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ABSTRACT

The purpose of our research is to show psychological attributes of facilita-
tive interaction.

Methods of the research. The following theoretical methods of the research
were used to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis, systematization,
modeling, and generalization.

The results of the research. Facilitation is a subject to special principles: it
is designed for an idealized model of activity performance, in which all attributes
are idealized or are close to it. Facilitative interaction, without a doubt, is a sub-
ject to knowledge about the essence, the content, structure of learning, its laws
and patterns. It is explicated in the form of norms of the person’s activity, requla-
tions for practical activity, which it is as guidelines for constructing practical ac-
tivity at the lessons. The attributes of the concept of “facilitative interaction” are:

” u

“the basis for participation in cognitive activity”, “a person’s internal belief in the

” u,

need for providing facilitative interaction”, “norms of the behavior and the activi-

ty in the process of facilitative interaction”, “results of facilitative interaction”.
Conclusions. It is quite difficult to talk about the norms of behavior and ac-
tivity in facilitative interaction. A norm is a certain guiding argument, rule, model
that the subjects of facilitative interaction accept as personally significant. In the
conditions of facilitative interaction in the process of cognitive activity the be-
havior of the subjects of learning will depend on the nature of the relationships
with the group, the collective subject of which the student is a member. The suc-
cess of facilitative interaction largely depends on whether the student approves
or disapproves of collective goals and motives, emotionally “charging up”, em-
pathizing, subordinating (or do not subordinating) his/her individual behavior to
group norms (rules), role-specific features of interaction, etc. Value-based and
axiological aspects (needs and motives) of the individual acquire the character
of an act, a personally significant act, when the norms of the behavior and the
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activity are discussed in advance and accepted by the students before the begin-
ning of their participation in cognitive activity.

Key words: facilitation, facilitative interaction, psychological attributes,
multicultural world, cognitive activity, norms of the person’s activity, regulations
for practical activity.

Introduction

In the psychological literature it was noted that the socio-
genetic mechanism of facilitation is the mechanism of cultural
transmission: to facilitate means to stimulate, to activate, to
create favorable conditions, to make changes and to influence,
to support, to help, to care, etc. (Alahmadi, & Foltz, 2020); a be-
lief in the original, constructive and creative essence of a man as
self-worth (Tonuapyk, & Ouydpiesa, 2018). The basic influence
of facilitative interaction as a process is a belief into the socio-
personal nature of facilitation, which actualizes the construc-
tive personal potential of a man in the process of interpersonal
communication (Dale, & Duran, 2011). The result of facilitation
is the concept of necessary and sufficient conditions for effec-
tive interpersonal communication that promote the development
of personality and to provide constructive personality changes
(Arrington, Kulesz, Francis, Fletcher, & Barnes, 2014). The
procedural side of facilitation at the lessons in high school is
implied on the principles of synergy — cooperation, interaction,
a dialogue (Ehri, Nunes, Willows, Schuster, Yaghoub-Zadeh,
& Shanahan, 2001); truthfulness and openness (de la Garza, &
Harris, 2017); the acceptance of another person as personally
significant one (Engle, 2002); empathic understanding; the for-
mation of skills and abilities which are appropriate for facilita-
tive interaction (Hecht, Torgesen, Wagner, & Rashotte, 2001).

The principles of facilitative interaction in the process of in-
terpersonal communication at the lessons are: the development
of individual learning route, provoking personal changes of stu-
dents through learning tasks that contain situations of cognitive
dissonance, stimulating students to create them, creating posi-
tive conditions for interaction, offering different perspectives

© Khupavtseva Nataliia, & Hudyma Oleksandr
DOI (article): https://doi.org/10.32626/2227-6246.2025-65.152-174

154 http://journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) COLLECTION OF RESEARCH PAPERS
ISSN 2663-6956 (Online) “PROBLEMS OF MODERN PSYCHOLOGY”

DOI: https://doi.org/10.32626/2227-6246.2025-65 2025. ISSUE 65

on content components (Alahmadi, Shank, & Foltz, 2018); lear-
ning (mutual survey, such as a dialogue, the interview, group
forms of communication and learning, etc.) (Conners, 2009);
conclusions on individual and group tasks with students, the
organization of the educational process in dyads, formation of
communicative groups, creation of positive preconditions for
learning and personal development of students (Mykhalchuk, &
Bihunova, 2019).

It was noted that the facilitative aspects of student auto-
nomy often impressed with their results: students realized and
accepted the need to organize activities in the environment of
interpersonal communication as personally significant ones,
contributing to their own personal development and providing
constructive personal change (Ivashkevych Er., 2024). Students
seek to develop skills of empathic mastery of the context; stu-
dents are interested in creating positive preconditions for the
formation of meaningful learning and personal development
in general as a result of the restructuring of personal views in
the process of interpersonal interaction (Falé, Costa, & Luegi,
2016); students are aware of their self-sufficiency (Phani Krish-
na, Arulmozi, Shiva Ram, & Mishra, 2020). Facilitative aspects
of human autonomy are actualized through four main methods
of interpersonal interaction: persuasion, imitation, suggestion
and infection, which are facilitative by their context (Learning
Preferences and Strengths, 2023).

Persuasion is the process of substantiating judgments or in-
ferences (IBamkesuu Ep., & Komapuinska, 2020). The imitation
is the reproduction by a person of certain external features of
the behavior, the actions and the activities (Alyami, & Mohsen,
2019). Suggestion is considered to be the psychological influence
of one person on another; this process is designed for uncritical
perception of words, thoughts and desires expressed by different
people. Infection is the process of transmitting an emotional
state from one person to another, actualizing the semantic effect
of perception in the process of interpersonal interaction (Greco,
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Canal, Bambini, & Moro, 2020). It was noted that when all these
methods of interpersonal interaction were explained in the pro-
cess of the activity, the product of this activity, as a rule, would
differ in a creative, non-standard approach and, that is the most
important, — these products always all students like (Drigas, &
Karyotaki, 2017).

Facilitation is a phenomenon of interpersonal communica-
tion, which greatly enhances the productivity of education or
upbringing of the subjects of the educational process due to their
harmonious, democratic style of communication and tolerant,
empathetic qualities of the teacher’s personality (Ivashkevych
Ed., & Rudzevych, 2023). Facilitative communication generates
the most positive motives, and such learning motives, in turn,
create positive preconditions not only for the student to take a
certain conscious position (“And I can” or “And I will do this”),
but also for harmonious cognitive activity in order to acquire
new knowledge, skills, abilities, due to which he/she develops
a desire to learn (Pimperton, & Nation, 2010). Facilitating tea-
chers are supposed “to provoke” the independence and to create
the conditions for responsible freedom of students (Shiva Ram,
Bhardwaj, & Phani Krishna, 2017). These points must be taken
into account when teachers draw up curricula and programs, and
when formulating learning objectives, and when evaluating the
results of educational activity (Heidari, 2019). All these factors
will create the most favorable conditions for independent and
meaningful learning of students, activating their cognitive mo-
tives, stimulating curiosity, which, above all, will actualize the
manifestations of solidarity and cooperation, interaction and
mutual assistance in the educational process. All this, in turn,
facilitates a high level of cognitive functioning, the whole edu-
cational paradigm.

We think that the reform of the educational system should
be based on the restructuring of stable personal attitudes of the
teacher, which are explained in the processes of his/her interper-
sonal interaction with students. We identify three main guide-
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lines of the teacher-facilitator. The first is “truth” and “open-
ness”; the second setting is described in terms of “acceptance”
and “trust”; and finally, the third attitude correlates positively
with “empathic understanding”.

The main factors of the facilitative approach are, firstly, the
inner nature (or essence) of a man which is exclusively positive,
constructive, moral and social, and secondly, this nature begins
to explain itself every time in the relationships of the individual
with another person (or other people). In such a way there is an
atmosphere of unconditional positive acceptance, empathic un-
derstanding and congruent self-presentation.

Thus, the facilitative approach emphasizes that a person
contains considerable resources for self-knowledge, change of
self-concept, purposeful behavior, and complete mastery of
these resources, which is possible only if the social group cre-
ates a positive microclimate that facilitates the formation of
psychological attitudes. It is possible to identify certain com-
ponents of facilitation, which create a microclimate in the team
that will ensure personal growth and development. First of all,
we will talk about the facilitative interaction between the thera-
pist and the client, the parent and the child, the leader and the
group, the teacher and the student, the leader and the subordi-
nate. In fact, these conditions are also relevant in any situation,
the purpose of which is the development of human personality,
microclimate that facilitates the formation of psychological at-
titudes.

The first component of facilitation is authenticity, “natural-
ness”, sincerity of personality. The more the teacher is himself/
herself in the relationships with students, the less he/she will try
“to separate” from students, the more likely it is that students
will seek to achieve constructive personal change. Authenticity
(or “naturalness”) means that the teacher openly seems “to live”
the feelings and attitudes that occur at the moment of cognitive
activity and interpersonal interaction. The another component
of facilitation is congruence. If in the case of empathy, it is a
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question of empathy for the emotional state of another person,
then in the case of congruence it is a question of experiencing
someone’s own feelings, of their openness both to oneself and to
other people. Congruence differs from authenticity, openness,
honesty; we consider this quality as a necessary one and suffi-
cient condition for effective interpersonal contact and relation-
ships (along with empathy and unconditional positive acceptance
of another person).

The other important component of facilitative interaction
is the acceptance of one’s own personality and the personality
of another person (even in the case of acknowledging the short-
comings of another), caring for him/her. When the teacher feels
a positive, non-superior attitude towards the student, despite
even some negative aspects that may occur in the learning pro-
cess with the student, positive facilitative interaction in this
case is so conformed. Facilitation also involves allowing the stu-
dent to delve into any of his/her immediate experiences — even
sad, abusive, resentment, fear, anger, courage, love or pride. In
this case, the facilitative interaction takes the form of useless
care. When the teacher recognizes the student as a whole, and
not in a view of certain preconditions, the facilitative interac-
tion appears entirely tangential.

The other component of facilitation is empathic understan-
ding. The latter implies that the teacher quite accurately per-
ceives the feelings, personal meanings experienced by the stu-
dent, and begins to communicate with him/her in terms of a
complete understanding of the client (Astle, & Scerif, 2011).
Ideally, the teacher penetrates quite “deeply” into the inner
world of another person, which can not only realize the meanings
of another person, but also to master them, in addition, can mas-
ter the meanings that are fixed outside the facilitative paradigm
(Rezaei, & Mousanezhad Jeddi, 2020). Thus, facilitative inte-
raction is a very specific, active type of transition of behavioral
patterns into stable semantic structures that provide a change in
the personality of both the student and the teacher.
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Thus, the attributive analysis of facilitation as the type of
the activity allowed us not only to identify and correlate its at-
tributes, but also to establish that this activity can be basic for
teachers and students in the system of secondary educational in-
stitutions (Gathercole, Pickering, Ambridge, & Wearing, 2004).
Statements regarding the social essence of the individual, the
leading role of a facilitative activity in the process of its develop-
ment become the methodological basis for the separation of the
principle of learning and interpersonal interaction. As a whole,
they make us possible to support the processes of self-expression,
self-development and self-realization of the teacher’s persona-
lity, the development of his/her unique individuality, by taking
into account a complete system of interrelated concepts, ideas
and ways of performing actions and activities. So, let’s highlight
some basic ideas that constitute the essence of the principles of
facilitation: regarding individual freedom; regarding the per-
son’s need for self-actualization; regarding the individuality
of a person; regarding education and upbringing as facilitative
prerequisites of a person in the development of individuality
and personal growth; regarding psychological and pedagogical
support; regarding the development of the subjective experience
of a person in the process of life; regarding trust and faith in a
person, his/her individuality; regarding the equal treatment of
all participants in the pedagogical process, etc.

We proved, that ideas of facilitative interaction internalized
by the teacher were directly included in his/her subjective ex-
perience and create a coherent structure of the teacher’s “Me”.
In the existing traditions of the organization of learning, the
subjective experience of the participants of interpersonal inte-
raction is considered as imperfect, insignificant, burdened with
random ideas, and therefore facilitative interpersonal interac-
tion is either ignored or levelled, or artificially processed. Facili-
tation to a large extent implies the subjective experience of all
participants in the educational process, affects the formation of
different and unique personalities.
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The purpose of our research is to show psychological attri-
butes of facilitative interaction.

Methods of the research
The following theoretical methods of the research were used
to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis,
systematization, modeling, and generalization.

Results and their discussion

Facilitative interaction is more significant in its essence, be-
cause it involves the identification of internal content, essential
connections of subjects, and also determines the effectiveness of
interpersonal (multipersonal, international, interethnic, etc.)
relationships. The characteristics of facilitation are such as:
acceptance/non-acceptance of the problem being discussed, in-
dividual points of view, manifestations of social behavior of stu-
dents, excessive activity of students and organization of work of
teachers. The phenomenon of negative facilitation should not be
excluded, which leads to the emergence of psychological barri-
ers, complexes, which are realized in the defensive reactions of
students in the form of formalism, indifference, talkativeness,
and the word “facilitator” itself acquires a “terrifying” mea-
ning.

In the context of facilitative interaction, the teacher as a
subject of cognitive activity is valuable in terms of reproducing
and transferring to the wards of individual personally signifi-
cant experience. The process of facilitative learning in secon-
dary education institutions is built on the basis of general di-
dactic principles (scientificity, connection of learning with the
person’s life, differentiated approach to students, etc.).

However, additional principles, characteristics of this educa-
tion system can be distinguished as dominant for understanding
the context of facilitative interaction:

+ the principle of satisfying social and personal needs in the
learning process;
© Khupavtseva Nataliia, & Hudyma Oleksandr
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 the principle of the relationships of learning with self-edu-
cation during the organization of the educational process and
during the vacation period;

+ the principle of the relationships of learning with future
professional activities (based on the content and nature of the
functional duties of teachers);

+ the principle of the relationships of learning with the per-
sonally and professionally significant experience of the teacher,
the awareness of the acquired experience as personally signifi-
cant one;

- the principle of an interdisciplinary approach to construc-
ting the content of the educational process (the facilitative po-
tential of different educational disciplines, their influence on
the study of one educational subject);

 the principle of establishing the relationships between the
educational process and continuous self-education;

- the principle of actualizing subject-subject learning of
schoolchildren, carrying out a creative search for solutions to
organize management of tasks and problems, and to reach in-
dependent development by students of projects, speeches and
presentations with the aim of improving their own educational
activities.

We consider the following principles of facilitative learning:
openness; centering the learning process on the personal and pro-
fessional development of the student (changing his/her value-
meaning sphere, forming skills of personal self-determination,
striving for self-education and self-development); variability in
learning (freedom to choose the content, forms and methods of
educational activity); integrity and systematicity, integration
of studied subjects into a single, holistic process of mastering
scientific knowledge; proactive nature of finding methods and
ways of learning; activity in learning, optimal combination of
theoretical and practical knowledge.

Also, we formulated ten principles that reflected the
specifics of facilitative learning for students: 1) priority
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of independent learning; 2) joint activity of students and a
teacher; 3) reliance on the personally significant experience
of each student; 4) individualization of learning; 5) systema-
ticity; 6) contextuality; 7) actualization of activity results;
8) elective learning; 9) development of educational needs;
10) awareness of mastering knowledge, skills and abilities of
students.

We made an attempt to compare the principles of traditional
learning with the author’s principles of facilitative learning,
which operate in the modern system of the university educatio-
nal process. The comparison, which we proposed, is given by us in
Table 1. We assumed that facilitation in the educational process
was largely determined by the student’s acquisition of experi-
ence in solving the problems that were the most significant ones
for him. The most important figure in the process of facilitative
learning is its subject: the student with his/her personal quali-
ties and characteristics, with the acquired life and professionally
significant experience.

Unfortunately, for the majority of teachers the laws of so-
cial synergy and acmeology, social perception and social com-
munication, which are extremely necessary for the organization
of facilitative learning, are still practically unknown. We mean
laws, not empirical knowledge obtained empirically. The latter
actualizes the place of Pedagogical and Age Psychology in the
education of students and, in particular, in the development of
facilitative principles, techniques and technologies in the educa-
tional process of high educational institutions.

Empirical rules of pedagogical activity record the personally
significant experience acquired by the student and ensure its
reproduction (transformation). Acting according to such a rule
means “adjusting”, when the student to what he/she is already
known, to a well-known reality, to what the teacher is of perso-
nal significance to the student. Acting according to the principle
of facilitation means focusing on a certain ideal — actualizing
the movement of the student’s internal potential, that is, to get
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ahead of real frames or scripts that arise in one’s consciousness
and strive to implement this ideal in practice. The principle of
facilitation orients students to the future — teaches want not to
work according to a template, but to carry out an independent
search for knowledge in its best scientifically reliable form, and,
thereby, ensures the implementation of this future taking into
account the objective possibilities (conditions) of the surroun-
ding reality.

A need to understanding facilitative principles arises from
the moment, when the organizers of the educational process feel
dissatisfied with its state, when there is a great need to invent a
new rule, a norm, means of performing activities under condi-
tions of a sufficiently large amount of empirical data in order to
solve some given by a teacher specific task.

Let us justify facilitation as a leading principle having
been used in the educational process of secondary educational
institutions. A psychological explanation of the principles of
facilitation, its interpretation and the presentation of evidence
in its support, apparently, require indicating the reasons for
introducing this principle as mandatory one in the educational
process, which, in turn, will help us to generalize the experi-
ence of schoolchildren performing practical activities at the
lessons in various subjects (to make so-called “inductive gene-
ralization”). The introduction of the principle of facilitation is
due, first of all, to the goals of modernization of pedagogical
education, the concept of continuous education (education that
is carried out throughout a person’s life), the conditions of the
environment of secondary educational institutions, as well as
the educational practice itself, personally significant learning
experience with a reorientation from students’ assessment of
educational courses to self-assessment, the plurality and simul-
taneous existence of different systems of interpretation of the
surrounding world.
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Table 1

Principles of learning in the paradigm of traditional
and facilitative learning

Traditional understanding
of the principle of learning

Understanding the principle of learning
according to the concept of a facilitative
approach in the teaching process

Scientific: the Dbasis of
learning is objective sci-
entific knowledge; at the
same time, it is possible to
distinguish between erro-
neous knowledge or incom-
plete knowledge

Science is not true, but only a certain
version, a plurality and simultaneity
of different systems of interpretation
of the surrounding world (it is empha-
sized that there can be no false know-
ledge to provide a facilitative approach)

Natural expediency: learn-
ing is based on the ideas
about the age characteris-
tics of students, determin-
ing by personal develop-
ment, which is appropriate
in this age period

Natural expediency is not only limited
to the traditional understanding, but it
is complemented by socio-expediency
(meaning not only biological age, but
also age-related characteristics as a so-
cial and cultural phenomenon)

Consistency and systema-
ticity: consistent linear
logic of the development
of learning content, move-
ment from the partial to
the general sense

Consistency and systematicity are
combined with discreteness and syste-
maticity of a higher level of facilita-
tive skills (this level is understood in
a synergistic, rather than positivist or
structural, sense)

Accessibility: learning is
built from known to un-
known, from easy to dif-
ficult, mastering ready-
made frames and logical
scripts

Accessibility is largely determined
by the teacher’s role as a consultant,
rather than the easiness of the mate-
rial itself. Accessibility is based on the
organization of cognitive activity that
corresponds to the child’s zone of prox-
imal development

Strength: repetition is the
foundation of effective
learning

The strength of knowledge as a prin-
ciple of learning is stimulated by flex-
ibility and practical use of knowledge
not only at the lessons, but also in life
in general
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Awareness and activity: a
need for reaching active
attitude towards the tasks
formulated by the teacher

Independent formulations of tasks are
significant, going beyond the limits of
the algorithm for performing cogni-
tive activity of students

The principle of the con-
nection between theory and
practice: practice as a form
of application of theory,
it is a form of support and
reinforcement of scientific
theory

The practical application of knowledge
is fixed in the first place not only as
a criterion of learning, but also as a
learning tool or learning mechanism

Clarity: while maintaining
the advantage of rational
verbal teaching methods,
non-verbal forms of pre-
sentation of educational
material are used to actual-
ize students’ perception

In the conditions of “visualization of
culture” clarity plays not a subordi-
nate, but a self-sufficient, and some-
times even aggressive function. The
dominance of verbal culture in its writ-
ten form is replaced by the symbolism
of images of virtual space: in the con-
ditions of working with computer sys-
tems it is enough to analyze only a cer-
tain concept, because in order to make
a balanced independent decision, one
must “recognize” this or that image.
From this position, it is considered ad-
visable to build the entire educational
process as a whole

We have to take into ac-
count the age and indi-
vidual characteristics of
students

The age and individual characteristics
of students are taken into account, but
educational tasks are offered to stu-
dents on a first-come, first-served ba-
sis

Inrelation to the normi of facilitative activity, at first glance
it seems that it would be quite easy to indicate the “place” of this
particular activity: it can correspond to the norm, be lower (lag
behind the norm) or exceed the norm. Unfortunately, in Psy-
chology the concept of “norm” does not exist (especially when we
are talking about cognitive activity), because there is no certain
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standard of educational activity in secondary education institu-
tions. We can only assume that the models of cognitive activity
(prescriptive-address, reproductive, algorithmic, prognostic,
etc.) implicitly indicate its non-compliance with the modern re-
quirements of the modernization of secondary education.

Unfortunately, the traditional Teaching Methodology of
many academic disciplines still remains authoritarian, based on
persuasion, explanations, coercion and demands to the influence
the individual through external stimuli. The principle of facili-
tation involves something completely different: actively invol-
ving students into the process of cognitive activity, creating ex-
cellent prerequisites for self-organization and self-development
of the individual.

Facilitation is a subject to special principles: it is designed
for an idealized model of activity performance, in which all at-
tributes are idealized or are close to it. Facilitative interaction,
without a doubt, it is a subject to knowledge about the essence,
the content, structure of learning, its laws and patterns. It is
explicated in the form of norms of the person’s activity, regu-
lations for practical activity, which it is as guidelines for con-
structing practical activity at the lessons. The essence of facili-
tation lies, in our opinion, in the fact that facilitative interaction
corresponds to the methods of regulating the relationships of op-
posing parties, the trends of the educational process, which, in
turn, is reflected in the methods of resolving contradictions, in
achieving harmony, which will allow both teachers and students
to solve educational tasks quite successfully. At the same time,
the theoretical basis for substantiating this principle are the
laws and patterns of the educational process at the universities.

The attributes of the concept of “facilitative interaction”
are: “the basis for participation in cognitive activity”, “a per-
son’s internal belief in the need for providing facilitative inte-

” ¢

raction”, “norms of the behavior and the activity in the process

2 [13

of facilitative interaction”, “results of facilitative interaction”
(Fig. 1).
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a person’s internal belief according to the
need for providing facilitative interaction

basis for participation in cognitive activity

Results of
facilitative
interaction

Facilitative
interaction

norms of the person’s behavior and activity
in facilitative interaction

Fig. 1. Psychological attributes of facilitative interaction

The basis for participation in students’ cognitive activity is
a sufficient condition for cognition and performance of the ac-
tivity. The basis of actions, according to psychologists, is their
motives; the basis of judgments is the judgments of other people
or the personally significant experience of the subjects of fa-
cilitative interaction. A person’s internal beliefs include know-
ledge, needs, which can, at the same time, be the motives of the
subject’s behavioral acts. The beliefs of teachers formed in the
traditional educational system may not undergo (and often do
not undergo) transformations towards accepting facilitation as a
personally significant phenomenon. A similar situation may oc-
cur with students who, with all their previous experience, have
been accustomed to the mandatory implementation of instruc-
tions, methodological recommendations, etc. Based on this,
there is a need for mutual training of subjects in the rules (prin-

ciples, mechanisms) of productive facilitative interaction.

Conclusions
It is quite difficult to talk about the norms of behavior and
activity in facilitative interaction. A norm is a certain guiding
argument, rule, model that the subjects of facilitative interac-
tion accept as personally significant. In the conditions of fa-
cilitative interaction in the process of cognitive activity the be-
havior of the subjects of learning will depend on the nature of
the relationships with the group, the collective subject of which
the student is a member. The success of facilitative interaction
largely depends on whether the student approves or disapproves
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of collective goals and motives, emotionally “charging up”, em-
pathizing, subordinating (or do not subordinating) his/her indi-
vidual behavior to group norms (rules), role-specific features of
interaction, etc. Value-based and axiological aspects (needs and
motives) of the individual acquire the character of an act, a per-
sonally significant act, when the norms of the behavior and the
activity are discussed in advance and accepted by the students
before the beginning of their participation in cognitive activity.
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Xynasyeea Hamanis, l'youma OnekcaHop. [lcuxonoziuHi ampubymu
dacunimamusHoi 83aemo0ii 8 MynbmuKynbmypHomy ceimi.

Mema Hawo20 00cnidHeHHA — MoKa3amu rcuxono2iuHi ampubymu
¢acunimamusHoi 83aemo0ii.

Memoou 0ocnidxceHHA. [l po38’A30HHA nocmassieHux 3a80aHb 6U-
KOopucmosysasnuca maKi meopemuyHi Memoou 00CniOHeHHA: KameaopianbHud,
CMPYKMypHO-YHKYiOHaNAbHUL, aHAAi3, cucmemamu3ayid, MOOEeNt08AHHS,
y3a2a/1bHEeHHS.

Pe3syabmamu 0docnionceHHA. [loka3aHo, wo ¢pacunimayia nionopso-
Ko8yembCA 0CObAUBUM MPUHYUMAM: B80HA PO3PAXOBAHA HA [0eanizosaHy
MoOenb BUKOHAHHA OifnbHOCMI, 3a AKoi eci ampubymu € ideanizosaHUMU
abo HabauxeHumu 00 uboeo. ®acunimamuseHa 830emMo0is, 6e3 cymHisis,
nidnopaoKo8yeEMbCA 3HAHHAM W000 CymHOCMI, 3Micmy, CmMpPyKmMypu HA8YAHHS,
lio2o 3aKOHAM | 30KOHOMIPHOCMAM, eKCAIKYyeEMbCA y 8U2AA0i HOPM BifinbHOCM,
peaynamugie 074 npPaKmMu4Hoi pobomu, WO BUKOHYE pPOsab OpiEHMUpIs
018 KOHCMPYIOBAHHA MPAKMUYHoi OifnbHocmi Ha ypokax. [osedeHo, wo
ampubymamu noHAmMms «gacunimamusHa 83aemodisx» €: «nidcmasa yyacmi y
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ni3Ha8anbHil GisnbHOCMI», «BHYMPIWHE NePeKOHAHHSA MOOUHU y HeobxiOHocmi
30ilicHeHHA hacunimamusHoi 83aemMO0ii», «HOPMU No8ediHKU i didnbHOoCmi y
hacunimamusHili 830emo0ii», «pe3ynbemam ¢ghacunimamusHoi 83aEmMo0ii».

BucHoeKu. J[losedeHOo, Wo O0OCUMb BGHKO 2080pUMU UW,000 HOPM
nosediHKu | dianbHocmi y ¢hacunimamusHili e3aemodii. Hopma € nesHum
KepisHUM apa2yMeHmMOM, rpasusaom, 3pa3Kom, AKi cyb6’ekmu ¢acunimamugHorl
830emMo0ii npulimarome AK ocobucmicHo 3Hayywi. B ymosax ¢hacunimamusHoi
830eMO0ii y npoueci Ni3HasanbHOI BisnbHOCMI NosediHKa cyb’ekmie HaBYAHHSA
byOe 3anexcamu 8i0 xapakmepy 830EMOCMOCYHKI8 3 2pynoto, KOMEKMUBOM,
YeHoM SK020 8iH €. Ycnix ¢hacunimamusHoi 63aemMOO0ii 8esnuKow Miporo
3071euUmb 8i0 Moeo, Yu cx8as1t0€ abo He CXBASHOE yYeHb KOAeKMUBHI Yini U
MOmMUBU, eMOyiliIHO «3apAOHarOYUCL», Crlisrnepexcusaroyu, nionopsaoKosyvu
(abo He nidnopsdkosytoyi) ceoro iHOUBIOYAbHY MOBEOIHKY 2pyno8uM HOPMAM
(npasunam), ponbosuM 0cobau80CMAM 83aEModii moujo. LliHHICHO-aKciono2ivHi
acnekmu (nompebu i Momusu) ocobucmocmi HabysaroMb XapPaKMepy 84UHKY,
0cobUCMICHO-3HAYYW,020 QKMY, KOAU HOPMU o8ediHKU ma JdisabHocmi
3030as1e2i0b 062080peHI i NpulHAMI yYHAMU we 60 no4amky ixHeol yyacmi 'y
nisHasanbHil disnbHocM.

Knrouoei cnoea: chacunimayis, pacunimamuseHa 83aEmMo0is, NCUX0n02ivHi
03HAKU, MonikynemypHul ceim, ni3HasanbHa OifAabHICMb, HOpMmU OifabHOCMI
ocobucmocmi, pe2yaamopu npakmu4yHoi 0isabHocmi.
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