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ABSTRACT

The purpose of the research is to provide theoretical justification and practical
development of the perceptually-emotive component of communicative
techniques as the ways of making materials more context appropriate. The last
one in a great degree influences on the development of emotional intelligence
of the person.

Methods of the research. The following theoretical methods of the research
were used to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis, systematization,
modeling, generalization.

The results of the research. Emotions and perceptions in organizing a
lesson of foreign languages were entrusted into many of the alternative and
game techniques, pedestal and intensive ones. Heuristic learning is always open,
which gives each teacher a space for creativity, develops and strengthens the
pupils’ perception of the educational material, the perception of school and a
lesson as a whole. The educational material is considered and presented as a
heuristic one. Only under this condition when the assimilation of the material
takes place simultaneously at the level of data of two spheres — emotional and
perceptual — we can tell about actualizing the emotional intelligence of the
person. At the same time, the actual educational material is supplemented with
positive background information in order to combine associative relationships
with the positive emotions and emotional experiences, in particular among
teenagers.

Emotional intelligence is the integrative concept and it includes a multitude
of varied abilities, knowledge and skills, the importance and necessity of
the development of which does not call into questions of psychologists and
teachers. Researchers offer different variants of the structure of the emotional
intelligence and conduct discussions about the components of this concept.
Among the components of emotional intelligence, the authors singled out such
abilities, as: 1) perception of emotions (identification of emotions by persons, in
design, in music, in stories); 2) emotional assistance (transference of feelings,
decision making on basis of emotions); 3) emotional understanding (definition
of the subject of emotions, mixing the emotions, emotional transfer, emotional
perspectives); 4) emotional control (managing one’s own emotions, managing
emotions of others).

Conclusions. In our research we proposed the following components of
emotional intelligence: 1) self-consciousness (emotional self-consciusness,
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self-esteem, self-confidence); 2) social awareness (empathy, organizational
awareness, self-orientation); 3) self-government (self-control, adaptability, ini-
tiative, orientation towards achievement); 4) social skills (leadership, influence,
communication, actualization of personal changes, the behavior in conflict
situations, the activity within micro-groups, link building).

It was shown that there were absolutely precise ways of determining
different types of cognitive activity. Each person peculiarly combines different
types of cognitive activity, each child has his / her own individual type of
knowledge, which must correspond to their style of learning. Therefore, the
main attention when working on the basis of the heuristic approach should be
paid not to determine the type of cognitive activity of each pupil, but to use such
a style of learning, in which pupils will be involved into various types of cognitive
activity.

Before answering the teacher’s questions, the pupil must extract the
information required for the answer. It can be in the form of visual, auditory and
kinesthetic (based on muscle senses) images. These processes occur at the level
of consciousness. Then perceived information should also be presented visually,
auditory and kinesthetically. This is a conscious action.

Key words: emotional intelligence, peculiarities of perception, perceptually-
emotive component of communicative techniques, self-consciousness, social
awareness, self-government, social skills.

Introduction

The recent global geopolitical and economic changes put
forward new training requirements. Thus, the growing need
for specialists capable of freely communicating in foreign lan-
guages led to the orientation of teaching a foreign language
to the development of a foreign language communicative com-
petence. The process of formation of foreign-language com-
municative competence presupposes, the development of the
communicative significance of simulated situations is the main
task nowadays.

In the last decade a lot of interesting researches were done,
the purpose of which was to improve the quality of teaching
a foreign language at school. However, these researches were
organized in practically the same direction, in the direction
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of streamlining and optimizing the methodology of teaching a
foreign language at the expense of strengthening the person’s
activity on the development of pupils’ memory, learning the
lexical units necessary for the translation of texts.

Once again, to address the problem of teaching a foreign
language, we were encouraged by the changes that took a great
place at the present time at Ukrainian school. Today it is quite
obvious that the purpose of teaching a foreign language in the
junior classes involves developing the ability to read and to
translate special literature. The development of intercultural
communication, the expansion of international cooperation in
various fields of the activity, set the task of having the means
of intercultural communication of a specialist of any profes-
sional activity at the English lessons. Without having the op-
portunity to make adjustments to the terms of studying, for
example, increasing the number of classrooms, individualized
differentiated learning, internships for pupils being abroad,
we have attempted to develop English learning tools based on
the concept of perceptive-emotional component of communica-
tive techniques as ways of making materials more context ap-
propriate. We are talking about the emotions and perceptions
of the main psychic phenomena that exercise have to influence
necessarily on the nature of educational activities of people.
In this case we mean the emotional intelligence of the person.

The relevance of our research is reasoned by the need to
clarify and expand the notions of two important psychological
phenomena — perception and emotion as means of teaching ado-
lescents to speak a foreign language. Some psychologists (Hon-
charuk & Onufriieva, 2018; Mykhalchuk, 2017) underline the
dependence of the success of the study of non-native language
according to the characteristics of the emotional and percep-
tual activity of pupils, and, in our opinion, a problem which
needs further development and refinement remains.

The outlined problem is particularly relevant to the con-
text of learning a foreign language by adolescents. The content

© lvashkevych Eduard, Simko Ruslan
DOI (article): https://doi.org/10.32626/2227-6246.2020-48.111-132
http://journals.uran.ua/index.php/2227-6246 115




ISSN 2227-6246 (Print)
ISSN 2663-6956 (Online) MPOBJIEMUW CYYACHOI NCUXONOTIT

DOI: https://doi.org/10.32626/2227-6246.2020-48 2020. BUITYCK 48

of learning (assimilation of all types of speech activity, the
formation of speech skills) involves the active use of emotional
and perceptual processing of educational material. At the same
time, for instructors of a middle level of teaching is a cha-
racteristic of the inadequacy of perception and assimilation of
studied material, which is a consequence of pupil’s nervous and
mental exhaustion, which is associated with overload during
the transition from the very beginning — from elementary
school. On the other hand, adolescents do not have sufficient-
ly complete and accurate representations about the potential
possibilities of their own perceptual and emotional activity in
the educational process. Speaking about the necessity of deve-
loping a set of abilities, qualities and characteristics, united by
the concept of «emotional intelligence», it should be noted that
the emotional skills and habits laid down in childhood, can be-
come a determining factor for students for all subsequent life.
Moreover, the ability to manage the emotional sphere more
positively affects the mental and physical health of each child,
while the lack of these abilities can lead to a fixed complex
of qualities characterized by difficulties in understanding and
identifying the person by his / her own emotions.

Emotions and perceptions in organizing a lesson of foreign
languages were entrusted into many of the alternative and game
techniques, pedestal and intensive ones. Heuristic learning
is always open, which gives each teacher a space for creativity,
develops and strengthens perception by pupils the educational
material, the perception of school and a lesson as a whole. The
educational material is considered and presented as a heuris-
tic one. Only under this condition when the assimilation of
the material takes place simultaneously at the level of data
of two spheres — emotional and perceptual — we can tell about
actualizing the emotional intelligence of the person. At the
same time, the actual educational material is supplemented
with positive background information in order to combine as-
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sociative relationships with the emotional positive emotional
experiences of adolescents.

The purpose of the research is to provide theoretical sub-
stantiation and practical development of the perceptually-emo-
tive component of communicative techniques as the ways of
making materials more contextually appropriate. The last one
in a great degree influences on the development of emotional
intelligence of the person.

The tasks of the research

1. To justify the meaning of the term «emotional intelli-
gence».

2. To propose the structure of «emotional intelligence».

3. To describe the process of developing the emotional in-
telligence of teenagers permeates all levels of the teacher’s
activity.

4. To show eight ways of perceiving and understanding
surrounding world.

5. According to these eight ways of perceiving and under-
standing surrounding world to propose exercises for teenagers,
which, to our mind, in a great degree influence the develop-
ment of pupils’ emotional intelligence.

Methods of the research
The following theoretical methods of the research were
used to solve the tasks formulated in the article: a categorical
method, structural and functional methods, the methods of the
analysis, systematization, modeling, generalization.

Results and the discussion
In recent years, the term «emotional intelligence» is used
more and more frequently in Ukrainian and foreign methodo-
logical literature, which serves to represent the totality of
abilities, knowledge and skills related to the regulation of the
emotional sphere of the person and it is necessary for suc-
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cessful socialization and communication. Despite the fact that
there is still no single position on the definition of emotional
intelligence, scientists agree that this concept can combine the
ability to distinguish and understand emotions, manage their
own emotional states and emotions of partners of communi-
cation. At the same time, according to M. Smulson (Cmy.b-
cod, 2000), the concept of «emotional intelligence» allowed
researchers to look at the content of the emotional sphere in a
new way and see that «people differ not only because of what
they have emotional phenomena and how they proceed, but also
after how they can deal with them».

Emotional intelligence is the integrative concept and it in-
cludes a multitude of varied abilities, knowledge and skills,
the importance and necessity of the development of which does
not call into questions of psychologists and teachers. Research-
ers offer different variants of the structure of the emotional
intelligence and conduct discussions about the components of
this concept. Among the components of emotional intelligence,
the author M. Smulson (Cmyabcon, 2016) singled out such abi-
lities, as: 1) perception of emotions (identification of emotions
by persons, in design, in music, in stories); 2) emotional as-
sistance (transference of feelings, decision making on basis
of emotions); 3) emotional understanding (definition of the
subject of emotions, mixing the emotions, emotional transfer,
emotional perspectives); 4) emotional control (managing your
own emotions, managing emotions of others).

So, we proposed the following components of emotional
intelligence:

1) self-consciousness (emotional self-consciousness, self-
esteem, self-confidence);

2) social awareness (empathy, organizational awareness,
self-orientation);

3) self-government (self-control, adaptability, initiative,
orientation towards achievement);

© lIvashkevych Eduard, Simko Ruslan
DOI (article): https://doi.org/10.32626/2227-6246.2020-48.112-132

118 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print)
ISSN 2663-6956 (Online) MPOBJIEMU CYYACHOI NCUXO/OrIT

DOI: https://doi.org/10.32626/2227-6246.2020-48 2020. BUIYCK 48

4) social skills (leadership, influence, communication, ac-
tualization of personal changes, the behavior in conflict situa-
tions, the activity within micro-groups, link building).

EMOTIONAL INTELLIGENCE
I

v v v v
s‘elf- - social L —{self-government | [ social skills
consciousness awareness
onal | leadership
emotiona empathy l—| —»{ self-control
self-awareness
ational . > influence
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. —» communication
- - - initiative
self-confidence [«— | self-orientation «—
- - actualization of
orientation personal changes
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the activity within
micro-groups

> link building

Fig. 1. Components of emotional intelligence of the person

Despite some differences in the approaches of identifying
the components of emotional intelligence, most scholars agree
that two main aspects need to be taken into account: the abili-
ty to manage his / her own emotions and create a supportive
emotional atmosphere in relationships with other people. For
school educators, the value of the emergence of this concept
lies in the fact that it allows to implement an integrated ap-
proach to the development of critical emotional and social
skills and abilities.

As for the process of teaching the foreign languages, the
notion of «emotional intelligence» also has a certain interest,
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since its components (empathy, motivation for achievement,
self-regulation, reflection, etc.) are necessary both for the full
development of the emotional sphere of the child’s person and
for the successful beginning in the process of formation of a
foreign language communicative competence of adolescents.

A lesson of a foreign language offers great opportunities
for the development of perception and emotions of adolescents.
In the context of a traditional school, a foreign language is one
of a few subjects within which it is possible to simulate dif-
ferent communication situations that allow pupils to imagine
themselves outside the school learning process and to work
out certain behaviors in different communication situations.
Perception and emotionality are important components of suc-
cessful communication and can only be developed in the pro-
cess of communication that is modeled at lessons of a foreign
language. In addition, many specialists in the field of linguo-
didactics believe that learning a foreign language, especially
by adolescence, greatly affects the formation of the person of
a child and, in particular, his / her emotional sphere. In turn,
the inclusion of the child’s emotional-perceptual sphere in the
process of studying a foreign language facilitates his / her
successful assimilation. The emotional sphere, also with intel-
lectual, plays the important role in the formation of language
skills in native and foreign languages at school age.

There are a lot of approaches about the development of
emotional intelligence of junior pupils, we can notice that the
choice of approaches depends on what it is the primary for the
teacher and the pupil: if the main goal is the formation and
the development of the emotional intelligence of a child, then
the development of emotional abilities, knowledge and skills
are directly necessary. If the primary goal is different (in our
case it is the formation and the development of a foreign lan-
guage communicative competence), then the activity is done
indirectly, that is, it combines language learning and the de-
velopment of the emotional intelligence of children.
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The process of developing the emotional intelligence of teen-
agers permeates all levels of the teacher’s activity: planning of
the lessons, the design of the classroom, the selection of edu-
cational material and exercises, the behavior of a teacher, the
nature of the relationships in the classroom, both between the
teacher and the pupils, and between the children themselves.
However, one should pay attention to the fact that the use
of such a fashionable concept of «emotional intelligence» now
has not brought anything fundamentally new, revolutionary in
the field of teaching children a foreign language. And this is
not surprising, since many of those qualities and abilities that
are considered as components of emotional intelligence have
been the subject of studies of specialists in linguistics for a
long time. There are some important factors in the developing
of skills, of empathy, reflection, and motivation at foreign
language lessons. At the same time, the combination of the
most important abilities and skills associated with self-regula-
tion and management of the emotional state in the process of
communication, according to the concept of «emotional intel-
ligence», allows us to imagine the problem of the development
of the emotional sphere of a child in the complex, when all of
the above capabilities are important both for the successful
mastery of the foreign language and its further use, and for
the full development of the emotional world of pupils.

Since the main goal of teaching foreign languages is the
education of a person who is capable and willing to enter in-
tercultural communication, it is desirable to create a model of
such communication in the classroom. We have not forgotten
that the teacher acted as a representative of another culture,
his / her speech should be as close as it was possible to the na-
tural, emotional speech in a foreign language, the speech had
to be clearly individual. The conversation with the students
should go «eyes to eyes», while the teacher must be on an
equal footing with the students. When we tell about the age of
teenagers, the teacher should lean towards the child, look into
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his / her eyes, so that he / she will feel the teacher’s interest,
which will give him / her confidence.

With regard to the design of the room for studying
English, which is supposed to conduct training, it is recom-
mended to create a cozy and comfortable room, avoiding bright
colors, using decorative plants and flowers, and instead of
Grammar tables and rules in the classroom there have to be
quotes and pictures in English, which will help the child to
adjust positively not only to a lesson of a foreign language, but
also for the whole day.

Many teachers agree that during their studies children
should not sit at the desks, and in the circle — on chairs or on
a carpet. The form of the circle creates a sense of integrity, fa-
cilitates mutual understanding and interaction of children. At
the lessons, it is desirable to use a large number of various and
interesting toys, images of animals and fairy-tale characters.

In accordance with the principles of integral teaching of a
foreign language, the selection of educational material should
take place on the basis of the presence of positive background
information in order to form associative relationships with the
pupils’ inner emotional experiences. A special role has to be
given to music, which, to our mind, due to the ability of mu-
sical-acoustic stimuli to cause certain emotional states. Music
is a kind of catalyst that accelerates the heuristic development
of the child, his / her mental processes and personal qualities.
In practice, the «emotional» effect of music is used to create
motivation, eliminate emotional stress and stiffness, stimulate
cognitive and associative processes, and ultimately the pupil’s
linguistic activity in the process of learning a foreign lan-
guage.

In teacher’s professional activity, everyone asks the ques-
tion to himself / herself: «In order to remember a new word, a
linguistic sample, a grammatical structure, etc., one pupil has
only one period of time to hear, at that time how does the lack
of series of lessons deal with their processing?»
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Starting a search to answer to this question should be fol-
lowed by watching the children at a break. In each classroom
you can notice certain pupils with behavior that is characteri-
zed by their personal traits: one is always reading something,
others draw on a board or anywhere, while others run in a
classroom or in a hall, or, conversely, just sit in the classroom
without paying attention to anyone, thinking about their own,
etc.

All this is a presentation of psychological characteristics of
these children, which each of them have had from their birth,
the most expressed ones. In such a way children provide their
abilities to perceive and understand the world around them.

According to H. Gardner, there are eight ways of percei-
ving and understanding surrounding world:

1. Linguistic perceiving and understanding — with the
help of words, speech patterns, phrases.

2. Mathematical ones — using numbers, formulas, logics.

3. Spatial-visual perceiving and understanding — through
vision and space.

4. Kinesthetic and tactile ones — through movements and
actions.

5. Musical perceiving and understanding — through liste-
ning.

6. Extrovert ones — directed to others or through the sur-
rounding world.

7. Introvert perceiving and understanding - directed
through himself / herself.

8. Naturalistic one — through nature (Gardner, 1993).

Of course, these methods can not fail to be reflected in the
practical work of a teacher who has to study his / her pupils
well, their psychic peculiarities, because his / her task is to
develop each person by the above-mentioned abilities as well as
it is possible and thus contributes to the development of the
personality of pupils.
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The teacher should therefore analyze himself / herself, be-
cause each of us has stronger or less pronounced one or ano-
ther ability to perceive the world, and this, in turn, recognizes
our methods and techniques of the activity. Teachers need to
rely on a description that reveals the essence of each child,
his / her preferences and needs, and also defines methods of
the activity in the classroom in order to help the child to learn
the teaching material more easily and to facilitate their pro-
cess of studying English.

According to these eight ways of perceiving and under-
standing surrounding world we can propose exercises for teen-
agers, which, to our mind, in a great degree influence the
development of pupils’ emotional intelligence.

For example, there are exercises for «Linguistic percei-
ving and understanding — with the help of words, speech
patterns, phrases».

Exercise 1. Read, listen and repeat the dialogue.

See: http://learnenglishteens.britishcouncil.org/skills/
listening-skills-practice/ introducing-friend.

— Hi, Pablo! How are you?

— Hi, Sumi ! I’'m fine. Thanks.

— Pablo, this is Greta.

— Hi, Greta! I’'m Pablo.

— Hi! How are you?

— I’m fine. Thanks. Where are you from, Greta?

— I’m from Germany. Where are you from?

— I’m from Argentina. Nice to meet you.

— Nice to meet you.

Exercise 2. Complete the sentences with the affirmative or
negative forms of the verb «to be». Make them true for you.

1.1 17 years old.

2. My sister / brother a student.
3. My parents from Ukraine.
4. My friend and I students.

5. We in the classroom now.
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6. My friends from London.
7. Our teacher Polish.
Exercise 3. Write questions. Use the interrogative of the
verb «to be».
. you / 17 years old?
. you / from Ukraine?
. your / favourite subject English?
. your / friends at a lesson now?
. you / happy?
. your friends / students?
. your parents / at home?
The example of «Extrovert exercises — directed to others
or through the surrounding world» is:
Exercise 4. Work in pairs. Ask and answer the questions
in exercise 3.
The next exercises are «Spatial-visual perceiving and un-
derstanding — through vision and space».
Exercise 5. Read about Diana’s plans for summer, find the

MPOBJIEMU CYYACHOI NCUXO/OrIT
2020. BUINYCK 48
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examples of «be going to» and complete the table.

After graduating from
the university I am going
to be a teacher, that’s
why I am going to work
at a rest camp for three
weeks. Then my friend
and I are going to spend
two weeks at the seaside.
We are not going to stay
at a hotel. We are going
to stay at a youth hostel.
What are we going to do
next? Well, my friend is
going to visit his rela-
tives in Canada. I’'m go-
ing to spend some days
in Poland.

We use «going to» to talk about plans
for the future. We form the structure
with: be + going to + base form of the
verb.

Affirmative
I a teacher.
He / she / it travel
to the sea
We / you / they
in a rest camp

Negative

1 work in an
office
We / you / they
stay in a hotel
He / she / it
visit Poland

work
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Interrogative
Are you / they / we going to work in a
shop? — Yes, I am. (No, I am not). Yes,
we / they are. (No, we / they are not)
What do next?
you go out with
your friends?

Exercise 6. What are your plans for this weekend? Find
out your desk mate’s plans for this weekend. Tick or cross the
activities in the columns. Ask and answer about the activities.
Work in pairs.

activities you your partner | your friend
Wateh TV
Surf the Internet
Go shopping
Go out with friends

Go to a disco club

Go to the cinema

Go jogging

Read a good book
Do homework
Work in the garden
Go to a library

Model: Are you going to phone your friend? — Yes, I am /
No, I am not.

Is your friend going to stay at home? — Yes, she / he is /
No she / he is not.

When using the heuristic approach of teaching, it is im-
portant to combine, vary in the course of classes various ac-
tivities focused on both types of cognition. Using different
methods of diagnosis, you can make the idea of the dominant
type of cognitive activity of the pupil and thereby expand
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the opportunities for more successful implementation of the
heuristic approach.

Conclusions

In our research we proposed the following components
of emotional intelligence: 1) self-consciousness (emotional
self-awareness, self-esteem, self-confidence); 2) social aware-
ness (empathy, organizational awareness, self-orientation);
3) self-government (self-control, adaptability, initiative, orien-
tation towards achievement); 4) social skills (leadership, in-
fluence, communication, actualization of personal changes,
the behavior in conflict situations, the activity within micro-
groups, link building).

It was shown that there are absolutely precise ways of de-
termining different types of cognitive activity. Each person
peculiarly combines different types of cognitive activity, each
child has his / her own, individual type of knowledge, which
must correspond to their style of learning. Therefore, the main
attention when working on the basis of the heuristic approach
should be paid not to determine the type of cognitive activity
of each pupil, but to use such a style of learning, in which
pupils will be involved into various types of cognitive activity.

Before answering the teacher’s questions, the pupil must
extract the information required for the answer. It can be in
the form of visual, auditory and kinesthetic (based on muscle
senses) images. These processes occur at the level of conscious-
ness. Then perceived information should also be presented vi-
sually, auditory and kinesthetically. This is a conscious action.

The way of perception between a teacher and a pupil does
not often coincide. For example, if a teacher prefers a form of
a lecture, and a pupil has a poor auditory memory, the effec-
tiveness of such activity will be small. If neither the teacher
nor the pupil has sufficient flexibility to adapt to each other,
this may ultimately have a serious impact on the effectiveness
of learning, in the classroom environment. Thus, it is impor-
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tant for the teacher to know the peculiarities of perception —
both their own and their pupils. Based on this knowledge, it
is possible to help children to learn the teaching material, em-
ploying, as far as it is possible, all input channels.

Literature

Cmynbcon M. JI. IIpoekTyBaHHA OUCTAHI[ITHUX PO3BUBAJIBHUX CEPENOBUII.
2016. URL : psytir.org.ua/index.php/technology.../22/6.

Cmynbcon M. JI. CrpyKrypa iHTeneKTy: pediexcia ta imryinisa. Ilcuxo.so-
2isa: 30ipHux nHaykosux npauv HIIY im. M. Il. Ipazomarosa. Kuis,
2000. Bun. 11. C. 9-16.

Gardner, H. (1993). Multiple intelligences: the theory in practice. New
York : Basic Books. 463 p.

Honcharuk, N., & Onufriieva, L. (2018). Communicative needs in the
structure of the intercourse process. Fundamental and Applied Re-
searches in Practice of Leading Scientific Schools, 27 (3), 111-116.
URL : https://farplss.org/index.php/journal/article/view/373.

Mykhalchuk, N. O. (2017). Psychological context of the idea of under-
standing. ITcuxoninzeicmuka. Ilcuxoaunzeucmuixa. Psycholinguis-
tics. 2017. Bum. 22 (1). C. 163-175.

References

Smulson, M. L. (2016). Proektuvannia dystantsiinykh rozvyvalnykh sere-
dovyshch [Designing remote developing environments]. Retrieved
from psytir.org.ua/index.php/technology.../22/6 [in Ukrainian].

Smulson, M. L. (2000). Struktura intelektu: refleksiia ta intuitsiia [The
structure of the intelligence: reflection and intuition]. Psykholohiia:
Zbirnyk naukovykh prats NPU im. M. P. Drahomanova — Psychology:
Collection of Scientific Articles of National Pedagogical University
named after M. Drahomanov, 11, 9-16. Kyiv [in Ukrainian].

Gardner, H. (1993). Multiple intelligences: the theory in practice. New
York : Basic Books.

Honcharuk, N., & Onufriieva, L. (2018). Communicative needs in the
structure of the intercourse process. Fundamental and Applied Re-
searches in Practice of Leading Scientific Schools, 27 (3), 111-116.
Retrieved  from  https://farplss.org/index.php/journal/article/
view/373.

Mykhalchuk, N. O. (2017). Psychological context of the idea of understan-
ding. Psykholinhvistyka. Psikholingvistika. Psycholinguistics — Psy-
cholinguistics. Psycholinguistics. Psycholinguistics, 22 (1), 163—175.

© lIvashkevych Eduard, Simko Ruslan

DOI (article): https://doi.org/10.32626/2227-6246.2020-48.112-132
128 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print)
ISSN 2663-6956 (Online) MPOBJIEMU CYYACHOI NCUXO/OrIT

DOI: https://doi.org/10.32626/2227-6246.2020-48 2020. BUIYCK 48

lsawkesuy EOyapd, Cimko PycnaH. Poab emoyiliHo2o inmenekmy e akmyasni-
3ayii KOHMeKcmyasnbHOCMi mamepiany, W0 8UBYAEMbCA

AHOTALIA

Memoto docnidreHHsa € meopemuyHe 0brpyHmMy8aHHA Ma NPAKMUYHUL po3-
8UMOK nepyenmuseHo-emoyiliHo2z0 KOMMNOHEHMA KOMYHIKamugeHuUx nputiomie
AK crnocobie KOHMeKCMyanbHOI akmyanizauii Hag4yanbHo20 mamepiany. OcmaH-
Hili 3HAYHOO MipOIO 8MAUBAE HA PO3BUMOK eMOoyiliHo20 iHMesnekmy fOUHU.

[na po3e’a3aHHA nocmasneHux y pobomi 3a800Hb B8UKOPUCMAHO MaAKi
meopemu4Hi Memoodu 00CAiOHEHHA: Kame20pianbHUll, CMpPYKmMypHO-yHKYi-
OHAMbHUL, aHani3, cucmemamusayis, MOOEOB8AHHS, Y3a2as1bHeHHS.

Pe3ynbmamu docniorceHHA. Emoyii i emoyiliHe cnpuliHamma mamepia-
71y 8idi2parome cymmease 3HAYeHHS 8 0paaHi3ayil ypoKy iHozemHux mos. lNepwii
CMaHo8aAMb anemepHamusy 6a2ameoM HABYAABHUM Ma jeposum mnpulio-
MaM, @ MAKOX MOMHCYMb KOHKYpYy8amu 3 iHMeHCUBHUM 8UBYEHHAM iHO3eMHUX
MO8. 3a3HQYEeHO, W0 espUCMUYHEe HABYAHHA 308M#OU emoyiliHe, 8iOKpume,
wo 0ae KoxHoOMy syumenesi Heabuakuli npocmip 018 Meopyocmi, po3suUSAE
U akmyanizye He auwe cnpuliHAMMA YYHAMU HA8YAs1b6HO20 Mamepiany, a U
cnpulHAMMSA wkonu U ypoKy 3a2aanoM. HazonoweHo, w0 Has4yanbHUli mame-
pian mae nodasamucs wWKonapam 8 eapucmuyHuli crnocib. Jluwe 3a yjei ymosu,
KOsU oraHys8aHHA mamepiany ei0bysaemoscsa 00HOYACHO Ha pieHi 080X cgpep
ocobucmocmi — emouiliHoi ma nepyenmusHoOi — MU MOXemMo 2080pUMU U000
akmyanizayii emouiliHo2o iHmesnekmy ntoOUHU. BOOHOYdAcC, 8/1aCcHe Has4yasabHull
mamepian 00NoBHIEMbLCA MO3UMUBHOIO 008I0OKOBOK IHHOPMAYiEr0 3 Memoro
MOEOHAHHA acoyiamusHUX 38°A3Ki8 i3 Mo3umusHUMU emouisamu U emouitiHumu
repexcusaHHAMU, 30KpeMdad, 8 nidnimKosomy 8iui.

JlosedeHo, wjo emoyiliHuli iHmenekm € iHMe2paMuUBHUM YMBOPEHHAM,
fIKe BK/YAE Be/UKY KinbKicmos pi3HOMaHIMHux 30i6Hocmel, 3HaHb | HABUYOK,
s8axugicms | HeobXiOHICMb PO3BUMKY AKUX HE BUK/AUKAE HOOHUX CYMHigie
AK y ncuxosoezie, mak i 8 yyumenis. [JocniOHUKU MporoHyrome pi3Hi eapiaHmu
cmpykmypu emouiliHo2o iHmenekmy ma 00 cux nip eedymoe OUCKYCIii w000
cKnadosux ybozo rnoHAMmMsA. Ceped KOMMOHeHmMi8 emMoyiliHo2o iHmenekmy
BUOKpemMorome maki 30i6Hocmi, ak: 1) cnpuliHamms emouyili (ideHmudpikauis
emouili 3 025140y Ha crnpuliHAmMms iHwoi ocobu, omo4ytoye cepedosuuye, My3u-
Ky, po3nosidb mouwjo); 2) emouyiliHa donomoea iHwili ocobi (nepeda4ya noyym-
mie, npuliHAMms piuwieHb Ha ocHo8i eMouili); 3) emouyiliHe po3yMiHHA (8U3Ha-
YeHHs npedmema emouiti, 3MmilysaHHsA emoyili, emoyiliHe 3apaxeHHs, emouyili-
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Ha nepcrniekmusa); 4) emoyiliHuli KOHMpPob (yNpPasniHHA 81ACHUMU eMOUiaMU,
ynpaeniHHA eMouisMu iHWUX).

BucHOB0OK. Y c80emy 00CsniOHeHHi Hamu 6ys10 3arnpornoHO8AHO MAKi KOM-
noHeHmu emoujiliHoeo iHmenekmy: 1) camocgioomicmes (emouiliHa camocsioo-
Micmb, camooyiHKka, enegHeHicms y cobi); 2) coyianbHa 06i3HaHicms (emnamis,
opeaHizauiliHa 06i3HaHicms, camoopieHmauis); 3) camospAa0y8aHHSA (COMOKOH-
mposns, adanmoesaHicme, iHiyiamueHicme, opieHmauyia Ha docaeHeHHA); 4) co-
uianbHi HaBUYKU (ni0epcmeo, 8raus, CiAKY8aAHHA, AKMYani3ayis ocobucmicHux
3MiH, M08e0iHKA 8 KOHGIKMHUX CUMYQAUifiX, GKMUBHICMb Yy MeXax MiKkpozpyn,
nobydosa 38°A3Kis).

Byno nokasaHo, wo icHytome nesHi Mo4Hi cnocobu 8U3HAYEeHHA PI3HUX
sudis ni3zHasanbHoi OidneHocmi. KoxHa nOUHA CBOEPIOHO MOEOHYE Pi3HI
8UOU Ni3HABAbHOI QifIbHOCMI, Y KOXCHOI OUMUHU € csill, iHousidyanbHul mun
3HOHb, AKUl MosuHeH gidnosidamu ii cmusaw HABYAHHA. ToMy 20/108HY yeazy
8 WKIiNbHOMY HABYAHHI Cai0 Npudinamu He 8U3HAYEeHHIO Murly Mi3HA8as6HOT
disnbHOCMI, AKUU NiOX00uUMb 019 KOXHO20 OKPeMOo20 YYHS, 0 BUKOPUCMAHHIO
MakKo20 CMUsIK0 HABYAHHA, 3a YM0O8 OOMPUMAHHA AKO20 Y4HI 3aa1y4amumymsca
00 pi3HuXx 8udise Mi3Ha8AMbHOI ifaAbHOCMI.

Mepw Hix 8idnosicmu Ha 3aNUMAHHA 84UMers, y4eHb MAE aKMyai3ysa-
mu iHpopmayito, HeobxiOHy 0n4 8idnosidi. Lis iHpopmayis nocmae y suenadi
30p08UX, C/IYX08UX i KiIHECMeMmuYHUX (HO OCHO8i M’A308UxX 8i04ymmie) 306pa-
HeeHb. MucneHHESI Mpoyecu, He 38aXarYU Ha Me, W0 80HU CYynpo8OOHYHOMb-
¢ eMoyiliHUM peacysaHHAM, 8i06ysaromeca Ha pigHi cgidomocmi. Omace, emo-
uiliHuli iHmenekm ecnaikyemeoca y Yinkosumo c8idomMux NnamepHax.

Knwo4oei cnoea: emouiliHuli iHmenekm, ocobausocmi cripuliHamms, nep-
yenmueHo-emouiliHUli KOMMoOHeHmM KOMYHIKamugHuUX npuliomis, camoceioo-
Micmeb, coyianbHa 0b6i3HaHiCMb, camospsa0yB8aHHS, COYianbHi HABUYKU.

Usawkesuy 3dyapd, Cumko PycaaH. Ponb 3aMoOyUOHAbHO20 UHMesneKkma e
aKmyanu3ayuu KoHmMeKcmyasabHoOCMmu mamepuard, Komopolii usydyaemcs

AHHOTAUNA

Lenoro uccnedosaHus seasemcsa meopemu4yecKoe obocHosaHue u npakmu4e-
CKoe passumue rnepuernmusHo-aMoyUuoHaAs1IbHO20 KOMIMOHeHMa KOMMYHUKQa-
MUBHbIX rMpuemos Kak crnocobos KOHmEKcmyGﬂbHOﬁ aKkmyanausayuu y'-466H020
mamepuana. MocnedHuli 8 3HayumenoHol cmeneHu eausem Ha passumue
IMOUUOHAsIbHO20 UHMesn/1eKma 4es108€eKa.
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JnAa peweHus nocmassneHHbIX 8 pabome 3a0a4 UCMO6308aHbI Cedyro-
wue meopemuyeckue Mmemoobl UCCe008AHUA: KAMe20puasbHeIl, cmpyKkmyp-
HO-hYHKYUOHGAbHbIU aHAMU3, cucmemamu3ayus, modenuposaHue, 06obuweHue.

Pe3ynbmamel uccnedosaHrus. IMoyuu U 3MOYUOHAAbHOe 8ocrpuamue
mMamepuana u2parm Cyu,ecmeeHHoe 3Ha4yeHue 8 op2aHU3auUU YPOKA UHO-
CMPAHHO20 A3bIKA. [lepsble cocmasnaom anbmepHamugy MHO2UM y4ebHbIM
U UeposbiM nMpuemam, a makHe mMmoaym KOHKypuposame ¢ UHMEHCUBHbIM U3-
y4YeHUem UHOCMPAHHbIX A3biIKog. OmmeyveHo, Ymo 38pucmuyeckoe obyyeHue —
8ce20a SMOUUOHAbHOE, OMKPbIMOE, YMOo npedocmassasem Karoomy yyume-
a0 bonswoll npocmop 0719 meopyecmsa, pasgusdaem U akmyanusupyem He
MosIbKO socrnpusmue y4auumuca y4ebHo20 Mamepuana, HO U socnpusmue
WKOsbI U YPOoKa 8 uyenom. OmmeveHo, Ymo y4yebHbili mamepuasna 0osxeH no-
0a8ambCcA WKOMbHUKAM 8 38pucmuyeckoli ¢popme. TonbKo npu cobadeHuu
yC€108Us, YMO 087100eHUe MAmMepuaaoM nPoucxooum o0Ho8peMeHHO HA ypPos-
He 08yx cghep AUYHOCMU — IMOUUOHAAbHOU U nepuyenmueHol — Mbl MOMXem
2080pUMb 06 AKMYANU3AYUU IMOYUOHANBHO20 UHMeAeKma Yeaosexkd. B mo
Hee epems, cobcmeeHHo y4ebHbIl mamepuas 0onosnHaemca onpeodesneHHOoU UH-
gopmayuell ¢ yenvro 0b6veOUHeHUA accoyuamusHelx cesasell ¢ noaoxumens-
HbIMU 3MOUUAMU U SMOYUOHATbHBIMU NepexcusaHusmu, 8 YaCmHocmu, 8 rnoo-
pPOCMKOBOM 803pacme.

JloKa3aHO, YmMo 3MOYUOHAMbHLIU UHMeNneKkm Aeaaemcsa uHmezpamus-
HbIM 06pa3osaHUEM, KOmopoe 8KaYaem 60sbWoe Koauyecmso pa3Hoobpas-
HbIx cnocobHocmell, 3HaHUU U HOBbLIKOB, 8aXHOCMb U HEO6X00UMOCMb Pa38u-
Mus KOMOpbIX HE B8bi3bi8aemM HUKAKUX COMHeHUU KAK Y Mcuxosn0208, MaK Uy
y4umenel. Miccnedosamenu npednazarom pasnuvHele 8GpUAHMbI CMPYKMYypPsI
IMOUYUOHAMbHO20 UHMenanekma u 0o cux nop eedym OUCKyccuu o cocmaess-
rowux amoao noHAMuUA. Cpedu KOMMOHEeHMo8 3MOYUOHAIbHO20 UHMesAAekma
sbidendomca makue cnocobHocmu, Kak: 1) eocnpusmue amoyuti (udeHmudpu-
Kayusa amoyuli, y4umelgas socnpusmue 0py2020 4Yen08€eKa, OKPYHAroWyHo cpe-
0y, My3bIKY, paCCKa3bl U 0p.); 2) 3MOUUOHAMbHASA MOMOWb OpYy2OMy YesnoseKy
(nepedaya uyscme, npuHAMuUe peweHuli Ha ocHose 3Mmouyuli); 3) amMouuoHasb-
Hoe noHUMaHue (onpedeneHue npedmema amoyuli, cmewusaHue amoyuli, Smo-
YUOHAsIbHOE 3apaxceHue, SMOUUOHAAbHAA epcrnekmuesa); 4) aMoyuoHanbHbil
KOHMponbe (ynpasaeHue cobCmeeHHbIMU 3MOYUAMU, yrpassaeHue IMoyuamu
opyaux).

Bbigod. B ceoem ucciedosaHUU Hamu bblau rnpednoxceHs! caedyrowue
KOMMOHEHMbI 3MOYUOHANbHO20 UHMesaekma: 1) camoco3HaHue (amoyuo-
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HasbHOE CaMOCO3HAHUE, CAMOOUEHKd, yeepeHHoCmb 8 cebe); 2) coyuanbHas
oceedomMsIeHHOCMb (3IMMAMUS, OP2aHU3AUUOHHAA 0C8E00MAEHHOCMb, CAMO-
opueHmayus); 3) camoynpassneHue (CAMOKOHMPOsb, A0ANMayus, UHUYUamue-
HOoCMb, opueHMayusA Ha docmuxceHus); 4) coyuasnsHele HagbIKU (nudepcmso,
8nusAHUe, obweHuUe, aKmMyanu3ayusa AUYHOCMHbLIX U3MeHeHul, nosedeHue 8
KOHMAUKMHbIX CUMYAYUsAX, AKMUBHOCMb 8 npedesnax MUKpozpyni, nocmpoe-
Hue ces3zeli).

Bbifl0 MOKA3GHO, YMO Cywecmayrom mo4Hble crnocobbl onpedeneHus
pa3auUYHbIX 8UO08 M03HA8AMesbHOU 0eamesnibHocmu. Kaxcobil YesoseK csoe-
06pa3Ho 0b6veduHaem passu4vHele 8udbl Mo3HasamesnoHol desmensHocMuU, y
Kaxc0o2o pebeHKa ecmb c8oli, UHOUBUOYAsbHbIU mun 3HAHUU, Komopeil 0os-
HeH coomeemcmeosame €20 cmusto 0byyeHus. [103Momy 0CHo8HOe 8HUMG-
Hue 8 WKOMbHOM 0byyeHUU craedyem yoensime He onpedesneHUo muna rno3Ha-
samesbHol OesmenbHOCMU, KOmMopbili Mooxooum 0719 Kax 0020 omoOesnbHO20
YYeHUKQ, a UCMOoAb308AHUID MAKO20 cmuss oby4veHus, npu ycaosuu cobaode-
HUS KOMOPO020 yYeHUKU 6yOym npusaekamscs K pasnuyHbIM euoam Mo3Hasea-
menbHoUl desmenbHocMuU.

Mpexcde yem omeemume HA 80MPOC y4UMess, y4eHUK O0HeH aKmyanu-
3Uposamb UHGOPMayuro, Heobxodumyro 0158 omeema. 3ma UHEPOPMAYUS M0-
As19emcs 8 sude 3pumesbHbIX, C/IYX08bIX U KUHECmemu4ecKux (Ha ocHose Mbl-
weyYHblx owyujeHul) uzobpaxceHuli. MeicaumesnbHbie Mpoyeccsl, HeCMOMps Ha
Mo, YmMo OHU COMPOBOHOAOMCA SMOYUOHAbHBIM Pea2uposaHuem, Mpoucxo-
0Am Ha yposHe CO3HAHUSA. UMaK, aMOUUOHAMbHbIU UHMenaekm sKCnauyupy-
emcs 8 MosIHOCMbHO CO3HAMEsbHbIX TAMMEepPHAX.

Knrouesole cnosa: 3MOL{UOH0/1beIﬁ UHMennekm, ocobeHHocmu eocnpu-
AMus, nepqenmueHo-amouu0Ha/1be/ﬁ KOMIMOHEeHM KOMMYHUKAMUBHbIX ripue-
MO8, CAMOCO3HaHuUe, coyuasibHaAA 0c8e00MsIeEHHOCM®, camoyripassneHue, coyu-
ds1bHble HAB8bIKU.
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