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NEPCNEKTUBU NIHIBOOAUAAKTUKHA
B CEPEQHIN LWUKOJI TA YHIBEPCUTETI

YOK 378.147:004.8:001.89
Onecs JlrobaweHko (YkpaiHa)
ORCID ID: 0000-0002-8167-0940
KapuHa MinrokoBa (YkpaiHa)
ORCID ID: 0009-0003-7385-3426
Codis Cepepna (YkpaiHa)
ORCID ID: 0009-0000-6424-2365

FEHEPATUBHWUWA WUTYYHWUWU IHTENEKT
Y NIHrBOANAAKTUYHUX AOCNIMKEHHAX:
NMPAKTUKN BUKOPUCTAHHA, OYIKYBAHHA
TA OPIEHTUPU BIANOBIAAJIBHOINO 3ACTOCYBAHHA

Y cmammi po3enissHymo npobremMy 8UKOPUCMaHHS 2eHepamugHo20 WMmMy4YyHO20 IHMeneKkmy 8 HayKosux
oocriidxeHHsIX y eanysi niiHeeoOudakmuku. [poaHanisoeaHo cyYyacHUl yKpaiHCbKUl i aH2roMO8HUU HayKosul
ouckypc wodo porsii LI e ocsimi, MOBHOMY Hag4YaHHi ma GociOHUUbKil QisiribHOCMI. BcrmaHo8/1eHO OCHOBHI
meHOeHUii 8 moansadax yKpaiHCbKUX | 3apybiKHUX HayKosuie Ha MOXJ/Iu8ocmi ma pu3uku 2eHepamugHoz20 L,
30KpeMa 8 acriekmax akademiyHoe2o nucbma, LLI-epamomHocmi, akademidHoi dobpoyecHOCmi, A0CTIOHUULKOI
emuku ma mex 0orycmumoe2o 8ukopucmanHs LLII-acucmoesaHux iHcmpymeHmig y Haykosit pobomi. Npose-
OeHe ornumyesaHHs1 26 cmydeHmis, acripaHmie i 8UryCKHUKI8 yKpaiHCbKUX 3aknadie euwjoi oceimu, siki Marome
doceid nidecomosku me3 KOHepeHuil, Haykogux cmamel abo mazicmepcbKux pobim 3 fiiHeeodudakmuku,
0aro 3moay y3azasilbHUmu CyqacHi npakmuku euKkopucmaHHsi eeHepamugHozo LI e docniOHuuUbKil OisiibHO-
cmi. 3pobrieHo 8UCHOBOK rpo nompeby 8upobreHHs crinbHO20 npogheciliHo2o nidxody 0o peaynoeaHHs LLI-
acucmogaH020 HayKo8020 MOWYKY 8 J1iH2800UOaKMUYHUX HayKo8UX OOCITIOXEeHHSIX.

Knto4voBi cnoBa: 2eHepamusHull Wumy4YHUU iHmenekm, fiHegoOudakmuka, Haykoge 00CiO)eHHs, 00Cio-

HUUbKa emuka.

BcTtyn

lMocmaHoeka npobnemu

[eHepaTMBHUA LUTYYHUI [HTENEKT YyXe
CTaB Y4acCTMHOK akageMiyHOl NOBCAKOEH-
HOCTi: BiH BMKOPWUCTOBYETLCA ANSA MOLUYKY
nitepatypu, nepeknagy, nonepeaHboro
aHanisy maTepiany, pegaryBaHHsi TEKCTY Ta
NPOOYKYBaHHA YEepHEeTOK HayKoBOro BU-
knagy. lNpoTe B niHrsognaakTuui npobnema
nonisirae He B caMoMy oakTi BXOgkeHHA LL|
00 OOCNiAHMUBKOI MpakTuKK, a B PO3puBI
MK LUBMAKICTIO Ui€El iHTerpauii Ta noBifbHi-
CTI0O BUPOBGMEHHA HOpM, SKi Bu3Hadanu ©
MEXi [OMYyCTMMOro BUKOPUCTaHHS, cnocobum
NepeBipkn OTPUMaHUX pes3ynbTaTiB i Mipy
aBTopcbkol BignosiganbHocTi. Came TOMY
CbOroAHI BaXNMBO He abCTpakTHO 3anuTy-
BaTn, 4n notpibeH LI B HaykoBoMy gocni-
DPKEHHI, @ KOHKPEeTU3yBaTh, Ha AKUX eTanax
BiH € IHCTPyMEHTanbLHO BMNpaBAaHnM, a Ha

SKMX — METOOOSOrMYHO pu3MKoBaHMM. Ha
MDKHapOAHOMY PiBHI LileW BUKIUNK y>Ke OCMMU-
CMOETBCA B NognHoueHTpuyHoMy (human-
centred) niaxoai UNESCO o reHepaTuBHOro
LI B ocsiTi n gocnimkeHHsAx (Miao & Holmes,
2023), a B yKpaiHCbKOMY akaieMiqyHOMY Npo-
CTOpi BiH HabyBae iIHCTUTYLiNHNX bopM — Big
cneuianisoBaHnx BebiHapiB NpPo 3aCTOCYHKU
LI ons Hayku o pegakuiiHUX NosiiTUK Woao
BMKopuctaHHsa LI B HaykoBuMx ny6nikauisix.
AKTyanbHIiCTb Uiei npobnemu onsa niHreogu-
OAKTUKM BXXE HaronoLwyeTbCs Y BiTYN3HAHMX
HayKOBWMX pO3BigKax, MPUCBAYEHUX NPaKTu-
Kam BUKOpUCTaHHA reHepaTtusHoro LI cTy-
AeHTamMu 1 MONoauMK HayKoBLSAMM Mig vac
NiAroTOBKM Te3, ctaTten i KBanigikauiHux
pobiT (JTrobalueHko, 2025).

[ns noctaHoBKK Uiel Nnpobnemu NpuHUM-
nosumu € npaui Poy3 JlakiH, aka TnymaunTb
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MucTeuTBO NiHrBOANAAKTUKN

LI B ocsiTi (Luckin et al., 2016) sk 3aci6 ne-
pcoHanizauii 1 nigTPUMKM HaBYaHHA, ane
He sK 3aMiHy Bukrnagada. OTxe, negarorika,
CNiBNPOEKTYBAHHA N €TUYHE BMKOPUCTAHHSA
AaHUX MarTb 3anuuaTucs B LeHTpi Oyab-
AKOI OCBITHbOI iHHOBALl. Y KHWXUi Machine
Learning and Human Intelligence (Luckin,
2018) pocnigHuua pagukanisye ue Mipky-
BaHHSA: npobrnema He B TOMYy, LLO MalUMHU
PO3yMHILWIalOTb, @ B TOMY, LLIO OCBiTa 4acTo
NPOOOBXY€E HaByaTu nogen Toro, Wo Mma-
LUMHW BUKOHYIOTb LUBUALLE N TOMHIiWe, 3a-
MICTb PO3BUTKY CKNagHIWOro JACbLKOro
IHTEeNeKTy — 34aTHOCTI aHanidysaTu, cTa-
BUTW NpaBUIIbHI 3anUTaHHs, 4OBOAUTM N PO-
3mipkoByBaTuh. JlakiH Ta YykypoBa TakoOX
nigkpecntoeTb (Luckin & Cukurova, 2019),
Lo oceiTHIn LI noBuHeH cnnpaTtncsa Ha Ha-
YKM NMpo HaB4yaHHA (learning sciences), a He
nuule Ha TeXHIYHY ePeKTUBHICTb, | TOMY MO-
Tpebye napTHepcTBa MiXK pPO3pOBHUKaMMU,
ocBiTAHaMu Ta gocnigHukamu. Came uga on-
TUKa € 0COBNNBO BaXNMBOK AN NiHrBoAM-
AaKTUKN, Oe NpeaMeTOM HayKOBOro MoLuyKy
€ He NuLwie JaHi, a 1 MOBHE 3HAYEHHS, KOH-
TEKCT, MOBJIEHHEBE OCPOPMIIEHHS Ta Ntoa-
Cbka iHTepnpeTauis.

Y LUbOMY KOHTEKCTi CRnifi pO3Pi3HATU reHe-
paTUBHI Mogeni Ta iIHCTPYMEHTU NigTPUMKM
HaBirauii B HaykoBin nitepatypi (Al-assisted
scholarly  discovery). ResearchRabbit,
Litmaps , Connected Papers uu Elicit Hane-
XaTb nepeaycim o 3acobiB kapTtorpady-
BaHHA HaykoBoi nitepaTtypu (literature
mapping) Ta BUABMNEHHS 3B'A3KiB LMTYBaHHSA
(citation-based discovery): BOHM Bi3yani3sy-
I0Tb 3B'A3KM MiX nybnikauiamun, aBTopamm n
AOCNIAHNUBKAMKM  Hanpsimamu, gornomara-
I0Tb BUSIBNATU NOB'A3aHi npadi Ta nigTpumy-
I0Tb HaBirawito B HaykoBOMY Mosii 4yepes
aHania  Mepex  uuTyBaHHA  (citation
networks). [0nsa niHrBoanaakTMKM Taki iH-
CTPYMEHTU MOXYTb OyTW KOPUCHMMW Ha
eTani BXOQXeHHs1 B TeMy, NobyaoBu ornsay
nitepaTtypu, BUSABNEHHS KNOYOBUX CTYAIN i3
NPUKNagHOI NIHrBICTUKN, METOOAMKN HaB-
YaHHS MOB YK KOMM'IOTEPHO-0MNOCepeKoBa-
Horo HaB4yaHHA moB (CALL — Computer-
Assisted Language Learning). BogHouyac B

YKpalHCLKOMY akageMidyHOMY cepeaoBuLL
ponomora LI y HaykoBin poboTi Hacamne-
ped acouitoeTbCs He 3i cneuianisoBaHUMM
IHCTpYMeHTaMu HaBirauii B HayKoBin nitepa-
Typi, a 3 reHepaTMBHUMM YaTboTamu Ta cep-
BicamMm moBHOI nigTpumkn — ChatGPT,
Gemini, Claude, Grammarly, LanguageTool,
DeepL, Copilot un Grok. HaTomicTb Taki iH-
cTpyMeHTH, $ik ResearchRabbit, Litmaps,
Connected Papers abo Elicit, xo4a 11 icHyt0Tb
y cy4dacHin npakrtuui LWI-acncrosaHoro gocni-
[PKEHHS1, 3HAYHO pidlle 3ragytoTbCs CTYAEH-
TaMu SK YaCTUHA IXHbOI pearnbHOI NPaKTUKN.

Yce ue cBiguMTh Npo Te, WO B CyYacHiu
niHreogmMaakTuui goci 6pakye 4iTkKux ysB-
NeHb Npo Mexi, cnocobu 1 Mipy aonyctu-
MOro BWKOpPUCTaHHA reHepaTtusHoro LI B
HaykOBOMY pJocnifkeHHi. [lonpn aktueHe
BXomkeHHsa LI B akagemMidHy nNpakTuky, He-
AO0CTaTHbO 3'ICOBAHNMM 3anuLIatoTbCA Nn-
TaHHSA TOro, AKi came AocnigHMLbKI onepadii
CTYAEHTM U MOJSIOAI HayKOBLUi peanbHo ge-
nerytoTb WI, 9k BOHW oOUiHOWOTE AonycTu-
MICTb  TaKOro BUKOPUCTaAHHA Ta 4w
PO3PI3HATb AOMNOMIXKHI 1 aBTOHOMHI (PyHK-
Uil LWTYYHOrO iHTENEKTY B HAYKOBi pOBOTI.
BogoHouac y cTygeHTCbKOMY 1 MOJSIOAOMY
HayKOBOMY cepenoBuLLi cnocrepi-
raeTbCs MOMITHE KOMMBAHHA MK [ABOMa
KpanHiMy No3unuigamun: Big Mamxe noBHOI Bi-
AMOBW Big BUKopucTaHHs LI yepes ctpax
NOpYLUEHHS akageMiyHoT 4OBpO4EeCHOCTI Yn
3BUMHYBaYeHHSA B nnariati — 40 CNPUMHATTS
reHepaTMBHUX MopJerien SK IHCTPYMEHTY,
30aTHOr0O aBTOHOMHO BMWKOHaTWM  JOCHI-
pKkeHHs abo HanmcaTu Tesn ym cTaTTio 3a-
MiCTb aBTOpa. YHacnigok uporo npobnema
Bu3HavyeHHsa wmex LI-acuctoBaHoro (Al-
assisted) gocnigHuuTtea Aenani TicHiwe no-
€OHYETLCS 3 MUTAHHAMM HAyKOBOI €TUKM,
akageMiyHol BignoBiganbHOCTI Ta nepe-
OCMMUCIIEHHS KPUTEPIIB aBTOPCLKOrO BHECKY
B HaykoBiu npaui. Came ToMy AUCKYCist Npo
reHepatmBHun LWl pepani vactiwe Buxo-
OUTb 3a MeXi TeXHIYHOI eeKTUBHOCTI 1
akageMiyHoi 4OBpoYecHOCTI Ta NnepexoanTb
y NNOLWWHY AOCNIAHNLBKOT €TUKN.

Y cyyacHMX aHrnOMOBHUX Npausax cucTe-
MHO MNOPYLUYIOTbCA MUTAHHA MNPO30pPOCTi
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BUKOpUCTaHHSA LI B HaykoBOMY NUCbLMI, MeX
aBTOpPCTBa, BIgMOBIganNbLHOCTI 3a Biporig-
HICTb pe3ynbTarTiB i 4ONYCTUMOro pPiBHA aB-
ToMatTmM3auil  OOCNIiAHUUBKMX  npouenyp
(Hosseini et al., 2023; Dotan et al., 2024).
YKpalHCbka HaykoBa CniflbHOTa 0O4AaTKOBO
BMOKpeMIToe npobnemu, crneundidni gng
BITYN3HSIHOrO OCBITHBOI LapuHU. A ranysb
NIHFBOAWAAKTMKN MNO3Ha4vae ix i3 ocobnu-
BOO YYTIMBICTHO, OCKIfNIbKM MOBHA iHTeprpe-
Tauis, apryMeHTauisi Ta akagemivyHe nncbMo
B Hi/ CTAHOBIMATb HE AOMNOMIKHUN, a LEHT-
panbHUN KOMMOHEHT AOCHIIKEHHS.

O2nsid docnidxeHb i nybnikauii. Cy-
YacHU HayKOBWUW OUCKypC Bigobpaxae Lwu-
POKUIM cnekTp nornsais Ha dyHkuil WI: Big
OrnsiAoBOI PeTPOCneKTUBU OO KPUTUYHOrO
00roBOpeHHs1 MOro poni B opraxisadii HaB-
YanbHOro npouecy, ¢opMyBaHHi MOBHOI Ta
LUMdPPOBOT KOMMNETEHTHOCTEN, @ TAKOX Y Ha-
YKOBOMY AOCHifXeHHi npobnem niHrsoau-
naktukn.  pyu UbOMY  @HINTIOMOBHUM
HaykoBumn anckypc 2022-2025 pokiB noka-
3Yy€, WO reHepaTMBHUN LUTYYHUW IHTENEKT B
OCBITi Ta MOBHIM NiArOTOBLi NPOWLLIOB OyXe
LWBMAKAA WNax Big woky nosisu ChatGPT
A0 4acTKOBOI iHCTUTYLUiOHani3auii: Big nep-
LUNX NO3UNLINHMX TEKCTIB NPO 3arpo3u nnari-
aTty M aBTOMaTM30BaHOro nucbma i Jo
cucTeMaTUYHNX OrnNaaiB, ONUTYBaHb CTyae-
HTiB, koHuenuin LI-rpamoTHOCTI, iHCTUTY-
LIMHMX NPUMHUMAIB | npaBun  Npo3oporo
AeknapyBaHHs BukopuctaHHsa LI, Yxe B
nepLwmnx aHaniTMYHMX Npauax noro noyanu
OCMUCIIOBATU K ABULLE, 34aTHE BNMBaTU
OAHOYaCHO Ha HaBYaHHS, akagemiyHe nu-
CbMO, AOCNIOHMLbBKI NPaKTUKW, OCBITHIO MO-
NiTUKY Ta caM XapakTep iHTenekTyanbHOoI
npaui. 3okpema, KacHeui Ta cniBaBToOpU Ha-
rofiowyBsanu, LWo NOLNPEHHS BENNKNX MOB-
HUX MoZenen HeMuHy4ye BuMaraTMme HOBUX
nefaroriyHMx cTpaTerin, po3BUTKY KPUTUY-
HOr0 MUCIEHHSA, HAaBMYOK NepeBipkn iHOp-
Mauii Ta HOBMX TWNIB TrPaMOTHOCTI Y
BUknagadis i ctygeHtiB (Kasneci et al.,
2023). TlogibHy no3uuilo 3anmae W
UNESCO, nigkpecntowun, Wwo LWBUAKICTb
iHTerpauii reHepatusHoro LUI B OCBITHIN
NPOCTip BUNepemXae 34aTHICTb CUCTEM

OCBITM BUPOBGNATU €TWU4HI, neparoriyHi Ta
perynsaTopHi MexaHi3aMmn Noro BUKOPUCTaHHA
(Miao & Holmes, 2023).

OaHuM i3 nepmnx HanpsaMiB, y AKX MOX-
nuneocTi reHepaTtueHoro WI ctanu ocobnmeo
noMiTHUMK, Byna nigTpUMKa akagemMidHoro
nncbma. Came B Ui cdpepi HOBI iHCTpyMe-
HTU BUABUIUCS MNPAKTUYHO KOPUCHUMMU
ONs LWMPOKOro Kosla KOpuUCTyBadiB — Bif
CTY[AEHTIiB 40 HayKoBUIB. Y LOCHIOXKEHHSX
reHepatmBHun LI onuncyetbcs Ak 3acib
reHepyBaHHS i4en, CTPYKTYPYBaHHSA TEKCTY,
pefaryBaHHsa, nepedpasyBaHHs, Cnpo-
LLIeHHS CKragHux bopMyroBaHb abo LWBK-
OKOro OTPUMaHHA MOBHOIO 3BOPOTHOrO
3B'A3Ky. BogHo4ac GinbLuicTb aBTOPIB NiaK-
pecnioe, LWo NOeTbCa He NPo aBTOMaTUYHE
"HanncaHHs 3aMicTb NaMHU", a Npo gono-
MDKHUW IHCTPYMEHT, SKUWA NIATPUMYE OK-
peMi eTanu iHTenekTyanbHoi poboTtn. Tak,
IMpaH Ta Anbmywappadp (Imran &
Almusharraf, 2023) 3ayBaxyloTb, L0 aka-
AeMiyHe MUCbMO HaBiTb B yMOBaX aKTWUB-
HOro BUKOpUCTaHHA reHepaTtusHoro LI mae
3anuuwaTtuca nig noOCbKUM  KOHTPOSIEM,
OCKifbKM camMe nioauHa Bignosigac 3a apry-
MeHTaLUito, Noriky, nepesipKy akTiB i iHa-
nbHe pefaryBaHHSA TEKCTY.

BoaHoyac aHrmoMoBHUI ONCKYPC MOCTY-
NoBO BMWLLOB Janeko 3a MexXi CyTO TeXHiu-
HOl  JOMOMOrM Yy CTBOPEHHI  TEKCTy.
NeHepatmBHun LUl noyanu po3rnsgatn 9k
IHCTPYMEHT NigTPUMKM HAaBYaHHSA 3aranom —
nepeayciMm 3aBOsKnM MOXIUBOCTI NepcoHa-
nisoBaHol B3aemofii. Y MOBHIW OCBITI Ue
NPOSIBUIIOCS OCOBMBO BUPA3HO, OCKINbKM
BENUKI MOBHI MOZenNi 30aTHi He NuLle reHe-
pyBaTh TEKCTWU, @ N MOSCHIOBATU MOMMUIIKU,
afjlanToByBaTW CKMagHiCTb Martepiany, npo-
NMOHYBATW Pi3HI CTUNICTUYHI BapiaHTK, Moje-
noBaTM  KOMYHiKaTMBHI  cuTyauii  Ta
3abes3neyyBat Mamxe MUTTEBUN iHOMBIOY-
arnisoBaHum 3BOPOTHWI 3B'A30K. Came Tomy
B CyYacCHMUX Oornsaax 3HavHa YacTuHa gocni-
[>KeHb NoB'dA3aHa 3 BUKNagaHHAM MOB, Ha-
camnepen  aHrnincbkoi sK  iHO3eMHOI.
CucremaTtuyHui ornag Jli Ta cnisastopis (Li
et al., 2025), sk oxonntoe 144 eMnipnYHi
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npaui, nokasye, wWo Hanbinbwe pgocni-
[)KEeHb CTOCYETbCA CaMe MOBHOI OCBITU Y
BULLIN LWIKOMI, @ UeHTpanbHUM O6'eKToM
yBarm 3anuwaetbCs nucbMo. [HWI Buaun
MOBJIEHHEBOI [AiANIbHOCTI — TOBOPIHHSA,
ayaditoBaHHSA Ta YNTaAHHA — NOKK WO OCHi-
DKYIOTbCHA 3HAYHO MEeHLOo Mipoto. Lle cai-
O4nTb Npo Te, wWo reHepatusHuin LI
HanwBwualle iHTerpyBaBcs came B Ti OCBi-
THi NpakTUKK, Oe pe3ynbTaT MOXHa OTpu-
Matn y BuUrnagi rotoBoro Tekcty abo
MOBHOIO KOMEHTaps.

OpHak yXe Ha paHHbOMYy eTani cTano
3pO3yMino, Lo MNoTeHuian reHepaTtuBHOIO
LI He oBmexyeTbeca nuwie NigTPUMKOK Mu-
cbMma. CTyaeHTCbKI ONMTYBaHHSA NOKa3yHoThb,
LLIO KOPUCTYBa4i CnpurnmMmaroTb Li iHCTpyme-
HTW 3HA4YHO LWMpLle — 9K 3acid gonomoru y
HaBYaHHI, NOLWYKY iHdopMauii, gocnigHULb-
Kin poboti Ta aHanisi martepiany. Hanpu-
knag, y gocnigpxkeHHi HYaH ta Xy (Chan & Hu,
2023) ctyneHTn bakanasparty Ta marictpa-
TYpU NO3UTUBHO OLLIHIOBAIX MOXITMBOCTI re-
HepaTuBHoro LWl ana ©penHCTopMiHry,
AOCnNigHMLBKOT NiATPUMKK, MNOSICHEHHS CKIa-
OHUX TEeM | nepcoHani3oBaHOro HaBYaHHA.
BogHovac HaBiTb 3a 3arasioM NpUXUITbHOMO
CTaBIEHHS PECMNOHAEHTN BUCIOBIIOBANM 3a-
HEMNOKOEHHS LLI0AO TOYHOCTI BiAnoBiAen, KOH-
digeHuinHocTi, E€TUYHUX npobnem [
MOTEHUIMHOrO BNNMBY TakMX TEXHOMOrN Ha
CaMOCTIVHICTb MUcneHHs. Lle cBigunTb npo
Te, WO akageMiyHe cepefoBulle OOCUTb
paHO no4aro ycBigoMNoBaTH NOABINHICTL re-
HepaTtusHoro LLI: BiH BigkpnBae HOBI MOXITW-
BOCTi ONS HaBYaHHA W OOCNIAXXEHHA, ane
BogHO4Yac notpebye HOBUX MEXaHI3MiB KOHT-
POSI0, KPUTMYHOI OLIHKM Ta BignoBiganbHOro
BUKOPUCTAHHS.

Came TOMy OOHUM i3 LEHTpanbHUX Ha-
NPSAMIB @aHIITOMOBHOIO AUCKYpPCY cTarna npo-
Onema akagemiyHoi OobpoYecHOCTi Ta
AoCnigHNLUBbKOI eTukn. Y Baratbox npausx
HarosIoWY€ETbCS, WO MUTAHHS MNOMsrae He
nuwe B camoMy ©aKkTi BUKOPUCTaHHS reHe-
paTtmBHoro LI, a B xapaktepi Lboro BUKopm-
CTaHHA Ta Mexax [eneryBaHHs iHTenek-
TyanbHOI npaui  TexHosnorii.  [MepkiHC

(Perkins, 2023) 3BepTac yBary Ha Te, L0 Be-
NUKI MOBHI MoZeni 34aTHi CTBOpOBATU Opu-
riHanbHi N 3B'A3HI TEKCTU, SKi MOXYTb He
BUABMIATUCSA TPaAULINHUMKM CUCTEMaMU Ne-
peBipkn TekctoBmx 36iriB. Yepes ue cTapi
MexaHi3MWN akageMi4yHOro KOHTPOSIO MOCTY-
NoBO BTpayaldTb AOCTATHICTb. Y UEHTpI
OVCKYCil OMNUHSETbCA BXE He MNUTaHHSA
Uu eukopucmosyeaecsi LLI?, a nuTaHHS
NPO30POCTi: IKy came YacTuHy poboTun 6yno
AeneroBaHo iHCTPYMEHTY, K ue 3agekna-
poBaHoO Ta 4M 36epiraeTbCcsa NoacbKa Bigno-
BiJanbHICTb 3a pe3ynbTarT.

OkpeMm HanpssMOM AMUCKYCii cTano no-
HATTS rPaMOTHOCTI Yy cdepi LUTYYHOro iHTe-
NekTy. SAKWOo Ha noyaTKy MOLUMPEHHS
reHepaTMBHUX MoAenenh 4acTto npunycka-
nocs, Wo CTyaeHTn NpupoaHO ONaHOBYHOTb
HOBI IHCTPYMEHTN Yepe3 NOBCAKAEHHE Kopu-
CTyBaHHS LMPPOBUMU TEXHOSOrAMM, TO HO-
BilLli JOCNIMKEHHS OEMOHCTPYOTb 3HAYHO
cknagHiwy cutyauito. O'[lia Ta cniBaBTOpU
(O'Dea 2024) nokasyloTb, WO piBEHb TaKol
rPaMOTHOCTI CYTTEBO 3alexuTb Big OCBIT-
HbOr0 KOHTEKCTY Ta nonepeaHboro Aocsigy
HaBYaHHS, a He NnuLle Bif BiKY YK PiBHA Lnd-
POBOI aKTMBHOCTI. BignosigHo, y cydacHoMy
AVcKypci rpamoTHICTb Y cpepi LI pepani ya-
CTille pPO3YMIETLCA He K TEXHIYHEe BMIiHHS
dopmMynioBaT 3annTh, a sK KOMMIEKCHa
34aTHICTb KPUTUYHO OLLIHIOBATU BigNoOBIAi cu-
CTeMu, nepesipaTn (pakTu, yCBigomMnoBaTu
0OMEeXeHHS iHCTpyMeHTa Ta BignosiganbHO
BMKOPUCTOBYBATU NOro pesyrnbTaTu.

[MocTynoBO 3MiHIOETLCS 1 caMe BaveHHs
poni reHepaTtusHoro WI y HaykoBomy gocrii-
[PKEeHHI. AKWO cnovaTky OCHOBHa YyBara
KOHLEHTpyBanacs Ha CTBOPEHHi TEKCTY, TO
HWHI gedani akTUBHILLE OGroBOPHETLCS BU-
kopuctaHHa LWl gna nowyky nitepatypu,
nonepeaHLOro aHanisy [moxepen, copry-
BaHHS iHpopMauii Ta NiaTPUMKM NiaroToBKM
HaykoBux ornagis. Lie ocobnueo Baxnueo B
yMOBaXx CTPIMKOro 3pocTaHHA obcsriB aka-
AeMivyHnx nybnikauin, Konn ocnigHuKy ae-
Jani cknagHie camMOoCTiMHO oXonnoBaTu
BeNuki macusu nitepatypu. OgHak pa3om i3
LMMN MOXITMBOCTAMW BUHUKAKOTb | HOBI pu-
3ukn. HreeHama Tta Poy (Ngwenyama &
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Rowe, 2024) 3ayBaxylTb, LIO HagMipHa
[OBipa 40 aBTOMaTM30BaHUX Npoueayp Bia-
Oopy MOXe CTBOpHOBATW nuLLE ifo3it0 NOoB-
HOTW ornsay, ToAdi AK MexaHiamun Bubopy
pKepen 3anuuwarTbCs HENPO3opuMu Ans
camoro gocnigHuka. Came TomMy B Cy4aCHMUX
npausix gepani yacTiwe nigkpecntoeTbea
HeobXigHICTb 36epexeHHs NIOANHN AK LEeH-
TpanbHOI NTaHKW HAYKOBOro MpoLecy: reHe-
paTusHui LI moxe gonomaratn B NOLUYKY
4n nonepenHbOMY aHani3i, ane He NOBUHEH
3aMiHOBaTK OOCMIOHULBKE CY)KEHHS, iHTe-
prpeTauito Ta nobyagoBy aprymeHTaLlil.

3aranoMm cyyacHuWn aHrfIOMOBHUA OWUC-
KypC Y€ 3HayHOK Mipol BifiNWOB Big
CMPOLLIEHOr0 NUTaHHA Npo Te, Yu cnig ao-
3BONATU BUKOPUCTaAHHA reHepatmBHoro LUI
B OCBITi Ta Hayui. HaTomicTb nocTynoBo ¢o-
PMYETbCA CKnagHiwe 6GayeHHsa Bignosiga-
NbHOIO BWKOPUCTAHHA LMX TEXHOSOrn y
OOCTiMKEHHAX, ane 3a YMOBM MPO30pOCTi,
KPUTMYHOrO BUKOPUCTaHHA Ta 36epeXeHHs
nACbKOI BiANOBIAANbHOCTI 3a KiHLEBUA pe-
3ynbTart. NMomiTHO, Lo NoAibHI TeHAEeHUiT npo-
CTEXYIOTbCA | B Cy4aCHOMY YKpalHCbKOMY
HayKOBOMY AMNCKYpPCi. X0o4a yKpaiHCbKi aBTopm
4yacto npuainalTb Ginbwe yBarn npuknag-
HUM | METOANYHUM NUTAHHAM BUKOPUCTAHHS
LI, y HuX TakoxX Aeaani BUpasHille akueHTy-
€TbCA NoTpeda He nuLe TeXHIYHOro BNpoBa-
[PKEHHA reHepaTuBHUX IHCTPYMEHTIB
LUTYYHOrO HTENEKTY, a W OCMWUCIIEHHS 1X-
HbOrO BMSIMBY Ha HaBYaHHS, akaeMiyHy Ky-
NbTYpy Ta AOCNIOHULBKI NPAKTUKN.

AHani3 npaub Cy4acHUX YKpaiHCbKUX Ha-
YKOBL,IB A€ 3MOTY BUOKPEMUTU B HUX KiflbKa
BEKTOPIB, cepeq SKMX KIHOYOBMM € MOLLYK
ehekTMBHUX NigxodiB OO0 BNpoBagXeHHSA
iHcTpymeHTiB WI B ocBiTHIN npouec. docni-
OHUKN aKkUEeHTYTb yBary Ha oyHOaMeHTa-
NbHIN  3MiHI  NapagurMun: nepexogy Big
YHihikoBaHMX MoAenen 0o nepcoHanisoBa-
HUX TPaEKTOPIM HaBYaHHSA. 30Kpema, |BaHu-
ubka (2025) sayBaxye, WO CUCTEMM Ha
ocHosgi LI 3pgaTHi rmnboko aHanisyBaTtu gaHi
NPO HaByYanbHi 3BMYKM Ta iHOUBIQYalNbHUA
NPOrpec KOXHOro Y4Hsi, Ha OCHOBI YOro nNpo-
MOHYIOTb NepcoHanisoBaHi 3aBaaHHsA. Oco-
6nvBy ponb  gocnigHuua  BigBOAUTH

TexHosnoriam 06pobkn nNpUpPOAHOT  MOBM
(NLP), wo BMKOPUCTOBYHOTbLCA Afs1 CTBO-
PEHHS iHTeneKkTyanbHUX 4yaT-60TiB, 30aTHMUX
KopuryBaTu MOBHI MOMUSIKU CTYOEHTIB Y pe-
XWUMi pearibHOro yacy. Y LbOMYy > KOHTEKCTI
lNoniHko (2025) npoOnoOHYe KOHKPETHWI iH-
CTPYMEHTapin gns npakTu4HOI niHrsoauaa-
KTukn. Ha gymky BueHol, LI nossonse He
nuwe "agantyBaTu HaBYanbHUA MaTepian 4o
PiBHS 3HaHb KOXHOro crygeHta" ([oniHko,
2025, c. 180), a n cTBOpIOBaATU OUHAMIYHE
IHTepaKTMBHE cepefoBuLLle: Big reHepauil
CueHapiiB 4O npe3eHTauin i BNpoBampKEHHS
X, HanNpwuknag, y ponboBuUX irpax, ae cueHapii
3MOAENbOBaHO LUTYYHUM iHTENEeKToM. Takui
nigxig CTUMYIIOE MOBFIEHHEBY aKTUBHICTb
YYHIB Y MOBHOMY HaBYaHHI.

3aBasku LWI ctyoeHT ctae iHpopmauinHo
He 3anexHum Big Buknagada (Konun, 2025,
c. 388). Lle cTBoptoe ymoBu gna caMmocTin-
HOro BAOCKOHANeHHA BUMOBWM Ta 3bara-
YEHHSI JNEeKCMYHOoro 3anacy. AnropuTMu
IHTeNeKTyanbHOro HaBYaHHSA 34aTHi camo-
CTiHO aHanisyBaTu 34iOHOCTiI KOXXHOro CTy-
AEeHTa, NPOornoHyYn came Ti MaTtepianu, sKi
Bi4MNOBIAAIOTb IXHIM akTyanbHMM noTpebam.
3a beHsioHoBuY (2025), y TaKOMy KOHTEKCTI
LI Buctynae He 3aMiHHUKOM, a BUCOKOTEX-
HOJTOTYHMM OOMOMIXKHMM 3acoboM, Lo pos-
LUMPKE ONOAKTUYHI MeXi Ta CTBOPHE
MakcumarnbHO aganTUBHE cepenoBULLE.

Kpacin (2025) akueHTye yBary Ha TOMy,
wo Wl pagukanbHO 3MiHIOE apXiTeKTypy
OCBITHBOrO NpoLeCcy 4Yepes3 aBToMaTmn3aLito
€HeproBuTpaTHux 3aBaaHb. OnTumisadis
TEKCTIB, NepeTBOPEHHS MOBJIEHHA Yy Bi3dya-
nbHi abo TekcToBi popmaT Ta nigTPUMKa
anbTepHaATMBHOI  KOMYHiKauii  pobnsTtb
niHrBOAMAAKTUYHE CcepefoBuLle  OOCTYMHi-
LWnM, | POPMYE TEHOEHLO CBILOMOrO BUKO-
PUCTaHHS  iHKMIO3MBHOrO Ta  TpaHcdop-
MaLiNHOro noTeHLiany TeXHOMOoriN.

Y cyvacHux ymoBax NiHrBoAngaKkTuka He
MOXe obmMexyBaTmca nuwle inonoriMyHMMm
acnekTamu; BOHa Mae rotysaTu dpaxiBus oo
NpoMecinHOI KOMYHiKauii B undppoBomy
cBiTi. loniHko (2025) nigkpecntoe, Wo BNpo-
BagpkeHHa LWl y meTtoaomky BuKnagaHHSA
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IHO3EMHMX MOB [A03BOSISE OpPraHiyHO noea-
HyBaTW KPEaTUBHICTb i3 TEXHOSOrYHO
rpamMoTHIiCTO. CTygeHTU OTPUMYIKOTb MOX-
NUBICTb NpavuoBaTn y BlacHOMY TemMni, Wo
3HiMae ncuxonoriyHi Gap'epu Ta opmye
BMNEBHEHICTb Y BUKOPUCTAHHI MOBU B akafe-
MiYHUMX | npodecinHMx cntyauiax. [JonosHio-
UM L OymKy, YaoBideHko (2025) Bkasye
Ha BUHATKOBWMW noTeHuian LWl y mogento-
BaHHI peanbHUX KOMYHIKATUBHUX CUTYyaLin.
3aBasku 3gatHocTi LI reHepyBaTun cueHapil
pOnbOBMX irOp Ta cuMyrnoBaTK LifIOBY B3a-
emMogito (Big HanMCaHHA OQILiMHMX 3anuTiB
A0 BEAEHHS NeperoBopiB), HaB4aHHA Haby-
Ba€ BUPaXEHOro nparMaTu4yHoOro crpsimy-
BaHHA. Lle cTBOproe AuHamivyHe cepepo-
BuLLe, ae, 3a KoHonnsaHuk (2025), goctyn
A0 rnobanbHMX IHTENeKTyanbHNX pecypcis
MOTUBYIOTb CTYAEHTIB. IHTerpauis iHCTpy-
meHTiB LI y chepy niHrBoOgMAaaKTUKM PO3T-
nafaeTbCa K MEeXaHiaM  noegHaHHs
PO3BUTKY MOBHOI Ta LNPPOBOI KOMMNETEHT-
HOCTEN, MOAESOBaHHS peasibHUX KOMYHiKka-
TUBHUX CUTYyaUin i NiABULLEHHSA NPAKTUYHOI
CMPAAMOBAHOCTI HaBYaHHA. Y LbOMY KOH-
TEKCTi Big3Ha4aeTbCA, WO ePeKkTUBHE BUKO-
puctanHa LWI notpebye Big kopucTyBauiB
KPUTUYHOIO aHanisy oTpumMaHux pesyrnbra-
TiB. XanumoH (2025) po3rnsaae 3gaTtHICTb
y4Hs (CTyaeHTa) A0 noctpefaryBaHHsS siK
KPUTUYHO BaXXNMBY HaBUYKY, OCKINIbKWN 3re-
HepoBaHi iHcTpyMeHTamu LI TekcTn, nonpu
nepeBaXHy INIHrBICTUYHY 6e3[0raHHICTb,
Hepigko MICTATb CEMaHTU4YHI NoOMUIkM abo
30BCiM He BignoBigatTb METi | 3aBAAHHAM
CTBOPIOBAHOIO TEKCTY.

[Monpn TexHonoriyHMM oNTUMI3M, HayKo-
BUi 3acTepiratotb Big igeanisauii  LUI-
iHCTpymeHTiB. Besyrna (2025) akueHTye
yBary Ha TOMy, LLO BMPOBAKEHHS iHTENekK-
TyalrilbHUX CUCTEM HEMUHYy4Ye CynpoBOAATb
TEXHIYHI 0OMeXeHHs Ta pu3nKn 300iB y po-
6oTi cuctem. [ocnigHuus TakoX Nnepeko-
HaHa: nornpu yHKUIOHaNbHY MNOTYXHICTb
anroputmie, "ponb BMKNagada 3anuviia-
E€TbCA KMOYOBOK Yy 3abe3neyeHHi sikicHoro
HaB4yaHHS" (C. 66), OCKiNbKM nuwe nioguHa
MOXe 34ilCHIOBATU eTUYHUI Ta MEeTOoO0M0-
MYHWI KOHTPOSb Hag NPOLECOM.

10

Mpobrnema HAKOCTi KOHTEHTY, reHepoBa-
Horo LI, geTtanbHO aHani3yeTbCcs y npausax
BpataHud (2025). ByeHna Haronowlye, Wo Ha
CyyacHoMy eTani "XogeH nepeknagady Ta
pedakTop TekcTiB Ha 6asi LI He moxe 3a-
6esneuntn 100% skocti TekctiB" (bparta-
Hu4, 2025, c. 122). Ak npuknag gocnigHnusa
HaBoauTb Google Translate, Bkasyoun Ha
3HanMoMy BCiM KOpuUCTyBayaM Henpupoa-
HICTb TEKCTIB, SIKi CTBOPEHO 3a Moro [ono-
MOro. AHanisyloum TpaHcgopMauiiH1in
noteHuian ChatGPT, aBTopka 3aknukae go
KPUTUYHOIO OCMUCIIEHHSI €TUYHUX Npobriem
Yy BULLIN OCBITi, 30KpeEMa 4Yepes3 pu3uK nna-
riaTy Ta BTpaTy aBTEHTUYHOCTI HayKOBOrO
TEKCTY, K1 cTBOpPeHO 3 LUI-iHcTpymeHTamu,
ane 6e3 HaneXxHol ekcnepTu3n MoBLS.

KomnnekcHu nigxia [0 po3B'A3aHHSA
npobriemM BUKOPUCTaAHHA reHepaTUBHUX TEX-
Honorin notpebye rnmbokoro aHanisy ix-
HbOro BMSIMBY Ha KOFHITUBHI Ta €MOLinHI
acnekTn HaB4yaHHA (KoHonnsHuk, 2025). He
MEHLU BaXXNUBUM € NMUTAHHA TEXHIYHOI Nia-
roTOBKM camMux BUKNagadis, 4HAKi MawTb
cTaTh NpoBigHMKAMW Y CBITi LMPPOBUX iH-
CTpymeHTiB. [ocnigHnuya BREBHeEHa, LWo
"nuwe 3a yMOBM KOMMMEKCHOro nigxony
MOXNUBE  OOCAMHEHHS  MakcuManbHOT
edektnBHoOCTI" (KoHonnsaHuk, 2025, c. 385)
iHTerpauii LI, ge TexHonorii rapmMoHiNHO
NOEAHYHOTLCS 3 KNaCU4YHUMU NeJaroriyHuMm
npuHumnnamu. Lia Tesa neperykyetbca 3 ige-
amu XanumoH (2025) Ta JleByeHko (2025),
AKi pO3rNsaaTb KPUTUYHE MUCIIEHHS K rO-
noBHMM 3anobikHuK npotn puamkis LUI.
3aaTHICTb 40 nocTpeaaryBaHHs, aHania no-
MUIOK anropuTMiB Ta BMiHHS BepudikyBaTu
OaHi 4yepe3 aBTOPUTETHI HayKOMETPUYHI
6a3un (Scopus, Google Scholar), sik 3a3Ha-
yae Kpacin (2025), ctaoTb 060B'A3KOBMMMU
cknagHukamu npodecinHoi KOMNETEHTHOCTI
Cy4aCHOro HaykoBLS.

OTxe, igel Ta 3acTepeXeHHa YyKpaiHCb-
KMX HayKOBLIB KOPEnwTb i3 rnobanbHum
BEKTOPOM UundpoBisadii ocsiTh. Knioyosui
aKUeHT 3MilyeTbCa Ha iHauBigyanisauito
OCBITHIX TpaeKToOpiN Ta iHTerpauito aganTu-
BHUX reHepaTMBHUX TexHonorin. Pasom i3
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TUM, crneundika NiHrBOANAAKTMKM K Noaun-
HOLLEHTPOBaHOI ANCLUUNAIHM 3YMOBIHOE OCO-
OnvBe CTaBnEHHS OO TEXHOMONiN: OCKINbKN B
OCHOBI BMBYEHHSI MOB NEXUTb XWBA KOMYHI-
Kauis Ta rnnboke po3yMiHHA COLOKYNbTyp-
HUX HI0aHCIB, LUTYYHUIA iHTenekT
NO3ULIOHYETHCS BUKIMOYHO SIK KOTHITUBHWUIA iH-
CTPYMEHT MNIATPUMKKW, a HE anbTepHaTuBa
dhaxoBin AOisnNbHOCTI negarora.

Monpwu 3Ha4Hy KiNbKICTb Cy4YacHuX nyoni-
Kauin, npobrnema BUKOPUCTaAHHA reHepaTu-
BHoro LI B HaykoBUX AOCRIIKEHHAX Y
ranysi NiHrBOANOAKTUKN 3anuULIaeTbCa He-
JOCTaTHbO BMBYEHOK cCamMe B acnekTi Mno-
BCAKOEHHUX NPaKTUK MONOANX AOCNIAHUKIB.
BinbLWiCTb aHrMOMOBHUX NpaLb 30Cepeaxy-
€TbCsl ab0 Ha TEOPETUYHMUX MUTAHHSAX aKa-
JeMiYyHoT eTuKn, abo Ha aHani3i OCBiTHLOIO
noteHuiany LWWI-cuctem, Toai ik peanbHUi
[OCBI CTyAeHTIiB, acnipaHTiB i Monoaux
y4yeHux 3aranom He GepeTbcs o yBarn. B
YKpalHCbKOMY akafeMiYyHOMY cepeoBMuLLi,
ae reHepaTtueHun LUl novaB akTMBHO iHTEr-
pyBaTucs B OOCMIOHNUbLKI NPaAKTUKKU baKTn-
yHo ©6e3 nonepeaHbO0  CHOPMOBAHUX
IHCTUTYLINHUX peKoMeHOauin Yn ycTaneHnx
MoZenen axkagemiyHoro  peryrntoBaHHS,
camMe MOJIo4i HayKOBLi, CTYOEeHTU MaricTpa-
TYpU 1 acnipaHTypu € OAHUMU 3 HaNnaKTUB-
Hiwmx kopuctyBadiB LI-iHCTpyMeHTIB Y
npoueci NiagroToBKU Te3 KoOHgepeHLUin, Hay-
KOBUX cTaTten, keanidikauinHmx pobit i go-
CNigHMLBKNX MPOEKTIB.

Mema cmammi — 3'acyBaTu, 9K reHepa-
TUBHUWA LUTYYHUN IHTENEKT CbOrofHi ocMu-
CITIOETLCHA W BUKOPUCTOBYETLCH B OCBITI |
HayKoBMX pO3BiAKax, AKi Migxoan OO MOro
poni B HAyKOBIN OiANbHOCTI NpeacTaBneHo
B YKpPaiHCbKOMY Ta aHrfIOMOBHOMY akaje-
MIYHOMY NPOCTOPI, @ came: AK MonoAi Hay-
KOBLi PO3yMilOTb MexXi 1 [ONnyCTUMICTb
BukopuctaHHsa Wl y gocnigkeHHax 3 niHr-
BOAVAAKTUKN.

MNepenbayeHo 3aBoaHHS:

1) oKpecnuTu cyyacHi nigxogm 4O BUKO-
pucTtaHHa reHepaTtmsHoro LI B HaykoBumx
OOCNIMKEHHAX, 30KpemMa B  KOHTEKCTI
JOCNigHULBKOT €eTUKM Ta akagemivHol
BiANOBiAaNbHOCTI;
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2) y3aranbHUTWU yKpaiHCbKi 1 3apyObiXKHi
TengeHuil B nornagax Ha ponb Wl B HaBe-
YaHHi MOB;

3) npoananisyBaTtu, siki came LUI-3acobu
BUKOPUCTOBYIOTb CTYAEHTU W Monoai Hay-
KOBLLi y CBOIN JOCRIAHULBKIA NpaKTULi Ta 9K
BOHW OUiHIOIOTb MeXi OOMYyCTUMOro BUKO-
pucTaHHsa reHepaTtmBHoro LI B HaykoBux
po3BiaKax.

MeTtoponoris pocnipgkeHHsA

Y [OocnigXeHHi OCHOBHMM  METOAOM
300py emnipnyHMx gaHux 6yno obpaHo aH-
KeTyBaHHS, OCKifIbKM came uen meTon fae
3MOry BUSIBUTU HE NULLE YACTOTHICTb BUKO-
PUCTaHHA IHCTPYMEHTIB LUTYYHOrO iHTere-
KTy, @ N CTaBIfIEHHA PECMNOHAEHTIB A0 poni
LI B HaykoBi AiSANLHOCTI, 1XHi YSABMEHHSA
Npo A0NYCTUMI MeXi NOro BUKOPUCTAHHS Ta
noB'a3aHi 3 UMM eTu4Hi pusmkni. [docni-
[PKEHHSI MOXKHA BBaXXaTW €KCMNopaTUBHUM,
TOMY METOK ONMUTYBaHHA Hacamnepen
cTano BUSABMNEHHSA akTyanbHUX NPaKTUK, OYi-
KyBaHb i CYMHIBIiB, MOB'A3aHNX i3 BUKOPUC-
TaHHAM reHepaTtusHoro LI B monogixkHOMY
akagiemiyHoOMy cepefoBULL.

EmnipnyHy 6a3y pocnigXeHHs CTaHoB-
NATb pe3yrnbTaTu aHOHIMHOrO OHManH-onm-
TyBaHHA 26 pPecrnoHOEHTIB — CTYOEeHTIB |
BUMYCKHUWKIB, SKi MalOTb A0CBIA MigroTOBKM
Te3 KOHdepeHLUin, HaykoBux cTtaTenm abo
KBanigikauinHnx pobiT y ranysi niHrsognaa-
KTUKW. [lo onuTyBaHHA Bynu 3anydeHi npea-
CTaBHUKN KniBcbkoro HauioHanbHOro
yHiBepcuTeTy imeHi Tapaca LleB4yeHka,
KniBcbKOro HauioHanbHOro niHrBiCTUMHOIO
yHiBepcuTeTy, YKpaiHCbLKOro Aep>KaBHOro
yHiBepcuteTy iMeHi Muxanna [JparomaHoBa
Ta YHiBepcutety [puropia CkoBopogu B
Mepescnasi. [locnigkeHHs He Mano Ha MeTi
dopMyBaHHS CTaTUCTUYHO pernpeseHTaTnB-
HOT BMBIpKK, OCKiNbKM Noro gokyc 6yno 30-
cepeqkeHO Ha BUSBMEHHI MPakTuK i
Mogenen sBukopuctaHHs LI cepea monogux
HaYKOBLIB, SIKi BXXe MaloTb OOCBig akageMmi-
YHOrO NMMCbMa Ta HayKOBOI KOMYHiKaLl.

Cepep yvacHukiB onuTyBaHHs Byno 6 cTy-
AeHTiB 6akanaBpCbKOro piBHA, 17 CTyaeHTIB
MaricTepcbKOro piBHA Ta 3 BUMYCKHUKWN YHI-
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BepcuTeTiB. Taknin po3nogin 403BOSIMB OXO-
NUTU PI3HI eTann akagemMidHol NigroTOBKM
Morioamnx paxisuiB y ranysi MOBHOI OCBITU 1
NiHrBOAMAAKTUKN Ta MNPOCTEXUTU OCcobnn-
BOCTI BUKopucTtaHHs LI 3anexHo Big gocni-
OHWLBKOro JOCBIAY PeCnOHOEHTIB.

OnuTyBaHHA NPoBOAMNIOCHA B @HOHIMHOMY
dopmarti, Wwo cnpusno GinbLin BIOKPUTOCTI
BigMNOBiAeN i 4O3BONUIIO pPecrnoHAeHTaM Bi-
NbHille BUCNOBNIOBATY BACHI NPaKTUKN BU-
KopucTaHH4a LI, cymHiBM Woao akagemivyHol
A0BPOYECHOCTI Ta CTaBMEHHA OO0 E€TUYHMX
MEX 3aCTOCYBaHHS reHepaTUBHUX TEXHOSO-
rin y HayKoBin poboTi.

AHKeTy Byno CTpPyKTYpOBaHO 3a KifibkoMa
TemMaTudHuMmM 6rokamn, wWo gano 3mory
KOMMSIEKCHO AOCNIANTM Pi3Hi acnekTn BUKO-
puctaHHsa LI B HaykoBin QissnbHOCTI Mono-
AUX HaykoBUiB. 30Kpema, OnuTyBasibHUK
(avs. JopaTok A) oxonnoBas:

* [OCBif HayKoOBOI AisNIbHOCTI PecrnoH-
[JEHTIB;

* MNPaKTUKN BUKOPUCTAHHS iHCTPYMEHTIB
Wl y nigrotoBui Tes3, craten i kBanidgi-
KauinHnx pooiT;

* CTYNiHb iHTerpauii reHepaTtMBHUX MO-
aernen y npowec akagemMiyHoro nucbMma;

* OUiHIOBAHHA OYHKUiIOHANBHUX MOXIN-
BocTen LUI;

* yABMEeHHA Npo 6axaHi yHKLuii Al-IHCTpy-
MEHTIB 4S5 HAaYKOBOI AisiNbHOCTI;

* BM3HAYEHHA TUX acnekTis AoCniaHNLb-
Koi poboTK, AKi pecnoHOEHTM HE TOTOBI ae-
nerysatwu LUI;

* NMUTaHHSA akageMiyHol 4o6poYeCcHOCT,
aBTOpCTBa Ta uMTyBaHHSA Al-3reHepoBaHoOro
KOHTEHTY;

* TPYAOHOLLi, PU3NKM Ta €TUYHi noboto-
BaHHS, NOB'sA3aHi 3 BUKOPUCTAHHSAM reHepa-
TUBHUX TEXHOMOTIN;

* CTaBrIEHHA A0 NOTPeEOU B ETUYHUX pe-
KoMeHgauisix abo koaekci BukopmnctaHHs LI
B HAyKOBIWN AiSANIbHOCTI.

3a CTPYKTYpOK B ONUTYBasnbHWUKY MNOEA-
HaHO 3aKpUTi, HaMNiB3aKpUTi Ta BIAKpUTI TUNN
3anuTtaHb. YactmHa 3anuTaHb nepeabda-
yana Bubip ogHiei abo kinbkox Bignosigen,
LLLO JO3BONUIO 34iNCHUTK KiNbKiCHMI aHani3
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NOLIMPEHNX MPaKTUK BUKopuctaHHs LI, Bo-
AHo4vac BIigKpWTI 3anuTaHHA Byno cnpsmo-
BaHO Ha BUWABMNEHHSA  iHOMBIAyanbHUX
pednekcin pecnoHOEHTIB, IXHIX O4iKyBaHb,
noboloBaHb i Mogenen aprymeHTauii woao
poni reHepaTtusHoro LI B gocnigHuubKin ai-
anbHocTi. Okpemuin 6NoK cknanu LKasnbHi
3anUTaHHsA, Yy SKUX PECMNOHOEHTUM OUiHIO-
Baniv piBeHb 3aHEMOKOEHHS LWOAO NOTEHLiN-
HUX  pu3ankiB  BukopuctaHHa LWl 3a
N'aTMdanbHO LWKasoko.

OcobnuBy yBary B aHkeTi 6yno npwuai-
neHo came Tum LWI-iHCcTpymeHTawMm, dki pea-
NbHO NPUCYTHI B MNpakTuui  Monoamx
HaykoBUiB. Tomy g0 nepeniky ©yno BKro-
YEHO K reHepaTMBHI YaTbOTM Ta MOBHI MO-
peni (ChatGPT, Gemini, Claude, Copilot,
Grok), Tak i cepBicM MOBHOI NIATPUMKK Ta
akagemivyHoro peparyBaHHsa (Grammarly,
LanguageTool, DeeplL), a Takox okpeMi iH-
CTPYMEHTU MiATPUMKN HAYKOBOrO MOLLYKY W
po6otn 3 nitepatypoto (Elicit, Litmaps,
Connected Papers, Zotero, Perplexity).
Byno 3annaHoBaHO He CTBOPKOBATU BUYEP-
nHy knacudikadito LI-cepsiciB, a 3adikcy-
BaTW Ti IHCTPYMEHTU, HKi € Hanbinbw
ynisHaBaHMMM abo AOCTYMHUMU B CTYOEHT-
CbKOMY akaZieMiYHOMY cepeioBULL.

OnpautoBaHHA pesynbTaTiB 34iNCHIOBa-
noc4 i3 3aCTOCyBaHHAM NOEAHAHHS KinbKic-
HOro Ta skicHoro nigxoais. KinbkicHMi
aHania nepeabayas nigpaxyHoK Bignosigen
BM3HAYEHHS 4YaCTOTHOCTI BMOOPY NEeBHUX
BapiaHTiB Ta y3arafilbHEeHHs1 OCHOBHUX CTa-
TUCTUYHUX MOKA3HUKIB. AKICHUW aHani3 no-
ndrae y 3MIiCTOBIN iHTepnpeTauil BiaKpnTunx
BiANOBIAEN pPeCnoHAEHTIB, BUSIBIIEHHI TUMNO-
BUX TEHAEHUi aprymeHTauil Bubopy mipm
3anydeHHa LI oo HaykoBol cniBnpaui Ta
y3aranibHeHHi No3uuin Wwoao AonyCTUMOCTI
BUKOpUCTaHHSA LI -iHCTpyMeHTiB.

Pe3ynbTaTtn i 06roBopeHHs

PesynbTaTtv onuTyBaHHA [O03BONSATb
NPOCTEXUTU HE Nuwe ocobnmBOCTI BUKO-
PUCTaAHHA FeHepaTUBHOrO LUTYYHOrO iHTe-
NeKkTy B akageMiyHOMy cepefioBuLLi, ane u
3aranbHUK piBeHb 3any4YeHoCTi pecrnoHge-
HTIB 4O HAyKOBOI AisnbHOCTI. AHani3 Bigno-
Bilen yYaCHWKIB OOCNIOKEHHA Oa€e 3Mory
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OKPECIIUTU OCHOBHI MNpaKTUKM 3acToCy-
BaHH4A LI, piBeHb JOBipN 0O Takux iHCTPY-
MEHTIB, @ TaKOX BU3HAYUTU YHKUIT, SKi
PECNOHAEHTU BBaXXalOTb HANBINbLW Aouinb-
HUMKN abo, HaBNaku, PUM3NKOBAHUMN B KOH-
TEKCTi HaykoBOI poboTu.

[oceig HanucaHHA HaykoBMX cTaTemn
(puc. 1) matoTb 12 pecnoHaeHTIB, BinbLUICTb
i3 AKMX TaKOX HanexaTb 40 rpynu marictpa-
HTiB ab0 BUNYCKHUKIB, LLO BKA3y€E Ha MOCTY-
noBe  YCKMagHeHHs  ¢opM  HayKoBOI
DISNbHOCTI 3aneXHOo Bif4 eTany HaBYaHHS.
BoaHo4vac nigrotoBka Te3 KoHepeHUin 3a-
NULWAETLCA HaMOINbLW MOWKWMPEHMM BMOOM

PucyHok 1

HayKOBOI aKTUBHOCTI cepef Yycix rpyn pec-
NMOHOEHTIB, OCKiNbKM iX nucanu 24 ocodbu 3
26. 8 pecrnoHOeHTIB 3a3Hauunu, Wo MarTb
AOCBiO BMKOHAHHA Marictepcbkoi poboTu,
cepen HUX 5 — Ue CTyaeHTU marictpaTtypu,
AKi nepebyBatoTb Ha eTani HanucaHH4, Ta 3
— BUMNYCKHWKK, SIKi BXe 3aBepLunnu Bigno-
BiAHe JocnimkeHHs. ToX, OCHOBHY YaCTUHY
BUBIPKN CTAHOBAATb PECMOHAEHTN 3 Pi3HUM
piBHEM O0CBIQY akageMiyHoro nucbma, Lo
[03BONISE po3rnggatn OoTpuMaHi pesyrib-
TaTu HK penpeseHTaTMBHI Onda  aHanisy
npakTuK BukopuctaHHa LI B HaykoBomy ce-
pesoBULL.

Bidnoeidi Ha 3anumaHHs 2. Slkuli doceid Haykogoi pobomu eu maeme Hamenep?

(MoxHa obpamu Kinbka eidnoesidel)
He mato goceigy

Tesn koHdepeHLii/n
HaykoBal/i ctatTs/i
Marictepcbka poboTa

[HWwe (BkaxiTb)

AHani3 rany3eBoi CNpsAMOBaHOCTi HayKo-
BUX iHTEpeCiB pecnoHaeHTiB (puc. 2) cBia-
YATb  NPO  Hambinblwy  NOMYNSPHICTb
AocnigXeHb y cdepi HaB4YaHHS pigHOT MOBM,
uen BapiaHt obpanu 15 oci6. lNutaHHA HaB-
YaHHS IHO3EMHUX MOB Ta 3aranbHi NiHrBoO-
ANOAKTUYHI Npobnemu UikaBnsaTb O4HAKOBY
KinbKiCTb y4acHukiB — no 10 pecnoHgeHTIB y

PucyHok 2

15 20 25 30

KOXHin rpyni. 3okpema, 7 pecrnoHAeHTiB 06-
panun ogpasy KifnbKka ranysen: nBoe npawto-
I0OTb  OAQHOYAcHO 3a BcCciMa Tpboma
HanpsaMaMu, e ABO€E NOEAHYOTb METOANKY
HaBYaHHS PigHOI Ta IHO3EMHOI MOB, a TPOE
dOKYyCYIOTbCA Ha BMKNaAaHHi pigHOi MOBK Y
KOHTEKCTi 3aranbHuUX INiHrBOANMAAKTUYHNX
npodnem.

Bidnoesidi Ha 3anumaHHs 3. SIkwo € 0oceid, mo 8 siKill 2any3i niHeeodudakmuku?

Hasuarns pinroi mos |

Hasuarhs inosemroi mosy |

3aransH i ninrsoanpaktuani nponev [ TEGTTTTE

5 10 15 20
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Yci onuTaHi pecnoHAeHTU 3a3Haqnnu, LWo
BUKOPUCTOBYBANM Ti YW iHWIi iHCTPYMEHTH
reHepaTMBHOrO LUTYYHOrO IHTENeKTY nig vyac
NiAroToBKM CBOIX HaykoBuX npaub (puc. 3).
Taka CTOBIACOTKOBA aKTMBHICTb NigTBEpP-
mxye, wo WI nepecraB 6ytn ekcnepmMmen-
TanbHUM 3acoboM | CTaB HeBig'€EMHUM

PucyHok 3

€NeMeHTOM akageMivyHoro nucbma. Lle cBi-
O4YNTb NPO BUCOKY LMNPPOBY rPamMOTHICTb
YYaCHUKIB Ta TXHIO FOTOBHICTb IHTErpyBaTu
IHHOBAUiMHI piLLEHHSA Y JOCIOHULBLKY OiASb-
HICTb 4N onTMMi3auii pobo4nx Npouecis.

Bidrnoeidi Ha 3anumarHs 4. Yu sukopucmosysariu eu 6ydb-siki iHcmpymeHmu LU

y nid2zomosui ceoix HayKo8uXx rpaub?

= Tak = Hi

AHani3 npakTuK BUKOPUCTAHHA KOHKpeT-
Hux LWI-iHcTpymeHTiB (puc. 4) nokasye, Lo
OiNblWiCTb pecnoHAeHTiB HagawTb nepe-
Bary 6araTodyHKUiOHaNbHUM reHepaTmB-
HUM Mogensm. 3okpema, nigepamu cepej
onutaHmx € ChatGPT, gakum KopucTtyroTbCA
24 ocobun, Ta Gemini — 20 oci6. [Jewo me-
HWYy, ane MOMITHY MONynsaApHICTb MalTb
Claude Ta Grok.

Okpemy rpyny CTaHOBMSATb IHCTPYMEHTU
Ans poboTn 3 TekcToM Ta nepeknagy. [Ang ko-
pekuil Ta pegaryBaHHs MOBHOro maTtepiany
7 pecnoHgeHTiB obupatote Grammarly, a 3
ocobu — LanguageTool. MNonynsapHum 3aco-
OoM O aBTOMAaTM30BaHOro nepeknagy 3a-
nuwaeTtbea Deepl., sKMM BUKOPUCTOBYIOTL 6
onuTtaHux. Lle cBigunTb Npo Te, Wo Monoai
HaykoBUji cnpunmatoThb LI Hacamnepes sk Ko-
rHITUBHOIO NMOMIYHMKA, 30aTHOrO BUKOHYBaTU
LLUMPOKMI CMEKTP 3aBAaHb: Bif reHepadii inemn
Ta CTPYKTYpPYBaHHS TEKCTY OO0 SKICHOro aHa-
ni3y N nogonaHHs MOBHMX Gap'epiB y Hayko-
Bill KOMYHiKaLli.

14

BoaoHoyac HWM3bKMIA piBEHb 3anyyYeHHs
By3bKocCMeLyjianisoBaHMx cepsiciB ana po-
60TK 3 niTepaTtypoto, Takmx gk Perplexity umn
Copilot, Bkadye Ha Te, L0 NoTeHUian iHCTpy-
MEHTIB Ansa rnMbokoro akagemiyHoro no-
WyKy Ta aHanisy mkepen  Hapasi
BUKOPUCTOBYETLCS HE B NMOBHIN Mipi.

PesynbTatm onutyBaHHS LWOLO iHTEHCU-
BHOCTiI BUKOPUCTAHHS LUTYYHOTO IHTENEKTY B
npoueci onucy HaykoBoi nponoauuii (puc. 5)
[03BOSIAKOTb YiTKO OKpecnutn Mmexi 3any-
YEeHHs aBTOMAaTU30BaHUX IHCTPYMEHTIB Yy
TBOPYY AisNbHICTL gocnigHukis. Abconto-
THa GiNbLWIiCTb pecnoHAEHTIB, 21 yYacHUK,
3a3Hauyunu, wo BukopuctoBytoTb LI yacT-
KOBO, 3anyyaloun Moro nepeBaxHo Ang re-
Hepauil igen Ta peparyBaHHsA TekcTty. Lle
TPOE ONUTaHMX BUKOPUCTOBYIOTb TEXHOMOTII
MiHiManbHO, 3BEPTaYMChb OO HUX N1LLE 3a
nigkaskamm Wwoao ogopMneHHs pobit, Toai
AK onga aBox 3anydeHHsa LI obmexyeTbes
OTPUMAHHAM OKPEMUX 3MICTOBUX MigKa30K.
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PucyHok 4

Bidnosidi Ha 3anumaHHs 5. Slkumu iHecmpymeHmamu LI eu kopucmysasnucs e Haykosili pobomi?

(MoxxHa obpamu Kirnibka eapiaHmie)

ChatGPT
Gemini
Grammaly
Grok

Deepl

Claude
Language Tool
Perplexity
Copilot
Gamma
Zotero

Elicit
Connected Papers
Litmaps

IHWe (BKaxiTb)

o
[&)]
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PucyHok 5

15 20 25 30

Bidnoeidi Ha 3anumatHs 6. [o skoi mipu eu 3anyyanu LU y npouec onucy Haykogoi npono3uuii?

= MiHiManbHO (OKkpemi nigkasku)

= YacTkoBo (igei, pegaryBaHHs)

= 3HaYHOI MipOIO (CTBOPEHHS hparMeHTIB TEKCTY)

MepeBaxHoO (reHepadis BiNbLIOT YaCTUHU TEKCTY)

= MiHimanbHO (okpemi nigkasku wo[o oPopmMNeHHs)

BaxnvBo 3BepHYTU yBary Ha BapiaHTu Bi-
anoeigen, ski He obpaB XoAeH i3 pecnoHae-
HTiB. Lle BapiaHTM "MiHiManbHO (OKpeMi
nigkaskn)" Ta "MNepeBaxHo (reHepauisa Ginb-

15

LLIOI YaCTUHM TeKCTy)". Taki NOKa3HWKK € Haa-
3BMYaMHO MOKa30BMMMW, aXe BOHWU CBigvaTb
npo Te, WO MOJSIOAi HayKoBLUi 30epiratoTb
BMCOKY CTYNiHb aBTOPCbLKOI BiAnoBiganbHO-
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CTi Ta KPUTMYHO CTaBnATbCA OO Aenery-
BaHHS iIHTeNnekTyanbHUX 3aBaaHb. [1oBHa BI-
ACYTHICTb BMboOpy BapiaHTiB, Lo
nepenbayatoTb reHepauito 3Ha4yHMX obceAriB
TEKCTYy, BKa3ye Ha CBigoOMe AOTpUMaHHS
NPUHUMNIB akageMmivyHoi JoBpoYecHOCTi Ta
poO3yMiHHA Toro, wo LI mae BukoHyBaTu
pOSib AONOMIXKHOIO KOrHITUBHOIO acuCTeHTa,
a He MOBHOLIHHOro 3aMiHHMKa OOCHigHuKa.
Taknm 4mHOM, BuKopucTaHHa LI Ha eTani
Onuncy HayKkoBoI pob0TK Ma€ NepeBakHO CTU-
MyntoBasibHUN Ta KOPEKLIMHUIA XapaKTep, 3a-
nnLWaYm 3MICTOBHE HaNnoOBHEHHS Ta HAyKOBY
HOBU3HY y cdoepi KoMneTeHLil aBTopa.

Bignoeiai pecnoHOeHTIB Ha nNUTaHHSA
LLIOAO OYHKLN IHCTPYMEHTIB LUTYYHOrO iHTe-
NEeKTY, AKi HeO4iKyBaHO NPUEMHO BPa3nmm ix
y npoueci poboTu, A03BONMAKTbL MpPOCTe-
XUTU He nuue NpakTU4Hi Moaeni BUKOpUC-
TaHHa LWI, ane ®n 3MiHy 3aranbHOro
CMPUNHATTA reHepaTUBHUX TEXHONOTIN Y Ha-
YKOBOMY cepeoBuLLi. AHani3 BiAKpUTUX Bi-
anosigen nokasas, o HanbinbLle
NO3UTMBHE BPaXXE€HHS Ha Y4aCHWKIB OOCHIi-
[PKEHHS cripaBuna 34aTHICTb IHCTPYMEHTIB
LI onTumisyBaTu pyTUHHI eTann akagemiy-
HOI po60oTK, NpuckoptoBaTn 06pobKy iHOp-
Mauil Ta aganTtyBatucsa OO iHAMBIAYanbHUX
notpeb kopuctyBava.

Hanvacriwe pecnoHaeHTM 3ragysanu
dyHKLUIT, NOB'A3aHi 3 aHani3oMm, y3aranbHeH-
HAM Ta CTpyKTypu3sauieto iHdopmauii.
17 y4acHUKIB OMUTYBaHHSA Y Pi3HUX POpPMY-
NIOBaAHHSAX 3a3Ha4ymnu, Wo ix Bpasuna 3gar-
HicTe LI wBMako onpauboByBaTU BeSUKI
obcarn pgaHuMx, BUMOKPEMIIOBATU  KITHOYOBI
AYMKW, CUHTe3yBaTW HayKOBi [Jpxepena Ta
CTpyKkTypyBatn matepian. OcobnuBo UiH-
HOK YYaCHUKWN OOCIIIKEHHS BBaXal0Tb MO-
XIMBICTb LUBWAKOro aHanidy nitepatypu Ta
BCTAHOBJIEHHS 3B'A3KIB MK Pi3HUMU HayKo-
BUMU Migxo4amu, WO 3HAYHO crnpoLye nia-
roTOBKY ornagy nitepatypy Ta [O03BOSISE
OinbLue yBarv npuainaTn KPUTUYHOMY OCMU-
CneHHo martepiany. BogHoyac came Tema
pob0TK 3 HAYKOBUMM J)Kepenamm ctana og-
Hi€lo 3 HaWbinbLW cynepeynuBmx y BignoBi-
Asx pecnoHaeHTis. NMonpu Te, Wo 4YacTuHa
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YYaCHUKIB MO3UTUBHO OLIHIOE 34aTHICTb OK-
pemux iHcTpymeHTiB LI nigbupatn penesa-
HTHY niTepaTypy Ta HagaBaTu MOCUMAHHSA
Ha HayKoOBI npaui, y NUTaHHI NpPo HeaosiKn
11 pecnoHAeHTIB HarosIoCuIM Ha ToMy, Lo
reHepaTMBHI Mogeni BUragylTb Qpxepena,
nogalTb HeiCHYHYI nocunaHHa abo nnyTa-
I0Tb aBTOPIB i UMTaATWU. TakMM YMHOM, OZHa 1
Ta cama oyHKUis — AornomMora y noLuyky Ha-
YKOBUX MaTepianiBs — 0gHOYaCHO cnpumima-
€TbCA SK ogHa 3 HambinbWnX nepesar i sk
O[Ha 3 HaNPU3NKOBAHILLNX CTOPIH BUKOPUC-
TaHHA WI y HaykoBin OissnbHOCTI.

MpnbnnaHo  TpeTMHa  PEeCrnOHAEHTIB
(8 yyacHwukiB) 3BepHyna yBary Ha MOXIIMBO-
cti Wl y cTpykTypusauii matepiany Ta opra-
Hi3auii poboTtn. Y Bignosigsx 3ragyeanocs
CTBOPEHHSA NnaHiB, Tabnuupb, CXem, ONOPHNX
CTPYKTYp, @ TakoX Jonomora B MigroToBL
npeseHTauin i BNOpsAKyBaHHI iHGopmMaLil.
[na 4yacTmHu y4acHukiB came usa dyHKUisA
cTana ogHieto 3 HanbinbLU NPaKTUYHO KOPUC-
HWUX, OCKINbKM O03BOMSE LWBMALIE OpraHi3y-
BaTW BnacHi igei Ta BuOygyBaTu noriky
aocnigkeHHs. BogHovac y 6noui Bignosigen
NpPO HeAONIKN PeCNOHOEHTN 3a3Havanu, Lo
LI He 3aBXaun NpaBUNbHO PO3YMI€ KOHTEKCT
NOCTaBEHOro 3aBaHHs, a iHKONM HaBiTb 3a
YMOB JeTasfibHOro Onucy 3anuty MoXe He-
NpaBuUMbHO CTPYKTypyBatM Martepian abo
crnoTBoptoBaTh 3MICT iHpopmauii. Tpoe yya-
CHUKIB NPAMO BKa3anu Ha TpyOHOLLi, NOB's-
3aHi 3  Hepo3yMiHHAM  3anuTiB  Ta
He4OCTaTHBLOK TOYHICTIO pobOTK 3i cneuiani-
30BaHMMK TEMaMM.

MomiTHe micue cepepn Bignosigen Noci-
[ae n Tema aganTtauil 4o CTUNO aBTopa Ta
pefaryBaHHA TEKCTY BiAMNoOBIAHO OO BUMOT
HaykoBoro ctun. [T'aTtepo pecnoHOeHTIB
Bi43HaumnM, WO iX MNPUEMHO 3auByBana
3gaTtHicTb iHCTpymeHTiB LI nignawTosyBa-
TUCA Nig iIHaUBIQYyarbHUMA CTUIb MNCbMA, MO-
KpawyBaTn hOpMyntoBaHHS, pOOUTM TEKCT
OinblW NMaBHMM i NMOMYHMM, @ TAKOX OOMNO-
mMaraTu y nepexogi A0 akafeMiyHoro CTunio
BUKIaAy. YYaCcHUKN OOCNIIKEHHA TaKOX Mo-
3UTUBHO ouiHoBanu MOXITMBOCTI
Grammarly Ta LanguageTool, ski gonoma-
raloTb BUSBMSATU rpamMaTUYHi, NEKCUYHI Ta
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CUHTAKCUYHI MOMUIIKW, NPOMNOHYO4YM Bapia-
HTW 1X BuUNpasrieHHA. [NpoTe came MOBHO-
CTUMICTUYHUI  acnekT TaKoX BUKNUKaB
HU3KY KPUTUYHUX 3ayBaXkeHb. brinsbko 6 pe-
CMOHAEHTIB 3a3Haunnun, WO TEKCTU, CTBO-
peHi LWIl, yvacto MmicTaTb LWABNOHHI
KOHCTPYKLI, KniLoBaHi dpasun 1a CTunictu-
YHY OAHOMAHITHICTb, Yepes Lo TEKCT MOXe
BTpayatM iHOMBIOAyanbHUA  aBTOPCbLKUM
ctunb. e 5 yyacHukiB 3BepHynn yBary Ha
rpamMaTtuyHi NOMUITKK, HagMIpHY aganTauito
A0 MOBIIEHHSI KOpuUCTyBaya Ta BMKOPUC-
TaHHS HEBIONOBIAHNX MOBHUX KOHCTPYKLIN,
30KpeEMa CYpPXUKY. Takmm YMHOM, (PyHKLINA
pefaryBaHHs Ta CTURICTUYHOrNO MOKpa-
LLIEHHSA TEKCTY TaKOX CNpUAMaETbCA pecno-
HOEHTaMW HEeOAHO3HA4HO, 3 OAHOro OOoKy,
LWl ponomarae BOOCKOHaANUTU OOpPMYyIto-
BaHHS, @ 3 (HLWOro — MOXe pobuUTK TekcT
HaaTo WabnoHHMM abo HaBiTb BHOCUTU
HOBI MOMWIKM.

Y BIgnoBigax TakoX MNPOCTEXYETbCSA
cnpuiHaTTa WI 9K iHCTpymMeHTa nigTpuMKu
TBOPYOro W aHaniTm4Horo mucrieHHsa. Lec-
TEpO PeCnoHOEHTIB 3a3Hauyumnu, Lo reHepa-
TUBHI  Mogeni  MOXyTb  MPOMOHYyBaTu
HecrnogiBaHi igel, KpUTUYHO OuiHBaTK 3a-
MPOMOHOBAaHI KOHLEeNLii, 3HaXOAUTU HEOMiKY-
BaHi 3B's13KM MiX Pi3HMMUK TUNamu gaHux abo
gonomMarat BU3HAYUTU MNEPCNEKTUBHI Ha-
npamMu  gocnigkeHHs. BogHoyac 4actuHa
YYaCHUKIB OOCIIIKEHHSA 3ayBaXuna, Lo re-
HepaTMBHI Mogeni iIHKONW HagMipHO aganTy-
lOTbCA 40 ¢OpMyIoBaHb KOpUCTyBaua,
HamMararo4mcb NiATPUMaTK NOro NO3nLLi Ha-
BiTb Y BMMNagKax, KON BoHa MICTUTb MOMMU-
nkm abo HetouHocTi. Kpim Toro, 12
pecnoHaEHTIB 3a3Haumnu, wo LI moxe no-
AaBaTu HEKOPEKTHI hakTu, 3acTapiny iHdo-
pmauito abo 3miwyBaTtM peanbHi gaHi 3i
LUTY4YHO CTBOpPEeHUMU coparmeHTamu. Lle cBi-
AYvTb MPOo Te, WO Nonpu 34aTHICTb CTUMY-
noBaTu KpeaTMBHICTb Ta NpuULIBMALLIYBaTU
poboTy 3 inesamMu, reHepaTUBHI IHCTPYMEHTHN
BCe LWe NoTpebyoTb NOCTINHOIO KPUTUYHOTO
KOHTpOsto 3 60Ky KopucTyBaya.

BogHouac Bignosigi pecrnoHaeHTiB ae-
MOHCTPYIOTb NEpPEBaXHO nparMaTnyHe cTta-
BNEHHA 00 TreHepaTUBHOIO  LUTYYHOro
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iHTenekTy. Y GinbwocTi Bunagkis LI Buko-
PUCTOBYETLCA AN ONTUMI3aLil OKpemMux
eTaniB HaykoBoi poboTn — aHani3y iHdop-
Mauii, CTPYKTYpyBaHHS mMaTepiany, penary-
BaHHA TekCTy abo noLwlyky [xepes, a He
ANna NOBHOI aBTOMaTM3auil npouecy Hanm-
CaHHsa gocnigkeHHs. Lle gossonse roeo-
puTM  Npo  noCTyrnoBe  (POpMyBaHHSA
MoJenen BignoOBiOanNbHOrO BUKOPUCTAHHA
LI, y mexax skux reHepaTuBHI TEXHOMOTIT
pO3rNaaarTbCa 9K AOMOMIKHUN IHCTPYMEHT,
Wwo nigcune edekTUBHICTb akagemivyHol
[OiSNbHOCTI, ane He 3aMiHKE iHTenekTya-
NbHY Npaut gocnigHuka.

Bignosiai pecnoHAEHTIB Ha NUTaHHSA
OO0 PYHKLIN, AKMMK MaB 61 BonoAiTh ige-
arbHUN IHCTPYMEHT LUTYYHOrO iIHTENeKTY Ans
HayKoBOro AgocnigpkeHHs (puc. 6), AemMoH-
CTPYIOTb LUMPOKUIA CMEKTP OYiKyBaHb Bif, re-
HepaTUBHUX TEXHOMOrMN Ta [O3BONATb
NMPOCTEXMUTU, SKI caMe eTanu HayKoBOI Ais-
NBbHOCTI YYaCHUKN OOCNIOAXKEHHS HanbinbLue
nparHyTb onNTUmidyBatu 3a gonomoroto LUI.
HanbinbLuy niaTpymMKy cepe y4acHuKiB onu-
TyBaHHSA oTpuMana (OyHKUia reHepauii igemn,
it obpann 19 pecnoHaeHTiB. Taknn pesyrb-
TaT JEMOHCTPYE BUCOKUI 3anuT Ha BUKOpPUC-
TaHHa LWl gk iHCTpyMeHTa CTUMYyIoBaHHSA
TBOPYOro 1 JOCNIAHULBKOrO MUCHEHHA. [1ns
PECMNOHAEHTIB BaXkNuBo, W06 reHepaTuBHI
mMoZeni gonomaranu opmyrnoBaTy  HOBI
nigxoam 0O OOCNIAKEHHS, NPOMNOHyBanu ne-
PCNEKTMBHI HanpsiMn aHarnisy Ta cnpusanm
NOAOSTAHHIO TPYAHOLLIB Ha NOYaTKOBMX eTa-
nax poboTu Hag HaykoBO Temoto. Lie Takox
Kopentoe 3 BignoBiaAsAMM Ha nonepeaHi nu-
TaHHSA, Y SKMX yY4aCHUKM 3a3Hadvanu, wo LI
JonomMarae 3HaxoAuTU HeoYiKyBaHi 3B'A3KM
MK Pi3HUMU igeaMU Ta KPUTUYHO OLHIOBATH
3anponoHoBaHi KOHUEenLil.

ApyrMmu 3a NOLWMPEHICTIO CTann PyHKuii
CTUNICTUYHOro Ta opdorpadiyHoro peaary-
BaHHA — ix o6panu 17 pecnoHgeHTiB. Lle
CBiAYMTb MPO 3HAYHUM MNOMNUT Ha IHCTpyMe-
HTW, 34aTHi BOOCKOHaNtBaTW HayKoOBUWN
TEKCT, gonomMaratu 3 akagemiyHuMm CTUnem
BUKNagy, BUNpPaBNeHHAM rpaMmaTuyHuX no-
MUWSOK Ta MOKPaLLEeHHAM Norikn TekcTy. lNo-
AiGHUIA pe3ynbTaT € O4iKyBaHUM, OCKIiSlbKM Y
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nonepegHix  BiQNOBIOAX  PEeCrnoHAEeHTU
HeogHopasoBo 3ragyBanu  Grammarly,
LanguageTool Ta iHWi cepsicM AK OAHI 3
HanbiNbLL KOPUCHUX Yy npoLeci poboTn Hag
TekcToMm. BogHo4ac came MOBHOCTUIICTUY-
HWI acnekT 6yB OAHUM i3 HAaNBINbLL cynepe-
YIMBUX: YaCTMHA PeCrnoHAeHTIB y 6noui npo
HeJoniku Haronowyeana Ha WwabnoHHOCTI
dopMyntoBaHb, CTUNICTUYHIN O4HOMAaHITHO-
CTi Ta BTpaTi aBTOPCbKOro CTUSTHO.

Bucoknn piBeHb 3auikaBreHHs TaKoX
NPoOAEMOHCTPYBann MYHKLii, MnoB'A3aHi 3
poboTOol0 3 HAayKOBOIO NiTepaTtypoto. [Npoyu-
TaHHA Ta aHani3 TeopeTUYHUX axepen ob-
panu 16 pecnoHgeHTiB, a we 16 oci6
3a3Ha4YnIM BaXnMBICTb QYHKUIT CTUCNOro
nepekasy 3MiCTy [gxepern, SKi BOHU He Ma-
I0Tb 3MOrM onpautoBaTyM MOBHICTIO. Kpim
TOro, no 13 pecnoHAeHTIB BKa3anu Ha Bax-
nmeicTb Aobopy [mKepen nitepatypu Ta
odopmnieHHs Gibniorpadii. Taki peaynb-
TaTu OEMOHCTPYIOTb, WO YYaCHUKM Jochi-
KeHHs  odikytoTb  Big Wl  nepepycim
nonerweHHs poboTu 3 BeNuknmm obcaramm
HayKoBOI iH(popmaLii Ta onTuMmisauil pyTUH-
HMX NpoueciB akagemiyHoro nucbma. Boa-
Hoyac came yHKUii nowyky Ta gobopy
pKepen ctann ogHMMKn 3 HambinbL nNpobne-
MHUX Yy BIONOBIASX NPO po3yapyBaHHA: 11 pe-
cnoHaeHTiB 3asHauvnn, wo LWl Buragye
Kxepena, reHepye HeiCHytoYi nocunaHHs abo
HEeTOYHO npautoe 3 bGibniorpadiyHmmn aa-
HUMKU. TyT NPOCTEXYETLCHA MEBHA cyrnepey-
HICTb MDK OYiKyBaHHAMM KOpPUCTyBadiB Ta
pearibHUMN MOXITUBOCTAMM Cy4aCHUX reHe-
paTUBHUX MoAeneun.

Baxnuenmu ons pecrnoHOeHTIiB TakoX €
GYHKLUIT, NOB'A3aHi 3 aHaniTM4yHo 06pob-
Ko AaHux. 3okpema, 15 yyacHUKIB OuiKy-
toTb Big LWl pgonomorm B 0BpaxyHky
CTaTUCTUYHUX AaHuX, a 12 pecnoHOEHTIB —
y nnaHyBaHHi ekcnepumeHTy. LLe 8 ocib 3a-
3Haumnu notpeby y dyHKuii 36opy ekcnepu-
MEHTarnbHUX JaHuX, ToAi 9K nuwe 4 pecnox-
AeHTn odikytoTb Big LI iHTepnpeTadii pe-
3ynbTaTiB eKkcnepumeHTy. Takui posnogin
BiQNOBIAEN OEMOHCTPYE, WO PeCnoHO4EeHTU
OinbLoto Mipoto rotosi generysatu LI Tex-
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HiYHi Ta obuucnioBanbHi acnekTn Aocni-
[PKEHHS, 3anuwaroum 3a cobot  yHKuil
rMmMboKoro aHanizy Tta HaykoBOro Tnyma-
YeHHs pesynbTarTiB.

lMomiTHY pornb y BignoBigax 3anMmMarTb
TaKOX (PYHKLIT MOACHEHHA Ta YTOYHEHHSA Ha-
YKOBOI iH(bopmaLii. Mo 12 pecnoHaeHTIB 3a-
3Haumnu, wWo odikyTb Big LI noscHeHHA
nornagiB y4eHux, Teopin i KoHuenuin, a Ta-
KOX [OOMOMOrM B YTOYHEHHI TepMIHOMOTil.
Lle moxe cBigunTu Npo CAPUNHATTS reHepa-
TUBHUX IHCTPYMEHTIB SIK CBOEPIQHOIO KOHCY-
NbTaTUBHOIO pecypcy, SKMKW Jonomarae
OpieHTyBaTUCSA B CKNagHOMY TEOPETUYHOMY
mMaTtepiani Ta WBUOKO OTpUMyBaTU MNOSAC-
HEHHS OKPEMMX HAYKOBUX MOHATb.

MeHL nonynspHUMU BUABUNNCA dOYHKLT,
noB'si3aHi 3 6esnocepenHiM CTBOPEHHAM Te-
KCTY. HanncaHHA TEKCTY sK odikyBaHy dyH-
Kuito obpann nuwe 6 pecrnoHOeHTiB, a
nepegpasyBaHHs YYXUX TEKCTIB, TaKOX
6 oci6. [JobGip uuTtaT uikaBUTb 4 y4acHUKIB
OOCMIQKEHHS, a MOAENoBaHHA 3anuTaHb
cnyxadiB Ha KoHdepeHLUil abo peLeH3eHTIB
— 12 pecnoHgeHTiB. MNoaibHun po3noain Bi-
AnoBigen Moxe cBiguMTM Npo Te, Wo binb-
WIiCTb yyacHukiB He posrnagatte LW Ak
MOBHOLIIHHOrO aBTOpa HayKOBOro TEKCTY, a
pajLle OvikylTb Bif HbOro NigTPMMKN B Op-
raHisauinHmx, aHaniTM4HMX Ta OOMOMIKHUX
acnekTax gOChiAHULBKOI OisiNbHOCTI.

3aranom pesynbTaTu Uboro 650Ky onu-
TYBaHHA OEMOHCTPYHOTb, LLO PECNOHOEHTU
OYIKYHOTb BiJ LUTYYHOrO iHTENEeKTY Hacamne-
pen pyHKuin, AKi gonomMararTb ONTUMI3Y-
BaTn poboTy 3 iHdopmauieto, NiaTPUMYHOTb
reHepadu,ito igen, nonerwyrTb aHani3 HayKo-
BOI niTepaTtypu Ta BOOCKOHAsOTb TEKCT.
BoaHoyac H13bkui piBeHb 3anuTy Ha NOBHE
HanuUCaHHs TEeKCTiB cBiguYMTb npo 306epe-
XKEHHS YABMEHHS MPO HAaYKOBY AiSANbHICTb SK
npouec, wo notpebye ocobUCTOI iHTENEKTY-
anbHOI yYacTi gocnigHuka.

PesynbTatn onutyBaHHSA WOA0 (PYHKLUIN,
AKi pecrnoHAEHTN He roTOBI JOBIPUTU IHCTPY-
MEHTaM LUTYYHOrO iHTeneKTy 3apas (puc. 7),
OEMOHCTPYIOTb JOBOSTi HiTKEe PO3MEXYBaHHSA
MK TUMW acnektamu HayKoBOI LiSNbHOCTI,
SKi yH4aCHUKM BBaXKaloTb SONYCTUMUMU NS
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aBTOMaTm3aauii, i TUMW, WO, Ha TXHIO OYMKY,
notpebytoTb 6e3nocepeHbOI y4acTi 4ocni-
AHuKa. AHani3 Bignosigen 3aceigyye, WO
HanbinbLly HeOoBIpYy BUKIMKaOTb OYHKU,

PucyHok 6

NnoB'sA3aHi 3 akagemiyHow [OOCTOBIPHICTIO,
iHTepnpeTauielo pesynbtaTtiB Ta NPUUHAT-
TSIM HAYKOBUX piLleHb.

Bidnosidi Ha 3anumaHHs 9. Slkbu eu moaniu cmeopumu ideanbHUl iHeCmpymeHm O Haykoeozo 30cri-
OXXeHHSI, mo 8u b oyikysaru 8i0 Hb020 (MOXHa obpamu Kifnlbka eapiaHmis)

["eHepalii inen

CTunictuyHoro Ta opdorpadivyHoro..

CTtumcrnoro nepekasy 3MiCTy [pKkepen, SKi BU He..
[MpounTaHHa Ta aHanisy TeopeTUdHUX axepern
O6paxyHKy CTaTUCTUYHMX JaHUX

OdopmneHHs Sxepen nitepatypu, obpaHux..
[obopy mxepen nitepatypu
[MnaHyBaHHsS eKcnepumMeHTy
[MoAACHEHHs nornagis y4eHux, Teopin, KOHLEenuin
YTOYHEHHS TepMiHONOTiT

MogentoBaHHS 3anuTaHb Cryxadis Ha..
Mepeknagy TekcTy

CKOpOY€eHHs1 ab0 pO3LUMPEHHST HAOAHOrO. .
Bunbopoy meTogonorii AocniaXeHHs
360py ekcnepMMeHTanbHUX gaHnx
CTBOpPEHHSA NMaHy HayKoBOro AOCHIIKEeHHS
HanucaHHsi Tekcty
MepedpasdyBaHHA YyXnX TEKCTIB (YPUBKIB)
Oo6opy umtat
IHTepnpeTauii pe3ynbTaTiB eKCrnepuMeHTy
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PucyHok 7
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Bidnoeidi Ha 3anumaxHs 10. Hki ¢pyHkyii eu 6 He dosipusnu iHcmpymeHmam LI cb0200Hi (MoxHa obpamu

Kinibka eapiaHmie)?

Oobopy mxepen nitepatypu
IHTepnpeTauii pe3ynbTaTiB eKCrnepuMeHTy
Hob6opy umtar

HanwncaHHsa TekcTy

360py ekcnepMMeHTanbHUX gaHNX
Bubopy meTogonorii 4ocnigaXeHHs
MnaHyBaHHS eKcnepuMeHTy

CTtucnoro nepekasy 3MiCTy Dxepen, siki BU He MOXeTe..
MogentoBaHHs 3anuTaHb criyxadiB Ha KoHdepeHLii,. .

[MosicHeHHA NornagiB y4eHux, Teopin, KOHUENLin
MpountaHHA Ta aHanidy TEOPETUYHMX [Kepen
CTBOpEHHS nnaHy HayKoBOrO AOCTiKEHHS
Mepeknagy TekcTy

CtunictuyHoro Ta opgorpadiyHoro pegaryBaHHs
OBpaxyHKy CTaTUCTUYHUX AaHUX

OdopmneHHs Sxepen niTepaTtypu, 3ibpaHmux Bamu
Ckopo4eHHs1 ab0 pO3LUMPEHHST HA[AHOTO BaMu TEKCTY
[MepedpasdyBaHHSA Yy>XUX TEKCTIB (YPUBKIB)
YTOYHEeHHs TepMiHonorii

eHepadii inen

o
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-
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Hanbinbwa KinbKicTb  peCnoHAEHTIB,
16 ocib, 3a3Haumna, Wo He rotoBa OOBIPUTH
LI pob6ip mkepen nitepatypu. Maimke aHano-
rYHMIM NOKA3HUK CTOCYETLCA 4ODOPY uMTaT Ta
iHTepnpeTauil pe3ynbTaTiB eKCnepUMeHTy —
no 15 pecnoHgeHTiB. MoaibHi pesynbTaTn
©e3nocepeaHbO KOPENIOKTL i3 nonepeaHiMm
BIQNOBIASAMW YYaCHUKIB OOCIIIKEHHS, Y AKUX
OAHIELD 3 rOfIOBHUX Npobnem reHepaTMBHOIoO
LI HasuBanu BuragyBaHHs pKepen, HETOYHe
LUUTYBaHHS Ta CTBOPEHHS HenpaBauvBOl iH-
dopmadii. Takmm YyMHOM, Nonpu Te, WO Yy
nonepegHbLoMy 650U ONUTYBaHHA pPeCNoH-
AeHTn Big3Hadanu kopuctb LWI gna nowyky
niTepatypu Ta aHanidy gxepers, piBeHb O0-
BipM 0O TakMX (PYHKLUIM 3annWaeTbCa HN3b-
kmm. Lle cBiguMTb nNpo  yCBIAOMAMEHHS
PU3KKIB, NOB'A3aHMX i3 akageMidHow gobpo-
YeCHICTIO Ta HeobXigHICTIO nepeBipkn Byab-
SKOI iHdbopmaLii, 3reHepoBaHOI aBTOMaTU-
30BaHNMU CUCTEMaMMW.

Bucokui piBeHb HEQOBIpY TakoX NpocTe-
XYETbCA OO0 PYHKLIN, NOB'A3aHNX i3 Hay-
KOBUM MPOEKTYBAHHAM Ta OOCHIAHULLKO
cTpaTerieto. 12 pecnoHAeHTIB He roToBI 0~
BipuTn LI BMGip MmeTogonorii gocnigXeHHs,
CTiNbKM X — 36ip ekcnepumeHTanbHUX Aa-
HUX, @ TaKOX HanMUCaHHS TEKCTY HayKoBOI
pobotn. lMogibHi pe3ynbTaTn AEMOHCTPY-
I0Tb, WO YHaCHUKN OOCHIMAKEHHA po3rnaaa-
IOTb Ui eTann $K KNYOBI  CKIMagHUKK
aBTOPCbKOI HAYKOBOI AiSANIbHOCTI, SKi BUMa-
raloTb He nuwe TEXHIYHUX HaBW4YOK, ane un
KPUTUYHOIO MUCIIEHHSI, HAyKOBOI pedoriekcil

Ta 0coOUCTOI BignoBiganbHOCTI AoCnigHWUKA.

OcobnnBo NokasoBuM € Te, WO Manke no-
NOBWHA pPECNOHAEHTIB He rotoBa Aernery-
BaTu LI HanncaHHsa TekcTy, nonpu akTuBHe
BUKOPUCTaHHA reHepaTUBHUX IHCTPYMEHTIB
AN pefaryBaHHA, CTPYKTYpPYBaHHSA Yv BOO-
CKOHaneHHs popmynioBaHb. Lle moxe cBia-
YATW NpO nparHeHHa 36epertv BracHe
aBTOPCTBO Ta iHAMBIAyalnbHUA CTUMb aka-
JeMiyHoro nucbma.

[loBoni BUCOKMI NOKa3HUK HEOOBIpWU CMO-
CcTepiraeTbCs i WOOO0 NiaHyBaHHA ekcnepu-
MeHTy. Lito dyHKUilo He roToBi AenerysaTu
LI 9 pecnongeHTis. e 8 ocid He goBips-
IoTb iHCTpyMeHTam LWI ctucnnin nepekas
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3MICTYy [Keper, siki BOHU He MOXYTb Npo4un-
Tatn nosHicTio. oaibHi BignoBiai MOXyTb
CBIiAUMTN Npo MNoBOKBAHHA PECMOHOEHTIB
LLIOAO0 CMNPOLLEHHSA ab0 BUKPUBINEHHS 3MICTY
HayKOBUX NpaLlb, a TaKOX BTpPaTU BaXXITMBUX
KOHTEKCTyanbHUX aeTtaneu nig yac aBToma-
TM30BaHOrO y3aranbHeHHs iHpopmaLlii.

BoagHovac 3Ha4YHO HWXKYMKW piBEHb HeOo-
BipU NMPOCTEXYETLCSA LWOAO0 TEXHIYHUX | OO-
NOMDKHUX OYHKUiN. Jlvwe 5 pecnoHOeHTiB
He roTosi gosiputn WI cTtunictnyHe Ta op-
dorpadpiyHe peparyBaHHA, nepeknag Tek-
CTy, CTBOPEHHS nnavy HayKOBOro
aocnigxkeHHs abo obpaxyHOK CTaTUCTUYHUX
naHux. Lle cBiguntb npo Te, WO came Taki
QYHKUIT yHaCHUKN OOCNIIKEHHA cnpuima-
IOTb SK HaMOBINbLU AOUINbHI ANa aBTOMaTm-
3auii Ta Hambinbw 6e3neyHi 3 TOYKN 30py
akageMiyHoi 4oOpoYeCHOCTI.

HanmeHwunn piBeHb HenoBipu 3adikco-
BaHO LOA0 reHepadii inen, nuwe 2 pecno-
HOEHTW 3a3Haymnu, Lo He roToBi AOBIPATH
Wl wo dyHkuito. MogibHnn pesynbTaT €
0Cco6IMBO NOKA30BUM Y KOHTEKCTI nonepea-
HbOrO MUTaHHSA, A€ reHepauis igen BuABK-
nacsa  Hambinbw  GaxaHow  yHKUIE
"ineanbHoro" LWI-iHcTpymeHTa. Lle posso-
nge NpunycTuTK, Wo GiNbLWiCTb pecnoHaeH-
TIB po3rnagae reHepaTtMBHUM  LUTYYHUN
IHTENEeKT Hacamnepen K IHCTPYMeHT niaT-
PUMKN TBOPYOrO MWCIIEHHHA, MO3KOBOrO
LWTYPMYy Ta MOLUYKY HOBMX AOCHIOHULIBKMX
niaxopnis, a He IK aBTOHOMHOro aBTopa Hay-
KOBOrO NPOAYKTY.

Hu3bkumn piBeHb HeOBipW TaKOX CrocTe-
piraeTbCsa LLOOO0 YTOYHEHHS TepMiHOSOril,
nepedpasyBaHHA TEKCTIB i CKOPOYEeHHS abo
PO3LUMPEHHA MaTepiany, KOXHY 3 UnX QyH-
Kuin He roTtoBi gosiputu LI nuwe 3 pecnow-
AeHTun. Lle moxe cBigumMT Npo CNpUNHATTA
Takux 3aBAaHb SIK TEXHIYHMX abo JOMNOMiIX-
HWUX, SKi HE CTaHOBMATb CYTTEBOI 3arposmu
A5s1 HAyKOBOI JOCTOBIPHOCTI Y aBTOPCTBA.

3aranom pesynbTaTu Uboro 650Ky onu-
TYBaHHA OEMOHCTPYHOTb, LLO PECNOHOEHTU
roTOBI JOBIPATM IHCTPYMEHTaM LUTYYHOrO iH-
TenekTy nepenycim pyTUHHI, TEXHIYHI Ta Jo-
MOMDKHI acnekTM HayKoOBOI AifAfIbHOCTI,
OAHaK 3Ha4yHO obepeXxHiwe cTaBnNATbLCA 40
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peneryBaHHsa LI dyHKuiA, nos'a3aHux i3
KPUTMYHMM aHari3oM, iHTepnpeTauielo pe-
3ynbTaTiB, BUOOPOM HayKoBOI cTparerii Ta
poboToto 3 mxepenamu. lNMogibHuin poano-
Ain BignoBsigen cBig4MTb NPo PopMyBaHHSA
yCBiAOMMEHOro Ta BMBipkOBOro nigxoay 4o
BUKOPUCTaHHSA reHepaTUBHUX TEXHOSOrN Y
HayKOBOMY cepefoBuLLi, y mexax skoro LI
CNPUMNMAETBLCS HE IK NOBHOLIHHMIA 3aMiHHUK
AOocCnigHuKa, a 9K IHCTPYMEHT NIATPUMKN OK-
peMmnx eTanis akagemivyHoi poboTtu.

Y BIgnoBigsiX pecnoHAEeHTIB Ha 3anu-
TaHHa 11 3 BigKpUTOIO BIANOBIAAD OOMIiHY-
I0Tb TPU B3AaEMOMOB'A3aHi Knactepu Npu4mH
Heposipyn go LWI. HanvacTtiwe dikcyeTbea
pusuk LWI-rantoumHauin i BuragyBaHHa na-
HUX (14 Bignosigen); peCnoHOeHTN NULLYThb,
wo LI reHepye HeicHytoui hakTn, pobuTb
NOMUIIKM B pO3paxyHKax Ta CTBOPHOE nepe-
KOHNMBI, ane xmbHi pesynbtatn. [pyrum 3a
4acTOTOK € HedoBipa A0 Xepen i yutar
(12 BignoBigen), e nigKpecneHo puaunk
BUragaHux abo HeKopeKTHO OdopMIEeHUX
NOKNUKaHb. TpeTin 6NoK CTocyeTbCAa BiACY-
THOCTI KPUTUYHOIO MUCIEHHS, IMNBOKOI iH-

TeprnpeTauii Ta TBOPYOro KOMMOHEHTY
(10 Bignosigewn). Y CyKynHOCTI Ui TpU TUMK
Bignosigen OPMYKOTb 3MICT  KPUTUKMK

LWI-iHCTpYMEHTIB y HayKOBUX MpakTUKax YK-
paiHCbKUX AOCAIAHWKIB: reHepauis CyMHiB-
HUX OaHWX, CNOTBOPEHHS IX iHTepnpeTauil,
NOPYLLUEHHA akageMiYHUX cTaHgapTiB.

Jlvwe 2 Bignosiai CTOCYHOTLCHA MUTaHHA
KOHMIAEHUIMHOCTI AaHuX Ta Ccyb'eKTUBHOI
AoBipM 00 noanHu: "cobi s poipsto G-
nbLie". TakoXX NOOAVMHOKO 3rafyeTbCs Hera-
TUBHUW JocBig BukopucTaHHa LWl sk
nigcraBa Ans ysaranoHeHoi Hegosipu. Boa-
HOoYac NpakTU4YHO BIACYTHI €TU4YHI apryme-
HTW CUCTEMHOrO PIiBHSA: PECNOHOEHTU He
BBaXkaloTb BUKopucTtaHHsa LUl B Hayui nopy-
LUEHHSIM AO0CNIOHMLBKOI €TUKN, | TX HE ayXe
XBUMIOKOTb acnekTn BukopuctanHsa LI, Ha-
npuknag nnaTtHi Bepcii. MNMomMiTHUM € 1 Te,
LLIO XO4Ha BignoBiab He POPMYMIOETLCA AK
LiNKOM cxBanbHa, TOOTO, MOXHa cKasaTw,
LLIO 3ararioMm cepef Moriofi naHyTb CKerl-
TWUYHI YCTaHOBKM LWOA0 6e3nepeyHoro 3any-
yeHHs WI B gocnigHnubKnm npouec.
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Y yacTuHi BignoBiaenm Ha 3anuTaHHSA
12 MOXXHa MpPOCTEXUTU HedoBipy 4epes
BNnacHuM goceig abo camocTinHOl poboTun
(6nnsbko 25% 3ragok y CyKynHOCTi MOTUBIB),
WO nigcunoe Cyb'eKTUBHUIA BUMIP OLLIHOK.
BoagHo4ac npucyTHA BHYTPIWHA cynepeud-
HICTb: PECNOHAEHTU BM3HAOTb MacLuTab-
HicTb pgoctyny LWl po iHdopmauil, ane
BOAHOYAC TPakKTYlOTb Le SK (pakTop HeHa-
AivHocTi. Bignosiai BigobpaxaloTb AOMiHY-
BaHHA ysaBneHHa npo LWl gk npo
HecTabiNbHWI IHCTPYMEHT, KN HE BigNOBi-
[a€ BMMOram akagemivyHol gobpoyeCcHOCTI,
LLIO cnpuymHsie nobotoBaHHA generysaty LI
Oyab-sIKy YaCTUHY HayKOBOro AOCHIAXEHHS.
Bignosigi Ha 3anuTaHHsa 12 (puc. 8) oemon-
CTPYIOTb [OBOMi CynepevnuBy cuTyadito.
Monpwu Te, WO BCi pecrnoHOeHTN 3a3Havanm
NpPO BUKOPUCTAHHA TEXHOSONIN LUTYYHOrO iH-
TENEeKTYy y Npoueci NigroToOBKN HayKOBUX Te-
kcTiB, nuwe 30,8% onuTaHux konu-Hebyab
BKasyBanu Le y cBoix poboTax, Togi gk bi-
nbwictb (69,2%) HiKoNu He 3aivcHIOBaNM
Takoro nocunaHHsa. HassHun po3puB MiX
PaKTUYHUM BUKOPUCTAHHAM TEXHOJIOrNN |
BKa3aHHSIM iX y CMUCKY BUKOPUCTaHUX axe-
pen MOXe CBiOYMTM NpPO BIOCYTHICTb YyCTa-
NEeHMX akageMiyHMX HOPM LLLO0AO NPO30pPOro
BMKopucTaHHs LI abo X Npo HEBMNEBHEHICTb
CTYAEHTIB Y TOMY, 4M € nofibHe nocunaHHs
000B'sI3KOBUM.

Cepeq Bignosigen pecnoHOeHTIB Ha Nu-
TaHHS NPO HeOoOXiOHICTb 3ragyBaHHS BUKO-
puctavHs LWI y Haykosin poboTi (puc. 9)
nepesaxae MoOMipkoBaHMM nigxig. binb-
WicTb onuTaHux (76,9%) BBaxatoTb, LLO MO-
cvunaHHa Ha LWl e pouinbHUM nuwe y
BUNAAKy NOro 3Ha4yHOro 3anyyeHHs 4o nig-
rotoBkn pobotn. Hatomictb nuwe 23,1%
NiATPMMYOTb No3uuito 060B'A3KOBOro 3ra-
AYyBaHHA TakUX IHCTPYMEHTIB He3anexHo
Bil IHTEHCMBHOCTI TXHbOrO BWKOPMUCTaHHS.
XKopeH pecnoHaeHT He obpaB BapiaHTH, SAKi
MOBHICTIO 3anepevyloTb HeobXigHICTb 3ra-
ayesaHHsa LWI, wo cBiguuTb Npo nocrtynose
dopMyBaHHS YCBILOMITEHHSI €TUYHOI BiAno-
BiJanbHOCTI Nig Yac BUKOPUCTaHHSA reHepa-
TUBHUX TEXHOMNOTIN. BogHouac
AOMiHYBaHHA BiAMNOBI4i NPO HeobXiaHICTb
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3ralyBaHHsl niMwle 3a yMOB 3HAQ4YHOrO BUKO-
PUCTaHHSA OEMOHCTPYE, O MeXi MK gono-
MiXXHOIO Ta cyTTeBO yyacTio LI B HaykoBin
poboTi AoCi 3anuLwatnTbCa HE3PO3YMINUMM
Ans monogux HaykosuiB. Bignosigi Ha nu-
TaHHSA WoA0 O06Bi3HAHOCTI PecnoHAEeHTIB i3
npasunamMmn opopmMneHHs NOKNMKaHb Ha BU-
kopuctanHsa LWI (puc. 10) gemMoHCTpyoThb
NOMITHUIN AediunT NPaKTUYHUX 3HaHb pec-
NoHAEHTIB Yy Uil cepi. AbcontoTHa Binb-
Wwictb onutaHux (76,9%) He 3HalTb, $K
npaBuIibHO OPOPMITOBATY TaKi NOKNUKaAHHSA
i nwe 23,1 % Bonogie BignoBiAHMMN HaBK-
ykamn. OTpuMaHi faHi KopenwTb i3 none-
peoHiMM  pesynbTataMmy  LWOAO  HU3bKOI
NpakTUKN aeknapyBaHHA BUKOpUCTaHHA LI
y BnacHux poboTax i akTU4YHO NOSACHIOKTb
I npnumHn. Bignosigi Ha 3anuTaHHa 12-14
cBigyaTb Npo Te, WO BiACYTHICTb YyCTaneHnx
BUMOI W HeOoCTaTHIN piBEHb METOLUYHOI
NigroTOBKM CTYAEHTIB akTyanisye notpeby y

PucyHok 8

PO3POBMEHHI YiTKMX pekoMeHdauin Wwoao
€TMYHOro Ta KOPEKTHOro BUKOPUCTAHHS re-
HepaTUBHOIO LUTYYHOrO IHTENEKTY B HayKo-
BOMY NUCbMI.

AHani3 BignoBsigen WOA0 PU3KUKIB BUKO-
PUCTaHHSA LUTYYHOrO iHTENEeKTy B HayKOBI
aianbHocTi (puc. 11) 3aceigums, Wo Hanbi-
Nblle 3aHEMNOKOEHHS Yy PEeCrnoHOEHTIB BU-
Knukae npobnema HeBipOorigHOCTI
iHopmauii, 3reHeposaHoi LI. Hanbinbw
BUPaXKEHUMN KOHCEHCYC CMOCTepiraetbcs y
nUTaHHI iHpopmauinHoi 6e3nekun: abconto-
THa GinbwicTe onuTaHux (23 ocobu) oui-
HUNMM PU3MK reHepyBaHHSA HeOOoCTOBIPHOI
abo HeTO4YHOI iHopMaUii Ha Makcumarb-
HUM 6an. BiaCyTHICTb HWU3bKMX OUIHOK Y
LUbOMY NUTaHHI AEMOHCTPYE HaranbHy MNoT-
peby HayKOBOI CMifIbHOTU Y KPUTUYHIN BEPU-
dikauii gaHMX Ta yCBiAOMITEHHA OOMEXeHb
reHepaTUBHUX TEXHOIOrIN.

Bidnoeidi Ha 3anumarHs 12: Yu nocunanucs eu Konu-Hebydb Ha sukopucmaHHs LU y ceoix pobomax?

= Tak =Hi

PucyHok 9

Bidnoeidi Ha 3anumarHs 13: Yu nompibHo, Ha sawy dymKy, 32adysamu eukopucmaHHs LU

8 HayKosil pobomi?

= Tak, 3aBxaun
He oboB'a3koBo
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= [lnwe y pasi 3Ha4HOro BUKOPUCTAHHS
Hi, He noTpibHO
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PucyHok 10
Bidnoeidi Ha 3anumaHHs 14: HYu 3Haeme 8u, K npasusibHO 0ghopmiroeamu rocunaHHs Ha LUl y pobomi?

= Tak = Hi

PucyHok 11

Bidroeidi Ha 3anumarHs 15: SKi pu3uku auKkopucmaHHs1 Wmy4yHo20 iHmesekmy

8 HayKogili pobomi 8UKUKaromb y 8ac 3aHENOKOEHHS?

OuiHimb KoXxHe meepdxeHHs1 3a wkasor 6id 1 do 5, de 1 — 308cim He mypbye, 5 — dyxe mypbye.
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o
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Mponoawuii, 3reHepoBaHi  Mpono3uuii, 3areHepoBaHi  IHdopmauia, HagaHa LI,

LI, MOXyTb MiCTUTK
o3Hakwv nnariaty (nnariat /
He0BPOYECHICTb)

LI, moxyTb ByTn
HeyHikanbHUmmM Ta
HapaBaTyics 6araTbom
HayKoBLSIM
(HeyHikanbHiCTb)

(HesiporigHicTb
iHcbopmalyii)

B 30BCiM He TypOye

MOXe 6yTVI HEeTO4YHOoHo,
MOMMITKOBOIO, XUBHOHO.

B Malxe He Typbye

Bukopuctanus LWI moxe  BukopuctanHs LI moxe
NpU3BOANTU O BTPaTV  3HWKyBaTU 3aLikaBMeHHs B
MOTX BNacHux inem
(HiBEMIOBaHHSA HaYKOBOI
TBOPYOCTI)

Buikopuctanus LI moxe
ycKknafHioBaTu
CaMOCTIHOMYMPOBEEHHI BU3HAYeHHs aBTOPCTBa Ta

LOCHiOKEHHS. BiZNOBiAanNbLHOCTI 3a
(nemoTuBaLlis) pesynbTaTv AOCHIAKEHHS.
(po3muTTS @aBTOpCTBa /
BTpaTa BiAnoBiAanbHoOCTI)

H nomipHo Typbye

3HaYHoIo Mipoto TypBye M gyxe Typbye

BoagHo4ac pu3nky noripleHHs HaBUYOK
KPUTMYHOIO MUCHEHHS YU akageMmivyHOoro
nMcbMa MONoAb OUIHIOE MEHLI OQHO3HA4YHO,
nepeBaXkHO Ha cepefHbOMYy piBHi. Nokas-
HUKW B KaTeropidax, Wo CTOCYITbLCHA MOXIN-
BOrO 3HWXXEHHS 30aTHOCTI 0 CaMOCTIMHOIO
KPUTMYHOIO MUCIIEHHA Ta akagemivyHoro
nnucbMa, MatTb Binbll po3nNoOpoLLEHUI Xa-
pakTep i3 nepeBaXaHHSAM cepefHix Ta Bu-
COKMX oOuiHoK (3-4 ©Ganwn). Lle wmoxe
BKasyBaTu Ha Te, Lo AOCAIAHMKM cnpuiMa-
t0Tb LU He sik 30BHILLUHIO 3arpo3y CBOEMY iH-
TeneKkTy, a pajgLe SK BUKNUK, Lo notpebye
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camoaucuUMniHn
CaMOKOHTPOS0.
HanmeHwWw KpUTUYHMM, 3rigHO 3 po3noji-
nom BianoBiaen, BUSBUINOCSA 3aHEMNOKOEHHS
LLIOA0 TEXHIYHOI CKNaZHOCTI onaHyBaHHS iH-
CTPYMeHTIB. HasBHiCTb Bignosigen y giana-
30HIi 1-2 6Ganu cBiAYMTbL NPO BUCOKY
UMGPOBY afanTUBHICTb PECMNOHAEHTIB, ska
B6ayae ronoBHi pM3nKN y 3MiCTOBKX Ta €TU-
YHUX Hacnigkax Takol cnisnpaui. Pokyc no-
GotoBaHb  3MILLYETLCA 3  MMOWWHU 5K
Kopucmysamucsi 'y NNowuHy 5Kk 3abesre-
Yumu AoCmMoeIpHicMb ma a8MmeHMUYHICMb.

Ta HOBUX cTpaTerin
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Bignosiai Ha 3anuTaHHA WOLO NepeBipku
KOHTEHTY, 3reHEPOBAHOIO LUTYYHUM iHTENE-
KToM (puc. 12), OEMOHCTPYKTb BUCOKUM
piBEHb KPUTUYHOIO CTaBNEHHS 4O BUKOPUC-
TaHHA reHepaTUBHUX TEXHONOTIN Y HAaYKOBIW
OisisNbHOCTI. BinbLicTb pPEeCnoHOEHTIB
(65,4%) 3a3Hauyunu, WO 3aBXau nepesips-
I0Tb 3reHepoBaHy iHopmauito, we 30,8 %
pobnaTb ue 4yacto. Takum 4ymHom, 96,2 %
ONMUTaHUX perynapHoO BepudikytoTb pesyrb-
Tatn pobotn LI, wo Bkasye Ha ycBigOM-
NEHHA pPU3NKY aKTUYHUX MNOMUMIOK Ta
HeOCTOBIPHUX OaHUX.

AHania npakTU4yHOro [OCBidy BUKOPUC-
TaHHs reHepaTuUBHUX mogernen (puc. 13) no-
Kasye, WO TrONoBHOK npobnemow Ans
pPEecrnoHAEHTIB € reHepauia HeBiporigHuUx
abo BuragaHux gxepen — Len BapiaHT 00-
panu 24 onutaHux. Takmn pesynbtaTt NigT-
BEpOXye, WO MUTaHHA  aKTonorivyHol
HaginHocTi WI 3anuwaeTtbesa kntovoBum ba-
p'eEPOM MOro BUKOPUCTAHHA B akageMiyHOMY
cepenosuli. [pyrum 3a nOLUMPEHICTIO BU-
KITMKOM CTanu HepeneBaHTHi abo HEeTOYHI
Bignosigi (20 oci6), wo Bka3ye Ha obMme-
XXEeHy 34aTHICTb reHepaTUBHUX MOAESeN KO-
pekTHo  npauipoBatn  3i CKNnagHumMmum
cneuianizoBaHnMmn Temamm 6e3 getanbHOro
doopMyroBaHHS 3anuTiB.

MomiTHOO Npobnemoto ans 17 pecnow-
OEHTIB € TakoX OOMexeHun yHKLioHan

PucyHok 12

0OEe3KOLITOBHUX BEPCIN CEPBICIB, WO AEMOH-
CTPYE 3anexHiCTb MOBHOLIHHOIO OO0CTyny
0o cyydacHux LI-texHonorin Big diHaHco-
BUX MOXINNBOCTEWN KopucTyBadiB. BogHo4vac
NUTaHHA KOHigeHUINHOCTI gaHux (5 ocib)
Ta TEeXHIYHOI CKMagHOCTI BUKOPUCTaHHSA
(1 ocoba) 3anuwalrTbCca ApYropsasgHUMM.
Lle cBigunTb Npo Te, WO OCHOBHI TPYAHOLLI
B3aemogii 3 LI nos'a3aHi He 3 onaHyBaHHAM
TEXHOIOorii, a 3 HEOOXIAHICTIO KPUTUYHOT Ne-
peBipKK Ti pesynbTaris.

PesynbTtatn onutyBaHHA LWoA0 Heobxia-
HOCTi HOPMaTUBHOIO pPeryniBaHHSA BUKOPU-
ctaHHa Wl  (puc. 14)  AeMOHCTpYyOTb
OAHOCTarHWM 3annUT Ha POPMYBaHHS YiTKNX
€TUYHNX | MeTOO0NOrMYHMUX NPaBuI Y HayKo-
BOMY cepefoBMLLi. YCi pecnoHgeHTu niaT-
pumarnu igeto CTBOPEHHS creuianisoBaHoro
kogekcy: 61,5 % Bucnosunu NoBHy 3roAy,
we 38,5 % 3asHauunu, Wwo Taki pekoMeHaa-
uii 6ynn 6 gouinbHUMK. Takuh piBEHb KOH-
CEHCYCY BKa3ye Ha ycBigoMneHHs notpebu
B YHOPMYBaHHI MpPakTUK BUKOPWUCTaHHS re-
HepaTUBHUX TEXHONOTIA Yy HAayKOBiN pobOTi.
XKopeH i3 pecnoHaeHTiB He obpaB BapiaHTw,
Wwo nepegbadvaloTb IrHOPYBaHHA MpaBun
a6o sigmoBy Big LI gk cnoci® yHUKHEHHS
pusukiB. Lle niaTBepoKye CNpUMHATTA Tex-
HOIMOTIN LUTYYHOrO iHTENEKTY SIK HEBIA'EMHY
YaCTUHY [OCMiAHULUBKOro npouecy, £Ka,
npoTe, noTpebye YiTKOro eT4YHOro Ta MeTo-
OONOrYHOro BperynioBaHHS.

Bidnoeidi Ha 3anumaHHsi 16: Hu nepesipsieme su iHgbopmauito, 3zeHeposaHy LLI?

= 3aBxaun

= YacTto
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Pigko Hikorn
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PucyHok 13

Bidnoeidi Ha 3anumaHHs 17: 3 akumu mpyOHoWwamu 8U cmukasnucs rnpu sukopucmadHi LLI7?

(MoxKHa obpamu Kirnibka eapiaHmie)
HesipHi abo BuragaHi mxepena
HeapekeaTHi abo HepeneBaHTHI Bignosiai
ObmexxeHHs1 0e3KOLLITOBHUX BEPCIN

KoHdigeHuinHicTb gaHnx

[xepena He aganToBaHi 4O NEBHUX NPUCTPOIB,
perioHiB; He piicHi mxepena(pigko, ane 6yeae)

PucyHok 14

10 30

Bidnioeidi Ha 3anumarHs 18: Yu nompibHi 6ynu 6 eam cghopmynbo8aHi KOHKpemHi npasusa (Kooekc)
Haykoeoi criienipaui 3 LUl iHcmpymeHmamu 0115 Mosio0ux Haykosuig-riiHeeodudakmis,

wob yHUKHymu pu3ukie i 30iticHumu camocmiltHul Haykosul rowyk?

= Tak, 04HO3HA4YHO

= MoxnmBo 6 BUKOPUCTOBYBaB/Nna

Hi, He noTpibHi, Hamaratocsa He BukopucToByBatu LUI

Hi, He noTpibHI, Bce 0aHO s iX nopyLlyBaTuMy

BucHOBKM i nepcnekTuBu

[OoCnifgXeHHNA

BucHoBkM npoBeaeHoro AocnifXeHHs
AaloTb NiACTaBM CTBEPLKYBATH, WO cyyac-
HUW OUCKYPC MPO reHepaTUBHUM LUTYYHUN
IHTENEeKT y NiHrBoANOAaKTMLI NOCTYNOBO ne-
pexoauTb Big eTany MNepBUHHOrO peary-
BaHHA Ha HOBY TexHosorito o etany 1i
METOAOSONYHOro N €TUYHOrO OCMUCTIEHHS.
Axwo y 2023 poui nepeBaxanu WBUOKI KO-
MeHTapi, KpUTUYHI ecel, pedakuinHi 3aasu
Ta NOniTUKM HayKOBMX BuAaHb, TO y 2024—
2025 pokax pepani BupasHille 3pocTae
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yacTka eMnipMyHMX OOChigKeHb BUKOPUC-
TaHHa WI, cuctematnyHmnx orngagis i npaub,
NPUCBAYEHNX KOHKPETHUM iHCTPYMEHTaMm,
3a AOMNOMOroO SKMX MOXHa BMKOHYBATU OK-
pemMi gocnigHuubKi onepaudii. BogHouvac
nose Bce LWe 3anuaeTbcs NoMiTHO ancba-
NaHCOBaHUM: akagemMiyHe NMMCbMO M MOBHa
NiATPUMKa BMBYEHI 3HAYHO KpaLle, HiK iHLWi
BUOM MOBIEHHEBOI AiSANIbHOCTI Ta pearbHi
NOBCAKOEHHI NpakTuUKM gocnigHukis. Ha
Hally AYyMKY, caMe Usi HePiBHOMIPHICTb i po-
OMTb 0COONNBO BaXNUBUM 3BEPHEHHSA A0
A0CBiAy MONoaux HayKoBUIB Y ranysi niHr-
BOOAMOAKTUKMN.
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MucTeuTBO NiHrBOANAAKTUKN

[MOMITHO, LLO SIK B @HINMOMOBHOMY, TaK i B
YyKpalHCbKOMY akageMidyHOMY NpoCcTopi Noc-
TYNnoBO (POPMYETLCSA CriflbHE KOMNO Mpo-
Onem: nigTpMMKa akagemiyHoro nucbma,
BUKopucTaHHA LI y MOBHOMY HaB4YaHHI,
NepeoCMUCIIEHHA akagemivyHoi gobpoyec-
HOCTi, po3BuToK LUI-rpaMOTHOCTI Ta BU3Ha-
yeHHs mex LUI-acnctoBaHoOro gocnig)KeHHs.
BogHouac y cydacHux npausix gegani dit-
KiLle NPOCTEXYETbCA AyMKa Npo Te, Lo ro-
NOBHE MUTAHHSA MONsArae BXe He B caMOMy
drakTi BUKOpUCTaHHA reHepaTtmsHoro LI, a B
TOMY, SiKi came iHTenekTyanbHi onepadii Mo-
XyTb OyTn pgeneroBaHi TexHonorii 6e3
BTpaTK OOCNiAHNLBKOT aBTOHOMIT Ta akage-
MiYyHOT BignosiganbHocTi. Came uUe, Ha
Hally OYMKY, € O4HUM i3 KNHOYOBUX BUKINKIB
ANA cyvacHOI NiHrBOANOAKTUKN.

CknagaeTbCsl BpaXXeHHS, Lo reHepaTuB-
Hun W1 gocuThb WBMAKO CTaB YaCTUHOIO aka-
JeMiYHol NOBCAKOEHHOCTI Mornoaunx
pocnigHukie. BukopuctaHHs 4vatborTis, ne-
peknagadis, cepBiciB MOBHOI NIATPUMKMN YK
IHCTPYMEHTIB CTPYKTYPYBaHHA TEKCTy [e-
Aani MeHLe CnpurMMaeTbCs 9K BUHATKOBA
npakTuka. BogHovac us WBWAKICTb iHTerpa-
Uil 3Ha4YHO BuUNepemkae (POpPMyBaHHA YiT-
KMX [HCTUTYUIMHUX YSABMEHb MNpo MexXi
gonyctumoro BukopuctaHHa LWI B gocni-
mkeHHi. Came ToMy nopsg, i3 NpakTU4HUM
iHTepecoM A0 HOBMX TexHonorin 3b6epira-
€TbCA MOMITHA HEBM3HAYEHICTb LO0A0 aB-
TOPCTBA, CaAMOCTIMHOCTI Ta akageMiyHol
BianoBiganbHOCTI. Pesynbtatn onutyBaHHSA
NiATBEPANNU YXKe OnucaHy B MKHapOOHUX
OOCTIOKEeHHAX TeHAEHLi0: MOSIoi HayKOBL,
4yacTo cnpunmatoTb reHepaTusHum LU ogHo-
YacCHO i AK IHCTPYMEHT JOMNOMOrH, i AK noTe-
HUiHe JKepeno akageMiyHOro pusuky.

BogHoyac yKpaiHCbKMMA KOHTEKCT, Ha
Hally OYMKY, BUSBIISE U NEBHI cneundiyHi
pucwu. [HTerpauis reHepatmsHoro W y BiT4n-
3HsHE akageMmivyHe cepenoBuLLe 3HAYHOM
Mipoto BigbyBaeTbCs CTUXiMHO — 6e3 ycTa-
neHux npoueayp, cneuianisoBaHUx pekome-
HOAUWin | [OocTaTHLO  OeTani3oBaHUX
MoAenen akagemidHoro perynioBaHHsa. Y
Takin cutyauii came CTygeHTU, MaricTpaHTuy,
acnipaHTM ”“ Monogi HaykoBui (PaKTUYHO
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3MYLLEHI CaMOCTIMHO BU3Ha4aTun Mexi ony-
CTUMOro BukopuctaHHa LUI-iHCTpyMeHTIB y
AOCnigHNLUBKIN NpakTuui.

Kpim TOoro, pesynbtatn onuTyBaHHS BU-
SIBUNN N NeBHe cneymndidHe BiaXMNeHHs Big
OOMIHAHTHUX TEHOEHLN Cy4YaCcHoro akage-
MIYHOro AmMckypcy npo reHepatmsHuin LUI.
Akwo OiNbliCTe HAABHMX OOCNiOXeHb ne-
PEBAXHO KOHUEHTPYETbCSA Ha akagemiy-
HOMY MUCbMi, MOBHIN NIATPUMLI 4N
pefaryBaHHi TEKCTIB, TO 3Ha4YHa YacTMHA YK-
palHCbKNX MOMoAMX HayKoBLIB NPOLEMOH-
cTpyBana iHTepec Ao pJeneryBaHHsa LI
3HA4YHO CKNagHiWKnx oyHKLUiN, NOB'a3aHnX i3
peanbHUM  eMMipUYHUM  OOCHIIPKEHHAM.
WpeTbes, 30kpema, Npo nnaHyBaHHs eKkcre-
pUMeHTY, 36ip ekcnepuMeHTanbHUX OaHUX
Ta iHTepnpeTauito pesynbTaTiB  goChi-
KEHHS. AKUEHT Ha eKkcnepuMeHTanbHUX
orepawigax noMIiTHO KOHTPACTYeE 3 yXe Onu-
caHum gucbanaHcoMm Cy4acHOro HaykoBOro
nons, y AKoMy nepesaxarTb CTyAil akage-
MIYHOIO NMCbMa Ta TEKCTOTBOPEHHS.

ABTOpPKKN BBaXatoTb L0 TEHOEHLiIO CBIa-
YeHHAM JOBOSi MparMaTUYHOrO CNPUNHATTSA
reHepaTuBHoro LWI monogumun ykpaiHCb-
KnMn monogmmum gocnigHukamu. Nonpwu Bia-
CYTHICTb yCTaneHux npasusn i  YiTKUX
MoJeneun akagemivyHoro peryntoBaHHs, pec-
noHaeHtTn BbOavatwoTb noTteHuian LWl He
nvwe y 2onomMo3i 3 MOBHUM O(POPMIIEHHAM
TEKCTY, a Ny NiATPUMLi peCypCOMICTKNX [O-
cnigHnuUbKNX npouenyp. BogHoyac BigkpuTi
Bignosigi woao Heposipy oo WI nokasanu,
o came Ui PyHKUil 3anuwarTbCca Hau-
BinblW cynepeynnBMMU: PECMOHLEHTU Ya-
CTO NMOsICHIOBanu HebaxxaHHs generyeatm ix
pusnkom LUi-ranoumHadin gaHnx, HETOYHO-
CTi pe3ynbTaTiB, NOBEPXOBOCTI iHTeprpeTa-
uim abo BTpaTuU BRAcHOI MEeTOoAO0MOori4yHOl
aBTOHOMII. Pe3ynbTaT onuTyBaHHSA We pas
NiATBEPAXYIOTb OOHY 3 KNHOYOBUX TEHOEH-
uim cydacHoro etany po3suTtky LI-
aCUCTOBaHMX [AOChiM4XeHb: rofloBHa Mpo-
6rnema nonsirae BXxe He B caMoMy pakTi BK-
KopucTtaHHs reHepatmBHoro LWI, a vy
BU3HAYEHHI MEX MiXK 4OMOMOror TEXHONOTIT
Ta BignoBiganbHICTIO caMmoro gocnigHuka.
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Ha Hawy aymKy, cydacHur etan po3BuUTKY
ANCKYCIT BXXe NnoTpebye He nuwle 3aranbHuX
3aKMuMKiB 4O akageMidHoi 4oB6poYecHOCTI, a
N YiTKIWKX NpodecinHUX OpPIEHTUPIB LWOAO0
TOro, siKi came JOoCniAHULBKI npoLenypu Mo-
XyTb BUKOHyBaTuUcA 3a LUl-acuctyBaHHs, a
SIKi NOBUHHI 3anuwaTtncs ceporo camocTin-
HOI iHTenekTyanbHol poboTn JocnigHuka.
WNpeTbes, 30kpeMa, nNpo npasuna BUKOPUC-
TaHHA reHepaTtusHoro LI nig yac awnanisy
oxepen, iHTepnpeTauii pesynbTtaTis, noby-
A0BUW aprymeHTauii, opmyrtoBaHHSA BUCHOB-
KiIB Y4 CTBOPEHHSI aKafeMidHOro Tekcty. Y
LbOMY KOHTEKCTi JiHrBoAMAAKTUYHA Chifb-
HOTa HabnwxaeTtbcs A0 NoTpedbu dopmy-
BaHHS He nuwle 3ararbHUX pekomeHOaLuin
woao nobpoyecHoro BukopucTanHs LI, a i
CBOEPIAHOrO iHCTUTYUINHOIO Koaekcy abo cu-
cTemun NpodeCinHmnX npasus LUI-
acuUCTOBaHOro [JocnimKkeHHa. Takun nigxig
BaXXNMBUW HE NuLLEe AN CTYAEHTIB | MOMNOANX
HayKOBLiB, @ U AN WMPLLIOro akageMiyHoro
cepenoBuLLA, OCKINbKM 403BONMB 61 YiTkilwe
OKpecnuTu Mexi [onycTumoro aenery-
BaHHS iHTeNeKTyanbHoI npaw,i TeXHOMOTril.

lMepcnektvBn noganbwnx AO0ChiLKEHb
NoB'A3aHi Hacamnepes i3 AeTarnbHilnM aHa-
Ni3oM pearnbHUX NPaKTUK BUKOPUCTAHHS re-
HepatmBHoro LWl B niHrBOANMOAKTUYHUX
pocnimpkeHHsax. Ocobnueo LUikaBMM BuAaa-
€TbCS 3'ACyBaHHS TOro, SIKk caMme Mosiofi Ha-
yKoBUi BuKopucTtoBytoTb LI Ha  pi3HKMX
eTanax poboTu — nig 4Yac nowyky nirepatypu,
aHanisy [mkepen, CTPYKTypyBaHHA Matepi-
any, HanncaHHsA TEKCTY YN MOBHOrO pedary-
BaHHSA. He MeHLU BaXXNMBMM € OOCHiAXKEeHHS
TOro, SIK y LUMX YMOBaXx 3MIHIOETLCSA caMe ysi-
BMEHHS NpO aBTOPCTBO, AOCNIAHULIBKY Cca-
MOCTIVHICTb | akaieMi4YHy KOMNETEHTHICTb.

BHecok aBTopok: O. JliobaweHko — nocta-
HOBKa npobnemu, ornsg MKepen Ta aHanis
niTepaTypu; BUCHOBKM i NepcnekTuBm [ocni-
mkeHHs; K. MintokoBa — po3po0bneHHss MeTOa0-
norii 4OCNiAXeHHS, CTBOPEHHSI ONUTYBanbHUKA,
30ip Ta iHTepnpeTauia eMnipu4yHMX gaHux, y3a-
ranbHEHHs 4acTMHU OTPUMAaHUX pe3ynbTarTiB
pocnigpxkeHHst; C. Cepena — po3pobnieHHs MeTo-
pornorii gocnigpkeHHs, 36ip Ta iHTepnpeTauis
eMNipUYHUX SaHNX.
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MpakTMKn BUKOPUCTaHHA Ta oYikyBaHi cyHkuii LLI
B HayKOBil po6OTi CTyAeHTiB, MmaricTpaHTiB i acnipaHTiB

1.Baw craTtyc: (0o6epitb 1 BignoBiab)
CcTygeHT/ka bakanasparty
CTygeHT/ka marictpartypu
acnipaHT/ka
BUNYCKHWK/UA YHIBEPCUTETY

2.Akun goceig HaykoBoi poboTH BU MaeTe HaTenep? (MOXIUBI Kinbka Bignosigen)

He mato gocsigy
Tesun koHdepeHLii/in
HaykoBal/i ctatTs/i
Marictepcbka poboTa
IHWe (BKaxiTb)

3.4Kwo € gocein, To B sIKiM ranysi NiHreBoanaaKTUKN? (MOXIUBI KiNlbka Bignosigen)

HaBYaHHSA PigHOT MOBU

HaBYyaHHSA iHO3eMHOI MOBU

3aranbHi NiHrBOAMAAKTUYHI Npobnemun
iHLIE

4 Yn BukopucToByBanu Bu byab-ski iHcTpymeHTn LI y nigrotoBui cBOiX HaykoBux npaub? (06epiTb 1 Bia-

nosiap)
Tak
Hi

5.Akumu iHcTpymeHTamm LI B1 koprcTyBanucs B HaykoBin poboTi? (MOXIMBI Kinbka Bignosigen)

ChatGPT DeepL Connected Papers
Gemini Grok Copilot

Claude Zotero Gamma
Grammarly Elicit Litmaps
LanguageTool Perplexity IHWI (BKaXiTb)

6.[1o sikoi mipu Bn 3any4vanu LI y npouec HanucaHHA? (06epiTb 1 BianoBiab)

MiHimanbHoO (okpemi nigkaskm)
YacTkoBo (igei, pegaryBaHHs)

3Ha4yHO MipOoto (CTBOPEHHS (hbparMeHTIiB TEKCTY)
MepeBaxHO (reHepauis GinbLUOi YaCTUHU TEKCTY)
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7.Aki dpyHkuii iHcTpymeHTiB LI Bac HeouvikyBaHO npuemHO Bpasunu. No4HiTh Bignosigb 3i cnie "MeHe

NMPUEMHO Bpa3uno, WO Lew iIHCTPYMEHT MOXe. ...(3anMTaHHs 3 AOBrol TEKCTOBOKO BiAMNOBIAAL0)

8.Aki dpyHkuii iHcTpymeHTiB LI Bac HenpuemHo posyapysanu. MNoyHiTe Bignosigp 3i cnis "MeHe posdapy-

Bano, O L iHCTPYMEHT...(3annTaHHsa AN JOBroi TeKCTOBOI BiANoBiaAi

9.4k6n BM MOrnM CTBOPUTU ideanbHUiA iHCTPYMEHT ANs HayKOBOro AOCHigXeHHs, To BM 6 odikyBanu Bif

HbOro? (MOXINUBI Kinbka Bignosigen)

"eHepauil inen

Bubopy meTogonorii gocnigkeHHs

lMnaHyBaHHA eKCnepuMeHTy

360py ekcnepuMMeHTarnbHUX gaHUX

lMpounTaHHa Ta aHanisy TeopeTUYHNX mxepen

OBuMCNEHHSA CTaTUCTUYHUX JaHUX

HanuncaHHsa TekcTy

CtunictnyHoro Ta opdporpadiyHoro pegaryBaHHs

Mepeknagy TekcTy

Hob6opy umtat

Hobopy mxepen nitepatypu

OdopmneHHs oxxepen nitepartypu, 3ibpaHnx Bamu

CTBOpEHHSA NniaHy HayKoBOro AOCIKEHHS

lMosicHeHHs nornaaiB y4eHux, Teopin, KoHUenLin

YTOYHEHHS1 TEPMIHOMOTIi

MepedpasyBaHHSA Yy>KUX TEKCTIB (YPUBKIB)

Ckopo4yeHHs1 abo po3LLIMPEHHSA HA4aHOro BaMN TEKCTY

CTtucnoro nepekasy 3MiCTy mKepen, siki BU HE MOXeTe NpovnMTaTu
IHTepnpeTauii pe3ynbTaTiB eKCnepuMmeHTy

MogentoBaHHS 3anvTaHb CriyxadiB Ha KOH(EPEHLUii, peLleH3eHTIB Ha 3aXUCTi

10.4ki doyHKUii BM 6 He goBipunu iHCTpyMeHTam LI cborogHi? (MoXnuBi Kinbka Bignosigen)

11.MoscHiTb cBoto HepoBipy. MNo4HiITh 3i cnie " A 6 He goBipue/na Ue cyyacHUM iHcTpymeHTam LUI, Tomy
(3anuTaHHA 3 4OBrolo TEKCTOBOIO BiANOBIAAH0)

12.4v nocmunanncs Bu Konu-Hebyab Ha BukopuctaHHs LI y cBoix poboTax? (o6epith 1 BianoBiab)

13.4u noTpibHO, Ha Bally AymKy, BKasyBaTu BukopuctaHHs LI B poboTi? (06epiTb 1 BignoBiab)

"eHepauii inen

Bubopy meTtogonorii gocnigxeHHs

[MnaHyBaHHA eKCNepUMEHTY

360py ekcnepuMMeHTanbHUX aHUX

MpountaHHa Ta aHanisy TeopeTUYHUX mxepen

OOpaxyHKy CTaTUCTUYHUX JAaHUX

HanucaHHsa TekcTy

CrunictnyHoro Ta opdorpacpiyHoro pegaryBaHHs

Mepeknagy TekCTy

Ho6opy umtat

[oGopy mxepen nitepatypu

OdbopmneHHs mxepen niTepartypw, 3ibpaHnx Bamm

CTBOpEHHSA NniaHy HayKoBOro AOCHIKEHHS

[MosicHeHHsA NornNsaiB y4eHUX, Teopin, KoHUenLin

YTOYHEHHS TepMiHOMOril

MepedpasyBaHHS Yy>KUX TEKCTIB (YPUBKIB)

CkopoyeHHs abo po3LLMPEHHSA HA4AHOro BaMy TEKCTY

CTtucnoro nepekasy 3MiCTy [xepen, siki BU He MOXeTe npoYnTaTu
IHTepnpeTauii pe3ynbTaTtiB eKCnepumMeHTy

MopgentoBaHHS 3anuUTaHb criyxadiB Ha KOH(epeHLUii, peLeH3eHTiB Ha 3axXMUCTi

Tak
Hi

TakK, 3aBXau
nvwe y pasi 3Ha4YHOro BUKOPUCTaHHS
He 060B'sA3KOBO
Hi, He NOTpiIBGHO
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14 .4 3HaeTe BY, Ik NpaBuIibHO ocbopmMitoBaTth nocunanHa Ha LIy po6oTi? (o6epiThb 1 Bignosigb)
TakK
Hi

15.4u nepeBipsieTe BM iHdbopMaLito, areHepoBaHy LLI? (06epiTb 1 Bignosiab)
3aBxau
yacTto
pigko
Hikonu

16.3 9kMMuK TpyaHOLaMM BU CTUKaNUCs Npu BUKopucTaHHi LLI? (MoxnuBi Kinbka Bignosigen)
HenpaBuIbHi abo BUragaHi gxxepena
HeagekBaTHI abo HepeneBaHTHI BiaMNOBIAi
oBbMexeHHs1 6e3KOLLTOBHUX BEPCi
KOHIAEHLINHICTb aHnX
iHWe (BKaxiTb)

17 .AKi pU3nKn BUKOPUCTAHHS LUTYYHOrO iHTENEKTY B HAYKOBI pOBOTI BUKNUKAIOTb Y BaC 3aHEMOKOEHHS?
OUuiHITb KOXXHE TBEPAXKEHHS 3a WKanot Big 1 oo 5, ge

1 — 30BcCiM He Typbye, 5 — ayxe TypOye.
Mponoawuii, 3reHepoBaHi LI, MoXyTb MICTUTV 03Haku nnariaty (nnariat / HeBOOPOYECHICTD)
Mponoawuuii, 3reHepoBaHi LI, mMoxyTb OyTu HeyHikanbHUMW Ta HagaBaTUcs GaraTbOM HayKOBLIAM
(HeyHikanbHicTb)
IHdopmavuisa, HagaHa LLI, Moxe ByTn HETOUHO, MOMMUITKOBO, XMOHO. (HEBIPOriAHICTb iHopMaLlii)
BukopucTanHs LI moxxe npyn3BoguTy 4O BTpaATM MOIX BIlACHMX igen (HiBentoBaHHSA HayKoOBOIT TBOPYOCTi)
BukopuctanHa LI mMoxe 3HWKyBaTVM 3auikaBMeHHs B CaMOCTIMHOMYMNPOBEAEHHI [OCHIMKEHHS.
(nemoTumBauis)
BukopucTtanhs LI moxe ycknagHioBaTh BU3Ha4YeHHSA aBTOPCTBa Ta BiANOBiAanbHOCTI 3a pesynbTtaTty 4o-
CnigpkeHHs1. (pO3MUTTSA aBTOPCTBa / BTpaTa BianosigansHOCTI)

18.4n noTpibHi bynu 6 BaM cdhopMynboBaHi KOHKPETHI NpaBuna (kogekc) HaykoBoi cnisnpadi 3 LW iH-
CTPYMEHTaMu Anst MONIOANX HAayKOBLB-NIHIBOANOAKTIB, LWOO YHUKHYTW PU3MKIB | 34INCHATM CaAMOCTINHWUIA Hay-
KoBun nowwyk? (obepitb 1 BignoBigb)
Tak, O4HO3Ha4YHO
MOXMBO 6 BUKOPMCTOBYBaB/Na
Hi, He NoTpibHi, Hamaratocs He BukopucToByBaTu LLI
Hi He NOTpIbHi, BCe OOHO A iX NOpyLIyBaTUMY

Olesia Liubashenko (Ukraine)
ORCID ID: 0000-0002-8167-0940
Karyna Miliukova (Ukraine)
ORCID ID: 0009-0003-7385-3426
Sophia Sereda (Ukraine)
ORCID ID: 0009-0000-6424-2365

GENERATIVE ARTIFICIAL INTELLIGENCE IN LANGUAGE EDUCATION RESEARCH:
PRACTICES OF USE, EXPECTATIONS AND APPROACHES TO RESPONSIBLE USE

Background. The rapid integration of generative artificial intelligence into education and academic work
has intensified discussions about the possibilities, limitations, and ethical implications of Al-assisted research
practices. In language education research, this issue is especially sensitive because academic writing,
interpretation, and language formulation constitute a central part of scholarly activity rather than a purely
technical component. Recent international and Ukrainian studies increasingly focus on academic integrity, Al
literacy, transparency of Al use, and the role of generative technologies in supporting academic writing,
language learning, and research-related tasks. At the same time, the everyday research practices of students
and early-career researchers remain insufficiently explored, particularly in the Ukrainian context.

The aim of the article is to examine how generative artificial intelligence is currently understood and used
in language education research and fto identify contemporary tendencies in attitudes toward Al-assisted
academic work in Ukrainian and international academic discourse. The objectives are: (1) to analyse current
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approaches to the use of generative Al in educational and research contexts; (2) to identify major tendencies
in Ukrainian and international discussions of Al-assisted research practices, academic integrity, and Al literacy;
(3) to investigate how students and early-career researchers use generative Al tools in their own research
activity; and (4) to explore perceptions of acceptable and unacceptable forms of Al-assisted academic work.

Method. The study combines an analysis of recent Ukrainian and international scholarship with an
empirical survey of 26 students, postgraduate students, and graduates of language education programs at
Ukrainian higher education institutions who had experience preparing conference abstracts, research articles,
or master's theses. The questionnaire focused on the types of Al tools used, purposes of use, attitudes toward
Al-assisted research practices, and perceptions of ethical boundaries in academic work.

Results and discussion. The findings demonstrate that generative chatbots and language-support tools
dominate over specialised Al-assisted scholarly discovery instruments in the everyday practices of young
researchers. Participants reported frequent use of Al for editing, translation, text structuring, brainstorming,
and language support, while attitudes toward more autonomous forms of Al-generated research remained
considerably more cautious. The study confirms broader international tendencies toward the normalisation of
Al-assisted academic work while also revealing uncertainty regarding acceptable limits of Al involvement in
research procedures. The findings indicate the need for clearer institutional and professional approaches to
regulating Al-assisted research practices in the preparation of future language educators and researchers.

Keywords: generative artificial intelligence, language education, research activity, research ethics.
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PO3BUTOK YCHOI'O NMNYBNIYHOIO MOBJEHHA TA MEAIATPAMOTHOCTI
CTAPLUOKITACHUKIB Y NO3AKITACHIUN AIANIbHOCTI F'YMAHITAPHOIO
TA BIBJTIIOTEYHO-BIBJTIONPA®IYHOIO CINPAMYBAHDb

Y cmammi npedcmaenieHo aHania murie no3aypo4yHoi QisribHOCMi ma eu3Ha4yeHo mi, sKi doui-
INIbHO opzaHizogyeamu 05151 PO3BUMKY YCHO20 MybrliyHO20 MOBIEHHSI cmapuoKnacHuKie. Aemopu
MPOMNOHYMb MEXHOI02I0 103akK1acHo20 3axo0y, CripsIMoeaHy Ha rnideuweHHs pieHs1 mediagpamo-
mHocmi y4Hie cmapwux Knacie, wo eidrosidae 3as0aHHSIM eyMaHimapHo2o0 ma 6ibriomeyHo-
bibnioepaghiyHo20 Harnpsamie rnolawkinbHoi oceimu. 3micm mexHonoaii nepedbayvae iHMezpauito
MOBHO-MOBJIEHHEBUX YMIiHb Y MPOUEC KpUMmMuU4YHO20 aHarnidy mediakoHmeHmy. [JoCriOXeHHSs reKkcu-
YHUX MapKepie Hesipo2iOHOCMI, CUHMaKCUYHUX ocobriugocmeli Krikbelmy ma pumopuyHUX cmpa-
meeiti y nybniyHux debamax cmaHO8UMb OCHO8Y MEXHOso2ii POo38UMKY yCHO20 MybniyHo20
moerneHHs. [Jo cmpykmypu 3axoQy 3any4eHo gopkuwor, 0ebamu ma coujanbHUl ekcriepumMeHm, wo
0ae 3moay y4YHSIM po3gusamu me3aypyc, suKopucmosysamu iHghopmayiliHi pecypcu Orsi apayMeH-
mauji ma 3axucmy enacHoi nosuuii e iHghopmauyitiHoMy fpPoOcmopi. 3arnpornoHo8aHy MEXHOJI02i0
MOXXHa erposadxysamu y rno3akiacHux ma rno3awkinbHux 3axodax i3 nonynspusauii mediazpamo-
mHocmi ma ¢hopMy8aHHsI KpUMUYHO20 MUCTIEHHS, 8 SIKUX 8I06y8aEembCs pO38UMOK YCHO20 r1ybiiiy-
HO20 YKpaiHCbKO20 MOBJIEHHS Y4HI8

Kno4oBi cnoBa: po3sumok ycHo20 rybriivHo20 MOBIIEHHS, MediazpaMOMmHIicmb, KpUMUYHUU
aHari3 mediakoHmMeHmy, cmapWwOoKIaCHUKU, rno3aknacHuli 3axid, eymaHimapHud Harnpsim, bibio-
meyHo-6ibriiogpaghidyHuUl Hanpsm.

Bctyn nisHaBanbHoro iHTepecy (Jlackosa, 2014).

lNMocmaHoeka npo6bnemu. CydacHui  BignosigHO, nepLlovYeproBUM 3aBAaHHSM
eTan po3BUTKY NIHFBOAVAAKTMKM XapakTepu-  CTae NoLyk TUX TeM i popm poboTH, siki pe-
3yETbCA 3MIHOK aKLUEHTIB y HaBYaHHI MOBU:  30HYIOTb i3 pealibHUMU iHTepecamMu LLKONS-
Bi, 32aCBOEHHS CYyTO MIHIBICTUYHMX 3HaHb OO  piB, 30KpemMa, NoB'A3aHuX i3 uMpposmM Ta
POpMyBaHHSI 34aTHOCTI €PEKTUBHO KOMYHi-  MegdiiHuMm cepegoBuwem. Lle ocobnueo
KyBaTW B PI3HNX Cpepax CyCnifIbHOro XXUTTA.  aKTyanbHO [ONS  Cy4acCHOro MOKOMiHHSA
OcobnmBoro 3HaveHHs HabyBae pO3BUTOK  CTapLUOKMACHWUKIB, SKi B ManbyTHbLOMY Bia-
YCHOMOBJEHHEBOI Ta PUTOPUYHOI komne-  ByayBaTMMyTb KpaiHy nicns BiMHW, 36epira-
TEHTHOCTEN sk 6a30BMX ANS YCNIWHOT coli-  TUMYTb HauioOHanbHi  Tpaguuii, MOBY i
anbHOI iHTerpauii Ta NpogecinHOro CTaHoB-  KyNbTypy. 3a Takux yMOB (pOpMyBaHHS
neHHs ocobucrtocTi (BopoHoBa, 2024). Ha  ixHboro ny6niyHoro moBrieHHs HabyBae
eTani CTapLlol LWKOSM, KOMN YYHI FOTYITbCSA  BaromMoro CycninbHOro 3HayeHHsa ([puuak,
A0 CaMOCTINHOI AiANbHOCTI, BUHUKae roctpa  2024).
notpeba y BAOCKOHAMEHHI IXHiX yMiHb nori- YYHAM yXe CbOorogHi HeobxigHO BMITK
YHO, apryMeHTOBaHO Ta MNEepPEeKOHNIMBO BU-  BMNEBHEHO BWUCMOBMIOBATUCS Mig Yac 3axu-
cnosnoBaTn BrnacHi aymkn (Kyyepyk, 2016).  CTy NpOeKTiB, y MeaianpocTopi Ta rpomaa-

Cnig HaronocuTu, WO pO3BUTOK MOBHOI  CbKiv AisanbHOCTI. [1poTe, nonpu npakTu4Hy
0COBUCTOCTI € TpuBanMm noeTanHUM Mpo-  3HaYYLWWiCTb, MeToAMKa dOpMyBaHHSA ny61i-
LecoMm, peanisauis gkoro nepegbadae ik 4YHOro MOBSIEHHSI CTAPLUOKMACHUKIB Y cy4yac-
BOMbOBI 3ycunns 3 60Ky Y4HIB, TaK i HASABHICTb ~ HMX  HAYKOBMX  CTy4isX  3anuuaeTbcs
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HeJOCTaTHbO BUCBITIEHOK 1 NOTpedye pe-
TENbHOrO0 TEOPETUKO-METOAMYHOIO Onpa-
ytoBaHHA (Manuxata & WTadipHa, 2023).
HaaBHWM po3pmB MiXX BUMOramm 4acy Ta pe-
anbHAMKM  METOAUYHMMU  IHCTPYMEHTaMM
BUMTENA-CNOBECHMKA 3YMOBIIOE NOTPEDY B
OHOBJEHHI OMAAKTUYHOrO IHCTPYMEHTapIto.
PoaB'azaHHs uiel npobnemn BbGavaeTbea y
BNPOBaMXXEHHI IHHOBAUiMHUX MeToAdiB Ta
irop-gpamaTunsadin, siki CTUMYNIoKTb MOB-
neHHeBY akTuBHICTb (JlackoBa, 2014), a Ta-
KOX Yy 3aCTOCyBaHHi TEKCTOLEHTPUYHOrO
nigxogy SK Ans NigrotoBkM O NyOnivHUX
BuctyniB (Mpuuak, 2024). YcniwHe noen-
HaHHS TPaaWULINHMX MEeTOAMK i3 HOBITHIMMK
nigxogaMmun 403BONUTb chopMyBaTU roTOB-
HICTb BUMYCKHUWKIB 0O e(PEeKTUBHOT KOMYHiKa-
TMBHOI B3aemogil (BopoHoBa, 2024),
BiAKpPUTOro gianory B npodgecinHoMy Ta Cy-
CMifIbHOMY XXUTTI.

Oens10 docnidxeHb i nybnikayid. MNpo-
Onemy uJiTkoi gudepeHuiauii Ta agediHiuii
TepMiHiB "nosaknacHun 3axig" ta "nosawuki-
NbHUKM 3axia" nig vYac opraHisauil HaBYaHHS
B 3aknagax 3aranbHol cepedHbOl OCBITU
abo BUCBITNEHHS cneundikn 3any4YeHHs y4-
HIBCbKOI MOS0l OO aKTMBHOCTEWN PI3HOro
CNpPsSIMyBaHHS B OCTaAHHE OECATUNITTS MNpo-
MOHYIOTb PO3B'A3yBaTH 3 NO3ULiM iIHTErpoBaa-
Horo nigxoay (Botamo et al., 2024; Kazem,
2016), po3MeXOBYHUN BHYTPILLUHLOLLKINbHY
Ta MO3aiHCTUTYLiINHY OOPMKU MNO3aypPOYHOI
po6oTtn. [MpoTte 3asBuyanm 36epiraoTbCs
TpaguuivHi Nornaam Ha KOHTEKCTU peanisa-
Uil 3MICTy HaBYaHHA Yepe3 OOOATKOBI 3a-
HATTS. Hanpuknag, KaTeropis
no3aknacHoro 3axony 34e6inbLoro posrns-
AAETbCA K IHCTPYMEHT 4OMNOBHEHHS 060B'-
S13KOBOI HaB4anbHOI Nporpamu abo Sk 3acid
PO3BUTKY aBTOHOMHOCTI Y4HIB Yy MpoLeci
oBoriodiHHa Mook (Xiao & Luo, 2009;
Botamo et al., 2024).

HocnigHnk Moxammag Kasem (Kazem,
2016), sk NocnigoBHO pPO3rnggae 3acTo-
CyBaHHS KOHUENUin no3aypo4HOIl AisinbHO-
CTi B HaBYaHHi IHO3EMHMUX MOB Yy CUCTEMI
BULLIOT Ta cepedHbOl OCBITH, iHiLiOBaB Yy
2016 poui gucepTauinHy poboty "Bnnme no-
3aKfacHUX 3axofiB Ha TUX, XTO BMBYaE
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Apyry MoBy", sika € Npuknagom rpyHTOBHOrO
aHanisy BMnAMBY TakMX akTUBHOCTEWN Ha aKa-
AemiyHi pesynbtatm (Kazem, 2016). Y npaui
npeacraBrneHo Nornsan aBTopiB — NPUXUIb-
HUKIB PI3HMX negaroriyHux nigxondis, 30K-
pemMa: BUKOPUCTAHHS irpoOBUX TEXHOSOrIN,
npoBefeHHs aebaTis, BNPOBaMAXXEHHA TeaT-
panisoBaHNX BUCTaB Ta IHCTPYMEHTIB Apam-
neparorikn.  ABTOpM  nNpoaHanisoBaHUX
nybnikauin poarnsgatoTb Mo3aknacHi  3a-
X04M SIK NiHrBoAMAAKTUYHE ABULLE, SK NPO-
CTip ONSA PO3BUTKY 3B'A3HOIO0 MOBJIEHHSA B
aBTEHTMYHOMY COUjianbHOMY KOHTEKCTi, B
aKkoMy nepebysatoTb nignitkn. OTXe, no3a-
ypouHa AiAnbHICTb SK NIHFBOAWOAKTMYHA
KaTeropisi € Krno4oBOK B NPOLIECI PO3BUTKY
KOMYHIKaTUBHUX KOMMETEHLUiN Ta megiarpa-
MOTHOCTI CTapLUOKMaCHUKIB.

3aranom, Take HaB4YaHHA KOHLENTyanis3o-
BaHe Yy BiANOBiAb Ha 3anuT CycninbCTBa, SKe,
KpiM 3HAHHA MOBHUX HOPM, NMpUAainse ocob-
NUBY yBary BMIHHIO KPUTUYHO aHanisysaTu
iHdbopMauito Ta NOCnigOBHOCTI KPOKiB, SIKi
peani3sye y4yeHb, focaratoum metu y nybniy-
HOMY BUCTYNI. 3 NOrnsay niHrBoANOaKTUKN,
PO3BUTOK KOMMETEHTHOCTI B YCHOMY MOB-
NeHHi 03Ha4ae NPOCyBaHHA Bif 3aCBOEHHSA
Teopil A0 aKTMBHOI NPaKTUKN CRiNKYyBaHHS,
BiJ PO3YMIHHA CTPYKTYpW TEKCTy OO Bifb-
HOrO BUCNOBJIEHHS BNACHUX AYMOK, @ TaKOX
BiJ, NACMBHOIO CMPUMHATTS MeiaKOHTEHTY
0O CTBOPEHHA 3MICTOBHUX MOBIOOMIEHD.
CoujanbHNM KOHTEKCTOM L€l OiAnbHOCTI B
€BPOMNENCLKOMY MNPOCTOPi BUCTYMNae, 30K-
pema, [ekpeT npo xobi-ocsiTy B Yexii
(Ministry of Education, Youth and Sports of
the Czech Republic, 2005), akuin oxonntoe
LLUMPOKUIA CNEKTP PEerynsapHnX i CNOHTaHHUX
3aHATb, TabopiB Ta iHAMBIAyanbHOI poboTHy,
O CrpUAKDTb PO3BUTKY TasiaHTiB i BOJIOH-
TepcTtBa. Cxoxun nigxig gemoHcTpye Haui-
OHanbHa nporpama "Llkona nicna wkonun" B
PymyHii (Dobrila & Neculau, 2019), aka sk
napTHepCbKa iHiliaTnea AONOBHIOE 0OOB'A3-
KOBY Mporpamy pekpeauiiHuMmu, TemaTtuny-
HAMM  Ta KOPEKUINHMMMN  3axogamu,
CNPSAMOBaAHUMM Ha MNiATPUMKY OCOBUCTOCTI
Ta NPUCKOPEHHS HABYAHHS.
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Ha BigMmiHy Big nMcbMoBoi hopmMu MOB-
NEHHSA, dKa OOCUTb I'PYHTOBHO NpeacTas-
fleHa B HaByarbHUX nporpamax, YycHe
nyGniyHe MOBIEHHSA 3anuMLAETbCA 3HAYHO
MEHLL onpaubOoBaHUM B NO3aypOYHin npak-
Tvui. YnHHa HopmatmBHa 6asa YkpaiHu
CTBOPIOE LUMPOKE none Aanga peanisauii
TaknX iHiUiaTMB, BM3HA4YaluM KOHKPETHI
TUNWU OiSNbHOCTI B CUCTEMI MNO3aLUKINbHOI
OCBITU: XY[OXHbO-€CTETUYHUNA, MUCTELb-
KWR, TYPUCTCbKO-KpaE3HaBYMUA, €KOSoro-
HaTypanicTU4HNA, HaYKOBO-TEXHIYHWUMN,
AOCnigHNLBKO-eKCNepUMEHTanbH,  qois-
KyNbTYPHO-CNOPTUBHUIN, BINCbKOBO-NaTpIo-
TUYHUN, 6ibnioTe4Ho-6ibniorpadivHmn,
couianbHo-peabiniTauinHnn, 0340pPOBYUN
Ta rymaHitapHun (3akoH YkpaiHn Ne 1841-111
"lMpo nosawkinbHy oceity", 2000, ct. 15).
KoxeH i3 unmx HanpsMiB Mae yHikarbHUA Mno-
TeHuian pAana coudianisadii  ocodbucTocTi,
npoTe came rymaHiTapHui Tta 6ibnioteyHo-
BibniorpadivyHn nNpodini HanMNoBHiLle KO-
pentoTb i3 3aBAAHHAMM BAOCKOHANEHHS
KynbTypu crnosa, po3BUTKY iHbopmaLinHOT
rPaMOTHOCTI Ta KPUTUYHOIO CHPUNHATTH
Me[iakoHTeHTY. loegHaHHA uMxX Hanpsmis
cTtano dyHoameHToM pAnsi po3pobneHoi
HaMW TEXHOSOrii: ryMaHiTapHUA acnekT 3a-
6e3neyvye pO3BUTOK NPAKTUYHUX MOBIEHHE-
BMX HaBMYOK Ta ONaHyBaHHSA OCHOB
dinonoriyHmnx Hayk, Toai sk 6ibnioTeyHo-6i-
OniorpadivyHnin cnpsiMmoBaHM Ha MNigBuU-
LLIeHHSA iHOPMaUINHOT KynbTypyu U YMIHHSA
OpiEHTYBaATUCS Y 3pOCTaAO4OMY MNOTOLLi NOBI-
AoMmreHb. Takun iHTerpoBaHun nigxig gae
3MOry OpraHiyHO NoeaHaTN TPEHYBaHHS pu-
TOPUYHUX 30iI6HOCTEN i3 BUKNMKaMK Ccyvac-
HOro MefianpoCcTopy, CTaBnsiyM 3a rosIoBHY
MeTY LiniCHUA pO3BUTOK YCHOro ny6nivyHoro
YKpaiHCbKOro MOBMEHHS Ta MediarpaMoTHO-
CTi YYHIB CTapLumMX Knacis.

Mema cmammi — TeopeTn4HO OBrpyHTY-
BaTV Ta Npe3eHTyBaTV METOAUYHY TEXHOSOTI0
KOMMJSIEKCHOMO MO3aKnacHoro 3axony, cnpsi-
MOBaHy Ha PO3BUTOK YCHOro ny6sivyHOro mo-
BIIEHHA, MediarpaMOTHOCTI Ta KPUTUYHOro
MUCIEHHS CTapLUOKINACHUKIB Y MeXax ryma-
HiTapHoro Ta BibnioTe4Ho-6ibniorpadivyHoro
HanNpPSAMIB NO3aLLKINbHOI OCBITW.

36

3as0aHHsAMU CTaTTi €

e OOr'pyHTYBaTM AOLINBHICTL BNPOBaLKEH-
Hs1 0BpaHMX MeToAiB i hopM AisnbHOCTI (BOp-
Kwonis, gebarTis, coujianbHUX eKCNepUMEHTIB)
AnNsi PO3BUTKY YCHOMOBIEHHEBOI KOMMNETEH-
THOCTI LLKOJIAPIB Y MO3aypPOYHUIA Yac;

e NPEACTaBUTU TEXHOMOr0 MPOBEOEHHS
no3aknacHoro 3axogy Ta onucatu 1i NoTeH-
Uian ons po3sBUTKY 3B'A3HOO MOBJIEHHS, KpU-
TUYHOIrO MUCIIEHHS Ta MeadiarpaMOTHOCTI;

e CMPOrHO3yBaTu BMIMB BUKOPUCTAHHS
NIHrBICTUYHMX 3acobiB (aHani3y NeKCUYHUX
MapKepiB, CUMHTaKCUYHUX KOHCTPYKUIA Ta
€TMMOSIOrYHMX PO3BIiAOK) Ha POPMYBaHHS
HaBWYOK MyOniYHOI aprymeHTauil Ta 3axu-
CTy BRnacHol nosuvuii B iHdopmalintHOMYy
NpocCTopi.

MeToponorisi pocnipgkeHHsA

[locnigxeHHs Mae KOMMNIEKCHUIN AKICHUI
XapakTtep i NoeaHye TEOPETUYHUI, NOPIBHS-
NbHO-3ICTAaBHUA Ta NPOEKTyBanbHUA nMia-
xooun. TeopeTudHy OCHOBY CTaHOBNATb
3aranibHOHayKOBi METOAMN aHarni3y, CUHTe3y,
y3aranibHEHHS Ta iHTepnpeTauil HayKoBUX
oxepen, LWo ganu 3aMory cuctemaTtusyBaTtu
nigxoan 0O pPO3yMiHHS CYTHOCTI nosaknac-
HOI Ta no3awKkinbHol AisanbHocTi. [lMopis-
HAHHS  NiOXO4iB  pi3HMX  aBTopiB i
BUOKPEMIIEHHSA CMifIbHMX Ta BIgMIHHUX O3-
HaK 34iMCHEHO 3a NOTiKOK MOpPIBHAMNBHO-ME-
JaroriyHoro aHanisy, skui nepenbadae
3icTaBneHHs HayKOBMX NO3ULiK, IX cuctema-
TM3auilo Ta nojanblle y3ararbHEeHHS
(Bereday, 1964; Bray et al., 2014).

AHanis HopmaTMBHO-NpaBoBol 6a3un pea-
Ni3oBaHoO Yyepes 3iCTaBfIEHHS 3aKOHOA4ABYMX
i MporpaMHUX LOKYMEHTIB Pi3HMX KpaiH Yy
cpepi No3aknacHOI Ta NO3aLUKiNbHOI OCBITW.
Takun nigxig sBignosigae Tpaguuism nopie-
HAMBbHOI Neaarorikn, y Mexax sikUX OCBITHI
SBMLLA PO3rNsAalTbCa B KOHTEKCTI Pi3HMX
OCBITHIX CUCTEM i3 METOIO BUABMNEHHS CNiMb-
HUX TeHaeHuin i BigmiHHocTen (Bereday,
1964; Holmes, 1981). AHani3 3acBiguunB Ba-
piaTMBHICTb NiAXOAIB A0 OopraHisauii no3ak-
NacHoI AiAnNbHOCTI Ta BU3HAYMB 1 KIHOYOBI
XapaKkTepPUCTUKN.

[MpoekTyBanbHUA  KOMMOHEHT  AoCHi-
[PKEHHS nonsarae y po3pobneHHi TexHonoril
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nosakracHoro 3axoay Ans yyHis 10-11 kna-
CiB Ha OCHOBI y3ararlbHEHUX TEeOPEeTUYHUX
NOSIOXKeHb | pesynbTaTiB MOPIBHANBHOIMO
aHanisy. Y LbOMYy KOHTEKCTi NMPOEKTYBaHHS
pO3rNagaceTbCs SK NOriYHe NPOLOBXEHHS
aHaniTM4YHoro etany OOCHIMKEHHS, KOomn
y3arasibHeHi XxapakTepucTuK/ siBuLLa TpaH-
chopmytoTbCA Yy MpPaKTUYHE OCBITHE pi-
weHHs (McKenney & Reeves, 2012).

TaknMm 4YMHOM, [JOCRIAXKEHHA peanisye
noriky SIKicCHoro nepgaroriyHoro adanisy, B
SAKOMY MOEOHYIOTBCA NOPIBHSAHHSA, y3aranb-
HEHHSA Ta neaaroriyHe MNPOEKTYBAHHA, LLO
3abe3nevye Ak TeopeTuyHy oOrpyHTOBa-
HICTb, TaK i NPaKTU4YHY CMPSIMOBAaHICTb OTPU-
MaHUX pesynbTaTiB.

[ns viTkoro po3mexxyBaHHs OOCioXyBa-
HUX MOHATb MO3aKnacHOl Ta NO3aLlKiNbHOI
AisinbHOCTI 6yno 34iNCHEHO MOPIBHANbHUN
aHani3 HaykoBuMx MigxodiB i HOPMaTUBHUX
OOKYMEHTIB, SKWW [03BOSIMB BUOKPEMUTU
OCHOBHI KpuTepil BigMIHHOCTI MiXX ummMun do-
pMamMu opraHisauii 4ianbHOCTI y4YHIB. BOHM
y3aranbHeHi B [logatky A.

Pe3ynbTaTt Ta 0GroBOpeHHs

OTpumaHi pesynbTaTi 3acBigumnu, Lo no-
3aKnacHa [LisifnbHICTb XapaKTepuayeTbCcs Tic-
HUM 3B'SI3KOM i3 HaBYarbHOK MNPOrpamolo Ta
CNPAMOBAHICTIO HA PO3BUTOK akadeMIYHUX i
KOMYHIKaTUBHUX KOMMETEHTHOCTEN, ToAdi SiK
no3aLuKinbHa AiAnbHICTb OpiEHTOBaHa nepe-
Ba)XHO Ha 3arafbHWi, 0CODUCTICHWUI, collia-
NbHUA | TBOPYMMA  PO3BUTOK  YYHIB.
lMpoBegeHn aHani3 [0O3BOSIMB BU3HAYUTMH,
LLIO po3pobneHnit MeaiaocBiTHIN 3axig "Mosa
i Megia" HaneXxuTb camMme 40 No3akyiacHol Oisi-
NbHOCTI, OCKiflbKM CNPSAMOBaHUIN Ha Nornmnb-
NEHHS1 MOBHUX KOMMETEHTHOCTEMN, PO3BUTOK
KPUTUYHOIO MUCEHHS Ta IHTerpauito 3HaHb i3
YKpaiHCbKOI MOBW 1 MefiarpaMOTHOCTI.

TexHosi02iss Mo3akslacHo20 3axoody
"Moea i media"

3anpornoHOBaHU NO3aKnacHMin 3axig pos-
pobneHo Ha 3acagax AidAnbHICHOro nigxoay
Ta Teopil TEKCTOLLEHTPUYHOrO HaB4aHHS (['pu-
uak, 2024; Manuxata & LWTacdpipHa, 2023),
3rigHoO 3 AKUMW (POPMYBAHHA PUTOPUYHOI
KOMMNETEHTHOCTI BiabyBaeTbca 4yepe3 Ges-
nocepeaHio B3aeMOAil0 3 MediaTeKCTOM.
[ns peanisauii 3aBgaHb rymaHiTapHoro ta
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GibnioteuHo-bibniorpadiyHoro  Hanpsmis
BMXOBHOI poBOTK 3anpOnOHOBAHO CUHTE3
NIHrBICTUYHOrO  aHanizy Ta  uMdpoBoi
rPaMoOTHOCTiI.

Hacamnepep 3axig Mae npakTuyHy MeTy —
HaBYUTU YYHIB pO3Mi3HaBaTN MaHINynNATUBHI
TexHosoril (KnikbenT, Qenkn, OuiHHI Ccy-
[PKEHHS1) Ta PO3BUHYTU BMIHHA OyayBatn
NOriYHO 3aBepLUEHi, NIHrBICTUMHO npaBu-
NbHi BUcnosntoBaHHA. OgHo4YacHo peaniso-
BYETbCA OCBITHA Uiflb, CNpAMOBaHa Ha
cuctemMaTmnsauito 3HaHb MPO NEKCUKOSOrito
Ta CUHTAKCUC SK IHCTPYMEHTWN MegiaririeHu.
[ns gocArHeHHsA pe3ynbTaTy BigibpaHo Taki
aKTMBHOCTI, gk Bopkwon "Knikbent", nedatn
"®erk un npaega?" Ta couianbHUKA ekcne-
puMeHT "Bnnue cnosa", Wo 4O3BONAKOTb iH-
TerpyBaTm TEOPETUYHI 3HAHHSA Y HaBWU4YKM
yCHOro ny6siyHoro MoBfneHHs.

PosBuBanbHUM acnekT 3axony NposiBns-
€TbCA Y BUKOPUCTAHHI MeToAiB, L0 aKTUBI-
3yl0Tb KPUTUYHE MMUCIIEHHA Ta BMIHHS
34iNcHIOBaTU MiKpoaHarni3 CTpykTyp. 3axig
NPOBOANTLCS B aKTOBIN 3ani LWKOSM 3a y4ya-
CTi Bely4oro, o CTBOPIOE YMOBWU ANA OU-
HaMIYHOro PO3BUTKY HaBUYOK MyOBMiYHOro
BUCTYNY SIK y MoAepaTopa, Tak i y 30o6yBa-
yiB OCBITU B ayauTopii. 30kpema, irpoBa ak-
TUBHICTb "[leTekTop MaHinynauin" Ta kBect
"ETmonoriyHnn ko' CcTUMynooTb  "MUT-
TEBY Ta iHiLiaTMBHY MOBreHHeBy aito" (Jlac-
koBa, 2014, c. 10), HaByawun LWKONAPIB
onepatMBHO pearyBaTu Ha iH(OPMaLinHI
BUKIMKK "TyT i 3apas”.

BuxoBHWI noTeHuian 3axody nondrae y
doopMyBaHHI BIiANOBIAANbLHOrO CTaBNeHHA 00
CNOXMBaAHHS iHGOpMaLil Ta 3a0XOYeHHi OO0
YNCTOTW pigHOI MOBWU. BkopucTaHHs ponbo-
BUX irop (Hanpvknag, "lNMpec-koHdepeHuia®)
cnpusie couianizauil 0cobuCToCTi, PO3BUTKY
TONepaHTHOCTI Ta noBarn 4o AyMOK iHLWWX Nif
yac guckycii. PedonekcusHa Bnpasa "llaHuto-
XKOK BMCHOBKIB" 3abe3nedvye ctane 3alikas-
NeHHa Ta NO3WUTUMBHY MOTMBAUilO A0
CaMOB[JOCKOHanNeHHs y cdpepi KoMyHikaLlii.

Taknum 4mMHOM, BMpOBamKeHHA obpaHmnx
iHTepaKTMBHUX MeToAiB (Bopkwonis, Aeba-
TiB, EKCMEPUMEHTIB) € MOBHICTIO AOLINbHUM
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AN151 PO3BUTKY YCHOMOBMNEHHEBOI KOMMNETEH-
THOCTI LUKOSAPIB Y NO3aypoyHMii Yac. Takum
nigxig 3abesnedye TpaHcoOpmaLito 3HaHb
NpPO MOBY Y CTiKY MPaKTU4YHY HaBW4YKY Be-
AeHHs1 eTu4HOoI Ta 6e3neyHol nybnivyHoi Ko-
MYHiKaLii B Cy4acHOMY MeianpocTopi.

Emanu nosaknacHozo 3axody "Moea i
media”

Mepwwum eTanom € opraHisauig BCTYNHOT
YacTMHu y dpopmarti megia-po3mmHkm "Obun-
pan csigomo". Lia akTMBHICTb cnpsiMmoBaHa
Ha CTBOPEHHA aTMocdepwu iHTenekTyanb-
HOrO BUKSIMKY Ta MiAroTOBKY YYHIB 4O aHa-
nisy MaHinynatmBHUX CcTpaTterin - vepes
POKyCyBaHHS Ha eMoUinHO 3abapBreHin
nekcuui, Burykax ta saranbHuX OpMysito-
BaHHsAX. Ha BigMiHy Big TpaguuinHoro
BCTYyNy, Takuni irposun hopmMaTt [03BONSA€E
3HM3UTK "adbeKTMBHMI DiNbTP" LWKONApIB,
3anyyaroumn iX O aKTUBHOI MUCNEHHEBOI Ai-
ANbHOCTI 3 NepLmnx XBUNWH 3axoay. Ak 3a-
3Hayae A.O. JlackoBa (2014, c. 10),
MOBJIEHHEBO-IrpoBa AiASIbHICTE [03BOSISE
pO3BMBaTU MOBIMEHHS came 4yepe3 3acobu
rpn, CTBOPKOKYM YMOBWU AN  MUTTEBOI
Ta iHiLiaTUBHOI MOBJIEHHEBOI Ail.

Mpouec po3novnHaeTbCca 3 NPOBNEMHOro
3BEpPHEHHs MoJepaTopa, KU 3a 4ONOMO-
roL PUTOPUYHUX 3anuUTaHb akTyarsisye npo-
bnemy BMAAMBY CroBa Ha CNPUAHATTS
peanbHOCTi. YYHAM NPOMOHYETLCS POSib
"Mefia-geTekTmBiB", WO ofapa3sy BMAae ouHa-
MiYHUIW Temn B3aeMOAil Ta CTUMYIIOE MNi3Ha-
BanbHWW IHTEpeC 0 NIHrBICTUYHOrO aHanisy
MegiatekcTiB. Ha aymMKy OoCnigHUKIB, BUKO-
pPUCTaHHA BidyanbHNX KOMMOHEHTIB Ta eBpu-
CTUYHUX METOAIB € OCHOBO AN aKTUBI3aLii
MOBJIEHHEBOI TBOPYOCTI Ta akTyanisauii ono-
pHUX 3HaHb (MManuxata & LWTadipHa, 2023,
c. 58). besnocepeaHbO Nig Yac PO3MUHKM Ha
eKpaH BMBOAATLCA AudpepeHLioBaHi Bapia-
HTW 3arorfioBKiB NPO OOHY W Ty camy nogito,
SIK NMOKa3aHo Ha puc. 1.

YUHi 30IMCHIOTL  eKcrnpec-eKcnepTunsy
3anponoHOBaHMX Ha3B, pearyw4n 3a 4orno-
MOFOI0 CUrHanNbHUX KapToK: 3eneHa
HenTparnbHUM CTUMb, YepPBOHA — MaHinyns-
TUBHMW. Taka akTUBHICTb BignoBsigae AiAnb-
HicCHOMYy  nigxody, SKAA  BBaXaeTbCs
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3anopykow eqekTUBHOIrO OOPMyBaHHS Ny-
OniYyHOro MOBIEHHSI Ha TEKCTOBIA OCHOBI
(Mpuwak, 2024, c. 19). 3aBepLuanbHUM KOM-
NMOHEHTOM OGNOKY € aHaniTUYHUIN KOMEHTap
MoaepaTopa, sikur Bepbanisye Bubip ayau-
Topii. Begyuun nigkpecnioe 3B'A30K MiX
€MOLIHOK Hanpyrow peuunieHTa Ta HasaB-
HICTIO B TEKCTi BUTYKIB YM OLIHHUX NPUKMET-
HUKiB. Lle ctumyne nepexig  Big
€MOUINHOro CNPUMHATTA 00 NEepPBUMHHOIo
noriyHoro OBrpyHTyBaHHSA, Oe MoOBa CTae€
0o0'ekTOM gocnigKeHHs. 3rigHO 3 HayKo-
BUMM BUCHOBKaMW, NOAIOHI "OONOMIiXHI
ornopun" CrOHYKalTb Y4YHIB OO CTBOPEHHS
BnacHux BucrosnoBaHb (Manuxata &
WradipHa, 2023, c. 58).

PucyHok 1
lpuknadu 3azornoeskie 0nsi Media-poO3MUHKU
"Obupati ceidomo"

«llok! YKpaiHusaM TepMiHOBO
NOoBiAOMMUNYN BaXK/IUBY
HOBMHY - Lie 3MiHUTb ycel»

«Ypsig ONnpUIIOQHUBE HOBI
'y, pilleHHs WwWopao cutyauii B
YKpaiHi.»

«Bu He nosipuTe, WO
cTanocs cborofHi B KpaiHil»

(CtBOpPEHO aBTOpKamu B Canva)

YnpoBagkeHHs mMeaia-po3aMunHkn "Obu-
pav cBigoMO" 3yMOBIIOE akTyanisawito MOB-
HOI IHTYILil Ta 3HWKEHHA MNCUXOMNOTiYHNX
Gap'epiB nepea aHaniTM4How poboToto. IH-
TerpoBaHun nigxig 3abesnedvye nepeTsBo-
PEHHS TEOPETUYHMX 3HaHb i3 FIEKCUMKONOTil
Ta CTUMICTUKM Yy MpPaKTUYHE BMIiHHS pPO3ni-
3HaBaTW IHCTPYMEHTU EMOLIMHOIO TUCKY,
roTyKOuM YYHIB A0 CTPYKTYpOBaHOI Ta YCBi-
AOMMeHoT Ny6nivyHOI KOMYHiKaUil.

Apyrum etanom peanisauii THEXHONOrI|
€ aKkTuBHiCTb "lMowykoBu MikpoaHanis",
siKa NpoBOANTLCA Y dopmMaTi NIHFBICTUMHOIO
MiHigocnigpkeHHs. Lls  vactuHa  3axony
cnpsiMoBaHa Ha OPMYBaHHA B Y4HIB
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YMiHHA YCBIZOMMNEHO KOHCTPYLOBaTU NOLLY-
KOBI 3anuUTu Ta aHanisysaTu BMNSIMB JIEKCUY-
HOro BMOOPY, 30KpeEMa CUHOHIMIT Ta
TOYHOCTi CMOBOBXMBaHHS, Ha Xapaktep
oTpuMaHoi iHhbopmauii. Ha BigmiHy Big Teo-
PETUYHOrO OnpauoBaHHSA MOBHUX HOPM,
uen 6nok nepegbayae npakTUYHY camMoC-
TiNHY pobOTY B Napax i3 BUKOPUCTAHHAM Lin-
poBUX NPUCTPOIB ANA aHanidy "xueoi"
BMAadi nowykoBux cuctem. [JouinbHicTb Ta-
KOro nigxoay nNiaTBEpPOKYETbCS TE30H NpOo
Te, Wo dopMyBaHHA Ny6NiYHOro MOBIIEHHS
€ HanbinbL epeKTUBHMM y NPOLECI NPaKTn-
YHoT gianbHocTi ([puuak, 2024, c. 19).
lNpouec pgocnigXeHHA PO3NOYMHAETLCA 3
eTany MOBHOro aHarnisy, e LWKonspam npo-
MOHYETbCA nepenik  audepeHuinoBaHnX
3anuTiB (OuB. puC 2) BiA y3ararbHEeHUX ma-
pkepiB ("BiiHa YkpaiHa") Ta HenTpanbHUX
KOHTeKCTIB ("cuTyauis B YkpaiHi cborogHi")
00 3annTiB 3 opieHTauieto Ha rnmbe ocMmu-
CNEeHHs YK ouiHHe 3abapsrneHHs ("noaii B
YkpaiHi ananis", "npobnemun B YkpaiHi").

PucyHok 2
lpuknadu nekcu4yHUX MapKepig-3anumie

ons "lNowykoeo20o mikpoaHarisy"
‘ - 04 .

«npo6nemu
@ «nogii B \03”/ p o
YkpaiHi = B YKpaiHi»
aHanis»
fy‘ «cuTyauis %
—— B YKpaiHi
Vpasay CbOTOfHI»
& &

(CtBOpEHO aBTOpKamu B Canva)

Mepea nNoOYaTKOM TEXHIYHOrO MOLUYKY
YYHI 30IACHIOTL NonepeaHto NiHrBICTUYHY
eKcnepTnsy, BU3HA4Yalun CTUMICTUYHE 3a-
OapBreHHA KOXXHOro BapiaHTa Ta NpPOrHoay-
louM Xapaktep ManbyTHiX pe3ynbTaTiB.

beanocepeagHbo Nig 4Yac ekcnepuMeHTa-
NBHOrO MOLUYKY YYHi BUKOHYIOTb npoueaypy
Bepudikauil nepwmnx pesynbtaTtiB Buaadi,
iKCyouM OTpMMaHi faHi B aHaniTM4HNX Tab-
nmuax, npuknag, sikoi HaseaeHo y lonaTky b.
Mpouec 3anoBHeHHA Tabnuui nepenbayae
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BMOKPEMIIEHHS KITFOYOBMX CIliB Y 3arofloBKax
3HangeHux maTtepianis, Knacudikawito TUnis
Kepern Ta BM3HAYeHHs 3arafnibHOro CTUMo
nogaHHs iHpopmadii. Taka nMcbMoBa akTu-
BHICTb, 3rigHoO 3 gocnimkeHHamn A. O. Jlac-
koBoi (2014, c. 12), cnpusie BAOCKOHANEHHHO
TOYHOCTI BUCMOBY Ta BMiHHIO CTBOpHOBATU
pPEeYeHHs1 3a NeBHUM anropuTMom, LLO € ne-
peayMOBOK PO3BUTKY KOMYHIKATUBHOI KOM-
NEeTEeHTHOCTI.

3aBepLuanbHUM KOMMOHEHTOM aKTUBHO-
CTi BUCTyNae KOMYHiKaTUBHWUI BMoK, pearni-
30BaHM Yepe3 OBroBOpeHHA B napax Ta
PpoHTanbHe ONUTYBaHHA. Y Xodi AUCKYCIl
LLUKONAPI apryMeHTYyTb BJlaCHi BUCHOBKMU
lWoao CyO0'eKTUBHOCTI 4M  HEUTpanbHOCTI
OTPMMaHUX pe3ynbTaTiB, akUeHTYHun Ha
TOMY, SIKi caMme NEeKCUYHI OauHWLI 3MIHUIK
XapakTep iHopmauinHOroO HanoOBHEHHS.
Take oBroBopeHHs1 CTUMYIOE nepexia Big
TEXHIYHOro BWKOHAHHA 3aBhaHHS [O Nori-
YHO NobymoBaHOro nMy6niYHOro BUCIOBIIIO-
BaHHS, Je MOBa CNPUMMaETbCS AK CBIAOMUI
IHCTPYMEHT (pOopMyBaHHA BNacHOro iHgop-
MauinHoro nons. JocnigHMKn HaronowywTb,
LLIO came 4yepes Taki MeToan "MOBIIEHHEBOI
TBOPYOCTI" BUPOBNATLCA KPUTUYHE MUC-
neHHsa Ta TonepaHTHicTb (MNanuxaTta & LWTa-
dipHa, 2023, c. 59).

Baxnueo nigkpecnutu, Wo po3BUTOK YC-
HOro nyGniyHoro MoBMeEeHHs BiAbyBaeTbCA
AWHaMIYHO SK ¥ 3406yBaviB OCBITU, TaK i B
mMoaepaTopa (Bedyyoro), OCKinbku cneuu-
(bika BNpaBu CTBOPIOE yMOBU Ansi 6esnepe-
PBHOI MOBJIEHHEBOT NPaKTUKMN.

3acTocyBaHHA aKTUBHOCTI "llowwykoBun
MiKpoaHani3" opieHTOBaHe Ha pO3BUTOK
aHaniTMYHUX Ta MOBMEHHEBUX HABUYOK, LLIO
CTaloTb OCHOBOK AN (hOPMyBaHHSA 3MICTO-
BHOI CKnagoBoi nybnivyHoro Buctyny. IHTer-

poBaHe BMKOPUCTaHHSA LMpoBMX
IHCTPYMEHTIB Ta goinonori4yHoro aHanisy 3a-
Ge3nevyye NepeTBOPEHHS  TEOPETUYHUX

3HaHb i3 JIEKCUKONOTIiT Y NpaKTU4HE BMIiHHS
KOHCTpYtoBaTh BnacHe 6e3neyHe Ta 3micto-
BHe iHdbopMaLinHe norne.

TpetiMm eTanom € Bopkwon "KnikGent",
opraHisoBaHun y opMi NPaKkTUKyMy 3 TiHr-
BICTUYHOrO JOCHIOXEHHSA Ta TpaHcdopmaLtil
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MegiaTekcTiB. L yacTuHa 3axogy cnpsamo-
BaHa Ha (popMyBaHHSA B YYHIB YMIHHS iOeH-
TUgIKYBaTU  MaHiNynaTUBHI - TexHonoril
yepes3 MOBHUM (POKYC Ha crneundidHnX rpa-
MaTUYHUX Ta nekcudHnx dopmax. Ha Big-
MIHY BiJ TEOPEeTUYHOro ornpauoBaHHA
MediaTekcTiB, uen bnok nependavae aktu-
BHY rpynoBy poboTy, Ae ¢inonoriyHnn aHa-
ni3 CTPYKTYpWU peYeHb CTae OCHOBOK AJis
BMPOOMNEHHS HaBMYOK CTUMICTUYHOrO peaa-
ryBaHHs. BaxxnueicTb Takol poboTun nigkpe-
cntoetbea y npaui H. Mpuuak (2024, c. 20),
e 3a3Ha4yacTbCs, WO came TEKCTOTBOpYMM
niaxig O3BONSAE YYHAM YCBIOOMUTU OYHKLIT
MOBHUX OOVHULb Y CTPYKTYPI TEKCTY.
Mpouec aocnigpkeHHA po3noOYNHAETHCS 3
IHCTpYKTaxy Ta AeiHiuii NoOHATb, Ae Moae-
paTop aKkUeHTye yBary Ha JiHrBICTUYHIN
npupoai epekTy iHTpuUru, Wo O03BOMNHAE yu-
HAM YCBIiIOMUTN MOBY SK iIHCTPYMEHT CTBO-
PEHHSA ncuxornoriyHoro Tucky. [Ona aHanisy
BMKOPUCTOBYIOTBCA BidyarbHi mMartepianu i3
Habopom 3aronoskiB-kIikbenTis (auB. puc 3).

PucyHok 3
lpuknadu 3azonoekie 0t eopkworny "Knikbetim"

«lliok! BK He

nosipure, Lo
(CtBOpEHO aBTOpKamu B Canva)
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Balle XUTTS
HasaBxau!
DisHalTech
npsiMo 3apas»

«Yci rogopsith
npo ue!
CKaHpany
wKoni
Habupae
obeprie»

cranocs 3
BiAOMUM
6norepom»

LleHTpanbHMM KOMNOHEHTOM aKTUBHOCTI
€ npouenypa "peaakTopCbKoro nepeTBo-
PeHHS", AKYy Y4YHi 3OINCHIOKTb 3a YiTKUM
anroputMoM. Crioyatky BigbyBaeTbCs BU-
SIBMIEHHS MapKepiB MaHinynsauii: nigkpec-
NEeHHS BUryKiB, AiECNiB HAKa3oBoOro crnocooy,
3alIMEHHUKIB Ta eMOLiHO 3abapBneHoi ne-
KCUKW. HacTynHun Kpok nepenbavae cuHTa-
KcuyHum po3bip. Ha aymky A. O. JlackoBoi
(2014, c. 12), 3aBOaHHA Ha pegaryBaHHs Ta
3aMiHy OOHMX MOBHUX OAWHULb HWUMWU €
nepeayMoBOIO  PO3BUTKY KOMYHIKQTUBHOI
KOMMETEHTHOCTI, OCKINIbKN BOHW BYaTb Y4YHIB
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BigdyBaTM CTUMb TeKkcTy. besnocepenHbo
CTUNICTUYHE pefaryBaHHA nonsrae y nepe-
MUCYyBaHHI 3aronoBKiB y HEWTparibHOMY iH-
dopmauiiHOMy CTUAI, 4OTPUMYOHUCH HOPM
YKpalHCbKOI niTepaTypHOi MOBKU. Taka nuchb-
MOBa aKTMBHICTb CNpUSiE BOOCKOHANEHHIO TO-
YHOCTI BWUCMOBY Ta pPO3BUTKY 34ATHOCTI
ajanTtyBaTM TEKCT OO0 BUMOI KOHKPETHOrO
dyHKLOHaNbLHOro CTUNo MoBneHHs. Jocnia-
HWMKW HaronoLuyoTb, WO nogibHa poboTa 3 Te-
KCTOM  [OOMOMara€e  Y4YHAM  JIOMYHO |
NOCMiAOBHO BUCIOBMOBATU BriaCHY OYMKY
(MTpyuak, 2024, c. 19). 3aBepiansHUM ene-
MEHTOM BOPKLLOMY € Npe3eHTaLis Ta 3axucT
pe3ynbTaTiB npeAacTtaBHukamu rpyn. lig vac
ny6niyHOro OOrpYHTYBaHHA CBOIX MpaBOK
LLKONSIPI 4EMOHCTPYHOTb YMIHHA apryMeHTy-
BaTW BriacHy nosuuito. Lle ctumyntoe nepexig
Bil TEXHIYHOro aHanidy TeKCTy A0 JIOriYHO
nobyaoBaHoOro nyonivyHOro BUCNOBIOBAHHS.
3rigHo 3 BuUcHoBkamn E. lMNanuxatn Ta
J1. WradpipHoi (2023, c. 59), came B Taki
MOMEHTU  BigbyBaeTbCa  (POpMyBaHHSA
CouianbHO-0COBUCTICHMX HaBMYOK, 30Kpema
KPUTUYHOTO MUCHEHHSA Ta KOMYHikabenbHOCTI.

Bopkwon "Knikbent" cnpsamoBaHo Ha ae-
KOHCTPYKLIO MaHIiNnynATUBHUX MeXaHi3MiB,
O [03BOSISE YYHAM YCBIOOMIIEHO MigXo-
ONTN 0O CTBOPEHHS BrAaCHMX NyGnivYHMX BU-
crnoenoBaHb. [loegHaHHA  QoinonoriyHoro
NpakTuKyMmy 3 npeseHTauinHnum 6nokom 3a-
Gesneyye TpaHcopmauilo TeopeTUYHUX
3HaHb MPO MOBY Y CTiNKy NPaKTU4YHY HaBU-
YKy BeOEHHSsI €TUYHOI Ta npodecinHol ny6-
NiYHOT KOMYHiKaUil.

YeTBEepTUM eTanoMm € iHTEPaAKTUBHA iH-
TenektyanbHa rpa "[eTekTop MaHinynauin",
opraHisoBaHa y popmaTi onepaTtMBHOIoO po-
3MexyBaHHA akTiB Ta cymKeHb. Llg vac-
TMHa 3axody cnpAmMoBaHa Ha POPMyBaHHSA
BMiHHS BepudikyBaTu iHopmauio 4vepes
aHani3 ouiHHOI NEKCMKM 3 eMOLIMHO-eKCnpe-
CYBHUM 3abapBneHHAM Ta BUABMEHHS y3a-
ranibHOBarbHUX KOHCTPYKUiK. Ha BigMiHy
Big nonepeHix 6nokis, 4aHa aKTUBHICTb Mne-
penbayae BUCOKY LUBUOKICTb peakuil ayau-
TOpIT 3a OOMNOMOrOK CUrHanbHUX KapTOK.
JouinbHicTb Takoro copmarty nigTBepaxy-
etbca  pocnigpkeHHamu A, O. Jlackosol
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(2014, c. 10), aka 3a3Ha4ae, Lo irposa Ais-
NbHICTb CTUMYIIOE "MUTTEBY Ta iHILiaTUBHY
MOBJIEHHEBY Ai0", WO € PyHAaMEHTOM N4
PO3BUTKY KOMYHIKQTUBHOI KOMMETEHTHOCTI.

lMpouec po3noYMHaETLCA 3 IHCTPYKTaxy,
Ae moepatop MNOSACHIE MeXaHiky MUTTe-
BOro pearyBaHHS Ha mefiaTekcT. [nga Bi3y-
anisauii 3aBgaHb BUKOPUCTOBYIOTLCA
MaTepianu, Wo MICTATb NpUKNaan 3arosios-
KiB i3 pi3HUM CTyneHem 06'eKTUBHOCTI (OuB.
puc 4). Ak 3ayBaxyloTb E.[lanuxata Ta
J1. WradpipHa (2023, c. 58), meTon Hao4HO-
CTi € KNYOBUM Bi3yarlbHUM KOMMOHEHTOM,
LLIO CNPUSIE MOBJIEHHEBIN TBOPYOCTI Ta aKTn-
Bi3aLil MMCNEHHEBMX NpPOLIECIB.

PucyHok 4
lpuknadu 3azornoekie dnsi iHmenekmyarsnbHOI 2pu
"Lemekmop maHinynsauia"
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[Mig yac ocHOBHOro etany yu4Hi 34iACHI0-
I0Tb MiKpoaHarsni3 noBigOMISIEHb, PO3MEXO-
BYIOUM HenTparbHe Ta  eKCrnpecuBHe
MOBJIEHHS. Lle BUMTb po3ni3HaBaTn npuxo-
BaHi Hamipy aBTopa Yepe3s BMOIp eniTeTiB un
CTyneHiB NopiBHAHHA. Ha aymky H. ['pruyak
(2024, c. 20), TekcTOUEHTPUYHUIA Niaxig oo-
3BOSISIE YYHAM YCBIAOMUTU (PYHKLIT MOBHMUX
OLMHMLb Y TEKCTI, WO € 000B'A3KOBOID YMO-
BOKO ONA (POpMYyBaHHSA KPUTUYHOIO Cnpumn-
HATTS iIHopMaLlil.

3aBepLuanbHMM KOMMOHEHTOM BUCTYNae
KONMEKTUBHUW NIHrBICTUMHUM aHani3, y xogi
AKoro BiabyBaeTbCA y3aranbHEHHS O3HakK
dakTy (nepesiptoBaHICTb, HENTPAsibHICTb)
Ta CyKeHHS (EMOLINHICTb, BUKOPUCTAHHS
OLiHHMX MapkepiB). Y npoueci 06roBopeHHs
pesynbTaTiB LUKOMAPI apryMeHTYlTb CBOI
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PiLUEHHS, WO CNpUsie BOAOCKOHANEHHIO Ha-
BMYOK Ny6NiYHOro 3axucTty BRacHOl AyMKWM
Ha OCHOBI BUSIBNEHNX MOBHUX 3acobiB. [o-
CNigHVKN NIOKPECIOKTh, L0 BUKOPUCTAHHS
"0ONOMDKHMX Onop", TakuX SIK aHani3 cris Ta
peyeHb, CMOHYKAaE YYHIB IO CTBOPEHHSA Nori-
YHO NoByaOBaHUX BACHUX BUCIIOBMOBAHb
(Manunxata & WradipHa, 2023, c. 58). Taka
aKTMBHICTb 3abesnevye nepexig Big iHTYI-
TUBHOMO CMPUNHATTS 4O CBIZOMOIro KpUTUY-
HOTO YUTAHHSA, A€ PO3YMIHHS NEeKCUYHUX
HIOAHCIB CTa€ rapaHToM O0'€KTUBHOI iHTEp-
npeTauii megia peanbHOCTI.

IHTenekTyanbHa rpa "[leTekTop MaHiny-
nAauin" NoKNMKaHa HaB4YaTu LWBNAKO BepUdi-
KyBaTW Me[iakOHTEHT, WO CTa€ OCHOBOW
anst dopMyBaHHS AOKa30BOi Ta NpaBAnBOIl
6a3un nybnivyHoro BucTyny. lNoeaHaHHS irpo-
BUX TEXHOMOrIN i3 NIHFBICTUYHUM MiKpOaHa-
nisom 3abesneuvye TpaHcdopMauito
TEOPETUYHUX 3HAHb MPO CTUNICTUYHI MOX-
NMBOCTI MOBM Y NPaKTU4YHE BMiHHS BUBYaO-
ByBaTU 3MIiCTOBHEe Ta OO'EKTMBHE YCHe
nyGniyHe MOBIEHHS.

M'aTum eTanom peanisayii TeXHOOril €
ponboBa rpa "lpec-koHdepeHuis", opraHi-
30BaHa y dopmaTi KOMYHIKaTUBHOI imiTauil
npodgecinHoro MmeginHoro 3axony. Lia vac-
TUHAa 3aHATTS CpsiMoBaHa Ha (opMyBaHHS
BMiHHS ©yayBaTu rpamMOTHI 3anuTaHHs pis-
HUX TUMIB, BUKOPUCTOBYHOUYN HOPMATUBHUN
CMHTaKCMUC Ta BignoBiAHi iIHTOHALINHI KOHC-
TPYKUii, @ TakoX Ha pPO3BUTOK 30aTHOCTI
po3ni3HaBaTK MaHiNynsaTUBHI cTpaTerii B ycC-
HOMY MOBMEHHI Yepe3 aHani3 OLUiHHUX Cy-
DKeHb. Ha BigMmiHy Big nonepeaHix irposux
6noKiB, LS aKTUBHICTb aKLEHTYE yBary Ha iH-
Terpauii MOBHUX 3HaHb Yy pearbHi cuTyauii
ny6niyHOro CNOXMBaHHA MELiaKOHTEHTY,
LLIO MigBULLYE SIKICTb aprymMmeHTauii Ta KpuTu-
YHOro CNPUUHATTS iHdopMauil. Ak 3a3Hava-
toTb E. Manuxara ta J1. WradipHa (2023, c.
59), BUpobneHHs Takmx couianbHo-ocobuc-
TICHMX HaBMYOK, KK KOMYHikabenbHiCTb Ta
KPUTUYHE MUCINEHHS, € OOHUM i3 NpiopuUTeT-
HWX 3aBAaHb CyYacHOI NiIHFBOANOAKTUKMN.

Mpouec po3noyYnHaeTbCca 3 NiAroToBYOro
eTany, e MogeparTop po3noginde poni Mix
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ydyacHukamu ("aBTop", "“XypHanictn", "ekc-
nepTu-aHaniTMkn") Ta Hagae cueHapHi nig-
Kaskm  gna  peanisauil  cneumdivyHmUxX
MOBJEHHEBUX cTpaTerin. BcTynHa npomoBa
"aBTopa" 3agae TeMaTUYHUN KOHTEKCT — J0-
CNIDKEHHA BMNMBY couianibHUX MEpeX Ha
Cy4acHy yKpailHCbKy MOBY, LLIO CTUMYIIIOE iH-
Tepec ayauTopil 40 NIHrBICTUYHNX acnekTiB
LNdPOBOT KOMYHiKaLil.

LleHTpanbHMM KOMNOHEHTOM aKTUBHOCTI €
cecia 3anuTaHb Ta Bignosigewn, ae "XypHani-
CTW" OEMOHCTPYHOTb Pi3HI TUMN MOBREHHEBUX
KOHCTPYKLi: Big HEUTparbHUX Ta YTOYHIOBA-
NbHUX A0 MNPOBOKATUBHUX, MaHINynsTUBHUX
Ta eMouinHO 3abapeneHux. Ha ubomy piBHI
dyHOaMeHTarnbHi 3HAHHA MPO  CTUNICTUYHI
MOXIMBOCTI  MOBW  TpPaHCOPMYHKOTLCA Y
NPaKTUYHY HAaBUYKY BegeHHSA nybnivyHoro dia-
nory: "aBTop" Mae BignosigaTtu noriyHo 3ase-
PLUEHVMU pPEYEHHAMMU, YHUKATN adpEKTUBHUX
peakuin Ta nepedopMynLOByBaTU MaHinyns-
Uil Y HerTpasnbHi BUCNOBMOBaHHA. 3acTocy-
BaHHS iIrPOBUX METOAIB Y LUbOMY KOHTEKCTI €
BMNpaBOaHUM, OCKiflbKW, 3a BWCHOBKaMM
A. O. Nackosoi (2014, c. 10), came y cninky-
BaHHI, WO MOLEene pearnbHi yMOBU, nepes
YYHEM MOCTalTb KOMYHIKaTMBHI 3aBOaHHS,
AKi BUMararoTb MUTTEBOI Ta iHILiaTUBHOI MOB-
NEeHHEBOI Aji.

3aBeplianbHUM  eNeMeHTOM  BUCTYMNae
aHaniTMY4HUM 6noK, Yy XOAi SKOro YYHi-crny-
Xadi 3anoBHIOKTb OGNaHKNU CNoCTEPEXEHD,
IKCYl0MM MOBHI O3HaAKM MaHinynsauii, 30k-
pemMa BUKOPUCTaHHSA npecynosuuin. Konek-
TMBHE OOroBOpPeHHs1 pesynbTaTiB imiTauil
[03BONsE BUPOOUTU anropuTtMu TpaHcdop-
Mauii KOHNIKTHUX NUTaHb Y KOHCTPYKTUBHI,
LLIO € BaXXIMBUM CKITaAHWKOM NiAroTOBKM A0
PUTOPUYHO rPaAMOTHOro nybniyHoro Bu-
ctyny. Taka akTMBHICTb 3abeanedvye nepe-
Xid Bi4 NACMBHOrO CMNOCTEpPEeXeHHs A0
YCBIAOMMNEHOro BOSIOAIHHS PUTOPUYHUM iH-
CTPYMEHTapieM, Ae KyrnbTypa MOBEHHS
CTae rapaHToM edqeKTUBHOI Ta ©e3neyHol
couianbHol B3aemogil. LianbHicTb cnpuse
PO3BUTKY IHTENeKTyasibHO-MOBJIEHHEBUX i
TBOPYMX 34iI6HOCTEN Y4HIB, WO € KNHYOBUM
MOKa3HNKOM edEeKTUBHOCTI (opMyBaHHSA

ny6niyHoro moBneHHs (puuak, 2024, c. 22).
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AkTMBHICTb "lMpec-koHpepeHuisa: MucTe-
UTBO 3anuTaHb Ta Bignosigen" CTUMYyoe
PO3BUTOK KOMYHIKQTUMBHOI  CTIMKOCTI Ta
BMiHHS onepyBaTu JIHIBICTUMHUMW 3HaH-
HAMM B yMOBax nyobniyHoro gianory. Imita-
LinHa MoJerb npec-koHMepeHLii
3abe3neyvye TpaHcoOpmaLilo 3HaHb Mpo
CTUNICTUKY Ta CUHTAKCUC Y NPAKTUYHY KySb-
TYPY MOBIEHHS, FOTYHOUM YYHIB 4O €TUYHOI
Ta npodeciviHoi nybniyHOT B3aemogii.

WocTum eTtanom € uCKyCiHa NaHesb
"lNone niHreicTMYHMX fOKasiB", NpoBeaeHa y
dopmaTi pebariB. Lls 4dactuHa 3axoay
cnpsMoBaHa Ha OPMyBaHHA B Y4YHIB
YMIHHSA KPUTUYHO aHanidyBaTu MefjiaTekcTy,
AndpepeHuioBaTh hakTu Big MaHinynauin ta
KOHCTPYOBaTU JOrYHi apryMeHTOBaHi BUCIO-
BMOBaHHA. Ha BigMiHy Big nonepegHix irpo-
BMX (popmartiB, AaHun OMOK akueHTye Ha
NPaKTUYHOMY 3aCTOCYBaHHI CKNagHNX CUHTa-
KCUYHUX KOHCTPYKLM Ta MOBHMX 3ac0biB 3B'A-
3ky ("Ha Mo gymky", "no-nepe”, "omke")
Ans nobynoBy NepekoHNMBOI NyGnivyHOI Npo-
moBu. Ak ctBepmxkye H. Npyuak (2024, c. 22),
caMe 3aBaHHs, WO BUMarawTb BUCMOB-
NEHHA BracHOI OYMKW nepen ayamTopieto,
[03BOSAI0Tb YYHAM NMPOSABATU TBOPYY aKTu-
BHICTb Ta e(peKTMBHO hopMyBaTU HaBUYKM
nyGniyHOro BUCTynNy.

[Mpouec posnoynHaeTbCa 3 po3noginy
porien Ta O3HAWOMIEHHA 3 MefiaTeKCTOM,
LLIO OEMOHCTPYETLCA Ha ekpaHi (ave. [oaa-
Tok B). Komangn oTpumyoTb 3aBOaHHs 06-
rPyHTYBaTW NpaBAMBICTb Te3n abo goBecTu
HasiBHICTb MaHinynsuii, BUKOPUCTOBYHOYM BU-
KIMOYHO HOPMUM NiTepaTypHOI MOBM Ta crivpa-
IOYMCb Ha TeKkCToBi [Aokasun. [lapanenbHo
ayaouTopis BUKOHYE pOrb aHanitukie, 3a-
MOBHIOKYM  MPOTOKON  OUiHIOBaHHA  (OuB.
Hopatok M), Ae QiKCyeTbCs YiTKICTb Teaw,
KynbTypa MOBSEHHS Ta pUTOPUYHA MancTe-
PHICTb MOBLiB. Ha uboMy eTani pyHaameH-
TanbHi 3HaAHHA MNP0 CTUMICTUKY TpaHC-
OPMYIOTECHA B IHCTPYMEHT iHTerneKkTyanb-
HOro NpoTMBopCTBA: LWKONAPI BYaTbCHA PO3-
nisHaBaTM MaHINyNATUBHI  y3arasibHeHHSA
("oeski mpkepena") Ta nekcuuHi nepebinb-
LWeHHS ("NOBHICTIO 3HULLYE").

LleHTpanbHMM KOMMNOHEHTOM aKTUBHOCTI
€ NigrotoBKka Ta BUrOSIOLLEHHS aprymeHTiB
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3a CTpyKTypoto: Tesza — AprymMeHTn — Bu-
CHOBOK. KomaHpga, Lo BigCTOME MO3WLt0
00'EKTMBHOCTI TEKCTY, aKUeHTye Ha noriui
3acTepexeHb Ta HasgsBHOCTI 6anaHCy OyMOK.
KomaHga OnoHeHTiB HaTOMICTb BUKpPUBAE
MaHiNnynAaTUBHY NPUPOAY NOBILOMITEHHS Ye-
pe3 aHania eMouinHoro nepebinbLeHHs Ta
BIACYTHICTb KOHKPETHMUX HayKOBMUX MNOCU-
naHb. Taka akTUBHICTb CNPUSE PO3BUTKY B
YYHIB HaBWYKM OMNEepaTMBHONO MiHrBICTUY-
HOro aHanisy B ymoBax nyoni4Horo BucTyny.

3aBeplwianbHMM enemMeHTom pgebariB €
payH4 3anuTaHb Ta Bignosigen, Wo BUMa-
rae Bifl y4aCHUKIB BUCOKOIO PiBHS MOBIIEH-
HEBOI peakuii. Y4Hi O0OMiHIOTbLCSA
YTOYHIOBANbHUMW Ta KPUTUYHUMM 3annTaH-
HAMM, aHasni3yroun OLHHY PpOoSfib OKpPeMUX
YaCTWH MOBMU, Hanpvknag, NPUCIBHUKIB, WO

CTBOPIOIOTb BE3KOMMNPOMICHY KapTUHY NOAiN.

[MapanenbHO ayanTopia BUKOHYE posib aHa-
NITUKIB, 3aNOBHIOKYM TabnNMLUi OLiIHIOBAHHS
(avs. HOopatok 3), Ae iKCyeTbCA MiTKICTb
Te3un, KynbTypa MOBIIEHHA Ta PUTOPMYHA
ManCTepHiCTb MoBLiB. Lle 3abe3neuye ne-
pexig Big NpOCTOro CNPUNHATTS iHopmaLit
A0 CBiAOMOro 3axucty iHgopmauinHoi 6e3-
nekn 3acobamm ykpaiHCbKOT MOBM.

Baxnveo nigkpecnutu, LWo po3BUTOK yC-
Horo ny6niyHoro mMoBneHHs BiabyBaeTbCS
MakcMmMaribHO IHTEHCUMBHO 3aBOsdKM doop-
MaTy OUCKYCIMHOI naHeni, Ae i B OCHOBHUX
cnikepiB (komanpg), i B ayguTopii (aHanitm-
KiB), i B MofepaTopa CTBOPHOKTLCSA YMOBHU
ansa 6e3nepepBHOi PUTOPUYHOT NPaKTUKM B
peXuMi peanbHOro 4yacy.

[Nebatn "®enk un npasga?" NOKMNUKaHI
dopMyBaTN HaBMYKN [OKA30BOI KOMYHiKa-
Lii Ta niHreicTUYHOI cTinkocTi. Popmat ge-
baris 3abesneuvye TpaHcdopmauito
TEOPEeTUYHMX 3HAHb NPO CTUNICTUKY Ta CUH-
TakCUC Yy NPaKTUYHY 34aTHICTb BECTU NpO-
decinHy, aprymeHToBaHy Ta eTUYHYy
ny6niyHy komyHikauito. Lle nossonse opa-
TOPY YHMKaATW NOTiYHMX NOMUMOK Ta Byay-
BaTW CTpaTerito nepekoHaHHs1 Ha OCHOBI
pauioHanbHoro aHanisy (Jlackosa, 2014;
Manuxata & WTadpipHa, 2023).

CbOMMM eTanoMm € colianbHUI ekcne-
pumeHT "BnnueB cnosa", opraHizoBaHun y
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dopMi OpOHTaNbHOro aHanidy CnpuUrUHATTS
MefiakoHTeHTy. Lia yactuHa 3axogy cnps-
MOBaHa Ha NpakTUYHY OEeMOHCTpaLito TOoro,
AK cneundiyHi MOBHI 3acobu yKpaiHCbKOI
MOBU — eMOLiNHO 3abapBreHa nekcuka, Ha-
Ka30Bi KOHCTPYKLIT Ta CMHTAKCUC TEPMIHO-
BOCTi — BNMMBalOTb Ha yBary Ta eMOUinHy
peakuito ayauTopii. Ha BigmiHy Big kOMaHa-
HUX gebdaris, Luen 6ok nepeabayae iHTepa-
KTUBHY B3aEMOLII0 3 YCIE ayauTopieto
yepes MexaHi3aM MUTTEBOIO rofloCyBaHHSA Ta
KONEeKTUBHOI pedonekcil. JouinbHIiCTb Takol
dopmn poboTn nNiaTBEPOXKYETBCA [[OCHI-
mxkeHHsmn A. O. Nlackosoi (2014, c. 10), ge
3a3Ha4vaeTbCs, WO MOBMEHHEBO-IrpoBa Aisi-
NbHICTb CTBOPIOE YMOBM On4 “iHiuiaTUBHOI
MOBMNEHHEBOI Ail" Ta O03BONSIE Po3BMBATU
MOBJIEHHS Yepes PO3B'A3aHHS KOMYHIKaTUB-
HWX 3aBAaHb.

Mpouec pocnigkeHHa po3noYMHAETbCA 3
npeacraBneHHa 3aBAaHHs, Ae moaepaTop
NPOMNOHYE YYHSAM MOPIBHATM [Ba NOBIAOM-
NEHHS Ha iAEHTUYHY TeMy: HeUTpanbHO-iH-
dopmauivHe Ta MaHinynatusHe. [Ons
Bidyanisauil BUKOPUCTOBYIOTbCA 3pa3Ku Tek-
CTiB MpO BI3UT NUCbMEHHWKA OO0 HaByvarb-
Horo 3aknagy (ave. Oogatok ). Wkonspi
3anyyarTbCs 40 eKcnpec-aHani3y noBigom-
neHb, ge TekcT 1 akueHTye Ha TOYHOCTI Ta
drakTax, a TekCT 2 — Ha CTBOPEHHI LUTYYHOro
aediunTy Ta emMoLuinHoT Hanpyrn. Ak 3ayBa-
XYIOTb OO0CNIOHUKK, TakMi aHaris MOBHUX
OAMNHWULb Y CTPYKTYPi TEKCTY € OCHOBOI AJ1S
dopMyBaHHS BMiHb JIOMYHO i NOCNIAOBHO
BMCNOBNOBaTM BriacHy Aaymky ([puuak,
2024; Manuxata & WTadipHa, 2023).

LleHTpanbHMM KOMNOHEHTOM aKTUBHOCTI
€ npoueaypa ronocyBaHHs, Lo cTae nigrpy-
HTAM N9 NoAdarnbLloro NiHFBICTUYHOIoO aHa-
nigy. lNig yac iHTepakTMBHOro 0GroBOPEHHS
YYHi YCHO BMOKPEMIOTh MiHMBICTUYHI iH-
CTPYMEHTU BNANBY, 30KPEMA BUKOPUCTAHHS
rinepbon ("nuwe pa3 Ha kuTTa", "BCA
LWwKona") Ana CTBOPEHHS into3ii BaXXNMBOCTI
noAii Ta giecnis y HakaszoBomy crnocobi ("He
nporas", "sabupan") sk 3acobiB npsMoro
BMAMBY Ha BOSIO YnTada. Taka aHaniTu4Ha
poboTa [03BOMSE LUKOMSipaM YCBiOOMUTH
arpecuBHUN  xapaktep  HedopManbHUX
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CMOHYyKasibHUX KOHCTPYKUiIA Ha npoTusary
HenTpanbHUM OQILINHUM NOBIAOMSTEHHAM.

3aBepluanbHUM efieMeHTOM ekcrnepume-
HTY BMCTYMNae OEKOHCTPYKLisi CUHTaKCcucy Te-
pMiHOBOCTI Ta AediunTy ("BCbOro 5 BinNlbHUX
CTiNbUiB"), @ TAKOX aHani3 MaHinynAaTMBHOIo
BMKOPUCTaHHA 3aMeHHukiB ("Tn") Ta anens-
il 4O CcTpaxy couianbHol isonsuii. Pestomy-
louM pesynbTaTh, BEOYYUN akUeHTye yBary
Ha TOMY, LLIO MaHinynsaTMBHE OPOPMIIEHHS €
edPeKTUBHMUM NnuLle AN NPUBEPHEHHS eMO-
LiMHOI yBarn, To4i SIK HeUTpasrbHUM CTUMb
3annLIaeTbCs EAUHUM JKEPEnoM AO0CTOBIp-
HOI iH(popmauii. Lle cnpusie dopmyBaHHIO
B YYHIB HABMYOK PO3Pi3HEHHSA dOYHKLiOHamb-
HWX CTUNIB MOBJIEHHS Ta PO3BUTKY 34aTHOCTI
ceigjomo BubyaoByBaTW BMacHe iHopma-
LiiHEe OTOYEeHHS.

YnpoBagKeHHs1 couianbHOro ekcnepu-
MeHTy "Bnnue cnosa: yBara VS TOYHICTb"
XapaKkTepu3yeTbCs HAOYHOK [AEeMOHCTpa-
ieto MCUXOMNIHIBICTUYHUX MexXaHi3miB
BMMBY Ha peuunieHTa, Wo € KPUTUYHO Ba-
XNuBuM gnst popmyBaHHS yCBIOOMIIEHOI
cTpaterii opaTopa B 0c0bi y4Hs. PpoHTanb-
HW aHani3 cnpurHATTS 3abeanedvye nepe-
Xig Bif NAaCUBHOrO CNOXMBAHHA iHGOpMaLii
[0 aKTUBHOIO MiHrBICTUYHOrO aHanisy, roty-
HOUM YYHIB 0O BeJEHHS YeCHOI Ta epeKTumB-
HOT NyOniYHOT KOMYHiKaL,il.

BocbMmum eTanom peanisadii peanisauit
TexHororii € kBecT "ETumonoriyHnin kopn",
opraHizoBaHun y oOpMi LWBMAKOIO iHTEpakK-
TnBy "MoBHUM gewmndpartop”. Lia yactuHa
3axofy cnpsimoBaHa Ha (POPMYyBaHHS B y4-
HiB PO3yMiHHS €TUMONOrii CydacHUX Meain-
HUX TEPMIHIB Ta PO3BUTOK HABMYOK Aobopy
MMTOMMUX YKPAIHCbKMX BiAMOBIQHWKIB, LLUO
Crnpuse MigBULLEHHIO MOBHOI CBIOOMOCTI Y
chepi BUKOPUCTAHHS 3aN03NYEHOT NTEKCUKM.
Ha BigmiHy Big rmmbokoro aHanisy TekcTiB,
uen 6nok nepenbavae gnHamivyHy B3aEMO-
Aito MopepaTopa Ta BcCiel aygutopil, ge
3HaHHSA 3 NEeKCUKOSOrii Ta CTUMNICTUKM 3aCTO-
COBYIOTbCA [ONA PO3PIi3HEHHS PO3MOBHUX
aHrniumM3amiB i HopMaTUBHUX 3aMIHHUKIB, O0O-
peyHux ans nyoeniymcTuyHoro 4m odiyin-
HOro MoBreHHs. Ak 3a3Hadvae A. O. JlackoBa
(2014, c. 10), BUKOPUCTAHHSA iIrPOBUX TEXHIK,
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30KpeMa KBeCTiB Ta irop-gpamartusadin,
NPOAYKTUBHO BNnMBae Ha oOPMyBaHHS KO-
MYHIKaTMBHOI KOMMETEHTHOCTI Ta CTUMYIIIOE
iHILiaTUBHY MOBNEHHEBY Ait0.

Mpouec peanisauii akTMBHOCTI po3no4yu-
HaeTbCA 3 AEeMOHCTpaLil Ta onepaTUBHOroO
aHanizy TepMmiHiB. MogepaTtop no4yeproso
BUBOLUTb Ha €KpaH HauvnoLwmpeHilli aHrmi-
unmsaMn  Megiacepu (Hanpuknag: gbedk,
6om, knikbedm, nocm, mpeHd, brozep), a
LWKONAPi  NPOMOHYIOTb BapiaHTU  IXHLOTO
YKpalHCbKOro nepeknagy, 3Haxogatb MNOXo-
[PKEHHS CMiB Ta MOSICHIOITb IXHE NIEKCUYHEe
3HAYEHHA Yy Cy4YaCHOMY KOHTeKCTi. Taka
BrpaBa AO3BOMSAE YYHAM YCBIOOMUTW pis-
HULKD MK (PYHKLIOHaNbHOK 3pYYHICTIO 3a-
No3n4eHb Yy NOBCSAKAEHHOMY CriNKyBaHHi Ta
HeOoOXiQHICTIO BUKOPUCTAHHA HOPMAaTUBHUX
TepMiHiB, aKk-0T "danbcudikauis”, "gonuc"
un "TengeHuin", y npodeciiHomy ny6niy-
HOMY OMCKYypCi.

3aBepLlianbHUM KOMMNOHEHTOM KBECTY €
eTan nigcymMmkoBol pednekcii, Ae y4Hi camo-
CTIHO (pOPMYMOKTb BUCHOBKW LLIOOO BU-
npaBAaHoOCTi Ta JOPEYHOCTI BUKOPUCTAHHSA
iHLUOMOBHOI nekcukn B megia. Lle cnpusie
BMXOBAHHIO KyNbTYypWy MOBJIEHHS Ta YCBIAO-
MFEHHIO TOrO, WO NUTOMI YKpaiHCbKi Bigno-
BIOHMKM pobnsaTb iHpopmauiiHe noBigom-
NEeHHs TOYHIWWM, 3axuliarydn ayauTopito
Big 6€34yMHOro KonitoBaHHS YyXXMX CMUCAIB.
OuikyBaHUM pe3ynbTatoM akTUBHOCTI €
30aTHICTb LUKOMSAPIB ONepaTUBHO 3aMiHIo-
BaTU MeAinNHI  aHrmiuynu3Mm yKpaiHCbKUMM
aHanoramu, Lo € KPUTUYHO BaXXNUBUM NS
3abe3neyeHHst BUCOKOT IKOCTi yCHOro ny6ri-
YHOro BUCTYMy.

KBect "ETuMmonoriyHMn koa" MNpPOrHo3o-
BaHO MiABULLNTL Y LIKOMSAPIB KYNbTYpy Cro-
BOBXWMBAHHSA, LLO € HEeoOXigHOH YMOBOW
Ana aBTOpUTETHOro nyoniyHoro BUCTYMy.
LWBnokun iHTepakTne 3abesneyye nepeTBo-
PEHHSI 3HaHb i3 JIEKCUMKOIOTii Yy MPaKTUYHY
HaBWYKY "MOBHOro AelndpyBaHHs", WO po-
O61Tb NyGniYHE MOBNEHHS CTAPLLOKITACHUKIB
BinblWw yCBiAOMNEHMM, HOPMAaTUBHUM Ta
npoeCinHNM.

[eB'aATMM eTanom peanisaduii TexHonorii
€ aKkTMBHiCcTb "JlaHLIOXKOK BUCHOBKIB", LWO
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NpoBOAUTLCSA Y dopMaTi KOSIEKTUBHOIO pe-
dornekcMBHOro pestoMyBaHHA. Lls 4acTuHa
3axogy cCrnpsiMmoBaHa Ha y3aranbHEHHS
OTPUMaHMX 3HaHb Ta POPMYBAHHA B Y4HIB
YMiHHS 4iTKO W NakoHiYHO popMynoBaTu
OYMKM YKpalHCbKOKO MOBOI, NPaKTUYHO 3a-
CTOCOBYOYM TOriYHi 3B'A3KN Ta BCTYMHi KOH-
CTpyKUil. Ha BigMiHy Big nonepeaHix irpoBmnx
Ta OMCKYCIMHUX BMOKIB, AaHa aKTUBHICTb ne-
penbavae iHAMBIAyanbHY iHTeneKkTyanbHy
poboTy, pesynbTath HAKOI iHTEerpytTbCcs Y
CNiNbHUN NMPOAYKT, WO OEMOHCTPYE piBEHb
3aCBOEHHA MaTepiany Yepes nNpuamy MiHrei-
CTUYHUX HOPM.

Mpouec peani3auii po3noYMHaeTbCS 3 iH-
CTPYKTaXy moaepaTopa, Sikui CnpsMOBYE
ayauTopito Ha nigbutta nigcymkie. KoxeH
y4yeHb Mae chopmynioBaTU O4MH KOPOTKUM
| rpaMOTHUM BUCHOBOK MpPO MediarpamoT-
HicTb abo ponb yKpaiHCbKOI MOBM B Megia,
BMKOPUCTOBYHOUYM KOHCTPYKLUIii ANS BUCIOB-
NEeHHA BriacHoi noswvuii (Hanpuknag: "Ha
Moo OyMmKy", "eaxknueo nam'asmamu, wo").
Taka BnpaBa BuMarae Bif LWKONAPIB He
nuule CMUCIOBOro aHanisy, a ”u [OoTpu-
MaHHS BMCOKOI TOYHOCTI CFTIOBOBXMBAHHSA Ta
YNCTOTU MOBIEHHS 63 BUKOPUCTAHHSA NeK-
CUYHUX KarbOK.

BeanocepeaHbo nig 4ac "NnMcbMOBOI ec-
TaceTn" y4Hi nepenaroTb CNiflbHUA apKyLu
nanepy (oue. dopatok [1), Ae KoxeH y4vac-
HWK [0Ja€ BriacHe YHikanbHe TBepOXEHHS.
Mpouec dikcauil BUCHOBKIB CNpUSIE BOOCKO-
HaneHH HaBWYOK noByaoBM MNPOCTUX i
CKNnagHUX peyeHb, Oe MoBa BUCTynae
IHCTPYMEHTOM  JIOrYHOro  BMOPSIAKYBaHHSA
iHbopMaUii. YYHi NpaKkTUKYHTbLCS Y 3MICTOB-
HOMY CTUCHEHHI iHbopMaLlil, ikcytoumn Tesn
NpoO BB NIEKCMYHOro BMBOPY Ha cnpun-
HATTA KOHTEHTY abo ponb  TOYHOCTI
MOBJEHHS SIK YMOBW OOCTOBIPHOCTI MNOBIAO-
MAEeHHS. 3rigHo 3 OOCHIOXXEHHAMW, BUKOPU-
CTaHHA Takmx "OONOMiKHMX onop", $K
BCTYMHi CroBa Ta roToBi MOBIEHHEBI KOHC-
TPYKUii, CTUMYNIOE MOBMEHHEBY TBOPYICTb
yyHiB (Manuxarta & WTadipHa, 2023, c. 58).

3aBepLuanbHUM KOMMOHEHTOM aKTUBHO-
CTi BUCTynae npeseHTauid pesynbtaTtiB Ta
KOMeHTap mopepartopa. Begyumn sauntye
chopmMoBaHUM  "NaHUIOXKOK", aKUEHTYHuUU
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yBary Ha MOBHI MPaBUITbHOCTI Ta AOPEYHO-
CTi BWKOPUCTAHMUX PUTOPUYHUX 3acobi..
Take KONeKTUBHE pe3toMyBaHHSA CTUMYIOE
nepexig Bi OKpeMnx cnocTtepexeHb A0 Li-
nicHOro po3yMiHHA MefiacepegoBula, ae
KynbTypa MOBJIIEHHSI CMIPUAMAETBLCA SK 3a-
nopyka iHgopmauinHoi 6e3nekn. OdikyBa-
HUM pe3ynbTaTOM € 3aKpinfeHHs1 HaBMYOK
KPUTUYHOrO aHanidy Ta AeMOHCTpauia yd-
HAMM 30aTHOCTI 4O aprymeHToBaHoro nyo6-
NiYHOro npeacTaBfieHHs1 BracHUX OYMOK.
Taka pecnekcia NporHo30BaHO CNpuUAaTUME
BUPOBIIEHHIO coLianibHO-OCOBUCTICHUX Ha-
BUYOK, 30KpEMA KPUTUYHOIO MucneHHs (MNa-
nuxata & WradipHa, 2023, c. 59).

AKTUBHICTb "JTaHLIOXKOK BUCHOBKIB" MOK-
NMKaHa HaByaTW LUKONSAPIB CUHTe3yBaTu
OTPUMaHy 3 Pi3HUX mKepen iHdopmaLito Ta
il BepbanisysaTu i B MakcMmaribHO CTUCHIN,
ane 3MmicToBHIN popmi. PecnekcneHe kono
3abesneyye TpaHcdopmMaLio 3HaHb Npo ni-
HrBICTUYHI HOPMW Y NPAKTUYHE BMiHHS Byay-
BaTW JIOrYHO 3aBepLueHy, 3MICTOBHY Ta
PUTOPUYHO rPamMoTHY nNy6nivyHy NpomMoBy.

BuUCHOBKM Ta nepcneKkTueu

AocniMKeHHA

Y [pocnigpkeHHi TeopeTudHo obrpyHTO-
BaHO N pO3pobreHo TEXHOSOrII0 iHTerpoBa-
HOro nosakrnacHoro 3axogy "Mosa i megia",
CNPSAIMOBAHOrO Ha PO3BUTOK YCHOro ny6niy-
HOro MOBJIEHHA Ta MefiarpaMOTHOCTI cTap-
LLIOKMACHMKIB. 3anponoHoBaHa AngakTudHa
TEXHOJIoria I'PYHTYETbCA Ha 3acagax Oidnb-
HICHOro nigxoQy Ta Teopil TEKCTOLEHTPUY-
HOro HaBYaHHS, Lo nepenbavae
OpMyBaHHSA PUTOPUYHOI KOMMNETEHTHOCTI
yepes 6e3nocepeaHio B3aEMOAI 3 Meaia-
TEKCTOM. TexHonoria MICTUTb KOMIeKc
B3aEMOMNOB'A3aHMX aKTUBHOCTEN — Bi Me-
Aia-po3aMnHKM 0O AebatiB Ta couianbHUX
E€KCMepUMEHTIB, AKUA [O3BOMSE YYHAM He
nuwe 3acBOKOBATU 3HAHHSA 3 JIEKCUKONOTIi
Ta CTUMICTUKK, a W TpaHcdopMyBaTh X y
NPaKTUYHI HAaBMYKM KPUTUYHOrO aHanisy ta
ny6niyHoi aprymeHTauii.

BaxxnuBum cknagHWMKOM  AOOCHIOKEHHS
CTaB aHania HopmaTMBHO-NpaBoBOi 6a3u
YkpaiHu, 3okpema 3akoHy Ykpainu "lpo no-
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3aLUKiNbHY OCBITY", WO Aano 3MOory YiTKo BU-
OKPEMUTU TUMNN AISNbHOCTI B CUCTEMI NO3a-
ypo4Hol poboTn. Ha OCHOBI 3icTaBneHHs
3aKoHOOAaBYMX aKTiB Ta OCBITHIX
3aBfaHb BCTAHOBIIEHO, LLO CamMe rymaHita-
pHUI Ta 6ibnioTe4yHo-6ibniorpadiyHnn Ha-
NPSAMU HaMMOBHILIE KOPENThL i3 Linamu
BAOCKOHAmNeHHs KynbTypu CrioBa, pO3BUTKY
iHbopMaLiHOT rPaMOTHOCTI Ta KPUTUYHOTO
CNPUMHATTA MefiakoHTeHTYy. Takunh nigxig
A03BOSMIMB  iAeHTUdIKYBaTN po3pobrieHni
3axig K ePEeKTUBHUIN IHCTPYMEHT Nornmo-
NEHHA MOBHUX KOMMNETEeHLin, Wo iHTerpye
TPEHYBaHHA PUTOPUYHNX 3aiIGHOCTEN i3 BU-
KNnMKamMm cy4acHoro Mezianpocropy.

CTtpykTypa 3axogfy, LLO OXONsoe AeB'ATb
NoCnigOBHMX eTaniB, OpiEHTOBaHa Ha 3HU-
XEeHHS1 adpeKTUBHOro bifibTpa y4YHiB Ta CTU-
MYNIOBaAHHS  IXHbOrO  CMOHTAHHOIO 1
IHILIaTMBHOIO YCHOIrO MOBJIEHHS.

[MporHo3 ynpoBamXeHHs 3anponoHoBa-
HOI TeXHONOTri N03aypoYHOro 3axoay nong-
rae y 3abesneyeHHi 04HOYACHOro poO3BUTKY
TPbOX KIHOYOBUX B3aEMOMOB'A3aHMX KOM-
MOHEHTIB OCOBMCTOCTI Cy4acHOro CTapLUOK-
nacHuka (getanbHo  BigobpaxeHo Yy
Hopatky E) i, 9k Hacnigok, eekTMBHOMY
BMNMBI Ha piBEHb YCHOro NyoniyHoro Mos-
NEHHSA LWKONAPIB.. Y KOHTEKCTI Meaiarpamo-
THOCTI Ta iHOpMAaLNHOT TiriEHNn KOMMMeKc
akTMBHOCTeN 3abesnedye NOCNIAOBHUN ne-
pexig Big NepBUHHOI AEKOHCTPYKLiI 3arono-
BkiB (Mepgia-po3amuHka "Obupan ceigomo")
Ta igeHTudikauii knikbenty Ao rnmbokoro
MiKpoaHani3y TeKCTiB, anropuTMi4yHOro rno-
LYKy mkepen (NpakTukym "MNoLykoBur Mik-
poaHarni3") Ta YiTKoro po3pi3HeHHs1 (pakTiB i
CyB'eKTUBHUX CymXeHb (iHTenekTyarnbHa
rpa "OetexkTop maHrinynsuin®). Kpim ysomo,
CMPOrHO30BaHO, L0 TexHosoria pearnisye
€BOMoLi0 HaBNYOK YCHOro ny6rivyHoro Mo-
BNEHHS Big LWBUAKOrO (hopMyrnoBaHHSA Oy-
MOK B irpoBUX CUTyaUidX eKCnpoMTy Ao
CKMagHOro aprymeHToBaHOro 3axucTty Bna-
CHUX CNOCTepeXeHb nepea ayauTopieto, ne-
pedopmaTyBaHHA MaHINynATUBHUX BUpasiB
3a nitepatypHuMn Hopmamu (npec KoHdepe-
HUis "MucTelTBO 3anuTaHb"), BEAEHHSA AOKa-
30BOI nonemikn (aedbatn "®enk un npasga?"
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Ta nobygoBu NOriYHO 3aBepLueHux iHanb-
HUX Te3 (KonekTnBHa pedonekcis "JTaHuxoK
BMCHOBKIB"). NS pO3BUTKY KPUTUYHOIO MUC-
NEHHA HTEepaKTUBHI BNpaBu MNPOrHO30BaHO
OOMOMOXYTbb YYHSAM aHanidysaTtu iHpopma-
Lit0, PO3PI3HATM Ta NPOTUCTOATN MaHINyNATH-
BHMM cTpaTeriamMm (couianbHUA eKCnepuMeHT
"Bnnue crosa"), a TakoX YHUKATU KOTHITUB-
HUX ynepemKeHb, JIOrYHMX MOMUIIOK Ta
KOMitoBaHHS MOBHUX MOLEnNen 3aBasiki 3aHy-
PEHHIO B €TMMOSIOrito Ta BaratcTBo pigHol
moBu (kBecT "ETuMmonoriyHuin kog"). Takum
YMHOM, Y 3anpPONOHOBaHIN IHTErPOBaHIN Tex-
Hosoril no3aypo4Horo 3axogy "Mosa i megia"
aBTOPKU MNPOMOHYKTb YYHSM 3paskyM MOB-
NEHHS, cnpobu BUKOPMUCTOBYBATHK Y CBOIX BU-
CcTynax pi3Hi oyHKUioHanbHi cTuni. BuxosHui
noTeHujian 3axody nos's3aHui 3 PO3BUTKOM
couianbHO-0COBUCTICHUX HaBUYOK: KOMYHi-
KabernbHOCTI, TONEePaHTHOCTI Ta 34aTHOCTI
00 KOMaHAHoI poboTw.

[MepcnekTMBHMM HanNpsMOM nofanbLUNX
nocnigpkeHb € anpobauist TeXHOMoril no3ak-
nacHoro 3axogy B OCBITHbOMY npoueci Ta
BUMIPIOBAHHA OMHAMIKM PO3BUTKY PUTOPUY-
HOI KOMMETEHTHOCTI LUKONSPIB, @ TaKOX po-
3pO0ONEeHH METOOUYHUX pPEeKOMeHOaUin
ONs BYUTENiB WOAO0 agantauii TeXHOomnoril
AN PI3HUX BIKOBUX KaTeropin y4HiB.

BHecok aBTopok: O. [pariHaa — noctaHo-
Bka npobrnemn, ornsag Qkepen Ta aHanis
nitepatypun, po3pobrieHHs meTtogororii gocni-
[PKEHHS1, BUCHOBKMW | NEPCNeKTUBU AOCHIAKEHHS;
A. beacmepTHa — orngag oxepen Ta aHania nite-
paTypu, po3pobrneHHs meTogornorii - gocni-
[DKEHHS!, CTBOPEHHS1 TEXHOMOorii NpoBeAeHHS
nosaknacHoro 3axogy Ta onuc ii noTeHuiany
Onsi pO3BUTKY 3B'I3HOTO MOBJIEHHS!, KPUTUYHOTO
MUCIIEHHA Ta MefiarpaMOTHOCTI.
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OOOATKN

Donatok A

Ta6bnuusa 1

I"IopieHﬂana XapakmepucmuKa roaaksacHux ma rno3awkinbHUx 3axodie

KpuTtepin

NOPiBHAHHA

Mo3aknacHi 3axogu

Mo3awkinbHi 3axoau

Bu3Ha4eHHs1

3annaHoBaHi OCBITHI aKkTUBHOCTI, Lo 06e3-
nocepeaHb0O [OOMOBHIOWTL i 30arayytoTb
akagemMiyHy nporpamy. BoHu TicHO noB's-
3aHi 3i 3MICTOM HaB4anbHOrO MnaHy Ta
CMpsSIMOBaHi Ha NOrNMUOeHHs1 3HaHb | BAO-
CKOHaneHHs HaBWYOK, HabyTuMxX y Knaci
(Siddiky, 2019, p. 63; Capuso, 2026, p. 6).
Basunbyyk BU3Ha4Yae Taky AiSNbHICTb SK
OpraHi3oBaHy Yy BiflbHUA Big, pernameHTo-
BaHOMO HaBYaHHS YacC B3aEMOLi0 YYHIB i
negaroris (basune4yk, 2017, c. 296).

[obpoBinbHa yyacTb Y4HIB B aKTMBHOC-
TSX, WO BUXOAATb 3a MeXi CTaHOapTHOro
HaB4YanbHOro nrnaHy i He nepegbavatoTb
akageMiyHoro ouiHoBaHHS. Lli popmu fi-
SANbHOCTI OPIEHTOBaHI MNepeBaXHO Ha
BCEDIYHUIA | rapMOHIAHWUIA OCOOUCTICHUI
PO3BUTOK LLUKONSIPa, @ HE Ha 3aCBOEHHS
KOHKpeTHMx  gucumnniH  (Karunakar,
2020, p. 43; Capuso, 2026, p. 6).Yacto
BM3HA4YalOTbCA  SK  MNO3aiHCTUTYUiNHaA
dopma pobotn (Kazem, 2016).

3e'a3ok
i3 Hae4asibHOMO
npozpamMmoro

LLinsHO npuB'A3aHi 4o 3MiCTy Ta cTaHda-
pTiB HaBYanbHOI Mporpamu; posrnsga-
I0TbCA  SK  MPOMAOBXEHHS  KIAacHOro
HaB4YaHHSA y no3aypoudHuin yYac (Capuso,
2026, p. 6). 3MICT NO3aLUKiINbLHUX 3aX0fiB €
FOMYHMM PO3LUMPEHHSAM HaBYarbHUX Npe-
OMETIB: 3HaHHS, 3000yTi Ha ypokax, nornm-
OnIoTBCA B rypTKax, Krnybax, TeMaTU4HNX
3axogax (basunbuyk, 2017, c. 297).

He npus'asaHi 6esnocepeaHb0 OO Has-
YanbHOro MraHy; MOXyTb MaTu BinbL
pekpeauinHUiA, HIX OCBITHIA XapakTtep.
[Mo3awkinbHi 3axoan BUXOAATb 3@ MeXi
akageMiyHol nporpamu i cnpsiMOBaHi Ha
PO3BUTOK OCOBUCTOCTI B MO3aKNacHWN
yac (Siddiky, 2019, p. 65).
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Budu dissnbHocmi

[eb6aTn, npegMeTHi oniMniagn, KOHKYpcu
3 MatemMaTVKu Ta NpPaBonucCy, HayKoBi BU-
CTaBKKW, CeMiHapu 1 CUMMNO3iyMU, KOHKY-
pcu ece Ta TBOPYOro NUCbMa, KOHKYPC
YCHOIO MOBJIEHHS, 3MaraHHsi 3 nporpa-
mMyBaHHs (Siddiky, 2019, p. 64). TeaTpa-
nisoBaHi BWUCTaBW, irpoBi TEXHOOrIl,
ApamMnegarorika Ansi po3BUTKY MOB-
nexHs (Kazem, 2016).

CnopTuBHI 3MaraHHsa (GyTOOM, KPUKET,
Bonenbon, nnaesaHHs), bnaroginiHi Ta Bo-
NOHTEepPCbKi akuii, TaHUtoBanbHi Ta My3u-
YHi 3axoaun, PoTOrypTKM, KiHodecTnaani,
nporpamu nocagku gepes, NpubupaHHs
JOBKINNA, BiA3HA4YeHHs1 HaLUioOHamNbHUX i
MixHapogHux gHis (Siddiky, 2019, p. 65;
Karunakar, 2020, p. 47).

Mema Migcunutn n  normubutn  akagemiyHi | CnpuaTy gisnyHOMY, MOpanbHOMY, iHTe-
3HaHHA Ta iHTeNeKTyarnbHi KOMNETEHTHO- | NIEKTyanbHOMY, MOBEAIHKOBOMY Ta rpo-
CTi y4HiB. [No3aknacHi 3axogn CipusalOTb | MaasSHCLKOMY — PO3BUTKY  YYHIB  no3a
PO3BUTKY aHaniTUYHMX 34i6HOCTEN, Nige- | Mexamu CTaHAapTHOrO HaBYaHHS. [No3salwu-
pCTBa, BMiHb MiXKOCOOUCTICHOI KOMYHIKa- | KinbHi 3axogu hopMytoTb Y LLKONSApPIB Bif-
Uil M 3anyyaloTb Y4YHIB OO Pi3HOMaHITHMX | YyTTS couianbHOI  BignoBiganbHOCTI Ta
couianbHnx mepex (Siddiky, 2019, p. 64). | nparHeHHs cnyxuTu cycninecTay (Siddiky,
2019, p. 64; Capuso, 2026, p. 8).
OceimHsi MigBULLYIOTL akageMidHy yCnilWHiCTb, po- | Po3BuBaoTb NybniyHe MOBREHHS, nigep-
UiHHicmb 3BUBAOTb KPUTUYHE MUCIIEHHS, HABUYKK | CbKi IKOCTi, KOMaHAHY B3aEMOLit0, KOMY-
BMpiLLEHHS NpoOneM, NOKPaLLYOTb NOKa- | HikaTUBHI Ta OpraHisauiiHi  HaBUYKW.
3HUKM YCMIWHOCTI Ta 3HWXYIOTb piBeHb | 3MiLHIONTE idUYHE 1 MeHTanbHe 340-
nporynie (Capuso, 2026, p. 2; Karunakar, | poB'si, 3HWKYHOTb CXUITbHICTb 0 PU3NKO-
2020, p. 44). No3aknacHi 3axogun 3abes- | BaHoi nosefiHkn (Siddiky, 2019, p. 72;
neyyroTb 3akpinneHHa i nornmubneHHs | Capuso, 2026, p. 2).
3HaHb, HAabyTUX y NPOLECi HABYaHHSA, PO-
3LMPIOKOTL  3arasfibHOOCBITHIN  KPYyrosip
yuHiB (basnnbuyk, 2017, c. 293).
Bu3sHaHHSs Ak npaBuno, opraHi3oBylOTLCH Ta aBTOPU- | 3a3BMYalt He BKIOYaKTLCHA A0 akageMiy-

3yI0TbCA HaBYarbHMM 3aKNagoM; MOXYTb
BpaxoByBaTUCb NMpW NiArOTOBLI akagemid-
Horo noptdonio yyHs. BignosigHo [0
DepEd Order No. 34, s. 2022, no3aknacHi
3axoam € oqiLiiHoO 403BONEHMMM, A06po-
BiNbHMMK Ta 6e30LiHIOBaHUMM BUaaMu fi-
anbHocTi (Capuso, 2026, p. 6).

HOrO PEUTUHrY i HE AalTb OQILIHUX 3a-
NiKOBUX  OguHWMUL. Y4yacTb € CyTo
OOOpoBINbHOI ~ Ta  HEOOOB'sI3KOBOHD
(Siddiky, 2019, p. 64; Capuso, 2026, p. 6).

Ponb yqumens

BeanocepeaHbO OpraHi3oByOTLCA Ta KO-
OpPAMHYIOTLCA  MefaroriyHUM — KONeKTu-
BOM; BYMTENi-NPEeaMETHUKN pasoMm i3
KNacHWUM KepiBHWKOM MiaHytoTb i 34iMc-
HIOIOTb Mo3aknacHi 3axoan (basunbuyk,
2017, c. 295). 34e6inbLIoro iHilitoTbest
Ta CKepOBYOTbCS NeaaroriYyH1M CKnagom
3aknagy (Siddiky, 2019, p. 65).

YyacTb negaroris 4acto Mae KOOpAWHa-
LiHMI Ta HarnNsg0BMA XxapakTtep; 6esmno-
cepegHe KepiBHMLTBO € MEHLL
060B'A3KOBMM MOPIBHAHO 3 Mo3aknac-
HUMK 3axogamMu. Y4Hi BUABNAOTb Oi-
nbly camocTinHy iHiyiaTney (Siddiky,
2019, p. 65; Karunakar, 2020, p. 49).

MixxHapoOHuli
docsid
ma peaysiro8aHHs

Yexis: LLkinbHI rpynu Ta knyow, ki giloTb
BesnocepeaHbo MNpu LWkonax. BoHu 3a-
0e3neyvyloTb BIAMOYMHOK, peKpeaLiiHy
JiAnbHICTb Ta NiAroTOBKY A0 3aHATb ANA
Y4YHIB NOYATKOBOI Ta cepefHbOl NaHku y
BiNbHUA Big ypokiB 4yac. (Ministry of
Education, Youth and Sports of the
Czech Republic, 2005)

PymyHis:  HauioHaneHa  nporpama
"lLkona nicns wkonun". BoHa € 4acTtnHoo
LKINbHOT Npono3uuii Ta BKoYae nigrpu-
MKY Y BMKOHAHHI JOMaLLHIX 3aBOaHb, KO-
peKuiiHe HaB4YaHHA Ta po3BMBatOYi irpu
ansa 3anobiraHHa BigciBy y4HiB. (Dobrila
& Neculau, 2019)

Yexisa: LieHTpn go3sinnga (LeHTpu aiten
Ta MOMOAI, CTaHLii TexHikiB Towwo). Lle ok-
peMi 3aknagu, ski 34incHIoTL "OCBITY 3a
iHTepecamn", HagaTb METOANYHY 4OMO-
MOry Ta OpraHni3oBytoTb Tabopwu nig 4ac
kaHikyn. (Ministry of Education, Youth
and Sports of the Czech Republic, 2005)
PymyHis: Nporpama moxe peanizoBysa-
TUCA Y cniBnpaLi 3 AUTA4MMM nanavamu,
CMOPTMBHMMU KIyGammn Ta HeypsagoBUMM
opraHisauismu. CnpamoBaHa Ha poO3BU-
TOK cneundivyHMX KOMMNETEHTHOCTEN Ta
3anobiraHHa BigciBy yyHiB. (Dobrila &
Neculau, 2019)
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YkpaiHa: 'ypTKn, cekuii Ta iHWi TBOpYi
00'egHaHHs, WO CTBOPOOTLCS Beanoce-
pedHbO B 3aknagax 3aranbHoi cepegHbol
OCBITU. BOHM HitoTb SIK CTPYKTYPHI Nigpo3s-
Jinu WwKonu ansa opratisadii 3MiCTOBHOrO
possinna y4dHiB. (Verkhovna Rada of
Ukraine, 2000, Law No. 1841-I11)

YKkpaiHa: 3aknagm nosawKinbHOoI OCBiTH
SIK OKpeMi topuanyHi ocodbu (nanaum, oy-
OWHKM TBOPYOCTIi, MUCTELbKI Ta CNopTu-
BHi wWkonu, Mani akagemil  Hayk).
HapatoTb cneuianizoBaHy ocBiTy (MucTte-
LbKY, BiliCbKOBY, HaykoBy) 3a 13 ocHoB-
HuMK Hanpsamamu. (Verkhovna Rada of
Ukraine, 2000, Law No. 1841-111)

HYacmoma
npoeeodeHHs

PerynapHo BkrtovaoTbcs 40 OdilinHOro
pOo3knagy HaB4arbHOro 3aknagy; OpraHiso-
BYIOTbCA CUCTEMATUYHO MPOTArOM HaBya-
NBHOTO POKY, HepiaKo WwoTwkHA (Karunakar,
2020, p. 46; Capuso, 2026, p. 6).

lMpoBoasTbCS 3a Mexamun 3BUYaANHOIO
HaB4YanbHOro Yacy; MOXyTb OyTu Hepery-
nspHUMKN abo CEe30HHUMU 3anexHo Bia
pecypciB 3aknagy. Yepes WinbHWIA po3K-
nag i 6pak iHaHCyBaHHSI YacTnHa no3a-
WKIbHUX ~ 3ax0fiB  OpraHisoBYETbCS
nvwe nepiogunyHo (Siddiky, 2019, p. 68).

OcHogHuti ¢hokyc

KOrHiTMBHU Ta akageMmiyHUA pPO3BUTOK:

®i3nyHUN, MopanbHUA, NOBEOIHKOBUN i

po3sumky PO3BUTOK KPUTMYHOIO Ta aHamniTU4HOro | rpOMagsHChKUA PO3BUTOK: hOPMYBaHHS
MWCNEHHs, 30aTHOCTIi [0 KOoMaHAHOI | couianbHOI BignoBiaanbHOCTI, 3MiLlHEHHS
poboTu, nigepctBa, MiKOCOBUCTICHOT | 300POB'A, BUXOBAHHA MATPiOTU3MYy, EKO-
KOMYHiKaLil, pO3LMPEHHA 3aranbHO- | NOriYHOI  CBIQOMOCTI Ta  rymaHiamy
OCBIiTHbOrO Kpyrosopy (Siddiky, 2019, | (Siddiky, 2019, p. 64; Karunakar, 2020,
p 64; basunb4yk, 2017, c. 293). p. 43).
Odopatok b
Tabnuusa 2

JliHegicmuyHul aHani3 nowykoeux 3anumie (dns npakmukymy "lNowykosul mikpoaHasni3")

MowykoBuK 3anuT

KnroyoBi cnoBa
y 3arosioBkax

Tunu pxepen
(3MI, coumepexi,
odiuinHi cantn)

Ctunb iHdopmauii
(HeMTpPanNbHUN, eMOLINHUMN,
aHaniTM4HuN)

"BinHa YkpaiHa"

"aHani3 nogin B YkpaiHi"

"cuTyauisn

B YKpaiHi cborogHi"

"npo6nemu B YKpaiHi"

Dopatok B

Tekecm 0nst Kpumu4Hoe2o aHanisy (dns akmueHocmi [Jebamu "®elik 4u npasda?”)

Oopatok I

CouianbHi Mmepexi Ta nigniTku

CborogHi couianbHi Mepexi cTany HEBiA'€EMHOK YaCTMHOK XUTTA NigNiTKiB. [eski oxepena CTBEPOXKYHOTb,
LLIO iXHiV BNNMB € HaA3BMYaHO HeraTuBHUM. HibuTo LWogeHHe KOpUCTyBaHHSA cMapTOHaMy Npn3BoanTb 0
MOBHOI BTPATU NaM'sATi Ta KOHLEHTpauji. Y 6araTbox CTaTtTsaX MOXHA 3HAUTW TBEPMAXKEHHS, LLIO NigniTKM GinbLue
He 34aTHi MUCINTU caMOCTINHO. KpiM TOro, 4acTo 3a3Ha4aeTbCs, WO coLialnibHi Mepexi NOBHICTIO 3aMiHIOKTb
peanbHe cninkyBaHHSA. [MpoTe KOHKPETHI HayKOBi AOCAIMKEHHS Y UMX MaTepianax 3as3Buyan He HaBOAATbLCA.
[esiki aBTOpY BUKOPUCTOBYIOTb SCKPaBi 3aronoBsku, Wo6 NnpMBepHyTU yBary Ymutadis. BogHouac icHytoTh i npo-
TUNEXHI YMKW, WO couianbHi Mepexi MOXyTb CIPUATU PO3BUTKY KOMYHIKaTUBHMX HaBMYOK. Baxnneo Bpaxo-
BYBaTW, LLIO BMMB LMPPOBUX TEXHOSONI 3aneXuTb Big cnocoby ix BUKOpUcTaHHsA. OTxe, MUTaHHSA Npo LWKoay
YN KOPUCTb CoLlianbHUX MepeXx NoTpedye KPUTUYHOIO aHaniay.

lMpomokon oujHo8aHHs1 y4acHuKie debamie

IHcmpykuia ons 3any: OuiHimb KOXHY KomMaHOy 3a wkasnot 8i0 0 0o 2 barie 3a KOXHUM Kpumepiem
(0 — sidcymmHiti/He edanocs, 1 — yacmkogo 80asiocs, 2 — BUKOHAHO MOBHICMI0).
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KomaHOa Ne1 KomaHda Ne2
Kpumepii oyiHroeaHHs (ApaymeHmyromb (Joesodssmb
"lMpaesdy”) "Maninynsyiro")

1. Yimkicmb me3u: Yu 3po3ymino Oyna o038yYyeHa o3uuis
KomaHOu Ha nodamky eucmyny?

2. Jlinzeicmu4Hi doka3u: Yu ekaszana komaHOa Ha KOHKPemHi
MO8HI 3acobu (enimemu, 8u2yKu, OUiHHY JIeKCUKY, y3a2allbHeHHs) ?
3. Jlocika ma 38'a3Hicmb: Hu sukopucmosysarnu Mosui ecmaegHi
cnoesa ("no-nepwe”, "omxe", "Ha Hawy OymKy")?
4. Kynbmypa moesieHHs1: HYu dompumysanucs y4acHUKU HOPM fli-
mepamypHoi Mmosu (6e3 crieHay ma KallbOokK)?

5. Pumopu4Ha malicmepHicmb: HacKinbKu nepexkoHnusumMu ma
srniesHeHUMU 6yrnu 8idnoeidi nid yac payHOy 3anumaxs ?

3ATAJIbHUA BAT
Dopatok I
MopiBHANBLHA NaHenb TEKCTiB: CouianbHUN eKCnepuMeHT
(dnsa akmusHocmi "Brniniue criosa”)
Tekem 1

Liier n'amHuyi y 402 kabiHemi 3arnaHogaHo 3ycmpid i3 nucsmeHHukom Makcom Kidpykom. lNodamok 3axody
0 15:00. lNpoepama sisumy nepedbayac rnpe3eHMauiro Ho8UX meopie asmopa ma 8idnoeidi Ha 3anumaHHs
aydumopii. OCKinbKu Kinbkicmb Micub y NpuMilieHHi obmexxeHa, Ons eidsidysaHHs reKuyii HeobxidHo 0608'a3-
koeo 3arnosHumu Google-cbopmy Ha catimi wkonu. [o ydacmi 3anpowytombscs y4Hi eukimtoyHo 9—11 knacie.
icns 3asepweHHs1 sucmyry 8i06ydembcs nidnucaHHs KHUXOK. 3a dodamKkosumu po3'aCHeHHAMU w000 pe-
ecmpavuii 3sepmatimecs 0o e4umeriie yKpaiHCbKOI ¢hirionoaii.

Tekcm 2

Take mpannsembcs uwe pas Ha Xummsi, momy He nporas ceili waxc! [odisi, Ha 5Ky Yekaria ecsl WkKona,
8i0bydembcs 8xe ub020 Yemaepaa. Tu disHaewcsi npasdy npo me, Wo 3a3guyad rnpuxosyroms 8idoMi agsmopu.
3abupal csili KeUMOK rPsIMO 3apas, rNoKU iHWi He sunepedurnu mebe! Y 3ani 3anuwunocsi 6Cb020 5 8irbHUX
cminbuyjs. lNpuxode i dosedu, wo mu 8 memi, iHakwe 3asmpa bydew eGUHUM, XmMO rpo ye He yys. Jluwe oOuH
Kriik 8i0dinsie mebe 8i0 3ycmpidi, Mpo siKy 2o8opumumyme yci!

Dopatok [

BnaHk konekTMBHOI pedhnekcii "JlaHL0XOK BUCHOBKIB"
(Posdamkosuti mamepiarn 0nsi nidbummsi nidcymkie 3axody)

3aedaHHsi: Cchopmyrnitolime 00UH KOPOmMKUL, 3MicmosHULl ma niHegicmuy4HO rnpasurnibHUll 8UCHOBOK U000
poni mosu 8 mediaripocmopi abo saxnusocmi mediazpamomHocmi. Baw 8UCHOBOK Mae s102i4HO rmpodoexy-
samu AyMKy rornepedHb020 yHacHuka abo dodasamu Hogul acriekm 00 3azasibHOI memu.

1! lymku yqyacHukie He Moxymb Oybrroeamucs. KoxeH HacmyrnHUlU 8UCHOB0K Mae micmumu yHIKanbHy
me3sy, 6ymu cgopmyrnb08aHuM 32i0HO 3 HOpMaMUu YKpaiHChbKOI nimepamypHOi Mo8U ma J102i4HO 3asepuly-
samu "naHuroXoK" pegpriexcii.

MEPEJIIK PEKOMEHOBAHUX KOHCTPYKLIA:
e "Ha moto Oymky..."
"Omie, MoxHa cmeepdxysamu, wo..."
"Baxxnuso nam'smamu, wpo..."
"Lle ceidyumsb npo me, wo..."
"8 o210y Ha aHarni3, mu 6a4umo...”
e "Takum YuHOM, BUKOpUCMaHHS [neKkcuku/cuHmakcucy] dossornse..."
MNOJE AJ15s1 3A[TOBHEHHS "JIAHLJKOXKKA™:
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Oopatok E

Tabnuua 3

HaeguarnbHi akmusHocmi 8 Modesii no3aakacHo20 3axody

Kputepin
Has3Ba
AKTUBHOCTI

Po3Butok
MepiarpamMoTHOCTiI

Po3BuTok ycHoro
nyo6niyHoro MoBneHHs

Po3BMTOK KPUTUYHOIO
MUCIEHHSA

Megia-po3muHka
"Obupan ceigomo"

* [lekoHCTpYyKLUis 3aronos-
KiB.

* Po3pi3HEeHHS KOHTEHTY
KapTKamu.

* AHani3 BNnuBy KOHCTPYK-
Ui Ha 3an.

 Exkcnpec-copmynioBaHHs
OYMOK.

* PosropTaHHg iHgukatopa
B Teay.

* MuTTeBa peakuis Ha 3a-
MUTaHHS.

» AHani3 eMoLinHoi
Hanpyru.

* BHMXKEHHA adbeKkTnB-
Horo pinbTpa.

* PauioHanbHun po3bip
TEKCTY.

MpakTukym * AnropuTmiyHmi gobip iH- | « ®Pikcauis pesynbTaTiB y * 3icTaBneHHs ouiKy-
"MowwykoBuin dopmalui. Tabnuusx. BaHb i JaHUX.
MikpoaHanis" * TOYHICTb NOLLYKOBOrO * JlakoHiYHiCTb Ta 3B'A3- * BuasneHHsa maHinyns-
3anuTy. HICTb OYMOK. Ui NOLUYKY.
» basa iHpopmauinHoi riri- | * MyGniyHun 3axucT cnoc- * YHUKaHHSA KOTHITUBHUX
EHN. TEepEXeHb. ynepegXeHso.

Bopkwon "Knik6ent"

* lgeHTudikauia snnmey
Ha niacBiAOMICTb.

* PosymiHHs dpyHKLUin rpa-
MaTUYHWUX hopMm.

* 3axucT Bia eMOLiNHOro

* AprymeHTauiqa niHreictTny-
HWX NPaBOK.

» 3axucT pesynbTartis rpy-
noeoi poboTu.

» loTpuMaHH4A niTepaTtyp-

* MikpoaHania cnoHyka-
NbHUX peYeHb.

* MNepexig oo pauioHa-
TNbHOI OLiHKN.

* OuiHKka BnacHMUxX MoB-

MaHinynauin®

* |geHTundpikauis ouiHHOT
NEKCUKMU.

* HapinHui ananis mepia-
TEKCTIB.

* ®opMmynoBaHHA NakoHiy-
HUX Te3.
* MigroToBka 0O YMOB eKc-
NpoMmTYy.

TUCKY. HUX HOPM. HUX cTpaTerin.
IHTenekTyansHa rpa | ¢ PO3pisHEHHS dhakTiB Ta » OBrpyHTyBaHHA BUbOpY » PosmexxyBaHHs cTunis
"NeTekTop CyOXeHb. KapTKu. MOBJIEHHS.

* YcBigomMneHun gobip
crniB-MapkepiB.

* YHUKaHHA Heob'ekTMB-
HOI nogaui.

"TMpec-KoHdepeHLis:

* BusiBneHHs maHinynsauin

* BukopucTaHHA cKrnagHoro

* AHani3 npecynosuuin

"®elik un npasga?"

aTekcTiB.

* BusiBNeHHA eMoLinHnX
nepebinbLuUeHb.

» CTBOpEHHS 00'€KTUBHOI
J0Ka30BOi Oasu.

CINOBMNIOBaHHS.* BxxnBaHHS
BCTaBHMX CIiB Ta KOHCTPYK
Lin.» Po3BnTOK LUBUOKOT
MOBJIEHHEBOT peakuii.

MwucTteuTBO B YCHOMY MOBJIEHHI. CUHTaKCuCy. Ta OLHOK.

3anuTaHb" * AHani3 emouinHo 3abap- | * ApryMeHTOBaHi NOriyHi Bi- | * YHUKAHHSA XUTPUX EMO-
BNEHOT NEKCUKMN. anosigi. LiHMX NacToK.
* CTifikicTb A0 NpuxoBa- MepedopmyntoBaHHA Ma- | * 3axMCT No3uuii Ha oc-
HUX BN/MBIB. HiNyNAUin. HOBIi haKTiB.

Oebatn * KputnyHunm aHanis megi- | « NMobynosa 3B'A3HOMO BU- » OBrpyHTYBaHHs OyMOK

umTaTtamu.
* YHuKaHHS rpybux nori-
YHMX MOMMUIIOK.

* PauioHanbHa cTparte-
risi NepEKOHaHHS.

CouianbHui
eKcrnepuMeHT
"Bnnue cnosa"

« OUiHKa NCUXONIHrBICTNY-
HUX MEXaHi3MiB.

* PO3pi3HEHHA (pyHKLUiOHa-
NbHUX CTUNIB.

* BuGip mixx TouHicTiO Ta
emMoLlisiMu.

» Bepbanisauist BnacHux
CMOCTEPEXEHD.

* MosicHeHHs BUBopy 3aco-
0iB moBWU.

* YJOCKOHANEHHA HaBUYOK
aprymeHTauii.

* YCBIQOMMEHHS LWITYY-

HOCTi CTUMYHIB.

* PosnisHaBaHHs 3ans-

KyBaHb Ta gediunTy.

* BigmoBa Big geweBunx
NpyUMOMIB BMSIUBY.

KeecT
"ETMMORNOriyHmn
KO,U,"

¢ ETmMonoriyHmnin ananis
3ano3nyeHb.

* YcBigoMneHe ctaBneHHs
[0 HEONEKCEM.

* ToyHe po3LmngpyBaHHS
MediaTeKCTy.

» OnepatmeHUn Jobip Bia-
NOBiOHWKIB.

* HopmaTuBHICTb Y pexumi
"TyT i 3apas".

* ApanTauis Ao cTuniB Mo-
BINEHHS.

* Pedhnekcisa wopo poui-
TNbHOCTI NO3UYEHb.
 Bigmoa Big cninoro
KOMitoBaHHS MOAENen.

» Onopa Ha baraTcTBO
pigHOT MOBM.

KonektueHa pedne-
Kcis "J1aHU0XOK BU-
CHOBKiB"

* 3MiCTOBHE CTUCHEHHS iH-
dopmalui.

* [lepeTBOpEHHSA aHani-
TUKN Y TE3N.

» dopmyntoBaHHSA iHanb-
HUX aKLEHTIB.

 dikcauia Te3 ans noriku
BUIOJTOLLEHHS.

* BukopncTtaHHa BCTynHMX
KOHCTPYKLN.

* [1peseHTaLiqa BUCHOBKY B
NaHLIFOXKKY.

* AHani3 3anuciB ansa
YHVUKHEHHS! NOBTOPIB.

* CTUmMynoBaHHS no-
LUYKY HOBMX apryMeHTIB.
* BrniyyHe [ONOBHEHHA
40 NOTOYHOI ANCKYCIl.
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DEVELOPING PUBLIC SPEAKING SKILLS AND MEDIA LITERACY AMONG
HIGH SCHOOL STUDENTS THROUGH EXTRACURRICULAR ACTIVITIES
IN HUMANITIES AND LIBRARY STUDIES

Background. Contemporary language pedagogy increasingly prioritizes the development of
communicative competence over the mere acquisition of linguistic knowledge. Particular importance is
attached to developing public speaking skills, media literacy, and critical thinking as essential components of
successful social interaction and professional fulfilment. Awareness of the challenges posed by the digital
media environment, which exposes students to manipulative information practices, emotionalised discourse,
and disinformation, increases the demand for their effective public communication skills. However,
methodological approaches to developing students' public speaking skills in an extracurricular setting remain
underrepresented in modern pedagogical research.

The purpose of the article is to provide a theoretical description and methodological framework for an
integrated extracurricular activity, designed to develop high school students' public speaking skills, media
literacy, and critical thinking within the humanities, library and information studies fields of extracurricular
education.

Methodology. The qualitative research design combines theoretical, comparative, and project-based
approaches. Theoretical methods of analysis, interpretation, synthesis, and generalisation were used to
systematise scientific perspectives on extracurricular and out-of-school activities. Comparative analysis of
teaching practices and legal requlations from different countries enabled the identification of common trends
and discrepancies in the organisation of extracurricular practices. Research findings enabled designing a
methodological nine-stage model, including linguistic experiments, workshops, debate and role-playing
activities, reflective tasks focused on media texts and public communication.

Results and discussion. The described model demonstrates significant potential for integrating linguistic
analysis with media literacy and interactive learning strategies, therefore, promoting media literacy, fostering
critical thinking, and facilitating the development of students' public speaking skills in Ukrainian.

Keywords: public speaking skills, media literacy, extracurricular activity, critical analysis of media content,
high school students, humanities, library and information studies.
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AN INTEGRATED FRAMEWORK OF ORAL INTERACTION UNITS
FOR PRE-SERVICE EFL TEACHER EDUCATION

This paper offers a theoretical and conceptual analysis of four core units of oral interaction — turns,
adjacency pairs, speech acts, and talk moves — to integrate these constructs into a unified framework
for EFL communicative professional competence, particularly in ESP classroom talk. Drawing on
conversation analysis, speech act theory, pragmatics, and educational linguistics, the study
examines how these units, typically treated in isolation across disciplinary traditions, operate as co-
functioning layers within institutional spoken discourse. The analysis shows that turns provide the
structural vehicle; adjacency pairs determine sequential coherence; speech acts specify the social
action performed; and talk moves operationalize interactional strategies toward professional and
pedagogical goals. The article suggests that fluency in this integrated interactional framework
constitutes a distinct professional competence that current EFL teacher education programs
inadequately address. Eight pedagogical implications are proposed for pre-service EFL teacher
preparation, including adjacency-pair awareness, speech-act instruction, talk-move repertoire
development, dialogic teaching design, learner interactional agency, cross-cultural interaction norms,
and interaction-sensitive oral assessment criteria.

Keywords: oral interaction, turn-taking, adjacency pairs, speech acts, talk moves, strategies of
oral interaction, ESP talk, pre-service EFL teacher education.

Background foundational to communicative competence.
Oral interaction is an integral part of For teachers of English as a foreign
language teaching. Unlike other language (EFL), and especially for those

professional domains where expertise can  working in ESP  contexts, where
be demonstrated through written products  professional goals are achieved almost
or planned presentations, teaching is  exclusively through spoken discourse, the
enacted primarily through spoken discourse  capacity to manage, model, and scaffold
in real time: teachers ask questions, oral interaction is not a peripheral skill but
provoke responses, give feedback, and the core of professional practice.

manage the conversational moves that The theoretical tools that would allow
open or close space for learner participation. teacher educators to teach and assess
This is why Ellis and Shintani's (2014) claim  interactional competence systematically —
that all teaching is interaction is not a turns, adjacency pairs, speech acts, and
metaphor but a description of professional talk moves — have been developed within
reality. The CEFR Companion Volume separate and largely non-communicating
(Council of Europe [CoE], 2020) reinforces  research traditions: conversation analysis,
this by positioning oral interpersonal pragmatics, speech act theory, and
interaction as "the origin of language” (p. 70), educational linguistics, respectively. As a
recognizing its "interpersonal, collaborative  result, these constructs are well-theorized
and transactional functions" (p. 70) as individually but have never been
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approached collectively as components of
an integrated interactional framework
applicable to EFL professional competence.

Therefore, this study directly addresses
that gap. First, it synthesizes the four core
units of oral interaction into a coherent
theoretical model that captures how they
operate not as separate components but as
co-functioning levels of a communicative
event; and second, it derives from that
model a set of concrete pedagogical
implications for the development and
assessment of interactional competence in
pre-service EFL teacher education.

The conceptual analysis is guided by two
research questions: (1) How are turns,
adjacency pairs, speech acts, and talk
moves interconnected both structurally and
functionally in the EFL classroom and ESP
professional discourse? (2) What does a
cohesive understanding of these units imply
for fostering interactional competence in
pre-service EFL teacher preparation,
particularly in terms of curriculum design
and oral assessment?

The study has a specific focus and does
not collect new data. Instead, it aims to build
a framework that connects detailed analysis
of classroom conversations with the overall
communication challenges EFL teachers
encounter. Understanding how these
conversation elements interact is essential
for developing suitable teaching methods
and assessments that meet the needs of
modern EFL teacher education (Dede, 2010;
Hall, 2022; Gardner, 2019).

Literature review. Classroom interaction,
especially in EFL contexts, has been widely
researched across various areas of
linguistics, contributing theoretical and
analytical tools for understanding how oral
discourse is structured and functions in
teaching environments. This review focuses
on four concepts essential to the analysis of
teacher-student spoken interaction: turns,
adjacency pairs, speech acts, and talk
moves, which are predominantly examined
in separate but complementary fields of
research. The review first synthesizes
general definitions and conceptualizations
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of four core units of spoken interaction, and,
in the discussion that follows, these will be
examined in the specific context of EFL
teachers' classroom talk.

The organization of naturally occurring
talk was originally the focus of Conversation
Analysis (CA), in which Sacks et al. (1974)
explained that speakers alternate turns
through turn-taking. A turn, defined by
Sidnell (2010) as "a stretch of talk by one
speaker, bounded by the talk of another" (p.
38), is currently considered the fundamental
component of interaction. In everyday
conversation, turn-taking is natural and
cooperative: interlocutors follow socially
shared norms to manage the flow of
conversation.

According to Sacks et al. (1974), turn-
taking is based on the concepts of turn-
constructional units (TCUs) and transition
relevance places (TRPs). A TCU is a stretch
of talk that can contain a word, a phrase or
a full utterance, and express a potentially
complete unit, after which a speaker change
may occur. Typically, the process of
selecting the next speaker follows three
patterns: (1) the current speaker may
chooset the next speaker (by using his/her
name or asking a question), and that
speaker is expected to take the turn;
(2) when no speaker is selected, another
interlocutor may self-select; and (3) if no one
self-selects, the current speaker may
produce another TCU (Sacks et al., 1974,
pp. 703-704). From data in English-
speaking settings, Sacks et al. (1974)
observed that "transitions from one turn to
the next with no gap and no overlap ...
together with transitions characterized by a
slight gap and a slight overlap make the vast
majority of transitions" (p. 708). By following
these rules, interlocutors can avoid both
long silences (gaps) and overlapping talk, or
"no gap, no overlap", a conversational
preference in many Western, especially
Anglo, oral interaction practices.

Subsequent cross-cultural CA studies
emphasize that "no gap, no overlap" is not a
culture-neutral rule. Stivers et al. (2009)
compared 10 languages and found that
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although turn-taking in casual conversation is
universally structured to minimize gap and
overlap, the definition of what counts as
"minimal" timing between speakers varies,
with average gaps ranging from near-zero in
Japanese to nearly half a second in Danish
(Stivers et al., 2009, p. 10588). Italian or New
York Jewish English conversations show
more tolerance for overlaps, which are seen
as engagement rather than interruptions.

Talk-as-social interaction is orderly: it
"proceeds over time, turn by turn with a
sequential  alternation of  speakers/
participants" (Atwood et al., 2010, p. 360).
Two consecutive turns of two different
speakers where the first utterance prompts
or requires a particular kind of second part
are termed adjacency pairs (Levinson,
1983; Sacks et al., 1974), e.g., question —
answer, greeting — greeting, request —
compliance or refusal, etc. The structure of
adjacency pairs ‘"provides a robust
demonstration of how turns at talk are
sequentially organized; the first pair part
projects the corresponding second pair part
to be conditionally relevant; as a result, the
absence of the second pair part, or an
unfitting responsive action, is recognized
as interactionally noticeable" (Cheng,
2016, p. 29). Given that, the participants
can monitor "whether they have reached
mutual understanding within the given
interaction (Cheng, 2016, p.30), thus,
"adjacency pairs constitute a powerful
sense-making mechanism for participants"
(Cheng, 2016, p. 30).

Speech act theory holds that every
utterance performs some kind of action,
which can be categorized by its
communicative intent (e.g., requesting,
promising, evaluating, etc.), thus from the
intentional dimension, utterances are speech
acts, they show what the speakers actually do
with their utterances, but not just say (Austin,
1962, p. 5; Searle, 1969, pp. 22-23).

Central to educational linguistics and
classroom discourse studies are talk moves
defined as "roughly utterance-sized units of
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talk, intended (as a 'move’ in a game) to get
the other player(s) to respond in some way, to
bring something particular to the table"
(O'Connor & Michaels, 2017, p. 9): they reflect
how teacher talk fosters cognitive engagement,
and participation, promoting dialogic teaching
and scaffolding understanding (Alexander,
2008; Mercer, 2000).

The analysis of how turns, adjacency
pairs, talk moves, and speech acts are
conceptualized in existing research
provides grounds for claiming that these
units are interrelated yet operate at different
levels of interaction. Turns are basic units of
oral interaction organized turn by turn; they
can consist of one or more speech acts that
actualize speakers' communicative
intentions. Adjacency pairs, as two turns by
different  speakers, show reciprocal
relationships between turns; they are the
smallest sequences that build interactional
meaning. Speech acts are related to the
social action being performed by the
utterances, but not to a specific interactional
sequence. Unlike turns or adjacency pairs,
which describe the structure of interaction,
talk moves concern the functions-in-
interaction, as utterances that actualize the
interactional functions of turns-at-talk.

Using the wall analogy, turns can be
metaphorically represented as bricks,
adjacency pairs as brick bonds, speech acts
as brick labels (purpose), and talk moves as
builders' tools and techniques (see Table 1).

Though these concepts stem from
different linguistic traditions, they are
interrelated in actual classroom discourse,
yet there is a notable lack of research
examining them collectively as components
of a wunified interactional framework
applicable to EFL professional competence.
Hence, the goal of this study is to address
this gap by describing how these key units
of classroom spoken interaction are
structurally and functionally interrelated in
EFL settings where language acquisition is
supported by participation in meaningful,
interactive discourse.
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Table 1
Conversation Wall Analogy: Units of Interaction
Conversation Unit What It Represents . Layer
in the Analogy
The basic chunks of talk — who speaks and when; .
Turns . Bricks
they make up the structure of the conversation
Determine how turns are connected into predictable
Adjacency pairs sequences (question — answer, offer — accept, Brick Bonds

greeting — greeting)

Speech acts

Express the communicative function of a turn (asserting,
requesting, offering, promising, etc.)

Brick Purpose /
Label

Talk moves

for evidence)

Actualize interactional functions of turns-at-talk, shaping
interaction toward a goal (e.g., revoicing, probing, pressing

Builder's Tools &
Techniques

Methodology

This study adopts a theoretical and
conceptual analysis methodology, a
research approach well established in
applied linguistics and language pedagogy
for reconsidering and critically synthesizing
existing theoretical constructs rather than
generating or analyzing primary empirical
data (Varpio et al., 2017; MacMillan &
Schumacher, 2010). Conceptual analysis is
purposefully applied in this research since
the units examined here have been
extensively theorized within separate
research traditions but have not yet been
studied in relation to one another or within a
unified pedagogical framework. Each body
of work has generated substantial empirical
support, but the four units have rarely been
examined collectively as components of an
integrated interactional repertoire relevant
to EFL professional competence.

The analysis involved three stages. In the
first one, foundational theoretical sources
were identified and reviewed for each unit of
interaction: seminal works in conversation
analysis (Sacks et al., 1974; Levinson,
1983), speech act theory (Austin, 1962;
Searle, 1969), and educational linguistics
(O'Connor & Michaels, 2017; Michaels & O'-
Connor, 2015; Alexander, 2008; Mercer,
2000). Cross-cultural perspectives on turn-
taking were drawn from Stivers et al. (2009)
and Tannen (1984). In the second stage,
each unit was analyzed in the context of the
EFL classroom and institutional discourse,
drawing on scholarship in interactional
competence (Young, 2013), academic
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speaking (McCarthy & McCarten, 2019),
and classroom interaction research (Walsh,
2014; Hall, 2022; Gardner, 2019; Balaobao
et al., 2024). In the third stage, the four units
were compared to identify their structural
and functional relationships, which led to the
proposal of an integrated model in the
Discussion.

As stated in the Introduction, the
conceptual analysis is guided by two
research questions concerning (1) the
structural and functional interrelationships
among the four units in EFL and ESP
professional discourse, and (2) the
pedagogical implications of an integrated
understanding of these units for pre-service
EFL teacher preparation, including
curriculum design and oral assessment.
The scope is intentionally limited to
theoretical synthesis: the study does not
seek to produce a descriptive account of
any specific corpus of ESP talk but to build
a theoretically grounded integrative
framework that can inform pedagogical
practice and teacher education program
design.

Results and discussion

Unlike naturally occurring conversation,
in institutional settings such as classrooms
and courtrooms, speaking rights (turns) are
explicitly allocated, making the interaction
structure of turn-taking asymmetrical. In
EFL classrooms, teachers allocate turns,
determining who speaks, when, and for how
long (Walsh, 2014). Face-to-face interaction
in an academic setting differs from other
types of social conversation (McCarthy &
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McCarten, 2019). These differences
demand competence beyond knowledge of
the language system, a competence which
we refer to as interactional competence.
Young (2013) outlines key elements of
interactional competence, which include:
"knowledge of rhetorical scripts, a
knowledge of register — that is certain lexis
and syntactic patterns specific to the
practice, a knowledge of how to take turns-
at-talk, a knowledge of topical organization,
a knowledge of the appropriate participation
framework, and a knowledge of the means
for signalling boundaries between practices
and transitions within the practice itself."
(p. 18).  Participants  co-construct a
discursive practice through an architecture
of interactional resources specific to that
practice, encompassing rhetorical scripts,
register, the turn-taking system, topical
management, the participation framework,
and boundary-marking conventions (Young,

2013, p. 15).

Young's (2013) framework reveals that
interactional competence in EFL
professional settings is not merely an
extension of general communicative
competence but a distinct, practice-
embedded capacity. Crucially, EFL

speakers — and pre-service teachers in
particular — must develop awareness of the
rhetorical scripts that govern the specific
institutional contexts in which they operate.
In ESP talk, this means recognizing that
turns, adjacency pairs, speech acts, and
talk moves are not interchangeable
analytical tools but co-functioning layers of
a single communicative event.
The structural asymmetry
classroom turn-taking has

of EFL
important

consequences for all four units under analysis.

Because the teacher controls turn allocation,
the typical three-part initiation—response—
feedback (IRF) exchange — documented
extensively in studies of classroom discourse
(Sinclair & Coulthard, 1975; Estaji & Mirzaei
Shojakhanlou, 2022) - functions as the
dominant adjacency sequence. Within IRF,
the teacher's initiation move constitutes the
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first pair part of an adjacency pair, projecting
aresponse; the student's answer provides the
second pair part; and the teacher's feedback
completes the sequence. In other words, a
single IRF exchange is at once a turn
allocation, an adjacency pair, a speech act,
and a talk move. All four units are operating
together within one brief instructional moment.

In ESP contexts, the speech acts realized
within these sequences carry professional
significance. When a teacher produces a
directive ("Summarize the key argument"), a
commissive ("l will clarify the term"), or an
assessment ("That is an accurate summary,
but consider the register"), each utterance
performs a pedagogically or professionally
consequential act.  Searle's  (1969)
taxonomy of illocutionary acts thus acquires
practical urgency: the EFL professional
must not only understand what a speech act
means but must also be able to perform the
appropriate act at the structurally relevant
turn and within the appropriate adjacency
sequence. A misplaced or inappropriate
speech act (a refusal when acceptance is
sequentially expected, or an assertion when
a question is required) disrupts not only the
local interaction but also the broader
professional relationship.

Talk moves play a particularly important
role in mediating between the structural and
functional layers of ESP oral interaction. O'-
Connor and Michaels (2017) identify
revoicing, pressing for evidence, wait time,
and inviting elaboration among the main
productive talk moves in educational settings.
In EFL classroom talk, these moves serve a
dual purpose: they scaffold learners' linguistic
production and simultaneously model the
pragmatic repertoire of academic and
professional discourse. When a teacher
revoices a student's contribution ("So, you're
suggesting that error correction should
prioritize fluency over accuracy at the early
production stage?"), the move simultaneously
occupies a turn, constitutes the second part of
an initiation—response pair, performs the
speech act of reformulation and assessment,
and functions as a pedagogical scaffolding
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tool. This makes talk moves the most
complex of the four units, requiring the EFL

speaker to be consciously aware of discourse.

A further finding of this analysis concerns
the cross-cultural dimension of oral
interaction units in ESP contexts. As Stivers
et al. (2009) demonstrated, norms for gap
and overlap in turn-taking vary significantly
across languages and cultural communities.
EFL speakers whose L1 interaction norms
tolerate or even encourage overlap, such as
in Ukrainian academic discourse, which
shares characteristics of Eastern European
communicative styles, may experience
systematic mismatches when operating in
English-medium professional environments
that expect minimal gaps and no overlap.
This misalignment can manifest not only as
timing errors but also as pragmatic failures:
a silence that, in one culture, signals
thoughtful processing may, in another, be
read as disengagement, while a legitimate
turn completion may be interpreted as an
interruption.  Raising EFL  learners'
metalinguistic awareness of these cross-
cultural variation patterns is therefore an
integral component of  developing
interactional competence in ESP contexts

(Young, 2013; McCarthy & McCarten, 2019).

Taken together, the analysis confirms
that units of oral interaction are not merely
descriptive categories but constitute an
integrated  interactional  repertoire  of
professional spoken discourse. For EFL
speakers in ESP talk, command of this
repertoire entails knowing when and how to
take a turn (structural competence), how to
orient to and produce the sequentially relevant
second pair part (sequential competence),
what illocutionary act is appropriate in context
(pragmatic competence), and which talk move
will advance the professional or pedagogical
goal of the interaction (strategic competence).

For pre-service EFL teachers, these
findings have immediate implications for
how they should be trained to perceive and
manage spoken classroom interaction.
Teacher education programs frequently
address communication skills in terms of
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fluency, accuracy, or general pragmatic
awareness; yet the integrated framework
proposed here suggests that what pre-
service teachers most need is discursive
self-awareness: the capacity to monitor and
strategically manage all four interactional
layers simultaneously during live classroom
talk. A pre-service teacher who is aware
only of turn-taking norms but cannot
recognize the adjacency structure of an IRF
exchange, identify the speech act they are
performing, or deploy a revoicing move to
scaffold a student's contribution is
interactionally underequipped for the ESP
classroom. This points to a significant gap
between traditional EFL teacher education,
which tends to foreground linguistic
accuracy and lesson planning, and the
interactional demands of real professional
classroom discourse (Ellis & Shintani, 2014;
Walsh, 2014). Pre-service teacher
preparation should therefore include
systematic exposure to discourse analysis
of classroom talk, collaborative reflection on
interaction patterns in  microteaching
sessions, and explicit instruction in the
strategic use of talk moves as professional
pedagogical tools.

Pedagogical implications. The
pedagogical implications of this integrated
framework are most urgent for pre-service
EFL teacher education, where the
development of interactional competence
has been insufficiently theorized relative to
linguistic and methodological preparation.
First, methodology courses should move
beyond teaching turn-taking as a procedural
classroom management convention and
toward explicit instruction in the sequential
logic of adjacency pairs. This will help pre-
service teachers understand how their own
initiating moves provoke specific response
types from learners and what the
interactional consequences are when those
responses are withheld, delayed, or
misaligned. Second, speech act awareness
should be developed through analysis of
authentic classroom discourse data: pre-
service teachers need to recognize the
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illocutionary acts they regularly perform
(questions, evaluations, directives,
scaffolding moves) and to understand how
the choice of speech act type shapes
learner participation in the classroom. Third,
talk moves should be introduced in pre-
service programs as a deliberate, learnable
professional repertoire rather than as intuitive
behavior: drawing on frameworks such as
those developed by O'Connor and Michaels
(2017) and Myklebust and Guadie (2024),
teacher educators can design microteaching
and reflective practice tasks specifically
targeting productive talk moves such as
revoicing, pressing for evidence, and inviting
elaboration. The goal here is to cultivate the
capacity to monitor and intentionally manage
one's own interactional behavior in real time
as a core professional competence of the
EFL teacher.

Cross-cultural awareness represents a
fourth, often neglected pedagogical priority.
Given that turn-timing norms, preferred
adjacency responses, and appropriate
speech act realization differ across
languages and communicative cultures
(Stivers et al., 2009; Tannen, 1984), EFL
learners in ESP contexts require explicit
exposure to the interactional conventions of
English-medium professional communities.
This is particularly relevant for learners
whose L1 oral interaction practices diverge
from the  Anglo-normative  pattern.
Interaction-aware pedagogy should
therefore include awareness-raising tasks,
discourse analysis of authentic ESP talk,
and structured practice in mastering the full
repertoire of interactional units under
realistic professional conditions.

A fifth pedagogical implication concerns

the relationship between the four
interactional units and dialogic teaching: an
approach that foregrounds sustained,

exploratory classroom talk as a tool for
cognitive and linguistic development
(Alexander, 2008; Mercer, 2000). Dialogic
teaching goes beyond the IRF exchange by
creating conditions in which students, not
only  teachers, practice  adjacency
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sequences, perform diverse speech acts,
and use talk moves to build on each other's
contributions. For pre-service EFL teachers,
exposure to dialogic principles during
teacher preparation is essential. They need
to understand how the shift from a display-
question IRF to an open, exploratory
question sequence reorganizes the entire

interactional architecture of the lesson,
widening the participation framework,
diversifying  speech-act types, and

multiplying the talk-move repertoire of both
the teacher and students. Training pre-
service teachers to design and manage
dialogic interaction sequences, rather than
merely to conduct IRF drills, is a practical
implication of the integrated interactional
framework proposed in this study.

A sixth implication pertains to learner
interactional agency. This is the aspect
that the present framework  risks
underemphasizing by centering the teacher
as the primary interactional actor. Pre-service
teachers of EFL need to be prepared not only
to manage their own interactional behavior
but to design learning environments in which
students progressively develop their own
interactional competence. This competence
involves the ability to self-select turns
appropriately, to produce sequentially
relevant second pair parts, to use speech acts
beyond the minimal response, and to use talk
moves (such as challenging, elaborating, or
building on a peer's turn) as instruments of
collaborative meaning-making. This points to
a task-design aspect of EFL pedagogy that
scaffolds the gradual transfer of interactional
control from the teacher to the learner (Hall,
2022). Helpful here might appear interaction-
rich tasks such as collaborative problem-
solving, peer discussion, and role-play in
professional registers.

Finally, the framework has implications
for the assessment of oral interaction in EFL
pre-service teacher education. Current oral
proficiency rubrics in many EFL programs
assess speaking along the dimensions of
fluency, accuracy, vocabulary range, and
pronunciation, which are largely insufficient
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to capture interactional competence as
defined in this study. An interaction-
sensitive assessment framework would
need to include criteria for turn-taking
appropriateness (responsiveness to TRPs,
avoidance of disruptive overlap), sequential
coherence (production of fitting second pair
parts, repair initiation), speech act variety
and appropriacy (range and context-

sensitivity of illocutionary acts), and
strategic talk-move usage (revoicing,
pressing for elaboration, building on

contributions). Developing such criteria for
microteaching assessments, practicum
evaluations, and professional portfolio tasks
would enhance the theoretical framework
proposed here and provide pre-service
teachers with targets for developing their
interactional professional competence.

Conclusion and limitations

This study has examined four core units
of oral interaction to integrate this body of
discourse knowledge into a coherent
framework for EFL  communicative
professional competence. It addressed two
research questions.

In response to research question 1, the
analysis demonstrates that, while the four

units emerge from distinct research
traditions (conversation analysis,
pragmatics, speech act theory, and
educational linguistics), they operate

collaboratively within institutional spoken
discourse. In ESP talk, these units are not
parallel descriptors but integrated layers: a
turn is the material vehicle; adjacency pairs
determine how turns combine into
meaningful sequences; speech acts specify
the social action each turn performs; and
talk moves activate the interactional
strategies by which professional and
pedagogical goals are achieved. The
integrated model proposed here responds
directly to the recognized gap between
discrete-unit analyses of classroom talk and
the holistic interactional demands faced by
EFL professional speakers, particularly pre-
service teachers of English.
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In response to research question 2, the
integrated framework reveals that fluency in
this interaction constitutes a distinct
professional competence that current pre-
service EFL teacher education programs
inadequately address. Seven pedagogical
implications, presented in the paper, follow
from this finding.

This study is the first to synthesize these
four units, drawn from conversation analysis,
pragmatics, speech act theory, and
educational linguistics, respectively, into a

unified interactional framework explicitly
oriented toward EFL professional
competence and pre-service teacher

education. In doing so, it fills a gap between
discrete-unit analyses of classroom talk and
the holistic interactional demands that EFL
teachers face as professional speakers.

This study, however, is subject to certain
limitations. As a theoretical and analytical
synthesis, it does not draw on primary
corpus data from EFL classrooms.
Consequently, the claim that the four units
function in an integrated manner in actual
ESP talk remains to be empirically validated
through conversation analysis or
interactional sociolinguistic research. The
discussion has focused primarily on
teacher-oriented classroom interaction and
the IRF exchange as the dominant
sequence type. Future research should
examine peer interaction, collaborative task
talk, and digitally mediated professional
discourse, in which turn-taking norms,
adjacency structures, and talk move
repertoires may differ substantially from the
face-to-face institutional model. Additionally,
the cross-cultural aspect of interactional
norms warrants further investigation in
specific EFL contexts, including Ukrainian-
English professional discourse, where
existing research remains scarce. Future
studies combining discourse analysis of
authentic ESP talk with learner perception
and self-report data would offer a richer
account of how EFL speakers develop and
reflect on interactional competence in
professional settings.
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IHTETPOBAHA CUCTEMA OOUHULb YCHOII'VMOBHI?HHCBO'I' B3Aemoali
Yy niagrotTosul BYUTENIB AHIMMINCbKOI MOBU

BcTtyn. YcHa e3aemodis nocidae ueHmparnbHe micue y sukiiadaHHi iHO3eMHUX M08, 00HaK iHmepakyitiHul
8umip ripogbeciliHoi mid2omosku e4umeriie aHaniticbKoi Mo8U siK iHo3eMHOI (AMI) 3anuwaembcsi 3Ha4HO Hedo-
po3suHeHUM. Yomupu KnoyYosi 00UHUYi yCHOI 83aEMO0IiT — periikosuli KPOK, CyMiKHa rapa, MoefieHHegul akm
ma KoMyHikamuegHuUl xi0 — mpaduyitiHo docnidxxysanucsi 8i00KpeMIeHo 8 Pi3HUX 2asy3sx fiHagicmuku i 0ocCi
He posenadanucs sik eQuHa neda2oeiyHo opieHmosaHa cucmema.

MeTa cmammi nonszae 8 iHmezpaujii HomupboX 3a3HaqyeHUX 0OUHUUbL Y UiriCHYy cucmeMy Orucy KOMyHikamu-
8HOI pogbecitiHoi komrnemeHmMHocmi gdumertie AMI 3 akueHmom Ha rpoghecitiHo OpIEHMOBaHE MOBIIEHHS.

MeToponorifa 00c/idXXeHHS IpyHMYemMbCs Ha MeopemuyYHOMY | KOHUENnmyasibHOMY aHarsi3i ik aU3HaHOMYy Me-
modornoaiyHomy nioxodi e npuknadHit niHesicmuui (Varpio et al., 2017). s KOXHOI' 3 Yomupbox 0OUHUUL 6Yyr10
rposedeHo mpupieHesuli aHari3: 0erisio chyHOaMeHmMarbHUX OXeperl 8 aHarli3i PO3MO8U, Meopii MOBITIEHHEBUX aK-
mie | 0C8IMHbOI NIH28ICMUKU; 8UBYEHHST KOXXHOI 0OUHUUI 8 KOHMeKcmi sukriadaHHss AMI ma iHcmumyujiHo2o duc-
KYpCy; ropigHsIrIbHUL aHarli3 83aeMO038's3Ki8 Mix yciMa oOuHuusmu 0r1st nobydosu iHmezposaHoi Mooeri.

Pe3synbTatu 1 06roBopeHHs. AHasli3 3aceidyus, wio Yomupu 0OUHUU (hyHKUIOHYOMb SIK i€papXiyHO op-
2aHi3oeaHi i 83aemMornoes’sisaHi pieHi 6y0b-sKOi KOHKPemMHOI cumyauii iHcmumyuiliHo2o yCHO20 CrifKy8aHHs:
pensikosuli KpOK € CmMpyKmMypHUM HOcieM 83aemMOo0Qii; CyMiXKHa napa eusHadac ii nocnido8Hy Ko2epeHmHicma;
Mo8reHHe8UU akm su3Hadae couiasibHy 0it0, Ky BUKOHYE 8UCII08/IE€HHS;, @ KOMYyHikamueHuUl xid onepauio-
Hanisye iHmepakuyitiHi cmpameeaii dnsi docsicHeHHsI npoghbeciliHux ma rnedagoaiyHux yined. BcmaHoeneHo,
W0 8irbHe ma yceidomreHe onepyesaHHs Uicto iHmeapo8aHo cucmemMoro € 0cobriugum eudoM rpoghecitiHoi
KoMnemeHmMHocmi, Ha siKy rnpoepamu nideomosku e4umernie AMI doci HeAocmamHbO 38epmarome yeaey.
OKpim moeo, 8Usi8rIeHO MiXXKYIIbmYypHi 8i0MIHHOCMI HOPM YCHOI 83aeMOQIT y KOHMeKCcMi aH2lIo0MOBHOZ0 POo-
¢beciliHo opieHmMo8aHo20 MOBJIEHHS. Y cmammi cqhopMyib08aHO 8iciM rnedazoaidyHux iMmmsikayit 0ns cuc-
memu ¢haxoeoi nideomosku e4yumenie AMI, wo oxonmomb: Ppo38UMOK yC8IOOMIIEHHST CYMIKHUX nap i
Has4aHHSI MOBJTIEHHEBUM akmam,; hopMy8aHHs periepmyapy KOMyHikamugHux xodie i po3pobreHHs diaso-
2iYHUX HasyaslbHUX 3ae0aHb; PO38UMOK iHMepaKUilHOI cyb'ekmHocmi y4Hie, 03HalUOMIIEHHST 3 MiXKKYJ/1bmy-
PHUMU HOpMaMu YyCHO20 Crifiky8aHHs, a mMakox po3pobIieHHS Kpumepiie OuiHo8aHHs yYCHOI 83aemodil,
qymnueux 00 iHmepakuitiHUX acriekmie MOB/IeHHS.

Knro4oei crioea: ycHa e3aemodisi, pennikogul KpOK, CyMiKHa rnapa, MO8MIeHHe8UU akm, KOMyHikamueHul
xi0, cmpameaii ycHoi 83aemo0dii, NpogheciliHo OpieHMo8aHe MOBIEHHS.
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A PREVENTIVE INTERVENTION IN THE LANGUAGE TESTING AND ASSESSMENT
COURSE: BUILDING PRE-SERVICE TEACHERS'
MULTIPLE-CHOICE ITEM WRITING SKILLS

The article addresses the development of pre-service teachers' language assessment literacy
within the course "Testing and assessment of Learning Outcomes”, which is offered at the bachelor's
level in Taras Shevchenko National University of Kyiv. Constructing test tasks for classroom-based
assessment poses certain challenges to students, especially with respect to the format "Multiple
Choice Questions" (MCQs) for the assessment of careful reading skills. This format is by far the most
well known in language education, however, writing quality MCQs is time and effort consuming, and
administration of low-quality teacher-constructed MCQs may yield unreliable results of learning the
language. To mitigate conceptual, linguistic and technical difficulties, which have been observed
during the years of teaching the course, a preventive intervention was collaboratively designed by
the course instructor (the mentor) and a research-minded master's level student (mentee), who
further conducted the intervention in the classroom. The intervention included preparatory activities,
tasks conducted in the classroom, home assignment and a performance test. The results of the
performance test were complemented by the data obtained via a feedback questionnaire, which
elicited students' perceptions of the intervention and its impact on their learning. The collation and
interpretation of both sets of data demonstrated overall effectiveness of the intervention and its
positive evaluation by students.

Keywords: preventive intervention, language assessment literacy, pre-service teachers, multiple
choice questions task design.

Background The concept of intervention is not new

The overall goal of teaching consists in  although the 2020s have witnessed a
enabling good learning outcomes although  growing amount of research into its use in
it also aims at making learning process education — in particular subjects, e.g.,
engaging, thought-provoking and stimulating  foreign languages, and in overall teacher
learner autonomy and responsibility. To this  education. This article addresses the use of
end, the majority of teachers tend to utilize  intervention to mitigate students' challenges
strategies that can maximize learning, in item-writing within the course "Testing
innovate teaching methods and techniques, and assessment of learning outcomes"
employ digital technologies and Al to make  (TALO). The course has been delivered for
learning up to date. Reflective teachers students majoring in Ukrainian language
usually think over their classroom and literature an English for over a decade
experiences, especially if they observe their  and has undergone several modifications.
students struggling with some aspects of  However, instructional practice testified that
learning. Identification of misunderstanding,  students continued to struggle with some
misuse of material and inability to improve  tasks set before them. In the article, we
may signal that teachers should introduce  describe how the difficulties were identified,
changes in their instructional practice and and what actions were planned and
remedy learning. In this line of thought, any  implemented to mitigate these difficulties.
teacher's action that modifies current The study employed both quantitative and
practice to eliminate learners' problems and  qualitative research tools to obtain the
improve learning is termed as intervention. necessary data and interpret them.
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To ensure that interventions are
highlighted well enough "for the reader who
wants to gain insight in its intricacies and
thereby find out what its crucial elements
could have been" (Rijlaarsdam et al., 2018,
p. 280 cited in Koster & Bouwer, 2018) we
described the intervention in full detail. As
Koster & Bouwer (2018) pointed out, a
detailed description of an intervention is
also important from a practical point of view,
to foster dissemination and successful
implementation of the intervention into
practice. The article contains a preparatory
exercise, two tasks that integrate teacher
explanation of rules of constructing quality
items with students' hands-on exploration of
good and faulty items, and a home
assignment. It concludes with the
presentation and interpretation of students'
scores on exit performance tests, and
analysis of responses to a feedback
questionnaire.

Literature review. Interventions were
initially used in psychological studies
addressing problematic behaviour
(academic, socio-emotional or other) of

learners, aiming for improvement or change.

Today, due to educational reforms going on
in various contexts, large scale intervention
programmes are carried out to address
innovations in instruction and their effects
on teaching and learning. Intervention
studies are typically prompted by a
mismatch between innovative curricular
requirements and conventional teaching
process, therefore, to be implemented in
practice, the innovation must be positively
evaluated with respect to its effectiveness.
In this case, interventions are rigorously
structured and performed under scrupulous
control (Konig et al., 2025).

Another type of intervention is located on
the level of teaching a particular subject to a
particular cohort of learners, who struggle
with particular content point of a curriculum.
Classroom interventions are subdivided into
corrective ones, which aim to remedy
existing problems of learners, and
preventive, which aim to mitigate difficulties

65

that the learners are likely to encounter
while developing new skills. Preventive
interventions are reported to develop higher
order thinking skills such as inferencing,
creativity, and critical thinking and therefore
are more impactful.

Both types of interventions aim at
improving  instructional quality and
supporting students' learning progress, with
this goal being dependent on approaches
and techniques employed by practitioners.
This statement is in line with existence of an
effect chain determined by researchers of
teacher education (e.g., Desimone, 2009).
This chain is activated by an increase in
teacher competence ensuing training or
self-study and conscious goal setting, after
which the changed practice produces
positive effect on the quality of teaching and
the learning achievements of students.
Despite calling this assumption plausible,
Koénig et al. (2025) question the actual
effectiveness of this chain claiming that
scientific knowledge of learning
effectiveness is still limited and needs
further investigation.

Konig et al. (2025) also differentiate
concepts of intervention applied to formal
teacher education and teaching-level
interventions  defining the latter as
"approaches that apply evidence-based
teaching concepts or practices to be
(learned and) applied by teachers, possibly
in combination with evaluating
implementation for teaching concept or
practice (and their students' learning)". This
definition suggests that teaching-level
interventions should be based on evidence
of students' grasp of some teaching concept,
apply informed strategies to teach this
concept and evaluate the results of
students' acquisition of the concept taught.

Stranovska & Ficzere (2022) assert that
interventions should be properly designed
and implemented. In this case,
"interventions can be a valuable tool for
teachers allowing them to utilize various
teaching methods, learning strategies, and
teaching styles (such as active, social,
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project-based learning, direct and indirect
methods) or to replace traditional
techniques with more innovative ones"
(Stranovska et al., 2025, p.3867). To design
an intervention properly, Kalinowski et al.
(2019) offer a framework that includes
content, structure, and didactic: the content
of the intervention (topical focus and its
area), the duration as a structural feature,
and basic characteristics indicating didactic
features (provision of coursework, transfer
into teaching practice, using digital
resources). Clearly, such design looks quite
comprehensive. We would only add
evaluation of learning outcomes which will
not necessarily follow the classical 'pre-post'
design but use some other measure.

Intervention as a strategy affecting
learners' achievements in a particular
topical area seems to be high in demand.
The past decade has seen publications
about interventions in teacher education
(Barrio et al., 2015; Adams et al., 2024;
Wohlfart, 2024; Alfonso et al., 2025) and in
L2 learning (Koster & Bouwer, 2018; Sato &
Lara, 2019; Kalaitzi & Theocharis, 2023;
Stranovska et al., 2025), the areas being
closely related to the topic of our
investigation. The listed studies differ in
structure/duration and in didactic features
providing versatile insights for researchers
of interventions. However, we did not find
any research studies focusing on
interventions within particular professional
courses for prospective L2 teachers, in
particular courses in language testing and
assessment (LTA).

The issue of developing pre-service
teacher language assessment literacy (LAL)
has received its focus quite recently in the
studies by Volante & Fazio (2007),
Frojdendahl (2018), Ukrayinska (2018),
Giraldo & Murcia, (2019), Kvasova (2022a).
This literacy develops within initial teacher
education when prospective teachers have

littte or no experience of real-life
instructional practice. Thus, LAL of
prospective teachers should not be

confused with the LAL of practicing teachers
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(Malone, 2017). Moreover, it is fully context-
dependent (Scarino, 2013; Tsagari, 2017),
and can be specified only regarding its
relevance to, and consistence with the
curriculum of the course taught, which in
turn is aligned with learner's background
and maturity, as well as the purpose of their
studying LTA (Kvasova, 2020).

Despite certain differences in the
construct of practicing and pre-service
teachers' LAL, there are some areas in LTA
which are similarly challenging for both
cohorts of teachers. We refer to item writing
which is key to the development of valid test

tasks (Rossi et al, 2025) both in
standardized and classroom-based
assessment and, therefore, should be

properly explained to trainees and followed
by intensive practice. Iltem writing occupies a
central position within teacher training
courses in LTA (Tsagari et al, 2018;
Ukrayinska, 2018; Kvasova, 2022b).
However, both linguistic (Rossi, 2021;
Ukrayinska, 2025) and technical quality of
items constructed by pre-service teachers
require additional effort from course
instructors. This conclusion emphasizes the
necessity to implement a preventive targeted
intervention within the course TALO.

The Research Questions posed in this
study are as follows:

RQ1. Was the intervention aimed at
preparing students for constructing item
'Multiple choice questions' effective?’

RQ2. What was the students' evaluation of
the intervention and its impact on item writing?

The study was conducted at Taras
Shevchenko National University of Kyiv,
Ukraine.

Methodology

Procedure

The current study was carried out
collaboratively by two researchers — a
mentor (a course instructor) and a mentee
(@ master's student). The preventive
intervention, which targeted skills of writing
MCQs, was designed by the mentee under
the mentor's guidance upon which the
mentee (henceforth termed "teacher")
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implemented the intervention in the TALO
course classroom. The research was
performed through the following stages:

1. identification of potential difficulties the
students may face.

2. developing series of exercises aimed

at mitigating the identified potential
difficulties;

3. conducting the intervention in the
classroom;

4. testing students' performance in
writing items;

5. administering a questionnaire to elicit
feedback from students.

The intervention was conducted within
one month in Term 1 in accordance with the
academic plan of the discipline TALO.

Participants

The data were collected from eight
students in the 3d year group of students
trained to be teachers of Ukrainian
language and literature, and English. They
all were female, aged 19-20, native
speakers of Ukrainian.

Methods

The current study adopted a mixed-
methods approach. A performance test to
obtain numerical scores as evidence of
effectiveness of the intervention was
designed and administered by the teacher.
It aimed to evaluate five MCQs constructed
by students against a 10-point holistic scale.

An online questionnaire was
administered to capture students'
perceptions/evaluation of the intervention's
effectiveness. The questionnaire aimed to
capture students' evaluation of intervention
usefulness (preparatory task and tasks 2
and 3), the encountered challenges, and the
clarity of the instructional materials. To
ensure authentic and detailed responses,
the questionnaire was administered in the
students' native language (Ukrainian). Both
quantitative and qualitative data were
collected through a combination of Likert-
scale items and open-ended questions. The
questionnaire consisted of two parts: a
checklist of ten "l have learned..."
statements aligned with the key item-writing
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principles adapted from Coombe et al.
(2007), rated on a 5-point Likert scale
(1 ="strongly disagree", 5 = "strongly agree"),
and five open-ended questions inviting
students to comment on specific aspects of
the workshop and their future application of
the acquired skills. The questionnaire was
administered online via Google Forms.

Findings and discussion

In this section, we will first describe
intervention stages 1-5 mentioned above
focusing on the activities included in the
intervention, then provide the results of
students' performance test and in the end
discuss the data obtained through the
questionnaire.

Intervention "Training students
developing good MCQ items"

The topic chosen by the teacher for the
intervention writing multiple choice
questions (MCQs) to test reading — is
considered demanding not only for pre-
service teachers but for experienced
teachers as well. The in-depth analysis of
MCQs constructed by students in previous
years revealed the typical mistakes
students tend to make. These include
writing options of different lengths, writing
unparallel options, writing options that lift
verbatim chunks of original text, writing
implausible  distractors and  writing
distractors which are off the context. These
violations are well described by Coombe et
al. (2007). In the intervention design, the
strategy to compare and contrast good and
faulty items appeared constructive: a
required number of juxtaposed items was
selected from an anonymous bank of
students' works and further presented in the
tasks as pairs to compare and contrast. This
juxtaposition enabled this year's cohort to
deduce the rules for writing good items by
themselves, which resulted in better
interiorization of the rules and their accurate
use in constructing own items.

The intervention involves a preparatory
task, tasks 2 and 3 conducted collaboratively
in class, a home assignment and a
performance test.

in
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Preparatory task 1A. Read a short text
about an embarrassing moment in
Niamh's life. Then choose correct
answers A, B, C, or D for questions (1-5)
in the box. Note if the items are clear /
confusing / complicated.

Niamh, Devon: "l was in school and as
usual | was swinging back on my chair,

really annoying the teacher. However, |
ended up losing my balance and | fell
straight out the fire exit door behind me!
Everyone in the class was in hysterics and
when | got up, the teacher gave me a huge
row! Crazy cringe or what!"

1. Niamh ... .
A had a great fall
B got stuck in the fire exit
C was in hysterics
D broke his chair

A he was trying to escape

B he was annoying the teacher
C he was playing a game

D he lost her balance

3. What happened after falling?

A annoyed the teacher
B lost his balance

C became hysterical

D fell straight forward

A They laughed hysterically

C They ignored it completely
D) It is not mentioned in the text

2. Niamh fell out the fire exit door because ... .

A The teacher applauded the narrator's balancing act.

B The entire class sympathized with the narrator.

C The narrator fell out the fire exit door, causing laughter in the class.
D The teacher ignored the incident and continued with the lesson.

4. While swinging in his chair, Niamh... .

5. How did the classmates react to the incident?

B They were concerned and helped the speaker

Preparatory task 1B. Go over the items
again. Decide: Which of the items ...?

is/are correct

do not have a correct answer

are grammatically inconsistent

contain options that begin with the same

word

contain verbatim chunks from the source
text

is/are written in language more difficult
than the text itself

contain options of different lengths

stand out graphically
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Task 2. Follow the teacher presenting the rules for writing good MCQs. Compare
and contrast examples of MCQs in (a-i). Identify violations of the rules in each case
and suggest improvements to the items.

(a) A good MCQ for testing reading contains four options.

Suzi felt embarrassed because ... . Suzi didn't buy the jeans because ...
A she misread the price A they were too expensive
B she forgot her purse B she forgot her money
C the jeans didn't fit C she misread the price
D the shop assistant was rude

(b) One option in a good MCQ is correct, two distractors are plausible — one is too
general, and the other is to narrow. The incorrect option may be taken off context.

What happened when Niamh leaned Niamh fell out the fire exit door
back on her chair? because ....
A He dropped her book on the floor. A he was trying to escape
B He hit another student. B he was careless
C He broke the chair. C he broke the chair
D He accidentally fell out of the D he lost his balance
classroom

(c) The options in a good MCQ are of similar length.

How did the classmates react to the Niamh fell because ... .
incident? A he leaned back too far
A They laughed hysterically B the chair broke
B They were concerned and helped C he slipped on the floor
the speaker D someone pushed him
C They ignored it completely
D It is not mentioned in the text

(d) The options in good MCQs are written in clear language, of similar difficulty with the
text itself, and appropriate for the level of learners.

Suzi felt uncomfortable because ... . Suzi was embarrassed because
A the jeans were much more expensive she ...

than she thought A couldn't afford the jeans

B she had to leave the store without the B misunderstood the price tag
jeans due to a mistake C forgot her money at home

C the jeans were out of stock and she D liked the expensive jeans
couldn't buy them

D the price mistake caused her to make

an awkward excuse

(e) The options in good MCQs do not give away the correct answer.

Where was Suzi when she Suzi felt embarrassed because ... .
discovered the inexpensive pair of A she misread the price
jeans? B she forgot her purse

A At home. C the jeans didn't fit

B At a party. D she spent too much

C Out shopping.

D At work.
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(f) In a good MCQ, a word that is repeated at the beginning of all options is placed at
the end of the stem.

The girl was ashamed because ... Orlando Bloom fan was
A she had taken a book about sexual | embarrassed because she ....
diseases A had to read a book she didn't like
B she was late for class B forgot to bring a book to class
C she left the book at home C brought an inappropriate book by
D she forgot the teacher's name mistake

D had no time to choose a book

(g) Inagood MCQ, all options are parallel and grammatically correct.

The problem was that the girl ... . Suzi went to the store to buy a new
A lost her purse pair of jeans and she ... .

B read the price wrongly A spent £ 100 on new jeans

C shop assistant rung up another jeans B couldn't find her purse

D had already been out of money C bought a lovely pair of jeans

D couldn't buy a trendy pair

(h) In a good MCQ, the options do not repeat words/phrase verbatim from the text.
Niamh fell out the fire exit door Niamh ... .

because .... A annoyed teacher
A he was trying to escape B fell from his chair
B he was annoying the teacher C quarreled with his teacher
C he was playing a game D got a bad mark

D he was swinging on her chair

(i) In a good MCQ, there is one correct answer.

The teacher was angry because Niamh ... . The teacher ... .

A wasn't listening to him A caught Niamh playing on his phone
B tried to skip the lesson through the fire exit B didn't allow him to swing on his chair
C had been laughing with the class C laughed hysterically after his fall

D had been irritating her D penalised him for misbehaviour

Task 3. In teams, write your MCQs to check understanding of the following text. Then
ask your classmates to pilot the MCQs and give feedback for you to improve them.

THE ROCK GARDEN OF CHANDIGARH

In Chandigarh, a city in northeast India, there is an amazing garden. There are tall rocks
and small paths between them. There are waterfalls, pools, and hundreds of sculptures.
The sculptures are surprising because they are all made from rubbish, like plastic
jewellery, bottles, broken pots, sinks, toilets, and pieces of electrical equipment.

The garden has a surprising history too because it was built in secret! A man called Nek
Chand started building the garden in 1957. He chose some land in a forest near the city,
where there were rocks and a river. Nobody was allowed to build here, so Nek knew that
people wouldn't see him there. Then he started to collect rubbish and make the sculptures.

Nek's project was illegal, but for 18 years, nobody found it. However, in 1975, some
government officials discovered it. By that time, the garden was nearly 49,000m2 in size.

The government tried to destroy the garden, but when the people in the city heard about
it, they wanted to keep it.
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In 1976 it became a public park. After that, Nek Chand received a salary so that he
could work in the garden full-time, and fifty more people were employed to work there with
him. People paid to visit the garden. Nek put collection centres around the town so that he
could make more recycled sculptures.

However, the garden wasn't safe yet. In 1990, the local government tried to build a road
through the park, just for VIPs. But local people protested, and their plan failed. Later, Nek
became famous. He travelled to the USA to tell people about his garden. But when he
returned, his garden was destroyed! It took a long time to rebuild it and keep it safe.

Now, a charity manages the garden. Five thousand visitors visit this special place each
day. Volunteers, workers, and local children still work here. They keep the garden clean
and learn to make sculptures. If you like, you can volunteer here too!

Home assignment: Write your MCQs to test understanding of the short texts about
teenagers' embarrassing moments.

(1) Lucinda, Huddersfield: "I was sitting down cross-legged in assembly because
there was an awards ceremony going on. | was relieved when it was finally over but when
| stood up | had really bad pins and needles in my leg and it felt really numb. | tried to walk
but my jelly leg just gave way and | tumbled to the floor! Everyone started laughing and |
kept getting asked if | enjoyed the trip!"

(2) Hannah, Reading: "I was out shopping with my mum and my sister and as they
were paying for their stuff, | asked my mum if | could go and wait in the car. She passed
me the keys and off | went. | walked towards the door that said EXIT on it and | thought it
was an automatic door. However, | hadn't noticed the sign saying that the door was out of
order and to use the one next to it! | walked straight into it and nearly knocked myself out!
My mum and sister as well as a couple of staff members came rushing over but my
embarrassment made me forget about the pain!"

(3) Rhiannon, Plymouth: "l was at my friend's house and she let me hold her cute
new hamster. Suddenly it wriggled out my hand and ran across the top of his cage but it
ran too far and fell into the fish tank! My friend got him out and luckily he was OK. | felt
really guilty and mega-embarrassed but thankfully my friend forgave me!"

(4) Davina, London: "It was my 13th birthday and it certainly was unlucky for me! My
parents thought they would try and be funny and put an old baby photo of me in the local
paper announcing it was my birthday. | had a really silly top on and a little ponytail coming
out of the top of my head! Unfortunately, someone in my class spotted it and brought it
into school to show everyone. | was mega-embarrassed and made my parents swear they
would never do anything like that again!"

Performance test: Write your MCQs to test understanding of texts (1-5) below.

1. Ben, Cardiff: "l was at a quiet library, trying to study for my exams. | had brought a
flask of soup for lunch. When | tried to open it, the lid was stuck. | twisted it harder and
harder, and suddenly it popped open with a huge bang, splashing warm tomato soup all
over a girl sitting opposite me and her open laptop. She just stared at me, and | wanted
the ground to swallow me whole."

2. Olivia, Bristol: "My family went to a fancy restaurant for my grandfather's birthday. |
needed to go to the restroom and walked towards a door that looked like the right one. |
pushed it open confidently, but it wasn't the restroom. It was the kitchen, and | walked right
into a busy chef holding a massive tray of desserts. He stumbled but thankfully didn't drop
anything. All the kitchen staff stopped and stared at me. | just mumbled 'sorry' and ran out."
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3. Leo, Glasgow: "l was on a crowded bus, listening to music on my headphones.
| was really into a new song and started singing along quite loudly, thinking no one could
hear me. After a minute, | noticed an old lady next to me tapping my shoulder. | took off
my headphones, and she said, "You have a lovely voice, dear, but your headphones aren't
plugged in'. The whole back of the bus was laughing."

4. Grace, Leeds: "For a school project, we had to give a presentation about a historical
figure. | was really nervous. When it was my turn, | walked to the front of the class, but my
shoe caught on a cable for the projector. | tripped and fell, sending my carefully organized
note cards flying everywhere. My classmates tried not to laugh, but it was a disaster trying
to put them back in order."

5. Sam, Dublin: "l was trying to impress a girl | liked by showing her | was good at
skateboarding. | tried to do a simple trick, but my board slipped from under my feet. It shot
across the pavement and rolled right into a big puddle, splashing muddy water all over a
man walking his small white dog. The dog started barking, the man started shouting, and

the girl just walked away."

Results of performance test

The test tasks developed by students
were assessed against the 10-point holistic
scale, whose descriptors were based on the

rules for writing good MCQs (see the scale
in Appendix). The scores on the
performance test are presented in Table 1.

Table 1
Scores for the performance test
No Student Score Mean Median
1 V.D. 9.5
2 K.B. 8.5
3 L.S. 9
4 M.D. 8.5 8.63 8.75
5 M.P. 8.5
6 P.A. 7
7 T.S. 9
8 S.L. 9

The analysis of student scores indicates
a generally high level of academic
performance within the group. The mean
score of 8.625 reflects a strong overall
average, while the median score of 8.75
shows that at least half of the students
achieved results close to the upper end of
the grading scale. The slightly higher
median compared to the mean suggests a
minor influence of lower scores on the
average, indicating a small left skew in the
distribution. Overall, the results
demonstrate  consistent and  strong
performance across the group, with most
students scoring nearer to 9 than to 8.

Overall, the data confirmed that the
intervention was effective and, therefore,
Research Question 1 was resolved.
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Feedback questionnaires

1. Self-Reported Learning Outcomes

This section of the questionnaire
presents a checklist of ten "l have learned..."
statements formatted as a Likert scale of
five  options ("1" indicating total
disagreement and "5" — total agreement).
The checklist is shown in Table 2.

Figure 1 below presents the distribution
of ratings for each of the ten statements,
based on the Google Forms data; no scores
of 1 or 2 were recorded.

As is seen in the graph, the respondents
demonstrated robust self-reported progress,
with the majority of ratings at the upper end
of the scale. All respondents indicated
agreement with the statements related to
developing MCQs with four answer options
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(Q1), formulating questions consistent with
the complexity of the texts (Q4), creating
grammatically unified options (Q5), ensuring
text-dependent answers (QG6), formulating
clear stems and distractors in English (Q8),
and identifying errors in sample tasks (Q9).
For these items, the majority of ratings were
5, with only a few 4s and no 3s. Slightly more
varied responses appear for statements

Table 2
Checklist of "I have learned..." statements

concerning plausibility of distractors (Q2),
option lengths (3), avoiding qualifiers (Q7),
and ability to develop good MCQs
independently (Q10), where a small number
of neutral ratings (3) occurred. Overall, 92%
of all responses intervention's were at level 4
or 5, underscoring the success in building
procedural knowledge and assessment
literacy.

| have learned to...

develop MCQs with four answer options (one correct, three plausible distractors)

develop plausible distractors so that only one answer is absolutely correct

develop answer options of similar length and grammatical structure

formulate questions so that they are not more complex than the language of the text

create grammatically unified answer options (same part of speech or syntactic structure)

ensure the correct answer can be determined only from the text, not from background knowledge

avoid words and expressions such as "mostly

completely",

none of the above" in answer options

formulate a clear, unambiguous stems and distractors in English

identify typical errors in ready-made MCQ tasks and explain their reason

2O N[O O|R|WIN|—~

0 | independently construct good MCQs

Figure 1

Distribution of Student Self-Reported Learning Outcomes
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2. Responses to Open-ended Questions
Question 1. lLlo came Ha 3aHATTI — nosic-

HEeHHs BMKNagada Ta/abo BMKOHaHHA NeB-

HOI BNpaBu — gonomorno Bam Hawnkpauwe

3pO3yMiTU, SIK CTBOpIOBATM 3anuUTaHHA 3

MHOXWHHUM BMbBopom? (Which stage of a

class (teacher explanation or performing

some task) helped you best understand how
to create multiple choice questions?)

A consensus emerged around error-
analysis tasks and guided exemplars.
Students frequently cited the comparative
review of flawed versus revised MCQs as
pivotal. One student noted: "When we
analysed tasks with mistakes, whether in
the structure of the question itself or
inaccurate or ambiguous answers, it helped
me clearly understand the topic and realise
how to correctly develop such tasks and

Q2 Q3 Q4 Q5
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Q7 Q8 Q9

what mistakes to avoid". Another student
commented: "The criteria offered by the
teacher (adapted from Christine Coombe —
O. K & Y. K) were the basis for
understanding what makes a correct MCQ.
Therefore, it was convenient to edit faulty
item using them". The third respondent
emphasised as significant "the moment
when | learned that answer options should
be of the same length and grammatical
Structure  and  should  focus  on
understanding the text rather than
background knowledge". Task 2 in the
intervention was unanimously found
meaningful, e.g., "Task 2 clearly showed the
Structure for this task type".

Question 2. lLlo Bam 6yno Haricknaga-
Hille nig 4Yac CTBOPEHHS BNACHMX 3aBAaHb
Ha MHOXWHHUA BMBIp? (What was the

Q6 Q10
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biggest difficulty for you when creating your
own MCQs?)

Students' responses aligned with observed
post-intervention errors, primarily revolving
around distractor design and uniformity. The
most common difficulty was maintaining
equal length among options, mentioned by
several participants: "It was difficult to create
options of the same length", "For me, the
hardest point was developing all answer
options of the same length". Creating
plausible distractors was also noted: "Writing
different options, but at the same time
making sure they weren't obviously
inappropriate”. A further challenge was
ensuring grammatical consistency: "My
personal challenge was making all answer
options unified". One student summarised:
"Creating distractors according to specific
criteria was difficult indeed".

Question 3. Aki nopagn KpictiH Kym
(Coombe et al., 2007) susBunuca gns Bac
HaMKOPUCHILLMMW Yy  LbOMY  BOpPKLUOMI?
(Which tips from Coombe et al. (2007)
proved most wuseful for you in this
workshop?)

Students identified a range of principles
as particularly valuable. Equal option length
was cited by multiple respondents to
prevent test-taking bias toward the longest
option. One student highlighted: "All options
should be approximately the same length,
as students tend to pick the longest as
correct”. Another respondent recapped the
distractor profile: "In general, among the
four options, only one is absolutely correct,
the second is absolutely incorrect, the third
is correct in terms of reflecting the general
meaning, and the fourth is also correct but
in too narrow a sense for the given context”.
Others frequently mentioned principles
included: avoiding verbatim text repetitions
and qualifiers like "mostly", "completely", or
"none of the above"; ensuring that questions
are based on the text rather than on
background knowledge; moving repeated
words or phrases from options to the stem;
maintaining grammatical parallelism across
all options.

74

Question 4. Aki yacTuHM BOpKLLOMNY, Ha
BaLLy AYMKY, MOXxHa 6yno 6 nokpawunTtu abo
aonosHUTU? (In your opinion, which part/s of
the workshop could be improved or
supplemented?)

Suggestions for improvement were
minimal, with most students deeming the
workshop comprehensive. Representative
comments included: "In my opinion,
everything was clear and understandable”;
"All parts were complete and instructive for
me. Therefore, | think they do not need
improvement”; "Generally, everything is
clear: there are criteria for task development,
editing tasks, and original creations"; "All the
material was accessible and easy to
understand, so | think everything was great”.
A few responses proposed minor changes,
such as more translation practice for rubrics
from Ukrainian to English or additional
examples of narrow-context distractors, but
overall satisfaction was high.

Question 5. Ak B1 nnaHyeTe 3acTOCOBY-
BaTW HaAbOyTi 3HAHHA Ta BMiHHA 3 TEMMU Y
CBOI noganbLin negarorivyHin aisnbHOCTI?
(How do you plan to apply the acquired
knowledge and skills on this topic in your
future professional activity?)

The responses revealed strong transfer

intentions, with students emphasising
assessment design in their teaching
practice. One student stated: "This

experience was useful for me. | will definitely
apply the acquired knowledge in the future
when developing tests, tasks, and
assessments for my students”. Another
student noted: "Without developing multiple-
choice tasks, it is impossible to accurately
assess students on tests or independent work,
So this knowledge will definitely be useful
when working in school”. Another respondent
reflected: "In my pedagogical practice, | will
definitely apply the acquired knowledge,
especially Christine Coombe's advice.
Future practice will enrich my experience in
preparing tasks for student assessment”.
One student, currently working as an
English tutor, commented: "I will definitely
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apply this knowledge to create my own
tests for school children”.

In conclusion, the feedback
questionnaire confirmed the effectiveness
of the intervention from the students'
perspective. The detailed distribution of
responses in Section 1 shows that while
most principles were strongly endorsed
(scores of 5), a few areas such as creating
plausible distractors and formulating clear
questions received more 4s and an
occasional 3, indicating room for further

refinement. Nevertheless, 92% of
responses were at level 4 or 5,
demonstrating that students perceived

significant progress in their understanding
of MCQ construction principles. The
alignment between perceived challenges
(option length, grammatical parallelism,
creating plausible distractors) and actual
error patterns observed in the performance
test validates the preventive design of the
intervention. Students' strong intentions to
apply these skills in their future teaching
practice, coupled with their ability to
articulate specific principles from Coombe
et al. (2007), indicate that the intervention
successfully enhanced both their
assessment literacy and their metacognitive
awareness of test design quality. The use of
the native language (Ukrainian) for the
questionnaire allowed students to express
their reflections fully and authentically,
contributing to the richness of the qualitative
data collected. To sum up, evidence from
the questionnaire allow to consider
Research Question 2 in this research study
resolved.

Conclusion

The preventive intervention in the LTA
course demonstrated its effectiveness in
terms of developing students' skills of
writing good MCQs, although the absence
of the control group belongs to limitations of
the study. The impact of the intervention is
vividly demonstrated through the quality of
the constructed MCQs. All students but one
achieved high level of performance rooted
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in their in-depth understanding of rules for
constructing MCQs to assess reading,
demonstrated capacity to apply them in the
pre-service context and willingness to
transfer the developed skills in future
assessment-related situations. The data
obtained through a performance test were
supported by responses to two sections of
the feedback questionnaire, with the open-
ended questions providing personal
perceptions of the intervention impact on
learning outcomes and outlining prospects
of applying LTA skills on the job.

Author contributions: O. Kvasova -
conceptualization of the study, methodological
supervision, development  of research
instruments and instructional materials,
interpretation of findings; Y. Kaleniuk — design
and implementation of the preventive
intervention, development of research
instruments and instructional materials, data
collection and analysis.
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Appendix

Holistic rating scale to assess the MCQs

Score | Descriptor

10 The student-constructed MCQs fully comply with the rules listed below the scale.

The MCQs combine the features of 10 and 8.

The student-constructed MCQs almost fully comply with the rules listed below the scale

The MCQs combine the features of 8 and 6

The student-constructed MCQs violate some of the rules listed below the scale

The MCQs combine the features of 6 and 4.

Ao |(N|0(©

The student-constructed MCQs violate the majority of the rules listed below the scale

0-3 No assessable MCQs.

Rules for writing good MCQs (after Coombe et al., 2007)

MCQs to assess reading skills have four options, one of which is absolutely correct, and the other three are
plausible; the options are of approximately the same length; the language of the questions and options is
unambiguous, clear and of the same level of language complexity; all options have a uniform grammatical form
and parallel structure; the answers to MCQs reflect the text content rather than the background knowledge on
the topic; the items are free from verbatim repetition of chunks of the input text; the distractors do not give
away the correct answer; such qualifiers as "mostly", "completely", "almost", etc. are not used; the stems and
options are written in grammatically correct English, with proper choice of words and compliance with the level
of formality, etc.

Onbra KBacoBa (YkpaiHa)
ORCID ID: 0000-0002-1479-0811
lOnis KaneHrok (YkpaiHa)
ORCID ID: 0009-0001-7506-4194

NMPEBEHTUBHE BTPYYAHHA 1O KYPCY
"KOHTPOIJ1b TA OUIHIOBAHHA PE3YJIbTATIB HABYAHHA":
®OPMYBAHHSA YMIHb PO3POBJIEHHA TECTOBUX 3ABOAHDb
TUNY "MHOXWHHWUA BUBIP"

BcTtyn. Cy4yacHa niBezomoeka e4umerisi iHO3eMHOI Mogu rnepedbayae He nuue 8UCOKUU pieeHb 80100iHHS
MO800, a U p0o38UHEHY OUiHI08abHy epamomHicme (language assessment literacy). OdHuUM i3 Halibinbw ckna-
OHux acriekmig 0nis1 cmydeHmig € po3pobka SKICHUX mecmosux 3aglaHb, 30KpeMa Ha MHOXUHHUU eubip
(multiple choice questions), ski suMazaromb dompumMaHHs Cy8opUX IIH28ICMUYHUX ma MEeXHIYHUX MpUuHYUnie
po3pobku. lNonpu mpusany npakmuky suknadaHHs Kypcy "KoHmporib ma OuiHo8aHHs1 pe3yrbmamie Has-
YaHHs", y cmydeHmcbKux pobomax criocmepieaembcsi cmilika meHOeHUisi 00 NopyweHHs NpUHYUrie cmeo-
peHHs1 ducmpakmopie ma HedompumaHHs napanesniamy. ¥ cmammi onucaHo MemoOuKy ma pes3yrnbmamu
8r1poBadXeHHS MPe8eHMUBHO20 8MpPYyYaHHS, CrPSIMO8aH020 Ha NoOO0IaHHS UUX BUKIIUKIE.

MeTtoponoris. YuacHukamu 0ocriidxeHHs cmaiiu 8 cmy0eHmOoK mpemb0o20 Kypcy, ski Hag4yarombcs 8 Ku-
jecbkoMy HauioHaribHOMY yHieepcumemi imeHi Tapaca LllegdyeHka ma 3006ysatomb Keanighikauito edumensi
YKpaiHCcbKoI Mogsu ma siimepamypu i aHeniticbkoi mosu. Poboma 6a3ysanacsi Ha 3miwaHomy nioxodi (mixed-
methods approach). [ins ouiHku eghbekmueHocmi empy4daHHs1 Bys10 BUKOpUCMaHO pe3yibmamu nidcyMKo8020
mecmy Ha po3pobky MCQs, a makox oHnaliH-ornumysarsbHUK, Wo ckrinadascs 3 decamu meepdxxeHb 3a WKa-
Joro Jlikepma ma n'amu 3anumatb, siki euMazasnu po320pHymoi 8idrnoeidi. Takum yuHom, 0o memodie OocC/Ii-
OXeHHs ye8ililunu KinbKicHUl ma siKicHUl iHcmpymeHmu.

Pe3ynbTtatn Ta 06roBopeHHsA. AHasi3 pesyrbmamig rnocymkoeo2o mecmy nidmeepdus 8UCOKY echekmus-
Hicmb pPeseHMU8HO20 8mpyvaHHs: cepedHit 6an cmydeHmis ckras 8.63 3 10, wo ceidyums fpo ycrilwHe ona-
HyeaHHs1 npuHyunie koHcmpytoeaHHs MCQ. [aHi onumyeaHHsi riokasanu, wo 92% eidzykie eidrnosidarome
8UCOKOMY pigHI0 3adogosieHocmi (4 ma 5 3a wikarioro Jlikepma). CmyOeHmu 3a3Haqurnu, Wo HaubinbL KOpUCHUMU
6ynu erpasu Ha ropieHSIHHS NPasusIbHUX | MOMUIIKOBUX 8apiaHmig eiorosideli ma 3ac80€HHS rpasursl U000 0OHO-
pidHocmi ducmpakmopig. BoOHoqac sikicHul aHari3 eidriosideli susisus, w0 Halbirbuw mpyOoMICMKUM acrieKkmom
3anuwaemscsi 8UPIBHI0BaHHST J0B8XUHU 8apiaHmig 8idrnogidel ma cmeopeHHs1 npasdornodibHUX, ane 0OHO3HaYHO
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HerpasusibHUX ducmpakmopis. binbwicmb pecrioHOeHmig auciogunia Hamip 3acmocogysamu 3000ymi 3HaHHST 8
Mmalibymuiti nedazoeiyHiti disiribHocmi Orisi 3abe3rneyvYeHHs1 8aniOHOCMI OUiHIOBAHHS.

BucHoBku. Pesynbmamu docnidxeHHs1 008005mb, WO 8UKOPUCMAaHHS YiriecrpsiMog8aHo20 rnpeeeHmus-
HO20 8mpy4aHHsi, 3aCHO8aHO20 Ha aHarsli3i MOMUJSIOK, 3Ha4YHO MidsuLwyye pigeHb MPOgheciliHOi 2paMomHocmi
MalbymHix yyumerie y obriacmi mecmyeaHHs1. Mamepianu empydaHHs Moxymb 6ymu iHmeapoeaHi 8 Kypc
"KoHmpornb ma ouiHw8aHHs1 pe3yrbmamie Hag4aHHs", eukopucmaHi y po3pobui iHCmpymeHmie OUiHI-
8aHHS i@ Yac niG2omosku MazicmepchbKux pobim, a makox 0r1s1 caMocmiliHO20 npogheciliHo2o po38UMKY.

Knto4voBi cnoBa: npeseHmusHe empy4aHHs, OyiHo8aibHa epamomHicms (language assessment literacy),
MOBHEe mecmyeaHHsl, 3a80aHHSI 3 MHOXUHHUM aubopom (multiple choice question), nidzomoeka guumertis.
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TED TALK-BASED APPROACH TO TRAINING AND PRESENTING SPEAKING SKILLS
IN UNIVERSITY STUDENTS

This study investigates the efficacy of a TED Talk-based methodology in enhancing university
students' monologic speaking and presentation skills within the context of English language learning.
The research emphasizes the integration of TED-style presentations into classroom activities as a
strategy to improve students' abilities to organize ideas coherently, communicate with confidence,
and effectively engage audiences. Special emphasis is placed on content development as an
independent aspect of speaking competence, encompassing coherence, originality, relevance, and
depth of ideas. This research is anchored in communicative, constructivist, and action-oriented
approaches to language learning, highlighting learner's autonomy, creativity, and real-life
communication. The experimental workshops were conducted with university students through
practical training, which included analysing TED Talks, practicing speech structure and delivery
techniques, and presenting individual talks. The findings indicate that the TED Talk-based approach
significantly enhanced students' motivation, speaking confidence, and overall presentation
competence. The students exhibited improvements in structuring monologic speech, employing
persuasive language, and maintaining audience engagement. The article concludes that
TED-inspired speaking activities can function as effective pedagogical tools for cultivating academic
speaking competence and presentation literacy in higher education settings.

Keywords: oral communication, TED-style presentations, speaking competence, presentation
Skills, university students, foreign language teaching.

Background models for teaching speaking skills, as it

In recent years, the enhancement of incorporates storytelling, logical organization,
speaking competence among university authentic communication, and active
students has garnered increasing attention, = audience engagement. TED Talks offer
particularly within the context of global learners examples of natural speech,
communication and preparation for persuasive delivery, and impactful
professional interaction. Contemporary  presentation techniques, rendering them a
higher education increasingly emphasizes  valuable pedagogical tool in courses
students' language proficiency and their  focused on speaking.
ability to express ideas effectively, Nevertheless, despite the popularity of
persuasively, and critically in academic and  TED-inspired activities, many university
professional environments. Consequently, students encounter challenges when
presentation and public speaking skills have  preparing and delivering presentations.
become crucial components of university = Learners often struggle to organize
education, especially in the field of foreign  information logically, maintain coherence,
language teaching. Scholars in various support ideas with compelling arguments,
educational contexts have emphasized the  and develop presentations with substantial
importance of equipping students with the and engaging content. Furthermore,
skills necessary for effective oral students frequently rely on memorized
communication and enabling them to deliver ~ speeches or overly general information,
presentations  with  confidence and which limits spontaneity, diminishes
coherence. The TED Talk format is widely = audience interaction, and weakens the
regarded as one of the most effective overall impact of the presentation. This
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challenge becomes even more significant
when students are expected to combine
language accuracy with creativity, critical
thinking, and conceptuality.

The issues identified underscore the
imperative for systematic and scaffolded
training that facilitates students' incremental
development of presentation competence.
While prior research has predominantly
focused on pronunciation, fluency, and
delivery techniques, there has been
comparatively limited exploration of
presentation content as a distinct element of
speaking competence. Consequently, this
study specifically investigates the content
criteria.  of TED-style presentations,
encompassing the relevance, coherence,
originality, and depth of ideas. Research on
public speaking pedagogy suggests that

high-quality = content is  pivotal to
presentation success and audience
engagement.

The novelty of the present research lies
in integrating a TED Talk-based approach
with scaffolded learning activities designed
to enhance students' monologic speaking
and presentation skills. In contrast to more
traditional speaking instruction methods, the
proposed model encourages students to
analyse authentic TED Talks, develop
meaningful and well-structured ideas, and
create presentations that combine academic
depth  with  effective = communication
strategies. Furthermore, this study advances
the field of presentation literacy by examining
content development as distinct from
presentation delivery. In this article, we
delineate content as an independent
assessment criterion in TED-style
presentations, introduce scaffolded activities
aimed at enhancing students' speaking
competence, analyse the challenges
encountered during the training process, and
assess its overall effectiveness.

Literature review. Recent advancements

in foreign language pedagogy have
highlighted a growing interest in incorporating
authentic  multimedia  resources into

university-level language instruction. Among
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these resources, TED Talks have garnered
considerable attention as a pedagogical tool
for fostering speaking, listening,
presentation, and communication skills
among university students. Researchers
have explored TED Talks from various
perspectives, including authenticity in
language learning, presentation and public
speaking pedagogy, communicative
competence development, motivation and
learner engagement, academic vocabulary
acquisition, and digital learning
environments. An expanding body of
literature substantiates the efficacy of the
TED-based approach in  enhancing
university students' oral communication skills
and presentation performance.

One of the most frequently discussed
aspects in the literature is the authenticity of
TED Talks and their pedagogical value in
communicative language teaching. Scholars
have emphasized that TED Talks expose
learners to naturally occurring speech,
diverse accents, real-life communicative
situations, and contemporary sociocultural
content. According to Kozinska (2021),
students and teachers highly value TED
Talks because of their authenticity and
communicative orientation. The author
argues that authentic and meaningful
communication constitutes an essential
objective of classroom interaction, and that
TED Talks successfully support this
principle through exposure to real
presentations and spontaneous speaker-
audience interaction. The study also
highlights that TED Talks promote the
development of listening, speaking, and
interaction skills while sustaining learner
engagement and motivation.

Similarly, Martinez, Vargas, and Ramirez
(2018) examined the influence of TED Talks
in English as a foreign language and
concluded that authentic video materials
create meaningful communicative
environments for learners. Their findings
demonstrate that students benefit from
listening to speech and observing speakers'
facial expressions, gestures, and
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interactional strategies. Such multimodal
exposure facilitates comprehension and
contributes to learners’' communicative
repertoires.  Moreover, exposure to
speakers from diverse linguistic and cultural
backgrounds helps students overcome
anxiety related to achieving "perfect"
pronunciation and instead focus on
effectively achieving communicative goals.

The value of TED Talks as authentic
resources has also been emphasized in
ESP and EAP contexts. Vilkhovchenko
(2023) argues that TED Talks represent
effective authentic materials for ESP
classes because they integrate professional
content with naturally occurring language.
The author highlights that carefully selected
TED presentations enhance vocabulary
acquisition, comprehension skills, note-
taking abilities, and speaking competence,
while increasing students' motivation to
study specialized subjects through English.

Research conducted by Bilas,
Pavlichenko, and Popivniak (2023) further
supports the pedagogical effectiveness of
authentic TED-based materials. Their study
demonstrated that the integration of TED
video lectures, reading tasks, writing
activities, and project work contributed to
the development of communicative
competence among philology students. The
authors particularly stressed the importance

of interactive learning activities and
authentic professional content in
encouraging discussions, analytical

thinking, and public speaking practice.

A substantial number of studies have
focused specifically on the role of TED Talks
in developing public speaking and
presentation competence. Researchers
have consistently reported that TED-style
presentations expose students to effective
rhetorical techniques, persuasive
communication strategies, and audience
engagement methods. Leopold (2016)
argues that TED Talks fill a significant gap
in English for Academic Purposes by
providing authentic professional speech
models that are often absent from traditional
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EAP textbooks. The author developed a
classroom methodology based on short
TED clips to teach students how to make
supporting  points memorable during
presentations. The findings revealed
positive effects on students' confidence,
presentation organization, and
extemporaneous speaking abilities. Leopold
also highlighted the importance of explicit
instruction in public speaking strategies to
prepare students for academic and
professional communication contexts.

A similar perspective is presented by
Kedrowicz and Taylor (2016), who analyze
TED Talks through the prism of electronic
eloquence and rhetorical pedagogy. Their
study demonstrated that students learn
presentation behavior through mediated
communication environments. The authors
concluded that students perceive effective
presentations as engaging narratives that
combine storytelling, visuals, enthusiasm,
and interpersonal connections. TED Talks
are therefore interpreted as examples of
modern digital rhetoric that change students'
expectations about public speaking. The
authors also emphasize that TED-style
communication requires instructors to
reconsider traditional approaches to
presentation pedagogy. Instead of teaching
isolated rhetorical elements, they propose
viewing invention, arrangement, style, and
delivery as interconnected components of
dynamic  storytelling. Their research
suggests that TED-inspired speaking
instruction encourages students to construct
presentations as persuasive narratives
rather than as memorized formal speeches.
The role of TED Talks in improving speaking
fluency and presentation confidence is
additionally highlighted by Kozihska (2021),
who found that students consciously
observed presentation techniques,
audience interaction, and delivery strategies
while watching TED Talks.

Another significant area of research
concerns the motivational potential of TED
Talks. Studies indicate that TED-based
instruction increases learner engagement
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because of its diversity of topics, emotional
appeal, visual support, and relevance to
real-world issues. Rubenstein (2012)
emphasized that TED Talks promote
autonomous and lifelong learning by
encouraging students to independently
explore topics beyond classroom
requirements. The author discusses several
motivational TED presentations and
demonstrates how such content can
stimulate learners' curiosity, creativity and
problem-solving abilities. According to the
study, TED Talks help shift the classroom
focus from passive knowledge acquisition to
active intellectual exploration and self-
directed learning. Similarly, Lobachova and
Fed (2023) argued that innovative media
resources such as TED Talks optimize the
learning process and improve the quality of
foreign language education. Their findings
showed that TED-based instruction
increases students' motivation, expands
lexical and grammatical exposure, supports
pronunciation development, and
encourages independent learning. Martinez
et al. (2018) additionally demonstrated that
TED Talks motivate learners through
socially relevant topics that encourage
discussion and personal reflection.
Students participating in the study became
more willing to express opinions orally and
in writing because the selected TED content
addressed issues connected to their
personal experiences and contemporary
social concerns.

The development of communicative
competence is another major focus in the
literature. Researchers commonly argue that
TED-based instruction integrates multiple
language skills, including listening, speaking,
vocabulary acquisition, pronunciation,
interaction, and critical thinking. Bilas et al.
(2023) defined communicative competence
as a multidimensional construct involving
linguistic, sociocultural, discourse, and
strategic abilities. Their research
demonstrates that TED-based instructional
materials support all these components
through integrated communicative tasks.

82

Students engaged in video analysis, project
work, presentations, and discussions, which
collectively contributed to more confident
and purposeful language use. Lobachova
and Fed (2023) concluded that TED Talks
facilitate immersion into authentic speech
environments and accelerate vocabulary
acquisition. The researchers also stress the
flexibility of TED resources, which can be
effectively integrated into both classroom
instruction and independent studies. The
interactive and multimodal nature of TED
Talks is particularly important for
pronunciation and phonetic development.
Martinez et al. (2018) note that students
benefit from observing a wide range of
English accents and pronunciation styles,
which reduces speaking anxiety and
broadens learners' understanding of
English communication.

In contrast to studies emphasizing
motivational and communicative advantages,
corpus-based linguistic research provides a
more critical perspective on TED Talks as
academic listening materials. Scholars
investigating vocabulary load, academic
lexis, and speech rate have suggested that
TED Talks differ significantly from traditional
academic lectures. Coxhead and Walls

(2012) investigated the  vocabulary
demands of TED Talks and concluded that
learners require knowledge of

approximately 8,000-9,000 word to achieve
sufficient comprehension. Nevertheless, the
authors maintain that TED Talks remain
valuable listening resources because of
their engaging content and manageable
vocabulary load compared with other
authentic materials. Wingrove's corpus-
based studies (2017, 2022) provide a
thorough analysis of TED Talks in
comparison with academic lectures. The
findings indicate that TED Talks contain
lower levels of academic vocabulary than
university lectures and are characterized by
faster speech rates than the latter. Wingrove
argued that although TED Talks share
certain academic discourse features, they
should not be treated as direct substitutes for
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university lectures in EAP contexts.
However, the author acknowledges that TED
Talks remain useful for developing academic
listening skills because they expose learners
to varied speaking styles, presentation
structures and communicative strategies.
These findings are important because they
demonstrate that TED Talks occupy an
intermediate position between academic
discourse and other forms of public
communication. Consequently, they may be
particularly  effective  for  developing
presentation and speaking competence
rather than exclusively academic listening
proficiency alone.

Several theoretical frameworks support
the use of TED Talks in language education.
Social learning and modelling theories are
frequently referenced to explain how
students imitate the presentation behaviors
observed in TED speakers. Kozinska (2021)
and Kedrowicz and Taylor (2016) both rely
on Bandura's theory to explain the process of
vicarious learning through the observation of
effective presenters. Constructivist
approaches are also evident in the literature,
particularly in studies that emphasize learner
autonomy, active participation, and
collaborative meaning construction. TED-
based activities frequently involve discussion,
reflection, project work, and problem-solving
tasks, which correspond to the constructivist
principles of experiential learning. In addition,
multimodal learning theories  support
integrating TED Talks into speaking
instruction. Kozinska (2021) suggested that a
combination of visual and auditory input
enhances comprehension and retention.
TED Talks provide simultaneous exposure
to spoken language, visual presentation
techniques, body language, and multimedia
support, thereby creating rich multimodal
learning environments.

Despite the growing number of studies on
TED-based instruction, several gaps remain
unaddressed in the literature. First, many

studies focus primarily on listening
comprehension or communicative
competence, while fewer investigate
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systematic training in TED-style presentation
delivery and speech production. Second,
longitudinal studies exploring sustained
improvements in speaking competence are
limited. Third, researchers such as Kozirnska
(2021) and Wingrove (2022) have
emphasized the need for more detailed
investigations into assessment practices,
pre-listening and post-listening activities, and
discipline-specific TED-based
methodologies.

Furthermore, although many studies
confirm the motivational value of TED Talks,
fewer studies have provided structured
pedagogical models for teaching university
students how to create and deliver TED-
inspired presentations. Therefore, further
research is needed to explore scaffolded
TED-based approaches that combine
content organization, storytelling
techniques, rhetorical delivery, audience
interaction, pronunciation development, and
critical thinking within a coherent university
speaking curriculum.

Overall, the reviewed literature confirms
that TED Talks represent a valuable
pedagogical resource for developing
university students' speaking and presentation
skills in English. Collectively, these studies

demonstrate that TED-based instruction
promotes = communicative  competence,
learner motivation, authentic language

exposure, public speaking confidence, and
interactive learning. Simultaneously, corpus-
based research suggests that TED Talks
should be used strategically and not viewed as
direct equivalents of academic lectures.
Consequently, TED-inspired speaking
pedagogy appears particularly suitable for
training students in persuasive, engaging,
audience-oriented communication within
contemporary academic and professional
contexts.

Methodology

This study employed a mixed-methods
design, integrating both qualitative and
quantitative approaches, to examine the
efficacy of a TED Talk-based strategy in
enhancing university students' speaking
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competence. The methodological framework
is anchored in the competence-based
approach, which prioritizes the development
of practical communicative skills, and
constructivist  learning  theory,  which
underscores active knowledge construction
through collaboration, reflection, and
experience. Furthermore, the study was
guided by an action-oriented approach, as
students engaged in meaningful, real-world
speaking tasks that reflected authentic
communication contexts. The participants
comprised 21 undergraduate students from
Taras Shevchenko National University of
Kyiv. The students, who were preparing to
become language professionals, possessed
prior experience with basic presentation
tasks but had not yet received systematic
training in TED-style speaking. This training
was implemented through a series of
workshops integrated into the regular
curriculum in 2026. The instructional design
was tailored to accommodate time
constraints while ensuring a structured
progression of skill development. The study
employed a quasi-experimental design
comprising three main stages: pre-research
stage, main stage (practical training), and
post-research stage. The pre-research
stage aimed to identify students' previous
experience with presentations, assess their
perceived strengths and weaknesses in
public speaking, and establish a baseline
level of presentation competence prior to
the implementation of the TED Talk project.
The main stage consisted of four workshops
structured according to a modified
instructional  framework  inspired by
established skill acquisition models. These
workshops included TED Talk analyses,
guided practice in talk preparation and
delivery, peer collaboration, and reflective
activities. The final stage required students
to deliver improved presentations and
provide structured feedback in a reflexive
journal, allowing for comparison with the
pre-test results.
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Results and discussion

The pre-research stage of the study
aimed to identify students' prior experience
with presentations and their familiarity with
TED Talks before the implementation of TED
Talk-based strategies in their speaking. To
achieve this goal, a diagnostic questionnaire
was designed and administered to 21
university students. The questionnaire
included the following sections: previous
experience, challenges and expectations.
The collected data provided important
insights into students' presentation practices,
exposure to authentic English-speaking
resources, and readiness for TED-inspired
speaking activities.

The first question of the questionnaire
investigated how frequently students had
given presentations in class. The results
demonstrated that presentation practice
was moderately common among the
participants, as seen in Figure 1.

Figure 1
Frequency of students' in-class presentations
@ Never
@ Rarely
Sometimes
@ Often

The majority of students reported that
they either "sometimes" (42.9%) or "often"
(42.9%) delivered presentations during their
studies. A smaller percentage indicated that
they "never" (9.5%) or ‘"rarely" (4.8%)
participated in presentation activities, while
none of the respondents selected the option
"very often." These findings suggest that
although most students had some
experience with academic presentations,
regular and systematic speaking practice
was still limited.

The second question focused on students'
familiarity with TED Talks. The responses
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revealed that a significant majority of
participants (76.2%) had previously watched
TED Talks, whereas 23.8% had no prior
experience with this resource (Figure 2).
These results indicate that TED Talks were
already relatively familiar to most students
and, therefore, represented an accessible
and motivating instructional tool for the
experimental training.

Figure 3 demonstrates the student's
experience in delivering presentations inspired
by TED Talks. Based on the questionnaire
results, students had limited experience with

Figure 2
Students' prior exposure to TED Talks

Figure 3

TED-style  presentations  before  the
implementation of the research. As shown in
Figure 3, only 33.3% of the respondents
reported having previously delivered a TED-
style presentation, while 66.7% indicated that
they had never participated in this type of
public speaking activity. The findings suggest
that the majority of students were unfamiliar
with the TED format and therefore had little
practical experience in delivering

presentations that emphasize storytelling,
audience engagement,
communication.

and persuasive

18 {76,2%)

Students' prior experience in delivering TED-style presentations

66,7%

The second section of the pre-research
questionnaire was designed to identify the
difficulties students experience during
presentations, their  perceptions  of
successful public speaking, and the areas of
speaking competence they would like to
improve. Understanding these aspects was
essential for determining students' needs
before the implementation of TED Talk—

@ Yes
@ No

based activities and for establishing a
foundation for the subsequent studies.
Question 1. What difficulties do you
usually experience during presentations?
The analysis of the responses revealed that
fear of public speaking was the most
significant challenge the participants met.
According to the questionnaire results (see
Figure 4), 57.1% of respondents identified
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public speaking anxiety as their main
difficulty. The second most common issue
was lack of confidence (23.8%), indicating
that many students feel uncertain about their
ability to speak effectively in front of an
audience. Additionally, grammar and
vocabulary problems were reported by 9.5%
of respondents, while lack of ideas and poor
presentation structure were mentioned by
4.8% each. None of the students marked any
pronunciation-related  difficulties.  These
findings demonstrate that psychological

Figure 4
Key challenges in delivering oral presentations

Question 2. What do you think makes a
presentation successful? The qualitative
analysis of the responses indicates a strong
consensus regarding the key factors
contributing to a successful presentation.
The most frequently mentioned element
was confidence, which appeared in the
majority of responses. Students
emphasized that a confident speaker is
more persuasive, engaging, and capable of
maintaining audience attention. Another
commonly identified factor was thorough
preparation and knowledge of the topic,
demonstrating participants' awareness of
the importance of planning and subject
mastery before delivering a presentation. A
considerable number of respondents also
highlighted the significance of a clear
structure and organization, including a
logical introduction, main body, and
conclusion. Furthermore, students stressed
the importance of audience engagement,
mentioning eye contact, communication
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barriers, particularly anxiety and insufficient
self-confidence, constitute the primary
obstacles to successful presentations.
Linguistic  difficulties, such as limited
vocabulary and grammar inaccuracies,
appear to be less problematic but still affect
some students. To gain a deeper
understanding of students' perceptions of
effective public speaking, the next question
invited participants to identify the
characteristics of a successful presentation.

@ Lack of ideas
@ Fear of public speaking
Poor structure
@ Grammar/vocabulary problems
@ Pronunciation difficulties
@ Lack of confidence

with  listeners, maintaining audience
interest, and creating a strong connection
with the audience. Other recurring factors
included good speaking skills, rich
vocabulary, fluency and coherence,
charisma, interesting and original ideas, and
the ability to improvise when necessary.
Interestingly, many of the qualities identified
as essential for successful presentations
directly correspond to the challenges
discussed in the previous question. Since
confidence emerged both as the most
desirable characteristic of an effective
speaker and as one of the major difficulties
experienced by students, it became
important to examine which specific
speaking skills participants wished to
develop. Therefore, the final question of this
section focused on students' personal
learning needs and areas for improvement.

Question 3. What would you like to
improve in your speaking skills? The
responses reveal several areas in which
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students would like to develop their
speaking abilities. The most frequently
mentioned  objective was  improving
confidence and overcoming anxiety
associated with public speaking. Many
participants expressed a desire to reduce
nervousness, eliminate fear of making
mistakes, and feel more comfortable when
speaking in front of an audience. This
finding closely reflects the difficulties
identified in Question 1 and further confirms
that psychological factors represent the
greatest challenge for the majority of
respondents. Another commonly reported
area for improvement was pronunciation.
Numerous respondents indicated that they
would like to speak more clearly and
accurately, with some aspiring to achieve a
more natural and fluent accent. Students
also emphasized the need to expand their
vocabulary and improve grammatical
accuracy, suggesting a desire to
communicate ideas more precisely and
effectively in English. In addition, several
participants mentioned improving the
structure and organization of their speech,
developing greater fluency, speaking at an
appropriate pace, using more natural and
conversational language, reducing fillers
such as "um" and "like" and enhancing their
ability to improvise and formulate ideas
spontaneously. A few respondents also
referred to memory and information recall
as aspects they wished to strengthen.

The main stage was designed as a series
of four subsequent workshops aiming at
familiarizing with TED Talks, analyzing their
structure and techniques and preparing
students for delivering their own TED-style
presentations.

Workshop 1. Introduction to TED
Talks and presentation analysis. The
first workshop aimed to familiarize students
with TED-style presentations and develop
their awareness of effective public
speaking techniques. The training session
several activities:

Pre-viewing activities.

Task 1. Predict the Talk. Students look at
the title of the TED Talk and discuss the
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following questions: What do you think this
talk will be about? What ideas or problems
may be discussed? What vocabulary might
appear in the presentation?

Task 2. Vocabulary preparation. Students
match key vocabulary items from the TED
Talk with their definitions.

While viewing activities.

Task 3. Presentation checklist. While
watching the TED Talk, students complete
a checklist to identify the speaker's
techniques:

+ the speaker used a personal story;

 the speaker asked rhetorical questions;

 the speaker used humour;

» the speaker maintained eye contact;

+ the speaker used pauses effectively;

» the speaker interacted with the
audience.

Task 4. Structure analysis of the TED
Talk. Students identify the parts of the
presentation: introduction, main idea,
supporting examples, and conclusion.

Post-viewing activities.

Task 5. Pair discussion. Students discuss
the following questions: What presentation
techniques were most effective? Which part
of the talk was the most memorable? Would
you use any of these techniques in your own
presentation?

Task 6. Reflection journal. Students
write a short reflection: What did you learn
about public speaking from this TED Talk?
Which speaking skill would you like to
improve?

Workshop 2. Organizing and creating
TED-style content.

The second workshop focused on
structuring presentations and developing
engaging content.

Task 1. Reordering activity. Students
receive mixed parts of a TED-style
presentation and work in groups to arrange
them logically.

Task 2. Practice a strong opening.

Students practice creating attention-
grabbing introductions.
Instructions: Create three possible

opening sentences for your presentation
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using a surprising fact, a rhetorical question,
or a short personal story.

Task 3. Storytelling. Students transform
factual information into a short story.

Task4. Create a TED-Style outline.
Students create outlines for their own
presentations using a guided template. Outline
sections: title, hook/opening, main idea,
supporting arguments, personal example, a
question to the audience, and conclusion.

Task 5. Peer feedback exchange.
Students present their outlines in small
groups and answer the questions: Is the
main idea clear? Which part sounds most
interesting? What could be improved?

Workshop 3. Delivery skills and
speaking practice. The third workshop
concentrated on pronunciation, body
language, and speaking fluency.

Task 1. Shadowing activity. Students listen
to short extracts from TED Talks and repeat
them while imitating pronunciation, stress,
intonation, and pauses.

Task 2. Practicing intonation and
pausing. Students mark pauses and
stressed words in presentation excerpts and
repeat the patterns.

Task 3. Body language observation.
Students watch muted TED Talk clips and
analyze non-verbal communication. Then,
students discuss the following questions:
What emotions does the speaker show?
How does the speaker use gestures? What
makes the speaker appear confident?

Task 4. Delivering one-minute talks.

Students deliver short, spontaneous
speeches on proposed topics.
Task 5. Speaking reflection journal.

Students complete self-assessment questions:
What was difficult during speaking? Did you
speak fluently? Did you use gestures naturally?
What would you improve next time?

Workshop 4. TED-style presentation
performance. The final workshop focuses
on delivering students' independent TED-
style presentations.

Task1. Rehearse a presentation.
Students in pairs rehearse presentations
which they have prepared at home and
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check timing, pronunciation, transitions,
visual support, and body language.

Task 2. Peer coaching. Students exchange
constructive feedback using prompts: The
strongest part of your presentation was...Your
introduction could be improved by...You
interacted with the audience effectively
when...

Task 3. TED-Style presentation delivery.
Each student delivers a 4-5-minute TED-
inspired presentation.

Task 4. Audience evaluation. Audience
members complete observation sheets
evaluating: clarity of ideas, structure,
pronunciation, confidence, storytelling,
audience interaction, and effectiveness of
conclusion.

Task 5. Final discussion. Students
discuss the following issues: Which TED
techniques helped you most? Did your
confidence improve? What presentation
Skill changed the most? How can you apply
these skills in future academic or
professional situations?

The final post-research stage implied
qualitative analysis of students' reflection
journals by grouping similar responses into
thematic categories for each question. The
analysis reveals the main learning outcomes,
challenges, improvement strategies, skill
development areas, and future learning
needs that emerged after completing the
TED-style presentation research.

Question 1. What did you learn about
effective presentations?

The responses demonstrate that
students developed a clearer understanding
of the characteristics of successful
presentations. Five major categories were
distinguished:

— Structure and Organization

(7 responses)

Many  students  emphasized the
importance of having a clear structure,
following a plan, and organizing ideas
logically: "You need to make a good structure,
stick to a plan.”; "A clear structure (opening —
three simple points — closing) helps you speak
naturally."; "I learned how to build a good text
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strateqy specifically for a TED Talk."
"Introduction and ending are crucial parts of
presentations.”

— Audience Engagement and

Interaction (7 responses)

Students frequently mentioned
maintaining audience attention through eye
contact, engagement, strong openings, and
audience connection: "Keep eye contact.”;
"Contact with the audience influences the
overall impression.”; "Engaging with the
audience and the importance of it."; "A
strong, relatable statement grabs attention
immediately."

— Confidence and Delivery

(5 responses)

Several participants recognized the role
of confidence and effective delivery in
presentation success: "A good speaker
speaks confidently.”; "Ability to stay more
confident.”; "Speaker should understand the
topic."”

— Language and Speaking Skills

(4 responses)

Students acknowledged the importance
of vocabulary, grammar, pronunciation, and
linguistic preparation: "Grammar and
vocabulary bank has to be full."; "Work on
your pronunciation.”; "You have to be
prepared to use your vocabulary.”

— Content Quality and Evidence

(4 responses)

Participants learned that effective
presentations require strong ideas, facts,
examples, and meaningful messages: "How
to prove your ideas with facts."; "Effective
presentations should be interesting."; "Use
examples."; "Speaker should understand
the topic."”

Question 2. What was the most
difficult part of preparing your TED-
style talk?

Students identified several challenges
during preparation:

— Managing anxiety and confidence

(5 responses)

The most common challenge was
overcoming nervousness and public
speaking anxiety: "The main struggle is
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presenting in front of other people."”;
"Confidence issues."; "Not to feel nervous.";
"The hardest part was feeling confident."

— Memorization and remembering

content (5 responses)

Many students struggled with memorizing
their speech: “Memorizing it."; "Remember
and prepare the text." ;"Finding the hook and
memorizing it."; "Forgetting details."

— Developing and organizing ideas

(4 responses)

Several respondents found it difficult to
generate ideas or organize information
effectively:  "Finding an idea."”; "Finding
something no one has heard about
previously."; "Explaining a complex trend
simply.”; "Searching for attributes or ideas."

— Making the Presentation Engaging

(3 responses)

Some students reported difficulties creating
interesting content: "To make it interesting.";
"Finding the hook for the audience.”; "Making
interesting constructions."

— Language-related difficulties

(2 responses)

A few students experienced vocabulary-
related challenges: "Vocabulary.”; "Making
interesting constructions."

Question 3. Which strategies helped
you improve your presentation?

Students reported a variety of strategies
that contributed to their improvement:

— Preparation, planning, and script

writing (7 responses)

The most common strategy involved
careful preparation: "Preparing and writing a
full script.”; "Writing a plan.” ;"Prepared
script.”; "Complete preparation and bullet
points."

— Audience-centered techniques

(5 responses)

Many students adopted strategies aimed
at engaging listeners: "Adding questions for
the audience.”; "Calling for action at the
end."”; "Strong introduction and ending.";
"Direct question to the audience.”

— Simplification and focus on key

ideas (4 responses)

Several students reduced dependence
on memorization: "Remember only key
phrases."”; "Define terms in simple words.";
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"Use everyday examples.”; "Speak from
the heart.”

— Topic familiarity and passion

(3 responses)

Students reported greater success when
they were personally interested in the topic:
"Getting really passionate about my topic.";
"Giving personal experience."; "Digging
deeper into the topic."

— TED Talk techniques and rhetorical

devices (2 responses)

Some respondents applied specific TED-
style techniques: "Contrast, puzzle and
question.”; "List of three."

Question 4. Which presentation skill
improved the most?

Students reported improvements in
several presentation-related competencies:
— Confidence and public speaking

(5 responses)

Confidence emerged as the most
frequently improved skill: "Confidence
improved a lot."; "Less stress.”; "Ability to
stay tall."; "Public speaking confidence."

— Structure and organization

(4 responses)

Some students noted improvement in
organizing content: "Structuring a clear
message."; "Plan writing."; "Structure and
history leading."; "Finding and describing
an idea."”

3. Improvisation and speaking flexibility

(3 responses)

A few students became more comfortable
speaking without relying entirely on
memorized scripts: "Improvisation based on
the main ideas.”; "Ability to improvise.”;
"Speaking naturally."

4. Audience engagement

(3 responses)

Several students reported better
interaction with listeners: "Grabbing the
audience'’s attention."; "Audience

connection."; "Engaging listeners."

5. Message development

(2 responses)

A few students improved their ability to
communicate meaningful ideas:
"Connecting a modern topic to a deeper
truth.”; "Finding an idea and describing it."
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Question 5. What would you improve
in your next presentation?

Students identified several
further development.

— Confidence and anxiety reduction

(7 responses)

The most common goal was becoming
more confident and reducing nervousness:
"Delivering the content more confidently.”;
"Fix my problem with anxiety."; "Techniques
to increase confidence."” "Confidence.”

— Pronunciation and language skills

(4 responses)

areas for

Many students wished to improve
pronunciation and  vocabulary: "My
pronunciation and confidence."; "More
interesting vocabulary."; "Improve

pronunciation."”; "Use richer language.”

— Preparation and memorization

(3 responses)

Several respondents felt they needed
more preparation time: "Prepare more.";
“More time for memorizing."; "Prepare
beforehand.”

— Authenticity and natural delivery

(3 responses)

Students wanted to sound more natural
and less scripted: "Speak more from the
heart.”; "Not remember every single detail.";
"Add a personal story."

— Structure and content development

(3 responses)

Some participants aimed to improve
content organization and idea development:
“Improve  structure.”; "More concrete
ideas.”; "Make it longer.”

Findings

The study's findings indicate that the TED
Talk-based approach significantly
enhanced university students' monologic
speaking competence and presentation
skills in English. An analysis of the pre-
research questionnaire, workshop
performance, peer evaluations, and
students' reflective journals revealed
measurable progress in several interrelated
domains: presentation organization,
confidence, audience interaction, speaking
fluency, and self-awareness as speakers.
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The preliminary research  findings
suggested that although most students had
prior experience with academic

presentations, systematic training in public
speaking was limited. While 85.8% of
participants reported delivering presentations
either sometimes or often, none indicated
engaging in presentation activities very
frequently. Furthermore, despite 76.2% of
respondents being familiar with TED Talks as
viewers, only one-third of participants had
prior experience delivering TED-style
presentations. These findings imply that
students possessed partial familiarity with
presentation practices but lacked structured
preparation for audience-oriented, persuasive
speaking. The diagnostic stage further
revealed that psychological barriers
constituted the greatest challenge for
students. Fear of public speaking and a lack
of confidence were identified as the most
significant barriers, reported by 57.1% and
23.8% of respondents, respectively. In
contrast, linguistic challenges, such as
vocabulary and grammar limitations, were
mentioned less frequently. This finding
indicates that effective speaking instruction
should not solely concentrate on linguistic
competence but should also address
affective factors, including confidence-
building and anxiety reduction. The main
stage with conducted workshops
demonstrated substantial improvement in
students’ awareness of effective
presentation techniques. Following the
TED Talk analysis activities, students
developed a clearer understanding of
presentation structure, storytelling, rhetorical
openings, audience interaction, and non-
verbal communication. Reflection journals
revealed that participants increasingly
perceived successful presentations not
merely as the transmission of information but
as dynamic communicative events requiring
audience engagement, logical organization,
and persuasive delivery. A particularly
important finding concerns the development
of presentation organization and content
structuring.
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During the workshops, students acquired
the skills necessary to construct
presentations with clear introductions,
logically sequenced arguments, supporting
examples, and memorable conclusions.
Reflection data indicated that students
developed an enhanced awareness of the
significance of coherent organization and
meaningful content. Numerous participants
reported improvements in structuring ideas,
planning speeches, and developing more
robust presentation narratives. This outcome
substantiates that scaffolded TED-style
instruction fosters not only fluency but also
discourse-level competence and presentation
literacy. Another notable outcome was the
enhancement of students' confidence and
public speaking performance. Reflection
journals consistently identified increased
confidence as the skill that improved most
throughout the project. Students reported
experiencing reduced anxiety during
presentations, becoming more comfortable
speaking in front of audiences, and relying
less heavily on memorized scripts. The one-
minute mini-talks, peer coaching, and
repeated opportunities for speaking practice
contributed to greater self-confidence and
reduced performance anxiety.

The study further identified enhancements
in audience awareness and interaction
strategies. Students increasingly integrated
rhetorical questions, storytelling, eye
contact, and audience engagement
techniques into their presentations. Peer
observations and audience evaluation
sheets indicated a heightened use of
persuasive language and more active
listener involvement during the final TED-
style presentations. These developments
suggest a shift from speaker-centered
communication to more interactive and
audience-oriented  speaking  practices.
Pronunciation and fluency also improved
during the intervention, albeit to a lesser
extent than confidence and organization.
Through shadowing activities and intonation
practice, students exhibited greater
awareness of pausing, stress, rhythm, and
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vocal delivery. Reflection responses
indicate that participants became more
attentive to pronunciation accuracy and
natural speaking pace. However, many
students still identified pronunciation and
vocabulary enrichment as areas
necessitating further development,
suggesting that extended instructional
support may be required for sustained
linguistic  improvement. The findings
additionally underscore the value of reflective
practice  within  TED-style instruction.
Participants demonstrated an enhanced
ability to identify areas for improvement,
including anxiety management,
pronunciation, natural delivery, and robust
content development. Consequently,
reflection activities facilitated increased
learner autonomy and critical self-
assessment. The findings substantiate that
the TED Talk-based approach fostered a
supportive, scaffolded learning environment,
enabling students to progressively develop
speaking competence through observation,
guided practice, collaboration, and authentic
communication. The integration of TED-

inspired  activities proved particularly
effective in  enhancing  confidence,
presentation structure, audience

engagement, and students' willingness to
speak publicly in English.

Conclusion

The research corroborates that TED
Talks serve as valuable models of authentic
public speaking, characterized by their clear
organization, storytelling, audience
interaction, persuasive communication, and
multimodal delivery. Through the analysis of
TED Talks and the gradual practice of
presentation techniques in scaffolded
workshops, students acquired a deeper
understanding of effective speaking
strategies and became more confident
public speakers. The workshops were
notably effective in enhancing students'
ability to structure monologic speech
coherently, organize arguments logically,
and engage audiences more effectively.
One of the most significant outcomes of the
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project was the increased confidence
among students, indicating that repeated
speaking practice, peer collaboration, and
exposure to authentic speaking models can
effectively mitigate presentation anxiety.
Additionally, students developed a heightened
awareness of rhetorical devices, storytelling
techniques, pronunciation patterns, and
audience-centered communication. The study
further underscores the importance of
incorporating reflective and collaborative
practices into speaking instruction. Peer
feedback, self-assessment, and reflexive
journals encouraged students to critically
evaluate their performance and identify areas
for further development. These practices
contributed not only to communicative
competence but also to learner autonomy
and metacognitive development.

At the same time, the study identified
several limitations. The relatively small
sample size and the brief duration of the
training sessions constrain the
generalizability of the findings. Furthermore,
the development of pronunciation and
linguistic accuracy requires more extended
practice than was feasible within the scope
of the current project. Consequently, future
research could explore the longitudinal
effects of TED Talk-based instruction,
compare TED-inspired pedagogy with more
traditional presentation training methods,
and investigate its application across
various academic disciplines and language
proficiency levels.
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PO3BUTOK MOHOJIOMNYHOIO MOBNEHHSA TA NPE3EHTALIAHMUX YMIHb CTYQEHTIB
HA OCHOBI TED TALK-Nigxon[ny

MocTtaHoBKa npobnemu. CyvacHi rnpouecu enobanisauii, akademiyHOi MobinbHocmi ma yugposizauii
oceimu 3yMOo8sIioMb 3p0CMaHHs 8UM0O2 00 Pi8HST IHUIOMOBHOI KOMYHIKamueHOI KoMrnemeHmMHocmi cmydeH-
mie 3aknadie suujoi oceimu. Ocobnueoi akmyasibHocmi Habyeae po38UMOK YyMiHb YCHO20 MOHOJ/102{YHHO20 MO-
8J1EHHSI, akadeMi4yHOi npe3eHmaujii ma rybniyHo2o sucmyrny aHanilicbKO MOBOIO, OCKINbKU MalibymHi ¢haxiguy
MOBUHHI 8MIMU YiMKO, /102i4HO U NEPEKOHIUBO npe3eHmyesamu idei 8 akademidyHomy U rpoghecitiHomy cepe-
oosui. lNornpu 3pocmarHs ygaau 00 po38UMKY IHUWOMOBHO20 MOB/IEHHS y suwiti wkoni, 6azamo cmydeHmie
3asHatomb mpyOHowig rid yac rnid2omosku U rposedeHHs1 npe3eHmaujit, 30Kkpema y cmpykmypysaHHi 3micmy,
gopmynroeaHHi apaymeHmis, 83aemodii 3 aydumopieto ma nodonaHHi cmpaxy nybniyHo2o sucmyry. O0HUM
i3 nepcrnekmueHuUX 3acobige yOOCKOHa/IeHHS HaBUYOK Mpe3eHmauiliHo2zo0 MOB/IeHHS € sukopucmaHHs TED
Talk-ridxo0y, sikuli NOEOHYE as8MmMeHMUYHe MOBJIEHHS, CmMopimeriiHe, YimKy opaaHi3auyito saucmyry, pumopuYHi
cmpameeiil ma akmueHe 3arnyd4eHHs criyxadie. OOHaK numaHHs CcucmeMHo20 erposadxeHHsT TED-
opieHMoe8aHux 3ae0aHb y MPakmMuKy Hag4YaHHSI MOHOJI02iYHO20 MOBJIEHHST cmydeHmig yHieepcumemy 3asu-
waemsbcs HedocmamHbO OOCHIOKEHUM.

MeTa cmammi nonsiea€ y sucgimeHHi nepebicy ma pe3yrnbmamie eKCriepuMeHmarbHO20 Hag4aHHs cmy-
OeHmig, CripsiMoB8aHo20 Ha PO38UMOK YMiHb MOHOJ/I02iYHO20 MOBJIEHHS ma rpe3eHmauyiliHoi KoMnemeHmHo-
cmi aHeniticbKor Mogoto Ha ocHosi TED Talk-ridxody, a makox y 8U3Ha4YeHHi egheKkmusHOCmi 8ripoeadxKeHHs
TED-cmunizogeaHux npe3eHmauid y rnpakmuky Hag4aHHs aHeniticbKoi Mosu y 3akiiadax euujoi oceimu.
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MeToponorisa gocnigkeHHsA. [ocnidxeHHs rpyHmMy8asiocsi Ha noeOHaHHi KirlbKICHO20 ma SIKICHO20 ridxo-
dig i crnupasnocsi Ha KOMNeMeHMHICHUU, KOMyHIKamugHUU, KOHCmpyKkmugicmcbkul ma isifibHICHO OpiEHMo8a-
Hul nidxodu 00 HagyYaHHs IHO3eMHUX MOo8. ExkcriepumeHmarnsHe HagyaHHs1 6yrio opeaHizogaHo y hopmami
npakmu4HUX 8opKworiie, siKi 3abesnedvysanu nocmynoguli po38UMOK HaBU4YOK fpe3eHmauiliHo2o MOBIIEHHS
yepes aHariz asmeHmuyHux TED Talks, eukoHaHHS nid2omoe4yux i MO8IeHHEBUX 3a80aHb, 83aEMOHAaBYaHHS
ma pedpriekcito. Y docnidxeHHi 83sinu ydacmb 21 cmydeHm 6akanaspamy KuigCbKko2o HauioHarbHO20 yHige-
pcumemy imeHi Tapaca LllegyeHka, siki 3006ysanu ¢haxosy rnidecomoeky 6 2any3i MosHoi oceimu. Excriepume-
HmarnbHa nidzomoska byna nposedeHa 8 Mexax Hag4dasibHo20 ripouecy y 2026 poui ma nepedbayana mpu
emanu: nepedekcrnepumMeHmarbHull 3pi3, OCHOBHUU emar (Homupu 80PKWOMU) i ficrigekcrnepuMmeHmarnnbHUl
3pi3. 1id yac sopkwionie cmydeHmu aHanidysanu TED Talks, sus4anu cmpykmypy ycriuHo20 aucmyiy, onpa-
ubogyeariu MO8Hi ma pumopuyHi 3acobu, npakmukysarsu 8umosy, iHmoHauito, HegepbarsibHy KOMyHiKauito ma
cmeoprosarnu enacHi npeseHmauii'y cmuni TED Talk.

Pesynbtatn. Pesyrnibmamu docnidxeHHs 3aceioyunu no3dumusHul ennue TED Talk-nidxody Ha po3sumok
YMiHb MOHOJI02IHHO20 MOBMIEHHS1 ma rpe3eHmauiltiHoi KomrnemeHmHocmi cmydeHmis. BcmaHoernieHo, wo 8uko-
pucmanHsi TED-opieHmogaHux Hag4yarbHUX 3a80aHb Cripusifio nid8UUEHHIO erneeHeHocmi cmydeHmie nid Yac
ny6nidyHux sucmyriie, MOKpalWeHHI0 CmpyKmypo8aHOCMi 8UCI08/1108aHHS, PO38UMKY HagU4YOK 83aemModii 3 aydu-
mopieto ma 8uKopucmaHHs1 MePeKoHIUBUX MosrieHHesux cmpameeit. CmydeHmu ripodeMoHcmpysanu rpo-
epec y noeiyHili opaaHizauii npeseHmauili, sukopucmanHi ripuknadie i cmopimeniHay, a maKkoXx y pO38UMKY
38'13HOCMIi MOB/IeHHSI ma 8uMOo8BU. AHari3 peghrieKCUBHUX WOOEHHUKI8 3acei0Hu8 3p0CmaHHS yC8i0OMIIeHHS
cmydeHmamu 8/1aCHUX CUIbHUX CMOpIH i mpyOHowie y npoueci rnybniyHoz2o sucmyrny. Ompumani pe3yrnsmamu
Oatomb nidcmaesu cmeepdxysamu, wo TED Talk-rioxi0 € egpekmugHuM riedazoaiqyHuM iHCmpyMeHmom 0O11si po-
38UMKY akaleMi4HO20 MOB/IEHHST ma rpe3eHmauitiHoi epamomHocmi y cmydeHmig 3akriadie suLoi oceimu.

KnrouoBi cnoBa: ycHa komyHikauiss, TED Talk npeseHmauii, MO8rieHHEBa KOMIMEMEHMHICMb, Npe3eHma-
UIGHI YMIHHS, cmydeHmu 8UWoi WKOMU, Ha84aHHs IHO3eMHUX MO8.
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COLLABORATIVE WRITING IN HIGHER EDUCATION
ENGLISH-LANGUAGE INSTRUCTION:
A REVIEW OF RESEARCH AND PEDAGOGICAL PRACTICE

This article examines collaborative approaches to developing English-language academic writing
Skills in higher education, with particular attention to similarities and differences between
international and Ukrainian pedagogical contexts. The study explores contemporary
conceptualisations of academic writing as a multidimensional, socially situated, and discipline-
specific competence shaped by globalisation, digitalisation, and intercultural communication.
Drawing on international and Ukrainian scholarship, the review analyses theoretical perspectives on
academic literacy, disciplinary writing and collaborative learning and synthesizes empirical research
on collaborative writing practices, including peer review, brainstorming, group writing, joint text
production, and digitally mediated interaction.

The findings indicate that collaborative approaches support the development of writing proficiency,
genre awareness, critical thinking, learner autonomy, and intercultural competence; their effects on
writing fluency, while historically debated, appear positive when collaboration is carefully structured.
International studies emphasise the importance of interaction, negotiation of meaning, and shared
responsibility in fostering academic literacy and language development. The Ukrainian scholarship
increasingly aligns with international competence-based and genre-oriented approaches while
preserving a strong focus on methodological structuring and digital integration in higher education.

Keywords: academic writing skills, collaborative writing, English-language instruction, higher
education, pedagogical practice.

Background inclusive and equitable education and the

In contemporary higher education, development of relevant skills for lifelong
English-language academic writing has learning, and SDG 17 (Partnerships for the
become a fundamental academic and Goals), which highlights the significance of
professional competence for students collaboration, international cooperation, and
across disciplines. It enables effective knowledge exchange across institutions and
participation in scholarly communication, countries. This article treats these goals not
supports academic success, and facilitates merely as a policy but as an analytical lens:
integration into the global academic collaborative writing pedagogy can be
community. Developing academic writing understood as an implementation of both
skills, however, remains a complex and SDGs, as it fosters inclusive, high-quality
demanding process that requires not only learning environments (SDG 4) and develops
linguistic knowledge but also the ability to the collaborative and communicative
organise ideas, construct arguments, competences required for international
synthesise information, and adhere to academic partnership (SDG 17). Within this
academic conventions. framework, higher education institutions are

The importance of this competence is increasingly expected to create learning
reinforced by global educational priorities  environments that foster both academic
articulated in the United Nations excellence and collaborative engagement in
Sustainable Development Goals (SDGs)  global contexts.
(United Nations, 2015), particularly SDG 4 Contemporary educational and
(Quality Education), which emphasises professional realities are increasingly shaped

95



17(1/2026)

MucTeuTBO NiHrBOANAAKTUKN

by digital communication and technology-
enhanced collaboration. Students, teachers,
researchers, and professionals are often
required to co-author texts in real time using
shared digital platforms and online
collaborative tools. Such practices require not
only linguistic competence but also the ability
to negotiate meaning, coordinate ideas,
provide  constructive  feedback, and
participate effectively in digitally mediated
communication.

In response to these developments,
collaborative learning has gained increasing
recognition as an effective pedagogical
approach in language education. Grounded
in social constructivist theory, it is
understood as a socially mediated process
in which knowledge is constructed through
interaction, dialogue, and collaboration.
This view is supported by educational
theorists who emphasise learning as an
active process of meaning-making (Bruner,
1996), experiential engagement in social
contexts (Dewey, 1938), and participation
in communities of practice (Wenger, 1998).
Within  this framework, collaborative
learning emphasises interaction, shared
responsibility, and the co-construction of
knowledge. Within academic writing
instruction, collaborative practices such as
group writing, peer review, collaborative
editing, and discussion-based tasks create
opportunities for learners to refine their
written output through feedback, reflection,
and active engagement with peers.

International and national educational
practices demonstrate growing interest in
integrating collaborative approaches into
academic writing instruction. Research
indicates that collaborative learning
contributes not only to the development of
writing proficiency, including coherence,
linguistic accuracy, and genre awareness,
but also to the enhancement of critical
thinking, learner autonomy, self-reflection,
and intercultural communication skills. At
the same time, differences in educational
traditions, pedagogical priorities, and
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technological integration influence the

implementation of collaborative writing

practices in different national contexts.
Against this background, this article

reviews international and Ukrainian
scholarship on English-language
academic writing instruction in higher

education. The study aims to identify key
theoretical perspectives, empirical findings,
and contextual challenges associated with
collaborative learning in academic writing,
and to situate Ukrainian pedagogical
research within the broader international
landscape. In particular, the article seeks
to answer the following research question:

What are the similarities and differences
between international and Ukrainian
theoretical frameworks and research
findings on developing English-language

academic writing Skills through
collaborative learning?

Methodology

This article is a narrative literature

review examining collaborative writing in
English-language academic instruction in
higher education. Sources were selected
purposively to represent key theoretical
frameworks, empirical studies, and recent
research in both international and
Ukrainian scholarship. International
sources were drawn primarily from the
applied linguistics literature, with particular
attention to peer-reviewed journal articles
and edited volumes published from 2010 to
2025; foundational theoretical works, cited
for their influence on the field, were
included regardless of publication date.
Ukrainian sources were identified through
targeted searches in Ukrainian academic
databases and institutional repositories,
supplemented by citation tracking from key
Ukrainian publications. The review is
organised thematically around three areas:
theoretical conceptualisations of academic
writing, international empirical research on
collaborative  writing, and Ukrainian
pedagogical scholarship and practice.
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Findings

Academic
competence

Academic writing has increasingly been
conceptualised in applied linguistics and
higher education research as a global
academic competence shaped by
disciplinary, social, and digital dimensions
rather than a purely linguistic skill. Recent
studies emphasise that academic writing
functions as a form of disciplinary
discourse through which students actively
participate in knowledge construction
within specific academic communities
(Hyland & Hyland, 2019), while also
engaging with evolving global and digital
communication practices (HanuSova et al.,
2020; Schmied et al., 2023). From this
perspective, writing extends beyond
grammatical accuracy and lexical control to
include the ability to engage with genre
conventions, develop argumentation, and
construct an appropriate academic stance
within disciplinary dialogue (Thaksanan &
Chaturongakul, 2024; Sun & Jiang, 2024).

A key theoretical development in this area
is the shift from viewing writing as a technical
skill to conceptualising it as a socially
situated practice. The academic literacies
approach, developed by Lea and Street
(1998, 2006), has been particularly
influential in this regard. This framework
argues that academic writing is embedded in
broader institutional, cultural, and
epistemological contexts, shaped not only
by linguistic rules but also by power relations,
disciplinary norms, and expectations
regarding what counts as valid knowledge
(Hyland, 2022; Lea & Street, 1998; Lea &
Street, 2006). From this standpoint, students
entering higher education are not simply
learning how to write correctly; they are
learning how to participate in academic
communities and develop disciplinary ways
of meaning-making. Writing becomes a
process of identity construction, in which
students gradually position themselves
as participants in academic discourse
communities.

writing as a global
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Building on this conceptualisation, Hyland
(20008, 2022) argues that academic writing is
fundamentally shaped by genre conventions
that vary across disciplines. Academic texts
differ in terms of structure, argumentation
patterns, use of evidence, and rhetorical
strategies, requiring students to develop
genre awareness and learn how disciplinary
communities construct and communicate
knowledge. Wingate (2016) further argues
that academic literacy should not be treated
as an isolated or remedial skill but should be
explicitly integrated into disciplinary teaching,
given the difficulties students experience
when transferring writing skills across
different academic contexts.

The importance of academic writing has
been further amplified by the
internationalisation of higher education. As
universities  increasingly  operate  in
multilingual and  globally  connected
environments, English-language academic
writing functions as a form of global
academic literacy required for participation in
international research networks, scholarly
collaboration, and academic mobility (Lillis &
Curry, 2010; Hyland & Jiang, 2025).
Publication in English-language journals
often determines academic Vvisibility and
professional advancement, yet EAP
research consistently highlights that writing
practices are not standardised but vary
significantly across disciplines (Hyland,
2022). This variability challenges the idea of
a single "standard" academic writing model
and reinforces the need for flexible,
discipline-sensitive pedagogical approaches.
Students must therefore learn to navigate
different rhetorical expectations and adapt
their writing to diverse academic contexts.

Overall, academic writing in higher
education can be understood as a
multidimensional literacy practice that
integrates linguistic, rhetorical, cognitive,
and social dimensions. It involves the
development of language proficiency, but
also the ability to engage critically with
sources, construct disciplinary arguments,
and participate meaningfully in academic
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discourse communities. It is shaped by
institutional  expectations,  disciplinary
conventions, and global academic
standards, making it a central competence
in  contemporary  higher  education.
Moreover, if writing is a process of
disciplinary  socialisation and identity
construction, as Lea and Street propose,
then collaborative writing practices (in which
students negotiate meaning, challenge
each other's interpretations, and co-
produce genre-appropriate texts) provide
precisely the kind of interactional
environment in which that socialisation
occurs. Collaboration, in this view, is not
merely a pedagogical technique but a
vehicle for the genre awareness and
epistemic participation that academic
literacies theory describes.

Ukrainian research on academic
writing

Ukrainian research on teaching academic
writing has developed significantly over the
past decades, particularly in response to the
world's internationalisation  of  higher
education (de Wit, 2011; 2011a; Knight,
2008) and the growing role of English-
medium academic communication. Within
Ukrainian  pedagogical and  applied
linguistics scholarship, academic writing has
increasingly been recognised as an
essential component of students'
professional and academic development
(Tarnopolsky & Storozhuk, 2020; Kozolup et
al., 2020; Kvasova,. 2024; Svyrydova &
Ameridze (2016), and this recognition has
gradually extended to collaborative
dimensions of writing instruction.

Ukrainian scholarship has explored a
range of collaborative and structured
approaches to writing pedagogy. Bigunova
et al. (2025) propose an eight-stage model
for teaching academic writing in English that
explicitly incorporates peer review and
collaborative revision as core stages. After
introducing genre conventions and guiding
students through text analysis and
language-focused practice, the model
incorporates peer and teacher feedback, as
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well as self-correction, before final
submission. The authors argue that these
collaborative stages support the
development of students' academic writing
competence, critical  thinking, and
independent learning skills: outcomes that
closely mirror those reported in international
collaborative writing research.

Summary writing, another important
direction in Ukrainian research, has also
been approached through collaborative and
dialogic means. Kvasova (2024) develops
and evaluates an improved methodology for
teaching summary writing as a transferable
academic skill, combining structured
instruction with peer interaction. The
findings suggest that summarisation skills
developed through such approaches in
English may be transferable to academic
writing in the first language, with potential
implications for multilingual learners.

A notable alignment between Ukrainian
and international practices is evident in the
integration of digital technologies and blended
learning tools into collaborative writing
instruction. Recent Ukrainian studies indicate
that platforms such as Google Classroom,
Google Docs, ZenGengo, PaperRater, and
WordWall are increasingly used to facilitate
peer collaboration, revision processes, and
formative feedback (Kavytska & Drobotun,
2022; Kvasova, 2024). These tools replicate
the  digitally = mediated collaborative
environments described in international EAP
research, suggesting that Ukrainian higher
education is actively incorporating the same
digital collaborative turn identified in the
broader literature.

Tarnopolsky & Storozhuk, 2020 (2020)
investigate a project-computer technique for
teaching English academic writing that
combines collaborative project work with
digital technologies and internet resources,
demonstrating the effectiveness of integrating
these modes into writing instruction. Kozolup
and Komar (2024) similarly argue for more
systematic integration of writing instruction
into university programmes, recognising
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academic writing as a specialised discourse
practice rather than a surface language skill.

Ukrainian research also highlights
challenges in implementing collaborative
writing approaches. These include limited
exposure to authentic academic discourse,
insufficient practice in writing research-
based texts, and uneven levels of English
proficiency among students. Additionally,
there is an ongoing need for teacher training in
collaborative and genre-based  writing
pedagogy, as many instructors are still
transitioning from traditional grammar-oriented
instruction. These challenges are not unique to
Ukraine. They are widely documented in
international EAP literature, but they take
particular form in the Ukrainian context, where
institutional  resources and programme
structures are simultaneously adapting to both

international academic standards and
wartime educational conditions.
Collaborative writing in higher

education: Empirical evidence

Collaborative writing has become a
widely discussed pedagogical approach in
second language (L2) and academic writing
instruction, particularly within communicative
and socio-cognitive paradigms of language
learning. It is understood as a socially
mediated process in which learners construct
knowledge through interaction, negotiation,
and shared problem-solving (Storch, 2013).
Writing, in this view, is not conceived solely
as an individual cognitive act but as a socially
distributed activity shaped by dialogue, peer
feedback, and joint decision-making.

A key conceptual distinction between
collaboration and cooperation underpins
this body of research. Dillenbourg (1999)
argues that cooperation typically involves
the division of labour among group
members, whereas collaboration requires
sustained interaction, shared planning, and
continuous negotiation of meaning, with
learners jointly responsible for both the
process and the final outcome. This
distinction matters pedagogically: tasks
designed as collaboration, rather than
simple task division, are more likely to
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generate the interactional processes that
support language development.

In  academic  writing  classrooms,
collaborative practices typically include
brainstorming, outlining, peer review, and
joint text production. Researchers have long
emphasised that such interaction fosters
deeper engagement with language use and
supports learners in developing disciplinary
literacy, as students are required not only to
produce linguistically accurate texts but also
to negotiate meaning and construct
knowledge within specific academic genres
(Hyland, 2022; Lea & Street, 2006). Much
empirical research supports this position.
Studies such as Storch (2019) and Dobao
and Blum (2013) demonstrate that
collaborative  writing enhances idea
generation, vocabulary development, and
learner engagement. Watanabe and Swain
(2007) highlight the role of peer interaction
in facilitating language learning through
negotiation of meaning, while Ozdemir
(2024) reports a positive effect on L2
individual writing performance in terms of
complexity, accuracy, fluency, and
functional adequacy.

The effects of collaborative writing on
writing fluency have historically been less
convincing. Several studies report no
significant advantage of collaborative writing
over individual writing in terms of fluency.
Zabihi and Rezazadeh (2013) found that
collaboratively — written texts did not
significantly outperform individually written
texts on fluency measures, which are often
associated with total word count in a timed
task. Elola & Oskoz (2010) similarly reported
no significant differences in fluency between
individual and collaborative writing conditions,
despite improvements in accuracy.

More recent research has challenged this
assumption. Pham (2021) investigated the
effects of collaborative writing on writing
fluency among 62 Vietnamese EFL
students divided into experimental and
control groups. The experimental group
engaged in structured collaborative writing
activities during the composing stage,
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following a clear procedural framework:
brainstorming collectively, co-constructing
outlines, dividing writing responsibilities
according to individual strengths, producing
sections independently, and integrating and
revising the complete text collaboratively.
Writing fluency was measured through word
counts in timed argumentative essays. The
results revealed that collaborative writing
significantly improved fluency not only in
collaboratively produced texts but also in
subsequent individual writing tasks,
suggesting a transfer effect. Qualitative
findings further indicate that students
perceived collaborative writing positively,
reporting increased motivation, richer idea
development, and improved exposure to
diverse linguistic forms, though challenges
including disagreements and unequal
participation were also noted.

Taken together, the literature indicates
that while collaborative writing consistently
enhances writing quality, vocabulary use,
and learner engagement, its impact on
fluency depends significantly on the degree
of structural organisation. When
collaborative writing is implemented through
a clear procedural framework, it can
positively influence both collaborative and
individual fluency, positioning it as a
scaffolding mechanism that strengthens
internalised writing processes over time.

Conclusion

This review has examined collaborative
academic writing in  English-language
university instruction, comparing international
scholarship with  Ukrainian pedagogical
research, in order to answer the question of
what similarities and differences characterise
these two research traditions.

Both of them align in conceptualising
academic writing as a socially situated,
discipline-specific, and cognitively complex
practice that cannot be reduced to surface
linguistic  accuracy. Both  recognise
collaborative writing as a pedagogically
valuable means of developing not only
writing proficiency and genre awareness but
also critical thinking, learner autonomy, and
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interactional competence. Ukrainian
scholarship demonstrates a clear and
accelerating alignment with international
EAP frameworks, particularly through the
adoption of competence-based and genre-
oriented approaches and the integration of
digital collaborative tools.

Differences lie primarily in emphasis and
context. International research places
greater attention on the interactional and
cognitive mechanisms of collaboration
(negotiation of meaning, scaffolding, identity
construction ) and has produced a more
extensive empirical base for evaluating the
effects of collaborative writing on specific
writing outcomes. Ukrainian research, while
increasingly  empirical, continues to
foreground methodological structuring,
explicit instruction, and digital integration as
the primary pedagogical practices,
reflecting institutional traditions and the
practical constraints of the Ukrainian higher
education context.

The review also identified a debate in the
international literature regarding the effects of
collaborative writing on fluency, which recent
research is beginning to resolve in favour of
structured collaborative frameworks (Pham,
2021). This finding is directly relevant
to  Ukrainian  practitioners  designing
collaborative writing tasks, as it underscores
the importance of procedural organisation
rather than open-ended groupwork.

In relation to the SDG framework
introduced at the outset, the evidence
reviewed here supports the conclusion that
well-implemented  collaborative  writing
pedagogy contributes to both SDG 4 (by
creating inclusive learning environments
that develop higher-order literacy
competences) and SDG 17, by cultivating
the collaborative, communicative, and
intercultural competences essential for
international academic partnership.

Further research might productively
address two gaps identified by this review:
first, empirical studies within the Ukrainian
context that directly evaluate the effects of
specific collaborative writing interventions
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on writing quality and fluency, to build an
evidence base comparable to that available
internationally; second, investigation of how
digital platforms and Al-assisted tools are
reshaping collaborative writing practices
across both contexts, given the rapid pace
of technological change in academic
environments.
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BikTopis Opo6oTyH (YkpaiHa)
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KONNABOPATUBHE NMNCbMO B AHITTOMOBHOMY HABYAHHI Y BULLIIA LLUKOI:
ornan AOCNIMKEHDb | MNEAATOr4YHOI NMPAKTUKHU

AxTyanbHicTb. B ymosax arobaniszauii ma yugposizayii suuioi oceimu aHa/1o0Mo8He akadeMiyHe rucbMo
Habysae crmamycy Kito4o8oi haxosoi kKoMmrnemeHmHocmi cmyO0eHmig pisHUX crieyiansHocmel. BoHo 3abes-
rneyye eghekmusHy yH4acme y HayKosili KoMyHikauii, akademidyHy ycniwHicms ma iHmezpauito 8 MiXXHapoOHUU
Haykosul nipocmip. KonabopamusHe Hag4aHHs, WO IPyHMyembcsl Ha 3acadax couiaslbHoO20 KOHCMPYKmMu-
8ismy, 0edarni akmueHiwe 8rnposadyembCs y NPakmuky euknadaHHsI aka0eMiyHO20 rnucbMa siK 3acib pos-
8UMKY He Jlule MOBIeHHEBUX YMiHb, a U KpUmMUYHO20 MUCIIEHHS], @8MOHOMII YYiHHS ma MiXKKynbmypHOI
KoMriemeHmMHocmi.

Mera ctatTi — npoaHanizysamu MixkHapoOHi ma yKpaiHCbKi 0CiOXXeHHS 8 2aJly3i Ha@4aHHSs1 aHa/IOMOBHO20
aka0eMi4yHO20 rnucbMa y 8uwili WKOJ1i 3 MEMOIO 8USIBIIEHHS CrIilIbHUX puc i 8idMiHHOCMeU Mix deoma HayKo-
sumu mpaduyiamu w,odo meopemuyHUX 3acad ma eMripudHUX pe3yrbmamie yrpogadxeHHs1 Konabopamus-
Hux nidxodis.

MeTtoponoria. Cmamms € memamu4yHum o2riadom nimepamypu. [Dkepena dobupanucs yinecnpsmoeaHo
O npedcmassieHHs KIFYo8UX MeopemuyYHUX KOHUernuil, 3Hadyuux eMripudHux 0ocioxeHb i akmyarbHuX
nybnikayiti 8 MiXXHapodHOMy ma yKpaiHCbKoMy Haykogomy Ouckypci. Oernsd opeaHi3o8aHO memamuyHo 3a
mpbomMa HarnpsMamu: meopemuyHi KoOHUenmyanisauii akabemiyHo20 nucbma, MiXKHapoOHi emmipu4Hi docHi-
OXXeHHS1 KorlabopamugHO&20 rnucbMa ma yKpaiHcbka rnedaesoeiyHa Hayka i mpakmuka.

Pe3ynbtatm Ta o6roBopeHHs. O6udsi Haykosi mpaduuji (MixHapodHa ma ykpaiHCcbka) po3ansadarmb
akaldeMiyHe NMUCbMO SIK couiaribHO 3yMOoesieHy, ducyurnliiHapHO-crieyugbiyHy ma KOeHImueHO CKiiadHy rnpak-
muky. Obudei eusHaromb KorabopamueHe nucbMo nedazo2idyHo YiHHUM 3acob0M pO38UMKY MNUCbMOBOI KOM-
rnemeHmMHoCcmi, XaHpo8oi 0bI3HaHOCMI, KDUMUYHO20 MUCIIEHHSI ma aemoHoMii. BiOmiHHOcmI rnonsearome
rnepesaxHo 8 Momy, W0 MiXXHapoOHIi AOCTiIOXKEHHST 30cepedXXeHi Ha iIHmepaKUiliHUX | KO2HIMUBHUX MexaHi3Max
konabopauiil ma maromb wupwy emripudHy 6a3sy; ykpalHcbka Hayka, 3anuwaroducs 0edari 6inbw emnipuy-
HOr, mpaduyiliHo akueHmye MemoOuYHy CMpPyKmMypoeaHiCmb, eKCriyumHe Hag4aHHs ma yughposy iHmee-
pauito. Lodo ernnusy Ha weudkicmb nucbMa, xo4ya pesynbmamu docnioxeHb mpuganul 4dac 6ynu
cyriepeydniugumu, Hoei OaHi ceid4amb rpo Mo3UMUBHUU eghekm cmpyKkmypoeaHo20 KorabopamueHo20 ru-
CbMa SIK Ha pieHI CriflbHO CMBOPEHUX, maK i iHOugidyanbHUX mekcmis. YKkpaiHCcbka nedagoaidyHa rpakmuka
OeMoHCcmpye cmilKy meHOeHUito 00 367IUXEHHS 3 MiXKHapOOHUMU KOMIIeMEHMHICHO-OPIEHMOo8aHUMU ma a-
HposuMu ridxodamu.

Knro4oBi cnoBa: Haguy4ku akademiyHO20 nucbma, KoslabopamueHe nucbMoO, Hag4YaHHS aHasliticbKoi MO8,
suwa ocgima, nedazoeiyHa rnpakmuka.
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Aocsia BUKNAQAHHA MOBHOOCBITHIX AuncuuniiH
B YHIBEPCUTETI

YOK 378.147:811.161.2'243(091)
AHHa Muxanbko (YkpaiHa)
ORCID ID: 0009-0005-7024-0813
TetaHa Mauko (YkpaiHa)
ORCID ID: 0009-0005-3230-5954

NMPAKTUYHE 3AHATTA 3 TEMU "NIHFBOAUOAKTUHHA CUCTEMA
BULLIOI OCBITU YKPAIHLIB B YHIBEPCUTETAX XVII-XVIII CTONITb"
AnA BAKANABPIB MOBHOOCBITHIX CMNEUIAJNIBHOCTEM

Y nybnikauyii npedcmaesneHo rnnaH, cueHapil, Kpumepii oyiHroeaHHsI ma MemoOQuyYHi pekomeHdauir
00 npakmu4yHo20 3aHsImms Orisi cmyOeHmie cmapulux Kypcie bakarnaspamy, siKi ornaHog8yoms Mo8-
HOOC8IMHI crieyiaribHOCMI 8 yHigepcumemi. 3aHamms rpucesiHeHe hopMy8aHHK KOMYHIKamueHol
KoMmriemeHmHocmi cmyOeHmie, iXHb020 UiiCHO20 PO3YMIHHS iCmopuYHUX Modesieli MOBHOI ocgimu
ma HacnidysaHHs ix mpaduuili 8 cydacHUX yHieepcumemax; 8MiHHSIM KOJIeKmMU8HO20 062080PEHHS
YKPaiHCbKOIO MOBOIO MEMU ma nMuUCbM08020 aHaslizy dxepern. Memoro € popmysaHHsi 8 cmyOeHmie
YMiHb Xapakmepu3ysamu ma riopigHroeamu ocgeimHi modesii Kuego-MozaunsHcbKoi akademii, 3amou-
CbKOI akaleMii ma SleenfioHCLK020 yHieepcumemy, aHanizygamu 8UMmoKU Cy4YacHUX Mmemodie Hae-
yaHHs Mos. [ns nposedeHHs1 3aHamMms nepedbayqyeHo Kinbka emariig. 1) nornepedHe ornpauro8aHHs
Mamepiariy, 3arnporioHo8aHo20 suKkiadadyem ma O0rOBHEHO20 CaMOCMIUHUM MOWYKOM cmydeHmig
w000 cmpykmypu Hag4yaHHs1 ma Mmemodie sukriadaHHS MO8 8 yHigepcumemax, 30Kkpema, 8idrnogioHo
0o kolekcy Ratio Studiorum (1599); 2) enpaesu 0ns akmyanizauii 3HaHb 8 ayOumopii; 3ag0aHHs Ons
ornpauroeaHHs1 Ho8o20 mamepiasy, 3) epyrose CrifikyeaHHs1 8 ayOumopii 3a0sis MOPIBHSHHS 8UKIIa-
0OaHHs1 MO8 Y KiflbKoX cmapodasHix yHisepcumemax | eusHa4eHHs enugy mpaduuii Ha memodu eu-
KnadaHHs1 MO8 cydYacHUX yHieepcumemie; 4) 3aC80€HHSI KIOHO8UX MOHAMb meMu i nucbmosud
aHari3 0c8imHix cucmem 3 8rlacHUMU 8UCHOB8KaMu cmydeHmis.

Knrou4oBi cnoa: yHisepcumemu XVII-XVIII cm., modeni mogHOI ocgimu, memoou suxkriadaHHS
MO8, KOMYHIKamueHa KoMremeHmHicmb cmydeHmis.

MpakTuyHe 3aHATTA Po3pobreHo Ha OC-  Cy4yacHi YHIBEPCUTETU B MOBHIN OCBITI CTy-
HOBi KOMYHikaTMBHOro i pfocnigHuubkoro — geHtiB. CtygeHTn 6GakanaBpaTy OnaHoBY-
nigxoA4is 4o NpodecivHOl NiAroToBKM Mamn- I0Tb TEeMy 3aHATTa y 4 eTann — Big
OYyTHIX yyuTeniB YKpaiHCbKOI Ta iHO3EMHOI  O3HaMOMIIEHHS 3 TEOPETUYHMM MaTepianom
MOB, 3riJHO 3 AKUMUW Yy CTyAeHTiB popMy- 00 MigCYMKOBOro NMCbMOBOrO aHarniay.
€TbCHA BMiHHSI OCMUCIOBATU B YCHOMY 00ro- [MpakTka OBroBOpPEHHA B ayauTopil Aae
BOPEHHI Ta NUCbMOBOMY aHanisi po3BUTOK  3MOry MopiBHOBaTW LOAATKOBY iHpopmaLito,
MOBHOI OCBITM B YHiBepCcUTETaX i 3iCTaBNATU 9Ky CTyOeHTM 3400yBaloTb B OMpautoBaHHI
MOro i3 Cy4aCHOK TMPaKTUKOK HaBYaHHA  [pKepen 3i CrUCKYy nitepaTypu OO0 3aHATTS.
MOB. ETanu nigrotoBku, NPOBEAEHHS Ta KO- BuxoBHMM noTeHujian 3aHATTA nonsrae y o-
HTPOMO peani3yTbCs 3 LiNaMu: @) NOLWYKy  PMYyBaHHI BiAMoBiganbHOro CTaBreHHs [0
Ta cuctemaTuaauii iHpopmauii Npo CTpyk-  Npodecii, NoB'A3aHOT 3 MOBHOK OCBITOHO, Nia-
TYypy Ta MOAesi HaB4aHHA MOB B YHIBEPCU-  TPUMaHHI 3auikaBrneHOCTi CTyAeHTIB iCTopieto

Tetax XVII-XVIII ctonitb; 6) nopiBHSAHHS | NPaAKTUKOK NIHIBOANOAKTUKMN.

MOB, siKi OnaHoOBYBanu CTyOeHTU Torovac- Y npoBefeHHi 3aHATTSA 3arny4YeHo KoMn'to-
HUX YHIBEPCUTETIB, MOBHOOCBITHI guCuMN-  Tep, NPOEKTOP ANS AeMOHCTpaLil npe3eHTa-
niHM | niHrBOAMAAKTUYHI  MeToau; B) LinHUX MaTepianis i Bidyanisauii OCBITHiX

BU3HAYEHHS Tpaauuin, ki NPOLOBXYHTb
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MoZenen yHiBepcuTeTiB, OHNanH-nepekna-
Aadi gns pobotn 3 marepianamu iHWUMK
MOBamMu, Tabnuui Ans noOpiBHAMBHOIO aHa-
nisy, inocTpadil Ta KapTkn 3 iHdopmaLin-
HO AOBIAKOLO.

ETan 1. lNonepeaHe onpautroBaHHSA Ma-
Tepiany (camoctinHa poboTa cTyAeHTiB
nepea 3aHATTAM)

lMepepn BMKOHaAHHSAM 3aBAaHb CTygeHTaMm
NPONOHYETLCA CAMOCTIMHO O3HANOMUTUCS 3
iHdbopmauinHoto gosigkoro (JoaaTok) Ta Te-
MaTUYHOKO niTepaTypoto i3 3anpornoHoBa-
HOrO CMUCKY, Ae MICTUTbCS iHbopmaLia Npo
MOBW BWKMNadaHHs, MOBHI npegmeTn Ta
MeToOaM HaB4yaHHA B yHiBepcuteTax XVII-
XVIIl cTonite. 3aBasikm UbOMY CTYyOEHTMU
NPUXOOUTUMYTb Ha 3aHATTS BXe 3 NiAroTo-
BMEHVMWN HOTaTKaMy Ta MEPBUHHUM pPO3Y-
MIHHAM TemMU, WO 3abe3neynTb opraHisadito
rpynoBoro OGroBOpPeHHs B ayguTopii n
3aCBOEHHS HaBYanbHOro mMaTepiany Ha Ha-
CTYNHUX eTanax poboTu.

Mema emany: cnctemaTnadyBaTtu Teope-
TMyHy 6asdy Ta nigrotyBatv CTYAEHTIB OO
NPOAYKTUBHOIMO 06roBOPEHHS.

3ae0aHHsi:

1) npounTtanTe
(dopatok).

2) o3HanomTecs 3 OCHOBaMu KoOeKcy
Ratio Studiorum (1599) — ocHOBHUM JOKyMe-
HTOM, LLO BMNSIMHYB Ha CTPYKTYPY HaBYaHHS
MOB (rpamaTtuka — noeTuka — puTopuka).

3) onpautonTe okpeMi Jxxepena 3i Crmcky
nitepatypu, 3okpema npaui 3. |. XmxKHSK,
B. Kmeta ta O. lyxa, O. E. BaceHko.

4) npoBeaiTb AOCAIAHMLBKMIA NOLUYK i Nia-
roTyuTte HOTaTKW: SKi MOBW BUKIadaHHS,

iIHbopMauiiHy  OO0BIAKY

OCHOBHi MOBHiI npeamMeTn Ta MeToau HaBs-
YaHHsa Oynu xapakTtepHi gnsa Kueso-Moru-
NSAHCbKOT akageMil, 3aMoncbKoi akagemii Ta
ArennoHcbKoro yHiBepcuTerTy.

Etan 2. AyautopHa pob6oTta. O6roBopeH-
HA pe3ynbTaTiB JOCNIAHULBLKOrO NMOLUYKY

Ha ubomy eTani BigbyBaeTbcs nepexig Big,
iHOMBIOyanbHOrO OnpautoBaHHA MaTepiany
00 KornekTuBHOI pedonekcii. CTyaeHTn B na-
pax abo manux rpynax aHaniaytotb Tabnuui,
a TakoX 300pakeHHs1 yHiBepcuTeTiB, BU3Ha-
YaloTb NpeaCcTaBreHi OCBITHI 3aknagn, xapa-
KTepu3ytoTb cneundiky MOB BUKNadaHHA Ta
BUSABNSAOTL CMiSIbHI 1 BiAMIHHI pyUCK NiHrBOAW-
JakTn4HMXx cuctem  Kneso-MormnsHebKol
akapgemii, 3amMoncbKoi akagemii Ta Arennow-
cbKoro yHiBepcuteTy. OBroBopeHHs pesyrb-
TaTiB y napax 3 noganbLllo Npe3eHTauiero
BMCHOBKIB KiflbkOMa rpynamu cnpusie goopmy-
BaHHIO HaBWYOK npodecinHoro pfianory Tta
NOrnMBNeHHI0 PO3YMIHHS ICTOPUYHOTO KOH-
TEKCTY MOBHOI OCBITW.

Mema emany: akTuBidyBaTM 3HaHHS,
dopmMyBaTU YCHY KOMYHIKaTUBHY KOMMNETEeH-
THICTb, CTUMYyMOBaTM OBGroBOpPEHHS 3a Te-
MO NPOMECINHOIO CNPSIMyBaHHS.

3aedaHHs:

1) poarnaHbTe Tabnuui 1, 2 Ta 3, ge no-
AaHo iHdopMauito Npo ocsiTHI LeHTpn XVII-
XVIII cTtoniTe;

2) po3rnsiHbTe YHiBepcUTeTn, Nnpeacras-
neHi y BidyanbHunx onopax (Puc. 1-3);

3) oxapakTtepusynTe MOBU BUKNagaHHS;

4) 3a Tabnuuamm 1, 2 Ta 3 BM3HaYTe cni-
NbHi Ta BIOMiHHI pyUcK, KOTPi NpUTaMaHHi Ko-
XXHOMY 3 OCBITHIX 3aKnagis.

Micna 10 XBMNMH CaMOCTINHOI pobBoTn
rPynn CTYAEHTIB NPE3EHTYIOTb CBOI BUCHOBKW.

Tabnuusna 1
AHani3z Mog Hag4aHHs 8 yHisepcumemi
o Kueso-MorunsiHcbka . . ArennoHcbKUn
Kputepin . 3amoncbKa akagemis .
akagemis yHiBepcurtet
1. MoBu OcHoBHa — naTUHCbKa OCHOBHI — naTMHCbKa Ta OcHoBHa — naTUHCbKa
BUKNagaHHSA (MoBa neKuin i rpeubka (BULLi Kracu); (8o kiHuga XVIII cT.);

OVCNyTiB); NONbCbKa K
O0MOMiXKHA. (XMDKHSK,
1991; baceHko, 2024).

nonbCbKka He JOMiHyBana,
arne po3BuBanachb

Ha BUCOKOMY PiBHi.

(Lepri, 2019).

rpeupbka pigKo; NonbCbKOo
nepeknaganv i pegarysanu
naBHi Tekctun (Jagiellonian
University, 2018).
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Tabnuusna 2

AHariz MogHuXx ripedmemie 8 yHisepcumemi

Kputepin

KueBo-MornnsHcbka

3amoicbKa akagemis

ArennoHcbkunmn

Ta pycbka, (i3 1738) —
HiMeLbKa, rpeubka

Ta CTapoeBpeinchbka,

(i3 1753) — copaHLy3bka,
(i3 1751) — pocincbka.
PuTtopuka Ta rpamatuka
(XmxHsiK, 1991).

npuainanm
KpaCHOMOBCTBY,

LLIO NOeaHyBarno
opcporpacpito Ta
CVMHTaKCWC, a TakoX
puTopuUi Ta rpamaTuui
(Lepri, 2019).

aKkagemis yHiBepcurtet
2. MogHi npegmetn | O60B'A3KOBO: JlatnHcbka Ta rpeubka sk | JlaTMHCbKa Ta rpeubka
naTnHcbKa, nonbecbka; OCHOBHI; y nepLumnx (knacm4yHa dinonoris);
004aTKOBO: Knacax BmMBYanach rpeubka ctana BiaxoanTtu
CTapocnoB'aHCbKa nonbcbKa; 3Ha4YHy yBary Ha gpyrun nnaH B XVl cT;

nepekrag gaBHiX TEKCTIB
NONbCbKOK MOBOIO;
KnacudHa puTopuka
(Jagiellonian University,
2018).

Taonuua 3

AHarni3 niHegodudakmuyHux memodis 8 yHigepcumemi

KneBo-MormnsiHcbka

ArennoHcbKnmn

MOBHUX Hpe,quTiB

BMBYEHHS MOBW
LLMSIXOM 3aCTOCYyBaHHS
TeaTparnbHOro
MUCTELTBA; CUNbHUN
Brnme Ratio Studiorum
Ha opraHisauito
HaBYaHHA MOB
(rpamatuka, noetuka,
puTopuvKa, gucnyTin)
(Kmetb, & Ayx, 2008).

nepeknagn TEKCTIB sK
(UmuepoH, Beprinin),
puUTOpUKa; gucnyTu
aeknamavii MMoBIpHi.
MeToaun BuknagaHHs
OinbLUe TSKiNM Ao
CTaTyTiB BiNbHUX
yHiBepcuteTis
(BonoHbs/lMapux),

a He Ratio (Lepri, 2019).

Kputepin . 3amoncbKka akagemist .
akagemis yHiBepcutet
3. Metoau OucnyTtun, neknamadii, N'ymaHicTnyHe OucnyTu, nekuir,
BUKNagaHHA noeTuka, puTopuka, cnpsiMmyBaHHs. Bnpasu Ha | nepeknagm aHTUYHUX

TEKCTIB; KOMEHTYBaHHS
Ta po3bopu, 3ayyyBaHHS
TekcTiB. Bnnue Ratio

OyB cnabkuii i meToau
BUKNaAaHHSA TSXIiNWM oo
cTaTyTiB BiNbHUX
yHiBepcuteTiB
(Miszczynhski et al., 2018).

PucyHok 1

Kpakiscbkuli (HeennoHcbkul) yHisepcumem

Source: https://studix.eu/vrazyucha-istoriya-stvorenya-yagellonskogo-universytetu/
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PucyHok 2
3amolicbka akademisi

Source: https://www.witemad.pl/\);}p-cdntnt/uIoa $/2024/ 2/]J.jg

PucyHok 3
Kueeso-MozeunsiHcbka akademisi

.

Source: https://vm.ukma.du.ua/arC|tece/old-acadmy-uildmg/

Eran 3. N'pynoBe cninkyBaHHA B ayau-
TOpii: NOPiBHAHHA BUKNagaHHA MOB Ta
BU3HA4Y€HHA BMNJIMBY Ha Cy4YacHiCTb

ETan e knoyoBnM gna nepexoay Big Oo-
CNiAHWLBKOro NOLUYKY W ONucy NpeaMmeTiB i
MEeTOAiB HaBYaHHA MOB [O KPUTUYHOIO
OCMWUCIIEHHSA TEMW Ta PO3BUTKY MOBIEHHS
CTYOEHTIB.

Mema emany: cchopmyBaTV BMiHHA aHa-
nisysaTu Ta NOPIBHIOBATM NiHIBOANAAKTUYHI
CUCTEMW Ha OCHOBI JOBIAKOBOro Martepiany.

3ae0daHHsi:

1) BUKOPUCTOBYIOYM iHDOPMALiNHY OO0Bi-
Aky (JogaTok) Ta BidyarnbHi matepianu, npo-
aHanisynte ocobnmBOCTi MOBHOI OCBITU B
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yHiBepcutetax XVII-XVIII cTtonitb T1a BK-
3Ha4Te OCHOBHI €fIEMEHTU CUCTEMU (CTPYK-
Typa HaBYaHHA, MOBU, METOAM);

2) NOSICHITb IXHIO POnb Y OPMYyBaHHI MO-
BHOI KOMMNETEHTHOCTI;

3) npoaHanisynte MeToaM HaB4YaHHs (auc-
nyT, AekramMadis, nepeknag, Teatpanisauis);

4) obepiTb OOMH MeTOO Ta BU3HAJTE:
a) noro yHKuito; 6) BMiHHS, AKi BiH (hopMye
B) CydacHMI BigNOBIAHUK LbOro MeToay.

®yHKYii cmydeHmieg: y4acHUKM po3no-
AiNATbCA Ha rpynu (napwu) ; cnMpar4mcb
Ha iHdopMauiHy gosiaky (JogaTok), Bidya-
NbHi onopwu Ta pes3ynbTaTn NnonepeaHix eta-
niB, aHani3ytTb 0COBMBOCTI MOBHOI OCBITH
B yHiBepcuteTax XVII-XVIII ctonite, BU3Ha-
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4YaloTb OCHOBHI eflieMeHTN cuctemmn (CTpyk-
TYpy HaBYaHHS, MOBM BUKIa[aHHS, MOBHi
npegMmeTn Ta MeToam).

®yHKuUii euknadayva: ocobnuey ysary
cnig NpuginuTn aHanisy TpaguuinHnx MeTo-
AiB HaBYaHHA (aMcnyT, Aeknamauisa, nepek-
nap, TeaTpanisauisi), opradidyBatu Xia
00roBOpEHHS, B IKOMY CTYAEHTN 06MpatoTb
OOWH MEeTOA, BM3HavalTb WMOro yHKLUIt,
BMIHHSA, SKi BiH NOKMWKaHUM ¢bopmMmyBaTh B
CTYOEHTIB TOro 4yacy, Ta 3iCTaBnsioThb i3 Cy-
YaCHUMM MeTOAaMU BUKNagaHHS MOB B YHi-
BepcuteTi. Ocobnueurm Haronoc cnig
3pobuTn Ha nepexoai Big penpoayKTUBHOIO
3aCBOEHHSA TeOopeTUMYHOro marepiany o
MNOro CBIOMOro 3aCToCyBaHHA Yepes aHarni-
TWUYHI Ta PEKOHCTPYKTUBHI 3aBAaHHSA. Komy-
HIKAaTUBHUW eTan 3ao0X04yye CTYOEHTIB
CTBOpPOBATU BfacHi Mogeni 3aHaTb, 6paTtu
ydacTb Y AUCKYCISIX Ta apryMeHTOBaHO Big-
CTOHOBATM CBOI NMO3ULIl.

PoboTa B rpynax 3aBepLluyeTbCA npea-
CTaBIIEHHAM pe3ynbTaTiB i crinbHUM 0bro-
BOPEHHAM, WO crnpuse OPMYBaHHIO
NPOMECINHOIO YCBIAOMMEHHA ICTOPUYHUX
BUTOKIB CyyacHOl niHreognaakTukn. 3a-
BAAHHA HadalTb CTyAeHTaM MOXIUBOCTI
aHanisysaTu NiHrBOAVAAKTUYHI CUCTEMU B
ICTOPUYHOMY KOHTEKCTI, NMOpiBHIOBATU OCBI-
THi MoZeni Pi3HMX YHIBEPCUTETIB Ta iHTepr-
peTyBaTu IXHIW BNAMB Ha  CyvacHy
negaroriyHy nNpakTuky.

ETan 4. 3aCBOEHHSA KIMIOYOBUX NOHATb
i NTMCbMOBMW aHani3 OCBIiTHIX cUCTeM Ta
BJflaCHi BUCHOBKM CTYAEHTIB 3 AOMALUHIM
3aBAaHHAM

3aBepLuanbHUA  eTan CnpsiMOBaHO Ha
OCMWCIIEHHS OrnpaLboBaHOro MaTepiany Ta
3aKpPINSIEHHA KNHOYOBUX MOHATL NIHIBOAM-
OAKTUKW.

Mema emany: 3akpinuTu KrO4oBi Tep-
MiHW B rrnocapii Temun, cdoopmyBaTh BMiHHSA
NMMCbMOBOrO aHanidy Ta pedrekcii, a Takox
3HaNTN 3aCTOCOBYBAHHA OTPYMAHUM 3HaH-

HAM Y NPOdEeCinHIv NegaroriyHin gianbHOCTI.

3aedaHHsi:
1) iHamBigyanbHO abo B napax CTBOPITb
CITOBHMK KITHOYOBUX TEPMIHIB i MOHATL. 3anu-
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WiTb BU3HAYEHHS Ta KOPOTKE MOSICHEHHS 1X-
HbOro 3HAYEHHA ANS NiHFBOAMAAKTMKN ONS
rnocapito Temu:

MoeTuka — ...

pamaTunka — ...

Putopuka — ...

Ratio Studiorum — ...

BinbHUM yHiBEPCUTET — ...

iHWe

2) BU3Ha4Te, AKi eneMeHTun niHrsoauaak-
THUYHOI cnctemmn yHisepenteTis XVII-XVIII cT.
3[0alTbCa BaM HambinbLl LiHHUMK ansa cy-
YacHol NPodecCinHOI NIArOTOBKM BYUTENIB
yKpaiHCbKoi Ta iHOo3eMHOol moBu. OO6rpyH-
TYWUTE CBOIO OYMKY.

CTyOeHTn CTBOPIOKTL Nocapin OCHOB-
HUX TEPMIHIB TEMM, MOSICHIOIYN TXHE 3Ha-
YEeHHS 4N PO3BUTKY Teopil i MeToauKu
HaBYaHHS MOB, a TaKOX BWKOHYHOTb MUCb-
MOBWUW aHani3, y sKoMy BW3Ha4yalTb, SKi
enemMeHTU NiHrBoANAAKTUYHOT CUCTEMM YHI-
BepcuteTiB XVII-XVIIlI cToniTe BMAalTbCA
M HanBinbLW LiHHMKW NS cydacHol npode-
CiMHOI MigroTOBKN BYMTENIB YKPAIHCBbKOI Ta
IHO3eMHOT MOBW, Ta OBr'PYHTOBYHOTb CBOMO
nosudito. Llen nigxig gae samory ctygeHTam
He fivile 3acBOITU iICTOPUYHI dhakTK, a 1 ne-
PeoCMUCIINTKL X Yepes3 nepcnekTuBy Mawn-
Oy THLOI negaroriyHol OiSiNbHOCTI,
PO3BMBalOYM KPUTUYHE MUCMEHHS Ta 34at-
HICTb TpaHCHOpPMyBaTU ICTOPUYHUI O0CBIA
Y CydacCHY LUKiNTbHY NPaKTUKY.

HomawHe 3aedaHHs nepenbadvae TBO-
p4y nncbmoBy poboTy 3 Temun "JliHrBoanga-
KTUMHUIA MeTop Y CydacHOMY yHiBepcuTeTi".

Mema: ccbopmyBaTh BMiHHA chopMyrto-
BaTW NMCbMOBI BUCHOBKW 3 TEMU

3ae0daHHsi:

1) obrpyHTyBaTN Nepesaru niHreoguaak-
TUYHOIO METOAY B CyYacCHi yHIBEpPCUTETCb-
Kin OCBITI;

2) HaBeCTU NpuUKNagmn 3acToCcyBaHHA Me-
TOAY 3 BMacHOro A0CBiAy HaBYaHHS;

3) nocTaBuUTK 3aNUTaHHA OAHOKYPCHUKaM.

Y nucbmoBin poboTi CTYAEHTU NOBUHHI
BUKOPUCTATM TEPMIHW 3 rrocapito Ta apry-
MEHTU, OTPUMaHI nig Yyac ayanTopHOro ob-
FOBOPEHHA, WOo6 MOACHUTK, SKUW MeTonq
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HaB4YaHHs MoB XVII-XVIIlI cTtonitb € Ham-
OiNbLU NEePCNEKTUBHMM CbOrO4HI AN pO3BU-
TKY  KOMYHIKAQTMBHOI Ta  PUTOPUYHOI
KOMMETEHTHOCTI Cy4aCHUX CTyOeHTIiB MOB-
HOOCBITHIX cneyianbHOCTEN.

Kputepii ouiHIOBaHHA pe3ynbTaTiB
NPaKTUYHOrO 3aHATTA

OuiHOBaHHA Ta KOHTPONb pe3ynbTaTiB
MNPaKTUYHOrO 3aHATTSA AOUINbHO NPOBOAUTU
AN BUSIBMEHHS PiBHS 3aCBOEHHS iICTOPUKO-
NiHrBOAMAAKTUYHOIO 3MICTY, KOpekuii Ha-
BYaNbHO-Ni3HaBasIbHOI OiANIbHOCTI CTyAEH-
TiB, PiKCyBaHHA ANHAMIKMN PO3BUTKY YCHOI i
NMMCEMHOI KOMYHIKaTUBHOI KOMNETEHTHOCTI.

KpuTepii odiHiOBaHHA yCHOro o6roso-
peHHA (ayauTopHa poboTa):

a) BMCOKMN piBEHb — CTYOEHT aKTMBHO
Oepe y4acTb y rpynoBomy ob6roBopeHHi, ap-
YMEHTOBAHO BUCMOBIIOE OYMKN, KOPEKTHO
BUKOPUCTOBYE TEPMIHW 3 rnocapito, nopis-
HIOE NIHMBOANOAKTUYHI CUCTEMMU, HABOOUTL
npuknagu ta nigTpyumye npodecinHnum gia-
nor ykpaiHCbKo MOBOK. MoBreHHst rpamo-
THe, noriyHe 1 nocnigoBHE;

6) gocTaTHin piBeHb — CTyaeHT bepe yu-
acTb B 0OGroBopeHHi, BUCMNOBOE BriacHy ay-
MKy Ta BWKOPWUCTOBYE OKpPEMi TepMiHU 3
rrnocapito. [NopiBHAHHA W aprymeHTaLis 3a-
ranomMm [opeyHi, ogHaK He 3aBXau gocTaT-
HbO PO3ropHyTi. [onyckarTbCAa OKpemi
MOBNEHHEBI HETOYHOCTI;

B) cepeHin piBeHb — CTYAEHT BignoBigae
nuwe nicna OoAaTKOBMX 3anuTaHb BUKNa-
Jada, BUCIOBIIOBaAHHA KOPOTKI N HegocTaT-
HbO aprymMeHTOBaHi. BukopuctaHHa
TEPMIHIB rrnocapito obmexeHe abo 4acTKOBO
HEeKOpeKTHe. Y MOBIEHHI HasiBHi NOMWIIKU,
LLIO YCKNAAHIOKTb CNPUAHATTS OYMKWN.

KpuTtepii ouiHlOBaHHA NMUCbLMOBOI PO-
601K (AomallHe 3aBAaHHSA):

a) BUCOKMI piBEHb — NMCbMOBa poboTa €

NOriYyHO, 3MICTOBHOI Ta apryMeHTOBaHOH0.

CTyOeHT JopeyvyHO BUKOPUCTOBYE TEPMIHM 3
rnocapito, HaBoAUTb MNpPUKNagu Ta BracHi
BMCHOBKW, IEMOHCTPYE PO3YMiIHHS ICTOPUY-

HUX | Cy4aCHUX NIHrBOAMOAKTUYHUX METOLIB.

TeKkCT rpamOTHUKM, CTUMICTUYHO UINICHUA,
0e3 CyTTEBUX MOBHUX MOMWUIIOK;
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0) pocTtaTHin piBeHb — poboTa Bignosigae
TeMi, MiICTUTb OCHOBHI apryMeHTn Ta oKpeMi
npuknagun. TepmiHuM 3 rrocapito BUKOPUC-
TaHo YacTkoBo. CTpyKTypa 3aranom noridHa,
O[HaK aprymeHTaLia He 3aBXau A0CTaTHbO
po3ropHyTa. [JonyckaroTbCA OKpeMi MOBHI 1
CTUNICTUYHI HETOYHOCTI;

B) cepeaHin piBeHb — poboTa mae dpar-
MEHTapHUIN XapakTep, apryMeHTn HegocTa-
THbO 0B6r'pyHTOBaHI abo NnoBepxoBi. TepMiHK
3 rfocapito Mamxe He BUKOPUCTOBYHTbLCS
abo BXMBaOTbCA HEKOPEKTHO. Y TEKCTi Ha-
SIBHi 3Ha4YHa MOBHi MOMWIIKM, O YCKNaaHo-
IOTb CIPUNHATTS 3MICTY.

BucHoBKku

3anponoHoBaHe NpakTU4YHe 3aHATTS ANng
©akanaBpiB MOBHOOCBITHIX cneuianbHOCTEN
€ e(eKkTMBHO (POPMOK MOEAHAHHSA ICTO-
PUKO-NeaaroriyHoro 3MiCTy 3 KOMMETEHTHi-
CHO OpIEHTOBAHOK NiArOTOBKOK MambyTHIX
yunTenis MoB. 3MICT i CTPYKTypa 3aHATTS
3abe3nevyloTb He Nulle 3aCBOEHHS 3HaHb
nNpo NIHrBOANOAKTUYHI CUCTEMWU YHIBEpPCU-
TeTiB XVII-XVIII ctonite, a n doopmyBaHHS
BMiHb MOpPIBHIOBATW OCBITHI MoAaeni, aHani-
3yBaTu gxepena, apryMeHTOBaHO BWUCIIOB-
noBatM  BAacHy nosuuito Ta pobutn
0BrpyHTOBaHi BUCHOBKM.

Baxnusy ponb y peanisauii MeTU 3aHATTS
BigirpatoTb rpynoBe OOroBOpPEHHS, MapHa
B3aEMOJis Ta NMCbMOBUK aHania, siki cnpusi-
t0Tb PO3BUTKY YCHOI 1 MMCEMHOI KOMYHIKaTu-
BHOI KOMMETEHTHOCTI CTyAeHTiB. 3anyyeHHs
CTYAEHTIB 0 KOMYHIKaTMBHOI, aHaniTU4HOI Ta
AOCNiOHNLBKOI  OiSANbHOCTI CTBOPKOE YMOBU
OS5 PO3BUTKY IXHBOI MOBJIEHHEBOI, pUTOPUY-
HOI Ta npodeciHo-NeaaroriyHoOl KOMNEeTEeHT-
HOCTI, @ TaKOX YMIHHA BeCTU npodyeciH1in
Jianor yKpaiHCbKOK MOBOIO.

BuKopuCcTaHHS iCTOpUYHUX MeTOoaiB HaB-
YaHHSA MOB Y NepeoCMUCIIEHOMY CyHaCcHOMY
dopmarTi cnpusie rmmbLIoMy YCBIAOMIEHHIO
Tpaguuin €BpPONenchLKOl YHIBEPCUTETCHLKOI
OCBITU Ta IXHbOrO 3HAYeHHs ANsi CyvacHol
NiAroTOBKM BYMTENIB YKPAIHCLKOI Ta iHO3eM-
HuX moB. OTxxe, po3pobneHe npakTn4He 3a-
HATTS MoXe OyTMm BUMKOpUCTaHE  §K
MeTOOMYHO AouinbHa MoAernb y Kypcax ic-
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TOpii NIHrBOOMAAKTUKM, METOAUKM HaB-
YaHHS MOB i NpoecinHOI NIArOTOBKM Mau-
OyTHIX yuunTenis.

BHecok aBTOpoOK: A. Muxanbko — aHani3 Ha-
YKOBUX DpKepen, CTBOPEHHS nnaHy 1 onuc eTa-
nie 1-2 3aHATTA, PO3pOONEeHHA 3aBOaHb OO
eTanis, AOMaLIHbOro 3aBAaHHSA; PO3pOONeHHs
KputepiiB ouiHtoBaHHS; T. Mainko — aHanis Hay-
KOBUX AXKeper, CTBOPEHHS NaHy 1 onuc etanis
3-4 3aHATTA, po3pobreHHs1 3aBAaHb, pPo3pob-
NeHHs 3aBAaHb OO0 eTanis, y3ararbHEHHS iCcTo-
puKo-negaroriyHoro martepiany, gobip axepen
0N 3aHATTS.
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Odopartok

IHdphopmauiiHa poBigka
JNliHrBognpakTuyHa cuctema BULLOI OCBITU YKpaiHLUiB
B yHiBepcutetax XVII-XVIIl ctoniTTa Ta ii OCHOBHI XapakTepucTukn

JlinreoamaaktTuyHa cuctema BuLLoi ocsitTu ykpaiHuis XVII-XVIII cToniTe bopMyBanacsa B KOHTEKCTi €BpO-
NencbKMX OCBITHIX Tpaguuin Ta Oyna noe'sidaHa 3 OiANbHICTIO NPOBIAHMX YHIBEPCUTETCLKMX LIEHTPIB, 30Kpema
Kueso-MorunsHcekol akagemii, 3aMoncbKol akageMii Ta ArennoHcbKoro yHiepcuteTy. Baxnusy ponb y 1T
CTaHOBIEHHI BigirpaB ocBiTHIN kogekc Ratio Studiorum (1599), y akomy 6yno BU3Ha4eHO NPUMHLUNM OpraHi-
3auii HaBYanbHOroO MPoLUeCy, CTPYKTYPY ANCUMMAIH | METOoAM BUKNagaHHA MoB. Came Lelt AOKyMEHT cTaB ocC-
HOBOIO A5 popMyBaHHS LiniCHOT CUCTEMM MOBHOIT NiArOTOBKM, LLIO NOEAHYBana KNnacuyHy OCBITY 3 NPaKTUKO
PUTOPUYHOIO MOBJIEHHS.
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OcHoOBY NiHrBOANOAKTMYHOI MiArOTOBKM CTaHOBWUIA YiTKa MOCHILOBHICTb HABYaHHS: rpaMartuka, noeTtuka,
putopuka. Taka CTpykTypa 3abesnedvyBana nocTtynoBe onaHyBaHHA MOBHUX 3HaHb i PO3BUTOK MOBNEHHEBUX
YMiHb — Big 3aCBOEHHS MOBHUX (popm 0 hOpMyBaHHA 30aTHOCTI 4O aprymMeHTOBaHOro BUCIIOBIIHOBAHHS.
LleHTpanbHe micue y HaB4YanbHOMY MpoLUeci nocigana natMHcbka MoBa SK yHiBepcarnbHUI 3acid HaykoBOro
CNiNKyBaHHS, TOAi SIK iHLWIi MOBM (rpeubka, NosnbCbka, CTAapOCIOB'AHCbKa Ta iH.) BUKOHYBanu OOMoMiXHi abo
creujianizoBaHi yHKLUIT 3anexHo Big OCBITHLOro 3aknagy.

Y cTapofaBHii YHIBEpCUTETChKIV MpaKkTULLi MOXHa BUOKPEMUTU Ba B3aEMOMNOB'A3aHi HAaNpsiM1 HaBYaHHS:
TEOPETUYHUI | NPAKTUYHWUIA. TeopeTnyYHUIA KOMMOHEHT nepeabadaB 3aCBOEHHS rpamaTUYHUX MpaBuil, HOPM
MOETUKM Ta PUTOPUKW, TOAI SK NPaKTUYHUA ByB OpiEHTOBaHMIN Ha POpMyBaHHA MOBMNEHHEBUX YMiHb Yepe3
BMKOHAHHSA BMpaB, aHani3 TeKCTIiB i y4acTb Y HaBYanbHUX OUCKYCisX. Baxxnneo, Wwo MOBHa MiaroToBka He 06-
MeXXyBanacsi BUBYEHHSIM MpaBurl, a pearni3oByBarnacs Yyepe3 akTMBHY MOBMEHHEBY AiSNbHICTb, O CNPUSIO
(POPMYBAHHIO CTIKUX HABUYOK KOMYHiKaLjii.

KntouoBMMK enemeHTamu niHrBOAMAAKTUYHOT CUCTEMU ByNnn MEeToaN HaBYaHHSA, CNPSAMOBaHI Ha pO3BUTOK
MOBHOI Ta PUTOPUYHOT KOMNETEHTHOCTI. [Jo HMX Hanexanu aucnyTu, geknamadil, nepeknagn aHTUYHNX TEKCTIB
i TeaTpanizoBaHi Bnpasu. Came ui popmu poboTun 3abesnevyBanu iHTerpauito 3HaHb i NPaKTUYHUX YMiHb, CNpu-
AN PO3BUTKY NOMYHOIO0 MUCIIEHHS, apryMeHTauil Ta TBOPYOro CaMOBUPAXEHHS CTYAEHTIB.

He MeHLW BaxnuBMM € BpaxyBaHHSA O0COOMMBOCTEN peanisauii Liei cMctemMmn B pidHMX OCBITHIX LeHTpax.
Kueso-MorunsaHcbka akageMis noegHysarna e€3yiTcbki Nigxoam 3 HauioHanbHUMKM OCBITHIMU TpaamuisMu Ta po-
3LMploBana CnekTp MOBHOI NiarotoBkM. 3aMoicbka akagemis 3bepirana ryMaHiCTUYHUI XapaKkTep HaBYaHHSA
3 aKLEeHTOM Ha Knacu4Hin ginonorii. ArennoHcbKnii yHIBEpCUTET (PYHKLIOHYBaB 3a MOAENNIo "BiNbHOro yHiBe-
pcuteTy", e HaB4YaHHA Oyno MeHLW perfaMeHTOBaHMM i Binblue OpieHTOBAaHMM Ha KOMEHTYBAHHS TEKCTIB,
PUTOPUYHY MaNCTEPHICTb, AUCNYTU MiCAs NeKUin.

Anna Mykhalko (Ukraine)
ORCID ID: 0009-0005-7024-0813
Tetiana Maiko (Ukraine)
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PRACTICAL CLASS ON 'THE LINGUODIDACTIC SYSTEM OF UKRAINIAN
HIGHER EDUCATION IN THE UNIVERSITIES OF THE 17th-18th CENTURIES
FOR BACHELOR STUDENTS MAJORING IN LANGUAGE EDUCATION

The publication presents a lesson plan, instructional scenario, assessment criteria, and methodological
guidelines for a practical class designed for senior undergraduate students majoring in language education at
university level. The class is aimed at developing students' communicative competence, their integrated
understanding of historical models of language education and the continuity of their traditions in contemporary
universities, as well as their skills in collaborative discussion in Ukrainian and written source analysis. The
purpose of the class is to develop students' ability to describe and compare the educational models of the Kyiv-
Mohyla Academy, the Zamoyski Academy, and the Jagiellonian University, and to analyse the origins of
contemporary language teaching methods.

The class is structured in several stages: (1) preliminary study of materials provided by the instructor and
supplemented by students' independent research on the organisation of studies and methods of language
teaching in universities, including those based on the Ratio Studiorum (1599); (2) classroom activities aimed
at activating prior knowledge and tasks focused on engaging with new material; (3) group discussion
comparing language teaching practices in several early universities and identifying the influence of historical
traditions on language teaching methods in modern universities; and (4) consolidation of the key concepts of
the topic through written analysis of educational systems accompanied by students' own conclusions.

Keywords: universities of the 17th—18th centuries, models of language education, language teaching
methods, students' communicative competences
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