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ABSTRACT
The author of the article explained the meaning of «argumentative discourse»
from the point of view of cognitive psychology. It was shown that argumentative
discourse was a complex of communicative phenomenon that included, in
addition to the text, extra-linguistic factors (knowledge of the world, thoughts,
settings, goals of the partner of communication) which were necessary for
understanding the text.

In this research argumentative discourse was shown from the standpoint of
cognitive psychology. The author highlighted three stages in people’s behavior:
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a situation, a discourse and argumentation of the first one. It was proved that
argumentative discourse was a psychological implementation of a coded relevant
constituent and recipient of information. It consists of three components: a plot,
a dialect (oriented on geographical, time and social factors) and a dialogue-type
(discourse field, discourse register, discursive modus and phases of discourse
implementation, general design of phrases, structuring, content presentation,
conclusions, evaluation, interactions). The latter indicates that argumentative
discourse can be understood as a speech act.

The author of the article also identified three approaches to the concept of
«argumentative discourse». It was shown that the first approach, taken from the
standpoint of cognitive psychology, defined discourse as two or more sentences
connected in content. The second approach provides a functional definition of
argumentative discourse as «any other use of sense». This approach determines
the conditionality of the analysis of the functions of discourse by studying the
functions of phrases in a broad socio-cultural context. The third approach
defines argumentative discourse as the utterance and puts on the interaction
of a form and functions of argumentation. In this case, argumentative discourse
is understood not as a primitive set of isolated units of the linguistic structure
«bigger than sentences», but as an integral set of functionally organized,
contextualized units of language use, which have their unique sense.

It was used the psycho-diagnostic method of content-semantic analysis
(CSA) of discursive thinking by I. Semenov with the purpose to study the levels
of «argumentative discourse» of teenagers. It was shown that the CSA method
was used to reconstruct and to analyze thought processes in situations of solving
small creative tasks. The last was meant by the author as psychological factor
of effective facilitative interaction. It was proved that the process of solving
a person’s creative task was meant as a problem-conflict situation. It was
determined by the ambiguity of the conditions of the problem, which provoked
the use of stereotyped means of solution that did not lead to the achievement
of the result. At the same time, the problem arises in the process of meaningful
transformation of the conditions of this problem, when the intellectual means of
the individual, which are not enough for its solution, characterize the intellectual
sphere of thinking. Cognitive dissonance characterizes the personal aspect of
facilitative interaction and shows itself as a special emotional state of a person,
which arises when it is a collision of the latter with a problem, which cannot be
solved with the help of an existing means-stereotype. The person’s experience
of inadequacy in a problem situation blocks his/her intellectual activity, so the
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result cannot be achieved. On the other hand, the problem is the condition of
active cognitive activity, and the conflict is the presence of contradictions.

Also the author of the article proposed levels of the formation of the
argumentative discourse of adolescents.

Key words: argumentative discourse, facilitative interaction, cognitive
psychology, method of content-semantic analysis of discursive thinking, creative
tasks, cognitive dissonance.

Introduction

In the psychological literature (Glenn, 1983; Mykhalchuk,
Ivashkevych, 2015) it was showed that facilitative interaction
develops logical thinking of pupils, especially the ability to
think and to conclude. But even here facilitative interaction
has some kind of danger when abusing it. It can develop a very
harmful habit of a pupil of juggling his/her thoughts, paying
more attention to the form, rather than to the content of thin-
king (Onydpiesa, 2013).

We totally agree with these authors (Hoffman, 1961; Onuf-
riieva, 2015) who think that facilitative interaction is a heuris-
tic way of presenting a new material and it can have a good
effect, when the teacher thinks about psychological characteris-
tics of children. Effective facilitative interaction makes sense
only when the pupils themselves, under the guidance of
teachers,draw conclusions. Therefore, it is required from the
teacher to ask questions so that they stimulate the pupils’ opi-
nion and direct the discussion into the way of argumentative
discourse (Lakin, 1972). The last problem is the subject of our
research.

So, the aim of our article is to describe the content of argu-
mentative discourse, to show the ways of its implementation in
the process of facilitative interaction.

The tasks of the research
1. To explain the meaning of «argumentative discourse»
from the point of view of cognitive psychology.
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2. To identify three approaches to the concept of «argu-
mentative discourse».

3. To use psycho-diagnostic method of content-semantic
analysis (CSA) of discursive thinking by I. Semenov to study
the levels of «argumentative discourse» of teenagers.

4. To propose levels of the formation of the argumentative
discourse of adolescents.

Methods and methodical instrumentation of the research

The following methods were used in our research: a cate-
gorical method, a structural-functional method, the methods of:
analysis, systematization, modeling, generalization. In order to
study the degree of formation of argumentative discourse of
adolescents, we propose to use various methods, traditional for
psychological experimental researches (questionnaires, tests,
creative activities of pupils, conversations, written interviews,
observations). The basis for our research is the method of con-
tent-semantic analysis (CSA) of discursive thinking by I. Se-
menov (Ceménon, 1976).

The results of the research and their discussion

Traditionally discourse has the meaning of understanding
of oral or written information. In recent decades, the term has
become widespread in humanities and has gained new meanings.
Frequent identification of the text and the discourse is linked,
firstly, because of the lack of a terms’ equivalent in French and
English and in some other European languages, and, secondly,
to the fact that earlier in the scope of the notion the discourse
was included into teaching practice. As discourse analysis be-
came a special field of empiric researches, it became clear that
the meaning of «argumentative discourse» was not limited to
written and verbal speech, but also indicated the main semiotic
processes. The emphasis in the interpretation of discourse is
placed on its interactive nature. Discourse is, first of all, a lan-
guage immersed in our life, in a social context (for this reason,
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the concept of discourse is rarely used in relation to ancient
texts).

Argumentative discourse is not isolated textual or dialogi-
cal structure, because much more meaning within it acquires
paralinguistic accompaniment of a language that performs a
number of functions (psychological, psycholinguistic, semantic,
emotional, evaluational, etc.). Also we think that argumenta-
tive discourse is an essential component of socio-cultural facili-
tative interaction.

The use of mechanisms of argumentative discourse in the
process of studying is necessary, because as one of its important
functions is to familiarize those who learn a foreign language
in a paradigm of a different culture in different situations.

Argumentative discourse is also important for language
learning, which needs to be studied not in isolation, but in a
context, that is, with a help of discourse we can show how a
certain language phenomenon is used in one or another speech
situation.

Throughout the term’s existence, the concept of «argumen-
tative discourse» was interpreted ambiguously. So, I. Malzman
(Malzman, 1956) considered argumentative discourse to be a
coherent text. Other scientists (Hoffman, 1961) regard it as
a type of discussion. Some other scientists, for example, Rose
(G. Rose, 1992) calls discourse a collection of texts of a certain
thematic direction: 1) special discourse is in texts of mono-
graphs; 2) popular science discourse is in popular scientific
magazines and texts; 3) psychological discourse is understood
at psychological texts and textbooks; 4) legal discourse is in
texts of the country’s legal system.

Argumentative discourse is also called a process associated
with a real speech production, which unfolds in some time and
in some space in a certain way. Argumentative discourse is also
interpreted as a dialogue (Mykhalchuk & Ivashkevych, 2015),
and as a category of speech, materializing in the form of oral
or written texts, completed from the semantic and structural
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point of view. There is a definition of argumentative discourse
as a social and communicative object, basic linguistic charac-
teristics of which are determined by contacts with the practical
actions necessary for providing argumentative discourse into
teaching practice.

We think that argumentative discourse is a complex of com-
municative phenomenon that includes, in addition to the text,
extra-linguistic factors (knowledge of the world, thoughts, set-
tings, goals of the partner of communication) which are neces-
sary for understanding the text. In our research argumentative
discourse is shown from the standpoint of cognitive psychology.
For example, we highlight three stages in people’s behavior: a
situation, a discourse and argumentation of the first. We think
that argumentative discourse is a psychological implementation
of a coded relevant constituent and recipient of information.
It consists of three components: a plot, a dialect (oriented on
geographical, time and social factors) and a dialogue-type (dis-
course field, discourse register, discursive modus and phases
of discourse implementation, general design of phrases, struc-
turing, content presentation, conclusions, evaluation, interac-
tions). The latter indicates that we can understand argumenta-
tive discourse as a speech act.

Also we identify three approaches to the concept of «argu-
mentative discourse». The first approach, taken from the stand-
point of cognitive psychology, defines discourse as two or more
sentences connected in content. The second approach provides a
functional definition of argumentative discourse as «any other
use of sense». This approach determines the conditionality of
the analysis of the functions of discourse by studying the func-
tions of phrases in a broad socio-cultural context. The third
approach defines argumentative discourse as the utterance and
puts on the interaction of a form and functions of argumenta-
tion. In this case, argumentative discourse is understood not
as a primitive set of isolated units of the linguistic structure
«bigger than sentences», but as an integral set of functionally
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organized, contextualized units of language use, which have
their unique sense.

The expansion of the sphere of use of the concept of «argu-
mentative discourse» led to the fact that it could also be used
in the theory of teaching foreign languages. According to scien-
tists, the borrowing from the linguistics of the term «argu-
mentative discourse» (Rose, 1992) and then the application
of discursive analysis in psychology is important. This allows
for a better distribution of foreign language discursive struc-
tures that are the main characteristics of a particular sphere
of communication, since argumentative discourse helps to se-
lect and make the whole structure of necessary texts, defines
the categories of different documents. Some psychologists, in
particular L. Onufriieva (Ouydpiesa, 2013), believe that dis-
cursive analysis also allows a specialist who has come across a
communicative situation to acquire necessary skills to transfer
the discursive competence from one discursive space to another
(Tounuapyk & Onydpiesa, 2018).

Consequently, the introduction of the concept of «argumen-
tative discourse» in the theory of cognitive psychology was not
an accidental use of this term. The notion of «argumentative
discourse» is used by a number of sciences who think about it
from different perspectives. The understanding of argumenta-
tive discourse as a speech act is important for the theory and
practice of teaching, for example, a foreign language, which
is not limited to specific language expressions, but also has
certain extra-linguistic parameters (personal and social charac-
teristics).

In order to study the degree of formation of argumentative
discourse of adolescents, we propose to use various methods,
traditional for psychological experimental researches (question-
naires, tests, creative activities of pupils, conversations, writ-
ten interviews, observations). The basis for our research is the
method of content-semantic analysis (CSA) of discursive thin-
king by I. Semenov (Ceméuosn, 1976).
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The CSA method is used to reconstruct and to analyze
thought processes in situations of solving small creative tasks.
The last we mean as psychological factor of effective facilitative
interaction. Within the framework of this tradition, the pro-
cess of solving a person’s creative task is meant as a problem-
conflict situation. It is determined by the ambiguity of the con-
ditions of the problem, which provokes the use of stereotyped
means of solution that do not lead to the achievement of the
result. At the same time, the problem arises in the process of
meaningful transformation of the conditions of this problem,
when the intellectual means of the individual, which are not
enough for its solution, characterize the intellectual sphere of
thinking. Cognitive dissonance characterizes the personality
aspect of facilitative interaction and shows itself as a special
emotional state of a person, which arises when it is a collision
of the latter with a problem, which cannot be solved with the
help of an existing means-stereotype. The person’s experience
of inadequacy in a problem situation blocks his/her intellectual
activity, so the result cannot be achieved. On the other hand,
the problem is the condition of active cognitive activity, and
the conflict is the presence of contradictions.

In our experimental research 103 pupils of secondary school
Nelb in the town of Rivne were participated. The experiment
was organized from September 2018 to March 2019. Its goal
was to establish the degree of the development of argumen-
tative discourse of schoolchildren on the basis of patterns of
manifestation of the interconnection of perceptual, contextual,
integrative images, which were formed at different stages of
comprehension of the novel content in the situation of inter-
nal discursive solving creative tasks in conditions of a diverse
English-speaking environment.

Experimental and control groups were formed by the me-
thod of randomization (103 pupils):

— experimental groups:

E1 (37 pupils) — 9-A form, school Ne 15;
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E2 (27 pupils) — 9-B form, school Ne 15;

— control groups:

C1 (33 pupils) — 9-C form, school Ne 15;

C2 (36 pupils) — 9-D form, school Ne 15.

The statement of the relationship of argumentative dis-
course and the English-speaking environment, as well as the
specifics of the latter, was established by us by comparing the
data of two groups of pupils. One of them (experimental class
E1 and control class C1) consisted of pupils studying English 7
times a week, another (experimental class E2 and control class
C2) — teenagers who had English lessons 3 times a week. So,
the difference between programs acts as a variable value of the
English-speaking environment.

The degree of formation of the argumentative discourse
of schoolchildren at the first stage of experiment was deter-
mined by the following criteria: the reflection by adolescents of
the situation of perception of the problem as a communicative
situation; stability in the implementation of a communicative
position; reflection of the specificity of literary imagery and
creativity. All these factors we mean as psychological ones of
facilitative interaction.

Levels of the formation of the argumentative discourse of
adolescents at the stage of the experiment were characterized as:

— a high level — a stable communicative position taken by
a pupil in the perception of the literary task, the combination
of rational and emotional factors in the perception of the litera-
ry image, the presence of semantic interpretation;

— a medium level — instability of reflection by secondary
school pupils of the situation of communication with English
literature as a situation of facilitative interaction, uncertainty
of the semantic interpretation of the novel proposed by the
teacher;

— a low level — lack of pupil’s understanding the subject
of communication, as well as misunderstanding of the content
of the novel.
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Based on the communicative position taken by the pupils,
four groups of pupils were formed. The tasks consisted of three
issues:

1. What does the author express in this novel?

This question was asked with the aim to reveal the pupil’s
understanding of the novel as a whole and implicitly includes
information on the way of penetration into the content of the
novel from the standpoint of its author.

2. Why do events in a novel unfold precisely in such a se-
quence?

3. What does this novel mean?

The second and the third questions focus pupils on certain
meaningful moments of the novel and allow to identify the abi-
lity of adolescents to comprehend and interpret these points of
view. In addition, they could be the basis for creating a content
model for the answer to the first question.

The results of the first stage of the experiment showed that
in groups of pupils only some compositions were correspon-
ded to a high level of the development of argumentative dis-
course. In compositions of schoolchildren who have the criteria
of a high level of the development of argumentative discourse,
there is a correlation between the position of the author and the
pupil’s own position, as well as comprehension of literary and
artistic speech as a kind of language of communication, which
provides the most complete (in comparison with compositions of
the middle and low levels) representation of the literary layer:
«subjectively», «emotionally personal», «figurative representa-
tions», «literary-historical» ones). It is necessary to note the
imagery of the speech of pupils, who have developed the ability
to imaginative perception of a novel. The use of a high-level
vocabulary is an indicator of the fact of a creative process of
comprehension of the literary image and of the means used by
pupils in compositions.

Compositions of the middle and low levels are marked by
a sharp imbalance of the components of the novel (substantive
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basis and semantic interpretation), which correspond to the lack
or instability of pupils displaying the situation of reading a
novel as a process of facilitative interaction. Pupils with a high
level of the development of argumentative discourse attempted
to abstract from the author’s personality of the novel. Some-
times they replaced themselves with a certain abstract subject
(for example, the hero of the novel), but in interpreting the
content of the pupils did not depart from the events depicted
by the author. Pupils, being in the position of the author of the
novel, made an attempt to understand it in a broader literary
context. The literary-historical context in the form of know-
ledge of a pupil from the position of the author of the novel, the
history of his / her writing, played a different role in the pro-
cess of understanding the content of the novel: in some cases,
the pupil is limited by his / her understanding of the know-
ledge of this novel and did not expand the literary layer (in
particular, his / her operational and substantive components)
or did not correlate the content of the novel with his / her own
ideas that arose in his/her perception, that is, he / she did not
depart from the position specified by the author of the text.
The distribution of solving literary creative tasks by pupils
according to the levels of understanding of the content of the
novel, as well as the levels of the developing of the argumenta-
tive discourse of adolescents is presented in Table 1.
Table 1

Percentage of solving literary creative tasks by pupils
according to the levels of understanding the content
of the novel (the first stage of the experiment)

Levels of the development Groups
of argumentative discourse E, E, C, C,
A high level 14 17 15 16
A middle level 23 24 20 25
A low level 63 59 65 59
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The analysis of the results in Table 1 allows us to draw the
following conclusions. The influence of the pupil’s communica-
tive position on the character and the depth of understanding
of the content of the novel and on the ability of adolescents to
make dialogues are established. This was evidenced by a high
level of the development of argumentative discourse, fixed in
the performance of tasks in which pupils were included into the
situation of communication with a novel. The largest number
of such pupils were in the third and the fourth groups (pupils
were divided into groups during the analysis), that is, when
the pupils were in the position of the hero and the author of
the novel, although in general the number of adolescents with
a high level of the development of argumentative discourse in
all groups was insignificant.

So, it was very difficult to reach a communicative position
for pupils of all groups. We can assume that the experience
of pupils according to this type of thinking is insignificant.
This is confirmed by the refusal of some pupils to perform this
task (for example, 13,8% in group El1 and 25,7% in group
C2). The latter, however, requires a more detailed examination,
which emphasizes the need to study the procedural side of the
functioning of the argumentative discourse of schoolchildren,
including their mediating communicative and personal mo-
ments. This task was the main at the second stage of the expe-
riment.

The second stage of the experiment had the aim to study
the functioning of a comprehensive system of argumentative
discourse of pupils at secondary school in solving creative tasks
by them, which was the main psychological factor of facili-
tative interaction at the English lessons. An adequate means
at the same time was to use a conceptual model of discursive
creative thinking in general and in the interconnection of all its
components. The study of the system of reflection was of par-
ticular importance as a mechanism for rethinking various types
of stereotypes (intellectual, personal, communicative), which
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cause problem-conflict situations in the process of facilitative
interaction.

The effectiveness of the proposed system of facilitative
interaction on the development of argumentative discourse of
adolescents was determined on the basis of comparison of the
initial and final stages of the experiment made by the method
of content-semantic analysis of the solution of creative tasks
by pupils at the lessons of the English language. Thus, the de-
velopment of argumentative discourse was determined taking
into account the values of the component of «monologue utte-
rances»:

n
MV =LZ mv, x 100,
N i=1 l
where MV is the specific weight of the indicator of «monologi-
cal statements» in %;

mv, (i =1, 2, ..., n) is the number of monological statements
in the process of solving by i-pupil a creative task;

N is the total number of all pupils’ statements when solving
the problem.

Similarly, the values of other indicators that characterize
the components of thinking activity were also counted.

The creative tasks at the second stage of the research were
taken by adolescents who compiled two samples: group 1, which
included pupils of the experimental classes E1, E2; group 2,
which includes pupils of C1, C2, who study by the traditional
program of studying English. Pupils were offered a creative
task: to organize a heuristic conversation after reading the text
«A Modern Comedy», book 1, by J. Galsworthy (Galsworthy,
1956). The effective aspect of solving the problem by pupils
had different expressions: problem-solving gave pupils new
knowledge (a content aspect), overcoming the cognitive disso-
nance due to the need to choose a certain personal position
regarding the English language, finding creative opportunities
for the development of pupils’ person.
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The ambiguity of the conditions of the task determined the
plurality of directions in the thinking search and determined the
multiplicity of answers. The last ones were redrawn by us in the
following way (to propose these levels we took into account the
strategies of combination as a mental mechanism for solving a
creative mathematical problem, described by L. A. Moiseienko,
0. M. Vytvytska, H. M. Kulinich (Moiiceeuxo, Bursunpka &
Kyniniu, 2018)):

Level 1. Pupils do not understand the content of a creative
task, do not attempt to solve it or even to analyze it. Pupils,
as a rule, can not understand the main idea of the problem, do
not agree to make discussions, do not contact with other ado-
lescents, etc.

Level 2. Pupils only repeat the content of the teacher’s
creative task and concentrate their attention on the questions
having been formulated, do not attempt to understand or to
analyze the problem contained in the task, express and justify
their own points of view according to this problem.

Level 3. Communication of pupils at this level has a clear
focus on a particular novel, which, in the opinion of adoles-
cents, can contribute to the solution of a creative task. Studying
the problem, pupils compare the content of the task with the
plot of a particular novel, that is, the process of solving the
problem is of a formal nature, fixed on the subjective level of
the literary layer. Pupils analyze or simply explain the choice
of ways to solve the problem or proposed conclusions, correla-
ting their opinion with only one particular novel, therefore, the
process of solving the problem is not creative, but the decision
can not be considered by their own, because it was based on the
conclusions drawn in a critical literature that corresponded to
the basic idea of a novel (in such a way schoolchildren do not
express their own judgments, but only repeat ideas from Eng-
lish literature or a text).

Level 4. The analysis of the problem situation is carried
out only on a superficial level. Pupils analyze only the content
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of the proposed task, do not attempt to concentrate their at-
tention and attention of other schoolchildren on the problem.
Therefore, the answers of schoolchildren are of a purely super-
ficial nature, they can not draw conclusions about the problem
and, based on this, outline ways of creative problem solving.
Given this, one can not speak of the presence of a tolerant at-
titude towards the thoughts of partners of communication in
the process of such a discussion, because the superficial nature
of judgments does not provide opportunities for organizing
productive communication of adolescents in order to organize
creative problem-solving.

Level 5. Pupils are actively involved into the process of
discussing the problem of a creative task proposed by a teacher
or attempting to solve it independently, in the process of indi-
vidual activity. Teenagers analyze the problem, which includes
a creative task, compare their own points of view with the
views of other pupils, have tolerant attitude to the partners
of communication. But, at the same time, adolescents do not
sufficiently justify their own positions and, therefore, do not
attempt to develop them for further creative decision-making.
Consequently, the process of solving the problem is limited
only to the analysis of its content and comparison of expressed
thoughts by pupils.

Level 6. Pupils explain and attempt to substantiate their own
points of view on their proposed creative tasks, while active-
ly collaborating with their partners of communication, saying
their opinions and solving tasks offered by the partners in a
tolerant way. But teens, analyzing their own statements and
comparing them with the judgments of communication part-
ners, do not lead the process of solving the creative task to the
logical end.

Level 7. Pupils clearly justify their positions by analyzing
their own points of view and judgments, comparing them with
the thoughts of other partners in the process of communica-
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tion. At the same time, pupils display tolerance in relation to
others, even quite opposite statements and means of solving
creative tasks by adolescents. Pupils actively argue their posi-
tions, logically explaining and justifying them. Pupils do not
deny cooperation with their partners in communication in the
process of solving problematic creative tasks within small mi-
crogroups and the whole class.

First of all, it should be taken into account that 87% of
pupils in group 1 and 83% of group 2 did not perceive proposed
situation as problematic one and only after several explanations
of teachers attempted to make the continuation of the task. The
percentage distribution of answers of adolescent by their types
was proposed in Table 2.

Table 2

Distribution of adolescents’ answers when they were solving
a creative task (in %)

Percentage distribution of answers
The type of answers
Group 1 Group 2
Level 1 31 20
Level 2 28 21
Level 3 11 23
Level 4 16 21
Level 5 9 7
Level 6 2 8
Level 7 3 0

As Table 2 shows, pupils of groups 1 and group 2 did not
succeed in solving this task, because they did not understand
the meaning of the problem situation, did not realize its mea-
ning, so attempts to complete the task did not lead to a positive
result. Teens (despite different English language programs) can
not creatively approach their own decision-making, make un-
conscious steps, although having a certain orientation, do not
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contribute to the logical completion of the problem-solving task
proposed by the teacher.

The degree of the development of discourse of adolescents
is the results of the comparison of the coefficients of the in-
tegrative, modified and contextual images in the stories of
schoolchildren (the more often the pupils show in the story the
integrative image in relation to the contextual and modified,
the higher the degree of the development of the argumentative
discourse of the pupil). We considered the contextual image
that clearly coincides with the present way in this context.
A modified image was created on the basis of the proposed
creative task, that was a logical continuation of the contextual
image. An integrative image arises as a result of a combination
of contextual and modified images, in addition, the pupil draws
it with elements of imagination and creativity.

The coefficient of the integrative image was calculated by
the formula:

N.
I=— x 100,
N

where N is a number of pupils’ sayings which include the inte-
grative image;

N is a number of all statements in the pupil’s story.

The coefficients of modified (M) and contextual (C) images
were calculated by analogy.

The average values of the coefficients of modified, contex-
tual and integrative images in two groups of pupils depending
on the type of their answers were shown in Table 3.

As one can see from Table 3, in pupils’ stories, schoolchild-
ren of group 1 and group 2 used mainly contextual, that is,
given by the teacher, images, as well as modified images, which
are a logical continuation of the contextual ones. Integrative
images occurred only in some stories of schoolchildren. There-
fore, we can conclude that, generally speaking, the low level of
the development of argumentative discourse of schoolchildren
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of groups 1 and 2 is not connected with specialized program of
studying English.
Table 3
Average values of coefficients of modified, contextual and
integrative images (in%) in groups 1, 2 depending on the type
of answers of adolescent (the second stage of the experiment)

Group 1 Group 2
Type Value of coefficients Value of coefficients
of the | modi- | contex- |integra-| modi- | contex- |integra-
answer fied tual tive fied tual tive
image | image | image | image | image mage
Level 1 0 100 0 0 100 0
Level 2 35 65 0 32 68 0
Level 3 24 69 7 38 51 11
Level 4 23 69 8 27 61 12
Level 5 41 44 15 38 49 13
Level 6 35 49 16 26 60 14
Level 7 27 55 18 31 57 12

So, facilitative interaction requires active reflection with
the aim to solve creating problem situations that should be
solved on the basis of a comprehensive analysis of these situ-
ations, suggestions, comparisons, etc. Facilitative interaction
is used mainly at the stage of comprehension of new mate-
rial. Based on the questions of this type of conversation, pupils
establish internally objective connections between the objects
themselves. The question should be put in relations to real facts
obtained in the process of observation, when reading the text-
book or reference materials.

Conclusions
A significant place is taken by facilitative interaction in
the process of generalization and systematization of knowledge.
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Exercises with the component of facilitative interaction can
also be proposed for pupils’ homework. Usually, on the basis of
such exercises, pupils are led to find the correct answer, solve
the problem, make necessary conclusions.

The most expedient facilitative interaction is proved that
all pupils have mastered the training material well and the
whole class participated in it. A facilitative interaction is use-
ful when it is based on subjective and abstract visibility (tables,
diagrams). Also problematic questions make contradictions be-
tween the facts available to pupils about the knowledge and new
facts, which can not be explained on the basis of this know-
ledge. To solve such contradictions pupils need new knowledge
which they find on the basis of their own research — objective
or logical ones.

In organizing the facilitative interaction, it is important
not only to emphasize on the content of the questions, but also
on their form. Questions should be short and accurate, their
task is to orient pupils to reproduce knowledge or to search
a creative answer. Alternative questions need to be answered
«yes» or «no» should not be formulated; questions should not
give pupils a correct answer. If the pupils did not understand
the question, it is necessary to formulate it shorter, more ac-
cessible. Asking questions, the teacher carefully, without inter-
rupting, listens to the answer, then turns to the class with a
proposal to complete or correct the mistakes.

In other our articles we’ll show the dependence of the de-
velopment of argumentative discourse of pupils according to
modified, contextual and integrative images.
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Xynasyesa Hamarnis. ApeymeHmamueHuli QUCKYPC AK Ncuxono2iyHuii YUHHUK
opzaHi3ayii ¢pacunimamueHoi 83aemodii Ha ypoKax y 3a2aabHooc8imHiii ce-
peoHiii wkoni

AHOTALIA

Y cmammi 06rpyHmMo8aHo 3Ha4eHHA apeyMeHmamueHo20 OUCKYPCYy 3 MOYKU
30py KoeHimMusHoOI rncuxosnoeii. byano nokasaHo, wo apaymeHmamusHuli duc-
KYpC — ue KOMrisieKc KOMyHikamusHux 3acobis, AKUl 8KAKYAE, KPiM meKcmy,
eKcmpaniHa8icMuY4Hi YUHHUKU (Mi3HAHHSA c8imy, OYyMKU, HOCMAHOB8U, Yini napm-
Hepa cninKkysaHHs), AKi He0bXiOHi 051 PO3yMIHHA meKcmy.

Y 0ocnidmeHHi noHAMMA «ap2ymeHmamusHuli ouckypc» byno eucgim-
/A1EHO 3 N03uyili Ko2HiMuBHoI cuxonoeii. BuokpemaeHo mpu emanu MoseodiHKU
adeli: cumyauiro, OUCKypc i apaymeHmauiro nepwoeo. fJosedeHo, wo apay-
MeHmamuegHul OUCKYpPC — ye Mcuxono2i4Ha peanizayia 3aKo008aHO20 8i0Noeio-
HO20 CK/1aOHUKa 00epxysadyem nesHoi iHgpopmayii. BiH cknadaemsca 3 mpbox
KOMMOHeHMI8: croxcemy, 0ianekmHux 3acobis (30pieHMosaHuUX Ha 2eo2paqidHi,
yacosi ma coyianbHi YUHHUKU)  dian0208020 muny peanizayii apaymeHma-
mueHo2o Auckypcy (napaduema OucKypcy, peecmpu OUCKYpcy, OUCKYypcusHuUli
MoOyc i ¢hasu peanizayii UCKypcy, 3a2aa1bHE MPOEKMYBAHHA hpPaAs, CMpPyKmMy-
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DPYBAHHA, NPe3eHMayis KoHmMeHmy, 8UCHOBKU, OUiHKU, ocobausocmi 83aemo-
0ii). OcmaHHe c8idYuMb NPo me, Wo apayMeHmamueHuli OUCKYpC Crid po3ymi-
mu AK cknadHuli MosneHHeBUU akm.

Y cmammi makox su3Ha4eHo mpu nidxodu w000 KoHYenyii «apeymeHma-
mueHo20 Ouckypcy». [TokazaHo, wo nepwiuli nioxio, Akuli opieHMyemoca Ha na-
paduemy Koe2HImusHoI ncuxonoeii, BUBHA4aE OUCKYPC AK 08a Yu binblwe peyeHs,
WwinbHo noe’azaHux 3a 3micmom. Apyauli nioxio 3abesneyye ¢yHKUioHaANbHE
BU3HQYEHHA ap2ymMmeHmamueHo20 OUCKypcy AK «byOdb-IK020 iHWO020 8UKOpUC-
MaHHSA ceHcy». Lleli nioxio susHa4yae 3ymosaeHicme aHanisy gyHKYili Ouckypcy
WIIAXOM 8UBYEHHSA (hYyHKUil ¢hpa3 y WUPOKOMY COYiOKYAbMYPHOMY KOHMeKCMI.
Tpemili nioxio akmyasnizye 3HaAYeHHA apeymMeHmamueHo20 OUCKYPCY AK 8UC/08-
/II0BAHHA | pobumMb aKyeHm Ha 83aemodii popmu ma pyHKuil apeymeHmauii. ¥
ybomy 8UnNaAOKy apaymeHmamusHull OUCKYpPC PO3yMiEMbCA He AK MpumMimueHull
Habip i301608aHUX 00UHUUb MOBAEHHEBOT CMPYKMYypU, «binbliuli 30 peyeHHs»,
a AK yinicHuli Habip hyHKUYiOHAIbHO 0P2aHI3080HUX, KOHMEKCMYyasnbHUX 00U-
HUYb BUKOPUCMAHHA MOBU, AKi MAtOMb CB0E YHiKA/bHE 3HAYeHHS.

B emnipu4yHomMy 00CniOHEeHHI BUKOPUCMAHO rcuxodiazHocmu4yHuli memoo
3micmoeo-cmucnogozo aHanisy (3CA) ouckypcusHo2o mucneHHs |. CemeHosa 3
Memoto 8UBYEHHS piBHi8 ap2ymeHmamugHo20 OUCKYpCy nidnimkig. byno rnoka-
30HO, wo memoo 3CA 3acmocosysascs 015 peKOHCMPYKUii U aHasi3y MucneHHe-
8UX Mpouyecie y cumyauisx po36’a3aHHA HesenUuKUX meopyux 3a60aHs6. OCMaHHi
as8mMopKa cmammi po32aa0aa1a AK MNCUX002iYHUl YUHHUK eghekmusHOI ghacu-
nimamusHoi 83aemo0dii. Bysno 0osedeHo, U0 NPoyec pPo38’a30HHA MBOPYUX 3a-
0ay nidnimKku po3yiHoms AK nNPobaeMHO-KOHGpAIKMHY cumyauito. OCMaHHE
8U3HAYAN0CA HEOOHO3HAYHICMIO yMO8 rpobaemMu, Wo MPoB8OoKy8asa0 8UKOpUC-
MmaHHA cmepeomurHux 3acobie po38’a3aHHA, AKi He npu3eenu 0o baxaHo20
docazHeHHsA pe3yanbmamy. BoOHo4ac, y nidnimkie 8UHUKAAU HEMOPO3YMiHHA Y
npoyeci 3Micmoeozo rnepemeopeHHs yMo8 Uiei npobaemu, Koau iHmenekmy-
anbHUX 3acobie ocobucmocmi 6yno 308ciMm HEOOCMAMHbLO 0111 i PO368’A3AHHSA.
3asHayeHo, wo KoeHimueHuUli OUCOHAHC Xapakmepu3sye ocobucmicHul acrekm
¢hacunimamusHoi 83aemo0ii i nposensae cebe Ak ocobausuli emouiliHuli cmaH
M0OUHU, W0 BUHUKAE y 8UNaoKy 3iMmKHeHHA 0CMAHHbOI 3 Npobaemoro, AKY He-
MOX/1UBO p0o38°’A3amu 3a 0oromo2oro 0obpe 8idomoz0 y4Hesi 3acoby-cmepeo-
muny. Takox 0o8edeHo, W0 nepexcusaHHs niosimKom HeadekeamHocmi 8 rpo-
b6aemHili cumyauyii 3Ha4Ho 670Kye (i020 iHMenekmyasnbHy OifiAbHICMb, Momy
103UMUBHO20 pe3ysabmamy 00cs2mu HemMmoueo. HazonoweHo, wo, 3 iHWoz20
60Ky, npobaemy cnid po32aadamu K ymosy 30ilicCHEHHS GKMUBHOI i3Hasas16-
© Hupavtseva Nataliia

DOl (article): https://doi.org/10.32626/2227-6246.2019-46.394-419
416 http://journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print)
ISSN 2663-6956 (Online) MPOBJIEMU CYYACHOI NCUXO/OrIT

DOI: https://doi.org/10.32626/2227-6246.2019-46 2019. Bunyck 46

HOI QifinbHOCMI, a KOHPAIKM — AK HaseHicmMeb cynepeyHocmel. OCmMaHHE nio-
Kpecntoe pyHKUioHanbHUl acnekm ap2ymeHmamueHo20 OUCKYpCY.

Asmopom cmammi 3arpornoHO8AHO Pi8HI chopmosaHocmi apeymeHmMo8sa-
HO20 OUCKypcCy nidaimkis, po3kpumo ix amicm.

Knroyoei cnosa: apeymeHmamusHuli OUCKypc, ¢hacunimamusHa 830EmMO-
0ifi, KO2HIMUBHA MCuUx0s02if, Memod 3MiCMOo80-CMUC/08020 AHANI3Y OUCKYp-
CUBHO20 MUC/IEHHSA, MBOpPYi 3a800HHSA, KO2HIMUBHUU OUCOHAHC.

Xynasyesa Hamasnba. Ap2aymeHmamuseHblili OUCKYPC KAK rcuxono2u4yecKuli
¢akmop opaaHu3ayuUU hacuaumMamueHo20 83aumooelicmeus Ha ypoKax 6
obweobpazoeamernvHoli cpedHell wiKosne

AHHOTAUUNA

B cmamee 060CHOBGHO 3HA4YeHUE Aap2yMeHMAmusHo20 OUCKYpCd C MOYKU
3peHus KoeaHUMUBHOU ncuxosno2uu. bblao MoOKasaHo, Ymo apaymeHmMamugHbil
OUCKYPC — 3MO KOMIAEKC KOMMYHUKAMUBHbIX cpedcms, Komopelili 8Kao4aem,
MTOMUMO meKcmad, HeKomopble 3KempanuHzeucmuyeckue pakmopel (Mo3HaHue
MUpa, MbICAU, YCMAHOBKU, Uenu rnapmdepa rno obweHuro), Heobxooumele 0415
MOHUMAHUSA meKcma.

B uccnedosaHuUU noHAMuUe «apayMeHmamueHsili OUCKYPC» paccMompeHo
¢ nosuyuli KoeHUMu8Hol rcuxono2uu. ABMopom evidesneHsl mpu 3manad noee-
OeHus arodeli: cumyayuro, OUCKYPC U ap2yMmeHmauyuro nepso2o. JoKa3aHo, Ymo
apeymeHmamusHbIl OUCKYpC — 3mMo MCcUX0102U4eCKas peasnau3ayus aopecaH-
moM 3aKOOUPOBAHHO20 COOMBEMCMBYWe20 KOMIoHeHmMa omnpedeneHHoU
UHGopmayuu. Ap2ymeHmamueHbili OUCKYpC cocmoum u3 mpex KOMMNoHeHMmMos:
croxema, OuasneKmHsix cpedcmes (OpueHMUPOBAHHbLIX HA 2eoepaduvecKue,
8peMeHHbIe U coyuasbHble pakmopbl) u AUan0208020 Muna peaausayuu apay-
MeHmMamueHo20 OUcKypca (napaduama OUcKypca, peecmpbl OUCKypca, OUCKYp-
cusHbIl MoAyc U ¢ha3bl peanusayuu OUCKypca, obujee npoekmuposaHue ¢ppas,
CMpPYKMypuposaHue, npe3eHmayus KOHmeHma, ebl800bl, OUeHKU, 0CObeHHO-
cmu e3aumodelicmeus). locnedHee caudemesnibcmayem o0 MoM, YMo ap2yMeH-
mamueHblIl OUCKYpC ciedyem MOHUMAMb KAK C/AI0MCHbIU peyesoli akm.

B cmambe makxe onpedeseHbl mpu nooxo0d 8 rnapadueMme KoHyenyuu
«apeyMmeHmamueHo2o OucKypca». lokasaHo, ymo nepsvili nooxo0d opueHmu-
pyemcs Ha napaduemy Ko2HUMUBHOU ncuxosozuu; oH onpedensem OUCKypC
Kak 08a unu 6onee npedsoxceHul, rNA0MHO C8A30HHbLIX M0 CMbICay. Bmopoli
nooxod obecrieyusaem hYyHKYUOHAAbHOE onpedeseHue apaymeHmamueHo-
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20 OUCKypca Kak «1t06020 Opy2020 UCM0Ab308AHUS CMbICAa». Imom nooxod
onpedensem 06ycsn081eHHOCMb AHAAU3A YYHKYUL OUCKYpca rnymem usy4eHus
yHKUUl ppa3 8 WUPOKOM COYUOKYIbMYPHOM KOHmMexkcme. Tpemuli nooxoo
aKmyanusyem 3Ha4yeHue apeymMeHmamueHo20 OUCKYPCA KAK 8bICKA3bIBAHUA
u Oeslaem aKueHmM Ha e3aumodelicmsuu opmsl U hyHKUUL apeymeHmayuu.
B smom cayyae apeymeHmamueHblli OUCKYPC NOHUMAemca He KaK rnpocmol
Habop U30/UPOBAHHbLIX eOUHUY pevesol cmpyKmypsl, npedsaoxceHul, a Kak
yenocmmwelli HA6op HYHKYUOHANBHO OP20HU308AHHbIX, KOHMEKCMYAAbHbIX
e0UHUY, UCMO/b30B8AHUA A3bIKA, KOMOPbLIE UMEM C80€ YHUKA/bHOE 3HaYeHue.
B amnupuyeckom uccnedo8aHUU UCMOAb308aH McUXoouazHocmuyecKul
Memoo codepramesnbHO-CMbIC/108020 aHAnu3a (CCA) OUCKYypcusHo20 Mbllise-
Hus U. CemeHo8a C yesnbro UsyyeHus yposHel apeymMeHmamueHo20 OUCKypca
noopocmkos. bbiao nokasaHo, Ymo memoo CCA npumeHscs 0518 PEKOHCMPYK-
YUU U aHaAU3a MbicumMesnbHbIX MPOYECCO8 8 CUMYAUUAX peweHus Hebonbuwux
meopueckux 3aday. [TocsedHUe asmop cmameu PACCMamMpusand Kak rncuxo-
no2u4deckuli hakmop 3¢hgheKmusHO20 hacuauMamueHo20 83aumooelicmesus.
bbis10 O0KA3AHO, YMO MPOYECC peuwieHUs meopyecKux 3a0a4y nodpocmKuU pac-
yeHusarom Kak rnpobaemHo-KoOHGAUKMHy cumyayuto. locnedHee onpedens-
710Cb HEOOHO3HAYHOCMbIO ycosull npobaemsl, NMPOBOYUPOBASIO UCMTOMb3080a-
Hue cmepeomuriHbix cnocobos peweHus, Komopble He Npusesnu K 1#eaaemomy
docmuxceHuto pesynsmama. B mo xe epems, y nodpocmKos 803HUKAAU He-
dopasymeHus 8 npoyecce cooepxamesnbHo20 rnpeobpazosaHus ycaosuli smoli
npobnemel, K020a UHMeNAeKMYaAbHbIX cpedcma AuYHoCcMu bbino cosepuieHHo
HedocmamoyHo 014 ee peweHus. OmmMeyeHOo, YMO KO2HUMUBHbIU OUCCOHAHC
Xapakmepuszyem AUYHOCMHbIU acrekm ¢hacunumamusHoz20 83aumodelicmaus
u aKcnauyupyem ceba Kak ocobeHHOE 3MOYUOHAsbHOE COCMOAHUEe Yesnose-
Ka, Komopoe 803HUKaem 8 Cs1y4ae CMOSIKHOBEHUA rnocnedHe20 ¢ npobaemod,
KOMOPYI0 HEBO3MOMCHO pewums C MOMOWbI XOPOWO U38ECMHO20 YyYEHUKY
cpedcmea-cmepeomuna. Takxie O0KA3aHO, YMO MepexusaHus nodpoCmMKoOm
HeadeksamHocmu e npobaemHol cumyayuu 3Ha4umensHo bs10Kupyem e2o UH-
mesnnekmyasnbHyo 0esamesnibHOCMb, M0O3MOMY 00X UMENbHO20 pe3yabmama
docmuyb He803MOoMHO. OmmeveHo, Ymo, ¢ Opy2oli CmopoHsbl, Mpobaemy ciedy-
em paccmampusame KaK ycaosue ocyu,ecmesneHua akmueHol nosHasamers-
Hol 0essmesnibHOCMU, G KOHGAUKM — KAK Hasau4ue npomusopeyull. [TocnedHee
nod4epkusaem ¢yHKYUOHAIbHbIU acriekm apeymeHmamueHo20 OUCKYpCa.
Asmopom cmambu rpeodsioxHeHs! yposHU CHOPMUPOBAHHOCMU ApP2YMeH-
MupoBaHHO20 OUCKYPCa NOBPOCMKO8, PACKPLIMO UX COOepHcaHue.
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Kntoueeole cnoea: apaymeHmamueHsili OUCKYPC, hacunumamueHoe 83a-
umooelicmeue, Ko2HUMUBHAA MCUX0a02Us, MEMOO COOepPHamesnbHO-CMbIC0-
8020 GHA/1U3A OUCKYPCUBHO20 MbIWAEHUSA, MBopYeCcKUE 300aYU, KO2HUMUBHbIL
OUCCOHAHC.
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