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N.Y. Hotsuliak, N. S. Slavina. Theoretical and methodological analy-
sis of subject-subject interaction in a higher educational institution. The
research is devoted to the study of the subject-subject interaction at the
higher educational institutions.The concept essence of subject-subject
interaction has been clarified and its structure has been stipulated in the
article. The authors have defined the components of the subject-subject
interaction. They are the following: motivational, communicative and
activity ones. The psycho-pedagogical conditions of the subject-subject
interaction at the higher educational institutions have been justified. The
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criteria and indicators to estimate the subject-subject interaction level
have been defined.

The features of subject-subject interaction at the higher educational
institutions have been empirically determined, namely:

1) favourable communicative atmosphere being provided by equal po-
sitions of teachers and students; the communicative positions formation,
searching common ground for effective joint activities in the process of
subject-subject interaction;

2) the content of educational material and selection of forms and means
of educational-cognitive activity;

3) mutual activity of interaction subjects. The results obtained while
having implemented the substantiated programme gave the possibility
to stipulate the practical recommendations to the teachers of higher edu-
cational institutions in order to raise the interaction level in classes and
develop military professionals’ competence.The evidence testified the hy-
potheses.

The analysis of scientific sources shows that the study of interaction
in psychology is carried out in such basic directions: the clarification of
the categories of the status of the concept of «interaction», the isolation of
the components of its structure and content, the definition of its place in
the development of mental processes of the individual, as well as in system
processes of higher order.

Key words: subject-subject interaction, programme, psychological and
pedagogical conditions, higher educational institution, student.

H. €. I'onyaak, H. C. Caasina. TeopeTnko-MeToI0IOTiUHUI aHATI3 Cy-
0’eKT-cy0’eKTHOI B3aeMoil y BUIIIOMY HaBUYAJIbHOMY 3akKiaafi. [IpoBegenmit
aHaJIi3 00paHol TPo6JIeMU CBiIUUTH, 110 BUBUEHHSA B3a€EMOJil B ICUXOJOTIT
3MIMCHIOETHCA 3a TAKMMU OCHOBHUMH HANPSIMKAMHU: YTOUHEHHS KAaTero-
pifi cTaTycy caMoro IMOHATTS «B3aEMO/iA»; BUOKPEMJIEHHS KOMIIOHEHTIB ii
CTPYKTYPHU Ta 3MiCTy; BUSHAUEHHS HOTO MiCIlA B POBBUTKY ICUXIYHUX IIPO-
meciB iHAMBiA, a TAKOIK Y CUCTEMHUX MIPOIecax 0iJbIll BUCOKOTO IMIOPAIKY.

3a3HaveHo, M0 IMOHATTA «B3aEMOIifd» € IPeaMeTOM BUBYEHHS Pi3HUX
HayK, TaKUX AK (inocodida, mcuxoJsioria, nmegarorika, comiosorisa, commiaibaa
TIICUXOJIOTisI, aHTPOIIOJIOTisA, KYJIbTYPOJIOTiS TOIO. ¥ MeyKaxX HaIlOTO JTOCJi-
IPKeHHS BBAEMOJiA PO3TIALAETHCA AK IPOIEC BILIUBY cy0’€KTiB OOUH HA Of-
HOTO, II[0 XapaKTepU3yeThCsA BUHUKHEHHAM 3B’ A3KiB, B3BA€MO3YMOBJIEHICTIO
Ta OIOCEePeIKOBAHiICTIO iIXHBOI CITiJIBHOI AiAIbHOCTI a00 CHiIKyBaHHA.

PesyabraTy aHa/isy HayKOBUX AsKepes Jal0Th 3MOTY BUOKPEMUTH Je-
KiJIbKa acmeKTiB BUBUEHHS IIPO0JIEeMH IearoriuHoro CIiJIKyBaHHA, a caMe AK:

1) onuH i3 HaMBAKJIUBIIINX CKJIATHUKIB IpodeciitHoi aisgabHOCTI BU-
KJaJIadiB;

2) CKJIaJ0BYy YacTUHY Hpodeciiinol gidJbHOCTI megarora;

3) mpobJyieMy B3a€MOPO3YMiHHA MisK meJaroroM Ta CTyA€HTOM; IeBHY
KYJBTYPHY CIILJIBHOTY, IO MOTpeOye BUBUEHHS THUX HOPM, KOTPi peasisy-
IOTHCS ¥ IearorivyHOMY CIILJIKYBaHHi.
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YeraHOBJIEHO, IO 3 IOHATTAM «B3a€MO/Iisi» MMOB’sI3aHa TaKOK IoTpeda
JIIONVHY B CHiJIKYBaHHIi, HAaBYaHHi, OCBiTi, 0cobuCTiCHOMY PO3BUTKY. B mpo-
1meci cBOro PO3BUTKY JIIOAMHA IOCTiNiHO mepebyBae 3 iHmumu gogsmu. [Ipu
IbOMY iHIII JIIOAU — IIe He MPOCTO 00’ €KTH, ITPO AKi JIOAUHA IIOCH Ai3HAETH-
cs, ajie i aKTUBHI cy0’€KTH, 3 ASKMMU BOHA CITiBIIPAIIIOE, a TAKOMK IKepeJa
yABJIEHb, 1110 BiZoOpasKaOTh PidHi TOUKH 30DPY.

Karouosi cmoBa: cy6’eKT-cy0’eKTHA B3aEMOJis, BUII, IIeJaroriyHa B3a-
€MO/Iisl, meJaroriuie CIiJIKyBaHHS, CTY/IEHT.

Formulation of the problem.The analysis of the researches of
a number of scientists (M. Boryshevsky, L. Grimak, V. Kan-Kalik,
S. Kondratieva, N. Kuzmina, A. Kulchytska, V. Morgun, etc.)
shows that the problem of the real situation of the subject of learn-
ing, the problem of his activity and self-activity in the educational
process belong to the most important, especially when it comes to
significant restructuring of the pedagogical process and bringing it
in line with the practical demands of today.

Analysis of recent researches and publications. An analysis of
scientific sources suggests that a number of domestic and foreign
researchers studied the problem of interaction between subjects of
learning in the broadest sense of the concept. The researches of psy-
chologists A. Adler, B. Ananiev, A. Bandura, E. Bern, J. Bruner,
L. Vygotsky, C. Kuley, K. Levin, O. Leontiev played a significant
role in the study of the problem of interaction.

The aim of the study is to carry out an analysis of the theoreti-
cal and methodological analysis of subject-subject interaction in
higher educational institution.

Presentation of main material. The concept of «interaction»
is the subject of studying various sciences such as philosophy, psy-
chology, pedagogy, sociology, social psychology, anthropology, cul-
turology, etc. In the modern dictionary the term «interaction» is
interpreted as a philosophical category, which expresses the process
of influencing various objects on each other, their interconnection,
interconversion, the generation of one object of another. From the
point of view of the philosophy of «interaction» — it is an objective
and universal form of movement, development that determines
the existence and structural organization of any material system.
Interaction as a material process is accompanied by the transfer of
matter, motion and information, it is relative, carried out at a cer-
tain speed and in a certain space — time. It is through interaction
that a person knows the natural and social phenomena, patterns,
processes, oriented in the reality that surrounds him, defines the
ways of thinking and behavior.
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0. Leontiev in his studies considers interaction as a concerted
activity, which involves the achievement of common goals and re-
sults in solving the important problem for them [1]. The researcher
states that in the interaction conditions there is always activity of
both parties, although the extent of its detection is different. Ac-
tivity, according to I. Zimnaya, is the main characteristic of the
interacting parties in the process of any interaction of living mat-
ter. In a person with a higher form of development of living matter,
activity is manifested at all levels of its organization [2].

The study of the category «interaction» in psychology is consid-
ered from the point of view of three main areas: interaction as a pro-
cess of activity (M. Kagan, O. Leontiev, S. Rubinstein, etc.); interac-
tion as a process of communication (V. Kan-Kalik, Y. Kolominsky,
B. Lomov) and interaction as interpersonal relations (N. Kuzmina,
N. Obozov, K. Platonov, V. Rubtsov, G. Schedrovitsky, etc.).

In general, in psychology, interaction is interpreted as:direct
or indirect influence of subjects on each other, characterized by the
emergence of connections and their interconnectedness;the process
of mutual simultaneous influence of various objects on each other,
their mutual predestination, manifested in the asymmetry of the
contradictory dialectical relationship of such global, all-embracing
elements of reality, as man and the world.

In social psychology, interaction is seen as a form of organiza-
tion of people’s activities. In the structure of interaction there are
distinguished two sides: internal, or content (the totality of rela-
tions between the individual and the social environment) and exter-
nal or formal (the manifestation of these relations).

According to the research of Leontiev, interaction is charac-
terized as social, group activity, human-to-human impact [3]. In-
teraction is seen as a multi-level phenomenon, which distinguishes
collaboration as a higher level of interaction. T. Komar states that
«people are not only socially, but emotionally and psychologically
closely connected with each other.

Today pedagogical science operates with the concept of «peda-
gogical interaction», which is considered as one of the main catego-
ries of pedagogy. In pedagogy, the concept of «interaction» occurs
in studies of the features of the educational process, pedagogical
communication, pedagogical activities, etc.

Pedagogical communication as an object was studied by
many psychologists and educators (G. Ball, I. Beh, F. Honobolin,
N. Kuzmina, V. Kan-Kalik, O. Leontiev, N. Pobirchenko, etc.).The
results of the analysis of scientific sources give an opportunity to
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highlight several aspects of the study of the problem on pedagogi-
cal communication, namely: one of the most important components
of the professional activity of teachers, which presupposes the pre-
sence of special communication skills of the teacher (M. Bohdanova,
M. Boryshevskyi, F. Honobolin, N. Kuzmin, etc.); an integral part
of the professional activity of the teacher (the teacher’s mastery of a
number of technical techniques, through which he implements vari-
ous methods of interaction, develops communication (S. Batrakova,
G. Gavrilova, V. Kan-Kalik, V. Siniavskyi, etc.), the problem of
mutual understanding between the teacher and the disciple, that is
mastering the ability to establish a constructive contact, when full
understanding of each other (O. Kirichuk, O. Kulchytska, V. Pa-
nok, ete.) is achieved.

In general, there are three approaches to understanding the
correlation between the concepts of «interaction» and «communi-
cation» in psychological and pedagogical literature. The first ap-
proach is based on the identity of these concepts. In the most con-
centrated form, this approach is set out in the works of O. Leontiev,
who considered communication as interaction with other people, as
the internal mechanism of the life of the study group [5]. Accord-
ing to the second approach the interaction is considered as a wider
complex phenomenon, the side or form of which is communication.
This point of view is given in the works of A. Goncharov, B. Lomov,
V. Krysko, A. Moschenko, M. Obozov, M. Rybakova, J. Khanin and
others. The interaction with a person can be accomplished through
various contacts. M. Obozov considers contact as a form of interac-
tion, which is characterized by spontaneity, space-temporal proxi-
mity of people. According to Y. Khanin, communication is firstly
the communicative behavior of members of a group separately and
the group as a whole [8]. A. Moschenko considers communication as
a communicative interaction [9].

The third approach is presented in the work of the researcher
H. Andrieieva, who studies the interaction as a component of hu-
man communication, along with social perception and communica-
tion. She reasonably points out that, despite the link between com-
munication and interaction that objectively exists, it is difficult to
divide these concepts between them. The approach to understanding
interaction as an interactive component of communication allows,
in terms of H. Andrieiev, on the one hand, to exclude the separa-
tion of interaction from communication, and on the other — to avoid
their identification.
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The fundamental study of the relationship between the catego-
ries of «communication» and «interaction» in psychology is carried
out in the writings of O. Bodaliov, who substantiates the genetic
proximity of these concepts and simultaneously shows their non-
derivation to each other. So, O. Bodaliov argues that communica-
tion «...is always the interaction of people» [10, p. 74—81]. Thus,
0. Bodaliov delimits the concept of activity and interaction, justify-
ing the specifics of each of them in the context of contact between
people with each other.

As for the relationship between the categories «interaction»
and «activities» in psychology, there are two approaches: activi-
ties are seen as a form of interaction, and interaction is treated as
a side of the joint activities. Representatives of the first approach
(A. Honcharov, H. Davydov, B. Lomov) considers the interaction to
be the main form of the existence and functioning of social systems.
It can be implemented as an interaction between actors or as a type
of object-object interaction. The first is realized as communication,
the second — as an activity.

Thus, based on the results of the analysis of psychological and
pedagogical literature, one can conclude that in modern psychology
there is no consensus on the place of interaction among other psy-
chic phenomena and processes, which greatly complicate character-
istics. It is considered both as an independent category, and as an in-
teractive side of communication, and as an option of the individual,
and as a form of human activities in general.

The results of the analysis of scientific sources indicate that the
essence of the category of «communication» is the subject of active
research of various sciences from the second half of the XX century
(philosophy, sociology, psychology, linguistics, pedagogy). Com-
munication is an extremely complex and ambiguous phenomenon,
so there are different approaches to understanding this phenome-
non: philosophical, social, activities-based, systemic, manipulative,
personality-based, etc.

A number of researchers, investigating the psychological prob-
lems of the interaction of subjects in the pedagogical process, de-
termined the characteristic differences between different parties of
communication, emphasizing, in particular, the role of their spe-
cific psychological characteristics, especially characteristics such
as psychological and pedagogical observation, depth of empathy,
accuracy of social perception [11].

T. Scherban in the study reveals the content of this kind of com-
munication, which implements the ability of the teacher and stu-
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dent to the relationship, as learning communication, interpreting
it as a special form of relationship between people, as a process of
collaboration between a teacher and a student in which this form of
interaction is based on an active feedback that organizes, regulates
and enriches each of the participants in this process [12].

Communication and interaction in communication were studied
by representatives of psychoanalysis, behavioral, cognitive and hu-
manistic psychology.

A number of scholars who studied the psychological peculiari-
ties of the interaction of subjects of communication emphasized the
specific differences between the various sides of communication,
which are components of this process, which can be used to clarify
the peculiarities of interaction among different people.

According to O. Tsokur, the structure of pedagogical commu-
nication is formed at least by the interaction of three main compo-
nents: verbal (it provides functioning of the mechanism of trans-
mission-reception of educational information), perceptual and in-
teractive [13].

B. Lomov in his research examined the methodological, theo-
retical, experimental and applied aspects of communication. The
researcher revealed the category of communication as an essential
aspect of human existence — interaction at the level of subject-sub-
jective communication [14].

Especially bright, practical sounding of the problem of subject-
subjective communication is found in the works of V. Sukhomlyn-
skyi. The entire pedagogical system of V. Sukhomlynskyi is based
on the idea of replacing the traditional subject-object contact of the
teacher with the pupils by qualitatively different subject-subject
system.

L. Haponenko considers the subject-subjective nature of peda-
gogical communication as the principle of its effective organiza-
tion, consisting in the equality of psychological positions, the mu-
tual humanistic setting, the activity of the teacher and students,
their interpenetration into the world of feelings and experiences,
readiness to accept the interlocutor, interact with him [16].

The scientist V. Miasyshchev believes that the system of human
relations with the world is the most specific characteristic of the
individual [17]. The researcher defines education as the process of
interaction between educator and pupil as a two-way process. Howe-
ver, the existence of a close relationship between the process of in-
teraction between people and their interactions does not lead to the
identity of these concepts, their interchange. Therefore, mutual re-
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lations are understood by the author as an internal personal basis
of interaction, and the latter — as an implementation or the conse-
quence of the first manifestation.

Scientists argue that the category of relationship can be consi-
dered both as areadiness for a certain interaction, and as areal active
link in the «subject-object», «subject-subject» relations. Relations
within the «subject-object» and «subject-subject» are not identical.
For example, the activity (or severity) of relations, modality (posi-
tive, negative, neutral), latitude, stability, etc., is common to one
and another communication. At the same time, the essential diffe-
rence of relations within the subject-object and subject-subject com-
munication is unidirectional and interrelated.

In scientific sources, subject-subject relations are characteri-
zed as a constant reciprocity, and variability, which is conditioned
by the activity of both sides in the subject-object relations.

In the scientific literature, there are two approaches to the es-
sence of the subject-object and subject-subject interaction, namely:
the intellectualistic approach presented in the concept of J. Piaget;
interactive found in the works of W. James and J. Moreno, and the
cultural-historical theory, developed by L. Vyhotskyi, and develo-
ped by O. Leontiev, D. Elkonin and other psychologists. A charac-
teristic feature of the concept of J. Piaget is that the source of
personal development is the interaction in the system of «subject-
object» relations. The main features of the personality, based on the
position of J. Piaget, are consciousness, criticality, responsibility.
These features are formed firstly in the system of relations between
the subject and the object and secondly in the «subject-subject» sys-
tem [18].

The interactive approach to the problem of personality develop-
ment is characterized by the fact that the interaction is understood
as adirect communication of «<symbols exchange». The development
of a personality takes place in the process of interaction with other
people in society, which is interpreted as a system of direct commu-
nication in isolation from the activities and outside of their socio-
historical precondition. The emotional aspects of human interaction
are also ignored. Representatives of this direction consider the in-
teraction in the system of «subject-subject» as the main source of
development.

Conclusions. Communication of the subject-object type, mono-
tony of its forms, when only the teacher who initiates a joint activi-
ties, has the ability to manifest activity, his thoughts and attitudes,
often forming the position of the observer, a person from the side.
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Long-term communication of this type often forms a kind of spiri-
tual consumerism, which manifests itself in the inertia of thinking
and laziness. Another approach in the relationship between the
teacher and the students is characterized as subject-subject com-
munication. In this case, the teacher comes from the fact that the
student appears or is supposed to appear as a «living person», the
subject who communicates .

We are agree with the scholars that the organization of such
communication is the merit of a teacher whose personality mani-
fests itself in this rather multifaceted manner. Communicating
with a person means not just talking with him, but entering into
his inner situation, understanding him, revealing a benevolent at-
titude, optimism.

Thus, the transfer of positive knowledge is within the subject-
subject pedagogical communication, since communication takes
place on the interpersonal level.

The prospect of further research of the problem. Among the
perspective directions of further scientific research there is the
study of the influence of individual characteristics of subjects of
learning on the course of psychic cognitive processes taking into ac-
count the gender aspect.
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lNMcuxonoriydi 0co6AnBOCTI pOpMYBAHHSA
MOPAABHUX SIKOCTEN Y MOAOALLUX WIKOASIPIB

Hudyma O. V. Psychological peculiarities of junior pupils’ moral qualities
formation / O. V. Hudyma // Problems of Modern Psychology : Collection of research
papers of Kamianets-Podilskyi lvan Ohienko National University, G. S. Kostiuk Institute
of Psychology at the National Academy of Pedagogical Science of Ukraine / scientific
editing by S. D. Maksymenko, L. A. Onufriieva. — Issue 38. — Kamianets-Podilskyi :
Aksioma, 2017. - P. 122-132.

0. V. Hudyma. Psychological peculiarities of junior pupils’ moral
qualities formation. The psychological and pedagogical literature has been
analyzed in the article. The literature is devoted to the problem of peculia-
rities of junior pupils’ moral qualities formation. It is found out that at
the present stage of formation of the psychological and pedagogical theory
of education there is no possibility of purposeful formation of a morally
developed personality, for which the moral and ethical priorities adopted
by society would acquire the meaning of life and act as regulators of moral
behavior. The involvement of junior pupils to moral activities and interper-
sonal communication connected with it are noted to be the main condition
for the development of moral qualities.

It is determined that the formation of moral qualities consists in a sys-
tem of moral and ethical exercises, which include: ethical conversations,
story-role games, play situations that include moral content, ending stories
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