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ABSTRACT

The purpose of our research is to propose psychological factors of class-
room facilitative management at secondary schools.

Methods of the research. The following theoretical methods of the research
were used to solve the tasks formulated in the article: the categorical method,
structural and functional methods, the methods of the analysis, systematization,
modeling, generalization. Also in our research the statement experiment was
used as an empirical method.

The results of the research. We’ll identify the principles that should guide
the teacher, who seeks to humanize interpersonal relationships with pupils:
1) from the very beginning and during the whole learning process the teacher
needs to show the children his/her trust in them, in their personality; 2) pupils
should be assisted in formulating and clarifying the goals and objectives that are
formulated both for micro-groups and for each pupil individually; 3) we must
always assume that pupils have an intrinsic motivation for the learning process;
4) the teacher should be a source of personal experience for pupils, which can
always “be turned to” for the help of other people, be faced with difficulties in
solving a problem; 5) it is important that this role is performed by the teacher in
relations to each pupil; 6) the teacher should strive to develop the ability to feel
the emotional mood of the micro-group and understand it; 7) we should strive
to achieve empathic relationships that allow us to understand the feelings and
the experiences of everyone; 8) the micro-group should actively demonstrate
their feelings; 9) it is necessary to be an active participant in group facilitative
interaction.

Conclusions. As a result of comparative studies, which in total surveyed 57
teachers and 92 pupils, we compared different performance indicators of teac-
hers who had the ability to facilitate learning at different levels. The analysis of
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the behavior of pupils in the classes of teachers-facilitators showed that pupils
were more proactive in the process of communication, they asked a lot of ques-
tions. Pupils spend more time solving learning tasks and problems, show higher
levels of cognitive functioning. Pupils are also less likely to miss classes, demon-
strate higher academic achievements in all disciplines, steadily increase their 1Q
and creativity throughout the school year.

Key words: classroom facilitative management, facilitative interaction,
teachers-facilitators, facilitate learning, mnemonic operations, the emotional
mood.

Introduction

The teacher is a facilitator of pupils’ learning, and his/her in-
fluences diminish as pupils progressively take on responsibility
for their own learning processes (Donald, Chemelsky & Palmer,
1982: 54). On the one hand, scientists (Hmelo-Silver & Barrows,
2006: 4) add that the facilitator guides pupils in the learning pro-
cess, pushing them to think deeply, and provides models, such
kinds of questions that pupils need to be asking themselves. The
scientists (Onufriieva & Ivashkevych, 2021) express that the fa-
cilitator has to continually monitor the discussion, selecting and
implementing appropriate strategies as he/she needs.

On the other hand “no longer is the teacher seen predomi-
nantly as a dispenser of information or walking tape recorder,
but rather as a facilitator or manager of the pupils’ learning”,
and “the teacher’s role is not to inform the pupils but to encou-
rage and facilitate them to learn for themselves using the prob-
lem as a focus for the learning”, says R.H.dJ. Crosby, and he adds,
that “the increasing availability and use of learning resource
materials also brings with it the need for the teacher as a learn-
ing facilitator” (Crosby, 2000: 339).

Then he gives more information, such as: “It is the respon-
sibility of the teacher to facilitate pupil use of the resources by
overcoming any deficiencies in the materials and by integrating
them into the curriculum” (Crosby, 2000: 339). “For classroom
interaction to be facilitative it must therefore break from this
pattern and offer learners greater participation rights which
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give them the potential to take more initiative and hence respon-
sibility for their own learning” and “facilitator-learner interac-
tion allows the learner to have a larger say in who says what to
whom and when. Thus, learners may (or may not) use this free-
dom to take more responsibility for their own learning”, J. Clif-
ton emphasizes (Clifton, 2006: 143).

“Teaching presence begins before the course commences as
the teacher, acting as instructional designer, plans and prepares
the course of studies, and it continues during the course, as the
instructor facilitates the discourse and provides direct instruc-
tion when required”, T. Anderson says (Anderson, Liam, Garri-
son & Archer, 2001). Teacher “emphasizes the personal nature of
teacher-pupils’ interactions. Guides pupils by asking questions,
exploring options, suggesting alter natives, and encouraging
them to develop criteria to make informed choices. Overall goal
is to develop in pupils the capacity for independent action and
responsibility. Works with students on projects in a consulta-
tive fashion and provides much support and encouragement”, as
A.F. Grasha writes (Grasha, 1994: 143).

C.M. Evertson & C.S. Weinstein refer in their definition of
classroom facilitative management to the actions of which tea-
chers take to create a supportive environment for the academic
and social emotional learning of pupils. They describe five types
of actions. In order to attain a high quality of classroom facili-
tative management, teachers have to: (1) develop caring, sup-
portive relationships with and among pupils and (2) organize and
implement instructions in the ways that optimize pupils’ access
to learning (Evertson & Weinstein, 2006).

The importance of developing a favorable teacher is imp-
lying in pupil’s relationships. It is also expressed by us. So, we’ll
state, that teachers should: (1) encourage pupils’ engagement
in academic tasks, which can be done by using group manage-
ment methods. Teachers must (2) promote the development of
pupils’ social skills and provide self-regulation. Also we refer to
this as making students responsible for their behavior. Finally,
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we’ll state that teachers should be able to (3) use appropriate in-
terventions to assist pupils with behavior problems. The last two
actions, proposed by us, indicate that effective classroom facili-
tative management improves pupils’ behavior. In such a way,
classroom facilitative management is an ongoing interaction be-
tween teachers and their pupils.

So, J. Brophy presents a similar definition: “Classroom
management refers to actions taken to create and maintain a
learning environment conducive to successful instruction (ar-
ranging the physical environment, establishing rules and proce-
dures, maintaining pupils’ attention to lessons and engagement
in activities)” (Brophy, 2006: 17). Both definitions emphasize
the importance of actions taken by the teacher to facilitate lear-
ning among the pupils.

Even though there are many factors (both internal and ex-
ternal), that should be taken into consideration while we are en-
gaged into the teaching process. Under “the internal factors” we
mean “factors inside classroom”, such as:

* Effective instructions. Guiding practice due to the atten-
tion of individuals of pupils lead well-planned instruc-
tions, which tend to enhance order and effective learning.

+ Setting and implementing rules from the side of the teac-
her. The goal is to achieve maximum amount of learning
within minimum of time.

* Feedback as the most appropriate behavior. It is a good
point to remember, that praise of the behavior would be
more effective if it is linked with good performance.

* Taking into attention classroom environment. Well-or-
ganized managed classrooms will increase pupils’ desire to
study in such supportive learning environment.

* Teacher’s Approach. The best way to teach pupils is to de-
velop their activity that lets them create the rules, instead
of telling the pupils what the rules are.

* Disabilities. If one pupil has a learning disability, the
teacher may need to spend more one-by-one time with this
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pupil or allow him/her to provide development of his/her
activities.

Under external factors we’ll put such factors, which are
“outside the classroom”, that affect classroom facilitative ma-
nagement, such as: planning, teacher’s personality, parents-
teacher meetings and determining psychological factors.

The last ones are distinct because they deal with behavioral
problems in classroom facilitative management whereas the lat-
ter deals with the way how teachers teach and how pupils learn.
While dealing with pedagogical matters (so called learning-
teaching process) teachers deal with the behavioral problems
too. All these factors are just like some pieces of a jigsaw that
make the main conception. In this case successful classroom fa-
cilitative management predicts a successful teaching and lear-
ning process in general.

So, the teachers’ role in managing a classroom successfully
is of much importance since a teacher should consider different
factors in order to make a successful classroom facilitative man-
agement. And as a result of this we’ll consider some of the psy-
chological factors that affect on classroom facilitative manage-
ment.

In a climate of rapid change, increasing innovations and pro-
liferating knowledge, lifelong learning is the most important
educational objective (Ivashkevych & Komarnitska, 2020). Be-
cause of the exponential growth of rate of information, know-
ledge and skills become obsolete before acquisition, let alone
mastery, if it is possible (I'onuapyx & Ouydpiera, 2018). To ad-
dress effectively the impact of the informational explosion on
the preparation of pupils for their future, professional schools
and educators need to utilize instructional methodologies that
not only help pupils to acquire content of knowledge and to de-
velop problem-solving and reasoning skills, but also to develop
lifelong learning skills (Mykhalchuk & Onufriieva, 2020). “We
teach most effectively when we help our pupils learn how to
learn...not what to think and make and do in [the current year];
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but how to think and how to learn for those years of life and pro-
fession than lie ahead” (Cannon & Newble, 2000: 739).

Let us describe the psychological factors affecting classroom
facilitative management.

1. Pupils’ Motivation.

Unfortunately, as children grow, their passion for learning
frequently seems to shrink. Learning often becomes associated
with drudgery instead of delight. A large number of pupils —
more than one from four people — leave school before graduat-
ing. Many more pupils are physically present in the classroom
but large amount of them are mentally absent; they fail to invest
themselves fully in the experience of learning.

Pupils’ motivation naturally has to do with their desire to
participate in the learning process. But it also concerns the rea-
sons or goals that underlie their involvement or noninvolvement
in the process of academic activities. Although pupils may be
equally motivated to perform the tasks, the sources of their mo-
tivation may differ. So, there are pupils who are INTRINSICAL-
LY, and other ones who are EXTRINSICALLY MOTIVATED.

A pupil who is intrinsically motivated undertakes the acti-
vity for his/her own sake, for the enjoyment the school provides,
the learning it permits, or by the feelings of accomplishment it
evokes. Extrinsically motivated pupil performs in order to ob-
tain some reward or to avoid some punishment, which is exter-
nal to the activity itself, such as grades, stickers or teacher’s ap-
proval.

So, teachers can do enough with pupils who are extrinsically
motivated in order to make a successful management and pro-
vide a successful classroom in general. We found that when pu-
pils were confronted with complex intellectual tasks, those ones
with an intrinsic orientation used more logical information —
gathering and decision — making strategies than did pupils who
were extrinsically oriented.

Pupils with an intrinsic orientation also tend to prefer tasks
that are moderately challenging, whereas extrinsically oriented
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pupils to gravitate toward tasks that are low in the degree of dif-
ficulty. Extrinsically oriented pupils are inclined to put forth of
minimal amount of efforts which is necessary to get the maximal
reward.

Although each educational activity cannot, and perhaps
should not be intrinsically motivating, these factors suggest
that when teachers can capitalize by existing intrinsic motiva-
tion, there are several potential benefits.

2. Disciplinary Interventions.

As it was noted by J. Ron Nelson, Rom Martella and Benita
Galend (1998), the annual Gallup poll of the public’s attitude
toward public schools consistently identifies lack of discipline
as the most serious problem facing schools today. Although the
research by Gallup addresses discipline at the school level, it is
individual for teachers who are on the first line of defense for
solving discipline problems.

Many of the strategies and interventions are used to address
discipline issues at school or at classroom level which are ad-
ministrative in their nature. These strategies and interventions
involve the school principal or a classroom facilitative manage-
ment from the side of a teacher. Examples of these strategies and
interventions include suspension policies, teacher’s proactive
time out, contracts, daily communication, debriefing and family
group conferencing. The staff and the administration of each
school need to consider carefully the use of these procedures and
to develop policies for their use.

3. Teacher-Pupil Relationships.

If a teacher has good relationships with pupils, then pupils
more readily accept the rules and procedures and present the dis-
ciplinary actions that follow their violations. Without the foun-
dation of good relationships, pupils commonly resist rules and
procedures along with the consequent disciplinary actions. The
goal of teacher-pupil relationships should be a balance between
High Cooperation and High Dominance.
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4. Mental Set.

Among all four elements which have been outlined, this is
probably the most unusual, at least in terms of the title — Men-
tal Set. Mental-Set or “mindfulness” is “a heightened sense of
situational awareness and conscious control over one’s thoughts
and behavior, which are greatly relative to this or that situa-
tion. It is a tendency to only see solutions which worked in the
past. This type of fixed thinking can make it difficult to come up
with the solutions and can impede the problem-solving process.
Meta-analysis shows that this element has the largest effect in
its size. These mental sets can sometimes lead to rigid thinking
and can create difficulties in the problem-solving process. While
in many cases we can use our past experiences which help us to
solve the issues we face. It can make it difficult to see creative
ways of fixing current problems.

What can be done to overcome these factors? The first step
for educators is to recognize the problem that causes the pupil to
be unmotivated or passive, and then to interrupt it by assigning
him/her with homework he/she likes accomplishing. The next
step is to give him/her a choice of assignment. In such a case we
have to determine three assignments and then let them choose
one of them. This choice makes them feel happier. There is also
a process called “attribution retraining”, which involves mode-
ling, socialization and practice exercises. It is sometimes used
with discouraged pupils.

The goals of attribution retraining are to help pupils to:
(1) concentrate on the tasks rather than becoming distracted
by fear of failure; (2) respond to frustration by retracing their
steps to find mistakes or figuring out alternative ways of ap-
proaching a problem instead of giving up and (3) attribute their
failures to insufficient effort, gaining lack of information, or
provide reliance on ineffective strategies rather than to lack of
the abilities. Because the potential payoff-having pupils who
value learning for their own sake — it is priceless, it is crucial
for parents, teachers and school leaders to make themselves
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fully to engendering, maintaining and rekindling pupils’ mo-
tivation to learn.

So, these behavioral challenges can usually be addressed by
home and/or school management and discipline practices. Many
of these difficulties can be addressed by having a well-developed
school — to provide wide range of procedures at each school. In-
terventions at this level usually involve the Core Team and the
In-School Team. As a school develops appropriate strategies and
proposes interventions for pupils with discipline problems, these
basic practices should be kept in our mind.

We’ll emphasize that we’re against teaching pupils cer-
tain content. We believe that the pupil should learn on his/
her own, because the acquisition of knowledge is not a process
of simple acquisition of knowledge, but a change in the inter-
nal empathic and cognitive experience of the pupil, related to
his/her personality as a whole. This experience is impossible
to pass on, because it is quite different for all pupils. The pu-
pil can master certain information only by learning, and only
in this case it is the importance of the learning process as a
whole.

The knowledge, skills and abilities having been acquired into
the process of self-learning are the strongest, they are preserved
for a long time, because the feelings, relationships, thoughts
and actions of pupils are updated. With such training, the pupil
becomes responsible, creative, he/she begins to understand that
he/she must rely only on himself/herself, for him/her the main
thing is self-criticism and self-esteem, and the evaluation of oth-
ers is quite a secondary category. If personally significant expe-
rience for a long period of time remains unchanged for pupils,
and mechanically acquired cognitive knowledge can not be app-
lied into practice, such knowledge is quickly forgotten without
playing any important role in the life of the pupil, and the person
does not develop his/her individuality. The teacher should pro-
vide pupils with all possible means of self-learning. The teacher
himself/herself must understand that he/she is also a kind of
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“tool” of educational activities, as pupils can consult with him/
her and argue with him/her.

Thus, the teacher understands and accepts the inner world
of his pupils without any assessments, behaves quite naturally,
in accordance with their inner experiences, and, finally, he/she
is friendly to pupils, thus creating the necessary conditions for
facilitating their meaningful process learning and personal de-
velopment in general. If, on the contrary, a teacher does not un-
derstand and accept the inner world of his/her pupils, if he/she
behaves insincerely, if he/she shows disrespect or coldness to-
wards pupils, then such a teacher, of course, has a very negative
impact on their personal development.

These ideas were the basis of so called “open lessons”, where
each pupil seeks to learn and move forward according to his/
her abilities, and the teacher is only a consultant. The experi-
ence of teachers working in the paradigm of ideas of Humanistic
Psychology, provides independence and responsible freedom of
pupils in drawing up the curriculum, in the case of formulating
educational goals, in evaluating the results of educational acti-
vity. At the same time, the teacher is not a leader, but a facilita-
tor of learning, a person, who creates the most favorable condi-
tions for independent and meaningful learning, which, in turn,
activates and stimulates curiosity and cognitive motives of pu-
pils, organizes their group learning. The latter largely supports
the cooperative trends in the team, provides pupils with excel-
lent opportunities to access a variety of educational material.

So, we’ll identify the principles that should guide the tea-
cher, who seeks to humanize interpersonal relationships with pu-
pils:

1. From the very beginning and during the whole learning
process the teacher needs to show the children his/her trust in
them, in their personality.

2. Pupils should be assisted in formulating and clarifying the
goals and objectives that are formulated both for microgroups
and for each pupil individually.
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3. We must always assume that pupils have an intrinsic mo-
tivation for the learning process.

4. The teacher should be a source of personal experience for
pupils, which can always “be turned to” for the help of other peo-
ple, be faced with difficulties in solving a problem.

5. It isimportant that this role is performed by the teacher in
relations to each pupil.

6. The teacher should strive to develop the ability to feel the
emotional mood of the micro-group and understand it.

7. We should strive to achieve empathic relationships that
allow us to understand the feelings and the experiences of eve-
ryone.

8. The micro-group should actively demonstrate their fee-
lings.

9. Itisnecessary to be an active participant in group facilita-
tive interaction.

The data that characterizes the effectiveness of personality
oriented learning compared to traditional one is of particular in-
terest. Using our empirical researches and obtained data, we ar-
gue that for all nine indicators having been diagnosed by us (aca-
demic achievements, self-concept, attitude to school, creativity,
conformity, curiosity, anxiety, locus of control, cooperation), in
more empirical researches Humanistic Learning has been more
successful and effective than traditional one.

In a special series of researches we studied the relation-
ships between the facilitative abilities of 57 teachers of t. Rivne
(Ukraine) and the level of their general physical development.
The level of physical health of teachers was generally quite low.
But in the process of psychological and psycho-physiological re-
search it was found that it is the most important condition for
humanistic interpersonal communication, as facilitative lear-
ning requires a high level of mental and psycho-physiological
functioning of the teacher.

Therefore, we can assume that most teachers who are charac-
terized by low levels of general physical development (suffer, for
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example, from overweight, high blood pressure, heart failure,
other psychosomatic disorders), unknowingly avoid working in
a very intense mode of facilitative learning.

The data of empirical researches, provided by us, convin-
cingly show that the identification of “learning” with “forma-
tion” is extremely negative by its pedagogical characteristics.
Conversely, the organization of learning as facilitation, personal
growth, promotion, stimulation, activation of pupils’ develop-
ment, is inevitably associated with giving schoolchildren more
freedom and responsibility, with the overall process of huma-
nization of interpersonal communication at school.

Conclusions

As a result of comparative studies, which in total surveyed
57 teachers and 92 pupils, we compared different performance
indicators of teachers who have the ability to facilitate lear-
ning at different levels. The analysis of the behavior of pupils
in the classes of teachers-facilitators showed that (compared to
the behavior in traditional classes) pupils are more proactive in
the process of communication, they ask a lot of questions. Pu-
pils spend more time solving learning tasks and problems, show
higher levels of cognitive functioning (for example, a lot of time
is spent on various mental actions and less time — on mnemonic
operations). Pupils are also less likely to miss classes, demon-
strate higher academic achievements in all disciplines, steadily
increase their IQ and creativity throughout the school year. It
is established that the explication of all these differences is di-
rectly proportional to the duration of the teacher-facilitator’s
activity with pupils.

The analysis of teachers’ activity allowed us to say that the
higher are pupils’ abilities to facilitate learning, the more indi-
vidualized, differentiated and creative is the approach to pupils,
the more they pay attention to pupils’ experiences, more often
enter into dialogues with them, more often cooperate with them
and use appropriate suggestions and recommendations when
planning the educational process.
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The research has also found that teachers’ abilities to deve-
lop facilitative learning skills are generally mediocre. But when
using training programs, it was found that the most amount of
teachers can improve their facilitative skills. The most important
conditions for the effectiveness of the training are the openness
of the teacher’s personality, a high level of facilitative abilities of
the teacher, as well as special classes that significantly increase
the level of general physical development and health of teachers.
The teacher’s transition from the traditional education system to
such a new style of behavior and activity should be gradual, as it
is associated with deepness and, therefore, rather slow personal
changes of both teachers and pupils. At the same time, the lea-
ding factors are not so much the change of the content and me-
thods of teaching subjects, as the formation and strengthening
of basic personal attitudes, the constant personal growth of the
teacher-facilitator. The main tool of the teacher is his/her own
“Self conception”. That is why a new approach to teacher training
is, above all, to be active with his/her own “Self conception”.

By our empirical researches we studied features of the ac-
tivity, personality, communication and creativity of teachers-
facilitators, and also substantiated the ways and methods of
their professional training. Thus, to facilitate is the same as to
help. The term “facilitation” is used in Psychology to denote the
process and phenomenon of facilitation, the optimization of one
person (or group, or even micro-group) with the active support
and presence of another person. Facilitation can be accidental,
unconscious or intentional, conscious when it is performed by a
facilitator. The role of facilitator in relation to the child can also
be performed by adults (parents, educators, teachers, etc.), who
take care of the child and are acceptable to him/her. The phe-
nomenon and the process of facilitation are widely used in Psy-
chological Counseling, Psychotherapy, Organization of train-
ing activity with groups, where the facilitator acts as a leader
who helps people or group members to be open and creative, to
achieve personal insights.
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Pedagogical facilitation is a process of increasing the pro-
ductivity of education (teaching, upbringing) and the develop-
ment of the subjects of the professional pedagogical process
due to their special style of communication and personality of
the teacher. In the process of pedagogical facilitation we invite
teachers and pupils to do everything together. We also propose
to distinguish between a teacher (who educates his/her pupils,
“pulling” them to a certain level) and a teacher (who helps pupils
in their own learning activities). We’d argue that one should be
a teacher, the other person wouldn’t be. This actualizes insuffi-
ciently important role of the Teacher in a real process of school-
ing, that requires great self-esteem, remarkable personal poten-
tial, impeccable skills of constructive interaction. The teacher as
a professional specialist is characterized by special empathy: he/
she sees and hears all the troubles, mistakes and failures, is able
to help, but only when his/her help is really necessary. A real
teacher never shows initiative on his/her own, he/she doesn’t
even always attract attention, but he/she knows how to do ev-
erything in such a way that the pupils themselves are active. We
speak about this when we criticize “the traditional school” ap-
proach to learning by the type of simple transfer of information.
We emphasize that the learning process should be done through
personal growth. Under this approach, the teacher should be
more of a facilitator (a person who greatly facilitates the initia-
tive and personal interaction of pupils with each other) than the
actual initiator of personal development; pupils should be sup-
ported more than evaluated.
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Xynasyeea  Hamanis,  Kypuys  [feHuc. [lcuxonoziyHi  YUHHUKU
gacunimamueHo20 meHeOHMeHMY 8 3aKnadax cepedHboi oceimu.

Memoro cmammi € 3anpornoHysamu [rcuxos02iyHi YUHHUKU gacuni-
mamueHo20 MeHedHMeHmYy 8 3aKnadax cepedHboi ocsimu.

Memoou o0ocnidxeHHA. [na po36°A3aHHA 1MoCmasneHux 3ae0aHb
B8UKOPUCMOBYBAAUCA MAKi meopemuyHi memoou O00CniOHeHHA: Kame-
2opianbHuUll, CcMPYKMypHO-(hyHKYiOHAAbHUL, aHanMi3, cucmemamu3ayis,
MOOesnBAHHSA, Y3a2asbHEeHHSA; eMnipu4Hi Memoodu, makKi AK KOHcMmamyeasnoHe
00cnidnceHHA.

Pe3ynbmamu 0ocnidxceHHsA. BudineHo npuHyunu, AKUMU cn1io Kepyesamucs
nedazoey, w0 rnpazHe 00 2ymaHi3ayil Mi¥cocobucmicHUxX 830EMOCMOCYHKIB i3
y4yHAMU: 1) 3 camoeo no4Yamky i 8npooosH¢ HABYA/IbHO20 MPouecy 84umesnto
HeobxioHo npodemoHcmpysamu 0imam ceoto 008ipy 00 Hux; 2) cnid dornoma-
2amu y4HAM y (hopMy8aHHi ma ymoYHeHHi yineli i 3a80aHb, Ujo chopmynbo8aHi
AK 0omu4Ho 00 MiKpo2pyrn, makK i ujo00 KOXHO020 Y4HA oKpemo; 3) nompibHo
3a8:#0U 8UXOOUMU 3 MO20, WO 8 Y4HI8 € BHYMPIWHA Mmomusayia 00 npoyecy
Has4aHHA; 4) suumento cnid nocmasamu o 8iOHOWeHH 00 y4YHie Oxepesnom
Habymms ocobucmicHo 3Ha4yuwj02o 00ceidy, 00 AKO20 3a8MOU MOM(HA
«38epHymuca» 3a 00MOMO20t0, 3IMKHY8WUCL i3 MpyOHOWaMU y po38’A3aHHI
moeo Yu iHWo20 3a80aHHA; 5) saxcauso, w06 Maky pose BUKOHY8A8 yYumesb
Mo GiOHOWEHHIO 00 KOMHO20 YYHA; 6) ydumenb MAE MpPazHymu po3sumky
8 cobi 30amHocmi siduysamu emouiliHuli Hacmpili mikpoepynu i po3ymimu
lioeo; 7) nompibHo npazHymu OocA2HeHHA emMnamiliHux 830EMOCMOCYHKI8,
wo 0038047€ PO3yMimu novyymms i nepexusaHHA KoucHo20;, 8) akmueHo
demMoHCcMpysamu mikpoapyni cgoi noyymms; 9) HeobxioHO bymu aKmusHUM
YYACHUKOM 2pynosoi ¢hacunimamusHoi 83aemo0ii.

BucHosKu. Y pe3ynbmami 30ilicCHeHHS MOpiBHAMAbHUX 00CAiOHEeHb, Y
AKUX 8 yinomy 6ysn0 obcmexeHO muca4i e4umenie i OecAMKU MUCAY y4Hie,
MU 3icmaeunu pi3Hi MOKA3HUKU eghekmusHOCMi pobomu s4yumenis, AKi
80s100itomb 30amHicmio 00 acunimayil HABYAHHA HA Pi3HUX PiBHAX. AHaNI3
nogediHKU y4Hie Ha 3aHAMMSAX nedazoeis-gacunimamopis 3aceioyus, Uujo y4Hi
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€ iHiyiamusHiwuMu 8 npoueci crninKy8aHHs, 80HU 300aHOMb 8eUKY KinbKicmb
nuMaHs; wWkonapi binbwe yacy 3aliHAMI PO38’A3GHHAM caMe HAB84YAsbHUX
3080aHb MaA 3a0a4, 8UABAAIOMb BUWI PiBHI KOZHIMUBHO20 (BYHKUIOHYBAHHS.
JlosedeHo, WO WKoOAAPi MAKoOM  pidwe nponycKkarome  3aHAMMA,
demMoHCMpyrome Ui akademiyHi 00CA2HeHHA 3 YCiXx HaB4yasnbHUX OUCUYUrIIH,
cmabineHo nidsuwyrome cgili IQ i TOKA3HUKU KpeamusHOCmMi 81po0osH ycbo2o
HQaBYAas/16HO20 POKY.

Knwuoei cnoea: cacunimamusHuli meHedHMeHmM y 3aKAadax ce-
pedHboi ocsimu, ¢acunimamusHa B830eEMO0is, s84umeni-ghacunimamopu,
¢hacunimamusHe HaB84YaHHA, MHeMIYHi onepauyii, emouiliHuli Hacmpid.

Original manuscript received 02.04.2022
Revised manuscript accepted 31.05.2022

© Khupavtseva Nataliia, Kurytsia Denys
DOI (article): https://doi.org/10.32626/2227-6246.2022-57.128-146

146 http.//journals.uran.ua/index.php/2227-6246




