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ABSTRACT

The purpose of our article is: to describe the most effective means of a
cognitive control in the learning process of a foreign language, to describe three
main stages of a test creation, to identify final or intermediate (thematic) tests;
to show the dependence of the success of testing on social intelligence of tea-
chers.

Methods of the research. The following theoretical methods of the research
were used to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis, systematization,
modeling, generalization. Also in our research we used empirical methods of the
statement study and molding experiment. With the aim to diagnose the level of
the development of social intelligence of teachers we used the test of J. Gilford
and M. O’Sullivan “Research of Social Intelligence”, adapted by O.S. Mykhailova
(lungpopd & O’CannuseH, 2021).

The results of the research. According to our research it is proved that the
structure of social intelligence of a teacher had four components, such as: com-
municative potential, characteristics of self-awareness, social perception and
energy characteristics of the individual. The outlined characteristics determine a
teacher’s prediction of the development of interpersonal situations, the ability to
interpret the information he/she has heard or seen and the behavior of others,
readiness for effective social interaction and decision-making. Thus, social intel-
ligence of a teacher contains individual inclinations, abilities, characteristics that
facilitate the acquisition of individual personal experience, skills and abilities of
social actions and contacts.

Conclusions. Studying the social intelligence of the teacher is defined as the
ability to perceive the surrounding and inner world, which allowed professio-
nals at different levels to easily navigate in interpersonal interaction, harmonize
their behavior. The structure of social intelligence of the teacher includes social
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sensitivity, empathy, self-knowledge and self-regulation. Social intelligence of a
teacher is identified with certain psychological mechanisms. Social intelligence
includes social thinking and wisdom. In such a way we analyze the concept of
“social thinking” as a structural component of social intelligence. Social think-
ing is defined as the ability of the subject to understand and to operate with
perceived information. A high level of the development of social thinking allows
a teacher to solve problems effectively that are arisen in the process of interper-
sonal interaction; efficiency means speed, flexibility and accuracy in dealing with
the facts of social reality.

Key words: social intelligence, the success of testing, social thinking, social
interaction, decision-making, stages of test’s creation, social sensitivity, empa-
thy, self-knowledge, self-regulation.

Introduction

From the point of view of scientists the most important com-
ponents of socio-psychological development of the individual,
ensuring his/her social adequacy in the macro- and micro-social
environment, are the social imagination and social intelligence.
Thus, scientists (F'oruapyk & Ouydpiesa, 2018) believe that so-
cial intelligence should be perceived as a special ability of a man,
which is formed during his/her professional activities, activi-
ties in the social sphere, in the field of communications and so-
cial interactions.

Social intelligence in the conditions of practical psycho-
logical activity was studied by other scientists (Benson, 2001;
Nunan, 2003). Based on the results of empirical researches, they
note that the scope of subject-subject cognition of individuals
by each other can be called social intelligence, which is a fairly
stable ability to understand themselves and other people, their
relationships, as well as to predict the course of interpersonal
events.

Similar to these scientists (Onufriieva & Ivashkevych,
2021a; Onufriieva & Ivashkevych, 2021b) social intelligence is
understood in other psychological researches (Mykhalchuk &
Ivashkevych, 2018; Mykhalchuk & Kryshevych, 2019). Scien-
tists believe that social intelligence as the ability to social cogni-
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tion is a leading component of individual readiness of the person
for professional activity.

We consider social intelligence from a slightly different
point of view, but also in the paradigm of social interaction.
We analyze social intelligence through the concept of innova-
tiveness, which is understood by us as a complex ability of the
teacher to perceive, evaluate and understand the pupil ade-
quately. From this point of view we predict the dependence
of the success of testing on social intelligence of teachers.
So, the purpose of our article is: to describe the most effec-
tive means of a cognitive control in the learning process of a
foreign language, to describe three main stages of a test cre-
ation, to identify final or intermediate (thematic) tests, to
show the dependence of the success of testing on social intel-
ligence of teachers.

Methods of the research

The following theoretical methods of the research were used
to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis,
systematization, modeling, generalization. Also in our research
we used empirical methods of statement study and molding ex-
periment. With the aim to diagnose the level of the development
of social intelligence of teachers we used the test of J. Gilford
and M. O’Sullivan “Research of Social Intelligence”, adapted by
0.S. Mykhailova (Tungopza & O’Cannusen, 2021).

At this stage of the empirical research 218 teachers of secon-
dary schools of different regions of Ukraine were participated:

1) N group includes 108 teachers of the I-st category (profes-
sional experience is from 10 to 15 years, the age is from 30 to 35
years), among them there are 47 teachers of secondary schools
Ne 5, Ne 15 of Rivne town, 30 teachers of Shpanivska and Ale-
xandria secondary schools of Rivne region, 31 teacher of secon-
dary schools Ne 45, Ne 96 of Odesa city. Teachers of N group were
divided into such micro-groups:
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— N1 group includes 39 primary school teachers (all of them
are women);

— N2 group includes 37 teachers of teenagers who teach the
natural sciences and humanities (among them there are 17
men and 20 women);

— N8 group includes 32 teachers of senior pupils of the phy-
sical and mathematical cycle (16 of them are men and 16
are women);

2) M group includes 110 teachers of the highest category
(professional experience is from 15 years and more, age is from
35 years old and older); among them there are 55 teachers of se-
condary schools Ne 5, Ne 15 of Rivne town, 22 teachers of Shpa-
nivska and Alexandria secondary schools of Rivne region, 33
teachers of secondary schools Ne 45, Ne 96 of Odesa city. Tea-
chers of M group were divided into such micro-groups:

— M1 group includes 26 teachers of primary school (all of

them are women);

— M2 group includes 42 teachers of teenagers who teach sub-
jects of physical-mathematical cycle (there are 22 men and
20 women).

Results and their discussion

One of the most effective means of a cognitive control in the
learning process of a foreign language is a test. A great num-
ber of the researches in this area were responded to the needs of
nowadays, but they were addressed to some certain aspects and
testing issues, often under which the test was understood only as
some types of test tasks.

Test is often understood as a procedure intended to identify
a particular sample of the person’s behavior (in our case — it is
the linguistic one), where you can draw conclusions about cer-
tain characteristics of the individual.

The main difference from the traditional test activity is
that type of learning which always involves some measurement.
Therefore, the evaluation based on the results of the test is more
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objectively and independent of the teacher’s possible subjectivity
than the assessment of the performance of traditional test, which
is always subjective, since it is based on the impression of a tea-
cher not always free of his/her personal sympathies or antipathy
in relation to that or another pupil. The main distinguishing fea-
ture of the test is the objectivity guaranteed by the measurement
function of which test is to supply quantitative information.

To maximize the reliability of the measurement and the va-
lidity of using the test the teacher can follow by three main sta-
ges of test’s creation:

— to give a clear and unambiguous theoretical and scientifi-

cally substantiated definition of skills to be checked;

— to determine the condition and operations precisely that
should be followed during the test and monitoring its im-
plementation;

— to determine the results of observations quantitatively in
order to ensure that the measuring scales used have all the
necessary qualities.

There are various definitions of the concept of “test” — from
the type of a simple control task to a set of tasks that have the
form of “multiple choice”. In foreign practice of language test-
ing differences in the interpretation of the concept of “test”
are presented in such a way as the differences between the con-
cepts of “control activity” in general as the basis of evaluation
thought and “testing activity”, which involves a specially orga-
nized verification of knowledge which display a great interest
to us (knowledge, skills, abilities). The quality of any measuring
instrument, including the test, is determined primarily by its re-
liability and validity.

The reliability indicator shows how consistent the results
of these measurements are. For example, a reliable test would
exclude the chance of this or that result. A test that measures
the level of the development of those (and only those) abilities,
skills, knowledge, for which it is necessary to be intended by the
developers, it is understood by us as a valid one.
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Validity (it is practical in any form) will determine the lega-
lity of the interpretation of the test’s results. Obviously, the use
of a test for some purposes for which it was not intended will
automatically make it unfit for the compilation.

Testing in foreign language learning is used to identify:

— the level of achievements in a certain type of activity;

— the abilities to a certain type of activity;

— the difficulties in mastering one or another type of acti-
vity and in presenting some possible ways of overcoming
them.

In practice teachers often have to meet the tests of the first
group. Such tests can measure general skills in the linguistic ac-
tivity or achieve a certain level of skills in the process of learning
a specific course of study.

Tests can be final or intermediate (thematic ). Final tests are
designed to confirm the level of pupils’ learning objectively. The
thematic test is intended to help to improve the educational pro-
cess itself.

Tests can determine the level of training or developing lin-
guistic competence of other pupils (norm-oriented test), relative
to different pupils or using with some specific criterion, such as
a level of training (criterion oriented tests).

Thus, the test results can be used to assess the level of stu-
dents’ learning, to select them in one or another educational in-
stitution, to certify tests achievements in a particular type of
the activity (for a subject), for distribution in groups of learn-
ing depending on the level that has to be reached, for diagnosis
learning difficulties.

We also understand tasks that have a specific organization
allowing all the pupils to work simultaneously under the same
conditions and write answers to the questions using symbols.
Test’s tasks always have the unambiguous decision, determining
the correctness of the responses which are carried out according
to the prepared key. The use of tests for control is appropriate

approach in studying because they specify the direction of men-
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tal activity of pupils, teach them to vary the process of under-
standing the information having been perceived.

Testing is an important structural component of the educa-
tional process, associated with its goals, content and methods.
The results of testing largely depend on the formulation of goals
and objectives of learning, choice and consistency of its me-
thods. Due to the testing, the feedback is implemented. It allows
the teacher to regulate quickly, to correct the learning process
and to set specific tasks for the next lesson.

In the psychological literature the concepts of “testing”,
“verification”, “evaluation”, “accounting” sometimes are used
as synonyms, but they can not be identified. Verification is a
component (means) of testing and it means the detection and mea-
surement of the level and the quality of knowledge, the workload
of each pupil. In addition to verification, test elements are the
evaluation (the factor of process) and the assessment (the result
of the verification). Grades are recorded in the form of points in
journals, performance charts, databases. The results of testing
are the basis for assessing the pupil’s progress. The success in-
volves fixing the results of testing in the form of the estimation,
judgment or numerical score in order to analyze the state of the
educational process for a certain period, the reasons for tests’
ineffective functioning. Consequently, the tests’ structure con-
sists of verification, evaluation and accounting.

Testing helps to solve a number of tasks in the learning pro-
cess:

— identifying pupils’ readiness to perceive, comprehend and

master new knowledge;

— determining the effectiveness of using of organizational
forms, methods and means of teaching;

— detection of the degree of correctness, volume and depth
of knowledge acquired by pupils, their skills and abili-
ties.

These and some other tasks define the content of testing,

which are changed because of change of didactic and psychologi-
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cal tasks of the lesson. The main objective of testing as a didactic
teaching management tool is to ensure the effectiveness of learn-
ing by systematizing knowledge, skills and abilities of students,
the independent application of their knowledge into practice.
These tasks also include encouraging pupils to study diligently
and forming their desire for self-education.

Monitoring and evaluation of pupils’ knowledge, skills and
abilities are an integral part of the educational process. Based
on the logics of the learning process, on the one hand, it is a final
component of mastering a certain content block, and on the other
one it is a kind of connecting link in the system of educational ac-
tivity of the individual. In this case, testing is performed solely
for the purpose of assessing the knowledge, skills and abilities of
pupils. The final act of testing in this case is the teacher’s pre-
sentation of a certain score.

Testing is the identification, measurement and evaluation
of pupils’ knowledge and abilities. It has its own functions, own
objects and methods.

In a way of correct organization of the educational process
testing helps to develop the memory, thinking and language of
pupils, systematizes their knowledge, promptly reveals the mis-
calculations of the educational process and serves to prevent
them. A well-organized testing of pupils’ knowledge contributes
to the democratization of the learning process, its intensifica-
tion and differentiation of learning. It helps the teacher to ob-
tain objective information (feedback) on the progress of pupils’
educational and cognitive activity.

Testing is an integral part of the learning process as the tool
for managing, correction and stimulation. Without these pro-
cesses there can be neither study nor school itself. But for suc-
cessful testing and tracking of pupils’ progress it’s not enough
just to discover what they know. Their knowledge and skills need
to be assessed properly. The assessment is the meaning of know-
ledge testing. It can act in various forms: verbal and estimated,
qualitative and quantitative ones.
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The assessment of pupils’ success is a system of certain indi-
cators that reflects the objective knowledge and skills of pupils.
In such a way the assessment can be understood as a determina-
tion of the degree of assimilation of pupils’ knowledge, skills and
abilities in accordance with the requirements presented to them
by school curricula.

First of all, the assessment is characterized by the level of
assimilation and quality of knowledge acquired by pupils in the
learning process, as well as their development and readiness to
apply this knowledge into practice, and shows the relations be-
tween what each pupil knows about certain program issues and
what he or she can know from the same questions at the moment
of studying. In our opinion, this definition characterizes some
important moments of evaluation, the essence of which, howe-
ver, is much deeper and functionally significant.

So, testing is an integral part of the foreign language learn-
ing system. Unlike teaching a foreign language, the purpose of
which is the formation of foreign language skills and abilities,
the task of testing is primarily determination and evaluation of
the level of their formation. The main purpose of testing in the
process of teaching a foreign language is to manage this process.
As a component of the training system, testing has its own func-
tions, types, forms, means and objects.

Testing is important for pupils themselves. We believe, that
in a way of conjunction with self-control it affects the learning
motivation, increases the pupils’ responsibility for studying,
forms the features of discipline, accuracy and systematic ac-
tivities. Testing involves continuous monitoring of the learning
process and specially organized examination of pupils’ know-
ledge, skills and abilities through the interrogation, oral home-
work checking, conducting tests, checking of compositions, es-
says, etc.

Testing of pupils’ knowledge is enable to learn the gaps in
pupils’ knowledge (whereas, there are some gaps in the teacher’s
activities, when he or she has the opportunity to learn about his/
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her personal disadvantages); to find out, whether the pupils un-
derstood everything clearly and correctly; to check the complete-
ness of knowledge, awareness and strength of their assimilation,
their ability to apply; to stimulate mental activity of pupils; to
develop their skills of synthesis and systematization of educa-
tional material; to teach pupils to be persistent and responsible
in educational activities; to provide operational external and in-
ternal feedback in education.

There are some functions of testing, which are very impor-
tant. These functions are divided into specific control and gene-
ral one. Specific functions are the identification, measurement
and evaluation of knowledge. Common control functions include:

— diagnostic (determining the level and quality of pupils’
knowledge, identifying gaps in knowledge and their
causes);

— educational (systematization of pupils’ knowledge, cor-
rection of the results of their educational activities);

— upbringing/educational (formation of moral qualities of
pupils, education of adequate self-esteem, discipline, in-
dependence, sense of responsibility);

— developing (formation of autonomy and critical thinking
of pupils, development of their cognitive processes);

— stimulating (motivating pupils to systematic activity,
achieving the best results in learning, overcoming the
gaps in knowledge);

— prognostic (determination of different ways to improve the
efficiency of the teacher and cognitive activity of pupils);

— evaluation (comparison of revealed level of knowledge,
skills and abilities with the requirements of the curricu-
lum);

— management (adjusting of pupils’ activity and also tea-
chers’ activities themselves, improving the organization
of teaching process in general).

General and specific functions of testing are determined by

the main objectives of teaching, and they are closely interrela-
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ted. Taking into account the importance of testing, we’d like to
say they are also subjective to certain specific requirements.

1. Testing should have a systemic nature, because only in this
case its impact on the process of evolution will be sustainable.
Random and unsystematic (occasional) testing always makes an
element of nervousness and negatively affect the processes of
learning and teaching.

2. Processes of learning, monitoring and evaluation should
be individual and have to be taken into account both, according
to personal capabilities and specific living conditions of each
child.

3. The teacher must constantly strive for his or her assess-
ment of the students’ activity to be objective and, if it is pos-
sible, be closer to the pupils’ self-esteem. Conscious or uncon-
scious mistakes of the teacher can cause great harm to the moral
and educational character of the process of teaching.

4. The monitoring system should be open, and each assess-
ment should be accompanied by a justification.

5. The teacher’s control and assessment of pupils’ achieve-
ments involves obligatory benevolence between the subjects of
study. Testing is not also a simple punishment, but it helps pu-
pils to understand their success and new tasks in further learn-
ing.

Observing the pupils’ activities during classes, studying
the products of the students’ educational activity, verification
of knowledge, skills and abilities are the main means of control.
The basic principles of knowledge testing include the individual
character of verification, objectivity, systematic, thematic ori-
entation, unity of requirements, optimality and integrity.

Also, we distinguish different stages of testing by their place
in the educational process (Table 1):

— the previous stage is performed before learning a new ma-
terial to ascertain the quality of reference knowledge,
skills and abilities in order to update and correct them, to
establish the necessary relationships;
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— the current stage is performed in the process of studying
a new material, to learn the quality of pupils’ assimilat-
ing with knowledge, skills and abilities in order to correct
them;

— the periodic (thematic) one is performed after examining
the sections of the curriculum, the teacher has to check,
evaluate and adjust the mastering of a certain system of
knowledge, skills and abilities;

— the final stage consists in the evaluation of the pupils’
progress at the end of the academic quarter;

— the conclusive one is performed at the end of the school
year to record the success of each student during a year.
Exams (transitional and graduate) are the most important
type of the examination.

Table 1
Means of testing of pupils’ achievements
Testing of pupils’ achievements
Forms Stages
By the way of By the way of obtaining .
.. . . Previous
organization: the information:
T Current
+ individual - oral .1
. . . Periodic
- differentiated - written .
. The final one
« group + experimental Conclusive
- frontal « computer

The effectiveness of testing depends on its organization: the
time of independent and testing exercises, their frequency and
sequence, the nature of independent activity of pupils (individu-
al, group, frontal), a combination of methods of testing and self-
control (oral, written, graphic, practical tests), the fixation and
registration of testing data of learning process.

From the foregoing we can conclude, that the teacher has to
adhere to didactic requirements, use different forms of evalua-
tion, remember about impact of assessment on the pupils’ emo-
tional state, when he or she evaluates and testing pupils’ achieve-
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ments. Testing of the process of learning outcomes occurs at all
stages of the learning process. It becomes of particular impor-
tance after studying any section of the program or the comple-
tion of the learning stage. The main task of checking the learn-
ing outcomes is to identify the level of mastering the knowledge,
skills, competencies that have to meet the educational standards.
Empirical results are shown in Table 2.
Table 2

The levels of the development of social intelligence of teachers
of groups N1, N2, N3 (in %)

The level of social intelligence of Groups
teachers by subtests of the test N1 N2 N3

of J. Gilford and M. O’Sullivan

“Research of Social Intelligence”, |men| "2 |men| " |men| "
adapted by O.S. Mykhailova men men men

I Subtest “Stories with

completion” - 165.3|62.5/64.0(68.0(37.5

High level

Middle level - 130.7|19.4|18.4(32.0|44.2

Low level - 14.02|18.1|17,6| 0 |18.3

IT Subtest “Groups of

expressions” - 162.1129.9|42.2(69.0|36.2

High level

Middle level - |28.5|47.3|37.8(18.9(41.4

Low level - 19.41(22.7/20.0(12.2|22.5

II'I Subtest “Verbal expression” - l64.0/31.0l41.271.0l37.9

High level

Middle level - 124.5|39.7|34.9(12.0(40.0

Low level - 111.5(29.4|24.0(17.0|22.2

IV Subtest “Stories with

additions” - 173.2|42.4|129.3(69.0(41.2

High level

Middle level - 126.8|38.6/48.3|31.0(40.6

Low level - 0 [19.0(22.5| 0 |18.3
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In general, the data obtained indicates that women (teachers
of the natural sciences) were more sensitive to the nature and
various manifestations of human relationships and they were
able to show considerable role of flexibility in the situations that
were arisen. This may be explained by the fact that education
in the paradigm of “love” (passion) for the natural sciences con-
tributes to the development of women’s style aimed at emotional
sensitivity, communicative compatibility. Men, on the contrary,
are encouraged to develop the ability to hide and suppress their
feelings, that is, emotional restraint, competition, activity, the
ability to control the situation are encouraged.

For the subtest of the “The Groups of the Expressions”,
which measures the factor of knowledge of different classes of
behavior of people, namely the ability to logical generalization
and the allocation of common essential features in various non-
verbal reactions, the teachers of the disciplines of natural scien-
ces and humanities did not receive very high (or better, mediocre)
results. At the same time, with a high level of the development of
social intelligence there is a statistically significant difference
in the results of men and women, which is diagnosed at the level
of reliability p<0.01. So, women are better than men in evalua-
tion the states correctly, in feelings and intentions of people for
their nonverbal manifestations: facial expressions, poses and
gestures. The high results for this subtest are characterized for
29.92% of men and 42.16% of women in N2 group; for 31.06%
of men and 42.18% of women in M2 group.

So, social intelligence is also a basic personal ability that
arises on the basis of a set of intellectual, personal, communica-
tive and behavioral traits, as well as psychomotor qualities of the
individual, processes of self-regulation of its activities. Accord-
ing to our research we proved that the structure of social intelli-
gence of a teacher had four components, such as: communicative
potential, characteristics of self-awareness, social perception
and energy characteristics of the individual. Outlined charac-
teristics determine a teacher’s prediction of the development of

© lIvashkevych Eduard, DanchukYuliia
DOl (article): https://doi.org/10.32626/2227-6246.2022-56.45-63
http.//journals.uran.ua/index.php/2227-6246 59




ISSN 2227-6246 (Print) 36IPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMW CYYACHOI NTCUXONOrIi”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. BUITYCK 56

interpersonal situations, the ability to interpret the information
he/she has heard or seen and the behavior of others, readiness
for effective social interaction and decision-making. Thus, so-
cial intelligence of a teacher contains individual inclinations,
abilities, characteristics that facilitate the acquisition of indi-
vidual personal experience, skills and abilities of social actions
and contacts.
Conclusions

Having studied the social intelligence of the teacher, we
defined it as the ability to perceive the surrounding and inner
world, which allowed professionals at different levels to navi-
gate in interpersonal interaction easily, harmonize their beha-
vior. The structure of social intelligence of a teacher includes
social sensitivity, empathy, self-knowledge and self-regulation.

Social intelligence of a teacher is identified with certain psy-
chological mechanisms. Social intelligence includes social think-
ing and wisdom. In such a way the concept of “social thinking” is
analyzed as a structural component of social intelligence. Social
thinking is defined as the ability of the subject to understand
and to operate with perceived information. A high level of the
development of social thinking allows a teacher to solve prob-
lems effectively that are arisen in the process of interpersonal
interaction; efficiency means speed, flexibility and accuracy in
dealing with the facts of social reality.
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leawkesuy EQyapd, [AaHuyyk HOnia. 3anemcHicmb noKasHuKie ycniwHocmi
s4yumensa mecmyeamu y4Hie 6i0 pieHs po3sUMKy coyianbHo20 iHMeaekmy
nedazozis.

Memoro Hawoi cmammi €: onucamu Halibinew egpekmusHi 3acobu
KO2HIMUBHO20 KOHMPOsO 8 MNpoyeci HOBYAHHA WKOAAPI8 IHO3EMHOI MO8U,
onucamu mpu OCHOBHI emanu MoOEes8AHHA mecmy, 8U3HAYUMU Mi0CYyMKO8I
abo npomidcHi (memamuyHi) mecmu, noKA3amMu 3aaexcHicms ycriuHocmi
mecmysaHHsA 8i0 coyianbHO20 iHMenekmy syumennis.

Memoodu OocnidxeHHA. [na po3e’A3aHHA nocmasneHux y pobomi
30800Hb BUKOPUCMOBYBAAUCA MAKi meopemuyHi mMemoou OO0CAiIOHEHHA:
KameaopianbHuUll, cmpykmypHo-yHKYioHaAbHUL, aHani3, cucmemamusauyis,
MOOenBaHHA, y3a2asnbHEHHA. TaKoM y 00CnidOMeHHi suKopucmosysanuco
emnipu4Hi memoou KOHCMamyeasnbHo20 00CiOHeHHA ma opmMysasnbHO20
exkcriepumeHmy. [nsa 0ia2HOCMUKU pi8HA PO38UMKY COUiasnbHO20 iHMenekmy
3acmocosysanact «MemoOuka O0O0CniOXEeHHA COuianbHo20 iHMenekmy»
L. Finghopda ma M. O’CanniseHa, adanmosaHa O.C. Muxalinogoto (2021).

Pe3ynomamu 0docnidxiceHHA. BidnogidHo 00 ompumaHux pe3ynbmamis
Hawoeo 0ocnidweHHA 0osedeHo, W0 CMPYKmypa coyianbHo20 iHmMenekmy
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syuMmens MA€E 4Yomupu CKAaoosi, Maki AK: KOMyHiKamueHuli nomeHuyias,
XapaKmepucmuKu camocgioomMocmi, coyianbHA rnepuyenyis ma eHep2emuyHi
xapakmepucmuku ocobucmocmi. OKpecneHi XapakmepucmuKu 3yMoe/10ome
MPO2HO3Yy8AHHA 84UMENEM PO3BUMKY MixocobucmicHux cumyayiti, 30amHicme
0o iHmepnpemayii noyymoiyu nobavyeHoi HUM iHghopmayii ma nosediHKU iHWUX,
20mMosHicmb 00 egekmusHoi couianbHoi 83aemodii i npuliHamms piweHs.
Omice, couianbHull iHMenekm emiwye iHOUBIOyanbHi 3a0amku, 30i6Hocmi,
enacmusocmi, wo acunimyrome Habymmsa eyumesnem ocobucmicHo20
docsidy, yMiHb | HABUYOK coyianbHux 0ili i KOHMakmis.

BucHosKu. [locnioxcyrodu coyianeHuliiHmenekm e4yumerns, MU 8U3HAYAEMO
lio2o sk 30amHicme cnpulimamu Ha8KOAUWHIl | BHympiwHili caim, ujo 003805€
npogpecioHanam pi3HUX pieHi8 ne2Ko opieHmysamuca y MixcocobucmicHili
83a0emo0ii, e2apMoHisyeamu cgoto nosediHky mowo. Lo cmpykmypu
coyianbHo20 iHMenekmMy 8yumesna 8x00AMb: CoyiasnbHA 4Yymasaugicme,
emnamis, camonisHaHHA ma camopezynayia. CoyiansHuli iHmenekm yyumens
OMOMOMCHIEMbBCA HAMU 3 MEeBHUMU CUXO0A02iYHUMU MexaHiamamu. o Hux
8iOHOCUMO couyianbHe MucaeHHA ma myodpicme. 30Kpema, MPOaHasnizo08aHo
MOHAMMSA «COYianbHe MUCAEHHA» AK CMPYKMYPHULU KOMMIOHEeHM CoyidabHO20
iHmenekmy. CouyiasnbHe MUCAEHHA BU3HAYAEMbLCA HAMU AK 30amHicme
cyb’ekma posymimu ma onepysamu crnpuliHamor iHghopmayiero. Bucokuli
pigeHb po38UMKY COUiaMbHO20 MUCAEHHA yYumersa 00380A€ oMy epeKmusHo
po3s’asysamu 3a80GHHA, WO BUHUKAIOMb y mpoueci MmixocobucmicHoi
830EMO0ii; Ni0 egheKMUBHICMIO MAEMbBCA HA yB8a3i WBUOKIcMs, 2Hy4Kicmo |
moyHicme 8 onepysaHHi hakmamu coyianeHoi dilicHocmi.

Knawyoei cnoea: couianbHuli iHmenekm, ycniwHicme mecmyeaHHs,
coyianbHe MUCAEHHA, couiasnbHa B83aeEMO0is, npuliHAmMms piweHs, emanu
MOOenM8AHHA mecmy, CcouiasnbHa 4ymsausicme, emrnamis, CAaMOomMi3HAHHS,
camopezynayis.
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