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ABSTRACT

The aim of the research is to analyze the peculiarities of young schoolchildren’s

reactions to success or failure if they have different academic achievements.
Methods of the research. In order to investigate reactions to successes and

failures characteristic for primary school children having different levels of aca-

demic achievements, the «Unfinished Sentences» technique was used.
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The study covered schoolchildren of the second-fourth forms of primary
school. Depending on their academic achievements, the studied schoolchildren
were divided into three groups: with high, medium and low educational achieve-
ments.

The results of the research. The article shows that the most common
reaction to success is a positive emotional experience and expectation of reward.
The schoolchildren with low educational achievements even in case of success
act in a non-constructive manner, their self-control skills are not developed
enough, which provokes «background» undifferentiated anxiety. The school-
children characterized by often failure (low academic achievements) or often
success (high academic achievements) react almost equally to failure: they show
negative, particularly aggressive, reactions. At the same time, with the increase
of children’s age, schoolchildren form more constructive behaviour in situations
of failure; we recorded their attempts to solve problems actively and effectively.
The expediency to involve parents in the system of corrective and developmental
influences on their children in order to ensure their constructive personal deve-
lopment is substantiated. The principles and rules of effective parent-child in-
teractions are proposed.

Conclusions. The study of such a psychological phenomenon as the level of
aspirations at different ages, and especially at primary school age, is of particu-
lar importance. This is necessary to develop individualised tactics of psychologi-
cal influences and thereby to promote each child’s harmonious personal growth.
Differences between aspirations and opportunities, success or failure in different
activities have a significant impact on a child’s perception of his/herself, his/her
self-assessment, and also on effectiveness of his/her activities, in particular, his/
her learning. Our research has determined that children experiencing academic
failure for a long time become indifferent to learning, their emotions toward
learning become negative, learning loses personal significance, and therefore,
children do not feel responsible for own academic results. Taking into account
the individual and group characteristics of primary school children with different
academic achievements, reliance on the above-mentioned principles and rules
of interactions will allow teachers and psychologists to choose optimal forms
and methods of corrective work with such children and their parents.

Key words: primary schoolchildren, levels of academic achievements, reac-
tion to success / failure, parents, parent-child interactions.
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Introduction

The personalized approach to education, understanding of
a schoolchild as an integral personality, which is a source of
his/her dignity and value (Krol 2014), revealing of potential
capabilities of each child, stimulating his / her inner activities,
when a student remains an agent of his/her own development
and activities (Maksymenko & Serdiuk, 2016) are possible only
on the basis of a deep and many-sided study of a child’s perso-
nality, the system of his/her attitudes, including ones toward
learning, people around him/her, and him/herself. Informa-
tion about such personal characteristics that reveal most fully
these attitudes is really important. An individual’s level of
aspirations is of particular importance.

In order to make a sufficiently complete picture of an in-
dividual’s aspirations, it is necessary not only to reveal their
character and peculiarities, but also to identify those factors
that determine their level. Achievements that an individual
has, their stability, the individual’s self-assessment and his/
her evaluation by others ultimately lead to the formation of
certain perceptions of him/herself, own capabilities and cha-
racteristics, goals and life aspirations, which means a certain
level of aspirations (Boposauua, 2011; [ImutpieBa & ByTtysoBa,
2016; 3unbko, 2006; Menuixosa, 2002; Yimmakoa & Kypbauos,
2011; Janke & Dickhiduser, 2019). These perceptions deter-
mine an individual’s behaviour, forcing him/her to maintain
achievements at a certain level, accustomed to the individual.

It should be noted that a level of aspirations is manifes-
ted most clearly in a significant activity. Activity significance
(«Self-inclusion») is determined by a degree with which this
activity brings an individual closer to his/her life plans and in-
tentions, satisfies his/her needs, in particular those on which
the individual’s self-concept depends. R. Holt, by studying de-
pendence of a level of aspirations on Self-inclusion and achieve-
ment motivation, experimentally proved that if Self-inclusion
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is minimal, the level of aspirations has a small motivational
value, but if Self-inclusion exceeds a certain limit, the level of
aspirations becomes a way of protecting of an individual’s Self
from failure (Cumopos, 2014).

A level of aspirations is closely related to an individual’s
self-attitude and the motivational tendency to success or to
failure avoidance. The effect of success pursuit or failure
avoidance was studied for various activities, as well as suc-
cess or failure influence on an individual’s level of aspirations,
internal attitudes and perfectionist tendencies ((Fessel, 2010;
Stoeber, Hutchfield & Wood, 2008). It was found that self-
attitude changes positively at success; and self-attitude, social
interest, and ambitions become lower at failure.

At the young school age, aspirations begin to play a signifi-
cant role in a child’s psychological individuality. Aspirations
manifest an individual’s numerous attitudes, as well as some
fundamental formations, in particular, self-consciousness and
its component — the idea of Self, which is actively developing
at this age. The discrepancy between aspirations and an indi-
vidual’s abilities, both an overestimation and downplaying, is
the result of him/herself misunderstanding and wrong self-
estimation. This, in turn, can lead to inappropriate behaviour,
emotional breakdowns, increased anxiety, and, subsequently,
to deficiencies and defects in personality formation (Homuk,
2012). The problem is particularly important for schoolchild-
ren with low educational achievements. Therefore, one of the
aspects of our research on aspirations of schoolchildren with
different academic achievements was to study their reactions
to success and failure at fulfilment of educational tasks and
the possibility of parents’ assistance to their children.

The research purpose is to analyze the peculiarities of
young schoolchildren’s reactions to success or failure if they
have different academic achievements.
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The tasks of the research
1. To characterize the peculiarities of young schoolchild-
ren’s reactions to success or failure if they have different aca-
demic achievements.
2. To discuss the principles and strategies of effective in-
teractions between parents and children with educational dif-
ficulties.

Methods of the research

In order to investigate reactions to success and failure
characteristics of primary school children having different
levels of academic achievements, the «Unfinished Sentences»
technique was used. The tasks were aimed at updating an expe-
rience of success or failure during training. We asked school-
children to complete the sentences: « When I successfully com-
plete a task, then I am...» and «When I am unable to cope with
a task, then I am...» and examined their reactions to success
and failure, and this data, especially their reactions to failure,
allowed us to make conclusions about their locus of control,
their ability (or inability) to accept responsibility for results of
their actions, in particular, results of learning.

The research was attended with 153 children studied at
the second — fourth forms of primary school. Depending on
their academic achievements, the children were divided into
three groups: Group I — children with high academic achieve-
ments, Group II — children with average academic achieve-
ments, Group III — children with low academic achievements.

Results and their discussion
Based on the performed content analysis of the endings
of the sentence «When I successfully complete a task, then I
am...» we divided all received answers into five groups of cha-
racteristics (categories).
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Table 1
Categories of answers of the second — fourth-form
schoolchildren regarding their reactions to success

Categories Illustrative statements

I. Feelings of joy,

«glad», «smile», «very happy», «well
satisfaction, self-approval

done», «I do everything correctly»
II. Anxious feelings «checking what I did wrong»,
about a possible mistake, | «worried to write correctly», «a little
perfectionist tendencies scared», «I want to do even better»
III. Orientation «feel affection», «my mom will be
to others’ reactions happy», «I will be praised»
IV. Focus A) getting «I will get 12», «my good mark
on award | a high score will be put into records»

B) getting an «I go for a walk», «I can do my

opportunity to own business», «I play games»
do other things

V. Undefined answers

The data on the answers distribution for the groups of
schoolchildren with different levels of academic achievement
are presented in Table 2.

Table 2
Distribution of the second — fourth-form schoolchildren’s
answers about their reactions to success depending
on the levels of their academic achievements (in %)

Statement categories
Groups, forms v
I II III A B A%
1 2 3 4 5 6 7
"‘Q II form 58.3 - - 33.3 - 8.3
2 |III form | 50.8 15.8 - 9.5 23.8 4.8
& |1V form 69.1 7.2 21.4 16.7 - 7.2
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1 2 3 4 5 6 7
= |1 form | 26.9 - 3.9 | 31.6 | 7.7 | 29.9
S Miform | 67.9 | 71 | - | 3.3 | 250 | 6.7
& [IVform | 56.7 | 23.3 | 6.7 | 3.3 | 13.3 | 3.3
E |II form - - - 25.0 - 75.0
§* III form | 56.7 - 2.8 | 2.8 - 36.1
& |1V form | 56.7 | 33.3 | - - 27.8 | 22.2

The data analysis shows that the most common reaction
to success — and it is a natural reaction — is an emotional ex-
perience: joy, satisfaction, pride in oneself, self-acceptance,
self-esteem («I am great», «I start thinking well about my-
self»). The percentage of such responses is the highest in all
age and achievement groups (Fig. 1).

58,33

50,8

Group [

m 2nd form g 3rd form o 4th form

69,05

26,93

67,96
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2

Group II

8,33

>

Group III

38,89

Fig. 1. Expressiveness of positive emotional reactions
to success, characteristic for schoolchildren with
different academic achievements
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As for the low-performing schoolchildren from the second-
form, they had difficulties in completing this sentence: they did
not understand meaning of «successful» world, showed confu-
sion, uncertainty, and embarrassment. This obviously indicates
their very little, or even absent, experience of achievements,
and it is true not just for learning. Most of their statements
(75.0%) are vague, undifferentiated, «off topic». That is, we
can say that some of these children have little experience in
success, and therefore do not have motivation to achieve them.

The second most important reaction to success is expecta-
tions of rewards — in the form of a high mark or a well-earned
rest. Moreover, if statements about assessments were men-
tioned by virtually all groups (except for low-achieving fourth-
form schoolchildren), children with average achievements are
often oriented onto rest and other out-of-school activities:
7.7% of the 2"-form children, 25.0% of the 3™-form children,
and 13.3% of the 4*-form children. A significant percentage
of such statements were also recorded for the 3'-form children
with high achievements (23.8%) and the 4*-form children with
low-achievements (27.8% ). This may indicate that some child-
ren have strong out-of-school priorities, which can become
overwhelming against the background of the lowered learning
efficiency. At the same time, as conversations showed, out-of-
school activities of children with average achievements are
mainly additional lessons, attending children’s clubs (sport,
dancing, musical), but schoolchildren with low achievements
answered that they just «go outside» or «play in computer
games».

The orientation onto assessments is most characteristic of
the 2"-form children (83.83% in Group I, 31.6% in Group II,
25.0% in Group III). That is, the assessment of their work
by their teacher, socially significant success is one of the im-
portant motives at this initial stage of learning. Good marks
become even more important to the 4*-form children with high
achievements (16.7%). Thus, if teachers and parents orient
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their children to the end-of-primary-school exams, high marks
for current tests become more important for the primary school
graduates.

Attention should be drawn to data on anxiety as for pos-
sible mistakes, perfectionist tendencies shown by the 3™ and
4®form schoolchildren (the 2"-form children did not men-
tioned such statements) (Fig. 2).

m 2nd form 3rid form 4th form -

Group I Group 11 Group 111

Fig. 2. Negative emotional reactions to success of
schoolchildren with different academic achievements

The performed substantive analysis shows that anxiety
experiences of the third—fourth-form schoolchildren with
average academic achievements are more constructive: they
check their work to correct possible mistakes; but schoolchild-
ren with low achievements often experience undifferentiated
anxiety: «worrying», «wanting something», «I also feel an-
xious». Thus, with age and learning experience, children with
developed control and self-control skills at learning are less
anxious and more constructive about their work. Low-perfor-
ming children act unconstructively, their self-control skills are
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underdeveloped, provoking, even at a success, a «background»
undifferentiated anxiety.

The percentage of uncertain reactions to success is quite
significant (Fig. 3).

2nd form

3rd form

4th form

Group II

Group I11

.4th form m 3rd form m 2nd form

Fig. 3. Dynamics of uncertain reactions to success of
schoolchildren with different academic achievements

Moreover, as the above data show, the percentage of such
statements increases with academic performance worsening.
This confirms the idea that some poorly performing school-
children do not have sufficient experience of success, its
achieving and experiencing, so they do not know how to re-
spond at the situation of success. And this, in turn, affects
their motivational structure, the proportion of motivation to
avoid failure rises and motivation for success lowers.

By performing the content analysis of the endings for the
sentence «When I cannot cope with a task, then I am...», we
divided all received answers into six groups of characteristics
(categories).
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Table 3

Categories of the answers given by the second-fourth form
schoolchildren regarding their reactions to failure

Categories Illustrative statements
I. Emotions | A) sadness

«feel sorrow», «not happy»,
«regretful», «crying»
B) aggressive «angry», «go crazy», «nervous»,

feelings «yelling at my mom»
II. Asking for help «ask my teacher», «ask mom for help»
III. Statement of error, «crossing out», «admit my mistake»
indifferent-passive response
IV. Refusal to perform «I do not do this task»,
the task «I refuse to do this»
V. Attempts to correct «start over», «trying», «will

mistakes, to finish the task | rework», «think how to correct», «I

am thinking until I find a solution»
VI. Indefinite answers

The answer distribution for the groups of schoolchildren

with different levels of academic achievement is presented in
Table 4.

Table 4
Distribution of the second — fourth-form schoolchildren’s

statements on their reactions to failure depending
on the levels of their academic achievements (in %)

Statement categories
Groups, forms 1
A B I II1 v v VI
1 2 3 4 5 6 7 8
'—'Q II form 16.7 | 16.7 | 10.0 | 20.0 - 18.3 | 18.3
2 |III form | 19.1 | 38.1 | 14.3 | 9.5 - 23.8 -
5 IV form 7.2 | 50.0 | 7.2 7.2 - 28.6 | 7.2
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1 2 3 4 5 6 7 8
= |IIform |17.9|37.7]| 56 |16.7| - | 258 | 5.6
% III form | 27.3 | 29.4 | 7.5 | 15.0 | — | 30.7| 3.3
& |1V form | 23.3 | 16.7 | 23.3 | 10.0 | 6.7 | 26.7 | -
= |II form - 500 - |500]| - - -
g I form | 21.7 | 6.7 | 8.3 | 23.3 | 11.1 | 26.1 | 9.4
& |IVform | 11.1 | 22.2 | 5.6 |11.1| - | 33.3 | 22.2

The range of reactions to failure is broader — 6 categories
of statements were identified. In this case, the largest per-
centage belongs also to emotional reactions, which, however,
are divided into two groups: A) sadness (as a more passive,
stating reaction to a failure) and B) aggressive feelings and
experiences (as a reaction effective, active). Moreover, the se-
cond type of reactions appears more often.

50
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Fig. 4. Expressiveness of emotional reactions to failure

characteristic for schoolchildren with different
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Quite significant increase of aggressive reactions was re-
corded for the second-form schoolchildren from I group to the
IIT group (from high to low academic achievements). The same
reactions (anger, nervousness, fury) were most often expressed
by the fourth-form children with high academic achievements.
Consequently, children who often have failures and are often
successful react almost in the same way. That is, children who
fail are not able to respond to it properly. In our opinion,
the phrase «to be a good looser» is quite relevant for school.
After all, development of the ability to analyze and control a
situation, to draw conclusions will lead to a more constructive,
creative attitude to failures, and will form the ability to over-
come them.

From this point of view, it is very encouraging to see the
dynamics of the statements expressing efforts to finish a task,
to correct mistakes, to make other efforts to succeed (Fig. 5).

40
30
20
4th form
10
3rd form
0

2nd form

Group [ Group [T Group [11

Wond form W 3rdform @ 4th form

Fig. 5. Dynamics of the number of statements regarding
constructive solutions of failure for schoolchildren
with different academic achievements
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This number grows with age (from the 2% to the 4*-form)
and is characteristic for practically all groups as for academic
achievements (except for the low-achieving second-form child-
ren). The percentage of vague statements (compared to the pre-
vious data) mainly decreases also, so we can talk about deve-
lopment of children’s more constructive behaviour at failure;
children begin to focus on effective, active problem solving.

Schoolchildren see one of the solutions at failure that is
asking for help to their teacher or parents (that is more of-
ten). The percentage of such statements in the obtained data
is from 5.6% to 23.3% and this result is unstable. That is, we
can conclude that asking for help is not a usual way out at a
difficult situation, especially for low-achieving schoolchildren
(2"-form children did not mention such reaction, 8.3% of the
3r-form children and 5.6% of the 4*-form children react this
manner). Therefore, many children try to cope with the diffi-
culties themselves, without support of adults or peers. By the
way, appealing for help to classmates did not sound in any an-
swer. Here, we can see a quite important problem in the dyads
of «child — adult» and «schoolchild — other schoolchild». So, in
situations of failure, everything depends on good parent-child
relationships and a favourable, informal attitude to children
of their teacher. This was clearly evident in the performed
study: the percentage of asking for help is higher in the forms
where teachers adhere to a more democratic, «soft», friendly
attitude.

Another way out of a failure is to refuse to complete a task.
Such statements were mentioned by the fourth-form children
with average achievements (6.7% ) and the third-form children
with low achievements (11.1%). Such behaviour is characteris-
tic of people with excessive or low levels of aspirations, who,
while trying to support their existing «Self», avoid situations
of failure as much as possible. This proves once more that
low-achieving schoolchildren have motivation to avoid failure,
up to the rejection of a proposed activity.
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The alarming result is that rather high percentage of all
statements showed indifferent, passive attitude to failure,
there were simple statements of errors: (the 2"-form: 20.0%
at the Group I, 16.7% at the Group II, 50.0% at the Group III;
the 3"-form: 9.5% at the Group I, 15.0% at the Group II,
23.3% at the Group III; the 4rd form: 7.2% at the Group I,
10.0% at the Group II, 11.1% at the Group III). As we can see,
the highest percentage of such statements is in the low-per-
forming groups in all forms, compared to the high- and ave-
rage-performing groups. In our opinion, this is another mani-
festation of a chronic social failure. Children with low acade-
mic achievements are unsuccessful for a long period of time as
for their learning. Over time, they form a passive attitude to
learning, their emotions concerning learning obtain negative
colours, learning loses personal significance, and therefore,
children do not feel responsible for the results.

The identified peculiarities of primary schoolchildren’s re-
actions to successes and failures depending of their academic
achievements show the need to help parents to influence on
their children with corrective and developmental aims in order
to ensure children’s constructive personal development. This
view is based on understanding of family as a societal resource
based on close relationships, mutual feelings, cooperation and
mutual responsibility with the aim to strengthen internal ties
and interactions (Bokalo & Koperek, 2014). The key task of
such influences and interactions is to create an «image of sub-
jectivity», which is reflected in certain aspects of activity,
such as: the conditionality of the mental image of past expe-
riences, needs, attitudes, emotions, goals and motives that de-
termine controllability and selectivity (TeproBuxk & Ciasina,
2020).

In addition to work directly with schoolchildren, counsel-
ling was proposed for their parents, which included acquain-
tance with the schoolchildren’s age and psychological charac-
teristics identified during the performed experimental study;
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analysis of various situations of parent-child relationships;
discussion of problematic issues appeared because of existing
differences between parents’ ideas about an «ideal schoolchild»
and the real child. After all, researchers have proved that a
constructive solution to contradictions reduces the frustrating
load, strengthens the strength of the self, the transition to a
new level of personal development (Vovk, Emishyants, Zelen-
ko, Drobot & Onufriieva, 2020).

The basic principles that should use parents having school-
children with different academic achievements are the follo-
wing (Bosoroauna, 2008; Caprau, 1998):

Try to keep a positive picture on your children. Believe that
your child is positive, responsible, kind and that he/she, like
everyone else, wants justice, love, mutual help in his/her life.
Tell the child whom you would like to see him/her and what
you would like to achieve when interacting with him/her.

Learn to keep your goals in mind. When experiencing dif-
ficulties in dealing with your child, remember that your main
goal is to be happy and to see that your child is a responsible
and respectful person. Despite failures, remember what you
are really striving for, which is the ultimate goal of your ac-
tions towards your child.

Try to change your attitude. Take responsibility for crea-
ting a dominant mood or atmosphere in a relationship with
your child and do not allow yourself to be involved in the
«Who Wins?» game. Remember that only a positive attitude
towards your child will have a positive effect on the problem
that exists between you and him/her.

Think of relationship levels. Make a Declaration of Parents’
Rights for yourself and decide to protect it. This declaration
can take the following form: «My child and I — as individuals —
have equal rights. My child is responsible for taking care of
his/her needs and his/her happiness, and I am responsible for
taking care of his/her needs and his/her happiness. My main
task is to remain faithful to my inner self. In doing so, I will
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also benefit those around me. The best I can give my children
is an example of the fact that it is quite possible to take care
of own feelings, ideas and be happy».

Determine your rights. If you decide to have more equal
relationships with your child, then you should determine your
rights and begin to assert them. For example, it is possible to
state such rights: «Right to be alone. Right to have personal
time. Right to respectful treatment. The right to equal rela-
tionships. Right to be free from the fear of violence. Right to
normal, reasonable peace and quiet. Right to feel safe about
property». Parents must make sure their children’s rights are
equivalent to what parents have, so that the relationships are
truly equal.

Discussions were held with parents of low-efficient child-
ren named the «Rules of safe making of assessments». Prima-
ry school children with any degree of school failure need «psy-
chotherapy against failure», aimed at emotional overcoming
of a traumatic situation, reducing of failure, changing of
children’s attitudes to learning, their capabilities and perspec-
tives. Its basic rules are the following (Llykepman, 1994):

«Rule One: Do not beat the one who lie». Bad mark is
enough punishment and you should not punish twice for the
same mistake.

«Rule Two: Mention no more than one drawback at a time
to overcome it». Whenever possible, you should choose only
one drawback of your child, and talk only about it. All others
will then be overcome later or will become unimportant.

«Rule Three: Not all at one». When you do not know where
to start, consult with your child and begin addressing the
learning problems that are the most important to him/her.

«Rule Four and central: praise the performer, but criticize
the execution». Children are inclined to perceive any assess-
ment globally and think that their entire personality and all
work are evaluated. They need to be helped to separate assess-
ments of their personality from evaluations of their work. A
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positive assessment should be addressed to a schoolchild to
help him/her become better and more skilled. But along with
such personal praise, criticism should be as impersonal as pos-
sible. This form of a negative evaluation stimulates error cor-
rection but does not affect the child’s attitude to schoolwork,
his/her belief in self-power and success in activities.

«Rule Five, the hardest one: an assessment should compare
a child’s success today with his/her own yesterday’s failure,
not just with the state assessment norms and not the results of
other children». Even the smallest success of a child is a real
success, a victory over him/herself, and he/she must be judged
on his/her merits.

«Rule Six: Be generous with your praise». It must be re-
membered that there are already a child’s qualities that should
be praised, and they will not appear later as a result of sys-
tematic trainings and work on him/herself. And this should be
reflected in assessments made today.

«Rule Seven, dedicated to the art of finding, in a sea of
errors, an island of success where a child’s faith in him/herself
and his/her learning success may take root». At differentiated
assessments, children have neither an illusion of complete suc-
cess nor the feeling of complete failure. There is a business
motivation: I do not know yet, but I can and want to know.
Parents may replace the school marking with a finer one, such
as a hundred-mark scale. Or, they may evaluate separately each
academic skill, knowledge of one rule, cleanliness of execution,
attentiveness, accuracy of handwriting, etc.

«Rule Eight: Set of specific and realistic goals for your
child, and he/she will strive to achieve them». Excessive, unat-
tainable goals can push a child into the path of deception, lo-
wer self-esteem, and undermine his/her self-belief and his/her
potential for success.

«Rule Nine, making all the previous ones effective: a child
should not be an object, but a co-partner in assessments, and
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he/she should be taught to evaluate own achievements». The
ability to evaluate oneself is a necessary component of the abi-
lity to learn — the main means for overcoming of learning
difficulties.

Conclusions

The study of such a psychological phenomenon as the level
of aspirations at different ages, and especially at primary
school age, is of particular importance. This is necessary to
develop individualised tactics of psychological influences and
thereby to promote each child’s harmonious personal growth.
Differences between aspirations and opportunities, success or
failure in different activities have a significant impact on a
child’s perception of his/herself, his/her self-assessment, and
also on effectiveness of his/her activities, in particular, his/
her learning. Our research has determined that children expe-
riencing academic failure for a long time become indifferent
to learning, their emotions toward learning become negative,
learning loses personal significance, and therefore, children do
not feel responsible for own academic results.

Taking into account the individual and group charac-
teristics of primary school children with different academic
achievements, reliance on the above-mentioned principles and
rules of interactions will allow teachers and psychologists to
choose optimal forms and methods of corrective work with
such children and their parents.
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AsopcbKa-Bempoesa IpuHa. Ocobausocmi peakuyili Ha ycnix i Heycnix monod-
wux wKonspie y Has4yanwHili dianbHocmi

AHOTALIA
Mema docnidxrceHHA — aHaniz ocobausocmeli suasy peakyili Ha ycnix i Heycrix
MOs100WUX WKOAAPIB i3 PIBHUMU PiBHAMU HABYAIbHUX OOCA2HEHb.

Memoo docnidrceHHA. 13 memoto 00cnioneHHs ocobnusocmeli sussy
peakuyili Ha ycnix i Heycrnix Moa00WUX WKOAAPIE i3 Pi3HUMU PiBHAMU HABYA/1b-
Hux 0ocsA2HeHb by10 BUKOPUCMAHO MemoouKy «He3akiH4yeHi peyeHHs». ocni-
O0XEeHHA MPOBOOUIOCA 3 YYHAMU Opy2UX-4emeepmux KAdcie WKOoAU. 3a1eHHO
8i0 pe3ynbmamueHoCcMi HABYAAbHOI OignbHOCMI y4Hi 6yau nodineHi HaA mpu
2pynu: 3 8UCOKUM, CepeldHimM i HU3bKUM PIBHAMU HAB4AAbHUX O0CA2HEHb.

Pe3ynemamu 0ocnidxeHHA. KoHcmamosaHo, wo HalinowupeHiworo pe-
QKUJE Ha ycrix € no3umusHe emoyiliHe nepexusaHHA U 04YiKy8aHHA 8UHA20-
podu. [losedeHo, W0 Y4YHi 3 HU3bKUMU HOBYAAbHUMU O0CAZHEHHAMU HA8IMb y
pasi ycnixy 0itomb HEKOHCMPYKMUBHO, IX HABUYKU CAMOKOHMPOSIHO PO3BUHEHI
HedoCcmamHb0o, WO MPOBOKYE «(hoHOBY», HeduepeHUuiliosaHy mpuBoXHiCMeb.
3’Acoe8aHo, W0 WKOAAPI, AKI Mmaomes nepesaxcHo nocmiliHuli Heycnix (i3 HU3b-
KUM pigHeM Has4asibHUx 0ocszHeHb) abo nocmiliHull ycnix (i3 8UCOKUM pigHem
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Has4anbHUX 00CA2HEHb), y cumyayii Heycnixy peazytoms malide 0OHAKOBO:
36inbWEHHAM HE2amUBHUX, 30Kpema azpecusHux, peakyili. BooHo4vac, 3i 36inb-
weHHAM 8iKy d0imeli, 3a¢hikcoeaHO cMAHO8/AeHHSA BinblW KOHCMPYKMUBHOI ro-
8e0iHKU WKoAApie y cumyayisax Heycrixy, nossy opieHmauii Ha diliose, akmus-
He supiweHHsa npobaem. O6rpyHMo8aHo AouinbHicms 3aay4eHHA 6ameokie 00
cucmemu KopekuyiliHux i po3gueasbHux ernausie Ha OumMuHy 3 memoro 3abes-
rne4eHHs ii KOHCMPYKMUBHO20 0cObUCMICHO20 CMAHOB/EHHA. 3arpPOnoOHO8AHO
ApUHYUNU i npasuna egpekmusHoi 6amoKiecbKo-0umsa4oi 83aemo0ii.

BucHOBKuU. Bug4yeHHA makxoz20 Mcuxono2iyHo20 heHomeHy, AK piseHb 0o-
MQO_2aHb, HA Pi3HUX 8iKOBUX emarnax, a 0cobsauso y MomoOwW oMy WKibHOMY 8iui,
Mae ocobnuse 3Ha4YeHHA. Lle HeobxiOHO 0719 moz2o, wob MAKCUMAAbHO iHOU-
8i0yanizysamu maKkmuky Mcuxoso2iYHUX 8rnausie i mum camum cripuamu aap-
MOHIlIHOMY 0CcOb6UCMICHOMY 3POCMAHHIO KOXCHOI OUMUHU. PO3XOOM(EeHHA Mix
OOMA2aHHAMU | MOX/UBOCMAMU, YCIiX YU Heycrnix y pi3Hux cghepax OifnbHO-
cmi cnpaensme 3HaYHUU 8MaAUS HA yAB/AeHHS OUMUHU Npo enacHe A, iT oyiH-
Ky cebe, @ MaKox« Ha pe3yabmamusHicms ii 0ign6HOCMI, 30Kpema Yy4iHHEBOI.
YcmaHo8neHo, W0 y WKoAApis, AKi 8rpo00sx mpusasno20 nepiody nepexcusa-
tome Hesoa4i 8 HABYAHHI, 3 YacoM hopmyembca balidyxce cmasneHHa 00 yiel
dianeHocmi, BOHa Habysae HecamueHO20 eMouiliHo20 3a6apeseHHA, 8Mpavae
ocobucmicHy 3Ha4Yyw,icme, @ omxce, 8mMmpa4aemaocs 8i0nosioasnsHicms 3a ii pe-
3ynbmamu. YpaxyeaHHsA iHOUIOyanbHUX i epyrnosux ocobausocmeli peazysaH-
HA Ha ycrix i Heycrix Moao00wWux WKoApis i3 pi3HUM pisHem Ha84anbHUX docse2-
HeHb, 0ropa HA 3a3HAYEHI sUWe NPUHYUNU Ma nNpasusa 83aemoolii 003801amb
subpamu onmumasbHi popmu i memoou KopekyiliHoi pobomu 3 yYHAMU yiel
8iK0o80I 2pynu ma ix bameKamu.

Knro4voesi cnosa: Monodwi WKonapi, pisHi Ha84A16HUX OOCAZHEHb, PeaKyis
Ha ycnix / Heycnix, 6ambKu, 6ambKiecbKo-0UMAYA 830EMOOIA.

fAeopckas-Bemposa UpuHa. OcobeHHocmu peakyuli Ha ycnex u Heycrnex
MAAOWIUX WIKOAbHUKOE 8 y4ebHoli desmenbHocmu

AHHOTALMNA

Lenb uccnedosaHus — aHanuz ocobeHHocmel npoAsneHuUs peakyuli Ha ycrnex u

Heycrex Maaowux WKOAbHUKO8 C pa3HbIMU YPOBHAMU y4ebHbIx docmuxceHud.
Memoo uccnedosaHus. C yesnbio ucciedosaHua ocobeHHocmell npoAsse-

HuA peakyul Ha ycriex U Heycrex Maadwux WKOMbHUKO8 C PA3HLIMU YPOBHS-

mu yyebHbix docmuxceHul ucronb308aHA MemooOuKa «He3aKoH4YeHHble npeo-
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noxeHUA». UccnedosaHue nposoouaocy € y4auwuMUCA 8Mopbix-4emeaepmeoix
Knaccos WkKosbl. B 3agucumocmu om pe3ysnemamusHocmu y4ebHoli Oesmesns-
Hocmu yyauwyuecs bbinu pacnpedeneHsl HA Mpu 2pynibl: C 86ICOKUM, CPEOHUM U
HU3KUM YpOBHAMU y4ebHbIX 0ocmuxeHud.

Pe3ynemamel uccnedosaHusa. KoHcmamuposaHo, Yymo Haubosee pac-
npocmpaHeHHoU peakyueli Ha ycriex A8a4emcs No3umueHoe 3MOYUOHAbHOe
nepexusaHue U oxudaHue Hazpadsl. [JOKA3aHO, YMO yqawjuecs ¢ HUKUMU
y4ebHbIMU 0ocmuxceHUAMU Oaxce 8 cay4ae ycriexa delicmayrom HeKOHCMPYK-
MUBHO, UX HABbIKU CAMOKOHMPO/A pa38umel HEOOCMAMOYHO, YMO Mpo8oyU-
pyem rosesneHue «goHosol», HeduppepeHyuposaHHolU mpegoxHocmu. Bebi-
ACHEeHO, YMo WKOMAbHUKU, UMetoujue nocmosHHbIU Heycrex (¢ HU3KUM YyposHeEM
y4ebHbIx docmuxceHul) uau nocmosHHbIU ycrex (C 8bICOKUM yposHem y4ebHbIX
docmuceHuli), 8 cumyayuu Heycrexa peaaupyom noYmu oOUHAKOBO: y8esu-
YeHUeM He2amueHbIX, 8 YACMHOCMU az2peccusHblx, peakuyuli. B mo xe epems
c ysenuveHueM s8o3pacma 0emeli 3a¢hUKCUPOBAHO cCMaHossieHue bosee KOH-
CMPYKMUBHO20 nosedeHus WKOAbHUKO8 8 CUMYauUAX Heycrexa, rnossneHue
opueHMayuu HaA aKkmusHoe peweHue npobaem. Ob6ocHoB8AHO yenecoobpas-
HOCmMb npusneyeHus pooumernell K cucmeme KOPPEeKYUOHHbIX U pa38usarouiux
81UAHUU Ha pebeHKa ¢ yenbto obecrnevyeHus e2o KOHCMPYKMUBHO20 AUYHOCM-
HO20 cmaHossneHus. [TpedaoxceHbl NPUHYUMbLI U Mpasund 3ghhekmusHo20 po-
dumesnbCcKo-0emcKozo 83aumooelicmaust.

BbigoObl. Vi3yyeHue MAKO20 [CUXOA02U4EeCKo20 (heHOMEHA, KaK Yypo-
8eHb NPUMA3AHUL, HA PA3HbIX BO3PACMHbLIX 3MANax, a 0cobeHHo 8 Maadwem
WwKosbHoM 8o3pacme, umeem ocobeHHoe 3HavyeHue. Imo HeobxoO0umo 0
MaKcumanbHol UHOUBUOYANU3AUUU MAKMUKU MCUXO0A02UYEeCKUX 8AUAHUU U
crnocobcmeosaHus 2apMOHUYHOMY AUYHOCMHOMY POCmy Kaw0020 pebeHKa.
PacxoxdeHus mexoy npumaA3aHUAMU U 803MOXCHOCMAMU, yCriex uau Heycriex
8 Pa3UYHbIX cihepax deamenbHOCMU OKA3bI8AOM 3HAYUMenbHoe 8aUsHUe Ha
npedcmasneHus pebeHKa o cobcmeeHHOM A, e20 OUeHKy cebs, a makxie Ha
pesynbmamusHocmMe 0eamenbHoOCMu, 8 YacmHocmu yyebHol. YcmaHoseneHo,
Umo y WKO/bHUKOS, Nepexcusarouux Heycrexu 8 obydeHuU Ha npomsxeHuu
0s1umesnbHO20 Nepuoda spemMeHu, hopmupyemcs PasHOOYWHOe OMHOWeHUE
K amoli desmenbHOCMU, OHA Npuobpemaem He2amMuBHYH 3MOUUOHANbHYHO
OKPACKy, mepsem AUYHOCMHYIO 3HAYUMOCMb, d 3HA4uUm, CHUXaemcs omeem-
CMBeHHOCMb 30 ee pe3ynbmamel. Ydem uHOUBUOYAsIbHbIX U 2pyrnnosbiX 0Co-
beHHocmeli peazupo8aHUA HA ycrex U Heycrnex Maaowux WKO1b6HUKO8 C pa3HbI-
MU YPOBHAMU y4ebHbix docmuxceHull, 0ropa HA YKA3aHHbIe NPUHYUns! U npa-
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8usa 83aumodelicmeus no380sas5m Uu3bpame oNMUMAsnbHbIe POPMbI U MemoObl
KoppeKyuoHHoU pabomel € y4auumMuca 3mo2o 803pacma U ux pooumensmu.

Kntoyesble cnoea: maadwue WKOMbHUKU, YPOBHU y4ebHbix docmuxceHud,
peakyusa Ha ycriex / Heycrex, podumesu, podumesnbCKo-0emcKoe 83aumooedi-
cmeue.
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