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ABSTRACT

The aim of our research is: to show the context of the productive approach
to the problem of facilitative interaction and the development of the person’s
creativity in this connection.

The following theoretical methods of the research were used to solve the
tasks formulated in the article: the categorical method, structural and functional
methods, the methods of the analysis, systematization, modeling, generalization.

The results of the research. Theoretical analysis of psychological resear-
ches on this issue allows us to identify several basic approaches to the study of
creativity in Foreign Psychology: 1) psychodynamic approach, which describes
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creativity through the interaction of «It», «Me», «Super-Me»; 2) behavioral ap-
proach, which considers creativity as a result of behavior with strict adherence
to the scheme «stimulus — reaction»; 3) pragmatic approach, which emphasizes
the possibilities of practical use of a creative product and, as a result, the alloca-
tion of other resources for the creative use of this product; 4) psychopathologi-
cal approach, which considers creativity as a by-product of mental disorders of
the person; 5) productive approach, which evaluates creativity in a view of the
novelty of a final product; 6) procedural approach, which considers creativity as
a process; 7) humanistic approach, which emphasizes the actual self-expression
of the creator.

It was proved that creativity is a source product of creative activity. This
approach calls creative not only masterpieces of world, such as culture and art,
inventions of technologies, new concepts in science, but also pieces of original
interior design, unusual clothing design, etc. A wide range of creative products
should actualize person’s abilities to differentiate according to the levels of in-
dividual creativity. Thus, the representatives of the productive approach for the
first time argue about a natural level of creative activity.

Conclusions. Thus, we conclude that facilitative interaction is characterized
by the following suggestions. Firstly, creative activity is seen as a person’s need
to adapt to new conditions of the reality. It is the ability of the person to include
something new into the process of his / her life, to adapt to external conditions of
the activity, which, as a rule, promotes greater flexibility of the subject in solving
problems and situations, increases the possibility of personal improvement and
growth. Creative activity is seen as the process of inventing a product that did
not yet exist for a given person (although this product may already exist in prin-
ciples). The characteristics of these new products or processes are their novelty,
originality, expediency, validity, the ability to meet their own needs, adequacy.

Productive approach to study of the development of creativity in the pro-
cess of facilitative interaction shows that this approach to some extent reduces
a person’s creative ability to manifest his / her individual characteristics. The
productive approach offers a very original and balanced understanding of the
creativity, which is based on the universality of the creativity, its accessibility for
everyone, the role of creativity not only as a way to adapt to external environ-
mental conditions, but also as a tool for qualitative change.

Key words: productive approach, facilitative interaction, the person’s crea-
tivity, the universality of the creativity, the accessibility of the creativity for eve-
ryone, to adapt to external environmental conditions.
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Introduction

The study of the problem of creativity nowadays becomes
complex, it is the subject of the analysis of various social dis-
ciplines, and it is the important area of different psychological,
sociological and psycholinguistic researches, which are influ-
enced by other areas of knowledge about a Man — Philosophy,
Sociology and Psychology. Defining the essence of creativity
and the formation of creative potential of a teacher is one of
the most actual issues for the Psychology of the Personality
and its development.

Theoretical analysis of psychological researches on this issue
allows us to identify several basic approaches to the study of
creativity in Foreign Psychology:

1. Psychodynamic approach, which describes creativity
through the interaction of «It», «Me», «Super-Me» (Amabile,
1983; Enkvist, 1990; Ludwig, 1992).

2. Behavioral approach, which considers creativity as a re-
sult of behavior with strict adherence to the scheme «stimu-
lus — reaction» (Bolle, 2014; Flossdorf, 1981).

3. Pragmatic approach, which emphasizes the possibilities
of practical use of a creative product and, as a result, the al-
location of other resources for the creative use of this product
(Boden, 1991; Ekvall & Britz, 2001).

4. Psychopathological approach, which considers creativity
as a by-product of mental disorders of the person (Collins &
Amabile, 1999; Gehrmann, 2015).

5. Productive approach, which evaluates creativity in a
view of the novelty of a final product (l'onuapyk & Onydpiesa,
2018; Jamison, 1995; Mykhalchuk & Kryshevych, 2019).

6. Procedural approach, which considers creativity as a
process (Kraus, 2015; Renzulli, 1991; Zubiashvily, Kocharian,
Lunov, Barinova & Onufriieva, 2020).

7. Humanistic approach, which emphasizes the actual
self-expression of the creator (Mykhalchuk & Ivashkevych,
2018).
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The representatives of the productive approach ('oruapyk &
Onydpiesa, 2018; Jamison, 1995; Mykhalchuk & Kryshevych,
2019) emphasize that creativity is a source product of creative
activity. These scientists call creative not only masterpieces of
world, such as culture and art, inventions of technologies, new
concepts in science, but also pieces of original interior design,
unusual clothing design, etc. A wide range of creative products
should actualize person’s abilities to differentiate according to
the levels of individual creativity. Thus, the representatives
of the productive approach for the first time argue about a
natural level of creative activity (Amabile, Conti, Lazenby &
Herron, 1996).

Thus, M. Boden (1991) in his researches identifies two
levels of creativity, which were defined by the researcher as
Self-creativity (or historical creativity) and IP-creativity (in-
dividual personal creativity). According to this concept, a hu-
man-generated idea is IP-creative if it is completely new to
himself / herself, no matter how many times other individuals
have already generated this idea; on the contrary, Self-crea-
tive is the idea that has never arisen in the entire history of
mankind.

The researchers also emphasize that fact that the model
of a creative activity will be incomplete without taking into
account the significance of the creative product both for the
individual and for his / her social environment (Mykhalchuk &
Kryshevych, 2019). However, the issue of creative product
criteria remains controversial for proponents of a productive
approach. For example, G. Ekvall (1997) believes that the crea-
tive product must be distinguished by some originality, and it
must be needed by the social environment in general.

In such a way the aim of our research is: to show the con-
text of the productive approach to the problem of facilitative
interaction and the development of the person’s creativity in
this connection.
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Methods of the research
The following theoretical methods of the research were
used to solve the tasks formulated in the article: a categorical
method, structural and functional methods, the methods of the
analysis, systematization, modeling, generalization.

Results and their discussion

At foreign language classes the form of studying and con-
trol the results is a dialogue that takes place at all stages of
the learning activity and to which pupils would involve the
teacher, inducing reasoning, summarizing and concluding, ex-
pressing opinions and evaluating. Learning dialogical speech
in the practice of teaching foreign languages is often reduced
to developing the ability to exchange short replicas (exclama-
tions, elliptical sentences).

Dialogical speech can be classified, based on the number
of participants of communication, their social and communica-
tive characteristics, the ratio of the language motives of the
partners, the size of the dialogical text, the volume and the
structure of individual statements, the psychological nature,
which underlies the content of the statements and their other
characteristics. The teacher has to pay a great attention to the
number of participants in dialogue communication. Dialogue
can take place between two, three and much more partners of
communication. To indicate the dialogue that is held between
two partners, the teacher’ll accept the term of a dialogue. A
trilogue is between three partners, when there are more than
three people it is a polylogue.

In this article we will mainly consider dialogical contacts of
two persons. The communicative structure of dialogical speech
is the simplest one. It is realized within the limits of indivi-
dual communication, which is usually inherent in confidential,
intimacy situations. However, individual communication can
also have an official character, which requires the participants
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of the task manager to perform certain etiquette, officially —
business style of speech.

The dialogue can be individual, between two or more per-
sons, but the conversation of two people can take place in the
presence of the third person (for example, a teacher) or the
third pupil.

Educational dialogue should be considered a frontal con-
versation of the teacher with a group of pupils, when he / she
consistently introduces the communicative activities of one
pupil to another person, while the latter does not communi-
cate with each other, does not respond to the replica of their
colleagues. Psychological task consists of the fact that such
polydialogical contact of the teacher with a group of pupils
became a group conversation. In such a way a polylogue is
characterized by multi-directional character. A special place
in the system of oral communication is a theatrical dialogue,
when the participant has the audience in the whole.

Let us show the social and communicative nature of dialo-
gical communication. There are three varieties of dialogical
speech: a social contact, a business conversation and a free
conversation.

A social contact is the most common in the social sphere
of communication (buying a newspaper in a shop or an airline
ticket in the air-flight) and it is preceded in the form of a
«jogging» dialogue with a relatively rapid change of the roles
of the speaker and the listener.

For example:

S.1. To me and Nataliia ten postcards, this are these.

S.2. Fourteen hryvnias, please.

S.1. Please.

A business conversation is observed in the spheres of oral
communication: professional, social, everyday life and the
sphere of education.

A free conversation is not limited to a circle of persons,
nor at times, and it becomes a form of interpersonal, informal
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communication, the purpose of which is the speech activity
itself. Example:

S.1. Yesterday we and Helen went to the country house.

S.2. And I did not go out of the house: there was a lot of
work.

S.1. Listen, and where is Deville? I have not seen him for
a long time.

S.2. He is in town. I met him at a book exhibition.

S.1. By the way, is it still open, the exhibition, I mean? I
was not on it, I wonder?

Let’s analyze the ratio of linguistic motives of partners in
a dialogue. From this point of view we can distinguish: there
is so called balanced dialogue, a dialogue-questioning (the affe-
rent dialogue), a dialogue-discussion, a dialogue-disagreement.
In the balanced «quiet» dialogue plays the role of the initiator
of the conversation when it is not well seen, there is a conver-
sation of equal partners.

In the afferent dialogue the role of partners is sufficiently
fixed: one partner asks, the other one responds (an interview,
the exam, the interview with a patient, an investigator and a
witness). For example:

S.1. What hours did you pass past the Semaphore carriage?

S.2. Somewhere around 11 o’clock in the evening.

S.1. Have you seen a one-room mansion with a green gate-
way to the car?

S.2. Yes, I saw.

S.1. Could you recall the brand and color of the car?

Pupils usually respond to replicas with the help of other
suggestions, at the level of the corresponding passive speech.
The teacher should pay the particular attention to the deve-
lopment of pupils’ ability to start a dialogue. In the practice
of teaching dialogical speech it was not given the necessary
attention to the formation of a culture of actualization of the
inner world of pupils with the aim of issuing speech acts which
are initially active.
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When the partners adhere to different points of view ac-
cording to the same problem, then there is a debate, a dispute.
At the same time the motives of the communicants are iden-
tical: each of them tries to prove his / her own point of view,
insists on his / her own mind. For example:

S.1. You did! S.1. You did! You did!
S.2. I didn’t! S.2. No, I didn’t!

S.1. You did! S.1. Ouch! You hit me!
S.2. I didn’t! S.2. I did!

A dialogue of incomprehension can be caused by various
reasons. It’s a reluctance to listen, and misunderstandings be-
tween the partners, and just bad listening to the partners.
Example:

S.1. Where are you going?

S.2. Pardon?

S.1. I asked you where were you going?

S.2. I'm going to the stationer’s.

S.1. To the station? Are you going away?

S.2. I said I was going to the stationer’s. I have to buy some
envelopes. I want to write some letters today.

S.1. I beg your pardon?

S.2. I said I wanted to write some letters.

S.1. Do you want to write a letter at the station?

S.2. No! At home.

S.1. But you said you were going to the station.

S.2. No, to the STATIONER’S!

S.1. Ah, the stationer’s! Why didn’t you say so at once?

The partners have to ensure that the speech acts of each of
the participants in the dialogue cover as many different types
of expression as it is possible. The dialogue is usually charac-
terized by short replicas. If a pupil actively participates in a
dialogue, successfully selects replicas, that is his / her speech
it is communicatively meaningful, then the teacher should be
put into the example of such a pupil.
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Let us show such stages as the readiness of speech in the
process of dialogical communication. In real conditions commu-
nication is prepared, thought over before dialogical speech is
relatively rare, mainly in situations of administrative sphere —
legal, professional communication, in the field of social acti-
vity. Prepared dialogue is inherent in the field of education,
it often has the appearance of a monologue that has not been
realized (for example, the teacher, making sure that the pupil
can not present the material, tries to ask questions, that is,
through a dialogue, to look at the creative information, get
the correct answers). If one of the partners can think of his /
her verbally meaningful party in the conversation, then the
whole dialogue is impossible: it is difficult to reliably predict
the reaction of the partner, all the sides of this or that topic.

Thus, from the methodological point of view dialogical
communication (statements of each partner) should be divided
into prepared and unprepared. The unprepared dialogical com-
munication may be home-done and spontaneous. The latter is
characterized by an unpreparedness of the speech act and is
carried out by itself, without control from the side of teacher’s
perception. The teacher should encourage pupils to develop
both prepared and unprepared dialogical speech to form their
creative potential.

Also, the productive creative approach in Psychology the
teacher has to use at the lessons the ways of organizing facili-
tative interaction. Facilitative interaction at the English les-
sons is also possible when the teacher organizes the heuristic
conversation. The teacher should be understood as the theory
of teaching methods of foreign languages, that is, the set of
methods of studying and learning by means of guidance ques-
tions.

For the pupil the same word «heuristics» is understood as
the art of finding truth in the ideal sense, which has to master
the joyness, the satisfaction of the emergence of a successful
thoughts or a desire to discover something. The dominant way
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of realizing this method can be the conversation itself and the
educational debate in general.

The purpose of the heuristic conversation is the develop-
ment of pupils’ creative thinking. For the in-depth understan-
ding of the content of artistic text it is expedient to conduct a
heuristic conversation, which can be divided into three stages:

1. Pre-emptive questions, which have the aim of revealing
the degree of general perception of the text.

2. Questions about the poetics context of the novel.

3. Common questions for understanding the ideological and
artistic content of the text.

The effectiveness of the method of heuristic conversation
depends on two main conditions: pupils’ readiness; thought
by the teacher of a clear system of questions. Applying the
heuristic method (in such a way the teacher largely prepares
pupils for creative analytical activity).

It should be noted that any conversation (reproducing, sys-
tematizing, heuristic) is a dialogical method of teaching in
which the teacher with the help of well-posed questions urges
pupils to reproduce previously acquired knowledge, make in-
dependent conclusions — so called generalizations based on the
acquired actual material.

The conversation may start the discussion. This technique
is divided into some stages: 1) preparatory stage; 2) stage of
conducting; 3) stage of conclusions.

One of the natural ways to achieve the development of
facilitative interaction and interference is the discussion (the
higher level of the heuristic conversation), that is the discus-
sion according to a particular problem through the exchange of
thoughts in coincidence or dissenting of ideas. The discussion
as a practice in speech involves the development of skills in
a clear, logical way to formulate pupils’ thoughts, namely to
help them to be able to make generalizations on the basis of
examples, to conduct analogies, to evaluate priorities, to give
reasons, etc., and the ability to conduct a discussion, that is to
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be able to listen without interrupting, to express relevant and
clear information.

The main feature of the discussion is the attractiveness of
the subject of this discussion, clearly defined and interesting
for the participants in the process of communication. Interes-
ting does not necessarily mean controversial, and the discus-
sion is not just a «dispute». In a real communication, as a rule,
we discuss the usual, interesting things for us, and only some
of them are really controversial.

Proposing a subject for the discussion, the teacher should
not provide pupils with all the information necessary for the
discussion, so as not to deprive them of their initiatives. Pu-
pils must independently put forward convincing evidence,
bring new facts, examples into discussion, and not paraphrase
ready-made ideas.

The success of the discussion depends, firstly, on the num-
ber of pupils who participate in the discussion, and secondly,
how motivated there are their speech actions. If the attention
of the participants is focused on someone who speaks, if they
are interested, react to humor, etc., the motivation of speech
activity is rather high. Consequently, absolute participation
and high motivation are the factors that indicate the effective-
ness of the discussion.

An optimally active discussion is a talk in which all the
pupils of the group participate, can not be carried out when
working with the whole group, that is when conducting the
discusses material in a centralized manner. Decentralization
and grouping of pupils into groups / couples makes it possible
to avoid this organizational disadvantage. The main thing here
is to guarantee the heterogeneity or homogeneity of the groups
so that there are no serious conflicting relationships between
the pupils. It is desirable that the composition of each group
be permanent, this will help to eliminate stress and problems
with this discipline.
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When working in groups, the time of active participation
of each pupil in the discussion increases. At the same time, the
state of anxiety for shy schoolchildren is reduced, which helps
them to overcome the fear of mistakes.

Also the physical aspect of group activity is important:
the participants in the discussion are at a close distance, face
to face, and turn to each other directly, especially, using the
necessary auxiliary material. In addition, group work opens
teachers’ opportunities for mutual learning: pupils correct
each other, help pick up means of expressing thoughts. When
working in groups, the role of a teacher greatly changes. From
the instructor, the controller, the corrector if it is necessary
turns into an organizer, assistant or a partner.

Group discussion can take place as a role-playing game. In
the role organization of the discussion the group is divided
into small groups — micro-groups — or pairs of pupils, which
are offered closely to real psychological situations and roles
for playing. The role-playing game reveals great opportunities
for communicative practice. Reincarnation in different ways
allows pupils to express the most diverse communicative inten-
tions and mood according to a real purpose of communication.

The right choice of subject matter is equally important.
Pupils’ interest in problems can cause materials that are as
close as it is possible to their livelier orientations, while an
unusual, exotic topic of discussion can stimulate a more lively
response of participants.

Discussions are preceded by preparatory work. Pupils re-
port a problem for the discussion, after which it is advisable
to carry out a brainstorming exercise in which pupils express
their ideas about the problem and note them to use in the
discussion. The teacher then proposes assignments between
groups, assigns, leads, distributes auxiliary materials. Here
it is timely to remind pupils of the rules of a discussion: a
balanced participation of all group members, respect for the
leader, a ban on interrupting the speaker.
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Encouraging participation in the discussion is one of the
problems during the discussion. To include all pupils the tea-
cher can distribute separate questions, problems between the
members of the group. Thus, the final solution to the problem
is achieved by combining the versions.

The end of the group discussion is not the end of the dis-
cussion according to the problem. The activity of pupils should
be appreciated by the teacher and the whole group. Feedback
can be made in different ways: summing up the discussion by
a representative from each micro-group in front of the group,
comparing the conclusions of different micro-groups, compa-
ring proposals and combining them into a general version of
the group, or just repeating the discussion of one of the micro-
groups in front of the whole group.

The discussion can be completed both by a teacher and pu-
pils. In addition, not all issues can be resolved. The discussion
will have an open outcome and can be continued at any time, in
another place and with the presence of other persons.

The discussion may be based on the material of the text
having been read. To achieve facilitative interaction at the
English lessons it is advisable to organize the activity in three
stages:

I. Conditional-managed interaction (group work, 10 min.).
At this stage the expressions of pupils are largely confined to
the text. After individual reading of the text pupils firstly dis-
cuss in the groups its title, and then each one in turn passes in
one foreign language according to one of the events described
in the text, using, for example, such a table:

| Place Approximate| Time | Event | Significance |

When one pupil says, the rest of children interact with
him / her, helping him / her to pick up the linguistic means,
reminiscent of certain details of the content of the text, so
that communication can continue. Pupils work in groups of 4
participants, one of whom is the leader of the discussion.
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A task for a group: Form groups of four. Each group has
10 minutes; at first, discuss the meaning of the title and try to
reach the group agreement; for the second, retell one milestone
according to the text.

2. Managed interaction (paired work, 5 min.). Pupils work
with a set of drawings that illustrate story lines or certain
important events described in it. Each pupil describes his /
her drawing without showing his / her partner. The partner
summarizes the message and gives the title for a picture. The
pupils’ statements support the questions that are written on
the board.

Who are the characters?

What are they doing there?

What is the setting?

At what date does it take place?

How do the characters feel about themselves?

This stage is optional.

A task for a group: Select a partner to form a pair. Take
turns and use 5 minutes each to describe your «secret picture»
to your partner. The partner should summarize the signifi-
cance of the picture and then give a title. Use the list on the
blackboard as a reference for the description.

3. Free interaction (work in pairs, 10 min.). During the
previous activity, pupils got a complete picture of both the
subject of the discussion and the means of expressing their
thoughts. They are ready for free communication with a part-
ner: to discuss their own life experiences, certain events from
the experience of other people whose roles they perform, or
before conducting a survey, a questioning, the interviewing,
acting as a journalist, a columnist, a writer, etc.

A task for a group: Each pair should take 10 minutes for a
free conversation about some significant events for your part-
ner can be:

A: two friends recalling your schooldays;

© Nabochuk Oleksandr
DOI (article): https://doi.org/10.32626/2227-6246.2021-51.165-189

178 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print)
ISSN 2663-6956 (Online) MPOBJIEMU CYYACHOI NCUXO/OrIT

DOI: https://doi.org/10.32626/2227-6246.2021-51 2021. BUINYCK 51

B: a journalist and a well-known writer talking about a
memorable event;

C: a social surveyor and his / her informant in a question-
naire.

Our teaching practice at school Ne 12 in Rivne, makes it
possible the natural transition from precommunicative to com-
municative speech activity, arguing the appropriate positive
mood in the class, which is a necessary factor in reducing the
level of affective filter — the negative emotional state of pu-
pils.

The given examples of exercises testify that the best op-
portunities for practice in the process of free communication
in a foreign language are created, provided that there is an
interesting subject of the discussion and its organization as a
group role-playing game. In this case, the discussion is a model
of the natural process of communication.

Next, we will offer some variations of discussion-based
exercises, which can be used by the teacher to conduct educa-
tional discussions.

PRIORITIES

The group is provided with a set of discrete items — usu-
ally in the form of a list the components of which may not be
distributed among participants — and at least one criterion.
The pupils have to order these in a scale according to how far
they conform, a young couple who have bought a tumbledown
cottage may make a list of what needs are doing to it, in order
of urgency; or a panel of judges may assess the relative merits
of the contestants in a singing competition. These particular
situations are difficult to be simulated in the classroom, but we
can easily make up parallel problems which are appropriate for
our classes.

The language having been used consists mostly of compari-
sons, and lower — level classes may benefit from a little prac-
tice in comparative and superlative constructions beforehand.
In particular, the following words and phrases may be useful:
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more / less important than, the most / least important, more /
less than, better / worse than, as good as, not so good as, I
would rather..., I prefer..., That comes above / below / before /
after.. Which is better /| more important?

The significant role in the achievement of the development
of internal interference and conceptual correlation plays a con-
troversy.

A dispute (from the Latin «Dispute» — to investigate, ar-
gue) is a public dispute according to a scientific or socially im-
portant topic. Disputes create optimal conditions for enriching
pupils with educational information, preventing possible inter-
pretations, teaching arguments, proving, defending their own
opinions, criticizing their own minds and contributing to a cli-
mate of benevolence and respect for the opinions with others.

To develop the dialogical speech of pupils we use a definite
methodological system that includes the principles of teaching
oral communication, selection of subjects and linguistic mate-
rial, its organization with the calculation of pupils’ interests
and opportunities, a set of exercises and forms of the activity,
which determines a certain structure of the lessons of a fo-
reign language.

Let us show the main methodological requirements, such
as «communicative orientation». This is the guiding principle
of learning a dialogue, as well as oral speech in general.

So, psychological requirements of facilitative interaction
for the developing of teachers and pupils’ creativity at the
English lessons are:

a) the acquisition of a linguistically justifiable minimum
of linguistic equipment that provides a level of communicative
maturity;

b) an assessment of each linguistic creature in terms of the
reality of its appearance in ordinary to act in the process of
oral communication;

c) the formation of a situational or thematic minimum ta-
king into account interests and future needs of pupils;
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d) the communicative activity of speech operations when
working with linguistic material;

e) the creation of a defined system of the activity, which is
motivated by the need for linguistic communication.

The method of training dialogical speech should be speci-
fied, clearly selecting lexical and grammatical material. It is
also necessary to take into account the age-specific features
of pupils, to identify the motives and objects that interest
them, which can be effective components of the communicative
model of a real communication in the paradigm of educational
settings.

Communicative orientations have two main forms of their
implementation. The first is international communication. It is
necessary that training is oriented on the need to communicate
with native speakers. The second, very important form of com-
municative orientation is communication between compatriots
in a foreign language (intranet communication is especially
relevant at secondary school).

The instructor should select appropriate topics for dialo-
gical communication, develop and specify it and offer pupils
models of real situations that would satisfy their interests and
stimulate dialogue. Such situations can arise both in the pro-
cess of international and in the internal communication.

The training program should be based on the following se-
ries of typical communicative situations selected and processed
in accordance with the principles of teaching dialogical com-
munication and facilitative interaction as the types of commu-
nicative activity, with educational and didactic needs.

The problem is that in any dialogues pupils clearly knew
their role having been skillfully improvised. To reach this the
teacher needs a well thought out, clearly painted atlas — so
called a situation report, situational and roles determined, a
list of rational exercises for dialogical communication.
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Conclusions

So, we conclude that facilitative interaction is characteri-
zed by the following suggestions. Firstly, creative activity is
seen as a person’s need to adapt to new conditions of the reali-
ty. It is the ability of the person to include something new into
the process of his / her life, to adapt to external conditions of
the activity, which, as a rule, promotes greater flexibility of
the subject in solving problems and situations, increases the
possibility of personal improvement and growth. Creative ac-
tivity is seen as the process of inventing a product that did not
yet exist for a given person (although this product may already
exist in principles). The characteristics of these new products
or processes are their novelty, originality, expediency, validi-
ty, the ability to meet their own needs, adequacy.

So, productive approach to the study of the development of
creativity in the process of facilitative interaction shows that
this approach to some extent reduces a person’s creative ability
to manifest his / her individual characteristics. The productive
approach offers a very original and balanced understanding of
the creativity, which is based on the universality of the crea-
tivity, its accessibility for everyone, the role of creativity not
only as a way to adapt to external environmental conditions,
but also as a tool for qualitative change.
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Habouyk OnekcaHOp. lMpodykmueHuii nidxid 0o npobaemu gpacunimamueHoi
iHmepakyii ma po3eumky meopvocmi ocobucmocmi
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AHOTALIA

Mema cmammi — guceimaumu rcuxonoeiyHi ocobausocmi npoodyKmMueHo20
nioxody 0o npobaemu ¢hacunimamusHoi iHmepakuii ma pozsumxy meopyocmi
ocobucmocmi.

Jna po3e’a3aHHA nocmaesneHux y pobomi 3a800Hb6 BUKOPUCMAHO MAKi
meopemuy4Hi Mmemoou 00CAIOHEeHHA: Kamez20pianbHull, cmpyKmypHo-gyHK-
uioHaneHul, aHani3, cucmemamu3sauis, MoOento8aHHs, Y3a2aabHEHHS.

Pe3ynbmamu 0ocnidnceHHA. TeopemuyHuli aHani3 ricuxonoziyHux 6oci-
0xceHb i3 nopyweHoi npobaemu 0ae nidcmasu 8UOKPeMUmMu OeKiflbKa OCHOBHUX
nioxodis 0o susvyeHHA meopyocmi y 3apybixHil ncuxonoeaii: 1) ncuxoduHamiy-
Hul nioxid, wo onucye meop4icms Yepe3 83AEMO8BNAUB «BOHO», «fA», «Hao-A»;
2) 6ixesiopucmuyHuli nioxio, AKuli po32a90ae meopyicme AK pe3ysbmam ro-
8e0iHKU 3 YimKUM OOMPUMAHHAM CXeMU «CMUMYys — peakuisa»; 3) npaeamamuy-
HUl nioxio, w0 HA20/0WYE HA MOMHAUBOCMAX MPAKMUYHO20 BUKOPUCMAHHA
M10OUHOK MBOPYO020 MPOBYKMY i, AK HACAIOOK, — BUOKPEMAEHHI iHWUX pecypcie
meop4020 BUKOPUCMAHHSA UYb0o20 Npodykmy; 4) ncuxonamosoziyHuli nioxio, wo
po32na0ae meopyicme AK nobiyHuli NPodyKm ncuxiyHUX po3nadie ocobucmo-
cmi; 5) npodykmusHul nioxio, akuli oyiHE meopyicme 3 0271490y HA HOBU3HY
KiHyeso2o npodykmy; 6) npouecyanbHuli nioxio, wo po32a50de meopyicme AK
npouec; 7) 2ymaHicmuyHul nioxio, Aakuli pobums aKUEeHMU Ha 81aCHe CAMO8U-
paxceHHi mMeopuyA.

JlosedeHo, w0 npedcmasHUKU MPoOYKMUBHo20 nidxody pobaame akuyeHm
Ha KpeamusHocmi fK 8UXiOHOMY npodyKmi meopyoi diasbHocmi. Teop4yumu Ha-
3UB8arOMbCA He suwe wedespu c8imosoi Kynemypu i mucmeuymaea, euHaxoou
8 MexHilyj, Hosi KoHUenuyii 8 Hayyi, ane Makoxc U opu2iHasnbHe oghopMaeHHSA
iHmep’epy npumiwieHHsa, HezguyHuli dusaliH o052y moujo. LLlupokuli dianasoH
KpeamusHux npodykmis Mae akmyasnizysamu 30amHicme A0O0UHU 00 iX Ou-
hepeHuyiauii 8idnogioHo 0o pigHie npossy meop4yocmi. Omxce, npedcmasHu-
KU npoOyKmusHo2o nioxody ernepuie cmeepoxcyioms rnpo pisHesuli xapakmep
meopyoi disnbHOCMI.

BucHoeKu. Moxemo 3pobumu 8UCHOBOK Npo me, wo 05 binbwocmi 0o-
cnidxceHs hacunimamusHoi iHmMepakyii xapakmepHi maki nosoxceHHs. o-nep-
we, meop4a OifinbHICMb Po32120aembcA AK nompeba A0OUHU MPUCcMocosysad-
mucsa 0o Hosux ymos OilicHocmi. Lle —30amHicme iHOU8IOa 8KArYaMU 8 npoyec
€8020 ¥umms dewjo Hoge, adanmysamucs 00 308HilWHIX yMo8 QifisibHOCMI, W0,
AK npasusno, cnpuse Ginbwiti eHy4kocmi cyb6’ekma y po3s’a3aHHIi 3a0ay i npo-
bnem, nidsuwye Moxcaugicme ocobucmicHo20 800CKOHA/IEHHA MA 3POCMAHHS.
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Teopya OifanbHICMb P03271900EMbCA AK MPOYEC BUHAUOEHHSA MPoOyKmMy, K020
we He icHy8ano 011 0aHOI MtOOUHU (xoua ueli MPoOyKm yxce mMmoxce icHyeamu
8 NMPUHYUMI). XapakmepucmuKamu yux Hosux npodyKkmis Yyu npouyecis € ix Ho-
8U3HQ, OpuU2iHasbHICMb, B0UinbHICMSb, 8aIOHICMb, 300MHICMb 300080/bHAMU
en1acHi nompebu, adeksamHicme.

AHani3 ncuxonoziyHux ocobsausocmeli npodyKmusHo20 nioxody 00 sus-
YeHHS Meop4yocmi MOKA3ye, wo ueli midxi0 miero Yu iHWOK Mipoto pedyKye
meop4y 30amHicme a0OUHU 00 NpoAsy ii OKpemux xapakmepucmuk. [Tpodyk-
mueHuli nioxid npornoHye docums opueziHasbHe | 36a7aHCO8AHE PO3YMIHHSA
KpeamusHOCMi, 8 0OCHO8Y AKO20 MOK/AAOEHO MOMOHEHHA NPO yHigepcasnbHicmb
meopyocmi, i docmymnHicme 0718 KOX¥HO20, PO POsab M8oPYOCMi He Aule AK
crnocoby adanmauii 110OUHU 00 308HIWHIX yMo8 omouyyto4oi dilicHocmi, ane U
AK IHCMpyMeHmMYy ix AKICHUX 3MiH.

Kntouoei cnosa: npodykmusHuli nioxio, ¢acunimamueHa 630emMO0Is,
meop4icms MOUHU, YHiBepcanbHicMbs meopyocmi, docmynHicmes meopyocmi
0719 KoXHo20, adanmauyia ocobucmocmi 00 308HiWHIX YM0O8 HABKOMUWHbLO20
cepedosuuya.

Habouyk AnekcaHop. MpodykmueHblii nodxod K npobaeme gpacunumamus-
Ho20 83aumodelicmsus u pazsumus meop4ecKoii nuyHocmu

AHHOTALNA

Llenbto cmamou A8naemca SKCAUKAUUA rcuxonoauyeckux ocobeHHocmel
npodyKkmMusHo20 nooxoda K npobaeme gacunumamusHo20 83aumodelicmsus
U passumus meop4eckoli Au4Hocmu.

Jna peweHusa nocmasneHHsbIx 8 pabome 30004 UCMOMb308aHbLI Cnedyro-
wue meopemuveckue mMemoObl UccnedoB8aHusA: Kamez20puasbHbill, CMpPyK-
MmypHO-@DYHKUUOHAbHbIU, aHAAU3, cucmemamu3ayus, MmoodenuposaHue, 0606-
weHue.

Pe3ynbmamel uccnedosaHus. Teopemuyeckuli QHAMU3 MCUXOA02UYECKUX
uccnedosaHuli no 0aHHol rpobaeme Mo3680sus 8bI0€UMb HECKOTbKO OCHOB-
HbIX M0OX0008 K U3y4eHuro meopyecmaa 8 3apybexcHol ncuxonoauu: 1) ncuxo-
JuHamu4eckuli no0xod, Komopell ornucbieaem meop4yecmaso Yepe3 83aUMOo8/u-
AHUA «OHo», «f», «Ceepx-A»; 2) buxesuopucmckuli No0xXo0, paccMampusaro-
wuli meopyecmeso KaK pe3ysnemam nogedeHus ¢ Yemxkum cobaodeHuem cxemeol
«cmumysn — peakyus»; 3) npazmamu4eckuli nooxod, komopwil Npogosenawa-
em 803MOMCHOCMU MPAKMUYECKO20 UCMOAb308AHUSA Y€/108€KOM MB0PYeCKo20
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MpodyKma u, KaK pe3ysemam, — ebidesneHue Opyaux pecypcos meopyeckozo
ucrnonb3o8aHUA 0aHHo20 npodykma; 4) ncuxornamosoauyeckuli Modxoo, Ko-
mopeili paccmampusaem meop4yecmso Kak noboYHbIl npodyKm rncuxuyeckux
paccmpolicme au4Hocmu; 5) npodykmusHsili mooxo0, oyeHusarowuli meop4e-
CMe0 Yepe3 HoBU3HY KOHEYH020 nNpodykma; 6) npoyeccyasnbHsili nodxoo — pac-
cMampusaem meop4yecmaso KakK npoyecc, 7) 2ymaHucmu4veckuli modxod, Komo-
pobili Oenaem akyeHmMsi cob6cmMeeHHO HA CAMOBbLIPAXEHUU MBOPUa.

JlokazaHo, umo npedcmasumesnu MPodyKMueHo20 nooxo0a aKyeHmMupy-
Iom 8HUMQOHUE HO KpeamusHOCMU 8 UCXOOHOM npodyKkme meopyeckol des-
menbHocmu. TeopYeCKUMU HA3bI8AIOMCA HE MOsIbKO Wedespbl MUpo8oli Kysb-
mypbl U UCKyccmea, u3obpemeHus 8 mexHuUKe, Hogble KOHUenuyuu 8 HayKe, HO
makxe U opu2uHAbHOE OhopMaEHUE UHMepbepa nomMmeuleHus, HeobbluHbIl
ousaliH o0ex0bl u Op. LLlupokuli Ouana3oH KpeamusHbIx MPodyKmos criocobeH
aKmMyanu3uposams crnocobHocMb yesnoseka K ux ouggepeHyuayuu 8 coom-
8emcmauu ¢ YyPoBHAMU MPoAsAeHUs meopyecmead. Takum obpaszom, npedcma-
sumesnu npodyKmueHO20 o0X00ad 8repasle 3a:8/70M KACames1bHO yposHe8o-
20 Xapakmepa meop4eckoli desmesnbHOCMU.

Bbi600bl. Moxem coesname 861800 0 MOM, Ymo 0749 boabUWUHCMBa Uuc-
cn1edosaHUll hacunumamusHo20 83aumodelicmeus A8AAI0MCA XapaKmepHol-
MU caedyrowue rnosnoxeHus. Bo-nepsvix, meopyeckas desmesbHOCMb pac-
cMampueaemca Kak nompebHoCmb Yenoseka npucnocabausamecs K HO8bIM
ycnosusam delicmsumenbHocmu. 3mo — cnocobHoCMbs UHOUBUOA 8K/AYAMb 8
npouyecc cgoeli ¥U3HU HEYMO HOB0E, A0ANMUPOBAMbLCA K BHEWHUM YCA08UAM
deamesnbHOCMU, YMO, KAK rpasuso, criocobcmayem bonbweli 2ubkocmu cybb-
ekma 8 peweHuu 30004 U npobsem, nossiiaem 803MOMHHOCMb AUYHOCMHO20
cosepweHcmeo8aHus u pocma. Teopyeckas OeamesnbHOCMb PACCMAMpPU8ad-
emca Kak rpouyecc uszobpemeHusa npoodykma, Komopozo ewe 00 mex rnop He
cywecmeosano 0715 OQHHO20 Yes108eKA (XOms 3mom MpPoOyKM yxce Moxem
cyuwecmeosame 8 npuHyune). Xapakmepucmukamu 3mux HO8bIX npodyKmos
UnU npoyeccos ABAAMCA UX HOBU3HA, OPU2UHAAbHOCMS, YenecoobpasHocme,
8aa1UBHOCMb, CocobHocMb yoosnemeopsams cobcmeeHHole nompebHocmu,
adeksamHocmeo.

AHanu3 ncuxonoau4eckux ocobeHHocmeli MPoOyKMuU8H020 1ooxo0d K usy-
YeHUI0 meopyecmasa roKassieaem, Ymo smom nooxo0 8 mol uau uHol mepe
pedyuupyem meop4ecKyto crnocobHOCMb Yeno8eKa K nposssneHuro ee omoesno-
HbIx xapakmepucmuk. [MpodykmusHsbili nooxod npedsazaem 00CMAMOYHO
Opu2uHanbHoe U cbanaHcupoB8aHHOE MOHUMOHUE KpeamusHOCMU, 8 OCHose
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KOMOop0o20 Haxo0umcs rosoxeHUe KacamesnobHO YHUBEPCAasnbHOCMU maeopye-
cmea, e2o 0ocmynHOCMU 0418 Kax0020, posau meop4yecmad He MOsbKO KaK
crnocoba adanmauyuu Yeano8eKa K 8HEWHUM yC/108UAM OKpyxcaroweli oelicmau-
mesIbHOCMU, HO U KOK UHCMPYMEeHMad ee Ka4eCmeeHHbIX U3MeHeHU(.

Knrouessble cnosa: npodykmusHslIli nodxod, ¢acunumamusHoe 83aUmo-
delicmeue, meopyecmeso AUYHOCMU, YHUBEPCAbHOCMb m8opyecmed, 00cmyrn-
HoCcmMb meopyecmsa 0414 Kau0020, adanmayus AU4HOCMU K 8HEWHUM YCs10-
8UAM OKpyxarouweli cpeosi.
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