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ABSTRACT

The purpose of our research is to show psychological content of the leading
role of facilitative activity, to highlight these basic ideas according to the prin-
ciples of facilitation and facilitative interaction.

Methods of the research. The following theoretical methods of the research
were used to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis, systematization,
modeling, generalization. Also, in our research we used empirical methods, such
as a statement experiment.

The results of the research. The attributive analysis of facilitation as the
type of the activity allowed us not only to identify and correlate its attributes,
but also to establish that this activity can be basic for teachers and students in
the system of secondary educational institutions. We showed, that statements
regarding the social essence of the individual, the leading role of a facilitative
activity in the process of its development became the methodological basis for
the separation of the principle of learning and interpersonal interaction. As a
whole, they make us possible to support the processes of self-expression, self-
development and self-realization of the teacher’s personality, the development
of his/her unique individuality, by taking into account a complete system of inter-
related concepts, ideas and ways of performing actions and activities. The basic
ideas that constitute the essence of the principles of facilitation are highlighted:
regarding individual freedom; regarding the person’s need for self-actualization;
regarding the individuality of a person; regarding education and upbringing
as facilitative prerequisites of a person in the development of individuality and
personal growth; regarding psychological and pedagogical support; regarding
the development of the subjective experience of a person in the process of life;
regarding trust and faith in a person, his/her individuality; regarding the equal
treatment of all participants in the pedagogical process.

Conclusions. We proved, that ideas of facilitative interaction internalized
by the teacher were directly included in his/her subjective experience and crea-
te a coherent structure of the teacher’s “Me”. In the existing traditions of the
organization of learning, the subjective experience of the participants of inter-
personal interaction is considered as imperfect, insignificant, burdened with ran-
dom ideas, and therefore facilitative interpersonal interaction is either ignored
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or levelled, or artificially processed. Facilitation to a large extent implies the
subjective experience of all participants in the educational process, affects the
formation of different and unique personalities.

Key words: facilitation, facilitative interaction, self-actualization, the indi-
viduality of a person, education and upbringing as facilitative prerequisites, the
development of individuality, personal growth, psychological and pedagogical
support, the subjective experience, equal treatment.

Introduction

The Subject of the Facilitative Activity is intended, first of
all, to answer the question: “From what can (should) be (or al-
ready exist) the actually obtained results (products) of predict-
ing its result (the aim of cognitive activity)?” The “Subject” of
the activity clearly correlates with the questions: “From what
context can (should) the result be obtained?” Since the teacher
deals with students as Subjects of the Facilitative Activity, it is
in this question that the replacement of the pronoun should be
actualized: “From what exactly, from what context can (should)
the pedagogical result be obtained?” (I'ounuapyk, & Ouydpiesa,
2018). Learning as a cognitive activity actualizes the under-
standing of the subject of the activity in the initial state of the
formation of knowledge, abilities, skills, soft skills, motives,
needs, etc., which, in fact, are inherent to the student who is
studying (Alahmadi, Shank, & Foltz, 2018; Engle, 2002). It is
important that teachers of academic subjects are clearly aware
that schoolchildren simultaneously play the role of both The
Subject of Learning and The Subject of the Facilitative Activity
simultaneously (Hecht, Torgesen, Wagner, & Rashotte, 2001).
In order to actualize Subjectivity in the educational process, spe-
cial methods should be used that ensure the study of students’
needs (Drigas, & Karyotaki, 2017).

The concept of “facilitative activity process” reveals its
meaning and features based on the context of the interaction of
other, no less important categories, such as “a subject”, “a fa-
cilitator” and “a result” (Heidari, 2019; Ivashkevych Er., 2024).
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In turn, the meaning of the concept of “a facilitative process”
is revealed thanks to two rather abstract definitions, which are
“facilitative methods” and “facilitative means” (Falé, Costa,
& Luegi, 2016). The “facilitative methods” are understood as
a set of all intermediate states of the facilitator of the activity
(IammkeBuu Ep. & Komapuineska, 2020). The first is considered
as an abstract category that does not include in its content either
the time factor or other factors that are not its own higher-order
abstractions derived from the method category itself (Mykhal-
chuk, & Bihunova, 2019).

In the broadest sense, the word “facilitative means” denote
“all the material conditions, which are rather necessary in gene-
ral for the process to be carried out”. In education, facilitative
means can be a book, a film, a computer, means of communica-
tion, means of information, the teacher himself/herself, etc.
(Alahmadi, & Foltz, 2020). It is important to emphasize that the
optimal choice of the facilitative subject and facilitative met-
hod, corresponding to the goals of the facilitative activity, may
not be supported by the use of adequate facilitative teaching aids
(Astle, & Scerif, 2011). Then the results of the performed facili-
tative activity will be quite low. Scientists note that there are
also situations where effective means of facilitative activity do
not give the expected result (Ehri, Nunes, Willows, Schuster,
Yaghoub-Zadeh, & Shanahan, 2001).

The goal of cognitive activity is considered by us as an ideal
prediction in the mind of the result to which the individual’s ac-
tions are directed (Ivashkevych Ed., & Rudzevych, 2023). De-
termination, awareness and correction of the goal of schoolchil-
dren are the most important attributes of the joint activity of
students, they are further determined, as a rule, by the choice
of methods of performance of their different activities by the
teacher and students (Learning Preferences and Strengths,
2023). Thus, the requirements for the “subject of the activity”
are formed and its assessment is carried out. In addition, all
these components of cognitive activity largely resolve the issue
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of criteria and methods of evaluating the final result of the ac-
tivity (Rezaei, & Mousanezhad Jeddi, 2020).

The subject’s activities are motivated, first of all, by the pu-
pils’ needs. Such types of the activities are the internal stimu-
lus of the individual. A person’s motivations depend, first of
all, on his/her needs (Phani Krishna, Arulmozi, Shiva Ram, &
Mishra, 2020). The specificity of the teacher’s activity is in the
fact that the person has to realize not so subjective requests of
the learner, but his/her objective needs, actualizing, at the same
time, the corresponding needs that will be relevant in the future
(Gathercole, Pickering, Ambridge, & Wearing, 2004; Pimper-
ton, & Nation, 2010).

The main functions of facilitation are these ones: the func-
tion of stimulation; update function; the function of forming the
sovereignty of the student’s personality; the function of manag-
ing the educational process; the function of organizing the pro-
cess of interaction; the function of providing a creative educa-
tional environment (Conners, 2009; Greco, Canal, Bambini, &
Moro, 2020; Shiva Ram, Bhardwaj, & Phani Krishna, 2017).

The product of facilitative activity is the final state of its
subject, such as the state into which it (the subject) turns after
certain transformations, changes, transformations, and this
subject takes place with it. Such subject records the derived,
initial state of the future product as a result of the completion
of the process of the performed activity (de la Garza, & Harris,
2017). The product of facilitative activity in our case is, firstly,
the educational product itself and, secondly, mutual relations as
a moral category, which is a certain separate type of social rela-
tions, dependencies and connections that arise in people in the
course of their life activities. Whatever it may be, the result of
facilitative interaction is always real (Alyami, & Mohsen, 2019).
However, it can be positive or negative, high or low, because
fruitless activity does not exist in principle. Therefore, the re-
sult is a peculiar, rather important attribute of facilitation. The
evaluation of the result is carried out in relation to the purpose
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of this or that activity. If the goal is clearly formulated, then
it will be easy to evaluate the result and vice versa. Effective
from the point of view of facilitative interaction will be only the
learning process that prompts subjects of facilitative activity to
predict the result of this activity (Arrington, Kulesz, Francis,
Fletcher, & Barnes, 2014).

When it comes to pedagogical activity, scientists (Dale, &
Duran, 2011) note, one should keep in mind the specifics of the
motives, goals, subjects and means of this particular activity,
which appear as its attributes. Each of the specified attributes
can be idealized, that is, it can have a kind of scientific image
that reflects the paradigmatic state of each individual attribute.
This image always arises before the practical implementation of
cognitive activity, because it is too idealized. It is important to
take into account that this image is not utopian, but it is the re-
sult of a scientific idealization of a previously modeled image.

The purpose of our research is to show psychological content
of the leading role of facilitative activity, to highlight these ba-
sic ideas according to the principles of facilitation and facilita-
tive interaction.

Methods of the research
The following theoretical methods of the research were used
to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis,
systematization, modeling, generalization. Also, in our research
we used empirical methods, in particular a statement experi-
ment.
Results and their discussion
We are sure, that students who are used to facilitative re-
lationships are sufficiently courageous, they do not simply mo-
dify the educational environment, but fundamentally transform
it. Thus, the environment itself becomes the condition of their
success situation. Interpersonal relationships of recognition of
value, acceptance, trust, created in the environment, are an in-
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centive for students to participate in creative types of the activi-
ties. These relationships, we believe, are highly effective in fa-
cilitating learning. First of all, expressiveness and naturalness,
not artificiality of the facilitator himself/herself, readiness to
be a person, to be and to live with the feelings and thoughts of a
certain moment. When this authenticity includes a valuable at-
titude, care, trust and respect for the student, a positive climate
for the effective learning process can be considered as created
ones. All this context includes sensual and empathetic listening,
then there really it is a climate of liberation, stimulating self-
initiated personal growth.

To reach effective facilitative interaction with students at
the English lessons we propose pre-experimental stage of skills
and abilities of oral speech of students and its results.

Let us consider the pre-experimental stage. The tasks in the
cut were arranged in terms of the complexity of their execution.
The level of the formation of productive speech skills and abili-
ties was determined on the basis of comprehension and produc-
tion of speeches by the students at the level of the phrase. The
pre-experimental stage consisted of four tasks.

Task N¢ 1. This task is aimed at verifying the possession of
students by a group of lexical units selected for activation.

Task:

Read the following information about Audrey Hepburn’s
early life and replace the following missing words: impressed, in-
vaded, studied, ended, suffered, divorced, insisted.

Audrey Hepburn was born on May 4, 1929. When she was
young her parents and Audrey moved with her mother
to the Netherlands. Soon after the Nazi army Holland.
Audrey from severe starvation, anemia, and respi-
ratory problems. The occupation when Audrey was
sixteen. Her mother moved to London where Audrey
dance. She was finally discovered by Collette, a French novelist
who that Audrey be casted as the lead role in “Gigi”,
a Broadway adaptation of her novel. Despite her lack of acting
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experiences, Audrey audiences with her performance

and was given the role as Princess Anne in William Wyler’s Ro-
man Holiday starring opposite Gregory Peck. Audrey’s film de-
but gave her the Oscar that year for best actress.

Each student’s correct answer was evaluated in two points.
The result obtained indicates that the students of group A scored
68.00 points and the group B — 92.00 points with 780.00 pos-
sible. The difference of 24 points out of 780 possible was insig-
nificant and could not affect the validity of the results of the
experiment.

In Task Ne 2 students should have inserted missed verbs in
correct time forms.

Task:

Complete the following passage from the book with the verbs
in brackets:

The notion of introducing Mrs. Golightly to her husband
__ (have) its satisfying aspects; and, (glance) up at her
lighted windows, I (hope) her friends _ (be) there,
for the prospect of (watch) the Texan (shake)
hands with Mag and Rusty and Jose (be) more satisfying
still. But Doc Golightly’s proud earnest eyes and sweat-stained
hat (make) me ashamed of such anticipations. He
(follow) me into the house and (prepare) to wait at the
bottom of the stairs. « (look) nice ?” he (whisper),

(brush) his sleeves, (tighten) the knot of his tie.

This task was carried out in writing. It is more complicated
than the previous, so every correct sentence was evaluated at
3.00 points (for grammatical correctness). In this task, the stu-
dents of group A scored 4,00 points, pupils of group B — 11,00
points, which also testifies to the equal importance of groups of
pupils and the low level of grammatical preparation.

Tasks Ne 3 and N¢ 4 are oral ones. In Task Ne 3 students
gave oral answers to questions in the text.

Students’ communicative activity can be stimulated by such
a task:
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Read the following about the author of the story and answer
the questions that follow:

Truman Capote was already a celebrity by the time ,,Break-
fast at Tiffany’s” was released in 1958. Like Capote’s other
works, ,,Breakfast at Tiffany’s” received mixed reviews. Some
writers called it “slight” or not living up to Capote’s earlier
work. It is a short book that can easily be read in one sitting.

Capote later in life said that Holly Golightly was his favorite
character. In an early version of the book her gave her the inap-
propriate name of Connie Gustafson, but later gave her the more
symbolic name Holly Golightly: for she is a woman who makes a
holiday of life, but treads through it lightly.

Along with the book’s publishing came what Capote called
the Holly Golightly Sweepstakes, where half the women he knew
and some he did not, claimed to be the inspiration for his charac-
ter. One New York resident, named Bonnie Golightly, even tried
to sue Capote for invasion of privacy and libel. But she was a fat
forty year old woman and lost the lawsuit without much effect.
But in truth the person that Holly most resembles is her creator.
She shares Capote’s philosophies as well as his fears and anxie-
ties, an example is Holly’s panic attacks called “the mean reds”.

— Why did some critics dislike the book?

— Did the book make the writer famous?

— What legal problems did Capote have after publication?

— Who was the character of Holly based upon?

Explain what is meant by the underlined phrases / words.

In this task, the ability to listen to quite complex sentences
and the ability to answer questions briefly were tested. Each stu-
dent’s answer was estimated at 5.00 points (for lexical correctness
and correspondence of the situation). The results showed that
teens in group A scored a score of 0.00, the group B was 25.00.

In Task N 4 students were offered sentences for interpretation.

Task:

Read this synopsis of the story so far, translate it and find
synonyms for the underlined words and phrases:
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The film begins with Holly strolling by Tiffany’s in the wee
hours of the morning, munching on a bun, and still in her party
dress. That morning, after falling asleep, she is woken by her
new neighbor, Paul. In the ensuing scene, we are introduced to a
barrage of seemingly bizarre habits and traits that seem endear-
ing against the backdrop of her charm and wit.

Varjak is a writer, sponsored by Miss Thalanson, his decora-
tor. In order to spend all his time writing, she funds his work.
Their relationship is only hinted at in the film, but it seems that
she is keeping Varjak.

There is an instant rapport between Golightly and Varjak,
and similarities between the two become apparent. When we
first meet the two, they seem to be opposites: Varjak, the down-
to-earth, responsible person and Golightly, the scatter-brained
eccentric. The similarities soon begin to show in their positions
in life.

In these sentences, the words used by students to teach dur-
ing experimental learning were used. According to lexical cor-
rectness, each correctly used word was estimated at 6.00 points
— 90 points. For phonetic and grammatical correctness of each
sentence students received 2.00 points, only 40.00 points and in
the latent period — also 2.00 points, total — 20 points. Verifica-
tion of the possession of lexical units took place on well-known
students in grammatical structures. In this task, students of
group A received 36.00 points for the used words, groups B it is
16.00 (Table 1).

Table 1
Results of a pre-experimental section in groups E1 and E2
(in points on average per student)

Groups Ne of a task Total
Ne 1 Ne 2 Ne 3 Ne 4

El 2.62 0.15 0.00 1.38 4.15

E2 3.54 0.42 0.96 0.62 5.54
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The pre-experimental stage showed that the skills and abili-
ties of the students in groups E1 and E2 were 4.15 and 5.54
points. This testifies that the pupils of groups E1 and E2 had
almost the same low level of the developed skills and abilities on
the given topic.

Let’s describe the content of experimental training. After
the pre-experimental stage, there was experimental training
based on these educational materials. The purpose of experimen-
tal learning was to compare the effectiveness of using video-pho-
nograms at the stage of formation or at the stage of improving
speech skills. Groups — E1 and E2 — were experimental and con-
trol. The prevailing condition at the first stage was the organi-
zation of training: in group E1 training was carried out with the
help of the authentic video-phonograms at the stage of speech
skills formation; in group E2 video materials were used at the
stage of improving speech skills. The materials were prepared by
the organizer of the experiment. Model of education, presented
in Table 2, was designed for four lessons at each stage.

Table 2
Variants of the model of training, actualized
during the pilot study (Groups E1, E2)
N of
the Group E1 Group E2
lesson
1. Application of the video- The use of printed teaching
phonograms. Performing materials. Performing
exercises of receptive and exercises of receptive
imitative character, built and imitative character,

on the basis of the linguistic |executed on the basis of
material and content of the |linguistic material and
video-phonograms for the content of printed texts.
creation of auditory and
speech-engine images of new
lexical units.

© Khupavtseva Nataliia, & Spivak Vitalii
DOI (article): https://doi.org/10.32626/2227-6246.2024-64.115-137
http://journals.uran.ua/index.php/2227-6246 125




ISSN 2227-6246 (Print)
ISSN 2663-6956 (Online)

3BIPHUK HAYKOBUX MPALb
«MPOBJIEMMW CYYACHOI NCUXO10r1i»

DOI: https://doi.org/10.32626/2227-6246.2024-64

2024. BUITYCK 64

materials, the development
of selective reading skills.
Execution on the basis of
their linguistic material

and the content of receptive
and reproductive exercises,
aimed at forming skills and
abilities of monologue and
dialogue speech. Learning
partially unprepared speech.

2. Repeated use of video- Repeated use of printed
phonograms, performance |materials, development of
on the basis of its linguistic |selective reading skills.
material and the content of |Exercises on the basis of
receptive and reproductive- |their linguistic material and
type exercises aimed at receptive and reproductive
the formation of spoken content aimed at developing
language skills. the skills of oral speech.

Audition of texts on the
topic.

3. The use of printed teaching |Application of the video-
materials. The teacher phonograms. Exercises of
proposes exercises of receptive and receptive-
receptive and receptive- productive character, built
productive character, on the basis of the language
performed on the basis of material and content of the
the linguistic material and |video-phonograms.
the content of the printed
texts. Audition of texts on
the topic.

4. The use of printed Repeated use of video-

phonograms, performance
on the basis of its
linguistic material and

the content of receptive
and reproductive exercises
for the development of
verbal skills and abilities
of monologue and dialogue
speech. Learning partially
unprepared speech.

Let’s describe the content of experimental training for E1

group.

Lesson 1

1. Stage of socio-cultural and linguistic orientation before lis-

tening.
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This stage began with the announcement of the lesson and
the attraction of students to the fact that New York 40’s is much
different from the modern one. Students report the name of the
film and suggest guessing its contents. In the form of exercise
introduced a new vocabulary, necessary for understanding the
text “New York in the 1940s”.

Put the missing verbs in brackets into the correct tense

It’s New York in the 1940s, where the martinis
(flow) through cocktail-hour to breakfast at Tiffany’s. And nice
girls don’t — except, of course, Holly Golightly. (pur-
sue) by Mafia gangsters and playboy millionaires, Holly
(be) a fragile eyeful of tawny hair and turned-up nose, a heart-
breaker, a traveller, a tease. She  (be) irrepressibly “top
banana in the shock department” and deliciously eccentric. Her
next-door neighbour (be) a writer who (be) “spon-
sored” by a wealthy married woman. (guess) who’s the
right man for Holly (be) easy. (see) just how that
romance blossoms (be) one of the enduring delights of this
gem-like treat of a film.

II. The stage of the adaptive reception during listening to the
text “Life in the USA” with direct combined post-semantization
of selected unpublished linguistic units.

It was presentation of a new educational speech material in
group A during listening to the text “Life in the USA”, using
selective combined post-semantization of linguistic units.

Martini (a1KOTOMBLHUM HATIi T, KOKTENIb 13 I:KUHY, BEPMYTY i
ripkoiHactosukmn); cocktail hour (uac g1 BiXKUBaHHS KOKTEHIiB);
Tiffany’s (omgmu 3 HaWOiABbII BiZOMMWX MaraswHiB IOBeJIipHUX
BHpPOGiB cBiTy, 3HaXOAUTHCA Ha 5 ABeHbI0 B Hpio-Mopky); mafia
gangsters (TaeMHa opraHisailis, 110 3aiiMajacsa 3JIOUMHHUITLKO0
TiSJBbHICTIO B TaKMX 00JIacTAX SK asapTHUU 0isdHec, TOPriBisa
HapkoTukamu, KoHTpabauga. B CIITA yreepauiaca y 1880 p.);
a heart-breaker (Toit, xT0 posbuBae cepiis); to tease (mpasuuTn);
“top banana in the shock department” (BiuBoBa J0AMHA, Xa3giH
curyairii); to gem (xBaauTu).
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III. The stage of special training of auditory receptions after
listening to the text “Life in New York™.

This stage passed almost without semantization, verifica-
tion was carried out general understanding of the text.

Exercise N¢ 1

The teacher read the sentences, some of which did not cor-
respond to the content of the audio text. Students were required
to identify correct and incorrect statements. The students’ reac-
tion was written extra-linguistic and fixed on individual forms.

Tasks:

After you’ve listened ITicis Toro, &K BuU 1HpoO-
to the text we would see ciyxaere TexcT, MM mOOAUKMMO,
who is the most attentive xTo 3 Bac wmanhyBaskmimwmii. Bu
pupil. You’ll listen to true Oymere ciyxaTu mpaBMIbHI i He-
and false statements. If mnpasuabHi TBepmKeHHs. KO B
you agree put in your cards IOrogsxyerecs3i MHOIO, TO B OJIaHKY
“+” near the correct sen- crasure ,+” 0iJsg HOPaBUILHOI'O
tence and if you disagree — peueHHs, AKIITO He IOTOIIKYETECT —
put in your cards “-”. B OJIaHKY CTaBUTE ,,—

1. It’s New York in the 1960s, where the martinis flew
through cocktail-hour to breakfast at Tiffany’s.

2. Holly Golightly was pursued by Mafia gangsters and play-

boy millionaires.

3. Holly was a fragile eyeful of tawny hair and turned-up
nose, a heart-breaker.

4. She was not irrepressibly “top banana in the shock depart-
ment”.

5. Her next-door neighbour was a writer who was “spon-
sored” by a wealthy old woman.

Exercise N¢ 2
This exercise was imitative, aimed at creating auditory and
speech-engine images of new lexical units. The teacher explained
the rules of their articulation, for which the simulation of the
segments of speech by pupils was carried out directly.
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Task:
Now we’ll play the game 3apas Mu IIOTPAEMO y I'PY

“Echo”. You’ll listen to a ,Exo”. Bu Oygmere cayxatu
word, the first row will repeat cmoBo, mepiuii psag MOBTOPUTH
it loudly, the second — in a low #ioro rosocuo, IPyrui — THUXO.
voice.

Fragile, eyeful, tawny, hair, turned-up, nose, a heart-brea-
ker, a traveler, a tease.

Exercise N¢ 3

Doing this exercise, the students had to insert misspelled
sentences into sentences. Sentences with passes and lexical units
for choice were given to students on individual cards. The teac-
her read the sentence to the place where the lexical unit was to
be inserted, the students followed the printed text, reading the
sentence about themselves.

Complete the dialogue by adding the following missing word:

own belong crazy like right slob (2x) took store see sure

Holly: He’s alright! Aren’t you, cat? Poor cat! Poor !
Poor  without a name! The way I it I haven’t got the
______ to give him one. We don’t to each other. We just
______up one day by the river. I don’t want to __ anything un-
til I find a place where me and things go together. ’'m not
where that is but I know what it is . It’s like Tiffany’s.
Paul: Tiffany’s? You mean the jewelry
Holly: That’s right. I’m just about Tiffany’s!

Exercise N 4

This exercise took place in a form of a game.

Task:

ROLE-PLAY: You are either: Holly’s neighbour / A guest /| A
policeman. Imagine the scene in the flat when the police arrive,
using Past Perfect forms.

Some of these sentences were recorded on the board and note-
books.
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Thus, the attributive analysis of facilitation as the type of
the activity allowed us not only to identify and correlate its at-
tributes, but also to establish that this activity can be basic for
teachers and students in the system of secondary educational in-
stitutions.

Statements regarding the social essence of the individual,
the leading role of a facilitative activity in the process of its de-
velopment become the methodological basis for the separation
of the principle of learning and interpersonal interaction. As a
whole, they make us possible to support the processes of self-ex-
pression, self-development and self-realization of the teacher’s
personality, the development of his/her unique individuality,
by taking into account a complete system of interrelated con-
cepts, ideas and ways of performing actions and activities. So,
let’s highlight some basic ideas that constitute the essence of
the principles of facilitation: regarding individual freedom; re-
garding the person’s need for self-actualization; regarding the
individuality of a person; regarding education and upbringing
as facilitative prerequisites of a person in the development of
individuality and personal growth; regarding psychological and
pedagogical support; regarding the development of the subjec-
tive experience of a person in the process of life; regarding trust
and faith in a person, his/her individuality; regarding the equal
treatment of all participants in the pedagogical process, etc.

Conclusions

We proved, that ideas of facilitative interaction internalized
by the teacher were directly included in his/her subjective ex-
perience and create a coherent structure of the teacher’s “Me”.
In the existing traditions of the organization of learning, the
subjective experience of the participants of interpersonal inter-
action is considered as imperfect, insignificant, burdened with
random ideas, and therefore facilitative interpersonal interac-
tion is either ignored or levelled, or artificially processed. Facili-
tation to a large extent implies the subjective experience of all
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participants in the educational process, affects the formation of
different and unique personalities.
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Xynasyeea Hamanisa, Cnieak Bimaniti. McuxonoziyHuii 3micm npoeidHoi
poni pacunimamueHoi dianbHocmi.

Mema Haw020 00CidHCeHHA — MOKA3amu rcuxos02iyHuli 3micm npoeioHoi
poni gpacunimamuesHoi disnbHOCMI, sUCBIMAUMU Ui OCHOBHI idei 8i0nosidHO 00
npuHyunie gacunimauii ma gpacunimamueHoi 83aemodi.

Memoou o0ocnidxceHHA. [lAs po36’A3aHHA NocmasaeHuUx 3ae0aHb
BUKOPUCMOBYBANUCA MAKi meopemuyHi memodu 0O0CniOHeHHA: Kame-
2opianbHUl, CcMPYKMypHO-GyHKYioOHAAbHUL, aHanNi3, cucmemamusayis,
MOOen8aHHA, Yy3a2asnbHeHHA. TaKOM Yy CB0EMY OOCIOMEHHI MU BUKO-
pucmosysanu emnipu4Hi Memoou, maki [K nisiomHe 00CiOHeHHs.

Pesynomamu 0ocnidxeHHa. AmpubymusHuli aHaniz ghacunimayii
AK OifnbHOCcMi 00380/U8 HAM He MinbKU eussumu i npusecmu y 830EMHY
gionogioHicms i ampubymu, a U ecmaHosumu, wWo O0aHa OidsnbHicMb
moxe b6ymu 6a308010 078 e4umesnie ma y4yHie y cucmemi 3aknadis
cepedHbol oceimu. Y cmammi NoKa3aHo, W0 MosoMeHHA w000 couiasnbHol
cymHocmi ocobucmocmi, npogioHoi poni disnbHocmi 8 npouyeci i po3sumKy,
wo0o ocobucmicHo 30pieHMosaHoz20 mioxody 8 rcuxosaoeii nocmarome
Memo00s102i4YHO OCHOBOH BUOKPEM/EHHA NpUHUUMNy ghacunimayii 8 npoyeci
HABYAHHA Ma Mi¥ocobucmicHoi 830eMO0ii, 3a2as1bHOO HOPMOK 0paaHi3ayil
oc8imHb020 npouecy mouwjo. Y ceoili cyKynHocmi eoHU 003807810Mb 30
00MoMmMO20t0 yPaxy8aHHA UinicHOI cucmemu 83aEMOros8’a3aHuUX MoHAMs, ioel i
cnocobie 8uKoHaHHA Bili ma dianbHocmi 3a6e3neyysamu MNiOMpPUMKy rpouyecie
camosusA8y, CaMop0o38UMKY i camopearizayiiocobucmocminedazoea, po3sumky
lioeo yHikanbHoI iHOUBidyanbHOCMi. Omxe, 8UOKpeMumMo OesKi 6azo8i idel, aKi
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CMAaHo81aMb CymHicmo npuHyuny gacunimayii: wjo0o ceobodu ocobucmocmi;
CmocosHo nompebu AOUHU 8 caMOaKmyanisayii; w000 iHOusidyanbHocMi
/MOOUHU,; CMOCOBHO HABYOHHA i BUXOBAHHA AK hacunimamusHux nepedymos
AOOUHU 8 PO38UMKOSI iHOUBIOYaanbHOCMI ma 0cobucmicHOMY 3POCMAHHI;
w000 rcuxos020-nedazo2iyHoi MioMpUMKU; CMOoCOB8HO PO38UMKY Cyb6’eKMHo20
docsidy ntoduHU 8 npouyeci XxummeoisnsHocmi; w000 008ipu i 8ipu 8 AHOOUHY,
ii iHOuBIOyanbHiCMb, CMOCOBHO O00HAKOB020 CMAB/AEHHA 00 BCiX YYACHUKI8
nedazoz2iyHo20 npoyecy mouwjo.

BucHosKu. [losedeHo, wo idei ¢acunimamusHoi 83aemolii, iHMe-
piopu3osaHi nedazozom, 6e3rnocepedHbo € BKAYEHUMU 8 lio2o cyb6’ekmHuli
docsid i cmeoprorome yinicHy cmpykmypy «A» nedazoea. B icHyro4ux mpaouuisx
Op2aHi3ayiiHas4aHHA cy6’ekmHulidocsio y4acHUKie MixcocobucmicHoie3aemooil
p03271900embcAa AK HEOOCKOHAnAUl, Hecymmesull, obmsaxceHull sunadkosumu
YABAGHHAMU, | momy acunimamusHa MmixcocobucmicHa 63aemolis abo
i2zHopyemocs, abo Hisenoemocs, abo wmy4Ho nepepobaremocs. ®acunimauis
8e/1UKOK0 Miporo imMnnikye cyb6’ekmHuli 0ocsid ycix y4acHUKi8 0C8IMHbO20
npouyecy, 8naAUBAE HA CMAHOB/EHHSA Pi3HUX | Heno8mMopHuUx ocobucmocmedi.

Knruoei cnoea: pacunimauis, pacunimamusHa 83aemodis, camoakmya-
nisayis, iHOusIdyanbHicms ocobucmocmi, ocgima ma B8UX0B8AHHA fAK ¢ha-
cunimamusHa nepedymosa, pPo38UMOK [HOUsIdyaanbHOCMI, ocobucmicHe
3POCMAHHA, ncuxono20-nedazozivHuli cynposio, cyb’ekmruli 0ocsio, 00HaKose
cmMaeseHHs.
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