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ABSTRACT
The aim of research is: to distinguish four approaches of defining the essence of
creativity depending on which one of the four aspects of this problem is domi-
nant in some a case: the environment in which creative activity is carried out;
a creative product; a creative process; a creative person, his/her characteristics.

The following theoretical methods of the research were used to solve the
tasks formulated in the article: a categorical method, structural and functional
methods, the methods of the analysis, systematization, modeling, generaliza-
tion.

The results of the research. After analyzing different approaches, we pro-
vide the following classification of definitions of creativity:

1) definitions that take into account novelty as the main criterion of creati-
vity. In such a way, we point out that the characteristic «production of something
new» is actually included these definitions. However, we’ll differently propose
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the approaches with the description of the novelty. Thus, we believe that it does
not matter whether a society recognizes a certain idea as a new one, but it is
important that it has to be new to the creator. On the contrary, we believe that
novelty should be fixed in terms of culture, be recognized by contemporaries;

2) definitions in which creativity is opposed to conformity. It includes the
definitions, which, contrasting the creativity to conformity, emphasize the im-
portance of bringing originality, a new look at the problem. Such definitions
include the understanding of creativity in such a way, when we believe that a
creative person is free from both sides — we mean conformism and nonconfor-
mism;

3) definitions that focus our attention on the creative process. Thus, we em-
phasize the importance of creative thinking, and we consider creative thinking
as a process of seeing or creating relationships between objects, phenomena,
objects on both conscious and unconscious levels. In such a way, we distinguish
four stages of the creative process: preparation, incubation, comprehension, re-
view (or analysis). This understanding of creativity is based on any existing me-
thod of systematic training of subjects in the process of creative thinking;

4) the definitions that emphasize the importance of developing mental abi-
lities of the person. We define creativity in a view of the development of mental
abilities of the individual, which in such a way provides creative achievements in
the process of the person’s activity. According to this, creative thinking includes
divergent products in its structure, which, in turn, contribute to the generation
of new, original, unusual and perhaps unique informational levels based on this
standard, well-known paradigm of information. However, creative thinking is
not reduced to divergent one, because it also implies a person’s sensitivity to
problems, the ability to reorient.

Conclusions. We proposed the approach based on determining the levels
of creativity which are developed by writing. We offered the following levels of
creativity: a) expressive creativity — for example, spontaneous drawing by child-
ren; b) productive creativity — scientific and artistic products; c) inventive creati-
vity, when ingenuity is manifested in materials, methods and techniques; d) in-
novative creativity — improvement through modification; e) generating creativi-
ty — the formulation of a completely new principle or assumption around which
new ideas, concepts, theories and schools may arise.

Key words: writing, students’ creativity, a creative product, a creative pro-
cess, a creative person, levels of creativity, expressive creativity, productive crea-
tivity, inventive creativity, innovative creativity, generating creativity.
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Introduction

Writing is a very important skill in our daily life. It helps
us in realizing communication among people in social commu-
nities. It also plays a significant role in the process of language
development, learning and teaching. Therefore, teaching com-
municative skills is important particularly to learners of En-
glish as for foreigners. However, writing instruction involves
different challenges that need to be taken into account. There
may be so many problems in writing by students. It’s a pity,
but a great many problems are unsolved in scientific literature.
Firstly, we’ve to tell about the problem of the development of
the person’s creativity. This problem is relevant at the English
lessons. We’ll try to explain our point of view.

English learners’ mistakes should be analyzed carefully
because these mistakes show the process of learning a lan-
guage. The learners’ mistakes are very important providing
the insight into how far a learner has progressed in acquiring
a language and showing how much more the learner needs
to study (Tomuapyr & OwuydpieBa, 2018; Ouydpiesa, 2020).
Traditionally, writing is defined as the paper-based modali-
ty; however, many writings nowadays are happening through
computer-based medium. Today’s learners use computers such
as a tool for learning, and teachers have to adopt the use of
different technologies to be taught.

So, the aim of research is: to distinguish four approaches
of defining the essence of creativity depending on which one
of the four aspects of this problem is dominant in some a case:
the environment in which creative activity is carried out; a
creative product; a creative process; a creative person, his/her
characteristics.

Methods of the research
The following theoretical methods of the research were
used to solve the tasks formulated in the article: a categorical
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method, structural and functional methods, the methods of the
analysis, systematization, modeling, generalization.

Results and their discussion

From the one side, among four main types of speech activi-
ty (speaking, reading, listening and writing) the first three
ones are recognized as contemporary teaching methods of fo-
reign languages in a way of studying by students different sub-
jects. From the other side, writing the letter is considered only
as a mean of mastering the first three types of speech activity.
Therefore, in practice, in the educational process, writing is
not always given due attention. Among many teachers there is
a misconception that writing is developing according to oral
characteristics. However, scientists have also noted that one
should not hope that in a way of mastering the mechanism of
writing, written skills will become as rich and developed as
oral speech, and will be similar to a written type of the trans-
lation according to the original (Amabile, Conti, Lazenby &
Herron, 1996).

In accordance with psychologists (Collins & Amabile,
1999), written speech is characterized by a number of pecu-
liarities. First of all, it is necessary to note the abstractness of
written speech, which manifests itself in two aspects: the first
one is when written speech is speech «in thought», «by presen-
tation», speech, having been deprived of the most significant
sign of oral speech — «material sounds». Secondly, writing is
a speech «without a companion», hence it requires more con-
sciousness, it has to be thought out and planned. That’s why
some scientists noticed that the partner of communication and
even «the silent listener» helps to regulate oral speech. A di-
rect contact with the speaker helps to identify misunderstan-
ding (Onufriieva, 2017). The reaction of the listener arbitrarily
directs the speaker, making him/her to stay by one or another
aspect of speech in more details, explaining the peculiarities
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or characteristics of oral or written speech. The person who
writes must independently determine such a way of construc-
ting a statement that makes it more understandable to the
reader (Mykhalchuk & Kryshevych, 2019).

The abstractness of oral speech causes one main its pecu-
liarity — consciousness, hence more attention to the selection
of lexical-grammatical devices, syntactic organization of sen-
tences and composition of the whole text. Psychologists (IBati-
KeBuu & I'youma, 2020) also oppose oral and written speech by
a great number of parameters. We will restrict ourselves to
indicate only those ones which are the most significant in the
aspect of our article.

The specificity of oral speech, if compared with the writ-
ten one, is that a speaker (a listener) has a whole complex of
extra-linguistic factors that are deprived by the person who
writes (reads): intonation, pauses, voice modulation, facial ex-
pressions and pantomime, auto-correction and others. From
this point of view situational and conditional dependence of
the speech is given by the oral statement of the implicit (hid-
den) semantic background, which in the written language can
be expressed only through lexical-grammatical means.

Written speech, the main characteristics of which deter-
mine the absence of the partner of communication, is there-
fore maximally deployed, in which the syntactical dismember-
ment reaches its highest maximum. By writing, due to the
lack of partners of communication, it is rarely possible for
understanding from the half-word, from predicative words or
word-combinations. In written speech there are different situa-
tions, which exclude the possibility of having a common pur-
pose in students’ thoughts. Therefore, written speech in this
aspect in its comparison with the oral one, maximally has been
expanded and complicated form of speech looking at syntax,
by which it is necessary to use a much larger number of words
than in oral speech for the expression of the person’s indivi-
dual thought.
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The analyses of the psychological features of the genera-
tion (perception) of written speech and the linguistic features
of its design are necessary for the organization of the effec-
tive educational process. In our opinion, only speech that from
the both sides corrects (corresponding to accepted linguistic
and psycho-linguistic norms), becomes rich (diverse from the
side of use of lexical and grammatical constructions), and co-
herent (logical, sequential, having pauses, syntactically incom-
plete units, etc.). These characteristics can be considered to be
well-developed. In order to form the abilities of students on
this level of speech, it is necessary to organize such forms of
the activity, which simultaneously provide a great improve-
ment of students’ skills of registration and content-filling of
their own written statements. Such form of the written activi-
ty is creative in general, from a side of a lot of characteristics.
That’s why, if to show writing as a creative type of the activi-
ty, it is possible to develop creativity of students as a personal
capability.

To our mind, mistakes are no longer perceived as some-
thing bad or inappropriate in teaching or learning a language
and in such a way that should be deleted in any reason. On the
contrary, mistakes have become a necessary component of the
educational process, because they in a great degree develop
students’ thinking and their creativity. And even more, there
is a special type of linguistic analysis that focuses students’
attention on those mistakes made by them. We define the mis-
takes in the analysis as means of identifying, classifying and
systematically interpreting inappropriate forms of speech ac-
tivity taken by those students who study a foreign language.
That’s why we can further argue that correcting mistakes is a
procedure used both by researchers and teachers having been
involved in collecting forms of the activities of perceiving
the linguistic material having been studied, identifying mis-
takes, classifying them by types and reasons, and their diffe-
rent characteristics. In some situations we can argue that the
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mistakes can be performed for different purposes: a) to know
how well someone knows the language; b) to understand how
a person learns the language; c) to get information about the
typical difficulties of learning a language. The method of ana-
lysis of language mistakes in the written forms of the activi-
ty, performed by students, is useful for developing students’
creativity.

To prove this mind we can give some examples. In such a
way, in the researches (Boden, 1991) it was proposed the analy-
sis of mistakes made by students whose native language is not
English (Japanese, Chinese, Burmese, French, Czech, Polish,
Tagalog, Maori, Malaysian, most of Indian and West African
languages), without comparing them among themselves. So,
the scientist analyzed the sources of mistakes in the process of
studying of a foreign language. Also he identifies 1007 mis-
takes in the process of writing English texts by 50 Czech stu-
dents.

According to these results, we’ll say that with the aim to
develop students’ creativity it is useful to study mistakes in a
foreign language. It is important from different points of view
for students of different social groups. Firstly, the mistakes
are important as for students so for teachers. Analyzing mis-
takes, the teacher studies how students not only make a great
progress in learning, but also how they show their creativity.
In this way, one can see that they still need to study, discover
and confirm the strengths and weaknesses of the curriculum.
If a teacher understands that it is difficult to master the lan-
guage and why the mistakes can be, a student will be able to
spend more time in the classroom organizing practical exer-
cises on this or that subject. Also the analyses of mistakes
can thus provide a significant support of the learning pro-
cess of students. Secondly, mistakes provide invaluable «live»
information according to the learning process and language
proficiency, emphasizing on the methods and strategies that
students use by the way to study a foreign language. Third-
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ly, the mistakes will be useful for students in the process of
self-development of their creativity and self-knowledge. The
ability to analyze own mistakes, the understanding of their
mistakes and their analysis provide the learning mechanisms
for students. If students understand that some material is dif-
ficult for them to learn, they will pay more attention, do such
kind as grammatical inflections, not only by a way of training
but also in the process of natural speech. We should remember
that analysis of students’ own is not the method of an evalua-
tion — it is a method of help or facilitation.

Understanding both the teacher and the student, typical
mistakes and their subsequent analysis determine the further
steps of both a partner of communication in learning process.
Among them there are the main ones: the development of ways
to correct typical mistakes, the preparation of a number of
mistakes in a foreign language and speech tasks for exercising
at classes and at home, the choice of choosing a textbook of a
corresponding level of language, the development of strategies
for learning the second language. Some representatives of the
Theory of the mistakes’ analysis see the differences between
«language mistakes» and «language flaws». For example, we
define «a language mistake» as a systematic deviation from
the chosen norm or set of rules. «Language mistakes» allow
a pupil to gain new knowledge of the rules of the language,
which is incomplete, perhaps because they were influenced by
the linguistic system of their native language.

Language mistakes can be divided into receptive and pro-
ductive ones. Receptive mistakes are those ones arising from
misunderstanding of the intentions by the student (a speaker).
There are also productive mistakes — those ones that facili-
tate the expression of each student. Also we indicate local and
global language mistakes. Local ones do not interfere with the
whole process of communication and they do not prevent ge-
neral comprehension of the statement. Global mistakes are, on
the one hand, more serious than local ones, because global mis-
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takes interfere with global social communication and violate
the content of each statement in such a way. Local mistakes
have a deal with the use of different forms of a noun and a
verb, with the use of articles, prepositions and auxiliary verbs.
Global mistakes may also be considered the wrong order of
words in the sentences and apply to all levels of the language
system: phonological, morphological, lexical, and syntactic
ones. In turn, language flaws are random deviations, not fixed
to any language system, and, unlike global linguistic mistakes
they are done not systematically and in the same way. Lan-
guage flaws may have various evidences and varieties, such as
in the form of refusals, distortion of the heard information,
wrong start, the lack of agreement between the subjective and
the predicate types of connections in the long complex senten-
ces. The example of a language flaw can be the case when a
student who knows the difference between «a man» and «a wo-
man» and when he/she acquainted with pronouns, uses «she»
in the meaning of «a man». We think that language flaws have
a place in writing and in oral speech as a result of carelessness,
fatigue, inattentiveness and others.

That’s why we have to draw our attention to the fact that
it is necessary to distinguish openly false statements — those
ones which are obviously grammatically incorrect, and hidden
false statements, which are grammatically correctly used, but
they are incomprehensible in the context of communication. In
addition to the typology of mistakes, long-term researches or-
ganized by us in this area suggest that there are several main
reasons for mistakes in learning a foreign language. The first
reason is interference of a native language, or interlingual
translation, which is a negative influence of a native language.
The native language of students plays the important role in
learning of a foreign language. The process of translation from
the native to a foreign language is one of the causes of written
mistakes. This happens because the student tries to translate
the sentences from the native language to the foreign one lite-
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rally. This is probably the most common mistake, for example,
when we have a deal with the translation of idioms.

Mistakes having been done under the influence of the na-
tive language are called inter-lingual/intra-lingual. The second
reason relates to intramuscular factors of language develop-
ment. Intra-lingual mistakes and language development mis-
takes depend on the severity of the second language having
been studied. The reason for the correction of mistakes can be
the terms or the context in which the foreign language is stu-
died. For example, we mean the situation when a class is with
a teacher, teaching linguistic materials, in a case of studying
at school or solving social situations in a case of learning a
foreign language by students’ own. In a case of classroom ma-
nagement, a teacher or a tutor can contribute to the student’s
misconception about a foreign language. Another example is
the student’s loss of motivation to study because the materials
and/or a style of students’ submission are not appropriate to
each person, and, as a result, there is a lack of attention to
the learning process in general. Of course, such educational
process can not be creative.

The fourth reason for possible mistakes is the prevalence
of communicative strategies, which involves the conscious use
of verbal mechanisms for the expression of the idea without a
particular linguistic form that is inaccessible to each student
for some reasons. These reasons are noted by us by some ex-
pressions:

1. Simplification: students often choose simple examples
and design some information instead of more complex activi-
ties, for example, using Present Simple instead of Present
Continuous in English.

2. Generating or preparing creative tasks. Students often
choose one form or design some material in a creative context
and transfer it to another context where there is no need to be
used without understanding the components (parts) of phrases
or sentences. Creative language is pleasant for tourists, filled
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with borrowed phrases, most of which there are phrases, where
some expressions and phrases are grouped from different
points of view, according to different models.

3. Avoidance (syntactical, lexical, phonetic, thematic crea-
tive tasks). Some students are difficult to use some structures.
As a result, these students avoid using these structures and
use simpler ones instead of the first structures. For example,
in the lexical structure «I lost my way», the student avoids the
use of the word «way» and says instead of it «I said I’d lost
my road».

The example of phonological avoidance is the fear of misun-
derstanding a word and, as a result, this student is a liar, there
is a substitution that «He does not speak the truth». In a case
of «thematic avoidance» to avoid the main subject the student
may change the subject of conversation, pretend that he does
not understand it, or just does not answer at all.

4. False assumptions: many mistakes of students can be
caused by a false assumption of a foreign language. For example,
some students think that the word «as» is an indicator of the
present day. Therefore, they express themselves in such a way:
«He talks as the teacher».

In the other example the verb «was» is an indicator of
the past. Based on this frame we’ll say: «It was happened last
night». The model of mistakes’ analysis includes three stages:

1) data collection — a sample of the language body, written
or oral one, the identification of mistakes, their type of clas-
sification and numerical representation. Traditionally, written
forms of the activity of students in large groups were selected
for some samples. For example, a letter is shown a reproductive
skill. Students have time to systematize their knowledge and
can clearly show areas of incomplete knowledge. For example,
after the first written assignment, the teacher will be able to
understand that a half of the students do not understand the
use of capital letters, so this material may be included later.
These are such skills, as: listening and reading are difficult to
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identify some mistakes, as the causes of these mistakes are not
obvious;

2) a qualitative description of mistakes includes a compre-
hensive analysis of each mistake and a source of its origin;

3) conclusions are the explanation of various types of mis-
takes, taking into account the various factors which influenced
their occurrence. The theory of mistakes’ analysis was extreme-
ly useful for deeper understanding of language mistakes that
students admit. This was a useful approach that encouraged
further research and the development of new theories. Howe-
ver, it was not without disadvantages. Firstly, our Theory of
Mistakes’ Analysis takes into account only some main cases
of incorrect use of different forms of mistakes. However, the
student does not take into account at least two things. One of
them is the correction of forms that a student uses. Mistakes
themselves can not provide accurate information about what
the student actually knows. Secondly, as the student progresses
in learning the language, he/she produces the ability to avoid
problem structures. Students can count very few mistakes in
the meaningful of subordinate sentences by the examples of
other students. According to further analysis it may be clear
that the student simply does not try to use these subordinate
sentences in general — rightly or wrongly. Students who know
that they are having difficulties with such structures can look
for different ways to avoid their use. The prospect of further
intelligence is the study of the traditions and the current state
of Ukrainian pedagogical science teaching foreign language by
the definition and the analysis of language mistakes, the study
of contemporary linguistics for the identification and the ana-
lysis of language mistakes.

In such a way let us present common mistakes in students’
writing activities in English.

Affect /| Effect

- Affect is a verb, for example: «Sometimes, the weather

affects my mood».
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- Effect is a noun, for example: «The effect of weather on
ice-cream sales is well documented».

Thinking in terms of «the effect» you can usually deter-
mine whether to use «affect» or «effect» since «the» will not
put in front of a verb.

To add to the confusion, bear in mind that some people
may use «effect» as a verb (for example, «Contractors seek to
effect a settlement with strikers») but this usage is slightly
archaic and the most often they are used in legal writing.

Apostrophes

However, by learning few simple rules and the inevitable
exceptions, you should be able to use apostrophes.

The apostrophe is used for a purpose, either to indicate a
possession (implying ownership) or a contraction (in a place of
other letters). Since its use to indicate a contraction is easiest,
we will deal with this case.

Using Apostrophes to Indicate Contraction

Where one or more letters have been dropped, an apost-
rophe is used as a replacement:

- it is =it’s;

- we are = we’re;

+ does not = doesn’t;

« of the clock = o’clock.

Using Apostrophes to Indicate Possession

Apostrophes are also used to indicate possession:

« Matthew’s car.

+ The farmer’s field (one field owned by one farmer).

If the subject (the farmer or Matthew above) has a name
ending with «s», then there is a choice to either follow the for-
mal rule («The Jones’s house») or to drop the final «s» (such
as «The Jones’ house»). The choice is a matter of style but the
important thing is to be consistent.

If the subject is plural, the apostrophe is placed after «s»:

« The teachers’ staff room.
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« The farmers’ fields (multiple fields having been owned
by multiple farmers).

We’ve to note that if the word is already plural, for example
«children» or «people», then you would write «children’s» or
«people’s».

When we do not Use Apostrophes

If the word is a plural then we do not use «s» after the
apostrophe (for example, kittens’ — only the apostrophe). Pla-
cing an apostrophe before the final «s» is universally conside-
red incorrect and commonly referred to as the «greengrocer’s
apostrophe» (or «greengrocers’ apostrophe» if referring to
more than one greengrocer).

There are possible exceptions to these rules if the word
comprises a single letter, a number or abbreviation where the
simple addition of «s» could cause confusion. For example:
There are two «t’s» in Matthew.

To write «There are two ts in Matthew» may confuse the
reader even though it is grammatically correct. Alternatively,
you could rephrase this, as: «There are two «t’s in Matthew».

However, the contemporary convention is to avoid using
apostrophes in plurals wherever it is possible even in the plural
of numbers and abbreviations.

For example: «I keep buying DVDs» and «He loves 80s
music» is preferable to adding an apostrophe.

Could have / Should have /| Would have

Even though we might pronounce «could’ve» (a contrac-
tion of «could have») as «could of» — this is incorrect. Always
use could have / should have / would have.

It’s / Its

- It’s is a contraction of two words: it is or it has.

- Its is possessive, like «hers», «his», and «whose».

The confusion between «it’s» and «its» takes a place, be-
cause by virtually every other word «’s» (the apostrophe + s)
which indicates possession, so English speakers naturally want
to use «it’s» to mean «something is belonging to it».
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But «it’s» is only used when it is a contraction of «it is»
or «it has».

If you are in doubt as to which version to use, we’ll try
replacing the word with «it is» or «it has». If this still scans
correctly then use «it’s», otherwise, use «its».

There / Their / They’re

+ There refers to a place or the idea. The example of
«there» is when we use referring to place «it is»: «Look over
there!» The example of «there is (are)» is used when it is refer-
ring to an abstract idea: «There are many ways to skin a cat».

+ «Their» has possessive meaning when someone owns
something, for example: «Their dog keeps getting into our
garden».

+ «They’re» is a contraction of «they are» (the apostrophe
replaces the missing letter). The example of «they’re» is used:
«They’re moving to the next door».

There’s / Theirs

+  «There’s» is a contraction of «there is».

* «Theirs» is the third person plural, the possessive
pronoun which replaces «their + noun». The idea shows that
there’s a need to emphasize the context be the apostrophe
(hence «there’s»), derives from the convention that, in virtual-
ly every other word, «’s» (apostrophe + s) indicates possession.
However, theirs is an exception and «their’s» is incorrect.

To / Too / Two

«To» has two functions. Firstly, it is a preposition and it
is always preceded by a noun, for example:

- I am going to the shops.

+ This belongs to Mary.

Secondly, «to» indicates an infinitive when it is preceded
a verb, such as:

+ I need to sleep.

- He wants to go for a walk.

«Too» also has two ways of using, the first is as a synonym
for «also», for example:
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+ Can I come too?

« I think that’s his bag too.

Secondly, «too» means excessively when it is preceded by
the adjective or the adverb:

« I’m too tired to go out.

 You’re too generous.

The most common confusion is between «to» and «too».
Try to replace the word with «also» or «as well» and if the
phrase makes sense then we use «too». Otherwise, if it is not
a number, we use «to».

Let us show Frequently Misused Words. Some words there
are in the meaning of «Decimate».

«Strictly», «decimate» mean «to reduce by one-tenth» or
«not to reduce by one-tenth». However, this usage is now in-
creasingly common, and seems likely «to become accepted».

In some cases the word phrases are used in the meaning
of «Literally». «Literally» means «actually» or «without exag-
geration». When you say «I literally...» you are describing
something exactly as it is happened without exaggeration. If
you were to say «I literally died of boredom» you are implying
you actually are died and the use of «literally» is therefore
incorrect.

Lose / Loose

«Lose» is the opposite of «win», while «loose» is the oppo-

site of «tight» or «contained».
Weather /| Whether

«Weather» is usually a noun referring to the atmospheric
conditions at a particular point in time (What’s the weather
like there?), but it is also a verb with the meaning affected by
the weather (for example: «Your fence has really weathered»)
or even as a figure of speech means «to get through» or «to
survive something», for example: («We weathered the crisis»).

«Whether» is a conjunction that introduces alternatives,
for example: « Whether I win or lose...» or «You do it whether
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you like it or not». «Whether» is similar to «if», so if you
could replace the word with «if», then use «whether».

After analyzing different approaches, we provide the fol-
lowing classification of definitions of creativity:

1) definitions that take into account novelty as the main
criterion of creativity. In such a way, we point out that the
characteristic «production of something new» is actually in-
cluded these definitions. However, we’ll differently propose
the approaches with the description of the novelty. Thus, we
believe that it does not matter whether a society recognizes a
certain idea as a new one, but it is important that it has to be
new to the creator. On the contrary, we believe that novelty
should be fixed in terms of culture, he recognized creativity
by contemporaries;

2) definitions in which creativity is opposed to conformity.
It includes the definitions, which, contrasting the creativity to
conformity, emphasize the importance of bringing originality,
a new look at the problem. Such definitions include the under-
standing of creativity in such a way, when we believe that a
creative person is free from both sides — we mean conformism
and nonconformism;

3) definitions that focus our attention on the creative pro-
cess. Thus, we emphasize the importance of creative thinking,
and we consider creative thinking as a process of seeing or
creating relationships between objects, phenomena, objects on
both conscious and unconscious levels. In such a way, we dis-
tinguish four stages of the creative process: preparation, incu-
bation, comprehension, review (or analysis).

This understanding of creativity is based on any existing
method of systematic training of subjects in the process of
creative thinking;

4) the definitions that emphasize the importance of deve-
loping mental abilities of the person. We define creativity in a
view of the development of mental abilities of the individual,
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which in such a way provides creative achievements in the
process of the person’s activity. According to this, creative
thinking includes in its structure divergent products, which,
in turn, contribute to the generation of new, original, unusual
and perhaps unique informational levels based on this stan-
dard, well-known paradigm of information. However, creative
thinking is not reduced to divergent one, because it also im-
plies a person’s sensitivity to problems, the ability to reorient.

Conclusions

Also we proposed the approach based on determining the
levels of creativity which are developed by writing. We offered
the following levels of creativity: a) expressive creativity — for
example, spontaneous drawing by children; b) productive crea-
tivity — scientific and artistic products; c) inventive creativity,
when ingenuity is manifested in materials, methods and tech-
niques; d) innovative creativity — improvement through modi-
fication; e) generating creativity — the formulation of a com-
pletely new principle or assumption around which new ideas,
concepts, theories and schools may arise.
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Habouyk OnexkcaHOp. YOOCKOHAMAEHHA NUCbMA AK WAAX CMAHOB8MeHHA Kpea-
mueHocmi cmydeHmie

AHOTALIA

Mema docnidreHHA — 8UOKPeMUMU Yomupu rnioxodu 00 8U3HAYEHHS CYMHOC-
mi meopyocmi 3anexHo 8i0 moeo, AKuli i3 Yomupbox acrnekmis yiei npobaemu
€ y 0aHOMY 8UNAOKy OOMiHyr4YUM: cepedosulle, y AKomy 30ilicCHIOEMbCA Meop-
Ya difnbHicms,; meopyuli NPodykm; meop4uli npoyec; meop4ya ocobucmicme, i
Xapakmepucmuku.

[na po3e’a3aHHA nocmasneHux y pobomi 3a80aHb BUKOPUCMAHO MaAKi
meopemuy4Hi memoou 00CAiOMEeHHA: KameaopiasnbHUl, cmpyKmypHoO-pyHK-
yioHaneHul, aHani3, cucmemamusauyis, MOOEMNOBAHHS, y3a2asbHeHHs.

Pe3ynbmamu 0ocnidxceHHsA. [poaHanizysaswu piaHi nioxoou, mu nporno-
HYEMO MAKy KAAcuikauyito susHa4YeHb meop4yocmi:

1) su3Ha4eHHs, W0 8paxo8ytoMb HOBU3HY AK OCHOBHUU Kpumepili meop-
Yyocmi. 30Kpema, MOHeEeMO 8KA3AMU, W0 XAPAKMePUCMUKY «pOoOYKYB8AHHSA YO-
20Cb HOB020» (PAKMUYHO BK/HOYEHO y Ui susHayeHHA. OOHaK, 0o onucy camoi
HOBU3HU MU 1idxo0umo no-pizHomy. TaK, Mu 88aAXAEMO, WO 308CiM He 8aMH(/U-
80, YU BU3HAE CyCrinbCmMao rnesHy ideto HO80K, a 8aHIUBUM € me, W06 8oHA
6ys10 HOB800 0151 CAM020 MBOPYA. TAKOH MU 88AHAEMO, WO HOBU3HA MOBUHHA
hikcysamucs 8 mepMiHaAxX Kysnbmypu, mobmo 8u3Hasamucs cy4acHUKamu,

2) BU3HAYEHHS, Y AKUX MBOPYICMb NPOMUCMABAAEMbCA KOHGHOPMHOCMI.
o HUX Hanexameo 8U3HAYeHHS, AKi, MPOMUCMABAAYU MBOPHICMb KOHPOPM-
HOCMI, Ha20A0WYOMb HA 3HAYYUW,0CMI MPUBHECEHHA Opu2iHAIbHOCMI, HO8020
noensady Ha npobaemy mowio. [Jo maxkux 8usHa4yeHsb 8iGHocuMocA U po3yMiHHA
meop4ocmi, ke nepedbayae, Wo meop4a MOOUHA 38ibHEHA AK 8i0 KOHGOp-
Mi3My, maK i 8i0 HOHKOHGOPMIZMY;

3) suU3Ha4eHHs, W0 opieHMyromoca Ha meop4uli npouec. Tak, Mu Hazoso-
WYEMO HO 8aXAUB0CMI 0715 MOOUHU MBOpPYO Mucaumu U po3enadaemo meopye
MUCAEHHA AK Npoyec baYyeHHs Yu CMeopeHHs 830EMO38°A3KI8 Mix npedmema-
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MU, A8UUaMU, 06’EKMAMU AK Ha c8I0OMOMY, MAK i Ha Hecgidomomy pisHaX. Mu
BUOKPEM/IIOEMO Yomupu emarnu meop4o20 npouecy: nid2omoska, iHKybayis,
ocsAeHeHHs, nepeanad (abo aHaniz). Bidmak, 8 0CHO8Yy cmaHO8/1eHHSA Kpeamus-
Hocmi rnoknadeHo 6ydb-akull icHyrouuli Memood cucmemMamuyHO20 HABYAHHSA
cyb6’ekmis meop4omy MUCAEHHIO;

4) susHa4eHHs, AKI HA20/10WYOMb HA 8AHIUBOCMI PO3BUMKY PO3YMOBUX
30i6Hocmeli ntOOUHU. TaK, MU B8U3HAYAEMO MBOPYICMb 3 027150y HA PO3YMO8i
30i6Hocmi ocobucmocmi, wo 3abe3neyye meopyi ocs2HeHHA y rpoueci ifinb-
Hocmi. Omce, meop4e MUC/AeHHA 8Milye y ceoili cmpykmypi dusepzeHmHy
MPOOYKYito, W0, CBOEID 4Yepaoto, CrPUAE MOPOOHEHHIO HOBOI, OpPU2iHA/bHOI,
He3suY4aliHoi, a, Moxuso, U yHIKaAbHOI iHpopmayil Ha OCHO8I cMAHAAPMHOI,
0o6pe gidomoi iHghopmauii. OOHAK, meop4ye MUCAEHHSA He 3800UMbcs 0o dusep-
2eHMHO020, A0xce B0HO MAKOHC MAE HA y8a3i Yymsausicme a00UHU 00 rnpobsiem,
30amHicme 0o nepeopieHMys8aHHA Mowo.

BucHosKu. Omjie, Mu 3anponoHy8anu pieHi meop4yocmi, wo ¢opmyromeo-
¢ 8 ocobucmocmi 8HACMIOOK cMaHoBneHHAa 30amHocmi 0o nucema. Mu npo-
MOHYEMO MQKi pieHi meopyocmi: a) eKcrnpecusHa mMeopyicms — HAMPUKAAO,
CMOHMAHHE MAMB8AHHA 0imbmu,; 6) MPOOYKMuUeHa meopyicme — HayKosi ma
XyOOXHI nNpodykmu; 8) iHeeHMueHa, abo BUHAXIOHUUbKA, MEOpYicMb, Koau
BUHAXIO/UBICMb MPOABAAEMBLCA 8 MAMeEPIanax, Memooax i mexHikax; &) iHHo-
sauyiliHa meopy4icme — NMOKPAWEHHA WAAXOM MoOUiKayii; 0) meopyicmes, wjo
MOPOOHCYE — hOPMYHOBAHHA AOCOMOMHO HOB020 MPUHYUMY YU NPUMYyWeHHSs,
HABKOs10 AKO20 MOMXYMb BUHUKHYMU HO8I idel, KoHuenuii, meopii ma wkosu.

Kntoyoei cnosa: nucemo, meop4a difaneHicms cmydeHmis, meop4uli npo-
0ykm, meopuyull npoyec, meop4a ocobucmicme, pisHi meopyocmi, ekcripecus-
Ha meopuyicme, MPOOYKMUBHA M8opPYiCMb, IHBEKMUBHA M8opYicmb, iHHO8a U l-
Ha meopyvicms, meop4icms, WO MOPOOHCYE.

Ha6ouyk AnekcaHdp. CosepuieHCmMB8o8aHuUe NUCbMa KaK nymb CmMaHoe8seHus
KpeamueHocmu cmydeHmos

AHHOTALUNA

Lenb uccnedosaHus — 8bideanums Yyemeoipe nooxo0a K onpedeneHuro CyujHoc-
mu meop4yecmsa 8 3a8UCUMOCMU OM Mo20, KaKol u3 Yemeipex acrekmos
amoli npobremebl A8a5€eMCcA 8 3MOM cay4ae OOMUHUPYOWUM: cpeda, 8 Komo-
poli ocywecmesnaemca meopveckaa 0esmesnbHOCMb; meop4veckuli npodykm;
meopueckuli npoyecc; Meop4ecKas AUYHOCMb, ee XapaKmepucmuKu.
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[na peweHua nocmasseHHblx 8 pabome 30004 UCM016308aHbI Cedyoujue
meopemuyveckue memoobl Uccnedo8aHUsA: Kamez2opuasbHbIl, cmpyKkmypHo-
hyHKUUOHAbHbIU, aHAAU3, cucmemMamu3ayus, moodesnuposaHue, obobuweHue.

Pe3ynbmamel uccnedosaHus. [poaHanu3uposas pasnuvHele nooxoosl,
Mbl npedaazaem cnedyrowyro KaaccuguKkayuro onpedesneHull meopyecmsa:

1) onpedeneHus, y4umeoligaroujue HoBU3HY KOK OCHOBHOU Kpumepuli meop-
yecmea. B yacmHocmu, mMmoxcem yKazame, Ymo XapaKmepucmuKka «O0enaHus
Yye20-mo H0B020» (haKMUYECKU BK/tOYeHa 8 smu onpedeneHus. OOHAKO, K onu-
caHuro camoli Ho8U3HbI Mbl MOOX0OUM Mo-pasHomy. Bo-nepsobix, Ml cHumaem,
Ymo coscem He 8aXCHO, NMpusHaem au obuiecmso onpedeneHHyo udeto Hogol,
a 8aX3HO, Ymobbl 0Ha bblna Hoeoll 051 camozo meopya. Bo-emopebix, Mbi cyu-
maem, Ymo HOBU3HA 00aHHA 06A3amesnbHO (BUKCUPOBAMbLCA 8 MEPMUHAX
Kyanbmypel, m. e. Mpu3Ha8amecs cospemMeHHUKaMU,

2) onpedesneHus, 8 KOMOPbLIX MBOPHECMBO MPOMUBONOCMABAAEMCA KOH-
¢opmHocmu. K HUM omHocamcs onpedesneHus, Komopeble, mpomusonocmas-
/111 MBOPYECMBO KOHOPMHOCMU, MOOYEPKUBAIOM 3HAYUMOCMb NMPUBHECEHUSA
OpU2UHANLHOCMU, HOB020 83271804 Ha npobsaemy. K makum onpedeneHuam
OmHocumcsa U MNOHUMAaHUe meop4yecmea, Komopoe rnpedycmampusaem, 4Ymo
meopyeckuli Yenosek aeaaemcs 0c80601#OeHHbIM KOK 0mM KOHGOPMU3MA, MaK
U 0m HOHKOH(OPMU3MA;

3) onpedeneHus, opueHmupyrowueca Ha meopyeckuli npoyecc. B cmameoe
Mo0YepKHymMa 8axHOCMb 071 Yes108€KA meop4YecKku moicaums. Mol paccma-
mpusaem meop4ecKoe MbllaeHuUe KaK npoyecc 8UOEHUA UaU CO30aHUA 83au-
mocssseli mexoy npedmemamu, An1eHUAMU, 06bEKMAMU KAK HA CO3HamMerlb-
HOM, MaK u Ha beccozHamesnbHOM yposHsax. Mel abidensem yemesipe smana
meopYyecKo2o npoyecca: No020mosKa, UHKybayus, nocmuxiceHue, aHaaus. B
OCHOBY CMAHOB/EHUA KpeamusHOCMuU, makum obpasom, moxem 66ims rnoso-
HeH nboli cywecmsyrouuli Memood cucmemamuyecko2o obyvyeHuUs cybbek-
moe meopyecKkomy MblUAeHUIO;

4) onpedeneHus, Komopble NOOYEPKUBAOM 8AHHOCMb PaA38UMUA YM-
CcmeeHHbIx crnocobHocmeli yenoseKka. Mol onpedensem meopyecmeo KaK rpo-
uecc, yYyumeolsarouuli ymcmeeHHsle cnocobHocmu au4Hocmu, ymo obecrnequ-
saem meopyeckue docmuxeHus 8 npouyecce deamenoHocmu. Takum obpasom,
meopyeckoe MobluineHue codepxum 8 cgoeli cmpyKmype Ousep2eHmHyo
pPOOyKyUo, YUMo, 8 C80H o4Yepedsb, criocobcmayem noporoeHuUo Hosol, opu-
2UHasbHOU, HeobbI4YHOU, O, B03MOMCHO, U YHUKAAbHOU UHGOPMAUUU HA OCHO-
se cmaHOapmHol, xopowo uzsecmHoli uHgopmayuu. OOHAKO, MeopYecKoe
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MblWseHUe He ceooumcs K dusep2eHmMHOMY, 8€0b OHO MakKxce Modpasymesa-
em yyecmaumesibHOCMb Yesn08eKa K npobaemam, cnocobHOCMb K nepeopueH-
mayuu u op.

Bb1800bI. bbiniu npedsoxceHsl ypo8HU meopyecmesd, Komopeble hopmupy-
HOMCA y AUYHOCMU 8 pe3yabmame CMAHOoB/AeHUs CnocobHocmu K nucemy. Moi
npednazaem cnedyroujue yposHU meopyecmsd: d) IKCrpeccusHoe meopye-
cmMeo — Hanpumep, croHMaHHoe pucosaHue demoemu; 6) MPOOYKMuUeHoe meop-
Yyecmeo — Hay4yHble U Xy0oxecmeeHHble MPoOYyKMbi; 8) UHBEHMUBHOE, Uu U30-
b6bpemamesnbckoe, meopyecmeso, Ko2dd u30bpemamenbHOCMb MPOABAAeMcs 8
mamepuanax, Memooax U mexHUKax; 2) UHHO8AUUOHHOe Mm8opyecmeo — yay4-
weHue yepe3 MoOupuUKayuo; 0) Nopoxdaroujee meopyecmeo — popmyaupo-
8aHUE COBEPUIEHHO HOB020 MPUHYUNA UU MpednonoxeHus, B0Kpy2 KOMopoz2o
MOo2ym 803HUKHYMb HO8ble Udeu, KOHUenyuu, meopuu U WKOsb.

Kntoyesblie cnosa: nucemMo, meopyeckas OeamesnbHOCMbs cmyoeHmos,
meop4eckuli npodyKkm, meop4yeckull nNpoyecc, Meop4yecKkas AUYHOCMb, Ypos-
HU meop4ecmaa, 3KcrpeccusHoe meop4ecmao, NPodyKmMusHoOe meop4yecmso,
UHBEKMUBHOE M80opYecmso, UHHOBAUUOHHOe meop4ecmeso, nopoxoarouee
meopyecmso.
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