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ABSTRACT

The aim of the article is to characterize students’ autonomous behavior and pro-
pose the ways of its formation by the way of stimulating the growth of structural
components of social intelligence of students.

The following theoretical methods of the research were used to solve the
tasks formulated in the article: a categorical method, structural and functional
methods, the methods of the analysis, systematization, modeling, generaliza-
tion. Also in our research we used empirical methods, such as statement study
and molding experiment.

The results of the research. We emphasize that the social intelligence of
the teacher contains cognitive, empathic and mnemonic aspects. Elements (or
scripts, frames, concepts) of the empathic aspect of social intelligence are the
content of specific educated perceptions of the images of reality, which can be
perceived directly, and those that arise in the memories and the imagination of
the person. The specific function of the empathic aspect of social intelligence is
that empathic frames, scripts and concepts which give emotional products of the
intellectual activity, a peculiar picture of the world that is formed as a result of
the activity of social intelligence, which causes the world to appear to the subject
as existing in metacognitive sphere. It is substantiated that it makes no sense to
talk about the existence of emotional intelligence, because that meaning, which
is invested by many researchers in this concept, is fixed precisely in the empathic
aspect of social intelligence. Although the empathic aspect of social intelligence
is not perceived by the teacher, and in the opinion of the authors of this article it
provides awareness of the emotionally-expressive and empathic sides of objects
and subjects in the process of interpersonal interaction.

We believe that social intelligence, clearly, includes declarative and opera-
tional (procedural) knowledge that the individual uses in a real life to interpret
events, to create plans and predict both the actions of everyday life and pro-
fessional situations. These ideas, personal memories and rules of interpretation
constitute the cognitive aspect of social intelligence. In turn, the mnemonic as-
pect fills the experience gained by a person, while the empathic capabilities of
the subject have the aim actualizing the mechanisms of anticipation in solving
various problems of social life.
© lvashkevych Eduard, Onufriieva Liana
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Conclusions. Thus, the cognitive aspect of social intelligence includes a set
of fairly stable knowledge, assessments, rules for interpreting events, people’s
behavior, their relationships, etc., based on the formed system of interpreta-
tions at the microstructural and macrostructural levels. The microstructure
of the cognitive aspect of social intelligence is determined by the functions of
the latter, such as the cognitive-evaluative one, on which the competent pro-
cessing is depended and the evaluation of information perceived by the sub-
ject; prognostic function, on the basis of which the planning and forecasting of
the development of interpersonal interactions are carried out; communicative
functions, which ensure the effectiveness of the actual communicative process
(this function is associated with adequate perception and understanding of the
partner in communication); reflexive function, which is reflected directly by the
person’s self-knowledge. In turn, the macrostructure of the cognitive aspect of
social intelligence is manifested in the individual’s attitude to himself / herself as
a value, value-semantic position to interpersonal relationships, as well as by the
actualization of motivational and value orientations of the individual, axiological
attitude by him / her to professional and other activities. By the way of the de-
veloping of learner’s autonomy we stimulated the development of the cognitive
aspect of social intelligence.

Key words: learner’s autonomy, autonomous behavior, social intelligence,
the cognitive aspect of social intelligence, motivational orientations, value orien-
tations, axiological attitude.

Introduction

There are many good reasons why to foster autonomous
behavior. From the broad perspective, living in a democratic
society encourages and demands autonomous behavior. Making
decisions, taking responsibilities are the everyday aspects of
life. And schools should reflect this reality to be able to lead
children towards autonomous way of life.

When taking psychological factors into account, autono-
my «is a basic human need. It is nourished by, and in turn
nourishes, our intrinsic motivation, our proactive interest in
the world around us» (Little, 2006: 2). This leads us to the
solution of one of the gravest issues of the day that is called
passivity. As G. Kavaliauskiené (2002: 1) implies, the passive
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role that learners assume in language learning, prevents them
from developing and fulfilling their potential. Therefore, what
we are speaking about is a philosopher’s stone of teaching it-
self. How to help our learners become successful? Fostering
autonomous behaviour is a prerequisite of success. According
to D. Dafei (2007: 1) we found out in his research: «The results
of the study indicate that the students’ English proficiency
was significantly and positively related to their learner auto-
nomy». D. Little (2006) finds the connections between learner
autonomy and language proficiency as well: «Precisely because
autonomous learners are motivated and reflective learners,
their learning is efficient and effective (conversely, all lear-
ning is likely to succeed to the extent that the learner is auto-
nomous). And the efficiency and effectiveness of the autono-
mous learner means that the knowledge and skills acquired in
the classroom can be applied to situations that arise outside
the classroom» (Little, 2006: 2).

We (Little, 1996: 18) call active knowledge like D. Little
describes as skills applied outside the classroom. The opposite
is «school knowledge», something has been acquired only to an
extent to be able to answer the teacher’s questions. Transfor-
ming the school knowledge into the action knowledge is seen
as one of the crucial parts of the teacher’s practice. D. Little
believes that the development of learner’s autonomy is essen-
tial to be succeed in this task (Little, 1996; 2006).

The aim of our article is to characterize students’ autono-
mous behavior and propose the ways of its formation by the
way of stimulating the growth of structural components of
social intelligence of students.

Methods of the research
The following theoretical methods of the research were
used to solve the tasks formulated in the article: a categorical
method, structural and functional methods, the methods of
the analysis, systematization, modeling, generalization. Also
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in our research we used empirical methods, such as statement
study and molding experiment.

Results and their discussion

An interesting reason for promoting learner’s autonomy is
put forward by L. Dickinson (1994). She sees the situation as
a kind of bipolar. Either we foster autonomy or we foster de-
pendence: «As teachers we do not want to be implicated in the
development of teacher dependent adult students; we see the
achievement of independence in learning as desirable, allowing
the student to pursue his own learning objectives in ways and
at times which most suit him, and so we adopt the additional
teaching objective to teach the student how to learn» (Dickin-
son, 1994: 2).

M. Hotinek (2007) adds a kind of pragmatic and economic
argument for incorporating autonomy training into the class-
room. As he summarizes the ideas of Benson and Crabbe, the
society simply does not have enough financial resources «to
provide the level of personal instruction needed by all its mem-
bers in every area of learning» (Hofinek, 2007: 8).

So far, the development, fostering or promoting learner’s
autonomy seem to be the cornerstone of successful learning.
Nevertheless, it has to be taken into account that autonomy
itself is not a guarantee of successful learning. «Autonomous
learners may make the wrong decisions, and may put a lot of
energy into doing rather useless things» (Dickinson, 1994: 5).
L. Dickinson gives the example of a learner who decided to
memorize a dictionary. After three years he got to the middle
of «C». Even if he demonstrated features of totally autono-
mous learner, he can hardly be described as a successful per-
son. He knew little about Grammar, and his vocabulary has
been to be restricted to A, B and C. As L. Dickinson (1994)
concludes: «What we are really concerned with is «informed»
autonomy. That is, learners who are sufficiently knowledgeable
about language learning to make approximately correct deci-

© lvashkevych Eduard, Onufriieva Liana
DOI (article): https://doi.org/10.32626/2227-6246.2021-51.09-32
http://journals.uran.ua/index.php/2227-6246 13




ISSN 2227-6246 (Print)
ISSN 2663-6956 (Online) MPOBJIEMUW CYYACHOI NCUXONOTIT

DOI: https://doi.org/10.32626/2227-6246.2021-51 2021. BUIYCK 51

sions about their own learning. It is unreasonable to expect
that encouraging a student to become more independent, or
autonomous, in acquiring language skills will bring about any
tangible changes. Learners have to be taught the skill «<how to
learn». Learning this skill is a slow process and can only be
perfected in a step-by step manner» (Dickinson, 1994: 5).

In this extract of the article the reasons for fostering auto-
nomy were listed as well as the cautions that have to be taken
into consideration when conducting the learner training in
autonomy. Also we will learn what such training may look like
and how different authors deal with fostering autonomous be-
havior of their learners. In such a way we will explore possibili-
ties of fostering learner’s autonomy in the classroom. As this
paper deals with the action research within the classroom we
will not take into account the self-access, independent modes
of learning without a teacher.

There are six different perspectives to look at fostering
learner’s autonomy (I'onuapyk & Onydpiea, 2018). These are
resource-based, technology-based, learner-based, classroom-
based, curriculum-based and teacher-based approaches.

While the resource and technology based approaches repre-
sent a kind of creating opportunities for learners to take con-
trol over their learning then the learner-based approach equips
the learner with the abilities to take this control (Benson, 2001:
142). The primary goal of all the learner-based approaches is
to help learners become more successful by teaching them how
to learn. This includes behavioural and psychological changes
that enable the learners to take greater control over their
learning as well as awareness of available learning strategies
and their own learning styles. However, P. Benson (2001: 150)
warns against acquiring a mere set of techniques without abi-
lities to apply them flexibly and critically. At this point P. Ben-
son (2001) concludes: «Reflective training models appear to be
more effective in fostering autonomy because they integrate
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these three aspects of control and allow the learners to develop
awareness of the appropriateness of strategies to the overall
self-direction of their learning» (Benson, 2001: 150).

Classroom-based approach focuses on creating possibilities
for learners to make decisions regarding management of their
learning since this empowering of the learner is seen as a cru-
cial factor in the learner’s autonomy training. As P. Benson
(2001: 161) summarizes the most of the research results show
that the learners are able to «take a degree of control over the
assessment and planning of classroom learning» if they are
given a chance to do so. This capacity seems to develop better
in a classroom with the teacher’s support than outside the
classroom.

Curriculum-based approach takes the learners control over
the language content to a higher level. P. Benson (2001: 163)
mentions the term «Process Syllabus» that represents the ideas
of curriculum based approach. This term was developed in
1980’s in the connection with communicative approach. Accor-
ding to the Process Syllabus the content of learning should not
be predetermined but emerge in the classroom through collabo-
rative activity with the teacher.

Teacher-based approaches to fostering learner’s autonomy
focus on changes of the traditional roles of a teacher and a
learner. The professional development and teacher education is
seen as the crucial aspect of these changes. Only autonomous
teacher can lead children to autonomous learning. «In order to
create spaces for learners to exercise their autonomy, teachers
must recognise and assert their own» (Benson, 2001: 173) Ac-
cording to P. Benson (2001: 171-176), teacher’s dedication to
the ideas of autonomy as well as his / her professional skills
are fundamental to gain the success. As the issue of the roles
of a teacher and a learner is highly important it will be dealt
with in details in our further researches.

Although P. Benson (2001) classifies these categories sepa-
rately, he concludes that «it seems likely that it [learner auto-
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nomy] will be fostered most effectively through a combination
of approaches» (Benson, 2001: 178).

As we have seen, P. Benson (2001: 116-173) looks at the
approaches to fostering autonomy on a kind of general level.
However, there are various authors, offering their own posi-
tions and worked out step by step procedures.

D. Little (1996) influenced by Leni Dam’s (1990) action
research, developed three pedagogical principles to be followed
when attempting to foster learner autonomy. These are: em-
powering the learner, learner reflection and appropriate lan-
guage use. Some other scientists (Mykhalchuk & Kryshevych,
2019) distinguish among organizational, procedural, and cog-
nitive autonomy support and their high or low levels.

D. Nunan (2003) presents his autonomy levels of imple-
mentation. He goes gradually from building learners’ Aware-
ness through Involvement, Intervention, and Creation to his
final stage where learners become teachers and researchers.
So, D. Nunan (2003: 195—-204) developed these levels into a
particular nine-step program of the implementation of auto-
nomy in the classroom. As he points out the steps should be
implemented sequentially, although some of them may and do
overlap and allow simultaneous action. Since this instructive
program was chosen as the core of the action research in the
practical part of this paper it will be dealt with in details here.
Although, particular activities and procedures having been
used at the lessons are going to be described in our further
researches.

Step one is making instructional goal clear to learners.
This relatively uncontroversial step should help learners to
«be involved in selecting their own goals and content» (Nunan,
2003: 197). As D. Nunan (2003: 197) reports even young learn-
ers were able to participate positively in selecting their own
content and procedures. Afterwards, they were more willing to
accept the responsibility for their learning.
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Step two involves learners into creating their own goals.
D. Nunan (2003) is rather concise at this point of view and
gives only the example of learners at higher education car-
rying out action meetings regularly to participate on the de-
sign of the course of studying.

Step three is encouraging learners to use the target lan-
guage outside the classroom. This time the Nunan’s example is
relevant to the topic of this paper concerning some age group
of learners. He describes a teacher eliciting all possible ways
of improving learners’ English outside the classroom. The fi-
nal, elicited recommendations are very explicit and straight-
forward such as using a mirror for pronunciation practice.

In step four learners’ awareness of learning processes
should be raised. By this step, D. Nunan (2003: 199) imple-
ments strategy training into a course. He proposes to start
with clarifying the strategies underlying the classroom prac-
tice. Explicitness again plays one of the main roles.

During the fifth stage of Nunan’s program the learners
should identify their preferred learning styles and strategies.
D. Nunan (2003: 200) considers this step highly important as
the preferences of the learners might be «often markedly at
odds with the content and the methodology that they were ex-
posed in the class». This finding should entail radical changes
in both, content and methodology of the course. Appropriate
activities addressing different types of learners should be im-
plemented.

Step six should encourage learner’s choice. The teacher
may either give options for students to choose if there may
be a class vote or probably such activities as learning centers
may be included. At this stage Nunan’s aim is making learners
sensitized to the idea of making choices. After getting used to
making such choices the learners may proceed to a higher level,
when skills are stimulated and they are going to work at first.

Step seven allows learners to generate their own task by
modifying and adapting class tasks. D. Nunan (2003: 202) sees
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this stage as a preliminary step for teaching learners to create
their tasks completely by their own. As he points out no special
material design skills have to be needed. On the contrary, he
started with the texts without comprehension questions. These
ones were made by groups of learners and then answered and
discussed.

Step eight may seem unrealistic; however, D. Nunan
(2003: 202) suggests that learners should become teachers. He
even describes this stage as of «paramount importance». As we
know, people remember over ninety percent of the subject mat-
ter they are supposed to teach. Considering this fact, learners
teaching learners may bring a lot of benefits. «Being an «ex-
pert» on a topic noticeably increased self-esteem, and getting
more confident week by week gave [the learners] a feeling of
genuine progress» (Nunan, 2003: 202).

As the final ninth step in his program D. Nunan (2003:
203) encourages teachers to educate learners to become re-
searchers. He gives the example of the research in the Uni-
ted States conducted by educationally disadvantaged children
gathering and interpreting data concerning the language they
have been encountered outside the classroom.

In this article we have listed different approaches to or
perspectives of fostering learner’s autonomy. The core nine-
step program was described in general terms. Particular activi-
ties addressing each of the steps will be described in details in
further our researches.

We predicted that to stimulate the development of lear-
ner’s autonomy and motivation the students must have a high
level of social intelligence. In such a way let us describe a
structure of social intelligence, that’ll help us to investigate
the empirical research of social intelligence of students of high
educational establishments.

We emphasize that the social intelligence of the teacher
contains cognitive, empathic and mnemonic aspects. Elements
(or scripts, frames, concepts) of the empathic aspect of social
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intelligence are the content of specific educated perceptions
of the images of reality, which can be perceived directly, and
those that arise in the memories and the imagination of the
person. The specific function of the empathic aspect of social
intelligence is that empathic frames, scripts and concepts which
give emotional products of the intellectual activity, a peculiar
picture of the world that is formed as a result of the activity
of social intelligence, which causes the world to appear to the
subject as existing in metacognitive sphere. It is substantiated
that it makes no sense to talk about the existence of emotional
intelligence, because that meaning, which is invested by many
researchers in this concept, is fixed precisely in the empathic
aspect of social intelligence. Although the empathic aspect of
social intelligence is not perceived by the teacher, and in the
opinion of the authors of this article it provides awareness of
the emotionally-expressive and empathic sides of objects and
subjects in the process of interpersonal interaction.

We believe that social intelligence, clearly, includes decla-
rative and operational (procedural) knowledge that the in-
dividual uses in a real life to interpret events, to create plans
and predict both the actions of everyday life and professional
situations. These ideas, personal memories and rules of inter-
pretation constitute the cognitive aspect of social intelligence.
In turn, the mnemonic aspect fills the experience gained by
a person, while the empathic capabilities of the subject have
the aim actualizing the mechanisms of anticipation in solving
various problems of social life.

So, in our experiment (2019-2021) participated the stu-
dents from different courses of Rivne State University of the
Humanities (groups E1, K1 — from the 1% course; groups E2,
K2 — from the 29 course; groups E3, K3 — from the 3¢ course),
and students of the speciality 053 Psychology (groups Psl-—
B16, Ps1-B17, Ps1-B18) of Kamianets-Podilskyi National
Ivan Ohiienko University.
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According to the results obtained by the « Method of measu-
ring social intelligence» by J. Guilford and M. O’Sullivan (see
Table 1), the indicators of students of the experimental group
on the 1% subtest «knowledge of behavioral results» (social
forecasting) are significantly higher compared to two others
(the average score on this subtest of students of the experi-
mental group ranges from 9.63 to 11.02). According to the
selected average value, the indicators for the 1% subtest of
students of experimental groups correspond to the standard
score of 4. This indicates that after the introduction of the
experimental program of future teachers of groups E1, E2, E3
above average is developed knowledge of behavioral outcomes,
the ability to predict consequences behavior of people in a cer-
tain situation, predict what will happen next. The competence
of «forecasting the results of social interaction» has the lowest
level of the development in group E3 (average score is 9,63),
and the highest level is in groups E2 and E1 (average score is
10,99 and 11,02, respectively).

In control groups the indicators on the first subtest of
social intelligence did not change and it was compared with
the statement studied (in such a way: 7.68 — in K1, 7.13 — in
K2, 7.23 — in K3; in the formative experiment: 7.92 — in K1,
8.11 —in K2, 7.21 — in K3), which indicates that, in fact, social
intelligence is not formed during the students’ studying at the
university without the purposeful influence of teachers. Social
intelligence is a relatively stable characteristic, which, howe-
ver, can be formed during a person’s life, during the course
of personally significant events for a given person, for quite
long periods of time and so on. The formation of social intelli-
gence, in particular, its individual components, is possible as a
result of purposeful, specially organized influence, which was
implemented by us in experimental groups through the use of
the program to facilitate the formation of social intelligence
of a future teacher. During the formative experiment students
of groups E1, E2, E3 realized their opportunities and personal
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potentials, the development of their professionally significant
qualities, interests, abilities, feelings, relationships, the for-
mation of valuable orientations, creating a favorable psycho-
logical climate for the professional development in studied
groups, providing timely assistance in solving their own prob-
lems and expanding opportunities for self-development of the
individual, which, in turn, facilitated the formation of social
intelligence of future teachers.

According to the second subtest, the average value of indi-
cators of students of experimental groups is ranged from 7.92
to 10.87, which corresponds to a standard score of 4 (the re-
sult is higher than the average sample rate). This indicates the
level of knowledge of above-average behavioral classes, such as
the ability to logically generalize, to identify common essential
features in various nonverbal human reactions. These abilities
(highlighted in the above structure of social intelligence as
social intuition) have the highest level of the development of
students of groups E1 and E2 (the average score is 10.87 and
10.34, respectively). At the same time, the least pronounced
«ability to understand nonverbal speech» is for students of
group E3 (average score is 7.92), as well as for students of
control groups (7.12 —in K1, 7.18 — in K2, 7.32 — in K3 at the
end of the molding experiment).

Describing the data on the 3™ subtest, we can say about the
remarkable dynamics in the development of basic components
in the structure of social intelligence from the beginning of
the observational study, and to the final slice of the formative
experiment. The lowest indicator according to this subtest was
diagnosed for students of group E3 (the average value is 8.05
points), while for students of groups E1 and E2 the indicators
are slightly higher (8.31 points and 8.76 points, respectively).
Students in the control groups were not diagnosed with pro-
gressive minds, and a slight increase in results is statistically
insignificant at 5% confidence level according to the Student’s
t-criterion. This indicates that all respondents in the control
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groups have the level of knowledge of behavioral transforma-
tion (the ability to understand the change in the meaning of
such verbal human reactions depending on the context of the
situation that caused them) below average, which also indi-
cates the effectiveness of our facilitative program of the deve-
lopment of social intelligence of future teachers.

Conclusions

Thus, the cognitive aspect of social intelligence includes a
set of fairly stable knowledge, assessments, rules for interpre-
ting events, people’s behavior, their relationships, etc., based
on the formed system of interpretations at the microstructural
and macrostructural levels. The microstructure of the cogni-
tive aspect of social intelligence is determined by the functions
of the latter, such as the cognitive-evaluative one, on which
the competent processing is depended and the evaluation of
information perceived by the subject; prognostic function, on
the basis of which the planning and forecasting of the de-
velopment of interpersonal interactions are carried out; com-
municative functions, which ensure the effectiveness of the
actual communicative process (this function is associated with
adequate perception and understanding of the partner in com-
munication); reflexive function, which is reflected directly by
the person’s self-knowledge. In turn, the macrostructure of
the cognitive aspect of social intelligence is manifested in the
individual’s attitude to himself / herself as a value, value-se-
mantic position to interpersonal relationships, as well as by
the actualization of motivational and value orientations of the
individual, axiological attitude by him / her to professional
and other activities. By the way of the developing of learner’s
autonomy we stimulated the development of the cognitive as-
pect of social intelligence.

The source of social intelligence at the microstructural
level is the continuous updating of the functions listed by us.
The result of their integration can be considered a set of sub-
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jective scales that allow the subject to navigate the features of
interpersonal interaction, to recognize and adequately assess
the behavior of other individuals. One of the main results of
high-level social intelligence will be the presence of the indi-
vidual of subjective statistics of different modalities. It is a
space of subjective psychosemantic scales, symbols of nonver-
bal behavior, norms of language production, etc.

The task of social intelligence at the macrostructural level
is to provide opportunities to assess themselves and other people
as individuals. In this case, the value orientations of the indi-
vidual may not coincide with generally accepted social norms
and even conflicts with them, but there is always a society and
its specific representatives, in which the individual worldview,
personal values and meanings will find their support.

We consider the criteria for the productive functioning of
the student’s social intelligence as a successful solution to hu-
man social non-standard (including — original) tasks, as well as
the success of a specialist in the implementation of pedagogical
activities. The first involves the mandatory functioning of the
decision-making mechanism. The mechanism of decision-ma-
king, as well as other functional mechanisms of social intelli-
gence (the mechanism of decentralization, the mechanism of
intellectual initiation, reflexive mechanisms, etc.) are proved
by us (Mykhalchuk & Ivashkevych, 2018), which, above all, are
predetermined by individual cognition, for example, attention,
imagination, perception, memory, thinking, etc., can be under-
stood by a teacher, but may not be realized, and then it is about
automatism of functional mechanisms of social intelligence.
In the field of mnemonic experience (the mnemonic aspect of
social intelligence) conscious experiences are accompanied by
a sense of subjective evidence of what is happening. It is pre-
cisely in the case of the explicit existence of such experiences
that the subject is able to give himself / herself a report on
his / her own experience. Confirmation of «subjective aware-
ness» is a psychological concept that is widely used in scien-
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tific research: «direct experience», «personally significant ex-
perience», «professionally significant experience», «subjective
experience», etc. The term «awareness» will denote exclusively
the ended result, the integral psychic product of active intel-
lectual activity. In other words, awareness is the result of our
research, in particular, the social intelligence of the person.
The concept of «awareness» is empirical, but, unlike other em-
pirical concepts used in psychology, is not partial. This is the
so-called «complex» concept, which denotes a wide range of
empirical phenomena and categories that relate to different
cognitive spheres of the person, for example, to the sensory,
perceptual, mental spheres of representation and human mo-
tor activity. Therefore, the concept of «awareness» is equally
appropriate to refer to the facts of awareness of tactile or
acoustic influence, and to name the result of reproduction of
previously learned information, and, for example, to state the
fact of visual representation of any object. Understanding, of
course, can have its own specificity, depending on the nature
of intellectual activity. Thus, awareness during the perception
of oral speech, of course, differs from the perception of the
solution found in the non-standard social task. However, if we
are talking about such complex phenomenon as social intelli-
gence, then as a rule, any fact that is perceived by a person is
the result of unconscious intellectual activity. This activity,
in turn, is carried out with the aid of well-known function-
al mechanisms, one of which is the mechanism for making a
socially balanced solution. All this in a great degree helps to
form the learner’s autonomy.
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leawkesuy EAyapd, OHy¢ppieea JliaHa. Po3eumok aemoHomii cmydeHma 3a-
cobamu ¢popmysaHHA lio2o coyianbHo20 iHmenekmy

AHOTALIA

Mema cmammi — oxapakmepu3ysamu a8MOHOMHY ogediHKy cmydeHmis,
OKpecaumu cmyoeHma fK cyb6’ekma yqiHHA, wo 0acme HaM 3Mo2y 3arporo-
Hysamu wiaxu ¢opmy8aHHA noeediHKU 3a80AKU CMUMYAOBAHHIO PO38UMKY
CMPYKMYpPHUX KOMITOHEHMI8 CoyiaabHO20 iHmenekmy cmyoeHmis.

Jna po3e’a3aHHA nocmasneHux y pobomi 3a800Hb6 BUKOPUCMAHO MAKi
meopemuyHi memoodu OO0CAiOHCeHHA: KameaopianbHUl, cmpyKmypHo-pyHK-
yioHaneHul, aHani3, cucmemamusayis, MOOEMNOBAHHA, y3a2asnbHeHHA. TaKox
y 00Ci0OMEHHI BUKOPUCMAHO eMipuYHi Memoou, maki K KoHCmamyeasibHe
docnioieHHA ma popmMyeanbHUll ekcriepumeHm.
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Pe3ynbmamu docnioxceHHA. Mu 88axaemo, wo coyianbHulli iHmenekm
nedazoza eMiwjye KoeHimusHul, emnamitiHuli i mMHemiyHul acnekmu. Y none-
pedHboMy 8UKMA0i meopemuyHo20 mamepiany binbwy ysazy 6yno npudineHo
MHeMIiYHOMY acrekmy couiasnbHo20 iHmesnekmy, modi Ak emnamiliHuli acrnekm,
Ha Hawy OyMKy, € He MeHW eaxsausum. Enemenmu (abo ckpunmu, ppelimu,
KOHYenmu) emnamiliHo2o acriekmy coyianbHo20 iHMesneKkmy CKaadarmeo
3micm KOHKpemHux ycgioomsaeHux rnedaz2o2om obpaszie peanbHOCMi, AKi Mo-
Hyme 6ymu i makumu, wo crnpulimaromsca b6e3nocepedHso, i makumu, AKi 8u-
HuKarome y crioeadax U yasi ocobucmocmi. CneyugiyHa pyHKyis emnamitiHozo
acrekmy coyianbHo20 iHmMenekmy rnosnda2ae 8 momy, wjo emnamiliHi gppelimu,
CKpunmu, KoHyenmu Haoingaome emMouiliHicmio npodykmu iHmesnekmyasnsbHoi
0ifnbHOCMI, CBOEPIOHY KapmMUHy ceimy, AKA CKAA0AaeMbCA y cyb’ekma 6 pesysb-
mami pobomu coyianbHo20 iHMesneKkmy, 8HACAIO0K Y020 C8iMm MOCMAE 0719 HbO-
20 AK icHyro4uli y memakozHimueHili cgpepi. Came momy, Ha Hawy OYyMKY, HEMAE
CeHcy 2080pumMuU fpo iCHy8aHHA eMouiliHo20 iHmenekmy, adxe mol cmucs,
AKuli eknadaemoscs bazamoema 00CAIOHUKAMU 8 ue NMOoHAMmMS, 3agikcosaHuli
came 8 emnamitiHomy acriekmi couiasbHo20 iHmenekmy. Xoya emnamiliHul ac-
rekm coyiasnbHo20 iHmenekmy He yceioomatoeMbca nedazo2om, came 8iH, Ha
Hawy 0yMKy, 3abe3neyye yceidomseHHA emMouiliHo-eKcripecusHoi U emnamiliHoi
cmopiH 06’ekmis i cy6’ekmis y mixcocobucmicHili 3aemo0i.

Mu esaxcaemo, wo coyianbHuli iHmenekm, 00HO3HAYHO, BKAOYAE OeKMa-
pamusHi U onepamusHi (MpoyedypHi) 3HAHHS, AKi iHOUBIO 3acMoCo8YE 8 pedsb-
HOMY wummi 045 iHmepnpemayii noodili, cmeopeHHs NAAHI8 i MPo2HO3y8AHHSA
AK 0ili moecakOeHHo20 ¥umms, mak i npogeciliHux cumyayit. Lli yaeneHHs,
ocobucmi cno2adu i npasuna iHmMepnpemayii ckaadarme KoeHimusHul ac-
rnekm couyianeHo20 iHMenekmy. C80€et0 Yep2oro, MHeMiYHUU acrneKkm 3ano8HHE
Habymul noduHor docsid, modi Ak emnamiliHi moxciusocmi cy6’ekma crnipsa-
MOBQGHI Ha aKMyani3ayito MexaHiamie aHmuyunayii'y po3e’a3aHHi piaHux npob-
71eM COY,iabHO20 HUMMA.

BucHosKu. [JosedeHo, w0 KocHimusHuUl acrnekm coyianbHo2o iHmenekmy
BK/IIOYAE 8 cebe CyKynHicmb 0ocume cmilikux 3HAHb, OYiHOK, Npasus iHmepnpe-
mauii noditi, nosediHku ntodel, ix 83aEMO8IOHOCUH MOW,0 HO OCHOB8I cghopmosa-
Hoi cucmemu iHmepripemauili Ha MIKPOCMPYKMYPHOMY i MAKPOCMPYKMYypPHO-
My pigHax. MiKpocmpyKmypa Ko2HIimu8H020 acrekmy coyiasnbHo20 iHmesnekmy
demepMiHYyEMbCA PYHKUIAMU OCMAHHBb0O20, d CaMe Mi3HA8AAbHO-0UIHHOIO, 8i0
AKOI 3an1exume 2pamomHa 0bpobKa U oyiHIBAHHSA iHhopmMauii, AKy crnpulimae
cy6’eKm; MPo2HOCMUYHOI, HA OCHOB8I AKOI 30iliCHIOEMbCA NAAHYBAHHA MA MPO-
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2HO3YBAHHA PO3BUMKY MixocobucmicHuUx 830emMo0ill; KOMYHIKAMUBHO, W0
3abe3neyye echeKmuUBHICMb 8/aACHE Npouecy CrinkyeaHHs (Us (pyHKUisA noe’a3a-
Ha 3 a0ek8amHUM cripuliHAMMAM i pO3yMIHHAM NapmHepa no CrinKky8aHH0);
pecprieKcuBHO, AKA 3HAX00UMb CBOE 8i00bPaxceHHsA be3nocepedHbo 8 Camori-
3HaHHI. CBOEIO Yepaoto, MAKPOCMPYKMypa KO2HIMUBHO20 acreKkmy coyiasasHo-
20 iHMenekmy 8uUs8AAEMbLCA y cmasneHHi iHOugida 0o cebe K 00 YiHHOCMI,
UiHHICHO-cmuco8ili no3uyii 0o mixcocobucmicHUX 8iOHOCUH, @ MAKOX 8 AKMy-
anizayii momueayiliHo-uiHHICHUX opieHmauyili ocobucmocmi, akciono2iyHo2o
cmaesneHHsA 0o npogeciliHoi U iHwux sudie disnbHocmi. LLingaxom po3sumky as-
MOHOMIi cmydeHma Mu cmuMyst08aaU CMAHOB/EHHA Y Hb020 KO2HIMUBHO20
acriekmy coyiasnbHo20 iHmesnekmy.

Knro4oei cnoea: asmoHomisa cmydeHma, a8MmoHOMHA 108e0iHKa, COYiasb-
Huli iHmenekm, KoeHimuUeHull acnekm coyiasbHo20 iHmesnekmy, MomueauyitiHi
opieHmMauyii, YiHHICHI opieHmMauii, akcionoziyHe HACMAHOBAEHHA.

Usawkesuy 30yapd, OHygpuesa /luaHa. Pazsumue asmoHomuu cmydeHma
cpedcmeamu hopMupoBaHUsA e20 CoyuaabHO20 UHMennaekma

AHHOTALUUA

Lens cmameu — oxapakmepu308ames a8MOHOMHOE rogedeHue cmyo0eHmos,
onpedenums cmyoeHma Kak cybbekma oby4yeHus, Ymo no380aum HAM rpeo-
710XCUMb ymu (hopMUpPOBAHUS A8MOHOMHO20 1o8edeHuUs Au4Hocmu b61a200a-
PA CMUMYAUPOBAHUIO PA38UMUSA CMPYKMYPHbIX KOMIOHEHMOo8 CouuaabHO20
UHMes1eKkma cmyoeHmos.

Ana peweHua nocmasseHHbIx 8 pabome 3a0a4 UCMOAb308AHbI C1edyio-
wue meopemuyeckue Memoobl UCCIeO0B8AHUSA: KAMe20pUuasbHbIl, CmpyKmyp-
HO-GhyHKUUOHQAsbHbIU, aHAAU3, cucmemamu3ayus, mooeauposaHue, obobuje-
Hue. TaKkx}e 8 uccs1e008aHUU UCMOb308AHbI IMIUPUYECKUe Memoobl, makue
KaK KOHCmamupyroujee uccaedosaHue u hopmupyroujuli sxkcriepumeHm.

Pe3ynsmamei uccaedosaHusa. Mol cuumaem, Ymo coyuanbHelli uHmen-
7eKmM nedaaoea CoO0epHum KOo2HUMUBHbIU, amnamuliHelli u MHemu4yecKul
acriekmel. B npedeidywjux Hawux nybaukayusx 6onbwee 8HUMAHUE b6bli0
yoesieHO MHeMUu4ecKomy dcriekmy coyuasabHo20 UHMesAeKmad, mo20d KaK Im-
namudiHbIl acrnekm, Mo Hawemy MHEHUIO, A8/19emcs He MeHee 8aX(HbIM. Jre-
MeHmMobI (unu ckpunmel, gpelimbl, KOHYenmMsi) amnamuliHo2o acriekma coyu-
Q/16HO20 UHMEAEKMA COCMABAAIM COOePHaHUE KOHKPEMHbIX OCO3HAHHbIX
nedazo2om 06pazoe peasbHOCMU, Komopble Mo2ym 6bimb MAKUMU, YMO 80C-
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MPUHUMQAIOMCA HernocpedcmeeHHo, a Makxie U MAKuMu, Komopsle 803HUKA-
om 8 80CMOMUHAHUAX U 8006paxeHuU auyHocmu. Crneyuguveckas yHKUUsA
amnamuliHo20 acrneKkma CoyudsbHO20 UHMEAAEKMA 3aKA4Yaemcs 8 Mmom,
umo smnamudliHele ¢peliMbl, CKpUNMol, KOHUenmeol Ha0enalom 3MOYUOHAb-
HOCMbI0 NMPOOYKMbl UHMenRAekmyasnbHol desmesnbHOCMU, co3008a5, MAKUM
06pa3zom, ceoeobpa3Hy0 KAPMUHY MUpPa, KOmopasa CKnadsisaemcsa 8 8006pa-
HeHuU cybbekma 8 pe3ysbmame akmyanu3ayuu coyuanbHo20 UHmMes1ekma,
8 pesysbmame 4e2o0 MUp CMAaHO8UMCA 018 cybbekma makosbiM, Komopbili
cyujecmeyem UCKAYUMesnbHO 8 MemaKkozHUmusHol cgepe. VimeHHO nosmo-
My, MO Hawemy MHEeHUIo, He UMeem CMbICAa 2080pUMb O CyU,ecmeosaHuu
IMOYUOHANbHO20 UHMes1ekma, 8edb Mom CMbIcs, Komopbll eKnadelieaemcs
MHO2UMU ucciedosamenamu 8 0aHHOE MOHAMUE, 3d¢hUKCUPOBAH UMEHHO 8 M-
namuliHoM acriekme coyuanbHo20 UHMesnekma. Xomsa amnamudiHell acnekm
coyuanbHO20 UHMesnnekma He 00 KOHUA 0Co3Haemcs neda2o2om, UMeHHO OH,
Mo Hawemy MHeHuto, obecrieyusaem 0CO3HAHUE 3MOUUOHAbHO-IKCIpeccus-
Hol u amnamuliHoli cmopoH 06bekMos U cybbekmos 8 MeXIUYHOCMHOM 83a-
umooelicmsuu.

Mbl cyumaem, Ymo coyuanbHelll UHMesAeKm, 00OHO3HAYHO, BKAKYAEM
deknapamueHbie U onepamueHsie (mpoyedypHslie) 3HaHUSA, Komopble UHOUBUO
npumeHsaem 8 peasbHOU HuU3HU 0414 uHmepnpemayuu cobeimud, co30aHUA
M71aHO8 U NMP0o2HO3UPOBaAHUSA KaK Oelicmauli noscedHe8HOU #U3HU, MaK U rnpo-
gheccuoHanbHeIx cumyayuli. 3mu npedcmasneHus, AUYHbIe 80CMNOMUHAHUA U
npasuaa UHMepnpemayuu cocmasasaom KoeHUMUBHbIU acriekm coyuansHo20
uHmMennekma. B ceoro ovepedv, MHemu4eckuli acriekm 3anosHaem npuobpe-
meHHbIl Yeno8eKom orblim, moaoa Kak amnamuliHelli co30aem npednocbiaKu,
6510200apA KOMOPLIM 803MOHCHOCMU CYy6beKMA HAMPABAAOMCA HA aKMYyanu-
304U MEeXaHU3Mo8 GHMUYUNAUUU 8 peweHuU pa3nu4Hbix npobaem coyuass-
HoU #U3HU.

Bbiodbl. [JOKO3aHO, YmMO KO2HUMUBHbIU acrnekm couyuasnbHo20 UHMesn-
A1eKma eKayaem 8 cebsa co8OKYMHOCMb 60CMAaMOYHO ycmoUlivyugbix 3HaHUU,
OUEHOK, nMpasusa uHmeprnpemayuu cobsimudli, nosedeHus atodel, ux 83aumo-
OmHoweHul Ha ocHose croxcuswelica cucmemesl UHMeprnpemayull Ha MUKpPO-
CMPYKMYpPHOM U MAKPOCMPYKMYPHOM YpPOBHAX. MUKpPOCmpyKmypa KozHu-
MUBHO20 acrnekma coyuanbHo20 UHmMesnsnekma oemepmuHUpyemca yHKYUA-
MU rocsiedHe20, a UMEHHO 03Ha8ames1bHo-oyeHo4YHol, om Komopoli 3asucum
2pamomHas nepepabomKa U OUEHKA UHOPMayuu, Komopyro eocrnpuHumaem
cybvekm; npozHocmuy4eckol, ¢ y4emom Komopol ocyujecmensemca naaHu-
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pOBAHUE U MPO2HO3UPOBAHUE Pa38UMUA MeHIUYHOCMHbIX 83aumodelicmaud;
KomMMyHUKamueHol, komopas obecrieyusaem aghghekmueHocmob cobcmeeHHO
npouecca obuwjeHus (0aHHAA hyHKYUS CB8A3AHA C A0eK8AMHbIM 80CTPUAMUEM
U MOHUMQAHUEeM apmHepa rno KOMMYHUKayuu); pedrekcusHoli, Komopasa Haxo-
oum ceoe ompaxceHue HernocpedcmeeHHO 8 CaMOMNo3HAHUU. B caoto ouepeOds,
MAKPOCMPYKMypa KO2HUMUBHO20 ACreKmMa CoyuasnbHo20 UHmesnsnekma npo-
A6A5emca 8 OMHOWEHUU UHOUBUOA K cebe KaK K UeHHOCmU, C y4emom UeH-
HOCMHO-CMbIC/10800 MO3UYUU AUYHOCMU 8 MEXAUYHOCMHbLIX OMHOWEHUSX, a
makxe 8 aKmMyanu3ayuu MomueayUuoOHHO-UEHHOCMHbIX opueHmayuli AuYHo-
CMu, OKCUO/02U4ecKo20 OMHOWEHUA K NpogeccuoHansHol u opyaum sudam
deamensbHocmu. Takum obpasom, nocpedcmaom pa3sumus a8MoOHOMUU CMy-
0eHma Mol CMUMYAUPOBAsU PA38UMUE KO2ZHUMUBHO20 ACMEKmMa coyuansHo20
UHMesnaekma.

Kntovesble cnoea: asmoHomusA cmydeHma, aB8MoHOMHoOe rosedeHue, co-
uuaanb/ﬁ UHMennekm, Ko2HUMuUBHbIl acrekm coyuanbHoO20 UHMerssn1ekma,
MomueayuoHHble opueHmayuu, UeHHOCMHsle opueHmayuu, akcuosiocu4vecKkasa
ycmaHoekKa.
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