucbma opieHTOBaHi Ha pPO3BU-
TOK NMUCEMHOrO MOBJIEHHSI, YMIHHSI CTBOPIO-
BaTW TEKCTW PIi3HUX CTUNIB i >xaHpiB. [o
TakMx BMpaB Hanexartb: HarucaHHs Mi-
HimeKkcmis, rnnaHis, nepekasis, 8/lacHUX 8u-
C/108/1t08aHb, BUKOHaHHS  MUCbMOBUX
epaMamuyYHuUX i leKCU4HUX 3ae0aHb, peda-
2yBaHHSs 8/1aCHUX | YyXKUX meKcmis.

BnpaBu 3 aygitoBaHHA cnpsiMOBaHi Ha
dopMyBaHHS YMiHb CpUAMaTn N PO3yMIiTU
yCHe MoOBIeHHS. [10 HUX Hanexartb: criy-
XaHHS mekcmig i3 nodasibluumM 8UKOHaHHSM
3ag80aHb Ha BU3HA4YeHHS MeMu, OCHOBHOI
OymMmKu, Oemani3aujii iHgpopmauii; ecmaHos-
JIeHHS nocriidoeHocmi odil, 8U3HAYEHHS
MOBHUX ocobriueocmed no4ymoeo, Haru-
CaHHs rnepekaasis.

BrnpaBu 3 yntaHHA cnpssMoBaHi Ha Po3BK-
TOK TEXHIKW Ta PO3YMiHHSA MPOYMTAHOIO TEKCTY.
[o HMX HanexaTtb: YumaHHs 820/10C ma
MOBYKU, YUmMaHHs 3 repedbavyeHHsIM,
8CcmaHOoB/1eHHS /102iKU ma cmpyKkmypu me-
Kcmy, ausHadyeHHs1 memu U idel, aHari3 3mi-
cmy, 8i0noeiob Ha 3arnumaHHs 3a MeKCMOoM.

CTunicTnyHi BNpaBn OpieHTOBaHi Ha 3a-
CBOEHHSA HOPM i 3aCO0IB Pi3HUX CTUNMIB MOB-
NEHHS1, Ha PO3BUTOK YMiHb JOOMpaTh MOBHI
3acobu BiANOBIOHO 0O KOMYHIKaTMBHOI CK-
Tyauil. [Jo HUX HanexaTb: BU3Ha4YeHHs
Cmusito mekcmy, mpaHcghopmauiss mekcmy
8 iHwuU cmunb, 0obip cmunicmu4HoO dope-
YHUX NIEKCUYHUX YU epamMamuyHux 3acobis,
pedaaygaHHs Cmuslicmu4yHUX MoMUIIOK.

Xapakmepucmuka eripag 3a CMpYK-
myporo

lNpocTi BnpaBn — BrpaBu, dAKi MICTATb
nuuwe ogHe 3aBaaHHsA. Hanpuknao, nepenu-
wims crioga, cmasme rporyuweHi nimepu,
nepenuwims peYeHHs, eu3Hayme y HUX
epamamuyHy ocHogy; 0obepimb o rnoda-
Hux cnig cuHoHimu. Lli BnpaBu crnpsiMmoBaHi
Ha peani3auito OfHiel uini Ta Ha dopMmy-
BaHHS OOHIET KOMMETEHTHOCTI.

KomnnekcHi BnpaBu — Bnpasu 3 ABOMA i
Ginblie 3aBAAHHAMM, SIKi CNpPsIMOBaHi Ha
dopMyBaHHS KiflbKOX MOBHUX ab0 MOBEH-
HEBUX YMiHb OgHOYacHO. Takun Tun Brnpas
3abes3nevye iHTerpauito pisHMx BUAIB MOB-
NEHHEBOI AiANbHOCTI (YMTaHHS, CryXaHHS,
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rOBOPiHHSA, MUCbMO) Ta PI3HUX MOBHUX piB-
HiB (FTEKCMYHOro, rpamMaTUYHOro, CTUMICTUY-
HOro TOLLO). [0 KOMMNMNEKCHUX BrpaB MOXYTb
Hanexartu Taki: nepenuwime pe4YyeHHs, rnoc-
mame po30iriosi 3HaKu; 8u3Hadyme epama-
MUYHY OCHOB8Y 8 KOXHOMY  pPEYeHHI;
npoyumalume meKkcm, 8u3Hayme U020
cmursib ma MOB8HI 3acobu, SiKi 8)XusarombCsi
ong onucy..., Hanuwims meip-onuc Ha
memy..., BUKOPUCMO8YOYU OMOPHI Cr108a.

Xapakmepucmuka ernpae 3a ¢popmMoro
MO8JIeHHS

YcHi BnpaBu — Brpasw, siki BAKOHYKOTbCS B
YCHI dpopMmi. BOHN BUKOPUCTOBYHOTLCSH $IK
Ana  OpMyBaHHS MOBIIEHHEBUX  YMiHb
(aygitoBaHHS, roBOPIHHS), TaK i AN HABYaHHS
MOBHMX acnekTiB: (POHETUYHI: aHani3 doHe-
TUYHUX OAMHUUb, TPEHYBaHHA MPaBUSbHOI
BMMOBMW, iHTOHALUINHUX MOAENeWn; JIEKCUYHI:
aHani3 NeKCUYHMX oauHMUb, OOOIp CUHOHI-
MiB/@HTOHIMIB, THyMa4yeHHA 3Ha4eHb CriiB;
rpamaTudHi: aHania rpaMmaTM4yHnX OAUHULb
MOBW, YCHE MOJESNIOBaHHA peyeHb i3 ne.-
HUMW pOpMaMM YN KOHCTPYKLISIMUA.

lMucbmoBi BNpaBu — BripaBu, SKi BUKOHY-
OTbCS B NUCbMOBIN hopmi. BoHn cnpsmo-

BaHi Ha HaBYaHHA nUCbMa HK BuUay
MOBINEHHEBOI AiSANbHOCTI, a TaKoX cnpus-
I0Tb ornaHyBaHHIO opdorpadivHumXx,

NYHKTYaUiMHMX, rPaMaTUYHMX Ta JIEKCUYHUX
HOpM: opdorpadis: cnucyBaHHS 3 opdo-
rpadpiyHUMKN  3aBOAHHAMW, OUKTAHTK; rpa-
MaTUKa: MMCbMOBE KOHCTPYHOBAHHS PEeYEHD |
cnoBocopMm; nekcuka: Oobip Ta BMKOpUC-
TaHHA Y MOBJIEHHI JTEKCUYHUX OOUHULb.

YCHO-NNMCbMOBI Brpasu — BNpasu, sKi No-
€OHYIOTb YCHY Ta NUCbMOBY hopmu poboTu:
YYHi BUKOHYHOTb YaCTUHY 3aBAaHb YCHO, a
YacTMHY — MUCbMOBO. Hanpwuknag, nuck-
MOBE BMKOHAHHS 3aBAaHHS 3 YCHUM KOMEH-
TYBaHHSM.

Xapakmepucmuka enpae 3a QYHK-
uiero 8 Hag4asibHOMY rpouyeci

MigroToBuyi BNpaBu — BrpaBwn, AKi BUKOHY-
I0TbCA Nepe NOSACHEHHSIM HOBOIO HaBYarb-
Horo martepiany. MeTta Takmx BnpaB —
aKTMBI3yBaTW HasIBHi y CTYAEHTIB 3HAHHS,
HaBMYKM Ta BMIHHS, HEOOXigHi ans cnpun-
HATTA HOBOro Marepiany. Taki Bnpasu
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HanawToBYOTb CTYAEHTIB Ha CNPUNHATTSA
HOBOI iH(popMmauii, BUABMAIOTb MOXNUBI
nporasivHM 'y 3acBOEHOMY MarTtepiani, LwWo
[03BONSAE LUiNecnpsmMoBaHO oOpraHisyeBaTtu
noganblue HaB4YaHHSA; 3abe3nedvyoTb po3y-
MOBY FOTOBHICTb [0 MoAanbluMx ornepawin
aHanisy, ysaranbHeHHsi Ta 3acTOCyBaHHS
HOBOro matepiany. igrotoByi BNpasn y4Hi
BUKOHYIOTb TaKOX rnepen npoayKyBaHHAM
YCHOIO Y1 NMCbMOBOrO nepekasy abo TBoOpY.
MeTa Takmx BnpaB — 3HATUM NpPeagMeTHI,
MOBHi, NOTiYHI TPYAHOLLi, AKi MOXYTb BUHU-
KaTu nig Yyac CNpuUnHATTA Ta NPOoaYKyBaHHSA
MOBJIEHHS.

TpeHyBanbHi BNpasu — BNpaBu, CrpsiMo-
BaHi Ha 3akpinneHHs 3HaHb, POPMYyBaHHSA
MOBHMX Ta MOBJIEHHEBMX HABUYOK Ta BMiHb.

KOHTpOsbHI BrpaBu — BnNpasu, CrpsiMo-
BaHi Ha nepeBipKy B Y4YHIB cpopmMoOBaHMX
3HaHb, HABUYOK Ta BMiHb.

Knacudbikauyiss enpae 3a crnocobom
opaaHi3auir

®poHTanbHi BNpasBu — BrnpaBu, HAKi ne-
penbavaloTb OAHOYACHE BWKOHAHHA 3a-
BAAHHA BCiMa YYHAMMW Mg KepiBHULTBOM
yuntens. BoHn 3abe3neyyoTb EOUHUI TEMI
po60TN, AO3BONAITbL ONEpPaTUBHO KOHTPO-
noBaTtn nepebir BUKOHAHHA Ta KopuryBaTtu
Ail y4HiB.

XopoBi BNpasu — BNpasu, siKi BUKOHYHTbCS
OQHOYaCHNM 03BYYyBaHHSIM BiAMOBiAi BCiEO
rpynoto. BUKOpUCTOBYOTLCA NepeBaXHO ASis
BigNpauoBaHHS opoeniyHNX HaBUYOK, IHTO-
HaUuil, pPUTMy MOBIEHHS, aBTOMaTM3aLlii oKpe-
MUX rpamMaTUYHUX CTPYKTYP.

MapHi BnpaBn nepegbavaloTb B3aEMO-
Ait0 ABOX YYHIB, AKi BUKOHYIOTb 3aBAaHHA Y
dopmaTi gianory, B3aemonepeBipkn abo
CMiNbHOro BUWpilWEHHA npobnemun. Takui
TWN OpraHisauii Cnpusie po3BUTKY KOMYHiKa-
TUBHUX YMiHb, B3a€EMOHaBYaHHIO Ta (popmy-
BaHHIO BignoBsiganbHOCTI 3a pes3ynbTaTr
CMiNbHOI AiANbHOCTI.

['pynosi BnpaBu BUKOHYKTLCHA HEBESU-
KnMW  nigrpynamu, WO CTBOPKE YMOBU
ONs1 KONEKTUBHOrO MoLlyKy, 06roBopeHHs,
po3noainy posiem Ta ChiNbHOrO BUPOO-
NEHHS pilleHb.
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lHOvBigyanbHI  BnpaBu. |HOuBIQyanbHa
dopma nepenbavae camocTiiHE BUKOHAHHS
3aBOaHHA KOXHUM y4HeM. BoHa gae mMox-
NUBICTb BpaxyBaTu IHOMBIOyanbHI TemMnu
onpautoBaHHA iHbopMauil, piBeHb NiAroTo-
BIEHOCTI Ta iHAMBIAYaNbHO-NCUXOMNONiYHI
0cobnmnBOCTiI.

Xapakmepucmuka ernipae 3a Micuem
BUKOHaHHS

KnacHi BnpaBu BUKOHYOTbCA Be3nocepe-
AHBbO Ha ypoui nig KepiBHULTBOM y4YuTens.
Lli BnpaBu 3abe3neyvyoTb onepaTUBHUN KO-
HTPOIb | KOPEeKUio OiA yYHIB; AaloTb 3MOry
MOAENoBaTM HaBYanbHi cuTyauii, Wo noT-
pebyloTb MUTTEBOrO 3BOPOTHOrO 3B'A3KY;
CApUSAIIOTb KOMEKTUBHIN Ta NapHin B3aemogail,
O aKTUBI3yEe HaBYasibHy AiSSIbHICTb YYHIB;
BUKOPUCTOBYIOTLCA A5 NEPBUHHONO 3akpi-
nneHHa maTtepiany, NpoBeAeHHA TpeHyBa-
NbHUX AN | KOHTPOSIO.

[lomaluHi BNpaBu BUKOHYKOTbLCH CaMo-
CTIMHO NO3a MeXxamu YpPOoKy Ta CrpAMOBaHi
Ha 3aKpinneHHs Ta NornMbneHHs BUBYEHOTO
maTepiany. IM xapakTepHi BULLWI piBEHb ca-
MOCTIMHOCTI, WO BMMAarae BiAnoBiganNbHOCTI
Ta YMiHHS camoperynsuil; MOXNUBICTb
rMnbLIOro onpautoBaHHA Matepiany, Hix
A03BOSISIE Yac YpOKy; 3abe3neveHHs po3BuT-
Ky B Y4YHIB HaBYarbHUX CTparerin, 3okpema
BMiHb CAMOKOHTPOJO Ta CaMoopraHisaLli.

Xapakmepucmuka enpae 3a cmyrneHem
KepyeaHHs

Bnpasu 3 xopcmkum (nMosHUM) Kepy-
8aHHSIM: L€ BMNpaBW, y KX OiSNbHICTb YYHS
MOBHICTIO PEryrioeTbCS N HOCUTL BiATBOPIO-
BallbHU XapakTep: YYHi MOBHICTIO MOBTO-
ptoloTb abo KONiloTb 3anpPONOHOBaHUN
3pa3ok (YCHMM 4M nucbmoBui). Lle Bnpasu
Ha CNUCYyBaHHSA, 4YuUTaHHA / NPOroBoOpHo-
BaHHA (Hanpuknag, YMTaHHs / NOBTOPEHHS
3a BYUTENEM CchniB 3 JOTPUMaHHAM opdoe-
NiYHNUX HOPM, YNTAHHS CKOPOMOBOK).

Bnpasu 3 yacTtkoBMM KepyBaHHAM. Llen
TMN BNpaB Jonyckae neBHy cBobony Aiw,
ane B MexXax 3aJaHol CTPYKTYpWU. YW4Hi
MOXYTb  3MIHIOBATWU OKpPEMi eJfieMeHTn
BUCIOBMNEHHA, Aobupatn iHWi crnosa uu
TpaHcopMmyBaTh rpamaTuyHy copmy. [o
TakKMx BMpaB HanexaTb: NigCTaHOBMi

41

BNpaBu (3amiHa crnoBa 3i 36epexeHHAM
CTPYKTYpW);  TpaHcopmauinHi  Bnpasu
(3miHa crosa, rpaMaTUYHOT KOHCTPYKLT).

BnpaBn 3 MiHiManibHUM KepyeaHHSIM.
Lle BnpaBn MOBMEHHEBOrO Xxapakrepy. Yuu-
Tenb Nuwie 3agae 3aranbHy cUTyauito, Temy
YN KOMYHIKaTUBHE 3aBOaHHS, a YYHi MalTb
CaMOCTINHO CTBOPUTWN BUCIIOBIIEHHS. Buko-
HaHHS Takmx BApaB noTpebye BMCOKOro
PIBHA CaMOCTIMHOCTI Y4HIB; MiHIMasibHOro
BTPYYaHHSA BYATENA B MOBIEHHEBUIM MpO-
LEeC; MOXINBOCTI BiNNbHO 0OnpaTn MOBHI 3a-
cobu 3anexHo Big meTu Ta cutyauii. [o
Taknx BNpaB HanexaTtb POJSibOoBi irpu, CUTY-
aTUBHI BMCIOBMNIOBAHHSA, TBOPYI gianorn ta
MOHONOMX, OUCKYCil, HanncaHHsa TeopiB. [1o
BMpaB 3 MiHIManbHUM KepyBaHHSA MOXHa
TaKOX BigHECTWN BNpasBu NOLUYKOBOro Ta Ao-
CNIAHNLUBKOro Xapakrepy.

3a HasieHicmo / eidcymHicmio ornop

Bnpasu 3 onopamu — ue pisHOBUA HaBYa-
NbHUX 3aBOaHb, Yy SKUX YYHI OTPUMYIOTb
cneuianbHO NigroToBneHi nigkaskn abo opi-
EHTUPU (MOBHI, rpadoivHi, CTPYKTYPHI Yn 3Mi-
CTOBi), WO MNOMerwyTs  BUKOHAHHSA
MOBMEHHEBOT abo MoBHOI fAii. Ix npusHa-
YeHHs1 nonsarae B Tomy, wWo6 3abesneuntun
NOCTYNOBUI Nepexia Big KepoBaHOI Aisnb-
HOCTi 40 CaMOCTIMHOI, 3MEHLUUTN KOTHITU-
BHE HaBaHTaXeHHSA Ta CTBOPUTN YMOBM ANs
OpMyBaHHS CTIMKMX HAaBUYOK Ta BMiHb. Y
HaBYaHHI yKpaiHCbKOI MOBW Han4acTille Bu-
KOPUCTOBYIOTLCA Taki ONopu: 3pasok BUKO-
HaHHA BrpaBu, Tabnuus, cxema, Kito4voBi
Cnoea, nnaH BWCIMOBMOBAHHSA, LWAabnoH
CTPYKTYpU TOLLO.

Bnpaeu 6e3 onop — ue 3aBaaHHs, ski BU-
KOHYHOTbCS y4HAMM 6e3 Byab-aKknx goaaTko-
BUX MidKa30K, 3pasKiB, CXEM YM IHLIKNX
OpiEHTMPIB; BOHM NependayatoTb NOBHY ca-
MOCTIMHICTb Y Ao6opi MOBHUX 3acobiB, op-
raHisadii amicty Ta peanisauii MOBNEHHEBOI
abo moBHoOI Aii. Taki BNpaBM € MapKepom
BUCOKOro piBHS COOPMOBAHOCTI HaBUYOK |
BMiHb, OCKifllbKW y4eHb CaMOCTINHO MraHye,
Ta peanisye CBOI OiANbHICTb.
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3a HasieHicmo / 8iOcymHicmio iepoeo2o
KOMMoHeHma

BrnpaBu 3 irpoBUM KOMMOHEHTOM — LE
TaKi HaBYyarnbHi 3aBOaHHS, Y CTPYKTYPY AKNX
IHTErpoBaHO €neMeHTU pu, WO nigcuno-
I0Tb MOTMBALINHUM CKMNagHUK Ta CTUMYNIIO-
I0Tb aKTUBHY Y4acCTb YYHIB Y MOBIEHHEBIN
DiSNbHOCTI. IrpOBUIN KOMIMOHEHT HE € CaMo-
Linmo, a BUKOHYE (OYHKLUIIO ANOAKTUYHOrO
IHCTpyMeHTa, skuin pobuTb npouec Has-
YaHHA GiNblW AMHAMIYHMM, E€MOLUINHO MNpu-
BabnMBMM i NPOAYKTUBHUM. Y BrnpaBax irpu
MOXYyTb OyTn 6e3 ponbOBOro0 KOMMOHEHTA
(y4Hi HE BUWKOHYIOTb KOHPETHUX porfen, a
cami irpu cnpsimoBaHi 34e6inbLIOro Ha HaB-
YaHHA MOBHWX acCMeKTIB); 3 POSIbOBUM KOM-
MOHEHTOM (YYaCHUKM BUKOHYIOTb [MEBHI
couianbHi poni, a BNpaBu CNPSAMOBaHi Ha
PO3BUTOK MOBJIEHHEBUX YMiHb Yepes iMiTa-
Lito peanbHnx abo BUragaHmx KOMyHikaTUB-
HUX cuUTyauin).

Bnpaeu 6e3 irpoBoro KOMnNoHeHTa — ue
Taki HaByarnbHi 3aBOAHHSA, Y AKUX BiOCYTHI
enemMeHTu rpu, a NpoBIgHMM NPUHUMMNOM €
pauioHanbHa, uinecnpsiMoBaHa AgianbHICTb,
cnpsiMmoBaHa Ha HabyTTs MOBHMX Ta MOB-
NEHHEBUX YMiHb | HABUYOK.

3a eukopucmaHHam IKT

BnpaBun 6e3 3actocyBaHHA uUMGPOBUX
TEXHONOrN — TpaauuinHi 3aBAaHHS, SKi BU-
KOHYIOTbCA YCHO ab0 NMCbMOBO 6e3 BUKOpU-
CTaHHA KOMN'lOTEPHMX abo MOBiNbHUX
NPUCTPOIB.

Bnpasu 3 YacTKOBMM 3aCTOCYBaHHAM LM-
JopOBUX TEXHOSOrN — 3aBOaAHHSA, SKi Noea-

HYIOTb TpaguuinHi metogm 3 enemeHtTamu IK.

Lle oumndpoBaHi TpaguuinHi Bnpasu i 3a-
BOAHHA: [HTEpPaKTUBHI TECTW, EeNEKTPOHHI
BMpaBW Ha 3aKPIiNneHHs NeKCUKU 41 rpama-
TUKW, iHTEpPaKTUBHI BnpaBu Ha poboTty 3
MOBHMMW OOVHULUSIMU Pi3HUX PIBHIB ayaio-
Ta Bigeomarepianu, siki BAKOPUCTOBYOTLCS
Ha 3aHATTI 3 yKpaIHCbKOI MOBW.

BnpaBu, iHTerpoBaHi 3 MynbTUmMegin-
HUMK pecypcamu — 3aBAaHHS, NOBHICTHO pe-
anisoBaHi 3 BUKOPUCTaAHHAM LNJPOBUX i
MynbTUMeiMHUX TexHonorin. Lle Bnpasw,
BUKOHAHHA SKMX Hemoxnuee ©6e3 IKT:
IHTEpaKTMBHI BNpaBM Ha nnatgopmax,
OHNarH-cUMynsLil, ayaio- Ta Bigeo-3aBaaHHs,
€NEeKTPOHHI CroBHUKM Towo. [o Takux
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BMpaB MOXHa BiAHECTWU: BNpaBu Ha ceMaH-
TM3aLUito NEeKCUYHUX OOUHULb 3 BUKOPUCTaH-
HAM 300pakeHHs1 06'ekTiB, HKi BOHMU
Nno3HayarTb, aHani3 BiAeo KOMYHIKaTUBHUX
CUTyaLin, CTBOPEHHSA Npe3eHTauin, iHTepak-
TUBHUX KapT, BiOEOCIOXKETIB 3 BUKOPUCTaH-
HAM MyNbTUMEOINHUX pecypciB, BUKOHAHHSA
OHNanH-KBECTIB, KONEKTUBHI BnNpasu / 3aB-
AaHHA B UM POBOMY CepeOBULL.

BucHoBKM Ta nepcneKkTuBu

nopanblMX AOCHigXeHb

Migbueatoum NigcymMKn, 3asHavdaemo, Lo
aHania HaykoBOi niTepaTypu, HaBYarbHUX
nporpam Ta NiapyYHuKiB 3 YKpaiHCbLKOT MOBM
Ta nitepatypu LO3BOSIMB CTBOPUTU aBTOp-
CbKy Knacudikauito BnpaB 3 YyKpaiHCbKOI
MOBW, SKa Bigobpaxae 6GaraToOBMMIPHICTb
HaBYarbHOI AiANIbHOCTI 3 MOBW. 3anponoHo-
BaHa Kracudikauia oxonnte Taki napame-
TPU: MOBMNEHHEBY CNPSIMOBAHICTb, XapakTep
PO3YyMOBOI Ta MOBMNEHHEBOI AiANbHOCTI,
00'eKT HaBYaHHS, CTPYKTYpy Bnpasu, op-
MY MOBMEHHS, (YHKUilO B HaB4asibHOMY
npoueci, cnocid opranisauii poboTn y4HiB,
MiCLle BUKOHaHHSA, CTYNiHb KEpyBaHHS, a Ta-
KOX HasiBHICTb abo BiACYTHICTbL onop Ta ir-
POBOro KOMMOHeHTa. KOMMMEKCHICTb Takol
Knacudikauii 3abeanevye MOXNMBICTb Lini-
CHO onncyBaTu Ta KOHCTPYLOBaTU BNpaBu pi-
3HOrO TUNY, OPIEHTYOYUCL Ha KOHKPETHI Lini
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CLASSIFICATION OF EXERCISES IN TEACHING UKRAINIAN

Background. Modern methods for teaching Ukrainian focus on an action-oriented, competence-based
approach. This approach is designed to develop key competencies through professional activities. The
exercise method is crucial in this framework, as it provides systematic practice with linguistic and speech
materials, models different types of learning activities, and fosters the development of students' competencies.
Despite numerous studies on this topic, the literature presents a range of approaches to classifying exercises,
which complicates their practical application and the development of a coherent teaching methodology. The
lack of a unified, pedagogically sound classification restricts the effective selection of exercises and their
didactic application. Therefore, it is essential to clarify and scientifically substantiate the classification of
exercises in Ukrainian language teaching. This will enhance the effectiveness of the educational process and
support a systematic approach to developing students’ linguistic and communicative competencies.

Purpose. The author aims to develop a classification of exercises for teaching Ukrainian, considering
recent advancements in language pedagogy.

Results and Discussion. The author's classification of exercises incorporates contemporary research in
language pedagogy, aligns with educational program requirements, and draws from practical textbook
experience. This typology categorizes exercises based on several criteria, including communicative function,
type of cognitive and language activity, learning object, structure, mode of speech, role in the educational
process, organization, level of guidance, and whether they include supports or game components. In terms of
cognitive activity, exercises can be categorized as problem-analytical, problem-constructive, exploratory,
creative, or research-based. These types foster analytical thinking, linguistic creativity, and research skills.
Regarding language activities, exercises fall into categories such as receptive-analytical, receptive-
reproductive, receptive-productive, and productive, which support the development of both oral and written
communication skills. The exercises encompass various linguistic elements, including phonetics, orthoepy,
vocabulary, morphology, syntax, orthography, punctuation, stylistics, speaking, writing, listening, and reading.
Structurally, they can be simple or complex; by mode of speech, they can be oral, written, or a combination of
both. In terms of function, exercises can be preparatory, training, or control-based. They can also vary in format,
being frontal, choral, paired, group, or individual; classroom-based or assigned as homework; accompanied
by strict, partial, or minimal guidance; and may or may not include game elements. This classification provides
a practical framework for teacher training, textbook development, and research, ensuring that Ukrainian
language instruction is effective and systematic and aligned with the activity-competence approach.

Keywords: Ukrainian language, linguodidactics, classification of exercises, language skills, learning tasks,
teaching methodology, activity-competence-based approach.
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A COURSE IN THEORY OF ENGLISH:
BLENDING L2 CONTENT KNOWLEDGE WITH IMPLICATIONS
FOR TEACHING METHODOLOGY

The article addresses the issue of equipping pre-service teachers majoring in Ukrainian and foreign
languages and literature, with English as a minor, with 'knowledge about language'through a course in Theory
of English. In Ukrainian higher education, such courses integrate foundational theory in the history of the
language, phonetics and phonology, lexicology, theoretical grammar, and stylistics, although the content and
organization may vary across universities. At the same time, little is known about students’ perceptions of the
usefulness and applicability of the course in their actual classroom. To bridge this gap, the current research
poses two research questions: 1. How meaningful is a theoretical course of English for prospective teachers?
2. What is the perceived impact of studying the theory of English on teaching? The participants in the study
were 17 bachelor's-level students, all native speakers of Ukrainian, who completed a questionnaire comprising
eight selected items and two open-ended questions. Responses to Questions 1-8 indicated that pre-service
teachers held a generally positive perception of the course, specifying the usefulness of the aspects within
each theme for effective language teaching. Extended personal responses to Questions 9-10 provided self-
reported data about the impact of the course on their development as linguists, teachers, and personalities.
These questions confirmed the high evaluation of the course and its impact on students’ profiles and prospects
of professional activities. The article concludes with implications for course designers and instructors.

Keywords: theoretical course of English, pre-service teachers, self-reported perceptions of course
effectiveness.

FL is both the object of teaching and the = The departments develop syllabi and
means through which instruction is  publish them, as well as instructional
implemented (Borg, 2006). Apart from a high  materials such as lectures, seminar tasks,
level of proficiency in FL, Ukrainian FL  and self-study, and questions for module
education emphasises the necessity fora FL ~ tests and examinations. The content of
teacher to be knowledgeable in linguistics, courses is mostly very similar since
possess advanced erudition, and be able to  preparing them, instructors use the same
apply this knowledge in teaching. Tothisend, available sources. The difference in
majors are offered courses in separate  structuring the courses is more obvious:
linguistic disciplines that ensure a well- some course designers begin with lectures
rounded command of theoretical foundations.  on general linguistics; some instructors
For learners of a second FL, programmes  begin with theoretical grammar, whereas
envisage a complex discipline, "Theory of a  others prefer to open with theoretical
FL," that integrates the most essential phonetics; one such course is entirely
knowledge about the target language. focused on translation. Given universities'

The course "Theory of English as a  autonomy in adopting their own instructional
second FL" is compulsory and/or optional in  strategies, commonalities and differences in
the majority of Ukrainian universities that  course design are considered appropriate
provides training for prospective linguists  (Soloviova & Snikhovska, 2015; Kmit, 2016;
and FL teachers (Soloviova & Snikhovska,  Prosiannikova, 2018).

2015; Kmit, 2016; Prosiannikova, 2018).
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However, we know little about students’
perceptions of the course, their evaluations
of its content, organization, and impact on
their development. To bridge this gap, this
study purports to explore the students' self-
reported vision of the course usefulness for
their professional development. The article
will first address the analysis of related
literary sources and present the research
questions, then contain a description of
methodology, findings, and discussion, as
well as implications for teaching the course
in similar contexts and beyond.

Literature review. Given that literature
published in Ukraine provides little or no
account of the impact of linguistic content on
FL teaching practice, the overview of the
literature will begin with considerations from
English-language sources.

The concerns of educators about the
relationship between teachers' knowledge of
language and teachers' knowledge about
language were raised following Shulman's
(1987) seminal works on teacher
professionalism published in the mid-1980s.
Shulman (1987) was particularly interested
in the relationship between knowledge of
content and knowledge of pedagogy, which
led him to introducing the concept of
Pedagogical Content Knowledge (PCK).
According to Shulman (1987), PCK
"represents the blending of content and
pedagogy into an understanding of how
particular topics, problems, or issues are
organized, represented, and adapted to the
diverse interests and abilities of learners,
and presented for instruction" (p. 8).

Later, Andrews (2001) specified teacher
language awareness (TLA) as a sub-
component of the L2 teacher's pedagogical
content knowledge, with the term TLA

replacing 'knowledge about language' (KAL).

He built on the definition of TLA as '...the
knowledge that teachers have of the
underlying systems of language that
enables them to teach effectively'
(Thornbury 1997, p. X)" and supplemented
it with the component 'teacher beliefs'. So,
Andrews' (2001) TLA integrated two
dimensions: the declarative dimension,
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which encompassed the breadth and depth
of teachers' knowledge, beliefs, and
awareness of language systems, and the
procedural dimension, which examined how
teachers'  knowledge, beliefs, and
awareness shape their pedagogical practice.

In the mixed-method study, Andrews and
McNeil (2005) established the characteristics
of the teacher language awareness of 'good
language teachers': "willingness and ability to
engage with language-related issues; self-
awareness (with particular reference to
awareness of the extent of their own subject-
matter knowledge) accompanied by a desire
for continuing self-improvement of their
teacher language awareness; willingness and
ability to reflect on language-related issues;
awareness of their own key role in mediating
input for learning; awareness of learners'
potential difficulties; and a love of language"
(p. 174). The authors conclude that TLA is
linked to teacher thinking and teacher
reflectivity, which should be encouraged,
since the reflective practitioner's attention is
focused on improving their content
knowledge and increasing their repertoire of
teaching skills and activities, thereby creating
a positive impact on student learning
(Andrews & McNeil, 2005).

In her small-scale study, Schvarcz (2017)
examined the connection between teacher
language awareness and their professional
identity, in particular, the impact of KAL on
classroom practices. The researcher
considers KAL a key component of teacher
professional development, a claim
confirmed by her survey of 28 Israeli EFL
teachers. The respondents indicated that
they benefited greatly from linguistic training;
moreover, they demonstrated a high degree
of awareness of the applicability of linguistic
knowledge in the classroom and of the
fusion of linguistics and methodology.

However, by linguistic knowledge, the
author  understands primarily ~ the
knowledge of grammar and the teacher's
ability to explain it more clearly and
precisely, which she exemplifies at length
in her article. In prioritizing grammar (like
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many other researchers), she overlooks other
fundamental components of KAL, which she
quotes in her paper, such as knowledge of
phonology, morphology, syntax, semantics,
pragmatics, knowledge of language
acquisition theories, and knowledge of socio-
linguistic & cultural aspects of language
(Denham & Lobeck, 2010, 1). This
inconsistency between the declared views
and the exemplified practice is compensated
for by the following author's conclusion:
"teachers, who are knowledgeable in the
foundations of linguistics, are better able to
understand learners' conceptual difficulties in
acquiring a new language and to analyze the
causes of their problems" (Denham & Lobeck,
2010, p. 3).

Clearly, the place of linguistic knowledge
within the language teacher profile has been
debated in English language literature for
decades. However, it is still impossible to
discover in what way L2 linguistics is offered
to students who major not in L2 but in the
mother tongue, or any other humanities,
etc., as separate courses, e.g., in phonology,
lexicology, etc., or a coherent course
integrating the essentials in each area. In
this respect, we also observe a gap in the
description of the course content and its
organization. Which areas of linguistics are
presented to a student teacher? Which of
them are perceived as useful and applicable?
To reveal these data, the current research
study poses the following questions:

RQ 1. How meaningful is for prospective
L1 teachers a theoretical course of English?

Which areas of this integrated course do
they perceive as useful and applicable in
teaching?

RQ 2. What is the perceived impact of
studying the theory of English on teaching?
Does contrasting languages affect learning
and teaching?

Methodology

Participants in the study

The current study is situated within a pre-
service teacher preparation programme
(Year 4) provided in Taras Shevchenko
National University of Kyiv. The participants
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were 17 pre-service teachers training to
obtain a qualification as teachers of
Ukrainian language and literature, with
teaching English being their additional
specialisation. All students were female,
aged 20-21, and all were native speakers of
Ukrainian. By the time they took the course
Theory of English, they had acquired
knowledge of general linguistics, Ukrainian
lexicology, and theoretical grammar, and
were also taking a course in Ukrainian
stylistics at the same time as Theory of
English. The students had three practicums
in secondary school in years 2, 3, and 4. All
students expressed informed consent to
participate in the study.

Methods

To conduct this mixed-method study, we
employed a questionnaire comprising eight
selected-response items and two open-
ended questions.

Question 1 asked to express the degree
of agreement with three statements,
marking them as "fully disagree" (1 point) to
"fully agree" (5 points). Question 2 asked to
rank the listed aspects of teacher
competency in order of importance from one
to five. Questions 3-8 required to mark the
appropriate statements from the list as true.

Question 9 invited respondents to write at
least 50 words explaining the impact of the
course on their development. Question 10
invited respondents to name the languages
they could use, indicate the level of each
skill, and answer the question about the
impact of their plurilingualism on learning
and teaching English.

The data obtained from responses to
questions 1-8 were analysed using
descriptive statistics, i.e., quantitatively. The
responses to questions 9-10 were analysed
qualitatively, i.e., through content analysis.

Findings

The first two questions, which asked
whether the course is necessary for
philology majors and teachers, were
answered affirmatively by all respondents,
of whom 5 expressed agreement and 12
fully agreed with the statements. The same
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positive support was expressed as for the
statement claiming that knowledge of
theoretical foundations is a prerequisite of
quality teaching, an informed explanation of
language usage, and a key to fair
assessment.

Answering Q 4, the respondents were
asked to rank teachers' competencies in
order of significance. The most valued was
the ability to contrast linguistic phenomena
in native and foreign languages to ensure
students' awareness of them (8 responses).
Support for knowledge of theory, teaching
skills, and the ability to apply theory in
teaching practice was equal (3 responses
each), whereas proficiency in the target
language was found to be the most
important by only one student.

When asked to rank the themes of the
course according to their usefulness in
teachers' work, we received surprising
results: the respondents found history of
English  most important (9) and
phonetics/phonology least important (1),
lexicology and theoretical grammar were
supported as most important by three
students each, and stylistics was found the
most important by two respondents.
Questions — were aimed at specifying the...

The answers to the next question, which
asked for a ranking of aspects of the history
of English according to their significance for
teaching, clarify history of English's top
position in that ranking. Seven respondents
found the knowledge about the emergence
of English as a language of international
communication the most meaningful, six
valued parallels between the development
of English and native language, and only
four students were interested in the historic
and linguistic processes which led to the
dominance of English in the world.

The next question, "How can theoretical
knowledge of English phonetics/phonology
be effectively applied in teaching?' received

the responses which contradicted a
previously voiced opinion of the least
usefulness of phonetics/phonology in

teaching. Seven respondents supported the
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necessity to explain the crucial role of correct
pronunciation of sounds, phrases, and
sentences in producing and understanding
English speech, four respondents found it
essential to explain correct articulation of
English sounds, and also four emphasized
the usefulness of comparing/contrasting the
quality and articulation of English and native
sounds, rhythm and intonation to achieve
better effect in teaching. Only two students
found the rules of syllable formation and
intoning sentences worth the teacher's
attention, though.

In terms of the usefulness of theoretical
knowledge of English vocabulary, the
majority of respondents (6 in each case)
named the composition of the English
lexicon (homonyms, synonyms, etc.) and
word-building. Three respondents
mentioned the importance of stylistic
differentiation of vocabulary, and one
mentioned the importance of knowledge of
the connotative meaning of words. Only two
respondents mentioned the necessity to
compare/contrast English and native
vocabulary, which stands out in this survey.

When it comes to evaluating usefulness
of knowledge of theoretical grammar of
English, six respondents put emphasis on
the morphological composition of English
words, four chose grammatical categories
of English parts of speech, also four found it
helpful to expose learners to numerous
examples of paradigms to ensure in-depth
understanding, whereas aspects of syntax
were found useful by two and synthetical
and analytical forms in English by only one.

Regarding the stylistics of English, the
respondents considered most meaningful
for teaching the differentiation of functional
styles in English (11), lexico-semantic
stylistic devices (hyperbole, euphemism,
metaphor, etc.) (5), whereas tropes and
syntactic stylistic devices were mentioned
only by one respondent in each case. No
one found it essential to compare the use of
stylistic devices in English and the native
language and explain them based on prior
knowledge.
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A special attention was drawn in the last
question to the application of knowledge of
contrastive  typology of English and
Ukrainian in teaching, the top position was
given to the typology of grammatical
systems of the two languages (8), the
second important was typology of
phonetics/phonology (4), one respondent
mentioned the importance of contrasting
lexical systems and no one mentioned
contrastive stylistics. Additionally, four
respondents expressed a positive opinion of
using Ukrainian while explaining the English
language phenomena.

In answers to the final questions "How
has studying the course impacted you as a
linguist, a teacher, and a personality?" and
"How can mastery of several languages
impact teaching English?", the respondents
provided quite comprehensive answers that
confirmed the essential role of the course in
their professional development.

Discussion

(1) The results of the survey testify to the
respondents' awareness of the necessity for
a linguist and a teacher to have foundational
theoretical knowledge of the target language.
This knowledge shows their erudition, the

ability to give informed and detailed
explanation of language phenomena
structure, functions and wusage thus

enhancing learners' and other stakeholders'

trust and respect towards the linguist/teacher.

The respondents supported contrasting
language phenomena of the target and
native languages, revealing a strong belief
in its meaningfulness for learners. This
primarily concerns explaining the differences
in the quality and articulation of English
sounds and intonation. The technique of
contrasting phonetic features is well known in
methods of teaching foreign languages and is
considered more effective than explaining
sounds and intonation based solely on theory.
The respondents also found it very useful to
compare the grammatical systems of both
languages, which is also considered
reasonable and even indispensable by
applied linguists. Surprisingly, contrasting
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vocabulary and stylistic devices in both
languages did not receive as much support
from the respondents.

Overall, the quantitative data provided
evidence of the respondents' familiarity with
school-teaching  practices and their
thoughtful attitude towards expressing
views on the dependence of effective
teaching on theoretical knowledge of the
target language.

(2) More comprehensive and personalized
was the information elicited through the
respondents' writings, i.e., employing a
qualitative research tool. Regrettably, seven
responses were shorter than the required
count of 50 words. Those express overall
satisfaction with the course content in a
straightforward manner, e.g., "I've enjoyed
this course a lot, especially the phonetics
part", "I've deepened my knowledge of
English  grammar, phonetics, and
vocabulary" or "I learnt how to contrast
systems of English and Ukrainian and think
about how to apply this skill in teaching".

Again, in contrast to the claim of the least
practical knowledge of English phonetics
and phonology, elicited in answer to
Question 4, several responses in this part of
the survey expressed pleasure at being
equipped with some practical information
about teaching pronunciation, e.g., "now |/
know how to explain the articulation of
certain English sounds correctly and clearly”,
"l have enhanced my knowledge of English
phonetics and practiced it with my pupils”.
Other respondents were happy to enrich
their vocabulary, recapitulate grammar, and
obtain a systematized picture of the English
language and interrelation of its components,
e.g., "through this course, students have an
opportunity to revise what they have learnt
earlier and grasp the theory on which this
practice is based. Practice which is not
underpinned by theory is not accomplished,
and this course allows us to acquire an in-
depth understanding of why English functions
in the way it does and what reasons shaped it
in the way it is today".
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Some respondents gave an overall
evaluation of the course, mentioning that
"studying the course encouraged me to
develop my outlook further and study the
topics that interested me," which is very
positive and rewarding to the course
instructor. Others  expressed their
evaluation from three perspectives — of a
linguist, a teacher, and a personality, which
indicates thoughtful consideration of the
course impact as well as the respondents’
ability to reflect and analyse. As linguists,
the respondents emphasised "enhanced
understanding of language structure, its
evolution and interrelations with other
languages and cultures”.

As teachers, they claimed that
"knowledge of theory helped [me] create
more effective lesson plans"”, "enabled
informed and clear explanation of language
use", "prompted adaptation of teaching
techniques to the acquired understanding of
language phenomena".

Studying the course had a notable impact
on respondents' personalities. They reported
that the course "broadened [my] horizons and
enhanced [my] understanding of the world
around', 'enhanced [my] sensitivity to linguistic
and cultural features of different languages',
'opened [my] mind to new knowledge,
developed critical thinking' and 'enriched [my]
cultural baggage and encouraged journeys
across linguistics and cultures'.

Additionally, the respondents made
insightful comments related to the course
organization. One respondent underscored
'the opportunity to collaborate with group
mates during the practical sessions.' Two of
them mentioned that 'the course was too
short to cover its interesting content' and
'too short to allow students more time to get
to grips with quite demanding theory.'
Another respondent suggested that 'such an
informative course would be more useful if it
were scheduled earlier in the programme’.
Three students found it very advantageous
that the study of English stylistics coincided
with the study of Ukrainian stylistics. On the
negative note, it is also worth quoting the
opinion mentioning 'overload of the course

53

with theory', however, it cannot be taken
seriously with respect to a course on the
Theory of the English language.

Answering the final question about the
number of languages spoken by the
respondents, the majority of them indicated
Ukrainian and English, although three
students wrote they could use one, two, and
even four additional languages at various
levels of proficiency. The respondents'
opinions about the impact of teacher
plurilingualism on the effectiveness of their
work were identical. They all were confident
that a plurilingual teacher could better
explain language phenomena and their
usage, comparing and contrasting them,
thus enhancing learners' grasp and
enabling informed use.

In fact, the respondents subconsciously
advocated a multilingual pedagogy, in which
teachers help learners reflect on and
become aware of their pre-existing language
knowledge and develop their plurilingual
learning strategies (Council of Europe, 2020).
For example, lexical-similarity-based
strategies have been shown to be effective
in teaching languages from different
language families, such as Slavic and
Germanic (Otwinowska, 2017). Overall, as
Otwinowska (2017) and Haukas (2015)
emphasise, similarity-based strategies may
be crucial for learners' success. Looking
ahead, it is crucial that today's pre-service
teachers become familiar with multilingual
pedagogy, which is quite incompatible with

the traditional framework of Ilanguage
teachers' awareness.
Conclusion

Summing up the self-reported perceptions
of the course, it is clear that the respondents
were overwhelmingly positive about its
content, impact on the pre-service teacher's
classroom effectiveness, and overall
experience. Through the questionnaire, we
identified the areas/themes of the course that
are particularly relevant to the respondents'
actual teaching practice. At the same time,
the data allow us to critically review the course
content and consider applying teaching
techniques to demonstrate that the themes
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initially found irrelevant to the respondents are,
in fact, useful and feasible. The responses to
the questionnaire, therefore, provide
evidence of successful resolutions of
Research Question 1 of this study.

The findings obtained through respondents'
writing elicited convincing though subjective,
evidence of overwhelmingly positive impact of
Theory of a Foreign Language (a) on the
pre-service teachers' profile integrating
features of a linguist, a FL teacher and a
personality; (b) on the enhanced awareness
of links between teacher knowledge about
language and teaching methodology; (c) on
the understanding of plurilingualism and/or
contrasting language phenomena to ensure
effective language learning. These findings
testify to the resolution of Research
Question 2 posed in this study, too.

Implications for teaching

These are related to the informed
selection of teaching linguistic content in
line with teachers' professional needs. It is
essential that pre-service teachers fully
understand how the knowledge they acquire
is relevant and applicable to teaching L2 in
secondary school. Whenever possible,
course instructors should focus on these
aspects and demonstrate the applicability of
the material either by themselves or with the
help of a video.

Further implications concern course
organization. Traditional lectures should be
turned into interactive ones with elements of
a flipped classroom whenever it is
reasonable. Traditional seminar questions
should be replaced by problem-solving
questions, conducted either individually or
in teams. Projects are beneficial when pre-

service teachers make presentations
illustrating the contrast of language
phenomena. These are specimens of

creativity and even gamification, enhancing
rapport and emotional engagement of the
class. During seminars conducted this way,
both students and the course instructor feel
inspired and see themselves as part of a
small professional community.

Summative assessment  of the
knowledge and skills developed through the
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course can also be diversified. An example
from the author's practice demonstrates
how knowledge of theory can be elicited
through a practical assignment: excerpts
from two or three texts of different types
(academic, business, official, oratory, fiction,
or newspaper) can be offered to examinees
for written analysis. First, they are to identify
the functional style of the text and justify
their answer, then identify classes and
categories of the underlined words (mostly
nouns and verbs), and identify the word-
building patterns of some indicated words.
Other words are to be recognized as
homonyms/homographs and synonyms/
antonyms. Some sentences are to be
identified as simple, complex, and
compound. Examinees are on their own to
locate stylistic devices used in the text. As
long as the text excerpts represent different
genres and types and are characterized by
specific vocabulary and syntax, its analysis
can demonstrate the actual level of a
students' knowledge about language in the
manner divorced from rote learning.
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KYPC 3 TEOPII AHIMINCbKOI MOBMU:
NOEAHAHHA 3HAHb NMPO APYI'Y IHO3EMHY MOBY
3 IX3ACTOCYBAHHAM Y METOAMLUI HABYAHHA

NMocTtaHoBKa NpobnemMu. 3HaHHS MeopemuyHUX acriekmie Mosu, Wo sIKy ornaHosytoms cmydeHmu, eea-
Xaembcsi 8 YKpaiHi eaxnueoro nepedymMosoro sikicHOI nid2omosku ¢haxisysi 3 iHo3eMHUX Mos. CmydeHmu, SKi
osoriodigaromb aHesilicCbKo MOBOI0, CrlyXalomb Kypcu meopemuyHoi (hpoHemuKu ma epaMamuku, f1eKCUKO-
noeil ma cmurnicmuku, siki Yacmo mpugaroms rpomsizom cemecmpy. CmydeHmam iHWuUx creuianbHocmed,
SIKi sug4Yaromb aHasilicbKy sik do0amkoegy crieyiasisauito, npornoHyromscs Kypc "Teopis iHo3eMHoi Mmosu”, de
niHesicmuYHi ducyuniHu 8uKknadarmbCsi IHMe2po8aHO. KOXHIL QUCUUIITIHI Mpucesidyyembcsi 00UH MoOyrb. Lis
rnpakmuka € mpaduuiliHor 8 yKpaiHChKiIli MO8HiIli oceimi. [lpome doci He sU8YEHO cmaarneHHs1 cmydeHmig 00
makoeao Kypcy, 6pakye iHgbopmauii npo (oeo uiHHicmb 05151 MaltibymHb020 rPogecitiHo20 XXummsi cmyOeHmie
ma rpo mpyoHowi, 3 AKUMU 80HU CmuKarombCs. [ns 3'acysaHHs yux numadb 6yr1o nposedeHe 00CiOKeHHS,
rnpedcmasrneHe y cmammi.

MeToponoria. YuacHukamu y 0ocnidxeHHi cmanu 17 cmyOeHmoK 4emeepmoa0 Kypcy, Wo Hag4yarombCs
y Kuiscbkomy HauioHanbHoMmy YHisepcumemi imeHi Tapaca lLllegueHka ma 3006ygaromb Keasighikauyii e4u-
mensi yKpaiHCbKOi MO8U ma nlimepamypu, aHanilcbKoi MosU y cepelHil wkosi. [rns ompumaHHsa 0aHUx cmy-
deHmam 6yno 3anpornoHo8aHO OnuUMyesasnbHUK, SKUU Micmue eiciM 3anumanb 3 8ubipkogoro 8idnogiddw ma
0ea 3arnumaHHs, Wo sumazasnu po32opHymoi eidnoesidi (He meHwe 50 cnig). Takum YuHOM, 00 memodie doc-
TIOXKEHHS ysitwinu KiflbKicHUU ma SIKICHUU iHCmpyMeHmu.

Pe3ynbtatn Ta 06roBopeHHs. AHasi3 8usi8u8 UifIkoM MO3UMUeHe cmassieHHs cmyO0eHmok 0o 3micmy
Kypcy, KUl 60HU 88axkarnu Oyxe eaxsiueum 01151 y3azalfbHEeHHS ma cucmemamusauii meopemuy4yHUX 3HaHb 3
aHenitcbKoi Mosu HarlepedodHi 3akiH4eHHs1 bakanaspamy. OnumyesanbHUK makox Ooromie 3'acyeamu, sKi
came acrekmu aHanilicbKoi Mo8U pecroHOeHMKU 88axkatomb KitoHosuMu 0518 pobomu e4umerns i K iX MOXXHa
3acmocysamu Ha npakmuyi. PozeopHymi eidnogidi suceimnunu ernniug meopemuyHo20 Kypcy aHeniticbKor
MO8U Ha po38UMOK cmyOeHMOK 5K fliHagicmie, e4umeriie ma oceideHux ocobucmocmel. Kypc das im 3amozy
noenubumu exe 3006ymi 3HaHHS ma ompumMamu HO8i, IKi crioHyKasiu o YyumarHs 000amkoeoi nimepamypu
ma nowyky eidnosifel Ha numaHHs, Wo 8UHUKIU. CmydeHmku 3bazamurnu enacHuUl CI08HUKOBUU 3anac,
2nubwe 3po3yMinu 83aEMO38'3KU MK CMPYKMYPHUMU PIBHSIMU MO8U mMOWw(0. YCi Ui 3HaHHS, Ha iXHI0 OYMKY,
30amHi 8rnAuHymu Ha ixHto erpasHicms y Memooduui 8uknadaHHS MOBU, YMIHHS pecbriekcygamu ma 8rneg8HeHo
royyeamucs i 4ac rnosiICHEHHS CKIaOHUX MOBHUX S18ULL,.

BucHoBku. Pe3ynbmamu Hadaromb UiHHI eUCHOBKU 01151 po3pobHUKie Kypcy "Teopis aHeniticbkoi mosu”,
OHO8J/1eHHS (i020 3micmy ma 800CKOHaneHHs1 sukiadaHHs. HazonoweHo Ha HeobxiOHocmi adanmauii Kypcy
0o sumoe, w0 cmassnsimscsi 00 0C8IYeHO20 84YUMETISI-MOBHUKA Y HaWl 4ac.

KnrouoBi cnoBa: meopemuyHuli Kypc aHaniticbkoi Mosu, MalbymHi gdumerti, caMOOUiHEHI ys8/1eHHS npo
ehekmueHicmb Kypcy.
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ORCID ID: 0000-0002-2440-1293

IHTETPOBAHE HABYAHHA CTYOEHTIB-FrEPMAHICTIB EMOTUBHOIO MOBJIEHHA
B YATAHHI TA TOBOPIHHI HA PIBHI HE3AJNIEXXHOIO KOPUCTYBAYA

Cmamms npucesiieHa po3pobrieHHIo MemoOUKU iHMeapoeaHo20 Hag4aHHs1 cmydeHmig-2epMaHicmig eMo-
muBHO20 MOB/IEHHSI 8 YUMaHHIi ma 2080piHHI Ha pieHI He3arexxHo20 Kopucmyeaya, a makox anpobauii as-
mopcbKoi Mmemoduku. ObrpyHmMogaHo AouinbHICMb NOEOHaHHSI YUmaHHs U 2080DPIHHSA 1K 83aEMOMO8'a3aHUX
sudie Mo8rieHHEBOI DisiribHOCMI 8 KOHMeKemi QisifibHICHO-KOMIemeHmMHICHo20 nidxody. Y cmammi demarnsHo
onucaHo cmpykmypy pobomu 3 mekcmom, Wo oxornmoe domekcmosul, mekcmosud i nicnsmexkcmosul
emanu. Ha mekcmoeomy emari peasizoeaHo KOMyHIiKamueHO CcripsiMoeaHi 3a80aHHs, OpieHmMoe8aHi Ha cripul-
HAmMmMs1, aHani3 0 iHmeprpemauito eMomu8HOCMi MOBJIEHHSI, 3aKnadeHOoi 8 meKcmi Ha JIeKCUYHOMY ma cmu-
nlicmu4yHoMy pieHsiX. HazomnoweHo Ha eaxknueocmi YumaHHS 3 (bOKYCOM PO3YMIHHS eMOmugHoCcmi, Wo
3abesrnevye bacamopieHese PO3yMiHHS meKcmy — ¢hakmuyHe, KOHUernmyarsnbHe U eMOmuUeHe — ma Cripusie
PO38UMKY KpUMUYHO20 MUcsieHHs U emnamii. [licnsmekcmosuli emarn nepedbavyag KOHMPOsb | M02ubneHHs
PO3YMIHHSI eMOMUBHOCMIi MeKcmy WJ/IsIXOM 8UKOHaHHSI cmydeHmamu mecmosux 3aedaHb, aHasidy MOBHUX
MapKepig eMomu8HOCMI, & MaKoX 8UKOPUCMaHHs MeHMarbHUX Kapm K KIlo408020 3acoby iHmezapogaHo20
Hag4YaHHS YumaHHs ma 2080piHHS. [JosedeHo, Wo MeHmarnbHi kapmu Crpusitoms cmpykmypu3auii 3micmy,
cucmemamusauii eMoOmUBHOI IeKCUKU, akmuseizauii yCcHO20 MO8/eHHS. Pe3ynbmamu ekcrnepumeHmarsnbHO20
3pisy 3aceidyunu eghekmueHicmp 3arpornoHo8aHoi Memooduku: binbwicmes cmydeHmie npodeMoHcmpysanu
8UCOKUU pi8eHb PO3YMIHHS eMomueHocmi mekcmy, a 651usbko 83 % eMomueHO MapKogaHUX MOBHUX 3acobie
6ynu sukopucmaHi HUMU y npoueci 2080piHHA. Lle nidmeepduno douinbHicmb 3aCmMocy8aHHs1 iHmezpoeaHO20
nidxody 0o Hag4YyaHHS eMOMUBHO20 MOBIIEHHS Y nNPogheciliHitl nideomosuyi cmydeHmig-2epmaHicmis.

KnroyoBi cnoBa: Mmemoduka Hag4YaHHS HiMeUbKOI MO8U, Hag4YaHHS YUmaHHS, Hag4yaHHSs 8060piHHFI, MEH-
marnbHi Kapmu, HaB4aHHA €éMOTUBHOIO MOBJ1EHHA.

Bctyn OCBITU Ta yCniLWHOT NPOMECINHOT QisNbHOCTI
lNocmaHoeka npobniemu. HaB4aHHA eMO-  ManByTHIX repmMaHicTiB.
TMBHOrO MOBIEHHS CTYAEHTIB-repMaHicTiB B ymoBax AOMiHyBaHHSA KOMYHiKaTUBHOT

CTaHOBUTb KMIOYOBUA enemMeHT npodpecin-  napagurMuv B CydacHi MOBHIN OCBITI HaB-
HOT NiArOTOBKM ManbyTHIX doaxiBuiB y ranysi  YaHHA €MOTUBHOIO MOBJSIEHHSI Ma€ iHTErpy-
repMaHiCTUKN. PO3BUTOK YMIHHSA KOPEKTHO 1 BaTUCA Yy BUOM MOBIEHHEBOI AiANbHOCTI,
afleKkBaTHO CNpuMMaTi Ta BUpaxaTn eMOLil  30KpeMa M Yy YMTaHHSA Ta rOBOPIHHA, agke
iHO3EeMHOK MOBOIK He nuwe cnpusie op-  eMOTUBHICTb € HEBIO'€EMHOK YaCTUHOIO MO-
MYBaHHIO BUCOKOrO PIiBHS KOMYHIKATUBHOI  BIEHHS. ABTOPM XYL4OXHIX, Ny6niuncTnyHmx
KOMNETEHTHOCTI, a N 3abe3nevye rmMmblie i HaBiTb HAyKOBO-NOMYNAPHUX TEKCTIB BUKO-
PO3YMiHHS KyNbTYPHUX | IparMaTUYHUX OCO-  PUCTOBYHOTb €MOTUBHO 3abapBrieHi MOBHI
GnMBOCTEN MOBIIEHHEBOI MOBEAIHKM HOCIIB  OAMHMLI ANsi CTBOPEHHS HAaCTPOto, Nnepeaadi
mMoBu. OnaHyBaHHS EMOTUBHUX 3ac0biB [O-  OLIHKW, BUPAXEHHSI CTaBfIEHHS A0 NOAIN YK
3BOMNSE CTyAeHTaM epeKTMBHILLE B3aEMOoi-  nepcoHaxiB. be3 yMmiHHS iHTepnpeTyBaTn
ATU B MDKKYNbTYPHOMY  CepefoBULLi,  Taki eNeMeHTU CTYOeHT He MOXe MOBHICTIO
iHTepnpeTyBaT HeBepbanbHi Ta BepbanbHi  3p03yMiT 3MICT NPOYUTAHOrO, afXe 3Ha4yHa
nposiBn emouin i 6ygysatn npodecivHy KO-  4YacTMHa CeHCy MOBIAOMIEHHA nepena-
MYHiKaLito BiANOBIAHO 0 couianbHUX i MOB-  €TbCHA CaMe 4Yepe3 eMOUiNHY TOHarbHICTb,
NEHHEBUX HOPM LiNbOBOI KyNbTypu. TakuMm  BUPaXeHY NEKCUKO-CTUMICTUYHUMKU  3aco-
YMHOM, CUCTEMATMYHE HaB4YaHHSA eMOTMB-  Gamu. HAKiCTb NPOAYKTUBHOMO MOBIIEHHSA
HOro MoOBneHHs HabyBae cTaTycy Heobxig-  (YCHOro Ym NMMCbMOBOrO) 3HAYHO 3aNEeXUTb
HOT nepegymoBM AN SKICHOT (PINOMOriYHOT  Bifg TOro, HACKINbLKU MOAMHA BOO4IE MOBHUMMU
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3acobamu, siKi 4O3BONAOTL Nepeaasatn eMo-
Uii. EMOTMBHICTb MOBNEHHSI OXOMMOE He
nuLe BUKOPUCTaHHS ChiB i3 NpsSiMUM eMOTun-
BHUM 3abapBneHHAM, ane 1 34aTHICTb ne-
penaBaTty MoYyTTS Yepes iHTOHAUi, pUTM,
CUHTAKCUYHI KOHCTPYKLIT, XyOoXHi 3acobu,
MeTadopu Ta iHWI CTUNICTUYHI 3acobm.
Pobota 3 €eMOTMBHMMW KOMMOHEHTaMu
MOBJIEHHA 3abe3neyye hopMyBaHHSA KOMY-
HiKaTMBHOI YyTNMBOCTI, TOBGTO 34aTHOCTI TO-
YHO cpurUMaTK 1 ageKkBaTHO BiATBOPOBATH
€MOULiHI HI0aHCK Nig Yac YCHOI Ta NMCbMO-
BOI B3aemogii. UntaHHs, 30pieHTOBaHe Ha
€MOTUBHUN KOMMOHEHT MOBJIEHHS, CNyrye
NiArPYHTAM  ONA  NofanbLioro  po3BUTKY
NPOAYKTUBHOIO EMOTMBHOIO MOBJIEHHSA CTY-
AeHTiB. Tox npobnema HaBYaHHA CTyAEH-
TiB-repMaHiCTiB €MOTUBHOIMO MOBJIEHHA €
aKTyanbHOK Ta BaXIMBOIO.

Oe2ns10 docnidxeHb i nybnikayit. MNpo-
6nema HaBYaHHA iHWOMOBHOIO €MOTUB-
HOro MOBJIEHHS MOCida€e NoMmiTHe Micue B
CyYaCHUX YKpPaiHCbKUX METOOMYHUX PO3Bia-
kKax. HocnigHuku posrnagalTb €MOTUBHE
MOBJEHHA Kpi3b MPU3MYy PIi3HUX acnekTisB
MOBNEHHEBOI OiANbHOCTI T BUBYEHHS iHO-
3eMHUX MOB Yy 3akragax cepefHbol Ta BU-
Lol oceiTn. 3oKkpemMa, yBary npusepTarTb
npaui NogocuHHikoBoi Ta MokpeHko (2023),
y SIKMX OBr'pyHTOBAHO MOTEHLian aBTEHTUY-
HUX KapukaTyp Sk 3acoby HaBYaHHA Bupa-
XXEHHS eMoLUin Y MOHOMOTNYHOMY MOBJIEHHI.
®enbuaH Ta lNy3in (2024) akueHTyBanu Ha
poni COLIOKYNbTYPHUX TEKCTIB, 30aTHUX 4O~
pMyBaTM B YYHIB YMIHHS MpPOAYKYBaHHSA
€MOLiHO 3abapBrEHOro YCHOro BUCIOBIIHO-
BaHHA. BaxnvBui acnekT BUPaKEHHS eMO-
TUBHOCTI Ha PIBHI CMHTAKCUCY PO3KPUTO Y
pocnigkeHHi Tapanatn (2024), aka npoaHa-
nigysana QYyHKLi0 eKCrNpecBHUX CUHTaK-
CUYHUX KOHCTPYKLiN y PO3BUTKY
rpaMaTm4yHOi KOMMETEHTHOCTI ManbyTHIX
yuutenis-cnosecHukis. lNMpobnema 3acso-
EHHA €eMOTUBHOI FIEKCUKN CTapLUOKNaCHU-
Kamu pgocnigkeHa y npauax Mwuxanniok
(2023) Ta »Xapwu (2022): obugsi gocnigHuui
BM3HAYUNN NPUHUMNM N NPUIAOMU POBOTU
Hag NEKCUYHUMU OOUHULSMU, WO BUPaXa-
I0Tb eMoUji, Y HaBYaHHi aHrnincbKoi MOBU
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y4HiB 11 knacy. NogibHuin Hanpam nigTpu-
mMana n 3axapia (2025), ska BuB4ana ocob-
nMBOCTI dropmyBaHHS aHrnincbKoro
€MOTMBHOIO MOBJIEHHSI B Y4YHIB Qoinonoriy-
HWUX Kracis ctapoi wkonu. MocknaH (2009)
po3pobuna KOMMMEKCHy Moaernb HaBYaHHSA
MamnByTHIX ginonoriB emMouiiHO-MOA4anbHOI
iHTOHaL|ii Ha OCHOBI aBTEHTUYHMX Bigeoma-
Tepianis. i gocniopkeHHs oxonmnoe BU3Ha-
YEHHS JIHIBICTUYHUX, MNCUXOMONYHUX |
METOANYHNX YMHHWUKIB HaBYaHHSA, [00ip
HaW4YaCTOTHILLUX eMoLiHO-MOoAanbHUX
3Ha4yeHb YCHOro MOBMEHHS, NobyaoBy cuc-
TEeMU BrpaB i CTBOPEHHSA METOANYHNX PEKO-
MeHJauin ans Buknagadis. Pasom 3 Tum
KOHCTaTyeEMO, WO A0Ci MeToauKa HaBYaHHSA
CTYOEHTIB-repMaHiCTiB HiMeLbKOro eMoTuB-
HOro MOBIEHHSA He Byna npeamMeToMm crnei-
anbHOro gocnigpxeHHs. L npausa € ogHiero
i3 cepii aBTOPCbKUX cTaTen, NPUCBAYEHUX
BMPILLEHHIO ONUCaHOI BULLIE Npobnemu.
Mema cmammi — po3pobuTtu Ta anpoby-
BaTW MeTOOMKY IHTErpoBaHOro HaBYaHHSA
CTY[EHTIB-repMaHiCTiB €MOTUBHOINO MOB-
NEeHHA B YNTAHHI Ta rOBOPiHHI Ha piBHI He3a-
nexHoro kopuctyeava (B1-B2).
MeToponorisa gocnigXXeHHsA
[ocnigpkeHHs rpyHTYETbCA Ha HU3L B3a-
€MOIOB'A3aHMX KOHUEeNTyanbHUX NiAXOAIB i
TeopeTu4HMX nonoxeHo: 1) Ha igei nepea-
po3yMiHHs (Vorverstandnis), sika € ueHTpa-
neHoi B repmeHeBTuui (Magamep, 2000):
peunnieHT CnpMMMae TEKCT, Mato4vn NeBHUN
Habip nonepeaHix 3HaHb Ta OOCBIQY; TEKCT
MOXe MOopOoaXKyBaTW HU3KY iHTepnpeTauin,
WO 3anexaTtb Bigd (POHOBOro 3HaHHA 4un-
Taya, Moro MOBHOrO AOCBIAY Ta KyNbTYPHUX
yCTaHOBOK; BiAMNOBIQHO y CTyAeHTa Heobxi-
OHO CcdopMyBaTM HarnexXHi 3HaHHA Ta
YMIHHA NiHrBanbHOro Ta ekcTparsiHreanb-
HOro XapakTtepy, siki CknagaTuMyTb OCHOBY
Ans iHTepnpeTauii eMOTUBHOCTI; 2) KOMYHi-
KaTUBHO-AisNbHICHOro nigxogy (BuroTck-
knin, 1934; JleoHTbeB 1975), y Mmexax sKoro
pO3rnagaemMo YNTaHHS SIK aKTUBHUK, couia-
NbHO 3YMOBMEHUM nNpoLec, CnpssMOBaHUM
Ha PO3BUTOK KOMYHIKQTUBHOIT KOMNETEHTHO-
CTi Ta MOBJIEHHEBOI AisAnNbHOCTI; 3) nparma-
TUYHOrO Ta AUCKYPCUBHOrO nigxodis, LWO
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A03BOSIAIOTL IHTEPNPeTyBaTU €MOTUBHICTb
SIK CKIMaAHWK KOMYHIKaTUBHOI IHTEHL,T, MOB-
HOT KapTUHW CBITY Ta ANCKYPCUBHOI OpraHi-
3auil  MOBneHHs;  4) KynbTypOsioriYyHoro
niaxony, KU NOSICHIOE 3areXHIiCTb MOBHUX
NnposiBiB €MOLin Bif COLOKYIIbTYPHUX HOPM
HiMeUbKOMOBHOro cepegosuwa. [lig 4ac
AocnigkeHHsa Bynv BUKOPUCTaHI TEOPETUYHI
MeTOAW: aHasli3 NMiHrBICTUYHOI NiTepaTypu 3
npobrnem eMOTUBHOCTI SIK KaTeropii TeKCTy,
a Takox niTepaTypu 3 METOAUKN HaBYaHHS
ANs onucy TeOpeTUYHUX 3acag HaBYaHHSA
€MOTMBHOCTI B YMTaAHHI Ta FOBOPIHHI; KOM-
rreKcHUl meTtoa — Anst po3pobkn komnne-
KCy BrMpaB i 3aBOaHb Ans iHTErpoBaHOro
HaBYaHHA CTYOEHTIB-repMaHIiCTiB €MOTUB-
HOrO MOBJSIEHHSI B YATAHHI Ta rOBOPIHHI; eM-
nipu4yHUl memod — NS aHanisy npoaykTiB
AisanbHOCTI 30006yBaviB ocBiTH, ANsa anpoba-
Lil aBTOpCbKOi MeToauku. [ocnigKeHHSs
npoxoauro B Tpu etanun. Ha nepwomy etani
Oyno BMBYEHO CTaH po3pobku JocnigKyBa-
HOrO MNUTaHHA, OGIPYHTOBAHO TEOPETUYHI
3acagu iHTErpoBaHOro HaBYaHHA CTyAEH-
TiB-repMaHiCTiB €MOTUBHOIMO MOBJIEHHS B
YUTaHHI Ta roBOPIHHI, 34iNCHEHO O0BIp Tek-
CTiB Ans umtaHHa gnga pisHiB B1-B2. Ha
Apyromy etani 34iMCHeHO po3pobKy Bnpas i
3aBaaHb A515 IHTerpoBaHOro HaBYaHHSA CTy-
OEHTIB-repMaHicTiB €MOTUBHOIO MOBJIEHHS
B YMTaHHI Ta roBopiHHi. Ha TpeTboMy eTani
npoBedeHO anpobauito MeToaukn iHTerpo-
BaHOIO HaBYaHHA CTyOEeHTiB-repMaHicTiB
€MOTUBHOIO MOBJIEHHSI B YMTaHHI Ta roBo-
PiHHI Ha pIiBHI He3anexHoro KopucTyBauda
(B1-B2). B anpobauii B3snu yyactb 13 cTy-
aenTis IV kypcy OP "bakanasp", siki BuBYa-
I0Tb HiMeubKy MoBYy gk apyry Ha Ofl
"AHrninceka ginonoris Ta nepeknag, Asi 3a-
XigHoeBponencbki MoBu" HaByanbHO-Hay-
KOBOro iHCTUTYTY doinosnorii  KniBcbKoro
HaLioHanbHOro yHiBepcuteTy iMeHi Tapaca
LLleByeHka. Anpobauis 3gincHioBanaca Ha
Martepiani HeaBTEHTUYHOro TEKCTY
"Explosion bei BASF in Ludwigshafen:
Angst, Sorge und Hoffnung" (HeaBTeHTUY-
HWA TEeKCT Byno CTBOPEHO aBTOPKOK 3 Me-
TOM 3anyyeHHs skomora BinbLUol KiNbKOCTI
3acobiB eMOTMBHOCTI; TEKCT BianoBigaB
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KpuTepism iHgpopMaTUBHOCTI, Bi4MNOBIAHOCTI
PiBHKO MOBHOI Mi4rOTOBKU CTYyAEHTIB, Tema-
TUYHOCTI, KyNbTypOsOrivyHOI Ta KpaiHO3HaB-
YOI LiHHOCTI). Y npoueci gocnigxeHHs 6yno
BUCYHYTO rinoTeay: e/1ubuHa U rnogeHoma po-
3YMIHHSI eMOmUBHOCMI meKcmy 3anexums
8i0 cucmemHoi pobomu 3 3acobamu emomu-
gHoCmMi Ha OOMEKCMOBOMY, MEKCMOBOMY
ma ricrissmeKkcmo8oMy emariax 3 8UKopuc-
maHHsIM Ha ic/IImeKcmogoMy emarii MeH-
marnbHUX Kapm $IK KH408020 3acoby
IHMeapysaHHsI OOUHUUb EMOMUBHOCMI 1PO-
YumaHo20 meKcmy 8 yCHe rpooyKmMueHe Mo-
gnieHHs. [loBHOTa Ta rMmMbuHa pPO3YMiHHS
€MOTUBHOCTI TEKCTY Mif Yac YATaHHA nepesi-
psnaca 3a JoNOMOrok TECTY, SIKMA OXOMIo-
BaB 10 3aBaaHb 3 BMOIpKOBOK BigNOBIAAHO.
TecT CTyQeHTU BUKOHYBanun Ha niCNATeKkcTo-
BOMY eTani, nicna pobotn 3 MeHTanbHUMU
KapTamn. EpeKTUBHICTb BUKOPUCTAHHA 3aCo-
6iB @MOTMBHOCTI B NPOAYKTUBHOMY MOBMEHH
BMMIptOBanaca y MpoLeHTHOMY CniBBigHO-
LLIEHHI KifTbKOCTi BUKOPUCTaHUX MOBHUX 3aCO-
6iB eMOTMBHOCTI Y MOBIEHHI CTyaeHTa Bif
KinIbKOCTi MOBHUX 3aC06iB BUP@XXEHHS EMOTU-
BHOCTI Yy TEKCTi (TEKCT MICTUB 25 NEeKCUYHMX i
CTUNICTUYHUX 3acobiB BUPaXEeHHA EMOTUBHO-
cTi). 3a pesynbTatamu anpobauii MeToankm
3p06IEHO BUCHOBKM.

Pe3ynbTaTt Ta 0GroBopeHHs

Y pocnigXeHHi eMOTUBHICTb po3srnsaa-
€emMo, 3rigHo 3 CenisaHoBoto (2008), gk kaTe-
ropito, "nignopsiakoBaHy iHPOPMATUBHOCTI
abo MoOanbHOCTI, sika BUpaXKae eMoLinHe
CTaBMNeHHs agpecaHTa, Noro pyHKLUil y Tek-
CTi, AinoBux ocib, iMOBIipHI emoulil peanb-
HOFO YN MOAENLOBAHOIO  ABTOPCHLKOD
CBiAOMICTIO TiMOTETUYHOro YymTava LWoao
OMUCYyBaHUX MoAin, SBWULL, NepCcoHaxiB".
(c. 142) Y mexax uiei cTaTTi pO3MEXOBYEMO
NOHATTA "eMouinHe MOBNEeHHA" (AK CnoH-
TaHHe, 6e3 nonepeaHbOi 064yMaHOCTI W
opraHisauiHol niarotoBkKn, criabo KOHTPO-
nboBaHe abo HEKOHTPOSIbOBaHE, HECBIAOME,
CUTyaTMBHO 3arexHe MOBIEHHS) Ta "eMoTu-
BHE MOBJIEHHS" (5K MigroToBrieHe 3a3pane-
rigb, NOriYHO-NOCIIAOBHE Yy BUKNagi, KOH-
TPONbOBaHe, CBiAOME CUTYyaTMBHO BW3Ha-
YyeHe moBrneHHs) (MHesginoea, 2007, c. 8) Ta
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MwucTeuTBO NIHFBOANOAKTUKM

ONepyeMO MOHATTAM "e€MOTMBHE MOBIIEHHA",
OCKifTbKM CaMe BOHO € OMOaKTUYHO KepoBa-
HAM i nigoaeTbes uinecnpsamosaHoMy dop-
MYBaHHIO B MEXax iHTErpoBaHOro HaBYaHHS
YATAHHA Ta rOBOPIHHA. Ha piBHI He3anex-
HOro KopucTyBaya CTyAEHTU-repMaHiCTu
MatoTb OyTu 3a4aTHI HE nnLe CNOHTaHHO pe-
arysaTu Ha MOBJIEHHEBI CTUMYNU, a U YCBI-
AOMINeHo BigbupaTn Ta KOMGIHYBaTN MOBHI
3acobun onsa BUpaXKeHHA eMoLin, cnupato-
YUCb Ha 3MICT MPOYUTAHUX TEKCTIB i KOMYHi-
KaTuBHi  3aBgaHHA. Came  eMOTUBHe
MOBIEHHA 3abe3neyye nepexig Big peuen-
TMBHOrO OrnpautoBaHHA €MOTMBHO Hacude-
HUX TEKCTiB OO0 NPOAYKTUBHOrO, FOriYHO
CTPYKTYPOBaHOrO YyCHOIro BUCIOBIIOBAHHS.

EMOTUBHICTb € yHiBEpcanbHO xapakTe-
PUCTUKOKO MOBJIEHHS, SIKa NPOSABMASAETLCS Ha
BCiX pPiBHSIX BONOAIHHA iHO3€MHOK MOBOIO —
BiA enemeHTapHoro A1 go npodecinHo-
akagemivyHoro C2. OgHak ii onaHyBaHHA Ta
cnocobu peanisauii iCTOTHO Bigpi3HAKOTLCA
3anexHo Bif PiBHA MOBHUX i MOBJIEHHEBUX
KOMMNETEHTHOCTEWN, OCKISTIbKM 3i 3pOCTaHHAM
MOBHOrO A0CBIiy CTyAeHTa pO3LUNPHETLCA
peneptyap MOBHMX 3acobiB, nornubno-
€TbCA  34aTHICTb A0  iHTepnpeTauil
NPUXoOBaHMX 3MICTIB Ta YCKNa4HOKTLCA
KOMYHIKaTUBHi Hamipy. ToX HaB4YaHHS eMOTUB-
HOCTi € NOCTYNOBUM, PIBHEBO-ONdEPEHLNO-
BaHWM MpoLiecoM, Lo Bigobpaxae po3BUTOK
MOBJEHHEBMX Ta COLOKYNbTYPHOT KOMMNETEH-
THOCTen 3a000yBayiB OCBITU.

Ha noyatkoBuXx piBHAX BOSIOAIHHS MOBU
BMBYAKOTbLCHA NEepeBaXKHO NPOCTi eKCMNILMUTHI
3acobu BUpaXXeHHA eMOTMBHOCTI (3a3Bnyan
ue JieKCcuka, sika Mno3Havae pPi3HOMaHITHI
eMoLiii), Ha piBHI HE3aneXHOro KOpMUCcTyBaya
€MOTMBHICTb HabyBae OiNbLUOI CKNagHOCTI
Ta KOHTEeKCTyanbHOCTI. Ha piBHi B1 moBeLb
Mae onepyBaTu MOBHUMM 3acobamu, y KX
€MOTUBHICTb BUpPaXXeHa eKCnmiuMTHO, And
CMPUAHATTA Ta NPOAYKYBaHHS MOBIIEHHS, Y
sKoMy nepegaroTbcsa 6a3osi emouii. EmoTu-
BHICTb MOBJIEHHS1 3anuLIAeTbCA BiAHOCHO
NPOCTO N NPAMONIHIMHOW: ANs Ti peani3a-
Uil BUKOPUCTOBYIOTLCS Hacammnepes nekcu-
YHIi  OOMHMUI 3 NPSAMMM  E€MOTMBHUM
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3HAYEHHAM, a TaKoX (Ppas3eosioriyHi cro-
NYKX 3 NPO30POK CEMAHTUKOLO, SAKi NErko iH-
TEepnpeTyrTbCd Ta He  CAPUYMHSAIOTb
ICTOTHUX MDKKYNbTYPHUX TpyaHoLwis. Ha pi-
BHi B2 moBneHHs HabyBae o3Hak 6inbLuoOi
emnaTinHocTi. Ha ubomy piBHIi 3006yBay
OCBITU NOBMHEH Haby TN YMiHb AeTanbHO ne-
pefaBaTu Ta PO3YMITUM LUMPOKUA CMEKTP
€MOLINHNX peakuin, AKi BUpaxatTbCs MOB-
HUMMK 3acobamn 3 NPAMUM Ta NEPEHOCHUM
€MOTUBHO MapKOBaHWM 3Ha4vyeHHsaM. Ha
LUbOMY eTani aKTUBHO BWKOPUCTOBYIOTHCS
dopa3eonorivyHi €4HOCTI, Y AKUX MPOCTEXY-
€TbCA BHYTPILLHIN CMUCNOBUM 3B'A30K MiX
KOMMOHEHTaMM Ta IXHIM iHTerpanbHUM 3Ha-
YEHHAM, WO [O3BOMAE TOYHiLE BMpaXaTu
pi3Hi BIOTIHKM emouin. Kpim Toro, cTyaeHTn
NMOBWHHI HABYMTUCS ONepyBaTK fiekcemMaMu,
€MOTUBHUN noTeHUian SKux OpMY€ETbCS
yepes CTUNICTUYHI 3acobun — meTtadbopw, eni-
TeTn, 06pasHi xapaktepucTukm (3aranbHoeEB-
POMEencbKi pekoMeHaauii 3 MOBHOI OCBITW,
2003). Omke, B acnekTi HaBYaHHA YUTaHHS
3006yBay OCBiTU Ha piBHI B2 mae iHTepnpeTy-
BaT EMOTMBHICTb TEKCTIB, PO3Mi3HaBaTK TOH,
aBTOPCbLKY [HTEHLit0, NPUXOBaHY iPOHID 4K
KpUTUKY. B acnekTi HaBYaHHS rOBOPIHHA —
BUKOPUCTOBYBATU E€KCNIIIUMTHI Ta iMnnium-
THi 3acobun BUpaXEHHS EMOTUBHOCTI Ha pi3-
HUX PIBHSAX MOBHOI CUCTEMW.

[na HaByaHHA CTyOeHTiB-repMaHicTiB
PO3yMiHHSI eMOTMBHOI iHhOpMaUii y npoueci
YnTaHHA cnig gobupaTn TEKCTK, AKi BiANOBI-
0aloTb KpUTEepiam iHghopmamueHocmi, 8io-
rnogioHocmi  pieHKO MOBHOI  i020moeKu,
memamuy4HoCcmi,  Ky/Ibmyposio2iyHoI  ma
KpaiHo3Hae4oi yiHHocmi (Ocagya, 2015; Hi-
Kidbopuyk, 2021; Llenkano, 2014).

BignosigHO O0 KpuTtepito iHghopmamus-
HOCmi ANSA HaBYaHHSA YMTaHHA cnig aoou-
paTu TeKCTW, WO MICTATb €eMOTUBHY
iHbopMaLito (SKy MU pO3yMIiEMO 5K iHGbop-
mauiro, wo Hece 8 cobi emouitiHe 3abaps-
JIeHHA, mobmo egidobpaxae 6HymMpilHI
repexueaHHs, rno4yymmes, Hacmpoi, achek-
mu ntoduUHuU, SKi supa)katombsCs 3a 00NoOMo-
2o eepbanbHUX ma HeesepbaribHUX 3aco-
bis, i criyxumb cuaHasioM rpo cmaesieHHs
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0o cumyauiu, nodiu, npedmemis, ocib, 84u-
HKige, HOpM i0el ma 0o camozo cebe). [1o
TakMx MaTepianiB HanexaTb TEKCTU, Y SAKUX
NnoaaHo eMOLiNHI OLiHKK, BepbanbHO 3adik-
COBaHe CTaBleHHs aBTopa abo nepcoHaxis
[0 noain, aBuLL, Yn ginosux ocid. BoHn xa-
paKkTepu3yTbCA HAABHICTIO MOBHUX 3aco-
0iB, 3maTHMX nepegaBatM  CyO'€KTUBHI
nepexuBaHHa. Came Taki TeKCTU LO3BOSIS-
I0Tb CTyZEeHTaM MpPOCTEXUTU, K eMOTUB-
HICTb IHTerpyeTbcs B CTPYKTYpPY
BUCIOBIIOBAHHA Ta SIKi MOBHi 3acobu 3a-
Ge3nevytoTb ii BUpaxxeHHs. Kpim Toro, BOHM
CNpuATb POPMYBAHHIO BMIHHA He nuwle
ieHTUIKYBaTU eMouiHy iHdopmauis, a 1
OCMUCINIOBATK 1T OYHKLIIO B TEKCTI, OCKINbKK
eMoLii BUCTynatoTb 3aCO60M CTBOPEHHS aT-
Mocdepu, BNAMBY Ha 4nTaya Ta popmy-
BaHHA aBTOPCbKOro 3agymy.

3a Kputepiem 8i0rno8idHOCMI Pi8HKO MO8-
HOI' nid2zomoeku cnig aobupaTtn TEKCTU, AKi
MalTb 3acobwu BUpPaKeHHA €MOTUBHOCTI,
LLIO BIiAMNOBIga0Tb PIBHAM BOSOAIHHSA MOBOK —
B1 ta B2. Ak nokasaB aHania HaykoBMX
npaub, €MOTMBHICTb Mae LUMPOKUW Aiana-
30H BUpaxanbHUX 3acobiB: eMOouifHO 3a-
OapBneHa nekcuka, cpaseonoriamm, Mop-
donorivyHi 3acobun, CTUNICTUKO-CUHTAKCUYHI
3acobu (enincuc, pUTOPUYHI BUTYKW Ta Nn-
TaHHA, anocione3n, e€eMOoLinHi BCTaBKU
TOWO), POHETUYHI 3acobu (iHTOHauiq, Haro-
nocu, nayau, Temop ronocy), napaniHreicTn-
YHi 3acobu (Mimika, XecTu, nornsg, noau)
(Famatok, 2015; 3axapiqa, 2025; NaBnoscbka,
2013; Banziger & Scherer, 2005; lzard,
1992; Prykhodchenko, 2021; Trotzke, 2019).
3 ypaxyBaHHAM cneundikM eMOTUBHOCTI
MOBINEHHSA Ha piBHAX B1 Ta B2 Bu3Ha4eHo,
LLO TEKCTU ANS YUTAHHSA Ha piBHI B1 NOBUHHI
MICTUTK NPOCTi eMOLiHO 3abapBreHi crosa
(glucklich, traurig, Uberrascht), 6a3oBi eni-
TETU, WO NPAMO NepenarTb eMOUII; MPOCTI,
"nposopi" igioMnm Ta CTiKKI CroBOCNOSy-
YeHHS, SKi Nerko IHTepnpeTyTbCs; ekcnni-
UUTHI 3acobm iHTeHcudikauil emouii (sehr,
total); npocTi peyeHHs 3 nNpsMol emoLin-
HOO OL{IHKOO, EKCMMILUTHI BUTYKM Ta KOPOTKi
puTopunyHi nutaHHsa (Oh nein! Wie schon!).
TekcTtu piBHa B1 mMaloTb nepeBaXHO npocTi
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CHOXKETU 3 eKCNAiLUMTHO BUPAXKEHOK EMOTU-
BHICTI0. TEKCTW ANg YMTaHHs Ha piBHI B2 no-
BMHHI  MICTUTW  NEKCUYHI oauHuui 3
NEePEHOCHNM 3HAYEeHHSIM, CTUMICTUYHO 3a-
GapsneHi crnoBa Ta meTtadopwu, Pi3Hi CTy-
NeHi BUPaXEHHA EeMOTMBHOCTI (nerke
po34apyBaHHA, rnMboOKe 3aHENOKOEHHS);
dopaseonoriamu, y skux 3B'd30K MiXK KOMIMO-
HEeHTaMM Ta eMOLINHMM 3HAYEeHHSIM Heoue-
BUOHUA, noTtpebye KOHTEKCTY  Ans
PO3YMIHHS; ipPOHiYHI ab0 ryMOPUCTUYHI BU-
pasu Ons nepegadi emouin; mogarnbHi Yac-
TKW, WO nepenarTb HIOaHcK emouin (doch,
ja, wohl), ocobnuee BUKOPUCTaAHHA rpamaTti-
YHUX doopM gdiecniB (Hanpuknag, Konjunktiv
Il ons cymy, kank), BCTaBHUX KOHCTPYKLin
Ana nepegadi emouin; CTUNICTUYHI doirypwm
(enmincuc Ona  CTBOPEHHS  ApaMaTUYHOrO
edyeKkTy, PUTOPUYHI MUTaHHA, anocionesu,
BCTaBKW, L0 NIAKPECNIOTb BHYTPILLUHI Nepe-
XVBaHHS, CKNagHi CUHTAKCWUYHI KOHCTPYKLUIl
Ans nepegadi baratopiBHEBUX eMoLin. Tek-
CTU piBHA B2 MaloTb CloxeTu, y AKX eMoTUB-
HICTb BUpaXXeHa iMNNiunTHO, Ma€e HIDAHCOBUIA
XapakTtep, notpebye iHTepnpeTauii.

[Ons nobopy TekcTiB NOTpiGHO BMKOpUC-
TOBYBATW TaKOX KpUTEPIN memamuyHocmi,
BiANOBIAHO A0 AKOro cnig gobupatn ans yn-
TaHHSA TEKCTWN, AKi BiANOBI4a0Tb NEBHIN TEMI
3a HaBYasnbHOK NMPOrpamolo, a TaKoX KOHK-
peTHIn cdepi crinkyBaHHA. 3 ornsay Ha Te,
WO EMOTUBHICTb MOBJIEHHS HEPO3PUBHO
noB'A3aHa 3 KOHKPETHUM CUTyaLiiHUM i CO-
LianbHMM KOHTEKCTOM, TEKCTU MatoTb Bigo-
OGpaxxaTu TMNOBI ANA NEBHOI TEMU CUTyaui,
y AKX NPUPOAHO BMHUKAIOTbL EMOLLINHI pea-
KUil Ta OUiHKW, OOCTYMHI Ans iHTepnpeTauil
Ha piBHsAX B1-B2. TemaTuyHO peneBaHTHI
TEKCTU JaloTb 3MOry CTYAEHTOBI PO3yMiTw,
sIKi came emMoLlii Ta MOBHi 3acobu ix Bupa-
XEHHS1 € XapakTepHMMU Ons NeBHUX cdep
cninkyBaHHs  (NoByToBOI,  HaBYanbHOI,
NPOMeCINHOT, KyNbTYPHOI), O CNpUSE Line-
CNpsAIMOBAHOMY PO3BUTKY YMiHb pO3Mi3Ha-
BaHHA eMOTMBHUX MapKepiB i IX agekBaTHOI
iHTepnpeTauii.

BignoBigHO OO KpUTepito Kyribmyposioaiy-
HOI ma KpaiHo3Hag4oi UiHHOCMI NOTPIOHO
pobupatm TEeKCTU, eMOoTMBHa iHdopmauis
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SIKMUX Ma€ KyNbTYpPHO MapKOBaHWUIA XapakTep.

Cnig pobupatn TekcTu, SKi AEMOHCTPYIOTb
crnocobu BUPaKEHHSA eMOLiN Yy Pi3HUX COLi-
anbHUX CcUTyauisx; sKi MICTATb iHopMaLiito
NPO KyNbTYpPHI, ICTOPUYHI, couianbHi peanii Hi-
MELIbKOMOBHMX KpaiH, L0 BMNAMBalOTb Ha
eMOLiHI NPosIBM Ta KOMYHIKaTUBHI CTparTerii;
SKI MICTATb doparMeHTn, e eMOTUBHICTb Ti-
CHO MNOB'A3aHa 3 KyNbTYPHUM KOHTEKCTOM; SiKi
MICTATb KyNbTYPHO MapKoBaHi EMOTUBHI NeK-
CWYHI Ta (bpaseonorivyHi ognHWLi, CTUMICTUKO-
CUMHTAKCWUYHI  KOHCTPYKLUIii, napaniHrBiCTUYHI
erleMeHTH, LLIO KOPEemnolTb i3 COLLIOKYIbTYpP-
HUMW HOPMaMMU.

IHTerpoBaHe HaBYaHHA CTyaeHTIB-repma-
HICTIB @MOTUBHOCTI MOBIIEHHS B YMTaHHI Ta
roBopiHHi (piBeHb B1-B2) 3gincHioBanocs
Ha ocHoBi TekcTy "Explosion bei BASF in
Ludwigshafen: Angst, Sorge und Hoffnung"
1 oxonnwBano JOTEKCTOBUN, TEKCTOBUM Ta
nicnaTekcToBun etanun poboTu.

Jlomekcmosut emarn:

1. BBegeHHA B npoGnemaTuKy TeKCTy:
Ha LUbOMy eTani yBary cTygeHTiB 6yno 3oce-
peaKeHO 03HANOMITEHHI 3 KYNbTYPHUMW HOP-
Mamu, Lo perynoTb emMoLlinHe
CaMOBUPaXXeHHs1 HOCIIB MOBW; CTYAEHTU NocC-
TYNOBO Maru PO3yMiTH, WO EMOTUBHICTb Y Hi-
MELbKOMOBHOMY TEKCTi MOXe MaTu iHLIWK
CTYMiHb €KCNPECUBHOCTI, iHLWI cnocobu koay-
BaHHS MOYYTTIB Ta iHLY coujarnbHy NPUNHAT-
HICTb NEBHUX EeMOLINHUX peakuih; oKpemy
yBary 6yno npuaineHo KynbTypHUM oeHoMe-
HaM, SKi B HIMELIbKOMOBHWX KpaiHax TiCHO No-
B'A3aHi 3 E€MOUiNHMMK CTaHamMu, a TaKoX
BepbanbHUM | HeBepbanbHUM 3acobam, uve-
pe3 dki Ui emouil nposBnaAwTbes. Ha ubomy
CTyAeHTX 0broBoproBany NoYyTTd Ta eModii,
AKi BUKNMKAKTb Y HUX Pi3Hi cuTyadil, nogil Ta
ABULLA, NpeCTaBrieHi Y TEKCTI.

)

) mir lauft ein Schauer Uber den Rucken
) Neugier kampft mit Angst

) stillen Schrecken spuren

) ergriff mich Angst / Sorge

)

1
2
3
4
5
6) vor Angst zittern

einen bitteren Nachgeschmack hinterlassen
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BnpaBa 1

MeTa: nigrotoBka 4O YMTAHHA TEKCTY, OO
CNPUAHATTA eMOTUBHOI iHdopMmauil, dop-
MYyBaHHS1 YMiHb rOBOPIHHS.

IHcmpykuyis:  Beantworten
folgenden Fragen.

Welche Umweltkatastrophen, Ungliicke
oder tragischen Ereignisse in Deutschland
sind lhnen bekannt?

Wie nimmt die deutsche Offentlichkeit
Umweltproblemen auf?

Welche Emotionen und Gefiihle I6sen bei
Ihnen Umweltunfélle und
Naturkatastrophen aus?

KomeHTap: BrnpaBa BUKOHyBanacs 3 BuU-
KOPUCTaHHSAM MeTOAiB MO3KOBOIO LUTYpPMY
Ta AWCKYCIl: CTYAEHTU BUCIOBITIOKOTL MO Ye-
p3i CBOI AYMKM, NOTiM BigOyBaeTbCsi 06roeo-
PEHHS OKpeMUX igen.

Sie die

2. 3HATTA TpyAHOLUiB, NOB'A3aHUX 3
€MOTMUBHICTIO TEKCTY: Lie/ eTarn OpIiEHTO-
BaHW Ha BUSIBNEHHS Ta aHani3 He3Hano-
MUX abo MOTEHUIMHO CKMagHUX MOBHUX
3acobiB, ki Bepbani3ytoTb emouil, Takun
aHanis maB JOMoOMOrTU CTygeHTam poa3ni-
3HaBaTM eMOLiHI CUrHanu B TEKCTIi, Niaro-
TyBaTU iX A0 iHTepnpeTauil eMOTUBHOCTI
TEKCTY; Ha LbOMY eTani 34iCHIOBaBCS aHa-
ni3 eMoLinHNX BiATIHKIB 3HAWOMMX ChiB, a
TakoX aHani3 xygoHix 3acobis, ski nepe-
[al0Tb EMOTUBHICTb MOBIIEHHS.

BnpaBa

MeTa: nigrotoBka [0 YUTAHHA TEKCTY,
3HATTAS MOBHWUX TPYAHOLLIB, PO3LINPEHHSA
CNOBHMKOBOIO 3aracy y4HiB.

Incmpykuis: Ordnen Sie die deutschen
Redewendungen und bildlichen Ausdriicke
ihren entsprechenden Bedeutungen zu.

a) mypaxu nobirnm no CnuHi

b) meHe oxonue cTpax / TpuBora
C) uikaBicTb BopeTbCs 3i CTpaxom
d) sanuwaTu ripkmn ocag,

e) BiguyBaTu TUXUI XKax

f) TpemTiTK Big cTpaxy
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3. NMporHo3yBaHHA €eMOTUBHOI iHdOp-
MaLil TeKCTY: NpOrHo3yBaHHS €MOTUBHOI iH-
dopmauii TEKCTY € BaKIIMBUM CKMagHMKOM
nepeaTeKkCcToBOI AisinbHOCTI, OCKINbKN 403BO-
NANO CTyfdeHTaM aKTUBI3yBaTU BXe 3aCBOEHI
3HaHHS, HaNaLITYyBaTUCA Ha CNPUAHATTS ne-
BHOIO €MOLNHOro HacTpol Ta cchopmMyBaTu
OMiKyBaHHSA LLIOAO aTMocdepn Ta eMOUINHOI
TOHAamNbHOCTI TEKCTY, WO Mano niasuLlyBaTtu
piBEHb YCBIOOMSIEHOCTI Mig 4Yac 4MTaHHA Ta
CNpUATU PO3BUTKY YMiHb iHTeprpeTauii emo-
TUBHOI iH(popMmaii. Ha eTani nporHo3yBaHHs
aKTMBHO Oyno 3anyyYeHo roBOpiHHS, Lo pea-
ni3oByBarnocs Yepes3 06roBOPEHHS 3arosnoska,
KIMOYOBUX MOHATb, (POPMYIOBAHHA MNpuUny-
LLIEHb LLIOAO MOXINUBMX eMOLiN OrnoBigaya Ta
3aranbHOro HaCTPOK TEKCTYy, aprymeHTaLito
BMACHUX OYiKyBaHb, @ TaKoX OOMIiH AyMKamu
MDK CTyOEHTaMu.

BnpaBa

MeTta: dopmMyBaHHA YMiHb MpPOrHO3y-
BaHHA €MOTUBHOI iHpopMaUii TekcTy, dop-
MYyBaHHS YMiHb FOBOPIHHS.

IHcmpykuis: Welche Gefiihle kbnnten
bei einer Person entstehen, wenn sie die
Nachricht tber eine Umweltkatastrophe in
ihrer Stadt gelesen hat?

KomeHTap: 6yno 3anponoHoBaHO poboTy
B Mapax: CTygeHTu Ainunncs cBOiMU OyM-
Kamu OgHe 3 O4HUM.

Tekcmosutl emarn

1. ®opmynoBaHHA KOMYHiKaTUBHOIO
3aBAaHHA, CNPSIMOBAHOro Ha Po3yMiHHA
Ta iHTepnpeTauii eMOoTUBHOI iHopMmauil
TeKCTYy: uen etan nepenbayaB CTBOPEHHSA
TaKoro HaB4anbHOro 3aBAaHHs, sike 6 cnps-
MOBYBasno CTYAEHTIB He NuLle Ha PO3YMiHHSA
dPaKkTUYHOro 3MICTYy TEKCTY, a Ha yCBidOM-
NEeHHs, aHani3 Ta iHTepnpeTauito eMOTUBHOI
iHpopmaLii, 3aknageHoi aBTOPOM; KOMYHi-
KaTMBHE 3aBOaHHA BW3Ha4arno rorioBHY
MEeTY YMTaHHS, OCKiSTbKN OKPECIoBarno noro
Uinb, OKyC i KpuTepil ycnixy, a Takox nig-
CunoBano MOTMBALiO CTYAEHTIB 4O CMUC-
NOBOI Ta eMOLiINHOT B3aEMOAi 3 TEKCTOM.

2. YutaHHA TeKCTy 3 (pOKycoM Ha
CNPUMHATTA Ta PO3YMiHHA €MOTUBHOI
iHpopmauii: uen etan 6yB ronoBHUM Y
npoleci HaB4aHHA PO3YMIHHA TEKCTY; MOro
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3aBOaHHS — OpraHi3yBaTu Take YMTaHHS, 3a
SIKOro CTYEHTU He NPOCTO CnpunmMaroTb da-
KTUYHY iHpOpMaLito TEKCTY, a aKTUBHO pO3-
nisHalTb, aHani3ylTb Ta IHTEpPNpPeTyrTb
€MOLINHI curHanu, BUpaXxeHi MOBHO-CTUIIC-
TUYHUMU 3acobaMu; YNTAHHS 3 EMOTUBHUM
dokycom Morrno dopmyBatM y CTyOEeHTIB
3gaTtHicTb Ao rmmblioro Ta GaraTopiBHEBOro
PO3YMIHHS TEKCTY.

Y npoueci YuTaHHA TEKCT Bignosigas nes-
Hil HaBYarbHIN TeMi, KOMYHIKaTUBHIN CUTya-
Uil abo amictoBomMy Moayrnto, BU3HAYEHOMY
nporpamoto. Lle 3abesneyyBano He nuwe
MOBHY LiHHICTb MaTepiany, a n TemaTu4Hy
peneBaHTHICTb Ta iHTerpauito eMOLiNHOI iH-
dopmauii B 3aranbHUA OCBITHIN KOHTEKCT.
TekcT maB CcTBOpOBaTM YMOBU ANSA o4HO4Ya-
CHOro orpautoBaHHA KiflbKOX PIBHIB 3MICTY:
drakTMYHOro, nigTEeKCTOBOro, KOHUenTyanb-
HOro Ta eMOTUBHOroO. IHTerpoBaHe crpun-
HATTA pi3HMX BuUAIB iHopMmauil nig 4ac
4nTaHHa Oyno ymoBow AN (PopMyBaHHS
MOBHOLIHHOrO N rMMBOKOro PO3yMiHHSA TekK-
cTy. Yntay maB He nuwie 3po3yMmiTu 3MmicCT
TBOPY, ane n 3po3yMiT1 emMoLil Ta nepexm-
BaHHA aBTopa, 3pO3yMIiTU MOTUBMU, MPUXO-
BaHi 3a po3gymMamu onosigaya, 1XHi LiHHOCTI.
Takun nigxig po3sBnBaB KPUTUYHE Ta aHani-
TUYHE MWUCNEHHS: CTYAEeHTM HaB4yanucs
cniBBigHOCUTN emoLlil 3 noaisaMun, LWyKaTu
NPUYNHHO-HACIIOKOBI 3B'A3KK, aHanisyBatu
XYLOXHi 3aCco0u 1 BU3Ha4YaTn aBTOPCbKY iH-
TEHLito.

BnpaBa

MeTta: dhopMyBaHHS YMiHb YMTaHHA Ta
PO3YMiHHS €MOTUBHOI iHGbopMaLii iHTerpo-
BaHO 3 iIHWKXMK BUAamMu iHbopmauiii.

IHcmpykuis. Lesen Sie den Text. Achten

Sie darauf: Wie verédndert sich die
Stimmung des Autors im Verlauf der
Erzéhlung?

Markieren Sie im Text die Ausdriicke, die
positive und negative Gefiihle des Erzéhlers
vermitteln.

Explosion bei BASF in Ludwigshafen:

Angst, Sorge und Hoffnung

Letzte @ Woche erfuhr ich eine
beunruhigende und erschreckende
Nachricht: In Deutschland, auf dem
Chemiewerk der Firma BASF in
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Ludwigshafen, kam es am 29. Juli zu einer
Explosion, die das Gebaude sofort in Rauch
und Flammen hllte. Mein Herz begann
schneller zu schlagen, und allein der
Gedanke an die Menschen im Inneren liel3
einen Schauer Uber meinen Rucken laufen.
Ich stellte mir vor, wie eine riesige, schwarze
Rauchwolke in den Himmel aufstieg und die
Hitze der brennenden Gase sich wie eine
unsichtbare Welle ausbreitete, die alles um
sich herum zu verschlingen schien.

Zeugen Dberichteten von einem lauten
Knall und dichten Rauchschwaden, die den
Himmel Uber der Stadt verdunkelten. Angst
und Sorge ergriffen mich, zugleich kampften
Neugier und das Bedurfnis, mehr zu
erfahren, in mir. Ich splrte stillen
Schrecken, wahrend ich mir vorstellte, wie
die Beschaftigten des Werks hektisch
versuchten, zu entkommen, die Hitze, den
Rauch und die Panik spurend.

Als die Information kam, dass 14 Personen
leichte Verletzungen erlitten haben, verspurte
ich Erleichterung, doch gleichzeitig blieb ein
bitterer Nachgeschmack: Das Bewusstsein,
wie nah die Gefahr gewesen war, liel® mich
innerlich zusammenzucken. Ich stellte mir
vor, wie sie vor Ort medizinisch versorgt
wurden, wie die Herzen schneller schlugen
und die Hande vor Stress und Angst
zitterten.

Besonders beeindruckend war die
Nachricht Uber die Einsatzkrafte: Sie
riskierten ihr eigenes Leben, um die

brennenden Gebaude zu I6schen, trotz der
Hitze und des Rauchs. Ich empfand tiefe
Bewunderung und Respekt fur ihren Mut.
Wenn ich mir vorstellte, selbst an ihrer Stelle
zu sein, durchstromte mich Stolz auf
menschliche Tapferkeit.

Die Nachricht, dass die Einwohner von
Ludwigshafen und Friesenheim Fenster und
Tldren geschlossen halten sollten, I6ste
noch grofiere Beunruhigung aus. Ich stellte
mir den dichten, stinkenden Rauch vor, der
selbst in geschlossene Raume eindringen
konnte, und mein Herz klopfte schneller.
Eine leichte Panik mischte sich mit der
Erkenntnis, dass die Menschen die
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Warnungen befolgen muissen, um ihre
Gesundheit zu schitzen.
Als  BASF mitteilte, dass die

Uberschreitung des Kohlenwasserstoff-
Gehalts gering sei und keine Gefahr fur die
Bevolkerung bestehe, versplrte ich
Erleichterung, doch ein leises Unbehagen
blieb: Der Gedanke, dass selbst kleine
chemische Emissionen Luft, Boden und
Wasser beeintrachtigen kénnten, liel3 mich
nicht los. Ich sorgte mich um die moglichen
langfristigen Folgen fur die Umwelt und die
Menschen.

Wahrend ich Uber diese Katastrophe
nachdachte, fuhlte ich eine Mischung aus
Angst, Erleichterung, Bewunderung und
Besorgnis. Die Angst um die Menschen, die
Erleichterung, dass es keine ernsthaften
Verletzungen gab, und die Bewunderung fur
den Mut der Rettungskrafte verschmolzen
in mir. Wenn ich mir die brennenden
Gebaude, den Rauch, den Larm und den
chemischen Geruch vorstellte, empfand ich
tiefe Empathie und zugleich bittere Realitat,
wie leicht menschliches Leben durch
technische Unfélle bedroht werden kann.

Dieses Ereignis hinterlie3 in meiner
Seele tiefe Erregung und emotionale
Spuren, die mir das Bewusstsein daflr
gaben, dass unsere Nachlassigkeit und
Gleichgultigkeit unvorhersehbare Folgen
haben konnen. Die Katastrophe wurde zu
einer lebendigen Erinnerung an die
Zerbrechlichkeit des Lebens wund die
Bedeutung von Verantwortung.

lMicnamekcmosuu emarn

1. KoHTpOonb po3yMiHHAA €MOTUBHOI iH-
chopmauiii TeKCTY iHTErPOBAHO 3 iHLWUNMUW BU-
aamn  iHcbopmauii, PO3yMiHHA OeTanen
TEKCTY, SKi CTOCYKTbCS €MOTUBHOCTI): nic-
NATEKCTOBUW eTan CnpsAMOBaHWA Ha Yy3a-
raribHeHHs, 3akpinfeHHs Ta nepesipKy
PO3YMIHHS TEKCTY, BKITHOYHO 3 MOr0 €MOTUB-
HICTIO; Ha LUbOMY eTani CTyAeHTN Marnu MOoX-
NUBICTb OLIHATN CBOE CNPUMNHATTSA SK (paKTiB,
TaK i eMOLINHUX CUrHaniBs, a TakoX BCTaHO-
BUTWN B32EMO3B'A3KN MiXK PI3HUMU PIBHAMMW iH-
dopmaLii: daKTUYHUM, nigTeKcTo-
BMM, KOHL,ENTYyarnbHUM Ta EMOTUBHUM.
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MepeBipka po3yMiHHA €eMOTUBHOI iHGOP-
Mauil TekCTy (iHTerpoBaHO 3 iHWMMW BU-
Aamu iHbopmalii) 3gincHioBanacs LWngaxom
BiAMNOBIAEN Ha NUTAHHSA, NOCTaBMEHI nepeq
YUTAHHAM, LUNAXOM BMKOHAHHS TECTOBMUX
3aBfaHb, y npoueci aHanisy eMouinHnX ma-
pKepiB TEKCTY, NOSCHEHHS NMPUYMH eMOLin-
HUX peakuin (4epes3 npuamy KyrbTypHUX
LiHHOCTEN).

BnpaBa

MeTa: nepesipka po3yMiHHS €MOTUBHOI
iHpopmaLii TeKCTy (IHTErPOBAHO 3 iHLLIMMMU
BMngamm iHcopmaldii), dopmyBaHHsS YyMiHb
rOBOpPIHHS.

Incmpykuisi: Beantworten Sie die Fragen.
Wie veréndert sich die Stimmung des Autors
im Verlauf der Erzahlung?

Wo genau hat die Explosion stattgefunden
und welche Emotionen Ibste sie bei der
Bevélkerung aus?

Welche @ MalBnhahmen  haben  die
Einsatzkréfte ergriffen, um die Situation
unter Kontrolle zu bringen, und welche
Emotionen Ilésten ihre Handlungen bei der
Bevélkerung aus?

Ha nicnatekroBomy eTani 6yno Bukopuc-
TaHO MeHmarsibHi Kapmu SIK KIKO4OBWUIA 3acid
IHTErpoBaHOro HaBYaHHS YNTAHHA Ta rOBO-
PiHHS, OCKINbKM BOHW anu 3Mory ctygeHTam

PucyHok 1

CTPYKTypyBaTu OTPUMaHy 3 TEKCTY iHpopma-
Lito, BidyaniayBaTu 3B'dA3kM MiX nogiamu, ob-
pasamMuM Ta €MOTMBHOW iHdopMauieto, a
TaKoX YCBiAOMIIEHO Bi4TBOPIOBATU 1 iHTEpN-
peTyBaTh MpoYnTaHe B YCHOMY MOBJIEHHI.
Pob6oTa 3 MeHTanbHMMKN KapTaMmu CTUMYIIHO-
Bana akTMBHe OOroBOPEHHS, y3araribHEHHS
Ta OUiIHIOBaAHHSA eMoLin aBTopa, crpusina po-
3BUTKY JOMYHO MOCIIJOBHOIO BWUCIOBIHO-
BaHHS, (POPMYBaHHIO yMiHb aprymeHTauil
BMacHUX CymMKeHb Ta rnubwomMy oCMuUC-
NEHHI0 EMOTMBHOIO KOMMOHEHTa TeKcTy. Ok-
piM UbOro, MeHTasbHi KapTu cryryesanm
Ornopor Anga cucrtemaTusauil Ta akTusisauil
€MOTUBHOI NEKCUKN, LLLO CNPUASIO 1T yCBIAOM-
NEHOMY BUKOPUCTAHHIO B YCHUX BUCOBIIO-
BaHHAX | 30arayeHH0 €eMOLiMHO-OLHHOMO
CINOBHMKOBOIO 3arnacy CTyeHTIB.

BnpaBa

MeTa: nepesBipka poO3yMiHHS €MOTUBHOI
iHpopmauil TekcTy (IHTerpoBaHoO 3 iHWUMMN
BMOaMn iHpopmaldii), cuctemaTtmsadia iH-
dopmauii, niarotoBka [0 MNPOAYKTUBHOIO
MOBIEHHS.

IHcmpykuyin: Erstellen Sie eine Mindmap
der Emotionen und der Ursachen
(Ereignisse, Phdnomene, Handlungen), die
diese Emotionen ausgeldst haben (puc. 1).

MeHmanbHa kapma 3acobig supaxeHHsI eMomu8HOCMi 8 mekcmi
"Explosion bei BASF in Ludwigshafen: Angst, Sorge und Hoffnung"

Emotionen

| 1

| 2

Angst und Sorge Erleichterung L AL T Mitgefiihl und Empathie
L Respekt
—— —— —— ——
) ) ) ) ) ) ) )
Emotion Ursache Emotion Ursache Emotion Ursache Emotion Ursache
[ [ [ [ [ [ [ [
) D D
[ [ [ [ [ [ [ [
) D D
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MoeHi 3acobu, siki nepedarompb emouii 8
mekcmi: Beunruhigende; erschreckende;
Schauer; Angst; Sorge; stiller Schrecken;
Erleichterung; bitterer Nachgeschmack; tiefen
Bewunderung; Respekt; Panik; Neugier;
Unbehagen; tiefe Erregung; emotionale
Spuren; Mein Herz begann schneller zu
schlagen; lie} einen Schauer Uber meinen
Rucken laufen; zusammenzucken; Hande
zitterten; Herzen schneller schlugen; Angst
und Sorge zugleich kadmpften Neugier und
das Bedurfnis, mehr zu erfahren; Angst und
zugleich Stolz; tiefe Empathie; bittere
Realitat; unsere Nachlassigkeit und
Gleichgultigkeit unvorhersehbare Folgen
haben kénnen; lebendige Erinnerung an die
Zerbrechlichkeit des Lebens.

BnpaBa

MeTa: nepesipka pO3yMiHHA €MOTUBHOI
iHpopmaLii TeKCTy (IHTErpPoOBaHO 3 iHLIMMMU
BMgamMmu iHgpopmawiir).

Inecmpykuisi: Lésen Sie die Testaufgaben.

Wahlen Sie eine richtige Antwort aus:

1. Wo hat die Explosion stattgefunden?

a) In einem Wohnbezirk
b) In dem Chemiewerk
c) In einem Waldgebiet
d) An einem Flughafen

2. Welche unmittelbaren Folgen hatte die
Explosion fiir die Mitarbeiter?

a) Mehrere Mitarbeiter wurden
schwer verletzt

b) Einige Mitarbeiter erlitten leichte
Verletzungen

c) Niemand wurde verletzt

d) Alle Gebaude wurden evakuiert

3. Welche Emotionen beschreibt der Autor,
als er von der Explosion erfahren hat?

a) Gleichgultigkeit
b) Angst und Sorge

c) Freude und Zufriedenheit
d) Wut und Aggression
4. Wie reagierten die Einsatzkréfte auf
die Situation?
a) Sie ignorierten die Gefahr
b) Sie riskieren ihr Leben, um die
brennenden Gebaude zu I6schen
c) Sie warteten auf die Polizei
d) Sie riefen die Einwohner zur Hilfe
5. Welche Emotionen I6st die Meldung
Uber die Einsatzkréfte beim Autor aus?
a) Gleichgultigkeit
b) Bewunderung und Respekt
¢) Panik und Flucht
d) Arger und Enttaduschung
6. Welche sensorischen Eindriicke
beschreibt der Autor besonders stark?
a) Gerausche, Geruche und
Temperaturempfindungen
b) Geschmack und Schmerzgefuhl
c) visuelle Bilder und Licht
d) Berihrung und Bewegung
7. Welche langfristigen Sorgen &auliert
der Autor im Text?
a) Um die politische Lage in
Deutschland
b) Um die moglichen Folgen fur die
Umwelt und die Menschen
c) Um wirtschaftliche Verluste der
Firma
d) Um das Wetter in Ludwigshafen
8. Welche Wirkung haben die detaillierten
Beschreibungen von Rauch, Feuer und
L&rm auf den Leser?
a) Sie erzeugen Langeweile
b) Sie verstarken die emotionale
Beteiligung
c) Sie lenken vom Text ab
d) Sie wirken sachlich-neutral

Bestimmen Sie die Antwort: "wahr" oder "falsch":

1. Die Einwohner wurden gebeten, Fenster und Tiiren geschlossen zu halten.
2. Der Autor empfindet nur negative Gefiihle wahrend des gesamten Textes.
3. Die Explosion hatte keine Auswirkungen auf die Umwelt.

4. Der Autor beschreibt das Ereignis als eine lebendige Erinnerung an die

Zerbrechlichkeit des Lebens.

5. Angst, Sorge, Bewunderung und Empathie sind Emotionen, die im Text

vorkommen.

WI/F
WI/F
WI/F
WI/F

WI/F
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2. OGroBopeHHs1 3MICTy TeKCTy 3 akK-
LEHTOM Ha WOro eMOTUBHICTb: OOroso-
PEHHSA 3MICTY TEKCTY 3 akLeHTOM Ha MOoro
€MOTUBHICTb Byno BaXXNMMBUM MiCNATEKCTO-
BUM eTanoMm, KU1 JO3BOSISB CTyAeHTaM 3a-
Kpinutn Ta nornmmMbutn poO3yMiHHA  SIK
daKTU4YHOI, TaK i eMOTUBHOI iHpopmauii.
Mig 4ac obGroBopeHHs1 y4YHi aHanisyBanu
€eMOUiVHi CTaHW ornosiga4va, aTMocdepy Ta
TOHAamNbHICTb TEKCTY, @ TaKOX BUKOPUCTOBY-
Banu y CBOEMY MOBJEHHI MOBHI 3acobw,
KUMKW aBTOp nepenae ui emodii; obroso-
peHHs npoBoausiocsa y opmari iHguBigya-
NbHOI Ta NapHoi poboTK; Take 0BroBOpPEHHS
He nuLe nepesipano po3yMiHHSA eMOTUBHOI
iHpopmaLil TekcTy, a n dopmyBano KpuTu-
YHe Ta iHTerpoBaHe CNPUNHATTSA TEKCTY, PO-
3BMBano 3gaTHICTb CMiBBiAHOCUTU eMouil 3
pi3HUMK BUaamu iHdopmaluii, a Takox cnpu-
SN0 PO3BUTKY eMnarTii, MOBIIEHHEBOI aKTUB-
HOCTi Ta BMiHb FOBOPIHHA.

BnpaBa

MeTa: opMyBaHHA YMiHb BUKOPUC-
TaHHA 3acobiB eMOTUBHOCTI B FOBOPiHHI — B
AianoriyHoMy Ta MOHONOMYHOMY MOBIEHHI.

Incmpykuyis 1. Auf der Grundlage der
Mindmap erzéhlen Sie lhrem Partner, was

Tabnuusn 1

beim Erzéhler positive und was negative
Geflihle ausgelbst hat.

KomeHTap: BrnpaBa BUKOHYETbCA B Ma-
pax: OAWH CTyOeHT po3nosigae npo Te, Wo
BUKITMKaNo Nno3uTMBHI eMoLii B onoBsigaya, a
O BUKITMKANO HeraTuBHI eMoLiil.

IHcmpykuis 2. Stitzt euch auf die
Mindmap und erzéhlt, welche Emotionen
bei euch entstehen, wenn ihr von
technischen Unféllen oder Katastrophen
erfahrt.

KoMeHTap: KOXXeH CTYAEeHT OKPeEMO roTye
po3nosiab. Baxxnneo, wob BMkopucToByBa-
nmncs MOBHI 3acobu, NpeacTaBrieHi B MEHTa-
NbHIN KapTi.

Anpobauis aemopcbKoi MemoOuKu.
Anpobauia mMeToamkn iHTEerpoBaHOro Hae-
YaHHA CTYOEHTIB-repMaHiCcTiB eMOTUBHOIO
MOBJIEHHS B YMTaHHI Ta rOBOPIHHI Ha PIBHI
He3anexHoro kopuctyBada (B1-B2) 6yna
MOKMNUKaHa: a) BUSIBUTU pPiBEHb PO3YMiHHSA
€MOTMBHOCTI MOBNEHHS Mig 4Yac YMTaHHS,
6) BUABUTU CTYNiHb BUKOPWUCTAHHS €MOTU-
BHO MapKOBaHMX MOBHMX 3acobiB y NpoayK-
TMBHOMY MOBJEHHI. Pesynbtatn anpobadii
nogaHo B Tabn. 1.

PigeHb po3yMiHHS eMOMUBHOCMI MOBIEHHS M1id Yac YUumaHHs ma eUKopUCMaHHS eMOmugHUX 3acobis

y MPOOYKMUBHOMY MOBIIeHHI

PiBeHb po3yMiHHA1 eMOTUBHOCTI % BUKOPUCTaHUX MOBHMUX 3acobiB

CryneHT MOBJEHHS N Yac YATaHHSA BUPaXXeHHS1 eMOTUBHOCTI
(0-10 6aniB) B NPOAYKTUBHOMY MOBIEHHi
CtyneHt 1 13 88% (22)
CrygeHT 2 13 92% (23)
CtyneHTt 3 12 88% (22)
CtyneHTt 4 9 72% (18)
CrygeHT 5 11 96% (24)
CTyneHT 6 10 76% (19)
CrygeHt 7 10 64% (16)
CtyneHT 8 12 92% (23)
CtyneHT 9 11 80% (20)
CrygeHnT 10 13 92% (23)
CrygeHt 11 12 88% (22)
CrypeHT 12 9 76% (19)
CtyneHT 13 11 80% (20)
CepegHin 11,2 83%

OTxe, pes3ynbTatv MNpoBeaEeHOro 3pisy
NMoKasyoTb, LLIO 3anponoHoBaHa MeToauka €
e(PeKTMBHOIO, OCKINbkM nepeBaxHa Oinb-

67

LWICTb CTYAEHTIB NpoAeMOHCTpyBana B1Co-
KU piBEHb PO3YMiHHS EMOTUBHOI iHGbopMma-
Uil TekcTty, Takox 6nm3bko 83% MOBHUX
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3acobiB eMOTUBHOCTI TEKCTY Bynun BMKOpUC-
TaHi CTygeHTamu nig Yac roBOpPiHHS.

BucHoBKM i nepcnekTueu

noganbLUnMX AOCRiAXEeHb

IHTerpoBaHe HaB4YaHHA EMOTUBHOIO MOB-
NEHHS B YMTaAHHI Ta roBOPIHHI I'PYHTYETLCH
Ha MOCrigoBHIM peani3auil OOTEKCTOBOrO,
TEKCTOBOrO Ta MICNATEKCTOBOro etanis po-
6oTtun. [loTekcToBi 3aBAaHHA 3abe3nevyoTb
aKTyanisauito nonepeHboro A0cCBigy CTy-
AEHTIB, 3HATTS TPYyAHOLLIB, MNOB'A3aHUX 3
€MOTMBHICTIO MOBJIEHHA, Ta (POPMYBaAHHSA
NPOrHO3iB WOA0 eMOUIMHOT TOHANbHOCTI Te-
KCTy. TekcToBUW eTan, 30piEHTOBAHUM Ha
YUTAHHA 3 EMOTUBHUM (OOKYCOM, (hopmye
34aTHICTb CTYAEHTIB po3ni3HaBaTu N iHTep-
npeTyBaTt¥ eMOLUilHi curHanu, cniBBigHO-
CUTU emouil 3 noaisMn Ta aHanisyBaTu
XyOOXHi 3aC0bU B KOHTEKCTI aBTOPCbKOI iH-
TeHuil. lMicnarekctoBun etan 3abes3nevye
y3arasribHeHHS 1 NepeBipKy PO3yMiHHA eMo-
TMBHOI iHpopMaLil Ta Tl akTUBHY MOBJEH-
HeBY peanisauito. HoseneHo, o
BUKOPUCTAHHS MEHTanbHUX KapT Ha nic-
NATEKCTOBOMY eTani € e(eKkTMBHMM 3aco-
OOM iHTErpoBaHOr0 HaBYaHHA YUTAHHA Ta
rOBOPIHHS, OCKINIbKM BOHU CNPUSOTb CTPYK-
TypyBaHHIO iH(popMmaLii, Bidyanisauii 3B'a3-
KiB MK nogissmun, obpasamm 1 eMOTUBHICTIO
TEKCTY, aKkTuBi3aLil eMOTUBHOI NIEKCUKN Ta
PO3BUTKY YMiHb YCHOrO €MOTMBHOIO BUCIIO-
BNIOBaHHA. Pe3ynbTatn anpobadii 3anpo-
NMOHOBAHOI METOAMKM  3acBigyylTb i
eEeKTUBHICTb: nepeBaxkHa OBinblWiCTb CTy-
AEHTIB NPOAEMOHCTPYBanNu BUCOKUN PiBEHDb
PO3yMiHHS €eMOTMBHOI iHdopmauil nig 4ac
YMTAHHS, @ TaKOX aKTMBHE BUKOPUCTAHHS
€MOTUBHO MapKOBaHMX MOBHMX 3acobiB y
roBopiHHi (6nun3bko 83%). OTpumaHi AaHi
NiaTBEPAXYIOTb JOUINbHICTb ynpoBa-
[PKEHHSA [HTerpoBaHOro nigxody A0 Has-
YaHHS eMOTMBHOCTI MOBMEHHS Ha PIiBHSAX
B1-B2 Tta okpecntooTb NepcnekTnen noaa-
NbLlUMX OOChiAKeHb, MOB'A3aHUX i3 pO3LUKn-
PEHHAM TWUMNOMOrii HaBYanbHUX 3aBAaHb |
BMBYEHHSIM MKKYIIbTYPHUX OCOBnmMBOCTEN
Bepbanisauii emouin y npoueci iHLLOMOBHOT
KOMYHiKau,il.
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INTEGRATED TEACHING OF EMOTIVE SPEECH IN READING AND SPEAKING
TO GERMAN MAJORS AT THE INDEPENDENT USER LEVEL

Background. Recent trends in foreign language education emphasize the development of communicative
competence as an integrated combination of linguistic, pragmatic, sociocultural, and emotional components.
Within this framework, the ability to understand and express emotions in a foreign language is crucial, as
emotive speech ensures sincerity, expressiveness, and the adequacy of communication in real-life situations.
For students of German studies, especially at the B1-B2 level, mastering emotive speech in both receptive
(reading) and productive (speaking) skills is a necessary condition for achieving an independent user level.
Despite the growing interest in emotional aspects of language, teaching practice often focuses primarily on
factual comprehension and grammatical accuracy, leaving emotive information of the text underexplored. As
a result, students may demonstrate sufficient lexical and grammatical knowledge yet experience difficulties
interpreting the emotional nuances of authentic texts and using emotively marked language in oral
communication. This gap highlights the need for an integrated methodological approach that combines reading
and speaking activities with a systematic focus on emotive content. The present study is grounded in the
assumption that conscious engagement with emotive information at all stages of text processing can
significantly improve students' comprehension and expressive abilities.

The purpose of this paper is to develop and test a methodology for the integrated teaching of emotive
speech to German studies students in reading and speaking at the independent user level (B1-B2).

Results and discussion. The implementation of the proposed methodology of integrated teaching of
emotive speech in reading and speaking demonstrated positive results and confirmed its effectiveness for
students of German studies at the B1-B2 level. The analysis of students' performance showed a significant
improvement in their ability to identify, interpret, and evaluate emotive information in authentic texts. Learners
became more attentive to emotively marked lexical units, stylistic devices, and contextual emotional cues,
which contributed to a deeper and more differentiated understanding of textual content. The results of the post-
experimental assessment indicate that the majority of students achieved a high level of comprehension of the
text's emotive component, successfully correlating emotions with events, images, and the author's intention.
In productive speech activities, students demonstrated an increased frequency and appropriateness of
emotively marked language. Notably, approximately 83% of the emotive linguistic means present in the texts
were actively used by students in oral communication, which suggests a high degree of transfer from receptive
to productive skills. The use of mental maps at the post-text stage proved to be particularly effective. They
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facilitated the structuring of information, visualization of relationships between factual, conceptual, and emotive
layers of the text, and supported the development of coherent and logically organized oral statements.
Furthermore, mental mapping stimulated discussion, interpretation, and evaluation of emotional states of the
characters and the author's position, fostering argumentation skills and reflective thinking. Overall, the findings
confirm that integrating emotive-focused reading tasks with speaking activities enhances both emotional
awareness and communicative competence. The proposed methodology promotes conscious engagement
with emotive content, develops critical and empathic reading, and encourages meaningful emotional
expression in speech. These results support the feasibility of implementing integrated, emotion-oriented
instruction in foreign language teaching at the independent-user level.

Keywords: German language teaching methodology, teaching reading, teaching speaking, mental maps,
teaching emotive speech.
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FOSTERING LATERAL THINKING IN SECONDARY SCHOOL STUDENTS
THROUGH ONLINE WRITTEN ENGLISH INSTRUCTION

The article examines various approaches to defining lateral thinking. The author demonstrates the im-
portance of developing lateral thinking for realising the competence potential of the New Ukrainian School.
The article examines de Bono's (1970) concept of creativity and the relationship between lateral thinking and
creativity. The author also reviews the current Ukrainian and international works on lateral thinking; compares
lateral and vertical thinking; analyses the writing exercises from various authentic textbooks for teaching Eng-
lish in secondary school; characterises the conditions for using multiple methods developed by de Bono (2017)
in teaching online English written communication; specifies the aspects of online communication that a teacher
takes into account when using de Bono's methods. The author concludes that de Bono's methods can be used
as early as the adaptation stage of basic secondary education, with further expansion during the teaching
cycle of basic subjects.

Keywords: /ateral thinking, de Bono's methods, online communication, textbook, NUS.

Introduction described as synonymous types of speech

According to the Law of Ukraine "On  activity. Typical texts and indicative
Education" (2017) and the concept ofthe New  examples of typical writing tasks, including
Ukrainian School (Gryshchenko, 2016), the  virtual written communication, require
comprehensive development of learners is  students to creatively apply the vocabulary
the goal of basic general secondary and grammar they have learned.
education. However, the virtualization of all Overview of the latest research and
spheres of life necessitates new  publications. Researchers consider the
perspectives, as well as new approaches problem of lateral thinking and language
and programs, to achieve the previously set  learning from various perspectives: didactic,
goals. Without fostering creative potential  cognitive, and educational-strategic (Burgh,
and encouraging lateral thinking, the  2014). Liubashenko and Drahinda (2024)
comprehensive development of students review their handbook, "Enhancing
becomes impossible. The demand for students' oral and written creative
creative individuals in the labour marketand  |anguage," and recommend lateral tactics

the means of fOStering lateral thlnklng in for app]ymg lateral thmkmg in teaching
secondary ~ schools  are  mutually  creative oral and written speech. The

contradictory. Foreign language teachers  guthors write: "The training materials for
face the task of using available resources s0  tggchers and the activities for students

in a foreign language, including online, but  yegigned to stimulate students' imagination
also develop their creative thinking. Edward 5,4 foster inventive language  use"

de Bono's (1970) concept of fostering ( bashenko & Drahinda, 2024, p. 86).

creative thinking and the implementation of | .achenko and Drahinda (2024, p. 89)
his methods in foreign language lessons, gy, in Figure 10 that lateral thinking (a

including  English, may be ‘a promising g ctyred process) is part of creative

SOIUti?P ,;[0 tzislf pr_obI(Tm. Moreol\llet;,_ thinking. It can be assumed that laterality is
according to modet foreign language syliabl 5, important tool for the development of

;Zr%/(r)nnom?r?é (32>?Ze1c2’£e dor:g':nir']ntega?gg;e'ss creativity in language learning. They also
9 P 9 ou "~ provide examples of the application of

Besides, written and online production are
72



Ars linguodidacticae

16(2/2025)

lateral thinking techniques such as
assumption scenarios, simulated conflicts of
assertion, provocative questioning,
linguistic paradoxes, alternative foci,
restructuring, and reorganisation. This work
observes a shift in Ukrainian education from
the development of individual students'
thinking skills to the comprehensive, holistic
development of thinking and speech in
modern Ukrainian schools.

Some researchers (Novikova, 2010)
explored various concepts of creative
thinking and support De Bono's central
assertion about the fundamental Iink
between laterality and creative thinking. The
concept of creative thinking by De Bono
(1970) was described by Novikova (2010,
pp. 232-233) in great detail. Thinking arises
in problematic situations and is based on
knowledge, memory, and imagination; it is
also linked to personal qualities. According
to de Bono (1970), thinking is expressed in
language and speech, but the level of
development of a person's thinking does not
depend on the level of speech development.
De Bono (1970) believes that the foundation
and core of creativity is lateral thinking — a
specific process of information processing
aimed at changing the existing stereotypical
model of perception of the surrounding
reality and creating new alternative
approaches to solving a particular problem.
Another interpretation of lateral thinking is
as follows:

it is a specific process of information
processing aimed at changing the
existing stereotypical model of
perception of the surrounding reality
and creating new alternative
approaches to solving

a particular problem.

(Novikova, 2010, p. 232).

This is also "an indirect and creative
approach to solving the problem" (Leko,
2017, p. 21). According to the Oxford
Dictionary, lateral thinking is "the search for
a solution to a problem by an unorthodox
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and illogical method" (Leko, 2017, p. 21).
Reviewing existing information and
consciously seeking alternatives are key
characteristics of lateral thinking; generating
new ideas is its goal; and finding a new
practical solution to a problem is its primary
task. Novikova (2010) also discusses the
main methods for developing lateral thinking
proposed by de Bono and concludes that
these methods encourage the growth of
creative thinking, enhance its quality,
organize the thinking process, and make it
more effective and practical. Thus, creativity
is either the basis of lateral thinking or a
stimulus for it. Another aspect of
researching ways to develop lateral thinking
in school is its connection with students'
critical and logical abilities. Analyzing de
Bono's concept (1970), Pyvovarova (2006)
notes that "Bono sees a problem as a
discrepancy between what a person has
and what they want; it is a situation that
requires a solution" (p. 29). Pyvovarova
(2006) distinguished between logical and
lateral thinking and noted that Iateral
thinking encompasses logical, divergent,
and convergent thinking. Given that lateral
thinking is central to creative thinking, it is
impossible to develop creative thinking
without logical, divergent, and convergent
thinking. Regardless of which interpretation
of the relationship between creativity,
logical, critical, and lateral thinking scientists
and teachers adopt, De Bono's methods
(1970) can be implemented in the
educational process in secondary schools,
including English classes, with significant
potential for student development. Project-
based lessons, as well as writing and
speaking lessons, are potentially suitable
for this purpose.

Ovadiuk (2014) described the aspects of
developing lateral thinking among primary
school students. She pointed out the
following synonyms for the term “lateral

thinking": non-linear thinking, productive
thinking, effective thinking, and non-
standard thinking. In  addition, the



16(2/2025)

MwucTeuTBO NIHFBOANOAKTUKM

researcher pointed out that independence
of thought, introspection, the right to make
mistakes, the "broadness" of thought, as
well as openness to the world, people, and
new things, are among the psychological

principles of lateral thinking. The
conclusions of Ovadiuk (2014) and
Novikova (2010) regarding de Bono's

methods coincide. Based on this study, it
can be concluded that implementing de
Bono's concept in secondary schools may
be considered a partial realiiation of the goal
of basic general secondary education.

Ukrainian researchers are considering
the possibilities of implementing De Bono's
methods in schools from the perspective of
current education reforms. Pavlenko (2016)
describes De Bono's (2017) Six Thinking
Hats method in detail and concludes that it
supports the implementation of partnership
pedagogy and can be used in various types
of lessons. In the work "Lateral thinking" De
Bono (1970) distinguishes three types of
problems: those that require more
information or better methods of processing
it; those that require additional information or
rearranging the existing information; and
problems that can be summarized as the
absence of problems. On the other hand,
according to the concept of the New Ukrainian
School (NUS) (Gryshchenko, 2016) a school
graduate is a well-rounded person. English
lessons are part of NUS's competence-
oriented teaching (Gryshchenko, 2016).
Therefore, the English lesson should also
include materials and tasks intended to
develop different types of thinking. Examples
of lessons with such tasks include receptive
skills, such as reading and listening.

At the same time, international
researchers pay close attention to the
process of thinking itself and to categorising
its types. It is worth identifying their key
ideas that are useful for NUS in developing
various types of students' thinking skills.
Hernandez and Varkey (2008) contrasted
vertical and lateral thinking using doctors'
work as an example. These authors note
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that vertical thinking is linear, restricted to
specific information. Vertical thinking does
not approve of new approaches to anything.
It builds upon an existing pattern and
proceeds in a stepwise, methodical manner.
In vertical thinking, any uncertainty is
unacceptable. The main reward of
developing vertical thinking is the depth of
knowledge it yields. On the other hand,
lateral thinking is nonlinear and not limited
to specific information. Lateral thinking
endorses new approaches to everything. It
restructures the existing pattern and is
multi-directional and creative. The primary
benefit of developing lateral thinking is the
breadth of knowledge. In modern Ukrainian
schools, this idea is important for organising
collective forms of discussion of lesson
topics or problematic issues, particularly in
English language teaching. Eissa (2019)
examined lateral thinking in architectural
design and concluded that generating
creative concepts in architecture requires
blending vertical and lateral thinking.
Nabochuk (2022) adds that vertical thinking
is a selective, analytical, and sequential
process with a result. The dominant emotion
in vertical thinking is confidence. Lateral
thinking is a creative, incremental, and
probabilistic process with the least likely
directions of search. The dominant emotion
in lateral thinking is doubt (Nabochuk, 2022,
p. 102). This may encourage students to
write reflective essays and question
common assumptions.

Aithal and Kumar (2016) applied the Six
Thinking Hats technique to organizational
problem-solving. The study concludes that,
through the practice and systematic
application of the Six Thinking Hats
process, a manager will never feel
compelled to abandon the search for the
optimal solution to their problems or
circumstances (Aithal & Kumar, 2016). After
studying thinking from the perspective of
organizational problems, Fisher (2000)
points out that lateral thinking is qualitative
thinking that involves going beyond the
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spiderweb of beliefs to break out of
conceptual prisons. In addition, Fisher
(2000) believes that a smart person does
not know about lateral thinking, but a wise
person does. Fisher's (2000) research
aligns with the NUS concept, since the task
of a secondary education institution is to
prepare not only smart graduates, but also
those who are ready to solve any problem in
life, regardless of the future graduate's
specialty (Gryshchenko, 2016).

Manning (2002) in his research gives
examples of lateral riddles, for example:
"Why did the bubble gum cross the road?"
(p. 544) or "Why does the square of the
hypotenuse in every right triangle has some
common property (e.g., equal area) with the
squares of the adjacent sides, in every right
triangle, EVERY time?" (p. 549). He
concludes that the thought process behind
the lateral riddle is different from the usual
deduction and induction. In order to solve a
lateral riddle, you need to take a step aside
or "think outside the box," i.e., apply
abduction or hypothesize (Manning, 2002).
The researcher's work includes an example
of a lateral riddle in geometry, which means
that similar riddles can be created in
English, and students will develop lateral
thinking by solving them

The purpose of the study conducted by
Indonesian researchers was to examine the
relationship between problem-based
learning and lateral thinking skills. The
researchers identified the factors of lateral
thinking as recognizing the dominant ideas
of a problem, seeking different ways of
looking at things, loosening rigid thinking,
and using random ideas to generate new
ones. The problem-based learning model
has a significant impact on lateral thinking
skills, particularly in recognizing the
dominant ideas of a problem (Mustofa &
Hidayah, 2020). Therefore, when
developing writing skills for online
communication in English lessons, it is
advisable to rephrase the task to make it
problem-based.
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In studies by Turkish scientists on
quadruple thinking, they divided thinking
into convergent and divergent thinking, as
well as cognitive and affective thinking.
According to this division, critical thinking is
convergent and cognitive, creative thinking
is divergent and cognitive, caring thinking is
convergent and affective, and hopeful
thinking is divergent and affective (Bacanli
et al., 2011).

Yildirim (2022) developed a scale to
assess teachers' self-assessment of lateral
thinking. The researcher analyzed different
types of thinking and the Six Thinking Hats
technique. The developed scale consists of
20 items, formulated as statements about
one's attitude toward work, and six sub-
items corresponding to the six thinking hats
(Yildirim, 2022). This scale can be used in
continuing education courses for teachers
to identify each teacher's predominant
thinking hat, enabling further planning for
work in English lessons.

Lateral thinking was also studied in the
context of English for specific purposes
(Pratama Putu et al., 2022). Problem-based
tasks have the best effect on the
development of lateral thinking. The
researchers argue that lateral thinking
combines divergent and convergent
thinking and supports higher-order thinking
skills. This can be useful for students in
specialised classes who are choosing a
professional direction for further study and
can therefore learn the language of a
specific subject (Mathematics, Biology,
Geography), for example, in CLIL lessons.

The degree of development of all types of
thinking, and lateral thinking in particular, is
particularly noticeable in written language. It
is precisely in their written language that
students demonstrate grammatical
constructions, logical connections, creative
elements, and unexpected lateral solutions.
Kruse and Anson (2023) argue that writing
does not exist without thinking. The
scientists also argue that any technological
change in writing alters the way we think
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about writing. Researchers have concluded
that the computer not only changes writing
but also forces thinking with its cognitive,
linguistic, social, and emotional components
to keep up with technological progress
(Kruse & Anson, 2023). An even greater
challenge is teaching written language
online while simultaneously fostering lateral
thinking in online education formats. Boiko
(2024) proposed an educational definition of
online communication, a methodology for
teaching English written communication
with  examples, and experimentally
demonstrated its effectiveness for students
in grades 5, 6, and 8 (Boiko, 2025). This
methodology combines product, process,
and genre approaches to teaching
traditional writing. Undoubtedly, this task
can be solved using lateral thinking
development techniques.

The purpose and objectives of the
article. However, the development of
secondary school students' lateral thinking
across different subjects and lesson types,
including writing lessons, has not been
considered. In this context, the purpose of
this study is to examine opportunities to
foster lateral thinking among secondary
school students during lessons on writing
for online communication.

Methodology

The methods of analysis and synthesis
are used to review the scholarly literature
and the content of modern authentic English
textbooks for grades 5-9, suitable for online
learning. The methods of comparison and
description are used to identify the features
of writing tasks in different textbooks for
learning English in secondary school and to
present possible applications of Edward
de Bono's methods for teaching how to use
these tasks in order to develop lateral
thinking among learners in online classes
The analysis performed based on the
following textbooks: Prepare NUS 5 (Kosta
& Williams, 2022) and Prepare NUS 6
(Kosta & Williams, 2023) by Cambridge
University Press; Go Getter 1 (Zervas &
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Bright, 2017), Go Getter 3 (Zervas & Bright,
2018) and Focus 2" edition (Reilly &
Brayshaw, 2020) by Pearson. Prepare NUS
(Kosta & Williams, 2022, 2023)is an
English-language course aligned with the
new standards of the New Ukrainian School
(Gryshchenko, 2016). It is chosen by
teachers who prefer the model syllabus
developed by I. Zymomria and others
(Zymomria, 2021). Go Getter (Zervas &
Bright, 2017, 2018) is a course for lower
secondary school. Focus 2" edition (Reilly
& Brayshaw, 2020) is a course for higher
secondary and high school. It is chosen by
teachers who prefer the model syllabus
developed by V. Redko and others (2021).
Both in Cambridge and Pearson textbooks,
there is an option for an online Workbook
instead of a printed one, available on the
platforms MyEnglishLab (Pearson, n.d.) and
Cambridge  One  (Cambridge, n.d.).
Regarding written  assignments, the
Cambridge One platform (Cambridge, n.d.)
provides assignment descriptions, but
unlike MyEnglishLab (Pearson, n.d.), it does
not allow users to submit written work. Thus,
these guides will include examples of tasks
for both traditional paper-based writing and
online writing.

Results and discussion

Our task is to prove that this task:
A) stimulates the development of lateral
thinking; B) is useful and relevant for learning
to write; C) is suitable for online learning.

As a first example, we will use the tasks
from Go Getter 1 (Zervas & Bright, 2017) by
Pearson and Prepare NUS 5 (Kosta &
Williams, 2022) by Cambridge, both
intended for 5th-grade students.

The purpose of the writing task in
Appendix 1 is to write a short story about
oneself. Before presenting the task to
students, the teacher can use the Consider
All Facts method (Ovadiuk, 2014) to
develop lateral thinking and prompt
students to list all relevant factors to include
in their writing. For the task from Go Getter
1 (Zervas & Bright, 2017), the factors would
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be their own name, their friend's name, age,
country, nationality, a photo of them
together, and capitalization. For the task in
Prepare NUS 5 (Kosta & Williams, 2022),
the factors to consider include name, age,
country, nationality, capitalization, etc. Such
a task analysis will teach students to monitor
their written production from the very first
piece of writing and will also consider the
normative aspect of virtual communication
(Boiko, 2023).

The Go Getter (Zervas & Bright, 2017,
2018) series offers an online workbook,
while Prepare NUS does not. To
consolidate and test the acquired
knowledge, a teacher who uses Go Getter 1
can assign a similar task on the
MyEnglishLab platform (Pearson, n.d.). An
example of such a task is shown in Fig. 2.

The teacher will assess the task in
Appendix 2; therefore, an additional
criterion may be to include all information
about Pierre and Pedro, which students
must use the Consider All Facts method to
determine independently. In addition, this
task falls under the category of virtual
written communication (Boiko, 2023), as it
requires the use of modern electronic tools.

We further consider another example
from the Go Getter 1 Student's book (Zervas
& Bright, 2017).

In Appendix 3, it is shown that the student
first needs to generate an idea and write a
list of their favorite things. This part can be
supplemented by the Free Writing method
to develop lateral thinking (Ovadiuk, 2014).
The teacher can set a timer for 3-5 minutes
and allow students to write all the objects
and things that "come to mind" during this
time, without paying attention to spelling or
punctuation. When explaining the task, the
teacher can help students by naming a few
objects in the room. After that, it is enough
to remind students to consider the title and
punctuation when submitting the
assignment. This assignment can be
completed in Word or in a chat box, making
it a written online communication. In this
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case, the teacher considers the normative
and psychological aspects of online
communication (Boiko, 2023).

Prepare NUS 5 (Kosta & Williams, 2022)
has a final project assignment after each
CLIL and Life Skills lesson. Let's consider
one of the projects from Prepare NUS 5
(Kosta & Williams, 2022). The goal of the
project in Appendix 4 is to describe one's
bedroom. Since the first step is to draw a
picture of one's new bedroom, it can be
argued that this task already incorporates the
Drawings method (Ovadiuk, 2014) to develop
lateral thinking. To accurately describe their
room, students need to make a sketch.

Let us consider another task from the
online Workbook for Go Getter 1 (Zervas &
Bright, 2017). The goal of the task in
Appendix 5 is to write an e-mail to a friend
offering to adopt one of the puppies. To
complete this task successfully, the Plus
Minus Interesting (PMI) technique (Ovadiuk,
2014) is required, as students will need to
consider the positive and negative practical
aspects of owning a puppy, as well as the
interesting aspects of puppies.

An interesting task in Prepare NUS 5
(Kosta & Williams, 2022) is to write notes for
someone (Appendix 6). Additionally, the
teacher can use the Other People View
method (Ovadiuk, 2014) and encourage
learners to view the note from their mother's
or father's perspective, as well as their own.
The teacher can ask students why this note
would be important to their parents and to
them. Students might answer: "My parents
will not worry about where | am"; "They will be
able to figure out what groceries to buy"; "l will
be able to say what | have already done, and
| will have more free time"; and more. Thus,
this traditional or online writing task will foster
lateral thinking among teenagers.

We will now consider tasks that can
utilize a combination of methods. The first
example will be a task for students of 6t
grade from Prepare NUS 6 (Kosta &
Williams, 2023) (Appendix 7).
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The task in Appendix 7 is to write a story
based on the pictures. To prepare
teenagers for this task, the teacher can first
use the PMI method and ask students to
identify in the pictures what they find
interesting, positive, and negative. Then, to
help students make connections between
the people, the teacher can use the
Provocative Operation (Ovadiuk, 2014) by
saying, for example, that "these people
must be enemies of each other", which
students will deny and explain their
reasoning. The Other People View method
can be used to describe each friend in the
pictures separately. To move from the first
to the last picture, the teacher can use the
Consequences and Sequel method
(Ovadiuk, 2014), in which students describe
what happened in the second picture and
what it led to. Perhaps students will say that
the boy in the third picture made a wrong
move in the game and, as a result, got
nervous, which also falls under
Consequences and Sequel. The result of
using all of these methods, as well as
possibly describing the appearance of
children from the pictures, is the application
of the Consider All Facts method. Thus, the
teacher can apply six of de Bono's methods
to this task alone.

The second example of a combination of
de Bono's methods is a project (Appendix 8)
for 7th-grade students from Go Getter 3
(Zervas & Bright, 2018), which follows the
Get Culture section. The task involves
designing and writing a tourist guide about
one's city. Because students must find or
draw pictures, the drawing method is
already built into the task. The Alternatives,
Possibilities, Choices method (Ovadiuk,
2014) can be used to create alternative or
completely new locations for the city. The
choice of a specific location should be
supported by the Consequences and
Sequel method, because specific locations
are associated with, for example, active
volcanoes. Answering the proposed and
additional questions involves the use of the
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Plus Minus Interesting and Other People's
View methods, as students have to weigh
the pros and cons of their city, analyze the
problem of this city from the point of view of
other people, and consider whether they
would want to live in such a city. As in the
previous example, a meticulous description
of every detail aligns with the Consider All
Facts method. Therefore, such projects
provide an opportunity to apply six methods
of developing lateral thinking.

All of the examples discussed earlier in
this article were for Lower Secondary
Schools. Let us now consider some
examples for Upper Secondary School. The
first example will be an online writing task
from the Focus 2 second edition (Reilly &
Brayshaw, 2020) for grades 8-9.

To prepare for this task, the teacher can
use the Six Thinking Hats method (De
Bono, 2017).

The white hat denotes a focus on
information and data. The teacher can ask
students about the movies they have
recently watched, their genres, and the
main characters — all of which will be
relevant to the topic, the idea of this task,
and the second question.

The red hat represents emotional
thinking. At this stage, the teacher can ask
students to share their thoughts on whether
they like the movie title, whether they would
like to see a similar movie or the next part,
and whether they would like their friends to
see this movie. To some extent, this stage
corresponds to the first and last questions of
the task.

The black hat represents critical thinking
and insight, and the yellow hat represents
optimistic thinking. At this stage, the teacher
can instruct students to consider the
advantages and disadvantages of the
movie. Alternatively, they can use the
Consider All Facts method to find all the
aspects of the movie to write about. Among
these aspects, students can mention
special effects, relationships between
different characters, acting, foreground and
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background in the movie, and more. This
stage corresponds to the third question of
the task in Appendix 9.

The green hat represents creative
thinking. At this stage, the teacher can ask
students to answer the question of what
they would change about the movie. This
step will help students to find alternatives
and possibly unorthodox ideas and
solutions for the second and third questions.

The last one is the blue hat, which
represents reflective thinking for managing
the thinking process. When trying on the
blue hat, one needs to generalize and draw
conclusions. At this stage, the teacher can
ask learners to write a cinquain about their
favorite movie or a movie they have recently
seen. This will assist students in beginning
their written responses and articulating their
overall impression of the film they watched.

Therefore, the first four hats prepare
students to respond to the four questions
outlined in the task found in Appendix 9. The
blue hat is used to consolidate all the ideas
and align with the main stages of the writing
process (Boiko, 2024, p. 45).

Conclusions and prospects

for the research

Thus, with regard to point A, the written
exercises in these textbooks do indeed
promote the development of lateral thinking.
Writing texts of different genres allows the
use of different methods designed by De
Bono (2017). The usage of methods to
develop lateral thinking increases students'
talking time. However, this task lacks
creativity and focus not only on language,
but also on communication, as Liubashenko
& Drahinda (2024 ) wrote. With regard to point
B, these tasks align with the NUS model
syllabus in terms of context, genres, and
difficulty. Regarding point C, Pearson's
teaching materials better support teaching
written virtual communication in English
through the MyEnglishLab (Pearson, n.d.)
platform's writing tasks. Prospects for further
research are seen in the analysis of other
textbooks for English and other languages;
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classification, generalization, and
systematization of facts about writing tasks in
the context of lateral thinking; and applied
research on the relationship between online
communication and lateral thinking in
different lessons or academic disciplines.
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APPENDICES

Appendix 1
Writing tasks, Go Getter 1 (Zervas & Bright, 2017, p. 18); Prepare NUS 5 (Kosta & Williams, 2022, p. 17)

6 Complete the web page about you.

7 Write about you and your
best friend. | € @ Profile

Find ideas Me Info Photos +
Find a photo of you and your best friend. Name
Make notes. Age

Nationality

Today I'm
Draft [|happy [ Isad [ Ibored
Write about your name, age, country and [Thot [angry
nationality.
My name’s ... I'm (ten/efeven/me,‘ve ) T Askyour partner questions and write a new web
I'm ﬁ.om o page for him or her in your notebook.
Write the same about your best friend. A: What's your name? B: Tomas.

A: Are you happy? B: Yes.

Check and write

Check all the capital letters and write the

final version of your text. . .
Make a new web page for a person in your family

in your notebook. Use the web page in Exercise 6
to help you.

Use full sentences. Begin your sentences with
a capital letter and end them with a full stope

Appendix 2
Go Getter 1, online workbook, MyEnglishLab (Pearson, n.d.)

MyEnglishLab

Listening and Writing Switch to Teacher view
Exercise 5
Look at the information and write about Pierre and Pedro. v
el Podro Pierre and Pedro are best friends. Pierre is
Age 12 11
Country France Spain
Nationality French Spanish
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Appendix 3
Go Getter 1, Ex. 7, (Zervas & Bright, 2017, p. 30

7 Write about your favourite
things.

Find ideas

Make a list of your favourite things.
Think of adjectives to describe them.

Draft

Write about your favourite things.

Give your text a title.

What are my favourite things?

My number one/two/three favourite thing
ismy... It's...

Check and write
Check your punctuation and write the
final version of your text.

Appendix 4
Prepare NUS 5 (Kosta & Williams, 2022, p. 31)

A plan for a
new bedroom

praw a picture of your new bedroom and write
about it. Think about these questions:

« What’s your favourite colour?

« What colour are the walls in your new bedroom?
« What’s your favourite hobby?

+ Are there things from your hobby in your room?

* Where is your bed and other things in your room?

Tell your partner about your new bedroom.

BEING GREATIVE AND BEING YOU 31
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Appendix 5
Writing task on the topic Animals in Go Getter 1 (Zervas & Bright, 2017).

MyEnglishLab

Listening and Writing Switch to Student view

Exercise 5

You have got some puppies. Write an email to a friend and offer him/her one of them. Use the v
words in the box or your own ideas.

black and brown

cute, funny, friendly

v special puppy food ¢ water X milk
sleep and play

Appendix 6
Writing task, Prepare NUS 5 (Kosta & Williams, 2022, p. 101)

ey o
AT |
- WKLl
-~ WA .- lA

1 Write a note for your mum or dad. You can
choose what to write about.

Appendix 7
Writing task, Prepare NUS 6 (Kosta & Williams, 2023, p. 97)

[ WRITING |

1 Look at the three pictures. Write the story shown in the pictures. Use 35
words or more.
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Appendix 8
Project on p. 21 in Go Getter 3

* Work in groups. Design a town or a city which is
in a very unusual place. Think of a name and

location. Use these words or your own ideas.

in arain forest on a different planet

on top of a mountain under the sea

——

...Is in the north/south/feast/west/centre of

. the country / in the rain forest / under the sea.
=

WY S R e y i

About [ More than ... people live
TR e

There's... /[ There are ...
'f—-’"-o" [T S e

» Write a tourist guide about your town/city for a . ...is one of the most famous buildings in ...

travel magazine. Use these questions to help

you.

Where is the town/city?

What can you see there? (e.qg. buildings, parks,

hotels, museums, zoos) » Find photos or draw some pictures. Put the text and

What kind of homes do people have? pictures together.

What can you do there? * Present your guide to the class. Vote for the most

unusual town or city.

Appendix 9
Writing task, Topic 3, Focus 2 second edition (Reilly & Brayshaw, 2020)

English

SECOND EDITION

Writing: A film review

SHOW WHAT YOU'VE LEARNT
Exercise 10

You have been asked to write a film review for your school blog. Think of a film you have seen
recently and write a review. Include and develop the points below.

+ An interesting title and background information on the film.

+ The plot and main characters.

+ Your opinion on different aspects of the film.

+ A summary of your opinion and recommendations for potential viewers.

OkcaHa Boiko (YkpaiHa)
ORCID ID: 0000-0002-8850-1066

PO3BUTOK NATEPAJIbHOIO MUCJIEHHA B OHNAWH-HABYAHHI
MMCbMOBOIO AHIMMINCbKOIO MOBJIEHHS! YYHIB CEPEAHbOI LUKOJIN

MocTaHoBKa npobnemu. 3z2i0Ho 3 3akoHom YkpaiHu "po oceimy" ma koHuenuieto "Hoea ykpaiHcbka
wkona", ecebiyHUl po3sumok 30obyesauyie oceimu € Memoro 6a3080i 3azanbHOI cepedHbol ocgimu. Npome 8ip-
myanisauis ecix cgbep xumms eumazae Hosux nidxodie 0o peanizauii nocmaeneHux yined. bez pozsumky na-
meparnibHO20 MUCIEHHST 8CebiYHUL PO38UMOK y4Hie cmae HeMoxnusum. [Neped sdyumenamu iHO3eMHUX MO8
rilocmae 3as0aHHs1 8UKOpUCMOo8y8amu Hasi8Hi pecypcu mak, wob 30obyesaui oceimu He nuwe Hagyusucsi Komy-
HiKygamu iHO3eMHOK MOBOK OHaliH, a U po3eusarnu meopye MUCHeHHS. [lepCcrieKmusHUM PilUeHHSIM MOXe
cmamu KoHuenuisi Edsapda de boHo ma eripogadxeHHs lioco memodig Ha ypoKax aHenilicbkoi moau. Turiosi
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rpoepamu 8UBYEHHS IHO3EMHUX MO8 8U3Ha4yaromp OHalH-83aeMOdit0 OOHUM I3 OYiKy8aHUX pe3yribmamig Has-
YaHHs, a nucbMose ma OH/1alH-8UCII08/1H08aHHS OMUCYIOMBCS IK CUHOHIMIYHI mUru MO8reHHE8OI QisinbHOCMI.

MeTa crtatTi nonszae e o2ns10i MemoduyHUX pecypcie po38UMKY famepasnbHO20 MUCTIEHHS y4YHie ceped-
HBOI WKOJU Ha YpoKax MUCbMOB8020 OHalH-CrifIKy8aHHS aHailiCbKO MOBOK0.

MeToponorisa gocnigxeHHs. Memodu aHanisy ma cuHme3sy sukopucmaHo 05151 025190y HayKoeoi riimepa-
mypu ma 3Micmy cydYacHUX aemeHMUYHUX Midpy4HUKie aHeaniticbkoi mosu Onsi 5-9 knacie, npudamHux Ons
OHnaliH-Has4YaHHs. Memodu nopieHAHHSA ma ornucy sukopucmaHo 01151 8UsierieHHs1 ocobriugocmel MUCbMO8UX
3ae0aHb y pi3HUX MiOpy4YHUKax ma rnpedcmassieHHsT MOX/IUeux 3acmocysaHb memodie Edeapda Oe BoHo.
AHarniz nposedeHo Ha OCHO8I Midpy4YHUKie 08ox sudasHUUME Pearson, demarnbHO npedcmassieHux y cmammi.
Obudsa sudasHuUUMea nMporoHyrMb OHalH-nnamgopmu 05151 BUKOHAHHS 3a80aHhb.

PesynbTtatun. HesanexHo 8i0 obpaHo20 nocibHUKa, Hasi8Hi nucbMosi 3aedaHHs1 05151 5-9 Knacy cripusiroms
pO38UMKY flameparsibHO20 MUCIEHHS. HarnucaHHs mekcmig pi3Hux xaHpie 003680s1si€ sUKOpUCMOBYy8amu PisHi
memoodu Edsapda de boHo: po3anisad ycix ¢hakmis, 8inbHe NUCbMO, MEMOO MarltoHKiI8, Mc-MiHyCc-Uikago, no-
2ns0 iHwux moded, nposokayiliHa onepauisi, Hacnioku ma rnpoOOBXKEHHS, allbmepHamueu, MOX/Iueocmi, 8u-
6ip ma wicmb Kanenoxie MUcrieHHsl. BUKOHaHHS NpoeKkmig 3 nUcbMosuM 3agdaHHsIM Hadae MoxXrugicms 01
KoMbiHysaHHsi memodie e boHo. BukopucmaHHsi Memodie po38uUMKY riamepanbHO20 MUC/IEHHS 36inbuye
yac 2080piHHA y4Hie. HaguanbHi Mamepianu, 30kpema 8id sudasHuymea Pirson ma Cambridge, crpusiromsb
Hag4aHHH0 8ipmyarsibHOI aH2II0MOBHOI MUCbMO8O0I KOMYHiKau,ii 3a805IKU MOXTUBOCMI 8UKOHaHHS NUCbLMOBUX 3a-
e80aHb Ha ernleKmpoHHil rnamagopmi. [lpome 6ydb-sike nucbMoge 3agdaHHs, 8UKOHaHe 8 OHnalH-ghopmami,
cmae nucbMoegol iHmepHem-KoMyHikauieto. Y uboMmy eunadKy g4umerb 8paxoeye KOMyHikamugHul, Hopma-
mueHul, ceMiomuy4HUl, aHmMporonoaiyHUlt ma, MOXIugo, i2posuli acriekmu gipmyarbHOi KoMyHikauil.

Knro4voBi cnoBa: nnameparsnbHe MucrieHHsi, Memoou 0e BoHO, OHnalH-KOMyHikauis, niopy4HuK, HYLL.
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LANGUAGE ASSESSMENT LITERACY IN CONTEXT:
ACHIEVEMENTS, IMPACT, AND FUTURE DIRECTIONS

Review of the volume Kvasova, O., Kavytska, T., & Osidak, V. (Eds.). (2025).
Transforming language teacher assessment literacy: Achievements, impact, way
forward (multi-author monograph). PPC "Kyiv University".

This review examines "Transforming Language Teacher Assessment Literacy: Achievements,
Impact, Way Forward," a volume commemorating the 10th anniversary of the Ukrainian Association
for Language Testing and Assessment (UALTA) (Kvasova et al., 2025). It comprises 20 chapters
organized into three parts: theoretical foundations and institutional achievements, innovative
assessment approaches, and classroom-based practices. Featuring contributions from Ukrainian
scholars and international experts, the work demonstrates how locally-focused professional
associations can advance language assessment literacy through contextualized, collaborative
approaches. The review highlights the volume's strengths — scholarly rigor, global-local balance,
practical relevance, and comprehensive scope — while also identifying areas for improvement.
Particularly significant are chapters addressing trauma-informed assessment and wartime teaching
conditions, which extend language assessment literacy into new territory. The volume challenges
universalist assumptions in language assessment literacy discourse, demonstrating that local
contexts generate knowledge that enriches global scholarship. It serves as both a celebration of
UALTA's achievements and a forward-looking resource for language assessment researchers,
teacher educators, and practitioners worldwide.

Keywords: Language assessment, language teacher assessment literacy, UALTA.

Overview and Context 2016; Baker & Taylor, 2024 a; Baker &

This volume represents a significant  Taylor, 2024b; Coombe et.al., 2020; Fulcher,
milestone in the field of language 2020; Green, 2016), as evidenced by the
assessment literacy, commemorating the  extensive growth in research publications,
10th  anniversary of the Ukrainian the establishment of specialised interest
Association for Language Testing and  groups, and the proliferation of professional
Assessment (UALTA). It brings together  development initiatives worldwide (EALTA
20 chapters organized into three distinct  Guidelines, 2006; Green & Kvasova, 2015;
parts, featuring contributions from both  Kvasova, 2021). This book captures this
Ukrainian scholars and international experts  evolution while simultaneously documenting
from the UK, Germany, Greece, and Norway. = UALTA's unique contribution to advancing
With an estimated 109,000 words, this assessment practices in Ukraine — a context
substantial work addresses the multifaceted = marked by both professional dedication and
construct of language assessment literacy  extraordinary resilience in the face of
(LAL) from theoretical, empirical, and  geopolitical challenges.
practical perspectives. The editors have positioned the volume

The timing of this publication is as more than a retrospective celebration.
particularly noteworthy. Over the past The subtitle "achievements, impact, way
decade, LAL has evolved from a vague forward" signals an ambitious agenda: to
concept into a robust field of inquiry (Baker,  assess accomplishments, demonstrate the
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tangible effects of LAL development on
educational practices, and chart future
directions for the field. This focus is reflected
in the organisational structure, giving the
work both historical depth and forward-
looking character.

The target audience is multifaceted,
encompassing language assessment
researchers, teacher educators, classroom
practitioners, and education policymakers.
This breadth of intended readership presents
both opportunities and challenges, which will
be discussed throughout this review. The
volume's success will ultimately be measured
by its ability to speak meaningfully to these
diverse stakeholders while maintaining both
scholarly and practical relevance.

Structure

The volume's three-part structure provides
a logical framework for exploring LAL from

multiple angles. Part 1, "Language
assessment literacy development: From
theoretical breakthroughs to institutional

achievements," establishes the conceptual
foundation and traces the LAL from early ideas
to significant institutional developments. Part 2,
"Rethinking language assessment: Integrated,
inclusive, and context-sensitive approaches,"
explores innovative assessment constructs
and practices. Part 3, "Classroom-based
assessment and professional development,”
grounds the discussion in the practical realities
of teaching contexts.

This organisational scheme demonstrates
editorial foresight. The movement from theory
to innovation and then to practice creates a
coherent narrative that guides readers from
foundational concepts through cutting-edge
developments to practical applications.
However, the boundaries between these
sections are somewhat flexible, as themes
often reappear across them. This feature
reflects both the interconnected nature of LAL
and potential opportunities for tighter editorial
integration.

Luke Harding's introduction serves as an
exemplary entry point to the volume. His
opening reflection on the realities of
conducting an online presentation to UALTA
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members during wartime immediately
establishes the human dimension of
scholarly work and the remarkable context
in which Ukrainian colleagues operate.
Harding skillfully weaves together engaging
personal narrative with the volume's
contents, providing readers with both a
roadmap and a critical frame for
understanding the chapters that follow.

Harding's  introduction  accomplishes
several essential functions. First, it provides a
concise yet comprehensive overview of each
chapter, highlighting key contributions and
drawing connections between chapters.
Second, it identifies recurring themes -
contextualization, flexibility, capacity-building,
sustainability, and collaboration — that unify
the contributions. Third, it positions the
volume within the broader context of LAL
research, acknowledging both achievements
and ongoing debates in the field. Finally, and
perhaps most importantly, it celebrates the
accomplishment while maintaining scholarly
objectivity, noting areas where the field
continues to grapple with unresolved
questions.

The introduction's only limitation is its
length and detail, which, while thorough, may
have benefited from more explicit signposting
of the volume's unique contributions to
distinguish it from other recent publications in
the field. Nevertheless, Harding's synthesis
demonstrates the  volume's  editorial
coherence, and his personal investment in
UALTA's success adds warmth and credibility
to the assessment.

Part 1: Language Assessment

Literacy Development:

From Theoretical Breakthroughs

to Institutional Achievements

The five chapters in Part 1 provide both a
historical perspective and a contemporary
analysis of LAL as a field of study and practice.
Lynda Taylor's opening chapter stands out as
a cornerstone contribution. Drawing on her
extensive experience as a language
assessment professional and researcher,
Taylor offers an intellectual autobiography
that doubles as a disciplinary history. Her
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account of the journey — from the 1970s, with
its traditional examination practices, through
the professionalization of language testing in
the 1980s and 1990s, to the emergence of
LAL as a distinct focus of inquiry in the
2000s — provides invaluable context for
understanding current developments.

Taylor's chapter is notable for several
reasons. First, it demonstrates the value of
reflexive scholarship, showing how individual
trajectories  intersect with  disciplinary
evolution. Her discussion of moving from
translation work to EFL teaching and then
from test development to academic research
humanizes the field while illustrating the
diverse pathways through which assessment
expertise develops. Second, her discussion
of the term "literacy" versus "competence"
engages with ongoing debates in the field
and acknowledges concerns about deficit
perspectives  while  recognizing the
widespread acceptance of LAL terminology.
Third, and most significantly for this volume,
Taylor's concluding emphasis on "embracing
more 'local', context-relevant perspectives"
(Kvasova et al., 2025, p. 23) provides a
theoretical justification for UALTA's work and
frames subsequent chapters.

Dina Tsagari's chapter extends Taylor's
contextualist argument by examining LAL
specifically for language teachers. Tsagari's
identification of "contextual variability" as a
key feature of LAL and her presentation of
five strategies for increasing teacher LAL
provide both conceptual clarity and practical
guidance. Her synthesis of the literature is
comprehensive without being overwhelming;
it makes the chapter accessible to readers
less familiar with LAL research while
offering depth for specialists.

Karin Vogt's analysis of LAL-related
professional development initiatives in
Ukraine represents a significant contribution
that grounds the theoretical discussions in
local reality. Vogt's conclusion that LAL
training must be "flexible enough to cater to
the specific needs and cultures within
different language teaching fields" (Kvasova
et al., 2025, p. 52) resonates strongly with
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the volume's overall emphasis on
contextualization. However, the chapter
would benefit from a more explicit
discussion of how insights from the
Ukrainian context might transfer to other
settings and which aspects are truly
context-specific versus more generalizable.

Anthony Green and Olga Kvasova's
survey-based chapter on UALTA members
provides valuable empirical evidence for the
impact of local associations on teacher LAL
development. The emphasis on recognising
locally based trainers as key resources for
"sustainable, context-sensitive capacity-
building" (Kvasova et al., 2025, p. 69) is well
supported by the data presented. The chapter
effectively demonstrates how grassroots
professional organizations can fill gaps left by
top-down training initiatives.

The final chapter in Part 1, by Vyacheslav
Shovkovyi and Tetiana Shovkova,
documents the collaboration between UALTA
and Taras Shevchenko National University of
Kyiv. This chapter serves as a case study in
institutional partnership, demonstrating how
universities and professional associations
can work collaboratively to advance LAL. The
chapter's strength lies in its demonstration of
sustained collaboration over time, though it
could be strengthened by more critical
reflection on challenges encountered and
how they were overcome.

Collectively, Part 1 establishes a strong
foundation for the volume. The chapters
work together to present LAL as a field that
is simultaneously global in scope and
necessarily local in implementation. The
progression from  Taylor's historical
overview through Tsagari's conceptual
framework to the three context-specific
chapters creates a compelling argument for
the value of locally-oriented approaches to
LAL development.

Part 2: Rethinking Language
Assessment: Integrated, Inclusive,
and Context-Sensitive Approaches
Part 2 represents the volume's most
diverse section, bringing together seven
chapters that explore innovative
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assessment constructs and progressive
approaches. This diversity is both a strength
and a challenge. The strength lies in the
breadth of topics addressed; the challenge
lies in maintaining coherence across such
varied content.

The section opens with Carolyn
Westbrook's chapter on mediation, a
construct that has gained prominence with
the publication of the CEFR Companion

Volume (Council of Europe, 2020).
Westbrook's  discussion of alignment
through the Handbook. Successfully

bridging theory and practice, the chapter
provides valuable guidance for practitioners
seeking to incorporate mediation into their
assessment practices.

Tamara Kavytska and Oksana Oliinyk's
reflection on source-based writing tasks
addresses a tension familiar to many
assessment practitioners: the gap between
theoretical elegance and practical
implementation. Their honest acknowledgment
of challenges in implementing such tasks in
Ukrainian contexts demonstrates the kind of
critical engagement that advances the field.
The chapter would be strengthened by a more
detailed discussion of potential adaptations or
scaffolding approaches that might bridge this
theory-practice gap.

The chapter on integrated listening-into-
writing assessment by Yuliia Lavrenchuk and
Tamara Kavytska extends the discussion of
integrated skills assessment. Their argument
that teachers require specific LAL to work
effectively with such tasks is well-founded.
The chapter makes a significant contribution
by highlighting how assessment literacy
needs vary depending on task types.
However, the chapter could benefit from a
more explicit connection to the broader
literature on integrated skills assessment and
more detailed guidance on professional
development approaches.

Olga Kvasova's chapter on pragmatic
competence tackles one of the most
challenging constructs in  language
assessment. Kvasova effectively articulates
why pragmatic competence is essential for
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both teaching and assessment while
acknowledging the conceptual and practical
difficulties it presents. The chapter's
discussion of the relationship between
pragmatic competence and interactional
competence is particularly valuable, as
these constructs are often conflated in
practice. The chapter's limitation is that it
focuses heavily on construct definition
without providing extensive guidance on
assessment approaches. However, this
may reflect the current state of the field
rather than a limitation of the chapter itself.

Eleni Meletiadou's chapter on CLIL
assessment introduces yet another
specialised context requiring specific LAL.
Meletiadou's emphasis on the need for
dedicated, well-designed professional
development echoes themes from Part 1
while extending them to the CLIL context.
The chapter successfully demonstrates how
CLIL's dual focus on content and language
creates unique assessment challenges that
require specialised knowledge.

Irini-Renika Papakammenou's exploration
of inclusive assessment practices
addresses a critically important but often
underexamined topic. The chapter's focus
on teacher practices in implementing
inclusive assessments provides valuable
insights into how theoretical commitments
to inclusion translate into practice (or fail to
do so). Papakammenou's acknowledgment
that preparing teachers for inclusive
assessment is challenging but vital reflects
an appropriate balance between idealism
and realism.

The section concludes with Hnapovska
and Liamzina's powerful chapter on trauma-
informed language assessment in Ukraine.
This chapter stands out not only for its
topical urgency but also for its conceptual
innovation. The authors' argument that
assessment can be transformed into a
supportive and affirming experience by
centering safety, agency, and healing
extends LAL into new territory. This chapter
exemplifies how local contexts can generate
insights with potentially broad relevance —
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trauma-informed pedagogy and assessment
are increasingly relevant in many settings
affected by conflict, displacement, or other
forms of collective trauma.

This part's greatest strength is its
demonstration that LAL must continuously
expand to encompass new constructs, new
contexts, and new perspectives. The
chapters collectively argue that teacher LAL
is not a fixed body of knowledge but an
evolving competence that must respond to
changing educational landscapes. However,
the section's diversity also creates
challenges for coherence. Stronger editorial
framing might have more explicitly drawn
connections between chapters.

Part 3: Classroom-based Assessment

and Professional Development

Part 3 brings the volume's focus into the
classroom, examining specific assessment
practices and professional development
approaches. The eight chapters in this
section range from speaking assessment to
self-assessment and peer assessment,
covering many aspects of classroom-based
assessment.

Chihiro Inoue's chapter on developing
classroom-based speaking assessment
provides highly practical guidance while
maintaining theoretical grounding. Inoue's
emphasis on avoiding the replication of
high-stakes tests in classroom contexts is
particularly important, as this is a common
pitfall. The chapter's practical orientation
makes it immediately useful for practitioners
while raising important questions about the
purposes and formats of classroom
assessment.

The chapters by Viktoriia Osidak and
Olha Drahinda on literary competence, and
by Olha Datskiv on creativity, address
constructs that receive insufficient attention
in mainstream assessment literature. Both
chapters provide in-depth discussions of
construct definition and operationalisation.
The work on literary competence is
particularly valuable given the often-
marginalized status of literature in
communicative language teaching
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approaches. Datskiv's treatment of creativity
assessment tackles one of the most vague
constructs in education. Both chapters would
benefit from more extensive examples of
assessment tasks and scoring approaches.

Olena Zhyhadlo's chapter on self-
assessment in Legal English provides a
valuable case study of how self-assessment
can be implemented in a specialised context.
The practical recommendations offered make
the chapter valuable for teachers considering
incorporating self-assessment into their
practices. However, the chapter could be
strengthened by a more critical examination
of the limitations of self-assessment and how
to address common challenges, such as
student over- or under-rating.

Maryana Natsiuk and Liudmyla Babii's
chapter on portfolio assessment offers
another  perspective on alternative
assessment. The authors' reflection on their
personal experience with portfolios provides
authenticity and practical insight. The
chapter effectively demonstrates both the
potential benefits and the resource demands
of portfolio assessment. More discussion of
how to make portfolio assessment
manageable in large-class contexts would
enhance the chapter's practical value.

Tetiana Korol's discussion of peer
assessment acknowledges a crucial
prerequisite: "a comfortable and trustworthy
class environment was an essential
prerequisite for positive group dynamics."
(Kvasova et al., 2025, p. 276). This insight,

while  seemingly obvious, is often
overlooked in discussions of peer
assessment. Korol's attention to the

socioemotional dimensions of classroom
assessment aligns with the trauma-
informed approach discussed in Part 2.
Olga Ukrayinska's chapter on linguistic
knowledge in assessment practices
addresses an under-researched area.
Ukrayinska's observation that "existing
research recognises  the linguistic
challenges encountered by item writers but
barely provides systematic solutions"
identifies a genuine gap in the literature that
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the chapter begins to address. This chapter
would be strengthened by more extensive
empirical evidence and more detailed
practical guidance.

The volume concludes with Olha
Kolominova and Liubov Zienia's reflection
on the passive acquisition of language
assessment competence among trainee
teachers. This chapter brings the volume full
circle by returning to questions of how LAL
develops. The chapter raises important
questions about the extent to which LAL can
be acquired through experience rather than
through explicit instruction.

Part 3 effectively demonstrates the
breadth of knowledge and skills required for
practical classroom-based assessment.
The chapters collectively show that teacher
LAL encompasses not only knowledge of
assessment principles but also skills in
designing tasks, developing criteria,
providing feedback, and creating classroom
environments for assessment.

Strengths of the Volume

The volume demonstrates several
significant strengths, making it a valuable
contribution to the LAL literature. It exhibits
scholarly diligence across contributions.
Chapters are well referenced, engage
substantively with the relevant literature,
and present arguments with appropriate
nuance. The involvement of established
scholars such as Lynda Taylor and Anthony
Green, and others alongside emerging
researchers, fosters productive international
dialogue. The combination of Ukrainian and
international authors enriches perspectives
while maintaining focus on local contexts.

The volume achieves a good balance
between global and local perspectives.
Rather than simply importing international
frameworks into  Ukrainian contexts,
contributors engage critically with how well
these frameworks fit local realities. This
critical engagement models how LAL
research and practice can be
simultaneously internationally informed and
locally responsive.

The practical relevance of many chapters
makes the volume valuable for practitioners.
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While maintaining appropriate scholarly
standards, many chapters provide concrete
guidance, examples, and recommendations
that teachers and teacher educators can
implement. This practicality represents a
significant accomplishment.

The collaborative nature of authorship—
with many chapters co-authored by scholars
at different career stages—suggests strong
mentoring relationships and knowledge-
sharing within UALTA. This collaborative
ethos is evident in the volume's tone and
approach, which emphasises building
community and sharing expertise rather
than establishing hierarchies of knowledge.

Finally, the volume's scope is ambitious
and comprehensive. Not many edited
collections attempt to cover such breadth,
from theoretical foundations through
innovative  constructs to  classroom
practices. This comprehensiveness makes
the volume valuable as a reference work
and a course text for LAL programs.

Conclusion: Forward-Looking

Perspective

As UALTA embarks on its second
decade, this volume reconsiders both
foundation and future developments in
language assessment literacy. A number of
essential themes arise from this collection
that deserve further exploration and
development.

First, the volume's groundbreaking work
on trauma-informed assessment opens
pathways for developing more humane and
responsive assessment practices globally.
As climate change, conflict, and
displacement affect an increasing number
of learners worldwide, the insights from
Ukrainian experiences during wartime will
become increasingly relevant across
diverse contexts. Future research might
explore how trauma-informed principles can
be systematically integrated into teacher
education programs, assessment design

frameworks, and institutional policies
beyond crisis situations.
Second, the emphasis on local

knowledge production challenges the field
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to reimagine the geography of expertise in
language assessment. UALTA's success
demonstrates that professional associations in
regions historically positioned as knowledge
consumers can  generate  innovative
theoretical and practical contributions. This
model suggests possibilities for collaboration
and knowledge exchange that bypass
traditional models. Future initiatives might
focus on building networks among
professional associations in Ukraine, other
Eastern European nations, Latin America,
Asia, and Africa to foster multilateral
dialogue and mutual learning.

Third, integrating cutting-edge assessment
constructs — mediation, pragmatic competence,
creativity, and literary competence — with
attention to practical implementation
challenges points toward a more realistic,
teacher-centered approach to LAL
development. Future work might explore how
teachers can be supported not just to
understand these complex constructs but to
adapt them creatively to their specific

teaching contexts. This could involve
developing open-access repositories of
adapted assessment tasks, creating

professional learning communities focused
on construct operationalization, and
investigating how technology might facilitate
both understanding and implementation.

Fourth, the volume's treatment
alternative  assessment approaches
portfolios, peer assessment, self-assessment
— suggests the need for continued research
on how these methods can be made
sustainable in resource-constrained
environments. Future studies might examine
the conditions under which alternative
assessments succeed or struggle, develop
frameworks for selecting among assessment
approaches based on contextual factors, and
investigate how alternative assessments
intersect with evolving technologies, including
artificial intelligence.

The methodological landscape of LAL
research also stands to benefit from
UALTA's example. While this volume
appropriately features survey research and

of
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reflective practice accounts, future work
might incorporate more longitudinal designs
tracking teacher LAL development over
extended periods, ethnographic studies

examining assessment practices, and
intervention studies testing the
effectiveness of different professional

development approaches. Mixed-methods
designs that combine quantitative measures
of LAL with rich qualitative accounts of how
teachers experience and enact assessment
principles could provide particularly
valuable insights.

The role of institutional partnerships
emerges as another promising direction.
The documented success of UALTA's
collaboration with Taras Shevchenko
National University suggests models for
how universities and professional
associations can work effectively. Future
initiatives  might explore how such
partnerships can be established and
sustained in other contexts, how they might
incorporate ministries of education to
achieve policy impact, and how international
networks of such partnerships might
facilitate knowledge exchange and mutual
support.

Technology's intersection with LAL
deserves particular attention moving
forward. While this volume touches on
online teaching and assessment during
COVID-19 and wartime conditions, the rapid
evolution of artificial intelligence and other
technologies requires ongoing engagement.
Future work might examine how teachers
can develop LAL specific to Al-assisted
assessment, how automated tools can
support rather than replace teacher
judgment, and how technology might
democratise access to sophisticated
assessment approaches previously
available only in well-resourced contexts.

The volume also implicitly raises
questions about LAL's boundaries and
evolution. As assessment expands to
encompass more complex constructs,
integrates with teaching and learning, and
responds to diverse learner needs and
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contexts, what competencies do teachers
require? Future conceptual work might explore
whether LAL, as currently conceived,
adequately captures what teachers need or
whether the field requires new frameworks that
better integrate assessment with other aspects
of pedagogical expertise.

UALTA's journey over ten vyears,
documented in this volume, raises important
questions about the sustainability and
evolution of professional associations. How

can associations maintain  momentum
beyond the initial energy of founding? How
can they balance stability with

responsiveness to changing needs? How can
they navigate tensions between grassroots
participation and professionalisation? Future
research might examine these questions
comparatively across different associations to
identify factors supporting long-term vitality.

The chapters on assessment in wartime
conditions prompt fundamental reflection on
assessment's purposes and ethics in
extraordinary circumstances. What is
assessment for when normal educational
progression is disrupted? How can
assessment practices support resilience
and recovery? What ethical principles
should guide assessment when learners
face unprecedented challenges? These
questions are relevant beyond conflict
zones and apply to any context where
learners face significant adversity.

Looking ahead, this volume positions
UALTA and the Ukrainian language
assessment community to play leading
roles in shaping the field's future. The
combination of theoretical sophistication,
practical wisdom, resilience in the face of

adversity, and commitment to local
contextualisation establishes  Ukrainian
scholars as essential voices in global

conversations about language assessment.

For UALTA itself, the next decade might
focus on several strategic directions:
deepening research engagement through
more systematic documentation and study
of Ukrainian assessment practices;
expanding international partnerships to
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include institutions and associations in
diverse global contexts; developing

leadership in emerging areas such as
trauma-informed and technology-enhanced
assessment; contributing to policy dialogue
to ensure assessment literacy principles
inform national educational policy; and
mentoring the next generation of Ukrainian
assessment scholars to ensure continuity
and growth.

The most profound contribution of this
volume may be its demonstration that
assessment literacy is not a fixed destination
but an ongoing journey of learning, adaptation,
and growth—for individual teachers, for
professional communities, and for the field as
a whole. Just as Lynda Taylor's opening
chapter traces her personal journey toward
assessment literacy, so UALTA's institutional
journey, and the collective journey of
contributors to this volume, remind us that
expertise develops through sustained
engagement, reflection, collaboration, and
responsiveness to context.

As readers engage with this volume, they
are invited not simply to absorb its contents
but to join this ongoing journey. Whether
located in Ukraine or any other country, in
emerging or established centers of
language education, all stakeholders in
language assessment can learn from
UALTA's example and contribute to the
continuing evolution of more contextually
responsive, pedagogically sound, and
ethically grounded approaches to language
assessment.

This volume thus serves multiple
purposes simultaneously: celebration of
achievements, documentation of practices,
synthesis of knowledge, and invitation to
future collaboration. In this sense, it
embodies the spirit of professional
community that has characterized UALTA
from its foundation—generous in sharing
knowledge, ambitious in vision, grounded in
practice, and hopeful about what can be
achieved when dedicated educators work
together toward common goals.
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The next chapter of UALTA's story, and of
language assessment literacy more broadly,
remains to be written. But this collection of
works provides both inspiration and
guidance for that continuing work. May the
next decade bring continued growth, deeper
understanding, expanded collaboration, and
ever more effective approaches to language
assessment that serve learners well across
the diverse contexts in which they study and
use languages.
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YPOK 3 AHIMIUCbKOI MOBM ANA 10 KNACY CEPEQHbLOI LLKOJN
(PIBEHb CTAHOAPTY) 3 TEMU
"FIRST AND SECOND CONDITIONALS THROUGH COMPREHENSIBLE INPUT"
(HA OCHOBI I'MNMOTE3 MOBHOIO BBEAEHHA CTIBEHA KPELUEHA)

Y nybnikayii HagedeHO rnnaH ypoKy 3 Hag4aHHS aHenlilcbKoi epamamuku y4Hie 10-20 knacy 3aknadie 3az2a-
JIbHOI cepedHbOi’ 0c8imu Ha ocHo8i 8xidHoI 2inome3u CmiseHa KpaweHa. 3anponoHogaHull ypoK 30cepedxe-
HUll Ha pPO38UMKY PO3YMIHHSI Y4YHI8 ma Mpakmu4yHo20 eukopucmaHHsi cmpykmyp First and Second
Conditionals uepe3s 3po3yminuil exiOHUU Mamepian ma Hag4asibHe cepedosulle 3 HU3LKUM PiBHEM MPUBOX-
Hocmi. Ypok iHmeapye Kinbka emarnig: grpasu 01151 3HUXEeHHS aghekmueHo20 ¢hinbmpa; 3agdaHHs1 Ha aydito-
BaHHsl, OpieHMOBaHi Ha 3Micm,; KepoeaHe 3aC80€HHS UinbOo8UX CMPYKMYyp, eKCAMiyUumHe MosiCHeHHs
epamamuyHux modersnel; ma KOMyHikamugHy rapHy pobomy Orisi CmumMyit08aHHS CIOHMaHHO20 MOBIIEHHSI.
3ae0aHHs1 Halaromb yYHAM MOXIU8OCMI cripuliMamu epamMamuyHi CmpyKmypu 8 3MiCmo8HUX KOHMeEKCmax,
riopieHrO8amu pearnbHi ma einomemu4Hi cumyauii ma ernpoeadxysamu YMOBHI PEYEHHS 8 MOB/IeHHESI
srpasu. Ocobusuli Ha2osoc 3pobrieHo Ha rnepexodi 8id iMNTILUMHO20 3aC80EHHST A0 €KCIIYUMHO20 3HaHHS
yepes KeposaHi ma cmpyKmypoeaHi ernpasu. Eman KoMyHikamugHo20 rnpodyKy8aHHSI 3a0X04YE y4Hi8 Cmeo-
prosamu efiacHi pe4eHHs1 ma bpamu yyacmb y meopyux i cumyamusHux 0b2o8opeHHsIx. 3anporoHosaHa me-
moduka crpusie MpupoOHiUIe 3aC80€HHS epaMamuKku Yepe3 3po3yminul exidHul mamepias, modi sK
iHmepakmueHi 3ag80aHHsI CripsIMo8aHi Ha MidsuULEHHsT Momuseauil, KpeamusHoCmi ma 8rnesHeHoCMi y4Hie y
cnifikysarHi. Cmpykmypa ypoKy iHmeapye KOeHImueHi, KOMyHikamueHi ma coujasibHi KoMrnemeHmMHOCMI, Wo
pobums io2o Memodu4yHO 8idnoeiOHUM Oris cyYacHUX 3aKnadie 3azasibHOi cepedHbOi ocaimu.

KnwouoBi cnoBa: First Conditional, Second Conditional, 3po3yminutl exidHuli mamepian, aghekmusHul
inbmp, 3aceoeHHs1, CmigeH KpalweH, 3aknad 3azanbHOIi cepedHboi 0c8imu, Hag4aHHs1 2pamMamuKu, KOMYHi-
KamueHuU ridxio.

3anponoHOBaHUN YPOK CTBOPEHO Ha 3a-  NPO OYHKUIOHANbHI TUNX YMOBHUX PEYEHD i
capax Teopii CtiBeHa KpaweHa Ta BXigHOI  pOPMYyBaHHAM YCBIOOMIIEHHSI 3B'A3KY MiX
rinotesn (JogaTtok), 3rigHO 3 SKUMW MOXXHA  rpamMaTMyHO POPMOKD Ta KOMYHIKaTUBHUM
dopMyBaTK B YYHIB YMIHHSA BXMBATM KOHC-  HamipoM. [looaTKOBMM  KOMMOHEHTOM €
Tpykuii First i Second Conditional. Hacam-  nornmMbneHHs  poO3yMiHHA  MOXNMBOCTEN
nepepn ypok Mae npaktnyHy mety — Hasumtn  Comprehensible Input (JopaTtok): y4Hi ona-
yyHiB ByaoyBaTuM Ta BUKOPUCTOBYBaTM BU-  HOBYIOTb rpaMaTtuydHi CTPYKTYpu 4vepes [o-
cnoBnoBaHHA 3 Firsti Second Conditionaly ~ cTynHUn MOBHWUIA MaTepiar Ha pi3HUX eTanax
CUTyaUisX NOBCSKAEHHOI KOMYHiKauil, yao-  YpPOKy — Big po6oTu 3 ayaitoBaHHAM 40 BUKO-
CKOHAaInMTK PO3YMiHHS CEMAHTUYHOI Pi3HULI  HAHHA NPOAYKTUBHWUX 3aBAaHb. Takui cnocio
MiXK peanbHUMM Ta BUragaHMMM YMOBaMn, a  NPeACcTaBlieHHs MaTepiany aae 3Mory 3any-
TaKoX [HTerpyBaTu Ui CTPYKTYpPU B Pi3HI  YUTWU YYHIB OO NPUPOAHOIO 3aCBOEHHS.
BWOM MOBNEHHEBOI OiANbHOCTI, WO CApUsie PosBuBanbLHU acnekt ypoKy nposiBng-
NiABULLEHHIO SKOCTi FOBOPIHHSA Ta NUCbMa. €TbCs B JOOOpi 3aBOaHb, WO aKTUBI3YOTb

OpgHoyacHO  peani3oBYyETbCS  OCBITHA ~ JIOMYHE MWCIEHHS, BMiHHSA MNOPiBHIOBATU
MeTa, Nnos'd3aHa 3 cuctemMaTtmsauielo 3HaHb ~ MOBHI SiBULLA Ta 34iMCHIOBATU MiKpoaHani3
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CTPYKTYp. TBOpYi BUAM AiANbHOCTI, Hanpu-
kKnag, ¢opmyBaHHA BRacHUX BWUCHOBAO-
BaHb i MOLEentoBaHHA YSBHUX CUTyaUin,
CNpusaOTb PO3BUTKY KpeaTuBHOCTI. OpraHi-
3auig poboTun B napax i rpynax 3abesnevye
doopMyBaHHSA KOMYHIKQTUBHUX i coLialibHUX
YMiHb, HEOOXiAHMX NS B3aeMogii y cyyac-
HOMY OCBITHBOMY CepeoBULL.

BuxoBHMI noTeHUian ypoky nondrae y
doopMyBaHHi BIgMNOBIgaNbHOrO CTaBMEHHSA
A0 HaBYaHHS, y 3a0X0YEHHI 4O rPaMOTHOro
BUKOPUCTaHHSA aHrmniCbKOT MOBM Ta NiaTpU-
MUi 4O0BPO3nUNMBOT B3aEMOAiTI MiXK YYHAMM.
PoboTa B KONEKTMBHNX ddOpMax Cpusie po-
3BUTKY TONEpPaHTHOCTI Ta noBaru 4o AyMOK
iHWKX, a peTenbHO AibpaHa cuctema 3a-
BAAHb 3abe3nevye crane 3auikaBrneHHs Ta
NO3UTUBHY MOTMBALiO 0O BUBYEHHS iHO3e-
MHOT MOBW.

O6nagHaHHS.

[o peanisadii ypoky 3any4yeHo koMmn'totep,
HOYTOYK, NPOEKTOP , WO6 SKICHO BiATBOPUTU
aypiomaTtepian "The Rainy Saturday" i ge-
MOHCTPYBaTU BidyalnbHi MaTepiana, a Takox
APYKOBaHi KapTKn Ons napHol OifAnbHOCTI
"What if...?" Ta cTpykTypOBaHi Tabnuui, wo
3abe3ne4yloTb OpraHi3oBaHiCTb i NOCNigoB-
HICTb HaBYanbHOro NMPoLECy.

1. OpraHisadia BcTynHOI

EmouinHi ctumynu. — 5 xB.

Activity: "Something Good" — Quick
Positivity Round

MeTa: cTBOpPUTM aTMocdepy OOBipH,
BIOKPUTOCTI W NO3UTMBY, WOO 3HM3UTK
acpekTMBHUM  DINbTP nNepen novaTkom
aKTMBHOroO MOBHOIO BBeAeHHS (input).

Teacher (before the lesson): "Choose
or take a photo at home of something good
that will happen to you this week."

Teacher (in class): "Good morning/
afternoon, my dear students! I'm happy to
see you today. Before we start, let's share
something good that happened to you
this week!"

Instruction:

1) Show your photo to the class or your
partner.

2) Say one short sentence about your
"good thing".

YaCTUHMN.

Examples:
* "My dog learned a new trick."
* "l saw a rainbow after the rain."
* " tried cooking something new and it
was great.”
3) The teacher should react with positive
comments (3HWKEHHS addeKTUBHOIO QiNbTPa):
"That's nice!" / "Wow, great!" /"l love that!"

2. Warm-up (cnocobv onpautoBaHHs MOBM/
Ha HecBigoMoMy piBHi (Acquisition)) — 4 xB.

MeTa: CTBOPUTM KOMYHIKQTUBHY CUTYyaLLito
Ans NpUpoOHOro BBEeAEHHS rpamMaTUYHOl
CTPYKTYPU B YCHE MOBJIEHHS.

Teacher: "Look at the pictures (Figure 1
and Figure 2) and imagine two situations:
the weather may change tomorrow and you
suddenly get a unique superpower.”

Figure 1
Rainy weather

Source: https://www.acebook.com/photo/?fid=139
9728488819009&set=a.787617383363459

Figure 2

The superpower of being invisible

N
Source: 360_F_858471983_GLur4qgiumN1T9zo
N7R00boLJ1wFSTAQ.jpg
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Instruction: Answer the questions:
"What will you do if it rains tomorrow? What
would you do if you had a superpower?"

For example: If it rains tomorrow, | will
watch a movie at home.

If I had a superpower, | would be invisible.

If it rains tomorrow, | will ....
If I had a superpower, | would ....

3. Comprehensible Input. — 12 xB.

MeTta: 3abe3neuvMtn pO3YyMIiHHS CTpPYyK-
TYpPW B KOHTEKCTi 6€3 NpsiIMOro NOSICHEHHS.

Teacher: "Now we're going to listen to a
short story. Your task is simple: just
understand what is happening. Don't worry

Fi

ure 4

Figure 3

ym=cpd
Source: https://www.freepik.com/

Post — listening: Answer the questions.

e \What was Emma planning to do on
Saturday morning?

e \What did Emma see when she looked
out the window?

e What will Emma do if it rains?

e What kind of pizza would Emma eat if
she flew to Italy?

e Who is Max, and what did he do?

e What will happen if the weather stays
good?

e What did Mia's final message say?

Figure 5

about every word—just follow the meaning.
Are you ready? Great! Let's start."

Instruction 1:

Pre-listening. Look at the title and the
photo. What do you think this story will be
about? ("The Rainy Saturday" (cmeopeHo
asmopkamu 3a doriomozoro LUI)).

[bxepeno: https://drive.google.com/file/d/
1xN4w7CBVo-KWgHDp8FLv5r40erwcXZ
jc/lview?usp=sharing (CTBOpeHO aBTOp-
kKamu 3a gonomoroto LUI).

While-listening. Listen carefully to the
story and choose the most suitable images
(from Figures 3-9) for it. Your main job is to
understand what is happening.

Figure 6
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Instruction 2: Pay attention to the
italicized sentences in bold type in the text.
Which sentences describe real situations?
Which are imaginary?

"The Rainy Saturday"

"If it rains tomorrow, we'll stay at
home and watch a movie instead,” she
texted her best friend, Mia.

Then Emma sat on her bed and started
daydreaming.

She looked at the airplane flying above
and smiled.

"If I had wings, | would fly to Italy and
eat real Italian pizza,” she thought.
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Her dog, Max, jumped onto the bed and
barked happily.

"Well, Max," Emma laughed, "if you
could talk, we'd have so many funny
conversations!”

Just then, her phone beeped a
message from Mia: "The sun is out! Let's go
hiking after all!"

Emma grabbed her backpack. "If the
weather stays like this, we'll have a
perfect day,” she said, smiling.

Teacher: "You see how some sentences
talk about things that can really happen, and
others talk about things that are only in the
imagination.”

Noticing ([NomivyaHHs) — Lle nepumnn Kpok
0o cBigomoro 3HaHHA (Explicit
Knowledge). Yuntens He pae npasuna,
ane npocuUTb Y4HIB CAMOCTIMHO MOMITUTK
Pi3HMLI0 MK peanbHUM | ysaeHum. Lle
nepexig Big Acquisition go nigrotoeskn o
Learning.

4. Guided Discovery (explicit knowledge)
—10 xB.

MeTta: ponomort y4yHAM YCBIOOMUTU
PISHULK MDK nepwum Ta ApYyrM TUMNOM
YMOBHUX peYeHb.

Teacher: "Take a look at the table below.
What differences can you find?"

Conditional Sentence Real or unreal? What tense do you see?
| If it rains, we'll stay at school. Real Present + will
Il If | had a car, I'd drive to the forest. Unreal Past + would

Students express their opinions.

Teacher: "We use the First Conditional to
talk about real future possibilities.

We use the Second Conditional to
describe hypothetical or unreal situations in
the present or future. Then do the exercise."

Instruction: Read the examples carefully
and decide which type of conditional each
sentence represents.

Link to the exercise:

https://learningapps.org/display?v=phdhzjj
0c25

1. If it rains tomorrow, I'll take an umbrella.

2. If  won a million dollars, | would travel
around the world.

3. If we lived by the sea, we would swim
every day.

4.1f | have enough time, I'll visit my
grandparents.

5. If he had more free time, he would
learn to play the guitar.

6. If she studies hard, she'll pass the
exam.

7. If they arrive early, we'll go for a walk.

8. Ifit snowed in summer, we would make
a snowman.

9. If we don't hurry, we'll miss the bus.

99

5. Communicative Output — 8 xB.

Game "What if...?"

Meta: nepeBectn cTpykTypn First i
Second Conditional 3i cBigoOMOro 3HaHHS
(npaBun) B aBTOMATU4HE, CrOHTaHHE
BXMBaHHA NiJ 4ac NapHOro CrinkyBaHHS.

Lle amiyHioe 3acBoeHHA moBu (Acquisition),
30epiratoum HU3bKNN adbeKTUBHUIA PINbTP.

Instruction: Work in pairs. You'll get cards
with different imaginary or real situations.
Finish the sentences with your own ideas and
discuss them with your partner.

e [f | were invisible for one day, ...

e [fthe weather is good tomorrow, ...

e [f you had a million dollars, ...

e I[f | finish my work early today, ...

e I[f my computer could read my
mind, ...

e If you send me the file by
Monday, ...

e [f | met my favourite celebrity, ...

e If the store has a sale next
week, ...

e [f | could speak every language in
the world, ...

e [f my team wins the championship, ...

e [f | lived on the moon, ...

e [fit rains this weekend, ...
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(CtBOpeHo aBTOpKamu B Canva)

Teacher: "Don't worry about being perfect.
Just focus on expressing your ideas. I'll walk
around and listen, but | won't correct you
immediately. | want you to speak freely."

6. Reflection. — 5 xB.

MeTa: 3akpinUTM pPO3YMIHHA Y4YHAMU
BiAMIHHOCTEN MK YMOBHUMU pPeYEHHSAMMU
nepwworo Ta Apyroro TuMiB, MNEPEBIPUTH
CcPOpMOBaHICTb YMiHb CTYOEHTIB
3aCTOCOBYBaTU CTPYKTYpW.

Teacher: "Work with a classmate and do
the exercise. "

Instruction: Complete the table (with your
own examples for Conditional | and II. (5 for
each type of sentence). After you finish, read
some of your sentences aloud to the class.

I conditional II conditional

7. Homework — 1 xB.

MeTa: BUKOPUCTAHHS YMOBHUX PeYEHb Y
BNACHOMY BUCITOBIIOBAHHI.

Teacher: Look at the image (Figure 10)
and write a short creative text on the topic

"If | were the school principal...". Make sure
to include both First and Second Conditional
sentences to express real future
possibilities and imaginary ideas”.

Figure 10

Source: hks06jKLSb4pX2Aw3jYUqg4eQ9U.png

Instruction: Write a text on the topic
"If | were the school principal...", using the

first and second conditional. (10-12 sentences)

BHecok aBTopok: K. Epmak — aHania meTo-
JororiyHux 3acaf Ypoky, nigrotoBka nnaHy
ypoKy Ta 3aBfaHb 1-3; [. CtadeeBa — aHanis
MEeTOAONOrYHNX 3acaj YpokKy, MigrotoBka
3aBaaHb 4-7.
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OOOATOK

IHcpopmauiiHa poBigka
Finote3a CtiBeHa KpalweHa Ta KNOYOBi NOHATTA MOro Teopii

CriBeH KpalueH (Stephen Krashen, Hap. 194 1) — amepukaHCbK/IA MOBO3HaBELLb, AOCHAHUK Ta OCBITHIN aKTUBICT,
nodecHun npodecop YHiBepcuteTy lMiBaeHHOT KanidopHii. ABTOp NOHaA YOTUPLOX COTEHb HayKOBWX MpaLlb, Npu-
cBAYeHMX BiniHrBarnbHIN OCBITI, YATAHHIO Ta 3aCBOEHHIO APYrol MOBWU. 3Ha4YHO BNMHYNA Ha Cy4acHy METOAMKY BU-
knagaHHs roro npaus "The Input Hypothesis: Issues and Implications” (Krashen, 1985), y sikili BUCYHYTO aimomesy
exioHoz20 mamepiany (Input Hypothesis) Ha ocHOBI NpMpoaHOro nigxony A0 HaB4YaHHS MOB, BUKIageHoro y Krashen
& Terrell (1983). lNnoTesa KpalueHa nonsrae B Tomy, LUO fOAMHA ONAHOBYE MOBY TOZAi, KON OTPUMYE 3pO3yMinuni
MOBHWUI BBIif, (comprehensible input), TOGTO Takuin MaTepian, Wo € AOCTYNHUM 4118 pO3yMiHHS, ane BogHo4ac Mic-
TUTb enieMeHT HOoBM3HW. KpalleH no3Havae ue sK i + 1, ae / — NOTOYHUI piBEHb Y4HS, @ +71 — HACTYMHWUI KPOK Y
PO3BUTKY MOBHOI KOMMNEeTEHTHOCTi. Came Liel, TPOXM CKagHilLniA BBig, HA MOro AyMKy, i € rofloBHUM pyLUIEM 3a-
CBOEHHS MOBW. Baxknneo, Lo MAETLCA He NPO BUBYEHHS rpamMaTUYHUX NpaBun, a NPo CTBOPEHHS CUTyaLin Npupo-
OHOro CNPUNMAaHHS MOBM Y AISNIbHOCTAX YUTAHHS, CIyXaHHS Ta PO3YyMiHHSA 3MICTY MOBIIEHHS.

Y Teopii C. KpalueHa po3pi3HeHO ABa MexaHi3amMu onpauoBaHHS MOBHOI iHbopMaLii: nigcBiaome 3acBOEHHS
(Acquisition) Ta cBigome HaByaHHA (Learning). lNigcBigome 3acBoeHHS BigbyBaeTbCA NPUPOAHO: yYeHb/yye-
HMLS CMpUMaE MOBHI CTPYKTYPW Yepes KOHTEKCT, Y HbOro/Hei NocTynoBo hOpMy€eTLCH MOBHa iHTYiLis (implicit
knowledge), sika nigTpMmye HaBWYKM MOBrEHHS. CBiJOME HaBYaHHA I'PYHTYETLCHA HA 3aCBOEHHI NpaBun rpa-
maTuku i TepmiHis (explicit knowledge), € kopucHMM Ansa aHaniTM4HMX abo NMCbMOBKX 3aBAaHb, XO4a He rapa-
HTYE rPaMOTHOCTi CMIOHTAHHOrO MOBMEHHS.

KritouoBuMM enemeHTOM TeopeTuyHoi cuctemu C. KpalueHa € 3po3syminui Beig (comprehensible input), wo
OpraHi3oBye npaLto 3 MOBHUM MaTtepianom, AOCTYNHUM AN PO3YMiHHS, ane AeLlo CKnagHilmi Ans noTo4Horo
PiBHS YMiHb i HABMYOK MOBMEHHS yyHsa. Came Takui BBif, 3a KpalueHoM, 3anyckae MexaHiamu npupoaHoro
onaHyBaHHS MOBW, TOZi SIK HAAMIpHO cknagHun maTepian (incomprehensible input) He 3acBotoeTbes.

He meHwWw Baxnueoto € ponb acdpekTusHoro ginbTtpa (Affective filter) — emouitHoro mexaHiamy, wWwo BusHavae
CTyMiHb AOCTYMHOCTI MOBHOIO BBOAY. 3a YMOBW HU3bKOro achekTMBHOro inbTpa (CMOoKin, yNeBHEHICTb, Biacy-
THICTb CTpaxy NOMMIIKM) MOBHa iHPOPMaLlid NIErko 3aCBOKETLCH. Y cuTyauiax nigsuweHoro ginbtpa (Tpmsora,
COpoM, NOBOKBaHHS HEraTMBHOI OLLiHKM) HaBITb 3pO3YMINUI MaTtepian He NePeTBOPIETLCH HA 3HAHHS.

Karyna Yermak (Ukraine)
ORCID ID: 0009-0000-8470-8791
Daryna Stafeyeva (Ukraine)
ORCID ID: 0009-0005-8584-8637

TEACHING FIRST AND SECOND CONDITIONALS
THROUGH COMPREHENSIBLE INPUT IN SECONDARY SCHOOL
(BASED ON STEPHEN KRASHEN'S INPUT HYPOTHESIS)

The publication presents a methodological lesson scenario for teaching English grammar to 10th-grade
secondary school students based on Stephen Krashen's Input Hypothesis. The proposed lesson focuses on
developing learners' understanding and practical use of the First and Second Conditional structures through
comprehensible input and low-anxiety learning environments. The lesson integrates several stages: emotional
warm-up activities to lower the affective filter; meaning-focused listening tasks; guided noticing of target
structures; explicit clarification of grammatical patterns; and communicative pair work to promote spontaneous
language production. The tasks provide students with opportunities to perceive grammatical structures in
meaningful contexts, compare real and hypothetical situations, and incorporate conditionals into speaking
activities. Special emphasis is placed on the transition from implicit acquisition to explicit knowledge through
guided discovery and structured exercises. The communicative output stage encourages learners to produce
their own sentences and engage in creative and situational discussion, fostering both fluency and grammatical
accuracy. The proposed methodology is expected to support more natural acquisition of grammar through
comprehensible input, while interactive tasks are designed to enhance students' motivation, creativity, and
confidence in communication. The structure of the lesson integrates cognitive, communicative, and social
competencies, making it a methodologically suitable model for contemporary secondary school environments.

Keywords: First Conditional, Second Conditional, comprehensible input, affective filter, acquisition,
Stephen Krashen, secondary school, grammar teaching, communicative approach.
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	5. Communicative Output – 8 хв.
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