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ABSTRACT

The purpose of this article is to define the communicative functions which mono-
logue speech performs; to describe the characteristics of monologue speech; to
show psychological approaches for building up a monologue-story.

The following theoretical methods of the research were used to solve the
tasks formulated in the article: a categorical method, structural and functional
methods, the methods of the analysis, systematization, modeling, generaliza-
tion.

The results of the research. We distinguish the main psychological ap-
proaches which help pupils to understand English texts. The first one is the ap-
proach of Hermeneutics. It sees in the interpretation of the subject perceiving
the novel, which is based on the imagination and intuition of the recipient, which
allows him / her not only to reveal the author’s idea, but also to feel the process
of creating the text. General theoretical backgrounds of hermeneutics and the
approach to understanding as the actualization of reflection will be presented in
our further articles. The process of understanding how to build meanings occurs
by actualizing reflection, the most important source of the person’s experience
that allows a person to improve his / her personality.

The next approach is psycho-linguistic. We proved that the comprehension
of the text was directly connected with the understanding of the person’s speech.
We formulated the main aspects, which in subsequent psycholinguistic and cog-
nitive studies were explained in the following aspects: 1) the activity basis of
speech, such as its extralingual characteristics; 2) internal speech or universal
subject code; 3) the concept of meaning and significance.

Conclusions. The main for building up a monologue-story is a cognitive ap-
proach. The defining feature of the cognitive approach for the study of com-
prehension was the position that language was only a small part of the holistic
phenomenon that speakers are trying to learn. The process of cognition is based
on the complex interactions of memory processes, physiological characteristics
of a man, his / her knowledge of the world, the social context of utterances, ways
of interaction of all the activities of the individual in general and the organization
of all types of knowledge in particular.

The cognitive approach characterizes two main factors: 1) shifting the at-
tention of researchers from the object (a text) to the subject («Me — the spea-
ker»; «Me — the listener»; «Me — the reader»); 2) shift of the person’s attention
from clearly identified micro-units, which are considered in isolation, to units
with a high degree of complexity. In the first case, the understanding of speech
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is considered as a constructive activity of the subject, carried out on the basis of
his / her knowledge; in the second one, involving more complex units for compre-
hension analysis instead of relatively simple messages. Accordingly, along with
the text, the object of the activity, we try actively studying the subjects-speakers
(listeners / readers) processes.

The movement from meaning to sense determines the very process of un-
derstanding, in which we identify several integrated stages that have seman-
tic independence: a psychophysiological perception of a physical sign (a word,
color, spatial form); a recognition of meaning (as «a friend» or «a stranger»);
understanding its recurring (general) meaning in language; understanding its
significance in the specified context (near or far); active-dialogic understanding
(agreement — disagreement), such as the evaluative moment in understanding.

Key words: monologue speech, psychological approaches, Hermeneutics,
psycho-linguistic approach, cognitive approach, psychophysiological perception,
a recognition of meaning, active-dialogic understanding.

Introduction

Nowadays, at secondary school the teaching of monologue
speech is not always given enough attention. This position is
erroneous, because it is this aspect of learning that disciplines
thinking, teaches to think logically and accordingly build pu-
pils’ statements in such a way as to «bring» their thoughts to
the listener.

Communication in its oral form, mastering which is one of
the main tasks of learning a foreign language at school for prac-
tical purposes, is carried out through listening and speaking.
The teacher who transmits information to others performs the
action of speaking, and all who listen to him / her perform
the act of listening. Oral communication, which is carried out
in one-sided speech, when one person speaks with a detailed
statement, and the other one — only perceives his / her speech,
then such oral speech acquires a monologue form. Extended
statements during monologue speech are based on the internal
logic of the development of the speaker’s thoughts and on the
context of the whole statement, taking into account the situa-
tion of communication.
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Monologue speech is a coherent continuous statement of
one person, addressed to one or more partners. The purpose of
such a statement is usually the need to influence other people
in some way, to convince them with something. Monologue
speech is closely related to dialogic speech. Most often, a mono-
logue is a special case of dialogic speech, when the statement
of one of the partners is presented in an expanded form as
a complete message. Therefore, during studying the person’s
speech, the monologue form is a further development of de-
tailed utterances in the system of a dialogical speech (Cilibrasi,
Stojanovik, Riddell & Saddy, 2019).

Pupils begin detailed monologue utterances only when they
master the language material in dialogic exercises to the extent
necessary for the organization of monologue utterances based
on different grammatical structures. Pupils learn monologue
utterances, larger in volume, at the stage when they have al-
ready accumulated sufficient language material and they are
able to use it freely in oral form. This allows pupils to pay full
attention to the logical sequence of phrases when they are ex-
pressing their own opinion in a foreign language.

One of the main tasks of teaching monologue speech is the
development of oral language skills. The ability to understand
spoken language and express one’s thought is necessary for
many people; this is due to the growing of political, economic,
cultural ties between our country and many other countries all
around the world.

A monologue is an organized type of oral speech with the
aim directly influence on the partner of communication or the
audience, which involves the utterance of one person. Mono-
logue speech is characterized by certain communicative, psy-
chological and linguistic features that the teacher has to take
into account in the process of learning this type of speech
activity ('omuapyk & Onydpiesa, 2018).

So, the purpose of this article is to define the communica-
tive functions which monologue speech performs; to describe
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the characteristics of monologue speech; to show psychological
approaches for building up a monologue-story.

Methods of the research
The following theoretical methods of the research were
used to solve the tasks formulated in the article: a categorical
method, structural and functional methods, the methods of the
analysis, systematization, modeling, generalization.

Results and their discussion

Monologue speech performs the following communicative
functions:

1) the informative one — the message of information about
objects or events of the environment, a description of pheno-
mena, actions, conditions;

2) the influential function — the incitement to the action or
prevention of undesirable action, belief in the justice or injus-
tice of certain views, opinions, actions, beliefs;

3) the expressive (emotionally expressive) one — the use of
communication to describe the state in which the speaker is to
relieve emotional tension;

4) the entertaining function — a performance of a person on
stage or among friends to entertain the audience (for example,
art reading, storytelling in an informal conversation);

5) the function of ritual-cult — the utterances during any
ritual rite (Brédart, 1991).

Each of these functions has its own specific linguistic
means of the expression, appropriate psychological stimuli and
the purpose of the expression (for example, stylistically neut-
ral message, a desire to persuade the listener or in some other
way to influence him).

Monologue speech has the following characteristics:

1) a coherence, which distinguishes monologue speech from
a random set of sentences and it is considered in two aspects —
psychological and linguistic ones. In the first case it is about
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the coherence of thoughts, which is expressed in the composi-
tional and semantic unity of the text as a product of speech,
in the second case — it is about the coherence of speech, which
involves the possession of linguistic means of interphrase com-
munication;

2) theme-related characteristic, as the correlation of the
statement with a general theme. Monologue utterance has a
certain communicative and semantic organization. First of all,
it clearly states the presence of a certain topic, which, in turn,
is divided into a number of subtopics or microthemes;

3) contextuality, which should not be contrasted with si-
tuationality — a characteristic feature of a dialogic speech. A
monologue can also be situational (for example, a spontaneous
utterance is an expanded cue) (in some cases, a monologue can
be visually situational (for example, in a movie, TV show);

4) a relatively continuous flow of speech. The monologue is
usually not limited to one phrase and lasts for a certain time
without interruption, thus achieving completeness of thoughts;

5) consistency and logic. These qualities of monologue
speech are realized in the development of the idea of the main
phrase by clarifying the idea, supplementing it, explaining,
justifying, etc. (Mykhalchuk & Bihunova, 2019).

The state educational standard in a foreign language (ge-
neral secondary education) provides for pupils’ language mas-
tering the following types of monologue: a short message, a
story, a reflection (persuasion). Proper attitude to foreign
monologue speech at the middle stage of learning makes it pos-
sible to use a foreign language as a means of communication
at the lessons, in particular in the process of explaining and
consolidating new lexical and grammatical material.

At the middle stage of learning a foreign language mono-
logue, the teacher has to set himself / herself the following
tasks:

+ to pay enough attention to pupils’ mastery of mono-
logue speech;
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+ to teach schoolchildren to formulate a monologue using
an active lexical vocabulary;

+ to organize training in monologue speech correctly;

- to cope with the difficulties that arise before pupils in
the process of mastering monologue speech;

+ to teach to build independently and coherently their
own statements;

- to evaluate objectively this type of speech activity.

In the educational process which is carried out by a foreign
language teacher, there is a continuous flow of speech situa-
tions that can and should be used with a purpose to commu-
nicate with a foreign language. Mastering the monologue
language at the secondary stage of learning causes certain dif-
ficulties, which also exist in the native language — it is the
simultaneous implementation of semantic and language pro-
grams. In order to be able clearly and coherently to build his /
her statement for a pupil, who speaks, this speech in a whole is
pronounced without destructive, the process of communication
stops between sentences, there must be intonation bias of the
next sentence with the pronunciation of the previous one. It is
not easy to formulate a monologue for other reasons as well:
for example, limited program material; limited time of com-
munication in a foreign language; individual characteristics of
pupils and teachers (Crookes, 1989).

Thus, monologue speech, which is taught for adolescents at
foreign language lessons at school, is a common statement that
has its own theme and idea and is characterized by communi-
cative, psychological and linguistic features that the teacher
has taken into account in learning, as well as structural com-
pleteness, completeness of expressions, completeness of speech
in general.

A monologue-narrative is a type of a monologue speech,
which is defined as a coherent continuous statement of one
person addressed to one or more partners of communication.
The purpose of such a statement is usually the need to influ-
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ence other pupils in some a way, to tell something new, inte-
resting, etc.

The varieties of a monologue-story are: a monologue-de-
scription and a monologue-message. If the story is about objec-
tive facts from the life of the society as a whole, then the de-
scription is about the facts from the life of the narrator, which
shows the described events, subjective and personal nature. A
monologue-message is a relatively brief account of the facts or
events of the reality in a concise, informative form.

The monologue-story uses non-linguistic means of commu-
nication. In some cases, they have only an ancillary value.
Instead of them, the monologue-narrative is characterized by
contextuality, it must be clear for understanding. Insufficiency
of out-of-order means of communication and limitation of com-
municative functions of a situation is compensated here by the
development of structure of sentences, building logical com-
munications between them. The text of the monologue-story
should say everything that is obvious from the situation.

A characteristic feature of the monologue-story is the abi-
lity to plan statements (programming), which leads to a clearer
sequence and logic of the material. The peculiarity of teaching
a monologue-story of teenagers is that it can be thought out
and prepared, therefore, it is easier to learn.

An important role in learning a monologue-story is played
by the speech situation. Learning speech situation is an ef-
fective means of developing skills and abilities of monologue
speech. It creates for pupils imaginary conditions close to the
conditions of a real communication. This helps to increase pu-
pils’ interests in learning a language, as they are convinced
that they can realize their language potential in an act of com-
munication close to natural one.

In the process of learning speech situation, everyone can
activate the lexical and grammatical material in such a way
that it plays a role in building a monologue-story, which will
contribute to its better mastery.
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Pupils learn about the imagination with the help of stu-
dying speech situations. The teacher constantly creates imagi-
nary situations in which pupils are happy to perform the roles
offered to them. They are also aware of and perceive the con-
ventionality of speech situations.

The monologue-narrative is characterized by a theme and
an idea which determine its composition, sequence and logical
expressions of thoughts. The formation of skills of a mono-
logue speech is connected with intensive activity of the per-
son’s memory. It is necessary to teach pupils to adhere to the
logical harmony of the monologue.

The monologue-narrative is characterized by linguistic
means of interphrase communication. Adverbs of time and se-
quence, conjunctions, pronoun repetitions in a great degree
become connecting elements of sentences (then, so, after that,
presently, before long, to make the long story short, in the end,
that’s how, that's what, to crown it all; but, also, besides, then
again, as you see, on the one(other) hand, for one thing, firstly,
secondly, thirdly, moreover, after all, for all that, to sum it up).

While mastering other subjects, pupils gain experience of
a monologue speech in their native language, but their state-
ments are directed on the teacher and the textbook material.
At foreign language lessons pupils should build independent
statements based on their life experience, knowledge, prefe-
rences, beliefs, which require a systematic approach.

Learning a monologue-story is done by gradually bringing
pupils to the construction of unprepared statements. School-
children can perform various roles (class guests, correspon-
dents, newspaper or television reporters), solving communi-
cative tasks related to a monologue speech (prepared or un-
prepared) of other pupils. The teacher should organize the
practice in monologue speech with the help of conditional-com-
municative and communicative types of exercises. Stages of
learning to build a monologue-story should be correlated with
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certain stages of the activity on the thematic cycle — pre-text
(preparatory ), text and post-text (speech).

It would seem that a group conversation has nothing to do
with a monologue-story, but it is characterized by signs of a
monologue speech. Statements of some pupils are connected in
it by rules of construction of a dialogue where language clichés
and various types of dialogic units are used. At the same time,
pupils’ statements can be so detailed that they should be con-
sidered as story-monologues.

Group conversations can be carried out starting from the 8th
form, when pupils have formed the necessary foreign language
skills, accumulated experience in speaking a foreign language,
developed intellectual abilities, have some life experience,
achieved a certain level of literacy in native and foreign lan-
guages. These exercises require from schoolchildren a certain
level of intellectual development, developed their attention,
the ability to start a conversation in time, logically include
their own story into a general context of a conversation.

The teacher should prepare pupils for a group conversation:
organizes exercises in monologue speech with a certain speech
reaction of those who listen to the teacher or other partners of
communication, submits appropriate language clichés.

In the process of communication such types of group con-
versation as interview, discussion and round table conversation
are most often used. The easiest type of group conversation is
to learn an interview, which begins learning a conversation
that is closely related to a monologue-story. This connection
is traced in the preparation of a schoolchild for the interview:
the teacher helps to select interesting information, learn new
words which need to be presented before the conversation
(Mykhalchuk & Ivashkevych, 2019).

Participating in the discussion, pupils move away from
the pre-prepared, memorized, begin to express their personal
opinions. At this time, consciousness completely switches to
the subject of the discussion, to its content. Schoolchildren
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may experience a lack of language skills, in which case they
interrupt speaking, asking the teacher for help, who should
suggest pupils how to use well learned vocabulary, to express
an opinion.

A monologue-story during the discussion will be successful
only if it is properly organized. It is important to find an in-
teresting subject for the discussion (characters of novels, their
actions, thoughts, as well as the author’s reasoning). It can be
organized on the basis of a conversational topic. For example,
while learning vocabulary on the topic of «Travelling» (the 8%
form), the teacher can suggest a topic of discussion «The best
and most interesting way to travel».

Having chosen the problem for discussion, the teacher
should acquaint the pupils with it in advance, invite them to
express their attitude to it and justify their own views. For
several days, schoolchildren reflect on their position and argu-
ments. Before the conversation begins, the teacher finds out
who and what opinion he / she will defend, for what he / she
can use the cards on which pupils will write whether they
agree with a certain opinion or not (I agree, I don’t agree). The
teacher should collect the cards and place the pupils in such a
way that the teams of «like-minded» sit opposite each other,
and he / she should sit between them and regulate the process
of the discussion.

It is advisable to start the conversation with the «weakest»
pupils so that they can make the most of the story prepared in
advance. At first, two or three schoolchildren who share the
same views speak. Pupils who hold a different opinion, listen
and receive tasks (listen and give your counter-arguments).
The teacher should praise pupils for activity and independence
of thinking, express an opinion on the problem having been
discussed.

An important role in teaching a foreign language mono-
logue-story of teenagers is played by such a group conversation
as a round table discussion — a group exchange of views on the
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topic being studied or dates or holidays approaching, seen a
movie, play, book read, exhibition visited, etc. Pupils should
sit in a circle and see each other during the conversation. At
the previous lesson the teacher, having thought out a plan for
a future conversation, should give specific tasks to schoolchild-
ren: what to prepare, where to get the necessary information.

At the lesson during the round table discussion the teacher
should sit in a circle with pupils, announce the topic of con-
versation, describe the range of issues for the discussion and
prepare each schoolchild individually for the conversation.
Firstly, pupils exchange prepared stories, and then gradually
move on to the conversation, where the prepared speeches of
some pupils stimulate the unprepared speech of others. In a
round table discussion teenagers learn to build detailed mono-
logues-stories, logically and consistently reveal their thoughts,
show their attitude to the event.

Thus, the monologue-narrative is an active productive type
of monologue speech. Learning a monologue-story is done by
gradually bringing pupils to the construction of unprepared
statements. The teacher should organize the practice in mono-
logue speech with the help of conditional-communicative and
communicative types of exercises. The complexities of the
monologue-story is in its detailed, logical, consistent structure
and coherence of the elements of the text. Learning a foreign
monologue-story involves firstly the formation of stories that
consists of simple sentences of the same type, then — the crea-
tion of their own monologues.

In such a way we distinguish the main psychological ap-
proaches which help pupils to understand English texts. The
first one is the approach of Hermeneutics. It sees in the inter-
pretation of the subject perceiving the novel, which is based
on the imagination and intuition of the recipient, which allows
him / her not only to reveal the author’s idea, but also to
feel the process of creating the text. General theoretical back-
grounds of hermeneutics and the approach to understanding as
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the actualization of reflection will be presented in our further
articles. The process of understanding how to build meanings
occurs by actualizing reflection, the most important source of
the person’s experience that allows a person to improve his /
her personality.

We understand this process as the method of interpretive
type, which is based on the statement that hermeneutics — it is
the science of understanding texts and, at the same time — the
activity of understanding. In hermeneutics the verbal aspect of
understanding is seen as the art of finding the hidden meaning
in the text in the direction from understanding to explanation,
and vice versa. It is the science not so much of the means of
comprehending the directly perceived text as of the hidden
interrelationships and determinants that form a more general
context, and through the disclosure of which the directly per-
ceived one becomes clear. Hermeneutics remains the most theo-
retically developed concept of studying the personified product
of human creativity — it is the text.

The next approach is psycho-linguistic one. It studies the
comprehension of the text which is directly connected with the
understanding of the person’s speech. We formulated the main
aspects, which in subsequent psycholinguistic and cognitive
studies were explained in the following aspects: 1) the acti-
vity basis of speech, such as its extralingual characteristics;
2) internal speech or universal subject code; 3) the concept of
meaning and significance.

Understanding in Psychology is one of the cognitive pro-
cesses, which is the disclosure of really existing, essential con-
nections of objects and phenomena of objective reality. Psycho-
linguistic approaches to understanding the text as a process
that takes place during the interaction of perception, thinking
and memory, actualizes the word as a significant linguistic
unit, and the process of perception itself which is carried out
by establishing semantic connections between words.
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We, as the proponents of the psycholinguistic approach
consider understanding as the construction of a text projec-
tion. At the same time, according to the national tradition
(Makcumenko, Tkau, JlurBuauyk & Onydpiesa, 2019), the text
is interpreted as an approximate basis of complex and multi-
faceted mental activity of the active and biased subject of this
activity, which occurs under the interaction of memory, thin-
king, inner speech, etc. Within this direction, the understan-
ding of the text is as a hierarchy of predicates or a hierarchy
of informative-target blocks having been studied on the level
of macro- and microstructure of the text, which differ in
speech acts of people. For example, we note that the main pat-
tern of understanding the text is the ability of information to
collapse, in the process of which it is translated into internal
speech. At the same time, the highest degree of understanding
of the message is characterized by the ability of the subject to
freely express the information he / she understands in his /
her own words, and this is possible only if the perceived in-
formation is translated into the internal code of the recipient.

Conclusions

The main for building up a monologue-story is a cognitive
approach. The defining feature of the cognitive approach for
the study of comprehension was the position that language is
only a small part of the holistic phenomenon that speakers are
trying to learn. The process of cognition is based on the comp-
lex interactions of memory processes, physiological characte-
ristics of a man, his / her knowledge of the world, the social
context of utterances, ways of interaction of all the activities
of the individual in general and the organization of all types
of knowledge in particular.

The cognitive approach characterizes two main factors:
1) shifting the attention of researchers from the object (a text)
to the subject («Me — the speaker»; «Me — the listener»; «Me —
the reader»); 2) shift of the person’s attention from clearly
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identified micro-units, which are considered in isolation, to
units with a high degree of complexity. In the first case, the
understanding of speech is considered as a constructive acti-
vity of the subject, carried out on the basis of his / her know-
ledge; in the second one, involving more complex units for
comprehension analysis instead of relatively simple messages.
Accordingly, along with the text, the object of the activity, we
try actively studying the subjects-speakers (listeners / readers)
processes.

In the paradigm of cognitive theory the problems of text
comprehension are reflected in symbolic (symbolic), hybrid (in-
tegrative) models of text comprehension. We, as the propo-
nents of the cognitive approach consider understanding as the
construction of a mental model of the world. A model is a con-
struct in episodic memory that represents the event or a situa-
tion referred to in the whole text. Different sources are used
to construct such models of situations, as: knowledge about
language, knowledge about the world in general and about a
specific communicative situation. The personal experience of
the reader is added to a common knowledge. When reading
different texts, the recipient applies specific strategies which
are necessary to understand the features of the poem, rhythm,
organizational principles of the activity, etc., while understan-
ding literary texts is associated with emotional experience and
aesthetic experience of the reader.

The review of the main aspects of the problem of text com-
prehension in Cognitive Linguistics makes us possible to iden-
tify a new range of problems which are important for text com-
prehension in Psychology, such as: a study of communicative
features of the subject in the process of understanding poetic
text, a study of thesaurus organization of linguistic persona-
lity, a study of the process of obtaining information from the
text of the author and its transfer to the text of the recipient.

The dialogical nature of understanding is realized through
the leading concept in any theory of understanding, and the
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main in this case is the meaning. The category of meaning in
contemporary researches serves as the starting point for the
universalization of the procedure of understanding. To reveal
the essence of the category helps the opposition «the meaning —
the sense», which are characterized by the language, by any
cultural activity.

The movement from meaning to sense determines the very
process of understanding, in which we identify several inte-
grated stages that have semantic independence: a psychophy-
siological perception of a physical sign (a word, color, spatial
form); a recognition of meaning (as «a friend» or «a stran-
ger»); understanding its recurring (general) meaning in lan-
guage; understanding its significance in the specified context
(near or far); active-dialogic understanding (agreement — disag-
reement), such as the evaluative moment in understanding.

Thus, according to our theory of a monologue speech, un-
derstanding is a movement from the meaning of a recognizable
object, a text: from repeated and reproduced, the actual se-
mantic side of the text, the external form of a culture — to the
meaning that is always personalized, dialogical, which involves
the experience, a sense of the activity, the evaluation.
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HozauescoKa IHHa, JlozeiHa OkcaHa. McuxonozivuHi nidxodu do nobydoesu mo-
Hosnoz2y-po3noeidi

AHOTALIA

Mema cmammi — 8U3HA4YUMU KOMYHIKGMUBHI (pyHKUil, AKi BUKOHYE MOHOs102i4-
He MO8/eHHA; onucamu XapaKkmepucmuKu MOHO/02i4H020 MO8B/IeHHS; NOKa3a-
mu ricuxonoeiyHi nioxoou 0o nobydo8u MoHoM02y-pPo3Moeioi.

[na po3e’a3aHHA nocmasneHux y pobomi 3a80aHb BUKOPUCMAHO MaAKi
meopemuy4Hi memoou 00CAiOMEeHHA: KameaopianbHUl, cmpyKmypHO-pyHK-
yioHaneHul, aHani3, cucmemamusauyis, MOOEMNOBAHHS, y3a2asbHeHHs.

Pesynbomamu 0ocnioxceHHA. Mu po3pi3HAEMO MNesHi Mncuxoso2iyHi nio-
Xxo0u 0o nobydosu mMoHosnoz2y-po3noeidi. Mepwuli Nidxio € 2epmeHe8MUYHUM.
lepmeHeemuKa 8ba4ae 8 Po3yMiHHI iHMepripemauito AOOUHU, AKA cnpulimae
Xy00MCHIli meKcm aemopa; 8 0OCHOBI ibo20 npouecy rnoKnadeHo ysasy U iHmyiyito
peyunieHma, wo 0ae amoeay liomy He auwe po3Kpumu 3a0ym aemopa, a U 8iduy-
mu npoyec CMeopeHHA meKcmy. 3a3Ha4eHo, W0 npoyec po3yMiHHA AK nobydo-
8a cmucnie 8idbysaemoca WAAXOM aKmyanizayii peghaekcii, Halisarausiwozo
Oxcepena 00ceidy, ujo 00380/5€ MOOUHI yOOCKOHAA8AMU if ocobucmicme.

HacmynHuli HanpamoK € ncuxoniHzgicmuyHum. fosedeHo, wjo ueli Ha-
NPAMOK 00CiOMEeHHA PO3yMIHHA mekcmy 6e3nocepedHbo nos’asaHuli i3 po-
3YMIHHAM Mo8seHHA. CHOoPMY1b08aHO OCHOBHI MOMOHEHHSA, AKI 8 MOOANbWUX
McuUxoniHa8icMuYHUX i KO2HIMUBHUX 00CiOMeHHAX By/uU eKCAiKoB8aHi 8 MAaKux
acnekmax: 1) disnbHicHa ocHO8a MoesieHHs, mobmo ii ekcmpaniHaeasbHiI xa-
PaKkmepucmuku; 2) eHympiwHe MoeseHHs, abo yHigepcasnbHuli npedmemHuli
K0O; 3) noHAMmMs 3Ha4eHHsA U cmucy.

© Nohachevska Inna, Lohvina Oksana
DOI (article): https://doi.org/10.32626/2227-6246.2021-52.204-224

http://journals.uran.ua/index.php/2227-6246 221




ISSN 2227-6246 (Print) 3BIPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMU CYYACHOI ITCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-52 2021. BUITYCK 52

BucHoeKu. [Toka3aHo, w0 0718 nobydosu MoHOs02y-po3rosidi 6azosum €
Koz2HimugHul nioxio. BU3Ha4as1bHOK 03HAKOO Ub020 Mi0X00y CmMasio ronoHeH-
HA Mpo me, W0 MO8d € AUWE HE3HAYHOK YaCMUHOHK YiniCHO20 ABUWA, AKe Crie-
PO3MOBHUKU Hamazaromecs nizHamu. llpoyec nisHaHHA 8i0bysaembcsa Ha oc-
HOB8i KOMIAeKCHoI 83aeMO0ii npouyecie nam’ami, gizionoziyHux enacmusocmeli
M0OUHU, i 3HAHb NPO €8IM, COYIaNbHO20 KOHMEKCMY 8UC/06/t080aHb, Criocobie
83aemMo0ii ciei disnbHOcMi ocobucmocmi 3a2aa10M ma opeaHizauii ecix murnie
3HAHb 30Kpema.

KoeHimusHuli nidxio xapakmepusyemscs 080MA OCHOBHUMU YUHHUKAMU:
1) 3miujeHHA yeaau 00cioHUKie 8i0 06’ekma (mexkcmy) 0o cyb6’ekma («a — adpe-
CaHM»; «A —aopecamy; «—4yumay»); 2) 3miujeHHa ysaau 6i0 YimkKo 8useneHux
MIKPOOOUHUYb, AKI p032/190aombCs i30/16080HO, 00 00UHUUb, WO BUPI3HAIOMb-
CA BUCOKUM cmyrneHeM CKAa0HoCMI. Y nepuiomy 8unaoKy po3yMiHHA MOBAEHHA
p03271900€EMbCA AK KOHCMPYKMUBHA 0ifsbHicms cy6’ekma, wjo 30ilicHroembcsa
Ha ocHo8i [i020 3HAHb, y Opy20My — AK 30aYYEHHA CKAAOHIWUX 0OUHUYb 05
aHasni3y po3yMiHHA 3amicmb MOpPiBHAHO nMpocmux rosidomsaeHs. BidonosioHo,
nopAd i3 mekcmom — 06’ekmom BifnbHOCMI — €/1i0 MAKOX AKMUBHO 8us4amu
cy6’ekmis-adpecaHmie (adpecamis / yumadis).

Bu3Ha4yeHo, wjo pyx 8i0 3HaYeHHA 00 CMUC/Y BU3HAYAE CAM MPOYEC po3y-
MIHHA, y AKOMY MU BUOKPEM/IOEMO OeKifbKa iHmezposaHux emanis, w0 ma-
tome 3micmosy camocmiliHicms: ncuxodizionoziyHe cripuliHaAmMms izuyHo20
3HaKy (cno8a, Kobopy, NPOCcMoposoi hopmu); 8ni3HAHHA lozo (K 3Haliomozo
Yu He3Haliomoeo); pPo3yMiHHA [io2o0 No8MmMopHBAHO20 (3020/16H020) 3HAYEHHS
8 MO8i; Po3yMiHHA (1020 3HAYEHHA 8 MEeBHOMY KOHMeKCcmi (Halibauxyomy 4u
0asnekomMy); aKmueHo-0iasnoeiyHe po3yMiHHA (M0200H(EHHA — HEMO200M(EHHS),
mobmo excnaikayia oyiHOYHO20 MOMEHMY 8 PO3YMiHHI.

Knro4voei cnoea: MoHoOs102i4HE MOB/EHHS, NCUX0a02ivHi Mioxoou, 2epmeHe-
8MUKa, ricuxoniHegicmu4yHuli nidxio, KoeHimueHul nioxio, rncuxogizionoziyHe
cnpuliHAMmas, po3ni3HA8AHHA 3HAYEHHSA, AKMUBHO-0ianoziyHe Po3yMiHHA.

Hozauesckaa UHHa, /loczeuHa OKcaHa. lMcuxono2uvyecKue nooxodsl K nocm-
POEHUI0 MOHOs102a-paccKa3a

AHHOTALUNA

Ljeas cmameu — onpedesnums KOMMYHUKAMUBHbIE (hYHKYUU, KOMopbie 8bIrosl-
HAem MOHO/102U4eCKas peyvb; OMucams XapakmepucmuKku MOHos102u4ecKoli pe-
Yu; MOKA3amMb rcuxoso2udeckue nooxodel K MOCMpPoeHUo MOHO0102a-PACCKA3d.
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JnAa peweHus nocmassneHHbIX 8 pabome 3a0a4 UCMO6308aHbI Cedyro-
wue meopemuyeckue Memoobl Ucc1ed08aHUSA: Kame20puasbHell, cmpykmyp-
HO-GhYHKUUOHAbHBGIL, aHaAU3, cucmemamusayus, moodenuposaHue, obobuje-
Hue.

Pe3ynemamel uccnedoeaHus. Mol paznudyaem onpedesneHHble Ncuxonoau-
yeckue Mooxo0bl K MoCMpoeHUto MOHOs102a-pacckasa. lepaoili nodxoo —eepme-
HesmuyecKuli. [epmeHesmuKa sudum 8 MOHUMAHUU UHMepPrnpemayuro Yesno-
8eKa, Komopbili 8oCrIpPUHUMaem XyooxecmaeHHbIli meKcm asmopa, 8 0CHose
3Mo2o npouyecca Aexum 8oobpaxeHue U UHMyuyus peyunueHmad, 4mo no3eo-
/A1Fem emy He MosIbKO PACKPbIMb 3aMbices d8mopd, HO U 1oYyecmeosams npo-
yecc co30aHuA mekcma. OmmeveHo, Ymo NPoyecc NOHUMAHUA KaK nocmpoe-
HUE CMbIC/108 MPOUCXO0Um nymem akmyanu3ayuu pegaekcuu, saxcHeliueao
UCMOYHUKQA 0rbima, ro3e0/AUWE20 Yen08eKy cosepuieHcmaosams €20 AuY-
Hocme.

Cnedyrowee HanpasneHue Aea4aemca fcuxonuHagucmuyeckum. [Jokasa-
HO, Ymo OaHHOE HanpassneHue Uccaedo8aHus MOHUMAHUA meKcma Hernocpeo-
CMBEHHO CBA30HO C NMOHUMAaHUem peyvu. ChopmMynuposaHsl OCHOBHbIE MOMO-
HeHus, Komopble 8 0anbHelWwux MCUXOAUH28UCMUYECKUX U KO2HUMUBHbIX
uccnedosaHusx bblau IKCNAUUUPOBAHLI 8 cnedyroujux acriekmax: 1) desmens-
HOCMHAA 0OCHOBA Peyu, Mo eCmb ee IKCMPAAUH28UCMUYECKUEe XapaKmepucmu-
Ku; 2) BHYymMpeHHSAA peys, Usau yHUsepcasbHsili npedmemHsil Kod; 3) noHamue
3HAYeHUs U cMbicAa.

Bb1800bI. [ToKa3aHO, YMo 071 MOCMPOEHUA MOHO/1020-PACCKA3a 6a3086IM
Aen1aemca KoeHumueHsoll nooxoo. Onpeodensrouum npU3HaKom 0aHHO20 Noo-
X00a cmMaso rnosoxeHUe 0 MoM, YMo A3bIK ABAAeMCA AUWb HE3HaYUMesnoHoU
Yacmoelo UesnocmHo20 AB/AEHUSA, KOomopoe cobeceOHUKU Mblmaromcsa y3Hame.
lpoyecc nNo3HaHUA nNPoucxooum HA OCHO8e KOMIAEKCHO20 83aumodelicmaus
npouyeccos namamu, u3luono2u4eckux ceolicme yesnosekd, e20 3HAHUU O
Mupe, couuanbHO20 KOHMeKcMa 8bICKa3bisaHuli, cnocobos e3aumodelicmsus
eceli 0eamenbHOCMU AUYHOCMU 8 UEAOM U OP2aHU3AYUU 8CeX MUMnos 3HaHUl
8 YacmHocmu.

KozHumusHblili mooxo0 xapakmepuszyemcs 08yMsA OCHOBHbIMU hakmopa-
mu: 1) cmeweHue 8HUMaHUSA uccnedosamesneli om obvekma (mexkcma) K cy6b-
ekmy («s —adpecaHmy, «s —adpecamy, « —4yumamerns»); 2) cmeweHue 8HU-
MQHUSA OM YemKo 8biA8/1eHHbIX MUKPOeOUHUL, Komopble paccmampusaromcs
U30/1UPOBAHHO, K eOUHUUAM, Komopble omsau4yaromcs 8bICOKOU cmeneHsto
CA0XHOCMU. B nep8om csy4ae noHUMAaHUe pevyu paccmampusaemcs KaK KOH-
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CMpPYKMuBHasA 0eamesnbHOCMb cybbekma, ocywecmeniaemas HA OCHose e20
3HaHU; 80 BMOPOM — KOK rnipusnedeHuUe 6osee CAoH HbIX eOUHUY, 015 aHAAU3A
MOHUMQHUSA 8MeCcmo CpAsHUMEsbHO npocmeix coobweHuli. CoomeemcmeeH-
HO, HapAdy ¢ meKcmom — 06bekmom OessmenbHoCMu — cedyem MAKHe aK-
mueHo usyyams cybbekmos-adpecaHmos (adpecamos / yumameneli).

OnpedenieHo, YUMo OB8UXEHUe Om 3HAYEHUA K CMbICay orpedensem cam
rpouyecc NOHUMAHUS, 8 KOMOPOM Mbl 8bl0€/IIEM HECKO/bKO UHMe2pupos8aH-
HbIX 3Mamnos, UMerWUX CMbIC/108YHO CAMOCMOAMENbHOCMSb: MCUXOhU3UO0-
2uYyeckoe socripuamue pu3uYecKkoeo 3HaKa (ca108a, ysema, npocmpaHcmeeH-
Holi hopmbl); 0ro3HaHUe e20 (KaK 3HOKOMO20 UsU HE3HAKOMO20); MOHUMAHUe
nosmopsrouwe2ocs (0bujeao) 3HavyeHus 8 A3biKe; MOHUMAHUE e20 3HAYeHUA 8
onpedeneHHOM KoHmeKkcme (bauxcaliwem uau 0anekom); akmueHo-0uaso2u-
yecKkoe MOHUMGAHUe (Co21aco8aHuUe — paccoaaaco8aHue), mo ecmo SKCAUKAYUs
OYeHO4YHO020 MOMEeHMa 8 MOHUMAHUU.

Knoueesble €n08a: MOHOM02UYECKAA peyb, MCUX0a02udeckue nooxoosl,
2epMeHesmuKad, rncuxoauHaeucmuYyeckuli mooxo0, Ko2HUMUBHbIl nooxod, rcu-
Xoghusuosozuyeckoe socrnpusmue, pacrno3HaeaHuUe 3Ha4YeHUs, aKmMueHo-0ua-
s102u4ecKoe NoHUMaHue.

Original manuscript received February 26, 2021
Revised manuscript accepted April 16, 2021

© Nohachevska Inna, Lohvina Oksana
DOI (article): https://doi.org/10.32626/2227-6246.2021-52.204-224

224 http.//journals.uran.ua/index.php/2227-6246




