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L. V. Klochek. Value-based self-regulation as a mechanism for deve-
lopment of social justice in pedagogical interaction. The article presents
the results of the theoretical and empirical study of a teacher’s value-based
self-regulation as a mechanism for development of social justice in peda-
gogical interaction. Psychological mechanisms are defined as methods of
qualitative transformations of the teacher’s personality that affect the
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structure of his axiological sphere, activate the process of appearance and
development of the personal formation of social justice. Value-based self-
regulation acts as a psychological mechanism, which, in the conditions
of pedagogical activity, launches the process of regulation of the actions
by a teacher’s personality in relation to each student in accordance with
generally accepted norms of justice in the educational environment. It is
evidenced that the teacher’s regulation of his actions takes place not only
taking into account the external attributes of pedagogical activities. Ac-
cording to them, a teacher adjusts the internal manifestations of his per-
sonality, critically evaluates his qualities and actions, correlates them with
socially recognized values and norms, makes qualitative transformations in
his axiological sphere. The empirical study of the mechanism of value-based
self-regulation among teachers showed that it is developed to a greater ex-
tent among experienced teachers having a pedagogical experience of 21
years and above. This is manifested in the awareness of their own dominant
values, among which social justice takes the lead and asserts the teacher in
the belief to act justly in the interaction with students. In contrast, among
young teachers whose professional experience does not exceed 5 years, the
mechanism of social justice is developed the least, due to the lack of profes-
sional experience and it is displayed in underdeveloped skills of regulation
of their manifestations in interaction with students in accordance with so-
cial and professional values.

Key words: social justice, personal value, pedagogical interaction, just
actions.

JI. B. Knouek. IlinnicHa camoperynsaiia gk MeXaHi3M PO3BUTKY COILLi-
aJHpHOI CIIPABEJINBOCTI y MegaroriuHiii B3aemMogii. ¥ CTaTTi Ipe3eHTOBAHO
pes3yJbTaTd TEOPETUYHOr0 U eMIIipUYHOTO AOCTiMKeHHS IiHHiCHOI camo-
peryaanii BUMTeNd AK IICUXOJIOTIYHOTO MeXaHi3My DPO3BUTKY COIliaJbHOIL
cIrpaBeAJauBOCTI y mexaroriuuiii Bzaemopii. Ilcuxosoriuni mexaHisamMu Bu-
3HAYAIOTHCA AK CIIOCOOUM SAKICHUX TIEepPeTBOPEeHb OCOOMCTOCTI BUMTEJISA, IO
TOPKAITHCS CTPYKTYPHU MOTro IIiHHICHOI chepur, aKTUBi3YIOTH IPOIIEC ITOABU
Ta PO3BUTKY 0COOMCTICHOTO YTBOPEHHSA CcoIlianbHOI cupaBeaauBocTi. [TinHic-
Ha CaMOPETYJIAIiA BUCTYIA€E ICUXOJOTIYHUM MeXaHi3MOM, SKUI B YMOBax
memarorivHol AifAJIbHOCTI 3allyCcKa€e MPOoIlec PeryJIloBaHHsA 0COOMCTICTIO BUM-
TeJIS CBOIX Aifi CTOCOBHO KOXKHOTO YUHS BiIIOBiZHO 0 3araJbHOBU3HAHUX
B OCBiTHBOMY CepeZOBUIIi MOPAJIbHIUX HOPM. APryMeHTOBAHO JOBEIEHO, 110
peryJisIis BYuTesieM CBOIX Hili BifOyBaeThCs He TIIBKU 3 YpaXyBaHHAM 30B-
HIiINHiX aTpubyTiB megaroriuuoi gissapHOCTi. BiAmoBigHO 10 HUX Imexaror Ko-
perye BHYTPIillIHi IPOABU BJacHOI 0COOMCTOCTi, KPUTUYHO OITiHIOE CBOI AKOC-
Ti Ta mii, cuiBBiAHOCHUTS iX i3 colliaJIbHO BUBHAHUMHU I[iHHOCTSAMU I HOpMAa-
MU, 3OIMCHIOE SKiCHi TepeTBOPeHHs y CBOil IiHHiCcHiH cepi. EMmipuune n0-
CHiIKeHHA MexXaHidMy I[iHHICHOI caMoperyJsIii y megarori nmokasalo, o
HaMOiIbIII0I0 MipOI0 BiH PO3BMHEHUI y JOCBiJUEHUX YUUTETiB, AKi MalOTh
nejgaroriuHii crack nonan 21 pik. Ile BuaBiasieThCA B yCBiHOMJIEHHI BJJaCHUX
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NOMIiHAHTHUX I[iHHOCTE, cepel AKUX IIPOBiHe MicIle 3aiiMae coIlliajbHa
CHpaBeI[JII/IBiCTL, i VTBEPAKYE mmenmarora B HepeKOHaHHi 3aBX I BUMHATHU
CIpaBeIJINBO ¥ B3aeMofii 3 yunamu. Ha mporusary, B MOJOAUX YUUTEJIIB,
npodeciinuii cTak AKMX He IePeBUIIye 5 POKiB, MexXaHi3M coIliaJbHOI crrpa-
Be,HJII/IBOCTi pOSBI/IHeHI/Iﬁ Haﬁc.ﬂaﬁme, II10 IIOACHIOETHCHA HaABHICTIO He3HAa-
YHOTO HIpodeciiitHOro A0CBiAYy Ta BUABJIAETHCA Y HEJOCTATHLEO C(DOPMOBAHUX
HABUUKAaX PEryJal0BaHHS CBOEI MMOBEAIHKY y B3AEMO/IIl 3 YUHAMM BiAIIOBIZHO
IO CcOoIliaIbHUX 1 Ipo(eciiHUX I[iHHOCTEM!.

Karouosi ciroBa: comianbHa cipaBeinBicTh, ocoOuCTiCHA IiHHICTD, e-
Aaroriyia B3aeMo/lsd, ClipaBeaJinBl Al11.

The formulation of the research problem. The processes that
take place in the modern world determine topicality of the study
of social justice problem in pedagogical interaction: when an ave-
rage person defends his dignity, achieving deserved reward and
social recognition for the results of his activities. School is a kind
of a society model, where every student hopes for a fair decision of
the teacher regarding the distribution of rewards and punishments
for the accomplished educational tasks or behavior. Justified expec-
tations of students are ensured by the availability of social justice
quality (value) in the teacher’s personality structure. The process
of achieving understanding between a teacher and students on this
basis is caused by the action of psychological mechanisms for social
justice development in pedagogical interaction. According to our
scientific concept, such mechanisms are values-based reflection, so-
cial identification and values-based self-regulation. They influence
the development of the axiological sphere of teacher’s personali-
ty, activate the process of his understanding the morality of his
actions, contribute to the formation of a value-based treatment of
each student, and create conditions for establishment of psychologi-
cal equality in pedagogical interaction.

Analysis of recent research and publications. There were dif-
ferent interpretations of mechanisms in psychological science. They
were explained as ways leading to new formations and changes occur-
rence in the individual’s personality system and qualitative changes
in his relations with the surrounding world (L. I. Antsyferova). Ac-
cording to other scientific approaches, psychological mechanisms
have an impact on correlation and development of components of
psychological system structure (M. Y. Boryshevskyi). Psychologi-
cal mechanisms are also interpreted as instruments through which
transformations occur in the human psyche and its activities are
regulated (S. D. Maksymenko); and instruments for occurrence of
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emotional experience by the personality of the demands of society
and reflection on them, which are objectified in the form of argu-
mentation and embodied in the model of behavior (I. D. Bekh).

Our scientific position is close to the explanation of psychologi-
cal mechanisms by I. S. Bulakh as ways of personality transforma-
tions, fixed in his psychological structure, the action result of which
is the appearance of personal new formations, the achievement of
a certain level of structural components organization, changes in
the peculiarities of their functioning [4]. We tend to identify psy-
chological mechanisms as ways of qualitative transformations of
a teacher’s personality, affecting the structure of his axiological
sphere, activating the process of appearance and development of the
personal formation of social justice. It is objectified in socially just
actions towards students during pedagogical interaction.

Social and professional requirement of society for a teacher to
be just becomes an internal regulator of his pedagogical actions by
launching psychological mechanisms of social justice in pedagogi-
cal interaction, among which teacher’s value-based self-regulation
plays a special role. We set the goal to explore the features of value
self-regulation as a psychological mechanism for the development
of moral quality of the teacher-social justice personality.

Presentation of the main research material. The problem of
individual’s self-regulation is interdisciplinary and has been at the
center of attention of scholars, whose researches were carried out
with due consideration of human mental nature peculiarities. Thus,
I. M. Siechenov initiated the development of scientific concepts
regarding the regulatory nature of the mental processes course in
accordance with changing external conditions of existence [12].
I. P. Pavlov emphasized that during the life course a human acts as
a self-regulating system: at biological and social levels it is able to
correct, improve and, if necessary, recover itself. The scholar em-
phasized that self-regulation is a continuous process, the course of
which is accompanied by a combination of energetic, dynamic, ra-
tional aspects of human life [10].

M. V. Hryniova noted that self-regulation covers all spheres of
human existence, and in the context of mastering a certain activity
and its implementation self-regulation becomes of special signifi-
cance. The scholar explained the content of this phenomenon in terms
of the individual’s determination of the activity purpose; analysis
of significant conditions model; creation of the appropriate actions
plan and outlining the ways of achieving the desired result [6].
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In his study, O. O. Konopkin demonstrated that self-regulation,
as an integral system of functional units, determines the activity
efficiency. The low level of development of a certain system compo-
nent or its lack of formation testifies to deficiencies in the indivi-
dual’s self-regulation and negatively affects the activity efficiency.
The converse is also true, sufficient level of development and the
formation of all self-regulation components contributes to the ef-
fective performance of any activity and adaptation to its conditions
by the individual [9].

S. L. Rubinshtein at his time proved that an individual was
aware of not only what was happening around him, but also of him-
self and his actions. As a subject, he took part in results of activi-
ty and cultural development of society, contributed to the latter,
regulated his own actions, and bore responsibility for it. According
to the views of the researcher, self-regulation is manifestations of
the individual’s inner side brought into compliance with external
events, that are manifested in attitudes towards activity, other
people, himself, and the world as a whole [11].

M. Y. Boryshevskyi explained such a feature as an ability for
self-activity. The scholar distinguished manifestations of indivi-
dual’s self-regulation, namely, the critical evaluation and control of
his behavior; arbitrary directing of his actions with pre-performed
action taking into account their possible consequences for other
people and for himself; a conscious motive to keep the norms of mo-
rality, behavior, and building of relationships with other people in
society. The individual’s ability to self-regulation was determined
by the scientist as a necessary condition for his socially responsible
behavior. It is characteristic of an individual who can build his rela-
tionships with the outside world on a humanistic basis, make posi-
tive changes in it, and realize his life mission. Moreover, M. Y. Bo-
ryshevskyi emphasized the ability of the individual to formulate
new goals on his own, determine the means of their achievement,
influence the external conditions, change the internal believes re-
garding them, and update the leading motives of activity [3].

I. D. Bekh put focus primarily on the motives of a mature per-
son to solve life-purpose problems. Individual directs his activity to
building or revision of the hierarchy of personal values and senses.
He regulates his actions according to them, as meaningful rational
formations determine the individual’s activity orientation and ex-
ternal manifestations. The scientist considered the human’s axio-
logical system as a complex regulator of his life. Personal values
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serve as a kind of a template for the individual to assess a permis-
sible degree of observance of norms in behavior and activities. The
scholar used the term «normative value-based regulation», which
emphasized the regulatory function of a certain normative value for
a person [2].

By carrying out value-based self-regulation, the individual en-
ters into an internal dialogue with himself, the content of which is
determined by previous dialogical relationships with the outside
world. According to the philosophical concept of M. M. Bakhtin, in-
dividual should accept universal human values, in view of them to
show his subjectivity in appealing to other individual, influencing
both the other individual and his own development [1]. The dialogic
nature of internal and external communication creates conditions
for mature forms of self-regulation [1], which are manifested, as
noted by researcher T. V. Kyrychenko, in the mature emotional
reactions of the subject and his ability to social and psychological
adaptation in changing conditions [8].

Such conditions are typical for teacher’s activity when he is
faced with difficult tasks of finding constructive solution to peda-
gogical situations, where one needs to make a fair assessment of
students’ academic achievements or behavior. Due to the profession
and socio-psychological maturity, a teacher exercises self-regula-
tion, which basically relies on the values self-reflected in the process
of internal dialogue, among which the value of social justice holds
a prominent place. According to M. V. Hryniova, a teacher should
be ready to not only solve the pedagogical situation, but also have
the mechanisms of self-regulation, be able to predict its origin and
specificity, distinguish his own qualities that will allow influencing
the circumstances, show creative activity, in order to quickly iden-
tify the problem and find the proper solution [7].

T. Y. Titova attributed a similar feature of orientation in cur-
rent situations to the individual with flexible self-regulation style,
which is manifested in well-developed ability to plasticity and mod-
eling. He has a developed value-semantic sphere; tends to correlate
his personal qualities, values, priorities with the peculiarities of
other people or certain circumstances. Such personality can be cha-
racterized as tolerant to a situation of uncertainty, able to accept
and implement decisions in situations where it is necessary to make
a responsible choice. During this process, the person understands
the significance of other people’s actions, correlates them with
their own actions, qualifies their consequences [13].

120



http://problemps.kpnu.edu.ua/en/ ITpo6aeMu cywacHol ncmxoaorii. 2018. Bamyck 41

The above mentioned results of theoretical research have
prompted us to present our own interpretation of the nature and
the effect of the mechanism of value-based self-regulation of social
justice in pedagogical interaction. Self-regulation is the mechanism
that trigers the process of teacher’s comprehending of the purpose
of his pedagogical activity in the part of the evaluation of students’
academic achievements and their behavioral manifestations; the
conditions under which this process takes place; its expected result.
The well-developed self-regulation of the teacher ensures the imple-
mentation of the above-mentioned components of his activity quali-
tatively and productively, which is manifested in the fair decisions
and actions of the teacher in relation to each student and the ab-
sence of misunderstandings in their interaction during the discus-
sion of the grades received. It is the constructive external dialogue,
the tearcher’s arguments that neutralize the possibility of students’
doubts regarding the teacher’s social justice.

Due to value-based self-regulation, the teacher perceives the
situation of interaction with the student and is well-oriented in it,
but in the process of conducting internal dialogue he becomes able
to comprehend the processes associated with designating the way
of award, punishment or encouragement of the student deeper; to
take a responsible pedagogical decision, which is realized in socially
just actions. By regulating his own motives to act justly towards
each student, the teacher falls back upon a moral and value-based
revision of his previous and potential actions in interaction with
students.

The empirical study of the mechanism of value-based self-
regulation was carried out using the «Development of individual’s
value-based self-regulation» methodology (by M. Hrant, modif. by
V. Voloshyna) [5, p. 295], according to which, it was necessary to
choose from the pairs of statements proposed to the study subjects
such ones that complied with their beliefs. The choices reflected the
establishment of value-based orientations or values in the teacher’s
axiological consciousness that govern his behavior. Establishment
of dominant values at the utmost activates the mechanism of value-
based self-regulation and encourages the teacher’s personality to
think over situations of interaction with students, consciously rea-
lize the desired situations; to analyze and control his own emotions
in situations that require just decisions; to control his own actions,
which are interpreted by students as just or unjust.
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305 teachers of general educational institutions were involved
in the experimental work. Among them there are teachers, having
less than 5 years of pedagogical experience; teachers having from
6 to 20 years of pedagogical experience; teachers having more than
21 years of pedagogical experience. The obtained empirical data are
presented below in Table 1.

Table 1

Quantitative indicators of the teachers’development
of value-based self-regulation mechanism (n = 305)

Level of Teachers having | Teachers having Teachfers h av11n g
rofessional professional protessiona
development p o e experience
of value-bas.ed 9:365 ence ;’;Pgo ence of more than
self-regulation o1 U-o years o1 b-abyears 21 years
of teachers
Abs. % Abs. % Abs. %
Very low 8 9,8 3 2,9 3 2,5
Low 43 53,1 52 50,0 49 40,8
Medium 16 19,8 30 28,8 51 42,5
High 14 17,3 19 18,3 17 14,2
Total: 81 100 104 100 120 100

The empirical study of the mechanism of value-based self-regu-
lation among teachers has shown that the high level of development
of value-based self-regulation is characteristic for 17,3% of teach-
ers whose pedagogical experience does not exceed 5 years, 18,3%
is characteristic for teachers with experience from 6 to 20 years,
14,2% — for teachers with an experience of 21 years and above.

Such subjects of the study are clearly set to be as objective and
humane regarding their students as possible. They are far from wor-
ries about the problem of motives conflict — the motives of moral
behavior in changing conditions of school society and the motives of
the standard behavior of the dominant teacher. Without hesitation,
the teachers of this level make a choice in favor of moral motivation,
which stipulates the pedagogical goal to be just and treat students
with value perspective. Having a high level of value-based self-re-
gulation, teachers in advance analyse a plan for the goal realization,
keep its implementation under their own control. It is clear from the
presented results that the percentage of teachers having the highest
level is the lowest in the category of experienced teachers who have
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worked at school for over 21 years, compared to teachers whose
pedagogical experience is less. In our opinion, this indicates that
with the acquisition of professional experience, internal regulation
is somewhat diminished, and the motives and senses are revised to
a lesser extent. There is a stable hierarchy of values, and the per-
sonality of an experienced teacher does not review their priority in
certain circumstances. If upon criterion of high level the quantita-
tive indicators of the given category of teachers were the lowest, the
highest indicators are found upon criterion of middle level.

42,5% of teachers with professional experience of 21 years and
above, 28,8% of subjects of the study with a pedagogical experience
of between 6 and 20 years old, 19,8% of teachers with experience
of up to 5 years have a middle level of value-based self-regulation.
Its main characteristics are the weakening of the motives conflicts.
With the purpose of pedagogical activity of a teacher to be humane
and justin relation to students, the urgency of the problem to choose
the moral motives decreases. There is a plan for achieving the goal
and outline of the actions sequence, but the subjects of the study of
this level do not clearly adhere to it, with the consideration of new
circumstances. Therefore, the final result is not always consistent
with the previously outlined. The percentage of sample groups for
this level varies significantly. We are witnessing a decline in the
tendency towards the manifestation of the medium level of value-
based self-regulation among the teachers, whose pedagogical expe-
rience does not exceed 5 years. This happens due to an increase in
the number of subjects of the study in the same category, who have
a low level of value-based self-regulation.

As we can see from the Table, 53,1% of teachers with pedagogi-
cal experience of less than 5 years, 50,0% of teachers, with peda-
gogical experience between 6 and 20 years and 40,8% of teachers
with experience of over 21 years, have a low level of value-based
self-regulation. If among teachers with pedagogical experience
of over 21 years quantitative indicators of medium and low levels
do not differ significantly, then among teachers of the other two
categories they differ in the direction of increasing the number of
subjects of the study with low level. Its presence means that the
mechanism of value-based regulation is not sufficiently developed.
Participants of the experiment tend to rely on a stable system of
values and not to change the priority of particular values, not to
review motives and senses. Therefore, the internal struggle practi-
cally is not carried out, aimed at choice of moral ones in the struggle
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of motives. The fact of the presence of low and very low levels of
value-based self-regulation in the majority of the subjects, whose
pedagogical experience is less than 5 years (62,9% ) and participants
of the experiment whose pedagogical experience is between 6 and
20 years (562,9% ) is alarming. The teachers of these levels perform
their actions with consideration of situation that arises in interac-
tion with the students and do not activate their axiologacial sphere
concerning the priority of motives of just behavior. Instead, this
feature is characteristic of 43,3% of teachers with experience of 21
years. Although such a percentage is significant, however, we can
note the higher development degree of value-based self-regulation
among teachers in this category compared to the results of their ju-
nior colleagues.

The results of empirical research have shown that to a great
extent the mechanism of value-based self-regulation is developed
among experienced teachers having a pedagogical experience of 21
years. The least developed psychological mechanisms of value-based
self-regulation of social justice in pedagogical interaction among
young teachers whose professional experience does not exceed 5
years, that is explained by the lack of professional experience and
less developed skills to regulate their activities and behavior in ac-
cordance with social and professional values.

Conclusions. As we can see, due to the mechanism of value-
based self-regulation, the process of regulating by the teacher’s per-
sonality of the behavior in accordance with the valuable senses that
are part of its semantic sphere is started. The value of social justice,
which acquires personal and professional significance for a teacher,
becomes the sense and motive for him in his professional activity.
Interacting with students, the teacher is guided by priority values,
among which social justice takes place. He coordinates his actions
in accordance with its meanings content: he treats the personality
of each student with value orientation and impartially, establishes
dialogical relations with them and fixes his contribution to the de-
velopment of students, determines the direction of his professional,
personal, moral self-improvement.

Consequently, the psychological mechanism of value self-regu-
lation in the conditions of pedagogical activity launches the process
of regulating the personality of their actions towards the students
in accordance with the humane values and meanings. This happens
with regard to the situation of pedagogical interaction, while the
teacher conducts an external dialogue with students. At the same
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time, he carries out internal work aimed at correcting his qualities
and actions that correlate with the value of social justice; carries
out qualitative transformations in his axiological sphere. It has
been empirically discovered that to a greater extent the mechanism
of value-based self-regulation is developed by experienced teachers
having a pedagogical experience of 21 years. This is manifested in
their awareness of their own dominant values, among which social
justice takes the leading position and asserts the teacher in belief of
the necessity to always act justly in interaction with each student
without exclusion. Among young teachers whose professional ex-
perience does not exceed 5 years, the mechanism of social justice is
developed the weakest, that can be explained by insignificant pro-
fessional experience and is manifested in underdeveloped skills to
regulate their manifestations in interaction with students.
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0. V. Konovalova. The reasoning of psychodiagnostic means for the
research of students’ motivational readiness for activities in the field of
commerce. The modern scientific approaches to the definition of psycho-
diagnostic means for the study of components affecting the formation and
development of motivation readiness for future professional activities are
presented in the article.

The views of researchers on the predictive function of forming and de-
veloping such personal components as motivational readiness for activities
and the formation of professionally important qualities of a trade worker
are analyzed. The fundamental principles of psychological science are con-
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