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ABSTRACT

The aim of this research is to show the connection between learner’s autonomy
and motivation, to provide the research of the substructures of the motivational
component of professional competence of students.

Methods of the research. As for general scientific methods, in particular
the method of induction, deduction, analysis and synthesis, comparative and de-
scriptive methods and explanatory ones were used in the research. Also we used
experimental method: the ascertaining research. The following psycho-diag-
nostic questionnaires were used: the questionnaire « Who am 1?» (M. Kuhn and
T. McPartland), the questionnaires «My way to the profession» and the tech-
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nique «A pyramid of professional growth», the questionnaire of H. Heckhausen
«Motivational tendencies of the person».

The results of the research. It should be noted that the vast majority of
students in experimental and control groups considered it necessary to appre-
ciate the professional motives of educational activities, although in fact few of
them seriously considered the capabilities of a highly qualified specialist with
foreign language and skills. Since the professional motives of educational activi-
ties contribute to the achievement of the ultimate goals of learning, motivation
will greatly facilitate the formation of persons’ professional orientation.

The educational and cognitive motives are more important for students:
to study successfully, to receive good and high grades in academic subjects, to
be constantly ready for classes. In this case, it should be noted that for students
with good language skills, these motives are less significant than for students
with low levels of language skills. This can be explained by the fact that the stu-
dent feels more confident in terms of success in learning a foreign language.
Others try to correct their situation and close the gaps in knowledge that are
appeared for one reason or another one during the study of a foreign language
at school.

Conclusions. The professional development of a future specialist is a com-
plex integrative process that involves the use of various forms, tools and me-
thods of facilitative influence on a student’s personality. In order to select and
justify the feasibility of using such forms, tools and methods, etc., we describe
a conceptual model of the professional development of a future specialist. This
model, in turn, requires special development, description and analysis of its con-
stituents due, first of all, to its integrity, multicomponent and polyfunctionality.

The sense of the category «professional development» can be found in the
paradigm of its comparison with the fundamental scientific categories «the de-
velopment» and «the formation». The development is defined as the objective
process of internal consistent quantitative personal change. Professional deve-
lopment involves the inclusion of a person into the functioning of a new social
environment, which is characterized by certain norms of communication, beha-
vior, values, moral and ethical norms and some others. Interpersonal relation-
ships that are developed in the professional team, largely determine the course
of the professional adaptation of a man, the formation of his / her social sta-
tus. Therefore, the components of the professional development should include
socio-psychological features that determine a person’s place in a professional
group, his / her social status.
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Introduction

Before we start exploring the connection between learner’s
autonomy and motivation, the term «motivation» has to be
defined. Motivation is defined as the process that initiates,
guides and maintains goal-oriented behavior. Motivation is
what causes us to act, whether it is getting a glass of water to
reduce thirst or reading a book to gain knowledge (I'onuapyx &
Omydpiesa, 2018). In such a way, motivation is highly valued
for being in the core of biological, cognitive and social regu-
lation.

People are moved to action by different types of factors.
These are basically differentiated to extrinsic and intrinsic.
R. Ryan and E. Deci consider the distinction between extrinsic
and intrinsic motivation crucial (Ryan & Deci, 2000). Compari-
sons between people whose motivation is authentic (literally,
self-authored or endorsed) and those who are merely externally
controlled for an action typically reveal that the former, rela-
tive to the latter, have more interest, excitement, and confi-
dence, which in turn is manifested both as enhanced perfor-
mance, persistence, and creativity (Ryan & Deci, 2000: 69).

Let us show intrinsic motivation and learner’s autonomy.
As R. Ryan & E. Deci claim humans are born with intrin-
sic motivational tendencies (Ryan & Deci, 2000: 70). Children
are keen to explore and learn without any external rewards
during the early childhood. Therefore, the question is not how
to cause intrinsic motivation, but how to sustain it.

In the Cognitive Evaluation Theory (CET) R. Ryan and
E. Deci stated three main factors influencing intrinsic mo-
tivation (Ryan & Deci, 2000: 68—78). These are relatedness,
competence and autonomy. As R. Ryan and E. Deci found out
the positive performance feedback (competence) enhances in-
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trinsic motivation only when it is accompanied by the sense of
autonomy (Ryan & Deci, 2000). People have not only to expe-
rience competence or efficacy, they have also to experience the
behavior of others as self-determined for intrinsic motivation
to be in evidence (Ryan & Deci, 2000: 70).

On the contrary, perceived external locus of causality is
represented by deadlines, threads, imposed goals, but also
tangible rewards diminish intrinsic motivation. «In contrast,
choice, acknowledgment of feelings, and opportunities for
self-direction were found to enhance intrinsic motivation be-
cause they allow people a greater feeling of autonomy (Ryan &
Deci, 2000: 70).

To support intrinsic motivation there is the last but not
the least aspect and it is relatedness. As R. Ryan & E. Deci
(Ryan & Deci, 2000: 71) report a warm and supportive rela-
tionships between educator and learner are of immense im-
portance. In the classes where the teacher was perceived as
cold and not be caring the level of intrinsic motivation was
significantly lower. As R. Ryan and E. Deci summarize all
aforementioned principles apply only to intrinsic motivation,
that is to the activities that are perceived as new, challenging
or possessing an aesthetic value. In other cases we are driven
by extrinsic motivation (Ryan & Deci, 2000: 71).

Also we have to describe extrinsic motivation and learner’s
autonomy. We as teachers, strive for and are keen to support
intrinsic motivation of our students because it is necessary to
point out that not many actions in their and even our lives
are motivated intrinsically. On the contrary, the further from
the early childhood we are, the more extrinsic motivation ap-
pears. These are our parents, teachers, bosses, a society or laws
that require a particular type of our behavior. These types
of behaviors are usually not interesting and their values are
not automatically adopted. According to R. Ryan and E. Deci,
the question is to what degree the value and regulation of
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the requested behavior have been internalized and integrated
(Ryan & Deci, 2000: 71).

The terms «internalization» and «integration» play a cent-
ral role in the theory of extrinsic motivation. «Internalization
refers to people’s «taking in» a value or regulation, and inte-
gration refers to the further transformation of that regulation
submits into people’s own so that it subsequently will emanate
from their sense of Self (Ryan & Deci, 2000: 71). R. Ryan and
E. Deci puts forward that there are some perspectives that see
extrinsic motivation and autonomy as contradictory phenome-
non (Ryan & Deci, 2000: 71). However, R. Ryan and E. Deci’s
Self Determination Theory proposes, that extrinsic motivation
can vary greatly in its relative autonomy.

R. Ryan and E. Deci give some examples of a student doing
homework either because the person realizes the value of edu-
cation for his / her future career — which is totally extrinsical-
ly motivated as the person hopes he / she will get something
for his / her action or a student who is just under his parents’
control. Although both examples involve no real enjoyment,
the former one can be considered autonomous behaviour as it
includes personal endorsement and feeling of choice (Ryan &
Deci, 2000: 71).

To classify the range of different types and degrees of
both extrinsic and intrinsic motivation and relevant processes,
R. Ryan and E. Deci in their Organismic Integration Theory
(OIT) developed the schema of The Self-Determination Con-
tinuum (Ryan & Deci, 2000: 72). And there is a motivation.
Learners are non-motivated, it means they do not act or act
without intention, when they do not value the activity, do not
feel competence to do it, or do not expect the activity to bring
a desired outcome. According to this point we can see how fos-
tering learner’s autonomy may result in solving the problem of
non-motivation. Making children aware of the processes either
taking place in the classroom or when they are learning makes
pupils more competent to take actions. Setting the goals can
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help learners to see the value of school work and again makes
them more competent — as it requires following their personal
objectives. Fostering learner’s autonomy may shift the locus of
causality from «impersonal» to hopefully «internal» or at least
«somewhat internal».

In the middle part of the schema (Ryan & Deci, 2000: 71)
described four degrees of extrinsic motivation varying in the
extent to which the regulation is autonomous. The far left
part represents the classic state of intrinsic motivation, the
doing of an activity for its inherent satisfactions. It is highly
autonomous and represents the prototypic instance of self-de-
termination.

Despite being described in a kind of a progress way, R. Ryan
and E. Deci pointed out that it was not necessary to go through
all the stages of the continuum (Ryan & Deci, 2000: 72). Rather,
they [people] can relatively readily internalize a new behavioural
regulation at any point along this continuum depending on
both prior experiences and current situational factors.

R. Ryan and E. Deci illustrated the relationships between
relative autonomy and extrinsic motivation in education by nu-
merous examples of educational research (Ryan & Deci, 2000).
Some researchers tested the formulation that these different
types of motivation, with their distinct properties, lie along a
continuum of relative autonomy (Scharle & Szabo, 2000). They
investigated achievement behaviors among school children and
found that external, introjected, identified, and intrinsic regu-
latory styles were intercorrelated according to a quasi-simplex
pattern, thus providing evidence for an underlying continuum.
Other studies in education extended these findings, showing
that more autonomous extrinsic motivation was associated with
more engagement, better performance, lower dropout, higher
quality learning, and better teacher ratings, among other out-
comes (Scharle & Szabd, 2000).

In this article we’d like to tell about facilitating integra-
tion of external motivation. As we have learned, more autono-
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mously regulated extrinsic motivation brings a lot of advan-
tages to both students and teachers. Thus, the issue of effec-
tive facilitating of integration of external motivation becomes
highly important.

R. Ryan and E. Deci identified three main factors influenc-
ing successful internalization and integration (Ryan & Deci,
2000: 73). According to this fact, these are the same factors
that in a great degree influenced intrinsic motivation. The
first factor is represented by relatedness. R. Ryan and E. Deci
(2000: 74) assumed that since the actions people carried out
when extrinsically motivated are not basically interesting, the
primary reason they performed such actions because the be-
havior is prompted, modeled or valued by significant others to
whom they feel (or want to feel) attached or related (Ryan &
Deci, 2000: 74). To put it simply, when children feel safe,
connected to and cared for by both — parents and teachers, in-
ternalization and integration are more likely to be in evidence.

The second column of successful internalization and inte-
gration is undoubtedly competence: again the term mentioned
in the chapter on intrinsic motivation. People are more likely
to adopt activities that are relevant for social groups’ value
when they feel efficacious with respect to those activities.
In this case with all intentional action, autonomy suggests
that supports for competence should facilitate internalization
(Ryan & Deci, 2000: 73).

The last but not the least aspect which is supporting inter-
nalization and integration of external motivation is autonomy.
The experience of autonomy is seen as some critical element
for regulation to be in a great degree integrated (Ryan & Deci,
2000: 74). It is possible to expect autonomous regulation if the
context is autonomy supportive, it means allowing the person
to feel competent, related, and autonomous. To integrate a
regulation, people must grasp its meaning and synthesize that
meaning with respect to their other goals and values. Such
deep, holistic processing is facilitated by a sense of choice,
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volition, and freedom from excessive external pressure toward
behaving or thinking a certain way. In this sense, support of
autonomy allows individual to transform values into their own
ones actively (Scharle & Szabd, 2000).

In this article a close relationship between autonomy and
motivation will be described. We’ll see that autonomy nur-
tures and it is nurtured by intrinsic motivation as well as
it influences successful modes of internalization of extrinsic
motivation. We’ll see that one of the most important aspects
influencing learners’ motivation is a rapport between a teacher
and a learner.

One of the most effective ways to promote learner’s auto-
nomy is using such kind of the activity as group work. Group
work is the important part of the learner’s autonomous class-
room. By shifting the focus from teaching to learning and di-
minishing the learners’ dependence on the teacher, the ground-
work is laid for peer assistance. The connection between lear-
ner’s autonomy and dependence means that at any particular
time learners will be able to perform some tasks by themselves
but they need help with others. Individual differences will en-
sure that learners develop their personality at different rates
and with different emphases. This means that almost from
the beginning learners will be able to support one another in
task performances. This is why group work plays a key role
from any psychological point of view. In the definition of the
zone of proximal development the author relied on adults or
more capable peers to take a role of a psychologist. By the
principles of learner’s autonomy relating to group work this
role is assumed firstly by one learner and then another one in
a complex structure of interdependence (Maxkcumenxo, Tkau,
JIurBuauyk & OHydpieBa, 2019).

E. Batel indicates that in the autonomous classroom lear-
ners manage their group work by using their own resources
(Batel, 2020). N. Mykhalchuk and E. Ivashkevych have built
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up some criteria that can be used when training learners in
forming their own groups (Mykhalchuk & Ivashkevych, 2019):

+ learners are allowed to choose partners by their prefe-
rences, those they work well with or they think they can learn
from;

+ learners can choose partners they have seldom or never
worked with before, which provides variety in the group work,
helps learners get to know one another and prevent cliques;

+ partners who have the same interests in different acti-
vities or by materials,

- partners who have certain abilities like good writing;

+ partners who can provide peer tutoring.

At the end of each task all the group members, together
with the teacher, assess a group work. This helps the learners
make the connection between the goals they set collaboratively
at the beginning, the strategies used to achieve the goals and
understand the outcome, and put them into monologue- or dia-
logue-based speech. The learners assess their own contribution
to solve the task and provide a group activity. The experiences
having been accumulated by different groups are shared with
the whole class and the teacher, and together they’ll try to
find solutions according to different problems and find out the
most effective way to form groups.

At first the learners may form groups out of habit choo-
sing to work with their friends, but as they get used to this
format, different groups begin to appear. At the upper levels
of providing the activities the following criteria are a good
frame of reference:

1. «What do I want to be better at? Why?

2. What do I want to do? Why?

3. Who would I like to work with? Why?2»

Learning how to choose working partners increases lear-
ners’ awareness of, for example, their strengths, weaknesses
and personal style of the activity.
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Successful group activity can boost learner’s autonomy
and help students to implement a different atmosphere in the
classroom (Mykhalchuk & Bihunova, 2019). A teacher has to
be very much aware of how the group work is progressing and
what steps are necessary. Poor group activity can do as much
damage to morale as good group activity can help it. It is im-
portant for teachers to give learners all necessary opportuni-
ties to develop good group work habits and they may have to be
active with the whole class regularly in setting up good group
activities’ principles.

According to these, the aim of this research is to show
the connection between learner’s autonomy and motivation, to
provide the research of the substructures of the motivational
component of professional competence of students.

Methods of the research

Taking into account the impotence of the conventional
methods of scientific research while dealing with the object
of our article, the most substantial part of the methodological
base for this research has been developed by us. As for general
scientific methods, such of them as the method of induction,
deduction, analysis and synthesis, comparative and descriptive
methods and explanatory ones were also used quite successfully.

This stage of the research has the goal at assessing the
results of the substructures of the motivational component of
professional competence of students. It is shown the direc-
tion of professional activity and professional expectations, also
their autonomy.

Thus, this stage of the ascertainment research has the aim
at assessing the motivational component of students’ profes-
sional competence. At this stage of the research the following
psycho-diagnostic questionnairies were used: the questionnaire
«Who am I?» (M. Kuhn and T. McPartland) (Kyx & Mak-
naptiaenn, (2019), the questionnairies «My way to the profes-
sion» and the technique «A pyramid of professional growth»
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(Bapb6au, 1998), the questionnaire of H. Heckhausen «Motiva-
tional tendencies of the person» (2019).

Results and their discussion

Motivation of learning activity is considered by us as a
complex, multi-component and multi-stage process in which
the volitional, cognitive and emotional structures of the indi-
vidual are actualized. The motivational sphere of students is
provided with motives of different content, from the desire
to become a highly qualified specialist and ending with the
desire not to upset their parents. It should be emphasized that
quite often the distant perspective gives rise to deep and fully
realized motives for learning. Also the most important is a
person’s attitude to his / her activity, and, accordingly, how
he / she performs the process of the activity will largely be
determined by how far the specialist sees the prospect of the
tasks that lie before him / her.

To assess the formation of students’ motivational sphere
we used four groups of motives: 1) educational and cognitive
motives (passion for studying a foreign language, translation
activities, passing a foreign language qualification exam at
B2 level or higher); 2) professional motives (acquisition of fo-
reign language professional communicative competence, desire
to become a highly qualified specialist); 3) motives for social
identification (to achieve respect from teachers, to keep up
with classmates in the learning outcomes, to avoid condemna-
tion and criticism for poor learning by adults and socially sig-
nificant people); 4) utilitarian motives (desire to work abroad,
to improve their financial position through learning a foreign
language, acquiring translation skills, constantly receiving a
scholarship).

The results of the survey of students on the motives for
learning a foreign language are given in Table 1 of Appendix B.
The analysis of the results of the questionnaire made it pos-
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sible to identify the main motives of students’ readiness for
the performance of educational activities. They are characte-
rized by the presence of motives with both near ones and far
perspective motives. These are educational and cognitive mo-
tives (sign 3), professional ones (signs 1, 5), social identifica-
tion motives (signs 11, 12), utilitarian ones (sign 9).

Table 1

The formation of motives of educational activity
of students of experimental and control groups
(by 7-point scale, N = 303)

The average score

Ne Motives Experimen- |Control
tal groups | groups
1. |[To become a qualified specialist with 5.8 5.7
knowledge of a foreign language
2. |I like learning a foreign language 6.2 6.1
3. |Successfully study and pass the exams 5.5 5.8
4. |Successfully pass the qualifying exam in 3.1 3.3

a foreign language at the level of B-2 or
more higher

5. |Knowledge of a foreign language which 3.6 3.2
provides access to gain new professional
information

6. [My future well-being will depend on my 6.1 6.3
knowledge of a foreign language

7. |A great desire to work in a foreign com- 6.8 7.0

pany or abroad after graduating from
higher educational establishment

8. |A great desire to know a foreign lan- 0.3 0.5
guage just in any case of a student’s life

9. |Constantly receive a scholarship 6.5 6.6

10.|To get parental and environmental appro- 3.4 3.8
val

11.|Do not lag behind classmates 4.1 4.0
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The average score
Ne Motives Experimen- | Control
tal groups | groups
12.|To achieve respect from the side of tea- 5.5 3.7
chers
13.|To be the example to classmates 5.8 5.2
14.|To avoid condemnation and punishment 24 1.5
for poor foreign language learning
Overall level of motivation 4.65 4.48

It should be noted that the vast majority of students in
experimental and control groups considered it necessary to
appreciate the professional motives of educational activities,
although in fact few of them seriously considered the capa-
bilities of a highly qualified specialist with foreign language
and translation skills. Since the professional motives of educa-
tional activities contribute to the achievement of the ultimate
goals of learning, motivation will greatly facilitate the forma-
tion of persons’ professional orientation.

More important for students there are educational and
cognitive motives: to study successfully, to receive good and
high grades in academic subjects, to be constantly ready for
classes. In this case, it should be noted that for students with
good language skills, these motives are less significant than
for students with low levels of language skills. This can be
explained by the fact that the student feels more confident in
terms of success in learning a foreign language. Others try to
correct their situation and close the gaps in knowledge that are
appeared for one reason or another one during the study of a
foreign language at school.

Conclusions
The professional development of a future specialist is a
complex integrative process that involves the use of various
forms, tools and methods of facilitative influence on a stu-
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dent’s personality. In order to select and justify the feasibility
of using such forms, tools and methods, etc., we describe a
conceptual model of the professional development of a future
translator. This model, in turn, requires special development,
description and analysis of its constituents due, first of all, to
its integrity, multicomponent and polyfunctionality.

The sense of the category «professional development» can
be found in the paradigm of its comparison with the funda-
mental scientific categories «the development» and «the for-
mation». The development is defined as the objective process of
internal consistent quantitative personal change. Professional
development involves the inclusion of a person into the func-
tioning of a new social environment, which is characterized
by certain norms of communication, behavior, values, moral
and ethical norms and some others. Interpersonal relationships
that are developed in the professional team, largely determine
the course of the professional adaptation of a man, the forma-
tion of his / her social status. Therefore, the components of
the professional development should include socio-psychologi-
cal features that determine a person’s place in a professional
group, his / her social status.

Professional development is seen as a long-term process of
mastering the profession. Scientists believe that professional
formation can be represented in two ways: according to the
scheme of the process (as a temporary sequence of stages, pe-
riods, parts) and by the structure of the activity (as a set of
methods and means, the observance of which one after the other
person has not a temporary but a paradigm-purpose determi-
nation. Professional development should also be understood
as the formation of professional competence, as the process of
mastering the means of solving professional and pedagogical
tasks and problems, as well as models of their solution, etc.

Thus, the professional development of a person is a holis-
tic, dynamic process well organized in time, characterized pri-
marily by the formation of professional intentions, then — by
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the acquisition of knowledge and mastery of skills and abili-
ties, and so to a full realization of oneself in creative peda-
gogical activity. The main contradiction of professional for-
mation is, as a rule, the contradiction between well-developed
personality traits and the objective requirements of leading
activity, the significance of which is that it largely determines
the further development of the individual as a subject of pro-
fessional activity. Realizing himself / herself in the process of
leading activity, the person gradually changes, which leads to
the restructuring of the motives of his / her own professional
activity, the formation of new personal characteristics, quali-
ties and traits.

If we take into account the positions of socio-cultural ap-
proach in psychology, then the professional formation is di-
rected, first of all, at a specialist in the paradigm of cross-cul-
tural space. Therefore, the professional formation of a future
specialist is, first of all, a process of forming a student as
a Person of general and professional culture, which ensures
his / her general functioning in the surrounding world and the
space of our professional activity.

It should be in our mind that the process of professional
development is closely related to the formation of professional
readiness of a specialist to perform future activities. The
structure of professional readiness includes a positive attitude
of the individual to his / her future profession, fairly stable
motives for future activities, professionally significant per-
sonal qualities, professional knowledge, skills and abilities, as
well as some experience of their application in practice. Thus,
for the professional development of the person it is impor-
tant for future professionals to master the norms, standards of
the profession, the necessary professional personal qualities,
knowledge and skills which a specialist needs to successfully
solve professional problems, form a motivational and valuable
attitudes to their profession, awareness and implementation
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areas of their immediate professional development, willingness
to carry out a differentiated assessment of the activities ha-
ving been performed, a combination of professional openness,
the ability to learn and provide independent creative pursuits.

In this article the professional development of future spe-
cialists is considered from the standpoint of the cultural ap-
proach. So, it is a process of forming the person’s personal
and professional position of the individual, taking into account
the diversity of subjective and objective factors, which involve
the implementation of strategies for managing the personal
resources which are necessary for professional activities on
the professional level. It was noted that the professional de-
velopment of the future specialist also involved the formation
of personally significant position, which was understood by us
as a system of dominant values-semantic attitudes of a specia-
list to the socio-cultural environment, of himself / herself and
his / her activities.

It was stated that that conceptual model would necessari-
ly include professional readiness for performing the activity.
Willingness is characterized by the different nature of the in-
terconnections of its structural components (a cognitive compo-
nent — knowledge of a foreign language, a linguistic one — lin-
guistic competence, the component of implementation — com-
munication skills). Considering the readiness of a student as
a component of person’s intercultural communication as a set
of individually significant psychological factors of a specialist,
(taking into account the diagnostic goals) we have identified
the characteristics of different levels of the development of
each of the factors of readiness, which we mean as a criterion
basis for studying the phenomenon of students’ readiness for
organizing the process of successful intercultural communi-
cation. The first (a cognitive) component is considered in the
context of this study as varying levels of foreign language
acquisition. In fact, in our opinion, a cognitive component of
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readiness contains the linguistic competence of the person, as
well as his / her communicative skills and the peculiarities of
using them in the process of professional activity. All these
tasks will be solved in our further researches.
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leawkesuy EpHecm. lMcuxonoziyHi ocCHOBU 38’A3KY MiX< a8MOHOMI€EIO cmyodeH-
ma i momueayi€ero y4iHHA

AHOTALIA

Mema 0docnidxeHHA — NOKa3amu 368°A30K Mix aemoHomiero ocobucmocmi U
Momueauieto y4yiHHA, 3a6ezneyumu 00CniOHeHHA nidcmpykmyp momusayili-
HO20 KOMMOHeHma npogeciliHoi KomnemeHmMHocmi cmydeHmis.

Memoou docnidxeHHs. LLJo0o 3a2a16HOHAYKO8UX MemMo0is, Mo 8UKOPUC-
MQaHO MAKi 3 HUX, AK iIHOYKYis, 0e0yKyia, aHani3 i cuHme3s, Memoou ropieHAHHA
i onucy, memod obrpyHmysaHHa mouwo. Takox 6ysn0 8UKOPUCMAHO eKcrepu-
mMeHmanbHUli Memoo: KOHcmamyeasnbHe 00CAi0MeHHA. 3aCmoco8aHO MAKi
ncuxodiaezHocmu4Hi memoouku, AK: mecm «Xmo A?» (M. KyH i T. Mak-lapm-
neHd), memooduku «Mili wnsax y npogpecito» ma «[lipamida npogeciliHozo
3pocmarHa» (M. 0. BapbaH), memoouky X. XekxayzeHa «MomusauyiliHi meH-
deHuii ocobucmocmi».

Pe3ynbmamu 0ocnidxceHHA. 3a3Ha4YUMO, WO rnepesarHa binbwicme cmy-
deHmis eKcriepumMeHmManbHUX | KOHMPOAbHUX 2Py 88axcasa 014 cebe 0608°s3-
KOBUM B8UCOKO OUiHUMU rnipogeciliHi momusu Ha84asb6HOI OifabHOCMI, Xxo04d
Hacripagdi Hebazamo xmo 3 Hux ceplio3Ho 3a0yMy8ascsa HA0 MUM, AKi MOMC/IU-
80CMi Ma€E 8UCOKOK8aigikosaHull ¢axiseyb 3i 3HAHHAM iHO3eMHOI Mosu ma
chopmosaHUMU Hasu4ykamu 30ilicHeHHA npogpeciliHoi disnbHocmi. OCKinbKu
npogpeciliHi Momuesu Has4yasbHOI BisAbHOCMI CPUAMb 00CA2HEHH!O KiHUeaux
uineli HOBYAHHA, MO MOMUBAYA 8E/IUKOK MIpOt hacunimysamume gopmy-
BAHHA npogpeciliHoi crpsamosaHocmi.

binbw 3Hayywumu 078 cmydeHmis € HABYA/bHO-MI3HABAAbHI MomMuBU:
YyCRiWHO 84UMUCA, OMPUMY8aMU XOPOWi MA BUCOKI OUYiHKU 3 HABYA/IbHUX Mpeo-
memis, 6ymu nocmitiHo 20mosumu 00 3aHAMSb. Y UbOMY M/AHi 8apPMO 3a3HAYU-
mu, wo 0718 cmyodeHmie i3 XopoW o MOBHO0 MMiG20MOBKOI0 Ui MOMUBU € MEHW
3HAYYWUMU, HiXC 08 cmyOeHmie i3 HU3bKUM pieHeM MOoBHoOI nidcomosku. Lle
MOMCHA MOACHUMU MUM, W0 repuli No4ys8aromecs 8MnesHeHiWumMu 3 02130y Ha
docszHeHHA ycrixy 8 Mpoyeci sus4eHHs iHO3eMHoI Mosu. [lpyai ¥ Hamazarome-
cA sunpasumu c8oe cmaHosuwe U nikgidysamu npo2asauHU 8 3HAHHSAX, AKi 3'A-
8U/IUCL 3 MI€I YU IHWOI MPUYUHU Mi0 Yac 8UBYEHHSA IHO3eMHOI MO8U Y WKOII.
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BucHoskKu. lpogpeciliHe cmaHosneHHA MalibymHb020 haxisys € CKAAOHUM
iHmezpamugsHUM rnipoyecom, wo nepedbayae 8UKOPUCMAHHA Pi3HOMAHIMHUX
¢opm, 3acobis i Mmemodis pacunimamugHo20 8risugy Ha ocobucmicms cmyoeH-
ma. 3 memoto 8idbopy U 0brpyHmMys8aHHA 00UinbHOCMI BUKOPUCMAHHA MAKUX
¢opwm, 3acobis i Memodie mowo, 8 HACMYMHUX HAWUX 00CAIOHEeHHAX 00YinbHO
onucamu KoHuenmyassbHy mMooessb npogeciliHoezo cmaHosneHHA MalibymHbo-
20 ¢haxisys. Lia modens, CBOEH Yepaoto, 8UMA2AE crieyiasnbHoi po3pobKu, onucy
U aHanizy it cknadosux y cuny, Hacamnepeo, C8OEI yinicHocmi, 6azamoKomro-
HeHMHocmi ma nosnigpyHKYioHaAbHOCM.

CymHicmbe Kamezopii «npodeciliHe cmaHosneHHA» Moxe bymu susseneHa
y napaduami ii 3icmaseneHHA 3 pyHOaMeHMaAbHUMU HAYKOBUMU Kamezopis-
MU «PO38UMOKY» | «(hOpMyBAHHA». PO38UMOK 8U3HAYAEMbCA AK 06’€ekmusHUll
npoyec 8HymMpiwHbL020 MOCMI008HO20 KiflbKiCHO20 i AKICHO20 0cobucmicHo20
3MiH08aHHSA. [podgpeciliHe cmaHo8neHHA Nepedbavyae BKAOYEHHA AOOUHU Y
(DYHKYiOHYBAHHA HOB020 COYiasnbHO20 Cepedosulyd, WO Xapakmepulyemeo-
CA MesHUMU HOPMamu8aMu CrifIKy8aHHA, Mo8eOdiHKU, YiHHOCMAMU, Mopasb-
HO-emUuYHUMU HopMamu mouwjo. MirocobucmicHi 8i0HOCUHU, W0 CKAAadarome-
cA y npogpeciliHomy Konekmusi, 6azamo 8 Yomy 8u3Ha4arome xio npogpecitiHoi
adanmaujii ntoduHuU, hopmyeaHHs ii coyianeHo2o cmamycy. Tomy 00 ckaadosux
npogpeciliHozo cmaHosneHHA marome bymu exsto4eHi U coyianbHo-ncuxonoeiv-
Hi ocobausocmi, wo 8u3Ha4YarOMe Mmicue AOUHU y npogecitiHil epyni, ii coui-
anbHUli cmamyc.

Knruoei cnosa: asmoHomia cmydeHma, momusauyis, MmixcocobucmicHi
CMOCYHKU, Yini Ha84aHHA, hopmysaHHA npogeciliHoi opieHmayii ocobucmoc-
mi, npogpeciliHuli po38UMOK.

Ueawkesuy IpHecm. lMcuxonozudecKkue 0CHOBbI céA3U MexOy aemoHomueli
cmydeHma u momusayueii yyeHus

AHHOTALUMNA
Llenb uccnedosaHusa — nokazams cefasb mexody asmoHomueli AuYHoCmu U mMo-
mueayueli yyeHus, obecreyums ucciedosaHue NoACMpyKmyp MomueayuoH-
HO20 KOMMOHEeHMa rpogheccuoHanbHol KoMmnemeHmMHoCmu cmyoeHmos.
Memodbl uccnedosaHusA. M3 COBOKYNHOCMU OCHOBHbIX HAYYHbIX Memoodos
6biaU UCMO/16308aHLI MAKUE U3 HUX, KOK UHOYKYUA, 0e0yKYUA, aHAAU3 U CUH-
me3, MemoObl CpaBHeHUA U onucaHus, memoo obocHosaHusA. Takxce bbina uc-
M10/163080H 3KCMEPUMEHMAsbHLIU Memod: KoHcmamupyouuli KcriepumeHm.
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lMpumeHeHsI cnedyrouwjue ncuxoduazHocmu4eckue memooduKku: mecm «Kmo A?»
(M. KyH u T. Mak-lMapmneHd), memoouku «Moli nyme e npogheccuro» u «lMupa-
muoa npogeccuoHanbHo2o pocma» (M. HO. BapbaH), memooduka X. Xekxay3eHa
«MomueayuoHHble meHOeHUUU AUYHOCMU».

Pe3ynbmamel uccnedosaHus. [JokazaHo, Ymo rnodasasouwee 60ab6WuH-
cmeo cmydeHmo8 3KCrepuUMeHmasbHbIX U KOHMPOsbHbIX epyrn cyumanu 04
cebs 065a3amesnbHbIM 8bICOKO OUEeHUMb MNPogheccuoHabHbIe MOMU8s! y4ebHol
deamenbHOCMU, XOomsA HA CAMOM Oesie HeMHo2ue U3 HUX Cepbe3HO 3a0yMbl-
80/1UCb HAO MEM, KAKUE 803MOXCHOCMU UMeEem 8bICOKOK8AAUGUUYUPOBAHHbIL
creyuaaucm co 3HaHUem UHOCMPAHHO20 A3bIKA U ChOPMUPOBAHHbLIMU HABbIKA-
MU ocyujecmeneHus npogeccuoHaneHol deamensHocmu. OCKonbKY rpogec-
CUOHAsbHbIe MOMUBbI y4ebHol desmesnbHocmu criocobcmeyrom docmuxieHuro
KOHeYHbIX yesneli obyyeHus, mo momusayua 80 MHO20M acuaumupyem ¢op-
MUPOBAHUE PO eCccUOHANbHOU HaNPaBAEHHOCMU AUYHOCMU.

bonee 3Ha4uMbIMu 018 cmydeHMos A87AAMmcsA y4ebHO-Mo3HasamersbHole
MOoMuBbl: YyCrnewHo y4umecCs, noay4ame Xopowue U 8bICOKUE OYeHKU Mo y4eb-
HbIM npedmemam, 6bimb MOCMOAHHO 20MOBbLIMU K 3aHAMUAM. B amom nnaHe
cmoum ommemums, Ymo 0719 cmydeHmos ¢ xopouwleli A3biKosoli Nod2omosKoli
aMu Momusbl ABAAMCA 8 MeHbweli cmeneHU 3HaYUMbIMU, YemM 0715 cmyoeH-
moe ¢ HU3KUM ypOoBHeM f3bIKo80U 10020mosKu. 3mMo MOXHO 06bACHUMb meMm,
umo nepsoble yyecmayom ceba bosee ysepeHHbIMU, y4umsigasa nymu 0ocmu-
HeHUs ycrexa 8 npouyecce Uly4eHUs UHOCMPAHHO20 A3biKa. Bmopoble e nbi-
maromcs ucnpasume ceoe fosaoxeHUe U UK8UOUpPosame rnpobesol 8 3HAHUSAX,
nossuswuecs No moli uau UHol npuYuHe NMpu usy4yeHuu UHOCMPAHHO20 A3bIKA
8 WKore.

BbI800Wbl. [pogheccuoHanbHoe cmaHosneHue bydywe2o cneyuaaucma Ae-
AAEMCA CAOHCHBbIM UHME2PAamu8BHbIM MPoyeccom, Komopell npedycmampusa-
em ucrosab308aHUe Pa3HOobpPa3HbIx hopM, cpedcme u Memodos ghacuauma-
mueHo20 8030elicmsus Ha AUYHOCMb cmydeHma. C yenbto ombopa u 060cHo-
BOHUA Uenecoobpa3HOCMu UCronb6308aHUA MAKUX hopM, cpedcmea u Memooos
pabomel, HEO6X00UMO 8 nepcrekmuse onucame KOHUenmyaabHyr MoOesb
npogheccuoHanbHO20 cMaHosneHusa bydyu,e2o crieyuanucma. 3ma mooess,
8 c80t0 oyepedb, mpebyem cneyuanbHol pa3pabomku, ONUCAHUA U aHAAU3a
ee cocmasnAWUX 8 cuny, npexode ecezo, ceoeli Yes0cMHOCMuU, MHO20KOMIIO-
HEeHMHoOCMU U NoAU@PYHKYUOHAAbHOCMU.

CywHocmes Kameaopuu «npogeccuoHasnbHOe CMAHOoBAEHUE» MOXEeM
b6bimb paccmompeHa 8 napaduzame ee ConocMasneHuUs ¢ yHOameHmanbHeIMU
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HAy4YHbIMU KAme20pusmMuU «paseumue» U «gpopmuposaHue». Pazsumue onpe-
densemca Kak o0bbeKmusHbIl rnpoyecc 8HympeHHe20 rnocsiedosamenosHoO20
KO/IU4ecmeeHH020 U Ka4yecmeeHH020 /IUMHOCMHOo20 uaMeHeHus. [pogeccuo-
HasbHOE CMaHoeseHUe Npednosnazaem eKa4eHUe Yen08eKd 8 rnose hyHKYUo-
HuposaHus Hoeoll coyuansHol cpedsi, xapakmepu3syrouwjelica onpedesneHHbIMU
Hopmamusamu obuwjeHus, nosedeHus, UEeHHOCMAMU, MOPAAbHO-3MUYEeCKUMU
Hopmamu. MexrauyHocmHbele omHoWeHUs, cKaadelearowuecs 8 npogeccu-
OHA/IbHOM Kosi/leKmuse, 80 MHO20M oOripedensom xo0 MpogeccuoHasnsbHol
adanmauyuu 4YesnoeeKa, hopmMupoBaHUA e2o coyuanbHo2o cmamycad. [Tosmomy
K coCmasaawum npogeccuoHanbHo20 CMaHossneHUa 00a4Hbl bbimb omHe-
CeHbl U coyuanbHo-ncuxonoauyeckue ocobeHHocmu, onpedensrouue mMmecmo
yes108eKa 8 npogheccuoHanbHoU epynne, €20 coyuanbHbIl cmamyc.

Kntoyeable €n106a: asmoHOMUA cmydeHma, MOmMu8ayus, MeXIU4HOCM-
Hble OmHoweHUs, yeau obyyeHus, hopMuposaHue npogeccuoHasbHoOl opueH-
mayuu AuYHOCMU, NPogeccuoHas6Hoe passumue.
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