ISSN 2227-6246 (Print) COLLECTION OF RESEARCH PAPERS

ISSN 2663-6956 (Online) “PROBLEMS OF MODERN PSYCHOLOGY”
DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. ISSUE 56
UDC 925.159: 187-6013 YK 925.159: 187-6013

The Process of Facilitative Learning
as the Basis of the Humanization of Education

Mpouec pacuniTaTUBHOro HaBYaHHA
AIK OCHOBA r'yMaHi3aLii ocBiTH

Khupavtseva Nataliia
Dr. in Psychology, Assistant Professor,
Assistant Professor of the Department of General
Psychology and Psychological Diagnostics,
Rivne State University of the Humanities,
Rivne (Ukraine)
ORCID ID: https://orcid.org/0000-0002-8883-7686
Researcher ID: AAC-2156-2019
Scopus AuthorID: 57221383831
E-mail: natalahupavceva@gmail.com

Xynasuesa Haramia
JIOKTOp IICUXOJIOTiYHMUX HAYK, AOIEHT,
npodecop Kadeapu 3arajibHOI IICUXO0JIOTI] Ta ICUXOAiarHOCTUKH,
PiBHeHCHKUII Iep:KaBHUM I'yMaHiTapHUI YHIBEPCUTET,
M. PiBHe (VKpaiHa)

Lohvina Oksana
Ph.D. in Psychology, Assistant Professor,
Assistant Professor of the Department
of General and Applied Psychology,
Kamianets-Podilskyi National Ivan Ohiienko University,
Kamianets-Podilskyi (Ukraine)
ORCID ID: https://orcid.org/0000-0002-0359-5850
E-mail: oksanalogvinal 9@gmail.com

Address for correspondence, e-mail: kpnu_lab_ps@ukr.net
Copyright: © Khupavtseva Nataliia, Lohvina Oksana

@ @ @ The article is licensed under CC BY-NC 4.0 International
(https://creativecommons.org/licenses/by-nc/4.0/)
© Khupavtseva Nataliia, Lohvina Oksana

DOI (article): https://doi.org/10.32626/2227-6246.2022-56.171-188
http.//journals.uran.ua/index.php/2227-6246 171




ISSN 2227-6246 (Print) 36IPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMW CYYACHOI NTCUXONOrIi”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. BUITYCK 56

Jlorsina Oxcana
Kangupar ncuxonorivaux HayK, JOIEHT,
momeHT Kadeapu 3arajbHOI Ta MPaKTUYHOI IICUXO0JIOTiT,
Kawm’auens-IloginbebKuit HalliOHAJIBLHUI YHIBEPCUTET
imeni IBana Orieuka,
M. Kam’auens-Iloginsebkuil (YKpaina)

The author’s contribution: Khupavtseva Nataliia — 50%, Lohvina Oksana —
50%
ABTOpCbKUi BHECOK: Xyrnasuesa Hamania — 50%, /loeeiHa OkcaHa — 50%

ABSTRACT

The purpose of our research is: to develop (by the type of speech reaction)
four types of transformation utterances of facilitative interaction at lessons,
which depend on the processes of internal interference and conceptual correla-
tion of the definition “facilitative learning as the basis of the humanization of
education”; to organize the pilot research of facilitative interaction of pupils at
the English lesson (form 5-A, 42 pupils, school Ne 12, Rivne) during 2020-2021
years.

Methods of the research. The following theoretical methods of the re-
search were used to solve the tasks formulated in the article: a categorical me-
thod, structural and functional methods, the methods of the analysis, systemati-
zation, modeling, and generalization. Also in our research we used the empirical
method of the pilot experiment.

The results of the research. In order to test our hypothesis about facilitative
activity of pupils, its productivity or non-productivity, we compared the results of
respondents’ cognitive activities when they worked alone and in the case of the
implementation of facilitative activity in the presence of observers. It is proved
that these two indicators were correlated again after some training (when cog-
nitive activity was performed several times). While testing our hypothesis, it was
found the most accurate physiological indicator to register changes in the level
of arousal of the personality. A similar research was organized the next month.
In this research, pupils performed appropriate tasks to actualize psychomotor
skills in the presence of observers. The results showed that the presence of ten
passive observers during the mastery of a highly complex of mental and psycho-
motor skill worsened the activity of respondents significantly at the beginning of
the empirical study compared to training alone.
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Conclusions. It was proved, that C. Rogers’ ideas on the importance of the
process of facilitative learning, the role of the teacher, his/her facilitative rela-
tionships with pupils were the basis for the humanization of education abroad,
and the main empirical research was provided in the 60-70’s. The results of the
facilitation training, which involved thousands of teachers and tens of thousands
of primary, secondary and college schoolchildren in England and the United
States, suggested that pupils’ personal development had also been improved:
their self-esteem had been improved, cognitive abilities had been developed,
which facilitated the improvement of physical and mental health, performance
and the activity of schoolchildren.

C. Rogers’ humanistic ideas, which contribute to the growth of educatio-
nal potential, are especially important for the democratization of the Ukrainian
school and our society. In the theory of C. Rogers we often see implied system
of certain ideas about a man and his/her essence, or a special method of psy-
chotherapy, or just a set of carefully designed techniques for correcting interper-
sonal relationships.

Key words: facilitative learning, the humanization of education, cognitive
activity, physical and mental health, productive facilitative activity of pupils,
non-productive facilitative activity of pupils.

Introduction

While analyzing the concepts of education, teaching, lear-
ning (in Ukrainian «HA64AHHA», «BUKAAOAHHA» | «BUEHHA» ),
C. Rogers emphasizes that in today’s world of constant chan-
ges the emphasis in the learning process has to be shifted from
teaching to facilitation as a manifestation of a new thinking, as
a real reform of education, which can not be achieved by impro-
ving skills, knowledge and abilities of teachers, nor through the
development and the implementation in the learning process
of experimental programs and modern technical learning tools
(Rogers, 1983).

In the psychological paradigm (I'omuapyx & Ownydpiena,
2018) facilitation is seen as stimulating the development of
people’s consciousness, their independence, freedom of choice,
rather than trying to make them dependent on public opinion.
Thus, facilitation is traditionally analyzed as a change in the
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effectiveness of the subjects of educational activities. Freedom
does not mean permissiveness and release from professional re-
sponsibilities. If leading professionals, leaders in education are
able to realize their role as facilitators, the educational paradigm
will potentially change.

The discussion of the terminological problem of the defini-
tion of “facilitation” is indicated by the requirements formula-
ted by L. Onufriieva & Ed. Ivashkevych. Scientists believe that,
first of all, the facilitative interaction itself should be objec-
tive and holistic in a systemic and functional sense. Secondly,
this term should be taken unambiguously: to denote one phe-
nomenon that has a fairly clear paradigm. It is unacceptable
to denote several phenomena by one term and, conversely, it is
undesirable when one phenomenon is denoted by several terms.
The existence of synonyms is sometimes justified, and in some
cases inevitable. Thirdly, the etymological aspects of facilita-
tive interaction should be considered. Fourthly, it is necessary,
if it is possible, to take into account the traditions formed in
Psychology. Fifthly, the procedural and productive aspects of
facilitative interaction should be separated. Sixthly, the termi-
nology of related sciences needs to be taken into account as an
effort to avoid interdisciplinary contradictions (Onufriieva &
Ivashkevych, Ed., 2021).

Thus, the term of “facilitative activity” in the paradigm of
psychomotor learning is quite ambiguous, because it has a dou-
ble meaning. Activity is usually seen as purposeful, deliberate
behavior, that is observed for a relatively short (limited) period
of time (Muxanbuyk & Onydpiea, 2020). However, this term
has another, more special meaning for behavior, which this defi-
nition had been received after thorough training of respondents,
when additional training led to only a slight improvement in a
movement; that is, the right movements had become dominant
(Onnmopr, 1998). Learning is seen as a continuous process of
changing behavior during training. In terms of the theory of fa-
cilitative learning it is a process of changing the dominant action
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in the direction from direct to indirect change (Isamkesuu, Ep.
& Komapsainska, 2020).

In ourresearch, facilitation refers to a person-centered approach,
having been expressed in a global sense of trust of a person, by the
tendency to personal growth, the development and the realization of
his/her individual potential. Facilitation is a key concept of non-di-
rective, client-centered or person-centered psychotherapy developed
by C. Rogers. To understand the essence of facilitative interaction,
the main principles of C. Rogers theory are: a belief into the origi-
nal, constructive and creative wisdom of a man; a belief into the con-
tent of socio-personal nature, which implies the actualization of the
constructive personal potential of the individual in the processes of
interpersonal communication; the main concepts are “necessary and
sufficient conditions” of interpersonal communication, which con-
tribute to the development of the person and ensure the implementa-
tion of constructive personal changes (‘“unconditional positive per-
ception of another person”, “active empathic listening”, “congruent
self-expression in the process of communication”); the ideas about
real stages of the group process that takes place in certain social and
personality-centered conditions (Rogers, 1983).

For our research it is very important to distinguish between
two types of learning: unconscious and conscious ones. The first
type of education is so called “impersonal”, intellectualized,
evaluated from the outside, with the aim of mastering the pu-
pils’ knowledge. Learning of the second type, on the contrary, is
self-initiated, personally meaningful, such one that it has an im-
pact on the individual as a whole, it is evaluated by the pupil to
ensure mastery of meanings (or so called meaning frames) as the
main elements of personally meaningful experience. The main
tasks of the teacher are to stimulate and to initiate (promote) ab-
solutely conscious learning.

The purpose of our research is: to develop (by the type of
speech reaction) four types of transformation utterances of fa-
cilitative interaction at the lessons, which depend on the pro-
cesses of internal interference and conceptual correlation of the
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definition of “facilitative learning as the basis of the humaniza-
tion of education”; to organize the pilot research of facilitative
interaction of pupils at the English lesson (form 5-A, 42 pupils,
school Ne 12, Rivne) during 2020-2021 years.

Methods of the research

The following theoretical methods of the research were used
to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis,
systematization, modeling, generalization. Also in our research
we used the empirical method of pilot experiment. In our experi-
mental research 42 pupils from the form 5-A of the school Ne 12
in Rivne were participated.

The results of the research
On the basis of our pilot research of facilitative interaction of
pupils at the English lessons we developed (by the type of speech
reaction) four types of transformation utterances of facilitative
interaction at the English lessons, which depend on the proces-
ses of internal interference and conceptual correlation:
1) informative facilitative interaction;
2) negative facilitative interaction;
3) inductive facilitative interaction;
4) emotional by nature facilitative interaction.
Here are the examples of four types of transformation utte-
rances of facilitative interaction at the English lessons:
1. Informative facilitative interaction:
a) message information:
— Jane speaks Ukrainian fairly well.
— Her brother speaks Ukrainian, too;
b) whispering, refinement:
— I’ve seen this film.
— Have you really seen this film?
c¢) advice:
—I'd like to become a teacher.
— Wouldn’t you like to become an agronomist instead?
© Khupavtseva Nataliia, Lohvina Oksana
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d) confirmation:
— I hear Alec is going to Kyiv.
— That’s right, he’s going there next week;
e) promise:
— Mind you don’t lose this book.
— I promise I shan’t lose it.
f) reference to someone:
— I’m planning to enter a university after school.
— Your brother told me you were planning to enter a uni-
versity.
2. Negative facilitative interaction:
a) disagreement:
— It’s good to set up for a trip on Sunday.
— I don’t think it’s good to set up for a trip on Sunday
(that day ).
b) contrasting:
— Let’s go to the Black Sea this summer.
— No, let’s go to the Altai mountains instead.
c) denial:
— You missed two lessons last week.
— But I didn’t miss any lesson last week.
3. Inductive facilitative interaction:
a) order:
— I’'ve been at school, not at the river.
— Go and tell your father where you have been.
b) request:
— Could one of you open the window, please?
—Yes, of course. Pete, open the window, please.
c) invitation:
— All the tourists generally visit this castle.
— Look here: why not visit this castle tomorrow?
4. Emotional by nature facilitative interaction:
a) doubt:
— I can carryit.
— I doubt you can carry it. It’s too heavy.
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b) surprise:

— I saw Nick yesterday.

— Did you really see him? He isn’t in town.
¢) uncertainty:

— He will come at six.

— He may come at this time but I'm not sure.

As we know, the question-answer is a partial dialogical unity
in the real acts of communication. Questions are always commu-
nicative, they have the aim to facilitate the partner of commu-
nication and require a response from him/her. Thus, a question
is simultaneously a call to a speech reaction. In the practice of
teaching foreign languages, questions may be both conditional
and real-motivated. So, if the supervisor asks the pupils: Why
did not your father come to the university to see me as I asked you
on Monday, Sydorenko? (the teacher really asked the pupil’s pa-
rent to come to school), then this is a real question, and a specific
answer should be given.

But at the lesson the teacher can ask a lot of other questions,
for example: What color is the blackboard? How many doors are
there in the classroom? What is Petrenko doing now? (Etc.) The
answers to these questions are known to those who asks, since
they are related to reality. These questions are communicative
only in form. In context they are conditional, representing only
the form of educational actions, which lead to automatic replicas
in the process of dialogical communication.

Here are the examples of the main structural and semantic
groups of questions that stimulate the expression of teaching
and training replicas (pupils’ answers are free, and they use the
verbal fragment of questions). All these questions are facilita-
tive by their nature.

Questions on the topic “Our School”:

— What kind of the school is ours? (It’s a newly-built school, a
three- storeyed house ).

— How many classrooms are there in it?

— How many windows are there in this room?

© Khupavtseva Nataliia, Lohvina Oksana
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— How many pupils are there in this class?

Questions on the topic “Weather”, “Dates”:

— What is the weather like today?

— What season is it now?

— What’s the date today?

—What day is it today?

Questions about “My favorite subject at school”:

— What subjects are taught now?

— What exams do you take at the end of the year?

— What foreign languages are you taught?

— What is the most difficult subject at school program?

Questions about pupils’ actions:

— What are you doing now?

— What are your classmates doing now?

— Is Petrenko standing near the blackboard?

— Why is he standing at the blackboard?

Questions about the theme “Clothes”:

—What dowe put on when it’s hot (cold, frosty, raining, etc. )?

— When do we wear a raincoat?

— What’s Ann wearing now?

— Do we wear a fur cap in summer?

Questions regarding occupations of a person, as well as ac-
cording to the subjects that are used:

— What do we call a person who teachers pupils?

— What do we call an object on which pupils write with chalk?

— What do we call a specialist who treats pupils who are ill
(consults the sick person )?

Questions about objects’ descriptions:

— What is this object (thing) made of?

— What colour is it?

— What are its dimensions (Is it big or small )?

— Is it heavy or light?

—Can a boy of 14 carry it?

Questions regarding the use of colloquial formulas:

— When do we say “Hello!”?

© Khupavtseva Nataliia, Lohvina Oksana
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— Whom do we greet saying “Hello!”?

— When do we say “Thank you”?

— When do we use the word “please”?

The main types of questions are known to be general, al-
ternative and special one. The simplest answers are to common
questions. For educational purposes pupils are often offered to
answer full sentences (after incomplete answers):

Teacher:

— Is our classroom small?

— Does this classroom face the shop (a yard)?

A pupil:

— No,itisn’t. It isn’t small (It’s large).

—Yes, it is. It’s small.

—Yes, it is. It faces the university yard.

— No, it isn’t. It doesn’t face the shop (yard) (It faces the
street ).

The reliance on pupils’ ability to respond to questions and to
respond to empirical statements, as well as non-standard forms
expressing confirmation or denial (of course, surely, by no means,
that’s right, etc.) is of great importance.

— Do you often take books from the library?

— How often?

— Do you often go in for sport?

— What sport do you go in for?

— Surely (yes, rather). (Not very often ).

— Once a fortnight. (Once or twice a month ).

—Yes.

— Swimming.

Alternative questions partly contain an answer themselves:

— Must we do this exercise orally orin a writing form?

— We must do it orally.

Pupils can give both laconic or elliptical (incomplete) an-
swers for special questions, but detailed explanations:

— What do we usually put on when it rains?

— A raincoat.
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— As a rule, a raincoat.

— We put on a raincoat.

— When it rains we usually put on a raincoat.

As it was noted above, replicas in the usual dialogue are not
always correlated with each other as a question — an answer. In a
free conversation the partners react productively to such state-
ments as assertion (assessment, judgment, statement, inform-
ing, aphorism), invitation, expression of emotions and others.
But is it possible in high school to teach students more or less
widely to speak in response to a replica that does not contain the
requirement (an invitation) to speak? Students themselves cre-
ate the content of the statement and, what is especially impor-
tant, they freely choose the form of its expression (relying, of
course, on the previously learned language material).

As practice shows, pupils’ performance of replicative exer-
cises is not only necessary but also possible for organizing fa-
cilitative interaction at the English lessons. It should be noted
that pupils should be taught to participate freely in such forms
of the activity in accordance with the typology of dialogical uni-
ties (including questions and answers). So, we distinguish the
following varieties of replicative exercises (according to their
communicative structure):

1) affirmation — a question (replica in response is expressed
by surprise, doubt, questioning, clarification, assumption, de-
sire to receive additional information, etc.);

2) assertion — assertion (replica in response expresses con-
firmation, consent, judgment, promise);

3) confirmation of the negation (replica in response express-
es disagreement, protest, contestation);

4) motivation — a story (the replica contains questions or
prompts).

We’ll show the examples of each kind. So, we’d like to pro-
pose sentence-stimuli and possible reactions to them:

1. a) specify the details:

—I’m going to the country.
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— I like watching television.

— What for?

— For how long?

— Are you going to stay there all the holidays?

— When do you usually watch TV?

— What programs do you like to watch?

b) Check the veracity of the statement:

b.1) Express surprise:

— It takes me almost an hour and a half to get to the stadium
where I train.

— Do you live so far?

— Does it really take you so long?

b.2) Ask about information leakage: Pete’s collection of
postage stamps won the third prize:

— How do you know?

— Who told you that?

b.3) Ask for an explanation:

— I won’t see Jack any more.

— What do you mean?

— What do you mean by saying “any more”?

2. a) Please tell us what you are talking about:

— I’m crazy about music.

— I like tennis more.

b) Agree with the statement and if it is possible — inform us
about something else:

— Sometimes it’s very cold here in autumn.

—Yes, rather. And not sometimes but always.

c) Express your doubts:

— Pete and I will go fishing tomorrow, we’ll be at the lake at 4
in the morning.

— I doubt you’ll go there. Pete never gets up so early.

d) Exchange with a partner by politeness formulas:

— I’m very sorry.

— Thank you very much.

— That’s all right.
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— Don’t mention it.

e) Give confirmation and clarify what the partner said:

—You’ve found the way very quickly.

—Yes, I was shown the way by a passer-by.

3.a) Do not agree with the statement:

— Buses are usually empty in the morning.

— Every city with a population of a million has the under-
ground.

— I don’t think that’s correct. They are usually full during
rush hours.

— That isn’t always true. There’s a number of cities which
haven’t the underground.

b) Deny and correct the partner of communication:

— There are 30 days in May.

— That isn’t right. May has 31 days.

c) Fix the affirmation:

— Alex says you’re going to stop training because you’ve hurt
your arm.

— Nothing of the kind.I’m not going to stop training, I haven’t
hurt my arm.

4. React to the order:

— Bring the spade, please.

— But I have already brought it.

— Yes, but give me the key from the shed.

On the basis of our pilot research of facilitative interaction of
pupils at the English lessons (form 5-A, 42 pupils, school Ne 12,
Rivne), we can conclude that the use of such types of dialogical
unities positively influence the facilitative interaction of pupils:
the answers about smth. — 30%, the questions — 6%, the story as
answering the questions — 16%, a story-narrative — 34%.

Thus, this pilot research shows that organizing facilita-
tive interaction of pupils at the English lesson with educational
mechanisms of conceptual correlation and internal interference
will contribute the development of dialogical speech of pupils at
the English lessons.
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In order to test our hypothesis about facilitative activity of
pupils, its productivity or non-productivity, we compared the
results of respondents’ cognitive activities when they worked
alone and in the case of the implementation of facilitative activi-
ty in the presence of observers. We proved that these two indi-
cators were correlated again after some training (when cogni-
tive activity was performed several times). While testing our
hypothesis, we found the most accurate physiological indicator
to register changes in the level of arousal of the personality. A
similar research was organized by us the next month. In this
research, pupils performed appropriate tasks to actualize psy-
chomotor skills in the presence of observers. The results showed
that the presence of ten passive observers during the mastery of
a highly complex of mental and psychomotor skill significantly
worsened the activity of respondents at the beginning of the em-
pirical study compared to training alone.

The result of our research was also interesting, however,
when after the respondents had developed a strong enough fa-
cilitative skill the psychomotor task in the presence of observers
respondents had begun to perform much better than alone, and
this proved that the presence of outsiders was largely arousing.
Our hypothesis about the remarkable role of the presence of ob-
servers was confirmed in the other our research, when we used
the technique of senso-motor examination using a rotating disk.

Conclusions

C. Rogers’ ideas on the importance of the process of facili-
tative learning, the role of the teacher, his/her facilitative re-
lationships with pupils were the basis for the humanization of
education abroad, and the main empirical research was provided
in the 60-70’s. The results of the facilitation training, which
involved thousands of teachers and tens of thousands of pri-
mary, secondary and college schoolchildren in England and the
United States, suggested that pupils’ personal development had
been improved: their self-esteem had been improved, cognitive
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abilities had been developed, which facilitated the improvement
of physical and mental health, performance and the activity of
schoolchildren.

C. Rogers’ humanistic ideas, which contribute to the growth
of educational potential, are especially important for the democ-
ratization of the Ukrainian school and our society. In the theory
of C. Rogers we often see implied system of certain ideas about a
man and his/her essence, or a special method of psychotherapy,
or just a set of carefully designed techniques for correcting in-
terpersonal relationships. C. Rogers emphasizes that in today’s
world, which is characterized by constant changes, the emphasis
in the learning process must be shifted from teaching to the fa-
cilitation of learning. C. Rogers sees such a change in the learn-
ing process as a manifestation of a new thinking, as a real reform
of education, which can not be achieved either by improving the
skills and abilities, knowledge and possibilities of teachers, or by
developing and implementing new experimental programs and
state-of-the-art technologies, funds, etc.

C. Rogers’ theoretical ideas, his concept of facilitative deve-
lopment of the person are also actively used in the situations of
facilitative communication. Since the 60’s and until nowadays,
the ideas of the scientist have significantly influenced the deve-
lopment of methods and technologies for the educational process.
Among all the representatives of Humanistic Psychology, in our
opinion, only C. Rogers managed to create an author’s concept of
facilitative learning.
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Xynasyeea Hamanis, /lo2eiHa OkcaHa. lpoyec ghacunimamueHoO20 HABYAHHA
AK OCHOB8a 2yMaHi3zayii oceimu.

Memoto cmammi €: po3pobumu (3a munom MoBMAeHHEBOI peakyii)
yomupu munu  MpaHcOPMauyiliHux — 8uC/108a08aHb  hacunimamusHoi
830€EMOOIi HA YPOKaX, AKi 3anexams 8i0 npoyecie 8HympiwHo0i iHmepgepeHuyir
ma KoHUenmyasnoHOi Kopenauii 8U3HA4YeHHA «acunimamusHe HAB8YAHHSA
AK O0CHO8a 2ymaHi3ayii oceimu»; opaaHizysamu mninomHe O0CNiOHEHHSA
¢acunimamueHoi 83aemo0ii yyHie HA ypoKkax aHenilicbkoi mosu (knac 5-A,
42 yuHi, 3aknad cepedHboi oceimu Ne 12, m. PieHe) ynpodoexc 2020-2021 po-
Kig.

Memoou o0ocnidxeHHAa. [na po36°A3aHHA NoCmasaAeHux 3as0aHb
8UKOpUcMoBy8anucsa maki  meopemuyHi  memoou 00Cni0xeHHA:
KamezopiansHull, cmMpykmypHo-(yHKYioHanbHUl, aHanis, cucmemamu3ayis,
MOOesH0BAHHSA, Y3a20bHEHHA. TAKOH Yy 00CNIOHeHHi BUKOPUCMAHO eMmipuyHUli
Memo0o ninomHo20 00CiOIHeHHA.

Pesynbmamu 0ocnidxeHHa. 30ilicHeHO [OpiBHAHHA pe3yabmamis
BUKOHAHHA pecrnioHOeHmMamu ni3HasaabHoI GiAn6HOCMI, KOAU 80HU NPayt08anu
HAOOUHYi, ma y eunadky ii 30ilicHeHHa 8 npucymHocmi criocmepieadyis.
JosedeHo, wo ui 08a MOKA3HUKU 3HOBY CcriegiOHOCUAU nicas OesKozo
mpeHy8aHHA (KoAu ni3HaeasnbHa OifaAbHICMb B8UKOHYBAAACL OeKinbKa pasie).
lepesiparoyu einomesy, 6yno 3HalideHo Halbinow moyHull hizionozivHull
MOKA3HUK 048 peecmpauii 3MiH pieHA 36y0xeHHA ocobucmocmi. [100ibHo20
pody 0docniormeHHs 6yn0 nposedeHo HAMU HACMYnHOo20 Micauda. Y uybomy
00Cni0MHeHHI y4HAMU BUKOHOHO 8i0n08i0HI 30800HHA 3 Memoro akmyanizauii
MCUXOMOMOPUKU 8 npucymHocmi crnocmepiza4ig. Pe3ysnemamu 3aceid4unu,
Wo ni0 Yac onaHy8aHHA BEAUKOH MIpOot0 CKAAOHUM MUCAEHHEBUM ma
MCUXOMOMOPHUM HABUKOM MpUCymHicme Oecamu nacusHuUx criocmepieadyie
3HaYHO noeipwysana OifAnbHICMb pecrioHOeHmie HA NO4YaMKy nPo8edeHHsA
emMnipu4Ho20 00CAI0MEeHHSA MOPIBHAHO 3 MPeHY8AHHAMU HAOOUHUI.

BucHoseKu. [JosedeHo, wo idei K. Podxcepca wjo0o 3Ha4yywocmi npouyecy
¢acunimamueHo20 HasYaHHA, poni e4yumens, Uoeo acunimamusHux
830EMOCMOCYHKI8 3 yYHAMU 6Yn10 NoKNadeHo 8 OCHOBY 2yMaHisayii oceimu 3a
KOpOOHOM, i 0OCHOBHI eMnipu4Hi 0ocnidxceHHsa bynu 30ilicHeHi y 60-70-ux PoKax.
Pe3ynemamu ¢ghacunimamueHO20 HABYAHHA, 8 AKOMY 6panu y4acme mucaqi
suumenis i 0ecAMKU MuUcAY y4Hi8 NMo4amKkosuX, cepedHix WKin i Koneoxie 8
AHenii i CLLA, 00380aunu cmeepoxysamu, Wo Crnocmepi2caEmMsca po38UMOK
ocobucmocmi y4Hig: MOKPaWUacs iXH CAMOOUIHKA, PO38UHY/IUCA Mi3HABA/bHI
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30i6Hocmi ma 30amHocmi, Wo, 8 C80H Yepay, (hpacunimyeaso noainueHHs
hi3u4HOR20 i NCUxiyHo20 300P08 s, YCNiWHICMb MA AKMUBHICMb WKOApPI..

MokazaHo, wjo eymaHicmuyHi idei K. PoOxcepca, AKi cripusiome 3p0CMAaHHIO
0C8IMHbLO20 MomeHuyiany, € 0cobauso eaxcausuMuU 017 OemMoKpamu3sayil
YKPaiHCbKOI wKonu i cycninecmea. 3a3Ha4yeHo, wjo 8 meopii K. Podxepca
Haluacmiwe 6a4ame abo iMnaiKosaHy cucmemy MesHUX yAenAeHb w000
A0OUHU ma i cymHocmi, abo ocobausuli memod ncuxomepanii, abo 8cb020
aUwe CyKyrnHicmes pemesibHo po3pobaeHUX mexHiK KopeKyii mixcocobucmicHux
B30EMOCMOCYHKi8.

Knw4oei cnosa: ¢acunimamusHe HOBYAHHA, 2YMAHIi3auis oceimu,
ni3HasanbHa OifnbHicMe, pisuyHe ma rncuxiyHe 300p08’a, nPoOyKMuUBHA
gacunimamusHa  OifnbHICMb  y4yHie, HenpodyKmusHa acunimamusHa
difnbHiCMb yyHie.
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