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ABSTRACT
The purpose of the article is to define the learner’s autonomy as a multilayered
concept which is possible to see from numerous perspectives; to describe three
main directions of learner’s autonomy; to explain the context of reactive and
proactive autonomy; to propose the psychological principles of forming learners’
autonomy.

Methods of the research. The following theoretical methods of the
research were used to solve the tasks formulated in the article: the categorical
method, the structural and functional methods, the methods of the analysis,
systematization, modeling, generalization.

The results of the research. In this article there were suggested the main
aspects of learner’s autonomy which appeared to have been recognized and
broadly accepted by the language teaching profession. They are: autonomy is a
construct of capacity; autonomy involves a willingness on the part of the learners
to take responsibility for their own learning; the capacity and willingness of
learners to take such responsibility is not necessarily innate; complete autonomy
is an idealistic goal; there are some degrees of autonomy; the degrees of
autonomy are unstable and variable; autonomy is not simply a matter of placing
learners into the situations where they have to be independent; developing
autonomy requires conscious awareness of the learning process —e. g. conscious
reflection and decision-making; promoting autonomy is not simply a matter
of teaching strategies; autonomy can take place both inside and outside the
classroom; autonomy has a social purpose as well as the individual actuality;
the promotion of autonomy has a pedagogical as well as psychological impact;
autonomy is interpreted differently by people of different cultures.

The main problems being very important for learner’s autonomy are
distinguished. The first great problem is control over learning management.
The next problem which is very important for learner’s autonomy is control over
language content. It was shown that reactive autonomy was the kind which did
not create its own directions but, once a direction has been initiated, enabled
learners to organize their resources autonomously in order to reach their goal.
Proactive autonomy does not only determine objectives, selects methods and
evaluates what has been learned, but also sets directions.
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A key to motivating students helps them to recognize and understand
that they can take responsibility by their own learning: tie learning to students’
personal interests; let students to work together to meet learning goals; give
students a voice in their own learning.

Conclusions. So, we can propose some psychological principles of forming
learners’ autonomy. 1. Set clear performance standards from the start. Students
need to know exactly what is expected of them, how they will be graded, and
what supports will be available to them if they need help learning the information
or growing their own skills. When teachers formulate some main performance
expectations, they have to consider the diverse backgrounds and experiences of
each student. 2. Help students to develop a sense of ownership over the learning
process. As a part of the process of offering students meaningful choices,
teachers must be clear about how the choices relate to the learning objectives
or standards. When students have the opportunity to be involved in making
these choices, they take more responsibility for their own learning. 3. Provide
feedback to students that will give them precise information about the particular
skills they have acquired and/or need to improve in order to be successful in
their class. 4. Encourage students to assess their own learning progress by using
charts or keeping journals, so they can evaluate the progress they are making as
they acquire relevant knowledge and skills.

Key words: learner’s autonomy, reactive autonomy, proactive autonomy,
learning management, feedback, psychological impact, decision-making,
conscious reflection, teaching strategies.

Introduction

Autonomy, generally, is not seen as a method or a behavior
to be taught (Little, 2000: 7). On the contrary, it is understood
as innate part of a human nature (Hofinek, 2007: 8) which is
usually exercised over different areas of our life not only in
the process of language learning. By nature, we are all auto-
nomous from our birth since we in a great degree, however,
not always consciously, control what we learn during different
developmental learning stages. Frequently, even young child-
ren display their autonomy clearly when they choose to learn
particular undesirable behavior, for e. g. saying inappropriate
words. As it can be seen, the notion of autonomy is not a
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recent model of fashion, but it has always been present in a
subject’s life.

Although a considerable interest in «learner’s autonomy»
has been the matter of the last thirty years, because the ideas
of learners directing and controlling their own learning emerge
even from such an ancient history as Sung Dynasty around the
year 1100. As P. Benson claims: «If you are in doubt, think it
out by yourself. Do not depend on others for explanation. Sup-
pose there was no one you could ask, should you stop learning?
If you could get rid of habit of being dependent on others,
you will make your advancement in your study» (Benson,
2001: 56).

As P. Benson puts forward, numerous great scientists of
the past evidently believed in autonomous learning. «You can-
not teach a man anything: you can only help him find it within
himself» (Benson, 2001: 23). P. Benson proposes a model of
education that respects learner’s natural impulses and inclina-
tions and leaves the learner to experience the natural conse-
quences of their actions (Benson, 2001: 24).

Going closer according to the history of learner’s autono-
my, it is necessary to mention American philosopher and educa-
tional reformist John Dewey. In the first half of the twentieth
century he and his problem-solving method laid a foundation
for constructivist theories that are nowadays proposed as a
theoretical basis for autonomy in language education (Benson,
2001: 26).

Project method was expanded in the educational philoso-
phy at the beginning of the twentieth century by William Kil-
patrick, who provided a lot of opportunities for autonomous
learning. The last emphasizes students’ problem solving with
«as little teacher direction as it is possible. The teacher is seen
more as a facilitator than a deliverer of knowledge and infor-
mation» (Wikipedia, 2014: 55) and students are allowed and
encouraged to direct their own learning by their individual
interests.
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The term «learner’s autonomy» has been a «buzz» word
in the language education for more than thirty last years.
The origin of this concept goes back to 1971 when the Centre
de Recherches et d’Applications Pédagogiques en Langues
(CRAPEL) was founded by Yves Chilon who has been the «fa-
ther» of the theory of learner’s autonomy, as one of the out-
comes of the Council of Europe’s Modern Languages Project
(Benson, 2001: 8).

The term itself was coined by Henri Holec, the successor
of Chalon at the position of the CRAPEL leader (in 1981 in his
report to the Council of Europe) (Holec, 1981). Although, as
C. R. Smith (Smith, 2006: 6) presents, the first publications on
this topic appeared in 1977 (Harding-Esch) and 1979 (Holec).
Nevertheless, the terms have been used were «individualiza-
tion», «independence» and «self» — these are terms and their
definitions were sustained in the academic discourse until re-
cently mainly in Anglo-French environment. After 1981 aca-
demic circles gradually started to adopt the term «learner’s
autonomy» and finally by the year 1997 «all titles of books
(dealing with the notion of learner’s autonomy) published in
that year had «autonomy» as the main component» (Smith,
2006: 6).

At the very beginning the focus of learner’s autonomy
movement was used according to education of adults. The
self access learning centers were equipped with a rich collec-
tion of authentic materials which were meant to develop self-
directed learning and autonomy outside the classroom and thus
without a teacher. However, P. Benson summarizes the expe-
rience of thirty years of these centers as rather questionable:
«...there is no necessary relationship between self-instruction
and the development of autonomy, and ... under certain con-
ditions self-instructional modes may even inhibit autonomy»
(Benson, 2001: 9).

D. Little describes similar experience with two attempts to
establish a self-access centre at the Trinity College at Dublin in
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1979 and 1982. Both of them faced serious problems, such as
students are reluctant to come to the centre, they did not know
how to learn by their own and using the materials offered
substituting the role of a teacher and thus leaving only some
little space for students’ initiative. From 106 students only
nine completed the two year program leaving D. Little with
a crucial question. How, in a fact, do we acquire a language?
(Little, 2000: 17) As it was appeared, the answer he found
in observing his own children and connecting his main direc-
tions in Vygotskyi’s theory of the first language acquisition
(Beirorckuii, 1982). In addition, the encounter with E. Jacob
(Jacob, 1999) induced changes in Little’s perception of the se-
cond language acquisition (Little, 2000).

Although, the first researches were focused on developing
autonomy in the classroom, in such a way Nordic Workshop
Report appeared in 1987 (Smith, 2006: 6). The author showed
a significant impact of understanding the notion of autonomy
in the connections of studying of young learners. The other
scientist E. Jacob started her experiment with fostering auto-
nomous behavior as a kind of the last chance matter. She was
to teach a mixed-ability class of demotivated and uninteres-
ted eleven year-old children at middle school (Jacob, 1999).
His learners, after only one year of studying English, became
real language users. In reaction to E. Jacob’s lecture D. Little
claimed: «This first encounter with E. Jacob led me to revise
four of my key beliefs» (Little, 2000: 16).

The last trends focus on implementing self-directed, auto-
nomous learning into a curriculum with the help of new tech-
nologies (Jarvis, 2013: 387-410). Fostering autonomous lear-
ning and getting children involved is seen as the solution of
many issues in language education. P. Benson summarizes the
process of recent development: «The deconstruction of conven-
tional language learning classrooms and courses in many parts
of the world is thus the third context for growing interest in
autonomy in recent years. Indeed, the tendency has been to-
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wards blurring of the distinction between a «classroom» and
«out-of-class» applications, leading to new and often complex
understanding of the role of autonomy in language teaching
and learning» (Benson, 2001: 22).

So, we have seen how the notion of learner’s autonomy has
developed through the course of time. At the beginning when
we’ve being spoken about researchers of learner’s autonomy
there were only adult learners in our mind. Later, the aca-
demic interest was shifted to even primary learners’ level. So,
we are going to see that the definitions of learner’s autonomy
were developed.

Therefore, the purpose of this article is to define learner’s
autonomy as a multilayered concept which is possible to see
from numerous perspectives; three main directions of learner’s
autonomy; to explain the context of reactive and proactive
autonomy; to propose psychological principles of forming
learners’ autonomy.

Methods of the research
The following theoretical methods of the research were
used to solve the tasks formulated in the article: a categorical
method, structural and functional methods, the methods of the
analysis, systematization, modeling, generalization.

Results and their discussion

Learner’s autonomy is a multilayered concept which is pos-
sible to see from numerous perspectives. This was resulted in
countless attempts to define it. So, we’ll offer the overview
of various definitions by different authors. As we see, three
different contexts of learner’s autonomy will be discussed. The
main roles are played by terms «take a charge», «to control»,
«learning process», «learning management» and «learning
content».

The first, the most quoted and the most influential in the
process of language education is definitely the Holec’s defini-
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tion (Holec, 1981: 16) which was developed with adult learners
in mind. H. Holec defines autonomy as taking charge of one’s
own learning, and then he elaborates on this fairly broad state-
ment: «To take charge of one’s own learning is to have and
to hold the responsibility for all the decisions concerning all
aspects of this learning, such as: determining the objectives;
defining the contents and progressions; selecting methods and
techniques to be used; monitoring the procedure of acquisition
properly speaking (rhythm, time, place, etc.); evaluating what
has been acquired» (Holec, 1981: 17).

However, when H. Holec defined learner’s autonomy he
did it with adults studying a foreign language in self-access
centers in mind (Holec, 1981). Therefore, it focuses on the
technical or methodological aspects of learning that enable stu-
dents to be succeed in such settings (Cherry, 2013: 110).

B. Sinclair (Sinclair, 2000: 4-14) suggests 13 aspects of
learner’s autonomy which «appears to have been recognized
and broadly accepted by the language teaching profession» (see
Table 1).

Table 1

Aspects of learner’s autonomy

1. |Autonomy is a construct of capacity

2. |Autonomy involves a willingness on the part of the learners
to take responsibility for their own learning

3. |The capacity and willingness of learners to take such
responsibility is not necessarily innate

Complete autonomy is an idealistic goal

There are some degrees of autonomy

The degrees of autonomy are unstable and variable
Autonomy is not simply a matter of placing learners into the
situations where they have to be independent

8. |Developing autonomy requires conscious awareness of the
learning process — i. e. conscious reflection and decision-
making

IR
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9. |Promoting autonomy is not simply a matter of teaching
strategies

10. | Autonomy can take place both inside and outside the classroom
11.|Autonomy has a social purpose as well as the individual
actuality

12.|The promotion of autonomy has a pedagogical as well as
psychological impact

13. | Autonomy is interpreted differently by people of different
cultures

Autonomous learners have the capacity to determine realis-
tic and reachable goals, select appropriate methods and tech-
niques to be used, monitor their own learning process and eva-
luate the progress of their own studying (Vovk, Emishyants,
Zelenko, Drobot & Onufriieva, 2020). According to L. Dam the
autonomous learner is an active participant in the social pro-
cesses of learning and an active interpreter of new information
in terms of what he / she has already and uniquely known
(Dam, 1990). Autonomous people are intrinsically motivated,
perceive themselves as such individuals who can control their
decision-making, take responsibility for the outcomes of their
actions and have confidence in themselves (Zubiashvily, Ko-
charian, Lunov, Barinova & Onufriieva, 2020).

Many educational researchers adopted or at least derived
his/ her own learner’s autonomy definition from Holec’s ideas
(Holec, 1981). However, some of the authors deal with diffe-
rent aspects of autonomy as well. For example, D. Little (Little,
2000: 16) describes his view of autonomy as possessing strong
psychological aspects. He sees autonomous behavior as uni-
versal, developing a kind of psychological relationship to both
language learning process and content, demonstrated not only
the necessary approach to language learning, but transferred
to other situations as well.

Nevertheless, P. Benson (Benson, 2001) adds the third
definition to the Holec’s (Holec, 1981) and Little’s (Little,
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2000) meanings. He argues that the mentioned ideas underplay
the role of control over the learning content and social aspects
of learning: «Autonomous learners should, in principle, have
the freedom to determine their own goals and purposes if the
learning is to be genuinely self-directed. It also has a social
aspect, which may involve control over learning situations and
call for particular capacities concerned with the learner’s abi-
lity to interact with others in the learning process» (Benson,
2001: 49).

In conclusion, P.Benson emphasizes: «...psychological and
transformative character of learner’s autonomy which is often
absent from definitions of autonomy in language learning»
(Benson, 2001: 50). As P.Benson summarizes, the control
over the learning content, materials and processes cannot be
achieved by individual choices, but has to be collectively agreed
(Benson, 2001: 49).

This view of importance of social interaction corresponds
to the Vygotskyi’s theory about the first language acquisition
(Beirorckuii, 1982). D. Little summarizes similarities between
the first and the second language acquisition with this theory:
«...all human learning may require a social dimension, espe-
cially when the object of learning is a language; and it shows
how our psychological autonomy derives from social interde-
pendence. It thus provides a general theoretical justification
for the central role that Leni Dam assigns to group work con-
ducted in the target language. By talking English the whole
time her learners gradually become able to think in English,
which is fundamental to their developing autonomy as learners
and users of the language» (Little, 2000: 20).

As we have seen there are three main directions of lear-
ner’s autonomy. When dealing with this concept it is necessary
to take cognitive, psychological and social aspects into account.
However, when considering the definition of learner’s autono-
my, it is necessary to look closer at the term «to control».
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The term «to control» plays a crucial role in the concept
of learner’s autonomy. Being the autonomous learner should
involve exercising the control over his / her learning. P. Ben-
son puts forward three levels of control over the process of
language learning. These are cognitive processes, learning
management and learning content. In other words, a language
learner should control what he / she learns, how he / she
learns and should be able to manage his / her learning. All of
the levels are interrelated and thus equally important (Benson,
2001: 50).

The next problem we have to analyze is control over cog-
nitive processes. P. Benson (Benson, 2001: 86-98) describes
control over cognitive processes in terms of three particular
mental processes associated with control. These are attention,
reflection and metacognitive knowledge.

The central idea of the attention concept is that «learners
must first demonstrate conscious apprehension and aware-
ness of a particular linguistic form before any processing of it
can take place» (Benson, 2001: 87). As P. Benson summarizes
Schmid’s and Tomlin and Villa’s theories «although contextual
factors undoubtedly influence attention, language learners are
in principle able to control what they attend to in linguistic
input» (Benson, 2001: 88). As P. Benson concludes, control
over learning begins with the conscious focuses on the learner
(Benson, 2001: 90).

Reflection is very often seen as a crucial aspect in fos-
tering learner’s autonomy. Not only it provides a cognitive
basis for control over management, but it may and should lead
to deep changes inside the learner. As P. Benson points out
these changes may be «difficult and even painful» (Benson,
2001: 92). Reflection should include both beliefs and practice
and many authors suppose it should be rather implemented
gradually than imposed (Benson, 2001: 94-95). According to
H. Holec «deep reflection on beliefs and practices interacts
with the learner’s expanding knowledge base in the develop-
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ment of autonomy» (Holec, 1981: 95). As P. Benson (Benson,
2001: 95) states, it is even possible to claim that the autono-
mous learner is the person who is capable for actualizing his /
her reflection.

Metacognitive knowledge or teaching to learn plays a cent-
ral role in learner’s training in the process of obtaining auto-
nomy. If the pedagogical goal is a less dependent learner then
the learner has to know how to learn. As D. Little (quoted in
Benson, 2001, p. 98) claims the learning metacognitive know-
ledge and learning the target language are two inseparable
parts of the process of learning. In fact, proficiency in the
target language goes hand in hand with the development of
metacognitive knowledge (Little, 2000).

When summarizing the importance of control over the cog-
nitive processes, which according to D. Little (Little, 2000: 15)
lies in developing a kind of psychological relationship to both
the process and the content of learning, we have to take into
account the next issue. When carrying out the learner training
the steps should be taken gradually and rather on a voluntary
basis than imposed. Otherwise, as D. Little (Little, 2000: 13)
warns the learners will put on «the mask of autonomy» being
able to perform the set of required steps, however «they will
not necessarily possess the cognitive capacities that will make
these actions systematic or effective» (Benson, 2001: 98).

The next great problem is control over learning manage-
ment. It involves such behaviors that enable learners to plan,
organize and evaluate their studying. At the level of learning
management control over learning is directly observable as the
conscious exercising of various learning strategies. P. Benson
gives detailed description about three main categories of lan-
guage learning strategies. These are cognitive, metacognitive
and affective / social ones (Benson, 2001: 81).

A. Chamot (Chamot, 2011) distinguishes two main cate-
gories of language learning strategies. These are metacogni-
tive ones and task based strategies. Task-based strategies are
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then differentiated into four more categories. The names of
the categories are given in terms of commands or recommen-
dations. These are Use what you know, Use your imagination,
Use your organizational skills and Use a variety of resources.
A. Chamot’s publication «The Elementary Immersion Learning
Strategies Resource Guide» offered the comprehensive descrip-
tion of the implementation of strategy-based instruction which
would be used in the practical part of this article as a founda-
tion for the learners’ strategy training.

The next problem which is very important for learner’s
autonomy is control over language content. According to
P. Benson exercising with the aim to control over the language
content has strong social and psychological meaning: «Con-
trol over the content requires, more than any other aspect of
autonomy that teachers and education authorities create situa-
tional contexts in which freedom of learning is encouraged and
rewarded. It also requires that learners develop their capacity
to participate in social interactions concerning their learning,
to negotiate for the right to self-determine its broad direction
and ultimately to participate in the transformation of educa-
tional structures» (Benson, 2001: 99).

It is necessary to emphasize the boundaries and constraints
of the curriculum; however, there are still a lot of possibilities
to give learners freedom, e. g. to choose appropriate vocabu-
lary. This is what P. Benson calls reactive autonomy: «The
kind which does not create its own directions but, once a di-
rection has been initiated, enables learners to organize their
resources autonomously in order to reach their goal. It is the
kind of autonomy that causes learners to study vocabulary
without being pushed, to take the initiative to do past exami-
nation papers or to organize study groups to complete the as-
signment» (Benson, 2001: 99).

According to many researches the only acceptable outcome
is what P. Benson calls proactive autonomy. The autonomy
which not only determines objectives, selects methods and
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evaluates what has been learned, but also sets directions. Ho-
wever, as P. Benson claims the reactive autonomy may be as
a step towards proactive autonomy or as a goal on its own. As
the main point of view of this research, achieving the reactive
autonomous behavior of the learners will be sought (Benson,
2001: 100).

In this article we will use P. Benson’s (Benson, 2001: 50)
definition of learner’s autonomy. Learner’s autonomy is «the
capacity to take control of one’s own learning» where control
involves the all mentioned areas.

In this article we have analyzed different views of the
learner’s autonomy definition. Three levels of control over
learning were described and concrete inferences with relevance
to lessons were made. In the next our articles the importance
of developing autonomous behavior will be discussed.

Autonomy is analyzed by us as the ability of learners to
take the initiative in their own learning in a variety of situa-
tions and contexts. The last includes the ability not only to
take and follow through conscious decisions but also to create
a suitable learning environment for themselves. Other skills
that are encompassed by the term include the will to seek out
people and situations that can facilitate the learning process,
and the ability to reflect upon the learning process as a whole
(Mykhalchuk & Kryshevych, 2019).

Promoting learner’s autonomy requires teachers’ time, ef-
forts, skills and patience. It is especially difficult for teachers
to work by exam-driven contexts where the classroom is run in
a formal and structured manner.

Teachers play the important role when it comes to pro-
moting autonomy: they listen attentively to the learners and
motivate them to take the initiative in their own learning,
and support them in formulating realistic goals for themselves
and in incorporating these goals into a learning plan. They
make material available and give both advice and constructive
feedback. Insights from the researches and practice show that
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the role of teachers and the interaction between teachers and
learners are important factors in developing learner’s auto-
nomy.

At lessons in which autonomy is encouraged, learners are
called upon to play the active part in shaping the common
learning process, for example by bringing their own materials
to the classroom, learning to judge their own proficiency by
making their own assessments or having their peers assess
by themselves, or by reflecting upon the learning processes
by keeping a diary of their progress. By negotiating common
goals, learning paths and indeed tasks, a community of lear-
ners is created that enriches the lesson.

Also we propose three steps to help learners to attain grea-
ter autonomy: firstly, the teacher has to make learners aware
of autonomy by highlighting new ways of viewing the lear-
ning process and motivating the students to reflect upon their
learning process and their opportunities for learning, not only
in but also outside the classroom. Then, secondly, by practicing
new sKkills, roles and behavioral patterns, the teacher can help
learners to change their attitudes. Last but not least is that
more and more responsibility is transferred to the learners
so that they can influence the lesson design and have greater
scope for making and implementing their own decisions with a
great respect to materials and exercises.

A key to motivating students helps them to recognize and
understand that they can take responsibility by their own
learning:

— tie learning to students’ personal interests;

— let students to work together to meet learning goals;

— give students a voice in their own learning.

Teaching that fosters motivation to learn is a thoughtful
process of aligning students different choices so that students
can see the value of these choices as tools for meeting their
learning needs and goals. Modeling the skills involved in ma-
king well-informed and positive choices, teachers need to re-
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flect in real-time conditions. Concurrently, teachers have to
set clear learning goals and help students to understand that
the choices they can make are within the context of the lear-
ning goals set by the teacher. Students learn that they can be
successful if they meet clear performance requirements. When
students see first-hand that they can be successful, teachers
have the opportunity to talk with them about how the stan-
dards and expectations are related to their own personal inte-
rests or to the skills they will need to succeed in their life.

Conclusions

So, we can propose some psychological principles of for-
ming learners’ autonomy:

1. Set clear performance standards from the start.

Students need to know exactly what is expected of them,
how they will be graded, and what supports will be available
to them if they need help learning the information or growing
their own skills. When teachers formulate some main perfor-
mance expectations, they have to consider the diverse back-
grounds and experiences of each student. Performance out-
comes that focus on each student’s abilities and strengths lead
to more positive student’s development and engaged them into
the process of learning, particularly if students are from poor
communities or have limited supports for learning outside the
university.

2. Help students to develop a sense of ownership over the
learning process.

As a part of the process of offering students meaningful
choices, teachers must be clear about how the choices relate to
the learning objectives or standards.

For example, teachers can provide students with different
choices about how they may demonstrate mastery of a concept,
the approach with particular assignments, to provide a kind
of the activity when students can work independently or with
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peers, and to achieve their competency levels. When students
have the opportunity to be involved in making these choices,
they take more responsibility for their own learning.

3. Provide feedback to students that will give them pre-
cise information about the particular skills they have acquired
and / or need to improve in order to be successful in their class.

For example, at high school teachers are increasingly be-
ing taught and shown how to provide new learning tasks with
the opportunities for students to ask questions and to seek a
help from their teacher or peers if they are having difficul-
ties understanding concepts or performances required of them.
Students learn to use feedback from their teacher and peer to
change their conception of how competent they are in different
subjects or learning activities. Feedback also helps students to
make better learning choices.

4. Encourage students to assess their own learning prog-
ress by using charts or keeping journals, so they can evaluate
the progress they are making as they acquire relevant know-
ledge and skills.

As students learn to monitor their own progress, they be-
come more motivated by their success and begin to acquire a
sense of ownership and responsibility according to the role
they play in the growth of the person.

This way of taking part at the lesson still feels unusual for
many learners with the aim to initiate successfully this process
of reorientation, teachers should talk explicitly to learners
about the subject of learner’s autonomy and gradually entrust
them with more and more great responsibility for the learning
process.
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Muxaneyyk Hamanisa, OHygpieea JliaHa. lMcuxonoz2iyHi npuHyunu cysepeH-
Hocmi cmydeHma

AHOTALIA

Mema cmammi — gu3Ha4yumu cysepeHHicms cmydeHma AK 3020/bHOHAYKo8Y
KOHUenujito, AKYy MOXtHa 0brpyHmyeamu 3 pisHOMaHimHux mo4ok 3opy. Okpec-
/1IEHO MPU OCHOBHI NapadueMu cysepeHHocmi; 06rpyHMOo8aHO 3mMicm peakmus-
Hoi U iHiuiamueHoI cysepeHHOCMI; 3arpPONOHOBAHO CUX0A02IYHI MPUHYUNU
hopMy8saHHsA cysepeHHOCMi cmydeHmie nid Yac ix HABYAHHA Y 3aKnadax suwoi
ocsimu.

AnAa po3s’azaHHA nocmasneHux y pobomi 30800Hb6 BUKOPUCMAHO MAKi
meopemuy4Hi memoou 00CAIOHEeHHA: Kame20piasnbHuli, cmpyKmMypHO-yHK-
yioHaneHuUl, aHani3, cucmemamu3sauis, MoOesto8aHHs, Y3a2aabHEHHS.

Pe3ynbmamu 0ocnidxceHHA. Y cmammi 3arpornoHO8AHO OCHOBHI acriek-
mu cysepeHHOCMi cmydeHmis, fAKi Cni0 s8UKopucmosysamu HA 3aHAMMAX 3
aHanilicbkoi Mosu. TaKUMU aCIeKmMamu 88aXAOMbCA: CY8EPEHHICMb — e KOH-
cmpykm diesdamHocmi ocobucmocmi; cysepeHHicms nepedbavyae 20mosHicms
cmyodeHmie bpamu Ha cebe 8i0nogidanbHicMb 8aacHe 3a ceili npoyec Has4yaH-
HSA; cysepeHHIiCMb MAE Ha y8asi CIPOMOXHICMb | 20mosHicmb cmyodeHmie ca-
MOCMIlHO pPO3rMo4YuHaMU MpPoyec nizHasasbHoi GifAbHOCMI; NM0B8HA Cy8epeH-
Hicmb 88aHAEMbCA MEMOK HABYAHHA MA BUXOBAHHA CMYyOeHMIi8, MOMCHA
BUOKpemumu Oeski cmyneHi cysepeHHoCcmI; uyi cmyneHi € HecmabinbHUMU ma
3MIHHUMU Kamez20pisiMmu,; Cy8epeHHICMb He auwe aKkmyanisy€e numaHHA cmeo-
peHHsA 015 cmydeHmis cumyayili, Koau 80HU MarOMb bymu He3anexHUMU ma
camocmiliHumu,; po38UMOK cysepeHHOCMi 8UMA2AE C8i0OMO20 cmasneHHs 00
npouyecy HaB4YaHHA — HaNPUKAao, ceidoMe ONaHYy8aHHA 8UBYEHO20 mamepiasny
ma npuliHAMMA 8UBAH(EHUX piuleHb, CMIPUAHHA CysepeHHOCM| € He npocmo
MUMAHHAM OopMYyto8aHHA cmpamezili 30ilicHeHHA Has4yasnbHOI difanbHOCMI;
Cy8epeHHICMb Moxe Mamu Micye AK y napaduzmi Ha84asnabHO20 Mpoyecy 8
3aK1a0ax 8UW0I oceimu, Mak i Mo3a HABYAHHAM Yy HUX; CYy8epeHHICMb MAE K
coyianbHe 3HA4YeHHS, MAK i cymo iHOusidyasbHe, cysepeHHicmb rno-pizHomy
maymayumecs npedcmasHUKaMU Pi3HUX Kyasmyp.
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BuokpemneHo OCHOBHI npobremu, AKi € 00CUMb-MAKU 8AXAUBUMU 0N
BUXOBAHHA cysepeHHocmi cmydeHma. [lepwa npobnema — ye 30ilicHEHHSA
KOHMPOsII0 30 Poyecom Ha84aHHA. HacmymnHoto npobaemoro, AKa € Oyxce 8ax-
71UB0K0 0717 hOPMYBAHHA CysepeHHOCMi cmydeHma, € KOHMPOsb HA 3micmom
Has4YanbHOI duCyunAiHU, Wo 8uB4YAEMbCA. bys10 NOKA3AHO, W0 PeaKMUBHa cy-
g8epeHHicmb € came Mi€er (hopMOro, AKA He CMBOPHE KOHUENMYAsabHO HOBUX
Hanpamkie 30ilicHeHHA Has4as1bHOI QifgnbHOCMI, Mpome Kosu iHiyitoemsca moli
Yu iHWuUl HaNPAMOK, mo ye 0ae 3Moay cmydeHmam camocmiliHo opeaHi3osysa-
mu enacHi pecypcu 015 0ocseHeHHA c8oei Memu. [IpoaKMUBHA cysepeHHICMb
He auwe 8U3HAYAE yini ni3HasanbHoI dianbHocmi, a Ui obupae memoou ma 3a-
cobu 30ilicHeHHA yiei dianbHocmi U ouyiHOE Mol 3Micm HA84YaIbHO20 MPOoyecy,
AKUM yxce bYs10 ONaHOB8AHO; CYy8epPeHHICMb MAKOXC OKPECAOE napaduamy rno-
0asnbwoi Has4anbHoI difnbHOCMI.

CmaHoeneHHsA cysepeHHocmi cmydeHmis Oornomazae im ycsidomumu i
3p03ymMimu, W0 80HU MOXymsb y3amu Ha cebe 8i0nosidasnbHicme 3a esdcHe
HABYAHHA: HABYAHHA CMYOeHMi8 CMA€e MAKUM, U0 UinKosumo 8ionosioac ix iH-
mepecam; cmydeHmu Mo4UHAOMb nNpaytosamu pazom 018 0ocaeHeHHA Yinel
€8020 HOBYAHHA.

BucHOB0K. Y cmammi 3anponoHO08AHO MCUX002i4HI MPUHYUNU hopmy8aH-
HA cysepeHHocmi cmydeHmis. 1. YimKi cmaHOapmu 8UKOHAHHA Mi3HA8AAbHOI
disnbHOCMIi matoms 6ymu 8CmaHo8s1€eHi 3 camoao noyamky. CmyoeHmu noeuH-
Hi MOYHO 3HaMU, W0 8i0 HUX OYiKye nedazoe, AK 80HU Bydymb oyiHeHi ma AKi
aKmyanizayitiHi Hanpamku 6ydyme 019 Hux 0ocmynHi, AKWO iMm 3Ha0obumobcs
dornomoza y eusyeHHi iHgpopmauii abo Habymmi 8MiHb i HOBUYOK BUKOHAHHSA
ni3HasanbHoi dianeHocmi. Koau sukaadayi hpopmyroms nesHi o4ikye8aHHSA 8i0
ehekmusHoOcMi Ni3HAB8AbHOI 0if/IbHOCMI, BOHU MAOMb ypaxogysamu Habymi
cmydeHmamu 3HAHHA U ocobucmicHo 3Hauywuli 00C8i0 KOXHHO20 OKPemozo
yyHA. 2. CysepeHHicmb ghacunimye po3sumokK y cmyoeHmie noyymms 0OMiHy-
B8AHHSA 8 HABYALHOMY MPOYECI. Y napaduami ubo2o rpouecy 8uxkaadadi Marome
npornoHysamu cmydeHmam camocmiliHo obupamu Halieaxcausiwi 048 Hux
HaBYanbHi OuCyUnaiHU, ane npu yboMy cmyoOeHmu MOoBUHHI YimKo po3ymimu,
AKUM YuHOM yeli 8ubip cnisg8iOHOCUMbCA 3 HABYAABHUMU UiAaMU YU CmaHoap-
mamu nidezomosku malibymHbo2o ¢paxieuyd. Koau cmydeHmu marome 3mozy
b6ymu 3anyyeHumu 0o 30ilicHeHHA maKozo subopy, soHU bepymeb Ha cebe birnb-
we gionosidanbHOCcMi 3a 8aacHe Has4YaHHA. 3. CmydeHmu marome nocmitiHo
ompumysamu 38o0pomHuli 38’a30K i3 60Ky nedaeoza, AKuli dacme iMm docums
MOoYHy iHhopmayito w000 HAbYMmMsa KOHKPemHUX HABUYOK, AKi 80HU 3006Yy-
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au ma / abo axki nompebyroms ix yOOCKOHA/IEHHA 3 Memoto A0CA2HEHHSA Hea-
busKkozo ycnixy 8 ceoili Has4anbHil mikpoepyni. 4. CysepeHHicmb ¢hacunimye
cmyoeHmi8 Ha 300XO4YeHHA OuiH8aMuU 8sacHe csill ycrix y Ha8YaHHI 30 0o-
nomoeoto epagpikie abo 8e0eHHA #ypHanis, ujob 80OHU Mo2U OUiHUMU 8/10CHE
csili npoepec y Ha84YaHHI, docazHymuli HUMU y npoueci Habymms 8i0nosiOHuUX
3HAHb, YMIiHb | HOBUYOK.

Kntoyoei cnosa: cysepeHHicmb cmydeHma, peakmueHa cysepeHHicmeb,
MPOAKMUBHA Cy8epeHHICMb, ynpaesniHHA NPoyecom HA8YAHHSA, 360pOMHUl
38A30K, ncuxosnozivHull 8rnaus, npuliHAMmsA piweHs, caidome giopedeKcysaH-
HA c80€i DianbHocmi, cmpamezii 8UKAAOAHHSA.

Muxaneyyk Hamanes, OHygpueea JluaHa. lMcuxono2uveckue NpuHyumnsi cy-
sepeHHocmu cmydeHma

AHHOTALNA

Lensto cmameu ssasemcs onpedesneHue cysepeHHoOCmu cmyoeHma KaK 06-
weHay4yHol KOHUenyuu, Komopy MOXHO 060CHOBAMb C PA3/AUYHbIX MOYEK
3peHusA. O603HaYeHbI MPU OCHOBHbIE Napaduamel cysepeHHocmu; 060CcHo8a-
HO codepxcaHue peakmusHoU U UHUYUAMUBHOU cy8epeHHOCMU; NpeodsioHeHb]
ricuxosnoau4yeckue MPUHYUNsl GoOPMUPOBAHUS Cy8epeHHOCMU cmyodeHmos 80
epemMs ux 0by4eHUs 8 8bICLIUX y4eOHbIX 308e0eHUSX.

[na peweHua nocmasseHHsIX 8 pabome 3a0a4 UCMOAb308AHbI C1edyio-
wue meopemuyeckue memodsl UCCe008aHUA: Kame20pudsbHbil, cCmpyk-
MypHO-(PYHKUUOHAbHbIU, AHAAU3, cucmemamu3ayus, MoodenuposaHue, 0606-
weHue.

Pe3ynbsmamel uccaedoeaHus. B cmamoe npedsaoxeHbl 0OCHOBHbIE aCreK-
meol cysepeHHOCmMuU cmydeHmos, Komopsie csiedyem Uucrnosnb308ams HA 3a-
HAMUSAX N0 aH2Aulickomy A3biKy. TOKUMU aCeKmamu CHUMAromcs: cyeepeH-
HOCMb — 3MOo KOHCMpPYyKm 0eecriocobHocmu AUYHOCMU, Cy8epeHHOCMb npeo-
rnonazaem 20mosHocMb cmydeHmoe bpame Ha cebs omeemcmeeHHOCMb
cobcmeeHHo 3a cgoli npoyecc 0byyYeHuUs; cysepeHHOCMb Noopasymesaem crio-
C0BHOCMb U 20MOBHOCMb CMYOeHMo8 CAMOCMOAMEeNbHO HAYUHAMb MPOoyecc
no3HasamesbHoUl 0esmesnbHOCMU; MOAHAA CYy8epeHHOCMb CYUMaemcs KOHeyY-
Holi yenbto 0byYeHUA U 80CMUMAHUA CMYOeHMo8; MOMXCHO 8bI0es1UMb HEKOMo-
pble cmereHu cygepeHHOCMU; 3mu cmeneHu — 00CMamoYyHo HecmabusibHele U
rnepemeHHble Kame20puu; Cy8epeHHOCMb He MO/bKO aKmyanusupyem eomnpoc
co30aHus 018 cmydeHmos cumyayuli, Ko20a oHU 00X HbI 6bIMb He3as8uCcUMbI
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U camocmosamersbHbl; passumue cysepeHHocmu mpebyem co3HamesnbHO20
OMHOWEHUA K npoyeccy obydeHUA — Hanpumep, CO3HamMesbHoe 08s1a0eHue
U3y4YeHHbIM Mamepuanom U MPUHAMUe Ha OCHOBe 3MO020 838eUEHHbIX peule-
Hull; ¢hacunumayua cMaHos8AEHUA Cy8epeHHOCMU aKkmyanu3upyem 80Mnpocs|
GopmynuposaHua cmpameauli ocyujecmeneHus yyebHol desmensHocmu; cy-
8epeHHOCMb MOXem UMemb Mecmo Kak 8 rnapadueme y4yebHo20 npouyecca 8
8bICLIUX y4ebHbIX 3a8e0eHUAX, MAK U eHe y4yebbl 8 HUX; cysepeHHOCMb ume-
em KaK coyuanbHoe 3Ha4yeHue, mak u cyeybo uHousudyasibHoe; cysepeHHOCmMb
no-pasHomy 0b60cHosblsaemMcA npedcmasumensamu pasHeix Kysaemyp.

BoldeneHbl 0OCHOBHblE MPobaeMbl, Komopble A8AAMCA 0080/AbHO-MAKU
B8AMHCHbIMU 0718 (hOPMUPOBAHUSA cysepeHHocmu cmydeHma. [lepsasa npobiie-
Ma — 3mo ocywecmeneHue KOHmposs 3a npouyeccom obyyeHus. Cnedyroujeli
npobsiemoll, KoOmopasa o4eHb 8aHCHA 0/ YOPMUPOBAHUA Cy8epeHHOCMuU cmy-
deHma, A819emca KOHMpPOosb HAO cooepxaHuem uzydyaemoli yuebHoli oucyu-
nAuHbl. BblaAo NOKA3aHO, YMO PEaKmMuUBHasA CysepeHHOCMb A8AAemcs UMeHHO
mol ¢opmoli, Komopasa He co30aem KOHUEenmyasbHO HOBbIX HanpasaeHul
ocywecmesneHus y4ebHoli desmenbHOCMU, 00HAKO, Ko20a UHUYUuUpyemcs mo
Us1U UHOE HamnpasaeHuUe, Mo 3mo 0aem 803MOXCHOCMb CMyOeHMAamM CAmMoCmo-
AMesIbHO 0P2aHU308bI86AMbL CBOU Pecypcbl 0158 00CmuMceHUs nocmassneHHol
yenu. MpoakmuseHas cysepeHHOCMb He MosbKO onpedensem yeau Mo3Haea-
menbHoU OesmenbHOocMu, HO U 8blbupaem MemoOsbl U crocobsl ocywecm-
eneHus amoli desmenbHOCMU U oyeHusaem mom cMbica y4ebHo20 npoyecca,
Komopobili cybvekmom yxe bbia 0C80EH,; Cy8epeHHOCMb MakKMe ornpedesasem
napaduamy OaneHeliwel y4ebHol 0esmenbHocmu.

CmaHoeneHue cysepeHHOCMU cmydeHmoe momoaaem Um 0Co3HAMb U ro-
HAMb, YMo OHU Mo2ym 83Amb Ha cebs omeemcmeeHHOCMb 30 cObcmeeHHoe
0byyeHue: 0byyeHUe cmydeHmMo8 CMAaHoO8UMCA MAKUM, Komopoe 8 nosaHol
mepe coomsemcmeyem ux UHmepecam, cmyodeHmel Ha4yuHarom pabomame
emecme 0417 docmuxceHus yeneli ceoe2o 0by4eHus.

Bbi800. B cmamoee npedsaoxceHsl ncuxono2udeckue npuHyumnsl gpopmupo-
8aHUA cysepeHHOCMU cmydeHmos. 1. Yemkue cmaHdapmel 8bINoOAHEHUA Mo-
3HasamesnobHoUl OesmesibHOCMU OO0AXCHbI 6biMb CGHOPMYAUPOBAHbLI C CAMO20
Hayana. CmyodeHmbl 00AHHbI MOYHO 3HAMb, YMO OM HUX oxcudaem nedazoe,
KaK OHU 6ydym oueHeHbl U KaKue HanpasaeHus rno3HasamessHoli 0esmerss-
Hocmu 6ydym 018 HUX 00CMYIHbI, eC/au UM nompebyemcs MoMowb 8 Usy4yeHuu
UHGopmayuu unu npuobpemeHuu ymeHull U HABbIKOS BbIMOMAHEHUA Oesimesb-
Hocmu. Kozda npernodasamenu gpopmupyrom ornpeodeneHHble oxuoaHUs om
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aghpekmusHocmu nosHasamesnoHol OesmesabHOCMU, OHU OO0/MHbI y4umbl-
8ameb npuobpemeHHble cMyOeHMaMu 3HAHUSA U AUYHOCMHO 3HAYUMBbIG onbim
Kax0o2o0 omoenbHo20 cybvekma. 2. CysepeHHOCMb ¢hacuaumupyem paseu-
mue y cmydeHmos 4yscmea 00MUHUPOBAHUSA 8 yuebHOM npouecce. B napadue-
Me 3mozo npoyecca npernodasamenu 00AMHbI Mpedaazams cmyoeHmam ca-
MOCMOoSAMesnbHO 8bI6UPAMb Haubosee 8axcHble 018 HUX QUCYUMAUHLI, HO Npu
3amom cmyodeHmbi O0MHHbI YeMKO MOHUMAMb, KAKUM 06pa3om asmom 8bi60p
coomHocumcs ¢ y4ebHbIMU Yeaamu uau cmaHoapmamu nodzomosku bydyuje-
20 cneyuanucma. Koeda cmyodeHms! UMEM 803MOXHOCMb Bbimb 808s1€4eH-
HbIMU 8 ocyujecmesieHUe makozo 8bibopa, oHu bepym Ha cebs bonbwe omeem-
cmeeHHocMu 3a cobcmaeHHoe obyyeHue. 3. CmydeHmbl A0XHbI MOCMOAHHO
nosy4ames 0b6pamHyro €843b CO CMOPOHbI nedazozd, Komopewili dacm um 0o-
CMAMOYHO MOYHYIO UHPOPMAYUK O NMpuobpemeHuU KOHKPeMHbIX HABbIKOS,
Komopble OHU Noay4unu u / uau komopsie mpebyrom ux coeepuweHcmeosaHus
0719 moeo, Umobbl docmuYb 3HA4YUMO20 ycriexa 6 ceoeli yyebHol MuKpozpynne.
4. CysepeHHOoCcMb hacuaumupyem cmyOeHmo8 HA MooWpPeHUe OUeHUBAHUS
cobcmeeHHO c80ez20 ycrexa 8 0byYeHUU C MOMOWbIO 2PAPUKO8 Uu 8e0eHUs
HCYPHA08, YMobbl OHU MO2/1U oueHUMb ceoli npoapecc 8 0byyeHUU, KOmopbili
cmyodeHmsl docmuearom, npuobpemas coomeemcmeayroujue 3HaAHUS, YMeHUs
U HaBbIKU.

Knioyesble cnosa: cysepeHHOCMb cmyodeHma, PEeaKmMuBHasA Cye8epeH-
HOCMb, MPOAKMUBHASA Cy8epeHHOCMb, yrpasaeHue npoyeccom obyyeHus, ob-
pamHasA ceA3b, ricuxonozuveckoe gosdelicmsue, npuHAMue peweHuli, co3Ha-
menbHoe ompegpnexkcuposaHue csoeli desmenbHOCMU, cmpameauu rpenooa-
BAHUS.
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