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ABSTRACT

The purpose of this article is: to reveal the psychological aspects of some
diseases, as a result of alcohol consumption; to describe the peculiarities of phy-
sical dependence in a way of alcoholic state; to make a scheme how alcoholism
is developed; to describe the characteristic complications of binge drinking, such
as white fever, alcoholic delirium; to model the degrees of intoxication, to pro-
vide the pilot research and to find out the attitude of youth to alcohol.

Methods of the research. The following theoretical methods of the re-
search were used to solve the tasks formulated in the article: a categorical
method, structural and functional methods, the methods of the analysis, sys-
tematization, modeling, generalization. The empirical method is a pilot re-
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search. The research was organized in Kyiv, Lviv, and Rivne. While researching
the socio-demographic characteristics (age of respondents, their gender) were
taken into account.

The results of the research. A clear correlation was found: the practice of
alcohol consumption was spread according to the age of respondents. Drinks
such as beer, wine, vodka, cognac, whiskey, liqueur, moonshine, etc. have ever
been consumed by one of three 10-year-old respondents (36%), one in two
11- and 12-year-olds (49% and 54%), 73% — 13-year-olds, 78% — 14-year-olds,
85% — among boys and girls who were 15 years old. The share of young people
at the age from 16 to 22 who drank alcohol is extremely high, ranging from 93%
to 98%. Data on the age of the first case of alcohol consumption are indicative.
For example, the largest share of respondents said that they had tasted beer
for the first time at the age of 10 — this group is 28%, and at the age of 16 and
older — 9% of respondents. The group of people who never drank alcohol is
24%. “The acquaintance” with wine and spirits occurs mainly in adolescents
aged 13-16 years old and older (in particular, in the group of respondents in
the age of 10-14 years old, the experience of the first drinking, at least a glass
of wine have 43% of respondents). Among all respondents, 31% and 43% of
ones, respectively, never drank wine or spirits. Almost half (43%) of the younger
group (10-14 years old) did not answer the question about the age of the first
beer. Another 75% of respondents of the same age ignored the question about
the first use of spirits. Such a distribution may indicate a tendency of children
and adolescents to secrecy, their bias against the confidentiality of individual
answers to questionnaires.

Conclusions. Chronic alcoholism or alcohol addiction is a disease in which
a person develops an incredible craving for alcohol, symptoms of asthenia and
abstinence and other alcoholic disorders. The alcoholic is very depressed, he/she
is insecure, sometimes repents, scared. The character deteriorates sharply, sleep
is short and superficial, he/she sees terrible dreams. At the same time, the body’s
resistance to alcohol poisoning increases. At the stage of domestic drunkenness
the usual doses of alcoholism are no longer enough. Another sign of alcoholism
is weakening of protective reflexes, such as vomiting, nausea, salivation. Hal-
lucinations, acute psychosis and memory loss are observed with large doses of
alcohol. There is an unstable motive for the person’s behavior, the patient per-
forms acts that are not the main characteristics of him/her before. In the past, a
sincere, merciful, a kind man becomes indifferent, immoral, angry. The alcoholic
lacks focus. He/she never brings the case to the end.

© Hlavinska Elina
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Introduction

In Ukraine we constantly see an increase in the scale of so-
cially dangerous diseases. In particular, among the population
in our country there are 720 thousand patients with alcoholism.
In our society, where 90% of the population first drank alco-
hol in adolescence, the problem of alcoholism is one of the most
painful and difficult to solve. It is well-known that alcoholism
is a disease that accompanies alcohol dependence. Addiction
can lead to negative physical and behavioral consequences that
cause medical or social problems. People who often “look into the
glass”, mostly do not recognize this, that complicates the treat-
ment process (Tabachnikov, Mishyiev, Kharchenko, Osukhovs-
kaya, Mykhalchuk, Zdoryk, Komplienko & Salden, 2021).

There may be various risk factors for each addiction. In many
cases the causes of excessive alcohol consumption were origi-
nated in the childhood: lack of parental attention, resentment of
adults. There are also some genetic causes. It is well-known that
children whose parents were alcoholics have an increased risk of
addiction (there is evidence that alcohol dependence is developed
in 25% of the offspring of both parents who are alcoholics). The
cause of this disease can be perceived as environmental influen-
ces, cultural habits, physiological changes in the body due to
emotional stresses, mental illnesses, etc. (Kommirieako, 2020)

And all these factors are started with drinking for com-
pany, for fun and good mood (Maxcumenko, Tkau, JINTBUHUYK
& OnydpieBa, 2019). Eventually, each good tradition falls into
regular drinking and binge drinking, memory lapses and drink-
ing alone. This leads to deterioration of physical health, some
sexual problems and the breakdown of family ties. Finally, ex-
cessive alcohol consumption causes psychosis, “white fever”, al-
coholic epilepsy, dysfunction, and then — a death. It also leads
to conflicts, misunderstanding, frequent spending of money on
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alcohol, deteriorating health. This is the first signal that some-
thing is happening to a person. Alcohol abuse always has nega-
tive consequences: family quarrels, conflicts at work, various
problems (Blagovechtchenski, Gnedykh, Kurmakaeva, Mkrty-
chian, Kostromina & Shtyrov, 2019).

At the beginning of the disease native people pretend
that there is no problem. They are usually ashamed of what
their relatives drink and try to hide it from others. And this is
the first mistake. For example, a man came home being drunk.
What to do? Wash him, change his clothes, put him to bed so
that he doesn’t fight, quarrel and do something bad. But in fact
it is wrong. If the man woke up in the morning not in the warm
bed where the woman put him, but dirty in the place where he
fell drunk, it would obviously make him think more about his
behavior. So, first of all, you do not need to feel sorry for alcoho-
lics or help them solve problems caused by alcohol consumption.
The main task of a loved one is to prove to the addict person that
he is unable to stop and he needs help. After all, the first step
to recovery is the addict’s awareness that he is ill. This requires
providing as much information as it is possible to the addict one
about the disease and its consequences. It is worth noting that
alcohol dependence is a disease of denial. Therefore, it is very
difficult to convince the patient that he needs treatment and
that the rhythm of life in constant binge drinking is not normal
(BrotHep, 1991).

The problem of alcoholism is not a problem of one person, it is
a problem of the whole family. People who live next to an addic-
ted person are interdependent. They develop a certain mechanism
of their behavior. It can be avoidance, quarrels, etc. Therefore,
it is important that family members seek help for themselves,
and thus help the alcoholic. Our experience has shown that drug
treatment of alcoholics is just the beginning of the recovery pro-
cess. In general, drugs treat the effects of chronic poisoning of
a human body with alcohol, but not alcohol dependence itself as

the independent disease. And it, this disease, affects not only the
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body but also the mind and the soul. Accordingly, if the drug in-
tervention occurs at the body level, the result of such treatment
is not always high.

Moreover, there is an opinion that this is a disease that no
one has cured and will not cure. However, this statement does
not mean that addicts do not need to be treated at all. After all,
there is such a thing as “experience of sobriety” of addicts. For
some people it can last a month or two, and for others — even some
decades. The truth is in that fact that an alcoholic will never be
able to drink in a controlled way, and this, in fact, is the incura-
bility of alcoholism. Control over alcohol will not return after a
month of non-consumption, or after a year of “dryness”, or after
twenty years of sobriety. If such a person tries to drink “little by
little” after a long period without alcohol, after certain (rather
quickly) time he/she will return to drunkenness and to problems
associated with active alcoholism (Mykhalchuk & Ivashkevych,
2019).

So, the purpose of this article is: to show the psychologi-
cal aspects of some disease, such as it is alcohol consumption;
to describe the peculiarities of physical dependence in a way of
alcoholic state; to make a scheme how alcoholism is developed; to
describe the characteristic complications of binge drinking, such
as white fever, alcoholic delirium; to model the degrees of intoxi-
cation; to provide a pilot research and to find out the attitude of
respondents to alcohol.

Methods of the research
The following theoretical methods of the research were
used to solve the tasks formulated in the article: a categorical
method, structural and functional methods, the methods of the
analysis, systematization, modeling, generalization. The em-
pirical method is a pilot research. The research was organized
in Kyiv, Lviv, and Rivne. While researching the socio-demo-
graphic characteristics (age of respondents, their gender) were
taken into account.
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Results and their discussion

It is also important to pay attention to the psychological as-
pects of this disease, only then the treatment will be effective. It
is impossible to reject also a medical method of treatment. After
all, there are some cases when even coding helps. The motives
for alcohol use by adolescents are divided into two groups. The
motives of the first group are based on the desire to conform to
traditions, the experience of new sensations, curiosity, etc. The
formation of these motives is facilitated by some characteristics
of the psyche of minors, which awakens a sense of adulthood, the
desire to be like everyone else, the desire to imitate the elders.
The age characteristics of adolescents to some extent can be ex-
plained by their use of alcohol “for courage”. This motive is asso-
ciated with the lack of juveniles’ life experience, knowledge that
allows them to freely communicate with others (Brédart, 1991).

The second group of motives of alcohol consumption, which
form drunkenness as a type of behavior of offenders, deserves
special attention. These motives include a desire to get rid of
boredom. In Psychology, boredom is a special mental state of
the individual associated with emotional hunger. Adolescents
of this category have significantly weakened or lost interest in
the paradigm of cognitive activity. Adolescents who drink al-
cohol are almost not involved into social activities. Significant
changes are observed by them in the field of leisure. These guys
are less interested in fiction, rarely participate in amateur ac-
tivities, almost never go to the theater, and lose interest in se-
rious music, painting. Some adolescents consume alcohol to get
rid of unpleasant experiences (Mykhalchuk & Onufriieva, 2020;
Mykhalchuk, Pelekh, Kharchenko, Ivashkevych, Ed., Ivashke-
vych, Er., Prymachok, Hupavtseva & Zukow, 2020).

Alcoholism is a severe chronic disease, in most cases it is dif-
ficult to cure. It is developed on the basis of regular and long-
term alcohol consumption and is characterized by a special pat-
hological condition of the person’s body: uncontrollable craving
for alcohol, changes in a degree of its tolerability and degrada-
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tion of personality. For an alcoholic, intoxication is the best men-
tal state. This train is not a reasonable reason to stop drinking.
The alcoholic directs all his/her energy, resources and thoughts
to the production of alcohol, according to a real situation (the
availability of money in the family, a need to go to work, etc.).
Once drunk, he/she seeks to get drunk to the point of intoxica-
tion, to oblivion.

Alcohol is used for positive emotions, but often the result is
the opposite one — the mood deteriorates. There is aggression,
exacerbate chronic diseases. It is impossible to predict such con-
sequences in advance, because the effect of alcohol on the body
is unpredictable. It all depends on many factors: the amount
drunk, its concentration, the quality of food with which alco-
hol is drunk, health status. It is even important where and with
whom he/she drank.

Harmful consequences of alcohol consumption include the
emergence of dependence on it, which is due to heredity, body
characteristics, diseases. As for men, with constant use, the di-
sease is formed within one and a half to two years (mostly up
to 30 years), women enough six months to a year of active use
(usually after the age of 40). The last term during which the di-
sease occurs also applies to adolescents. In the old age, addiction
occurs even faster. Anyone who drinks alcohol regularly risks
becoming an alcoholic, that is becoming mentally and physically
addicted to alcohol.

Addiction is more severe the sooner a person starts drink-
ing. Physical dependence is that a break with regular alcohol
consumption can cause an increase in blood pressure, feelings of
sadness and anxiety, fever, insomnia. This condition can be al-
leviated with medical help, it usually passes in a few days. Men-
tal dependence is the desire to experience a state of intoxication
that displaces all other interests, as alcohol stimulates “pleasure
center” in the brain.

The following factors play a crucial role in the formation of
alcohol dependence:

© Hlavinska Elina
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.09-29
http.//journals.uran.ua/index.php/2227-6246 15




ISSN 2227-6246 (Print) 36IPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMW CYYACHOI NTCUXONOrIi”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. BUITYCK 56

social ones (cultural and material standards of living,
stress, information overload, urbanization);

biological factors (hereditary predisposition; according to
the research, up to 30% of children whose parents abused
alcohol can become potential alcoholics). Biological pre-
disposition to alcohol can be established by laboratory
methods. This procedure is performed by physicians for
experimental and scientific purposes. In practice, the de-
termination of biological predisposition to alcoholism is
not carried out, so a person must determine it for him-
self /herself;

psychological ones (psycho-emotional personal traits, the
abilities to social adaptation and coping with stress).

Problematic alcohol consumption usually develops unno-
ticed. Very often it is kept secret by deception and denial. Some-
times it may seem that the problem is gone. But this problem
comes back again. And it’s getting a little bigger than before.
If you notice the following symptoms, you may find that alcohol
becomes stronger than its consumer.

%

He/she drinks to lift his/her spirits. Drinking alcohol is
a way to get rid of depression, fear and stress, because
without alcohol it is impossible to cope.

Always have 1 or 2 servings. As the body gets used to alco-
hol, it needs more and more to achieve the same effect.
He/she drinks quickly and greedily. The drinker wants to
get drunk, and it has to happen fast. He/she is the first
to drink, and the first one or only one to pour the second
portion.

Secrecy. Sometimes he/she drinks secretly and masks it with
a chewing gum. Also, if he/she is coming home quickly the
man drinks to hide the smell of drinking during the day.
He/she switched from occasional to systematic use. It
started with occasional drinks on Fridays or Saturdays.
“It will pass” — it seemed then. But now almost every
night is under the sign of alcohol.
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*  Beautiful words like “Today it is the last day, tomorrow
I’m quitting”. There are promises that are taken seri-
ously. But, unfortunately, every time everything goes
wrong.

* Withdrawal symptoms. When a drinker stops drinking
for a while or reduces the dose, withdrawal symptoms
may happen. They can range from feelings of excitement
(anxiety), sweating, sleep disturbances, understand feel-
ings of fear or stress. In severe cases, the body begins to
tremble and may make a person nauseous. These symp-
toms make the person drinks again, because thanks to al-
cohol they will disappear for a while.

* Problems. A person who drinks begins to complain about
physical illness. He/she is constantly late, does not fulfill
his/her responsibilities, neglects his/her parents, his/
her behavior is increasingly criticized, and there may be
problems with the police and justice. Again, this may be
a reason to continue drinking, which will exacerbate the
problem.

We would like to provide some recommendations from a
point of view of psychologist how to talk to a drinker. It is not
easy to talk to those ones who drink alcohol about their habit, es-
pecially if they are sure that everything is fine. And this happens
very often. Remarks and condemnation lead to objections: “Eve-
rything is not so bad”; “My colleagues drink even more”. There
are some other well-known statements: “I’ll stop when I want”;
“I used to drink more”.

This kind of the discussion usually leads to an empty point-
less dispute. Thus, if you find yourself in a dead end in this dis-
pute, you are convinced that the problem with alcohol exists, but
the drinker himself /herself does not even want to hear about it.
Alcoholism is not a habit, but a disease. The habit is controlled
by consciousness, it can be got rid of. The addiction to alcohol is
more difficult to overcome due to poisoning. About 10 percent
of people who drink alcohol become alcoholics. Alcoholism is a
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disease which is characterized by mental and physical changes
in the body.

The facts show the evidence that alcoholism is a progressive
disease. Since 1900, Soviet scientists have been observing the
rate of consumption of absolute alcohol in liters per capita per
year. By the beginning of the twentieth century Soviet Russia
was considered one of the most sober countries in the world, and
it was ranked penultimate in per capita alcohol consumption.
Before 1900, alcohol consumption was 2.8 liters per year. From
1900 to 1914, the level gradually increased and reached an un-
precedented level of 4.7 liters a year. In 1914, Lenin introduced
“a dry law”, which lasted for 11 years. Alcohol consumption in
these years was 0.2 liters a year. This law was repealed on Octo-
ber 5, 1925 by Rykov, who signed a decree “On the resumption of
wine and vodka trade”. Drunkenness in the country had been ris-
en again and grown before the Second World War, reaching 1.9
liters a year. During the war, the level of drunkenness dropped
sharply, reaching pre-war levels only in 1952. After the death
of J.V. Stalin, the country flew into the abyss of alcohol and in
1980 the consumption was 11 liters a year, beating the world
level of alcohol consumption 3 times a year (the average in 20
“drunk” countries is 4 liters a year). In 1985, anti-alcohol regu-
lations were passed in the USSR. They began to close outlets sell-
ing alcohol by mass, reducing consumption by 2.5 times. During
these 2.5 years, there was an increase in birth rates and a decline
in mortality. Sociologists call this period a population explosion.
But in 1988 the Force came to power, which resumed the pro-
cess of mass production of alcohol. Birth and death rates have
changed, and in 1991 the birth and death rates were crossed. Al-
cohol consumption began to grow and in 2000 amounted to 18.5
liters per year (Tabachnikov, Mishyiev, Drevitskaya, Kharchen-
ko, Osukhovskaya, Mykhalchuk, Salden & Aymedov, 2021).

Alcoholism is developed according to the following scheme:

1) Initial phase: intoxication with memory loss, “eclipse”. A
person constantly thinks about alcohol, he/she develops a crav-
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ing for alcohol. However, he/she keeps admitting his/her guilt,
avoids talking about his/her craving for alcohol.

2) Critical phase: loss of self-control after the first sip of al-
cohol. The desire to justify his/her drunkenness, resistance to
all attempts to prevent his/her desire to drink. A person deve-
lops arrogance, aggression. He blames others for his/her misfor-
tunes. He/she starts drinking. He/she is forced to leave his/her
permanent job, loses interest in everything that is not related to
alcohol.

3) Chronic phase: daily hangover, personality breakdown,
blurred memory, confusion. The person drinks surrogates of
alcohol, technical liquids, cologne. He/she develops unfounded
fears, white fever and other alcoholic psychoses.

One of the characteristic complications of binge drinking is
white fever. White fever is the most common alcoholic psycho-
sis. It usually occurs in a state of hangover, when the drunk ap-
pears unreported fear, insomnia, trembling hands, nightmares
(chases, attacks, etc.), auditory and visual deceptions in a form
of noise, bells, shadow movement (Vovk, Emishyants, Zelenko,
Drobot & Onufriieva, 2020). Symptoms of white fever are espe-
cially pronounced at night. The patient begins vivid experiences
of a frightening nature. During the day, hallucinations sub-
side a bit, although the patient remains agitated, his/her hands
are shaking, he/she is restless and can not sit still in one place
(Crookes, 1989).

Another form of psychosis is alcoholic delirium. It occurs af-
ter a short period of drunkenness, but unlike white fever is not
accompanied by hallucinations. Such patients are haunted by ob-
sessive thoughts. Most often it is delusions of suspicion, perse-
cution, jealousy. Without seeing a way out of the situation, he/
she may commit suicide.

How often do some people proudly note for themselves and
their friends it was increased resistance to alcohol, believing
that it is related to physical health. In fact, increased resistance
to alcohol is the first sign of beginning alcoholism, a symptom of
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a serious illness. For an alcoholic, a glass, a bottle of wine is all
the same. Already from a glass of alcohol, he/she comes to a kind
of euphoria — such a disorder that only increases his/her desire to
drink, then subsequent doses do not change his/her appearance,
although there are noticeable shifts in the body. At first, the al-
coholic is extremely active, trying to “extraordinarily” drink of
another pile, begins to riot or “being a fool”. But the last straw
exceeds the limits of stability, the alcoholic “disconnects” from
the outside world, falling into oblivion. Loss of control over the
amount drunk, excessive greed for alcohol and the accompany-
ing uncontrolled, reckless, often cynical behavior — they all are
persistent signs of alcoholism.

The will of a drunkard is weakened and not only to limit al-
cohol intake, but also in relation to other, business aspects of
everyday life. Often during the festive feasts you can see how
people behave recklessly after drinking alcohol, their actions
become more awkward. It is immediately noticeable effect of al-
cohol on them. And if you ask its participants how often they
drink, the most will say that it is irregular. However, even af-
ter a single drink of alcohol people spend the night restless, and
in the morning they wake up broken, with a swollen face and a
sore head. The working day, as a rule, becomes spoiled, and if the
person at work is connected with some mechanisms, for exam-
ple with the machine tool or the car, consider that this day he/
she sharply increases risk of accident or even catastrophe. In a
case of mental workers, after drinking alcohol, mental processes
thoroughly deteriorate, the speed and accuracy of calculations
fall, as they say, the work falls out of hand.

Thus, even after irregular, accidental consumption of alco-
hol, there are serious problems in the body, indicating severe poi-
soning. If the use of alcohol becomes systematic, a person drinks
in any case, finding any reason to drink, it is already called “do-
mestic drunkenness”. For a drunkard, the content of the holi-
day event does not matter, he/she does not care whether others
approve of his/her behavior. At this stage of alcohol addiction
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the attitude of the drinker to others significantly changes to
the usual and acceptable norms of behavior. For a drunkard, the
closest people are “companions”, even if they are the first time
at the same table. The time, the place and the environment in
which people drink loses all the meaning. Thus, the difference
between episodic alcohol consumption and drunkenness is not
only the amount drunk at one time, but also the psychological
establishment of the drinker. In the first case a person celebrates
any solemn or significant event, and in the second one — he/she
drinks only to bring himself/herself intoxicated. If you keep a
person from drinking in time, it will prevent his/her fall and the
development of alcoholism.

Alcohol intoxication is a gross violation of a normal brain
function. Firstly, intoxication disrupts the cortex of the cere-
bral hemispheres, which provides all mental functions, and then
other parts of the central nervous system. The use of even small
doses of alcohol complicates the transmission of nerve impulses,
leads to a disorder of active thinking. There are three degrees
of acute alcohol intoxication: 1. Initial one. 2. Average degree.
3. Difficult one.

The initial degree of intoxication is manifested by a feeling
of warmth, lightheadedness. Human behavior hardly changes,
but self-confidence emerges. Heart rate increased, dilated pu-
pils, facial vessels. External motor disorders are not noticeable,
but the coordination of movements is somewhat disturbed, the
reaction to external stimuli is slowed down.

In a case of the use of large amounts of alcohol it comes a
moderate degree of intoxication. Drunk man is nervous, he is
characterized by outbursts of anger, resentment, rage, he loses
a sense of responsibility for his actions, prone to praise and ag-
gression. Often in this state a person violates public order, com-
mits hooliganism and even crimes. Coordination of movements
is disturbed, therefore, such people often have accidents at
work, on the street and in everyday life. After sobering up, there
is lethargy, drowsiness, a headache.
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Severe intoxication occurs because of a large dose of alcohol.
This state is characterized by two phases: excitation and inhibi-
tion. In a case of the first phase speech becomes slurred, move-
ments are uncoordinated, actions are meaningless, often aggres-
sive. The inhibition phases are manifested in lethargy, drowsi-
ness and end in deep narcotic sleep. In this state a person does
not react even to severe pain stimuli, he/she can fall asleep in the
street, and in the cold season even to freeze. After waking up,
the person hardly remembers what happened to him/her, there
is a strong desire to drink more. The person may experience nau-
sea, show vomiting and other signs of poisoning.

As a result of repeated consumption of alcoholic beverages a
person has a conditioned reflex. After forgetting and waking up,
drunks have a severe hangover, the symptoms of which are re-
lieved by repeated use of dexterous files. This is the main sign of
chronic alcoholism. It is accompanied by asthenia syndrome — fa-
tigue, disability. The body is sick, but the alcoholic is not aware
of his/her disease and its causes.

The object of our empirical research has such characteris-
tics, as:

- spatial ones (the research was organized in Kyiv, Lviv,

and Rivne);

+ socio-demographic characteristics (age of respondents
was 10-22 years old, 45% of people were of masculine
gender, other respondents were of feminine gender).

The subject of specific psycho-sociological research is the
most important characteristics and relationships of the per-
son, knowledge of whom is important for solving the tasks set
in the program. The subject of the research is formed on the
basis of the object, but does not coincide with it. The same so-
cial object can be studied in order to solve different problems,
and therefore the result is that it involves many subjects.
Therefore, by defining the subjects of the research, we simul-
taneously determine the boundaries within which the object is
studied.
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In order to obtain qualified information, 500 people were in-
terviewed. Among these people 275 ones were females and 225
males — young people in the age from 10 to 22 years old.

One of the subtasks of our research was to find out the at-
titude of respondents to alcohol, to find out how often it is con-
sumed.

It was proved that in a case of adolescences alcohol consump-
tion was mostly a manifestation of curiosity, a desire to pretend
to be an adult, a way of self-expression, self-affirmation. It is
due to the desire not to be “a white crow” among peers, to gain
authority. In the absence of skills and experience, the conse-
quences of such aspirations are quite common cases of poisoning,
psychosis, fights, theft, hooliganism, accidents and even mur-
der and suicide. According to the Ukrainian Institute of Public
Health the incidence of chronic alcoholism among adolescents
in 2005 was 0.45 % for 10 thousand, in 2006 the amount was
0.37% (Tabachnikov, Mishyiev, Kharchenko, Osukhovskaya,
Mykhalchuk, Zdoryk, Komplienko & Salden, 2021).

According to a survey conducted between the age groups of
10 and 22 years old, only 23% of respondents have no experi-
ence with alcohol consumption. The vast majority of those ones
who have never consumed alcohol was the younger group of re-
spondents — 10-14 years (40%). 93% of 15-22-year-olds drank
alcohol.

There is a clear relationship: the practice of alcohol con-
sumption is spread according to the age of respondents. Drinks
such as beer, wine, vodka, cognac, whiskey, liqueur, moonshine,
etc. have ever been consumed, one of three 10-year-olds respon-
dents (36%), one in two 11- and 12-year-olds (49% and 54%),
73% — 13-year-olds, 78% — 14-year-olds, 85% — among boys
and girls who are 15 years old. The share of young people in the
age from 16 to 22 who drank alcohol is extremely high, rang-
ing from 93% to 98% . Data on the age of the first case of alco-
hol consumption are indicative. For example, the largest share
of respondents said that they had tasted beer for the first time
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at the age of 10 — this group is 28%, and at the age of 16 and
older — 9% of respondents. The group of people who never drank
alcohol is 24% . “The acquaintance” with wine and spirits occurs
mainly in adolescents aged 13-16 years old and older (in particu-
lar, in the group of respondents in the age of 10-14 years old,
the experience of the first drinking, at least a glass of wine have
43% of respondents). Among all respondents, 31% and 43%,
respectively, never drank wine or spirits. Almost half (43%) of
the younger group (10-14 years old) did not answer the question
about the age of the first beer. Another 75% of respondents of
the same age ignored the question about the first use of spirits.
Such a distribution may indicate a tendency of children and ado-
lescents to secrecy, their bias against the confidentiality of indi-
vidual answers to questionnaires.

In order to find out the intensity of alcohol consumption re-
spondents were asked to answer questions about the number of
drinks they had consumed in the last 30 days, as this period of
time is much easier to remember. The distribution of answers of
all respondents makes us possible to state that regardless of the
strength of drinks, the frequency of their use by young people
during the last month is 1-2 times. The percentage of children
and adolescents (10-14 years old) who reported drinking alcohol
just as many times was higher than the cohort of seniors (15-22
years old). Thus, 25% of 10-14-year-olds and 2% of 15-22-year-
olds drank beer 1-2 times during the last month, 18% and 5%
of respondents preferred wine. As for strong alcohol, 1-2 times
during the last 30 days it was consumed mostly by boys and girls
in age 15-22, the latter cases were twice as often (respectively 8%
and 15%). We have to note that older people drink alcohol more
regularly — 3-5 times a month. In general, among the alcoholic
beverages that respondents drank most often, 10-19 and even 20-
30 times a month (mostly for 15-22-year-olds), this is beer.

Conclusions

Chronic alcoholism or alcohol addiction is a disease in which

a person develops an incredible craving for alcohol, symptoms of
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asthenia and abstinence and other alcoholic disorders. The alco-
holic is very depressed, he/she is insecure, sometimes repents,
scared. The character deteriorates sharply, sleep is short and
superficial, he/she sees terrible dreams. At the same time, the
body’s resistance to alcohol poisoning increases. At the stage of
domestic drunkenness the usual doses of alcoholism are no longer
enough. Another sign of alcoholism is weakening of protective
reflexes, such as vomiting, nausea, salivation. Hallucinations,
acute psychosis and memory loss are observed with large doses
of alcohol. There is an unstable motive for the person’s behavior,
the patient performs acts that are not the main characteristics
of him/her before. In the past, a sincere, merciful, a kind man
becomes indifferent, immoral, angry. The alcoholic lacks focus.

He/she never brings the case to the end.

In the last stage of alcoholism resistance to large doses of
alcohol decreases sharply. Patients feel unwell, their blood cir-
culation is disturbed, there are acute disorders of the cardio-
vascular system, liver failure. In appearance they are resemble
patients who are characterized by mental and social degrada-
tion.

Literature

Broruep K. #uts c arpeccuBHbIME feThMu. Ilep. c Hem. MockBa : ITegaroruka,
1991. 141 c.

Kommaienko 1.0. Teoperuunuii aHajaisd mpobjaemMu Oe3afalTUBHUX B3aEMO-
CTOCYHKiB 6aTbKiB Ta miteii. AxmyaavHi npobsemu NCUXONLOZIL.
Memodonozis i meopisa ncuxoaoezii: 36. Hayk. npaub Incmumymy
ncuxonozii im. I'.C. Kocmwkxa HAITH Ykpainu. Kuis-Hixxkun, 2020. Bum.
XIV(3). C.99-113.

Maxkcumenko C., Trau B., JlurBumuyk JI., OmydpieBa JI. Heiipomcu-
XOJIILHT'BICTHUYHE HOOCJIIMEeHHA IIOJITHMYHMX TaceJl 13 30BHIIIHBO1
pexaamu. Psycholinguistics. Ilcuxoainzeicmura. Ilcuxonuneéucmuka.
IlepescnaB-Xmenbuunbkuii, 2019. Bum. 26(1). C. 246-264. DOI:
10.31470/2309-1797-2019-26-1-246-264. URL: https://psycholing-
journal.com/index.php/journal/article/view/715.

Blagovechtchenski E., Gnedykh D., Kurmakaeva D., Mkrtychian N., Kostro-
mina S., Shtyrov Y. Transcranial direct current stimulation (tDCS) of
Wernicke’s and Broca’s areas in studies of language learning and word

© Hlavinska Elina
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.09-29
http.//journals.uran.ua/index.php/2227-6246 25




ISSN 2227-6246 (Print) 36IPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMW CYYACHOI NTCUXONOrIi”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. BUITYCK 56

acquisition. Journal of Visualized Experiments. 2019. P. 37-59. URL:
https://doi.org/10.3791/59159.

Brédart S. Word interruption in self-repairing. Journal of Psycholinguistic
Research. 1991. Vol. 20. P. 123-137. URL: https://doi.org/10.1007/
bf01067879.

Crookes G. Planning and interlanguage variation. Studies in Second Lan-
guage Acquisition. 1989. Vol. 11. P. 367-383. URL: https://doi.
org/10.1017/s0272263100008391.

Mykhalchuk N., Ivashkevych E. Psycholinguistic Characteristics of Sec-
ondary Predication in Determining the Construction of a Peculiar Pic-
ture of the World of a Reader. Psycholinguistics. Ilcuxoninegicmuka.
Ilcuxonunzeucmurxa. IlepeacmaB-XmenpHunbkuii, 2019. Bun. 25(1).
C. 215-231.DOI: 10.31470/2309-1797-2019-25-1-215-231.

Mykhalchuk Nataliia, Onufriieva Liana. Psycholinguistic features of rep-
resentation of emotions by the concept of “Fear”. 36iprux rayrxosux
npayb «IIpobremu cyuacnoi ncuxonozii». 2020. Bun. 48. C. 206—-227.

Mykhalchuk Nataliia, Pelekh Yurii, Kharchenko Yevhen, Ivashkevych Edu-
ard, Ivashkevych Ernest, Prymachok Lyudmyla, Hupavtseva Nataliia,
Zukow Walery. The empirical research of the professional reliability of
550 doctors during the COVID-19 pandemic in Ukraine (March-June,
2020). Balneo Research Journal. 2020. Vol. 11(3). P. 393—-404. DOI:
http://dx.doi.org/10.12680/balne.

TabachnikovS., MishyievV.,Kharchenko Ye.,OsukhovskayaE., Mykhalchuk
N., Zdoryk I., Komplienko I., Salden V. Early diagnostics of mental and
behavioral disorders of children and adolescents who use psychoactive
substances. ITcuxuampus, ncuxomepanus u KAUHULECKAS NCUXOL02USL,
2021. Bun. 12(1). C. 64-76. DOI: 10.34883/P1.2021.12.1.006.

Tabachnikov S., Mishyiev V., Drevitskaya O., Kharchenko Ye., Osukhovska-
ya E., Mykhalchuk N., Salden V., Aymedov C. Characteristics of Clini-
cal Symptoms in Psychotic Disorders of Combatants. ITcuxuampus,
ncuxomepanus u kKauruyeckas ncuxoaozus. 2021, Bumo. 12(2). C. 220—-
230. DOI: 10.34883/P1.2021.12.2.003

Vovk M., Emishyants O., Zelenko O., Drobot O., Onufriieva L. Psychological
Features of Experiences of Frustration Situations in Youth Age. Inter-
national Journal of Scientific & Technology Research. January, 2020.
Vol. 8(01). P. 920-924. URL: http://www.ijstr.org/paper-references.
php?ref=IJSTR-0120-28117.

References
Blagovechtchenski, E., Gnedykh, D., Kurmakaeva, D., Mkrtychian, N.,
Kostromina, S., & Shtyrov, Y. (2019). Transcranial direct current stim-
ulation (tDCS) of Wernicke’s and Broca’s areas in studies of language
© Hlavinska Elina
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.09-29
26 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) COLLECTION OF RESEARCH PAPERS
ISSN 2663-6956 (Online) ”“PROBLEMS OF MODERN PSYCHOLOGY”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. ISSUE 56

learning and word acquisition. Journal of Visualized Experiments, 37—
59. Retrieved from https://doi.org/10.3791/59159.

Brédart, S. (1991). Word interruption in self-repairing. Journal of Psy-
cholinguistic Research, 20, 123-137. Retrieved from https://doi.
org/10.1007/bf01067879.

Biitner, C. (1991). Zhyt s agressivnymi detmi [Living with aggressive chil-
dren]. Moskva: Pedagogy [in Russian].

Crookes, G. (1989). Planning and interlanguage variation. Studies in Sec-
ond Language Acquisition, 11, 367—383. Retrieved from https://doi.
org/10.1017/s0272263100008391.

Kompliienko, I.0. (2020). Teoretychnyi analiz problemy dezadaptyvnykh
vzaiemostosunkiv batkiv ta ditei [Theoretical analysis of the problem
of maladaptive relationships between parents and children]. Aktualni
problemy psykholohii. Metodolohiia i teoriia psykholohii: Zb. nauk. prats
Instytutu psykholohii im. H.S. Kostiuka NAPN Ukrainy — Current prob-
lems of Psychology. Methodology and Theory of Psychology: Collection
of research papers of G.S. Kostyuk Institute of Psychology of NAPS of
Ukraine, XIV(3), 99-113. Kyiv-Nizhyn [in Ukrainian].

Maksymenko, S., Tkach, B., Lytvynchuk, L., & Onufriieva, L. (2019). Nei-
ropsykholinhvistychne doslidzhennia politychnykh hasel iz zovnish-
noi reklamy [A neuropsycholinguistic research of political slogans
from outdoor advertising]. Psycholinguistics. Psykholinhvistyka. Psik-
holingvistika —Psycholinguistics. Psycholinguistics. Psycholinguistics,
26 (1), 246—264 [in Ukrainian].

Mykhalchuk, N., & Ivashkevych, E. (2019). Psycholinguistic Characteristics
of Secondary Predication in Determining the Construction of a Peculiar
Picture of the World of a Reader. Psycholinguistics. Psykholinhvistyka.
Psikholingvistika — Psycholinguistics. Psycholinguistics. Psycholinguis-
tics, 25(1), 215-231. DOI: 10.31470/2309-1797-2019-25-1-215-231.

Mykhalchuk, Nataliia, & Onufriieva, Liana (2020). Psycholinguistic fea-
tures of representation of emotions by the concept of “Fear”. Zbirnyk
naukovykh prats «Problemy suchasnoi psykholohii» — Collection of re-
search papers “Problems of modern psychology”, 48, 206—-227.

Mykhalchuk, Nataliia, Pelekh, Yurii, Kharchenko, Yevhen, Ivashkevych,
Eduard, Ivashkevych, Ernest, Prymachok, Lyudmyla, Hupavtseva,
Nataliia, & Zukow, Walery (2020). The empirical research of the pro-
fessional reliability of 550 doctors during the COVID-19 pandemic in
Ukraine (March-June, 2020). Balneo Research Journal, 11(3), 393—404.
DOI: http://dx.doi.org/10.12680/balne.

Tabachnikov, S., Mishyiev, V., Kharchenko, Ye., Osukhovskaya, E.,
Mykhalchuk, N., Zdoryk, I., Komplienko, I., & Salden, V. (2021). Early

© Hlavinska Elina
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.09-29
http.//journals.uran.ua/index.php/2227-6246 27




ISSN 2227-6246 (Print) 36IPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMW CYYACHOI NTCUXONOrIi”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. BUITYCK 56

diagnostics of mental and behavioral disorders of children and adoles-
cents who use psychoactive substances. Psikhiatriia, psikhoterapiia i
klinicheskaia psikhologiia — Psychiatry, psychotherapy and clinical psy-
chology, 12(1), 64-76. DOI: 10.34883/P1.2021.12.1.006

Tabachnikov, S., Mishyiev, V., Drevitskaya, O., Kharchenko, Ye., Osuk-
hovskaya, E., Mykhalchuk, N., Salden, V. & Aymedov, C. (2021). Char-
acteristics of Clinical Symptoms in Psychotic Disorders of Combatants.
Psikhiatriia, psikhoterapiia i klinicheskaia psikhologiia — Psychiatry,
psychotherapy and clinical psychology, 12(2), 220-230. DOI: 10.34883/
PI1.2021.12.2.003

Vovk, M., Emishyants, O., Zelenko, O., Drobot, O., & Onufriieva, L. (2020).
Psychological Features of Experiences of Frustration Situations in
Youth Age. International Journal of Scientific & Technology Research,
8(01), 920-924. Retrieved from http://www.ijstr.org/paper-referenc-
es.php?ref=IJSTR-0120-28117.

InasiHcoka EniHa. CmaeneHHA Mos00i 00 aG/1KO20/110: PU3UK BUHUKHEHHSA
a/1K020/1bHOI 3a1exHocmi.

Mema cmammi: po3Kpumu Mcuxos02iYHi acrnekmu 3ax80PHBAHb,
AKI  BUHUKQIOMb BHACMIOOK BM(UBAHHA G/IKO20MIO; CXApPaKmMepusysamu
ocobausocmi i3u4HOI 3an1eHHoCcMi y 8uenfadi anKo20a6HO020 CMAHY; CKAACMU
cxXeMy pO38UMKY Q/KO20/i3My; ONUCAMU XApaKmepHi YCKAAOHEeHHA 3aroio,
maki Ak 6ina 2apAYKa, QAKO20/MbHE MAPEHHS; 3mModenoeamu cmyneHi
Cr’AHIHHA; posecmu ninomHe 60cnidxeHHA ma 3’acysamu cmasseHHA Monoodi
00 anKozonto.

Memoodu OocnidxeHHA. [1na po368’A3aHHA nocmassneHux y cmammi
3080aHb 6Y710 BUKOPUCMAHO MAKi meopemu4Hi Memoou OO0CAIOHEHHSA:
KameaopianbHUli memod, cmpyKmypHo-yHKYioHaAbHUlU memod, memodu
aHanizy, cucmemamusayii, MoOent8aHHA, Y3a2asnbHEHHA. EmnipudHum
memodoM cmano nisomHe 00cniOxweHHsA, AKe b6yno opzaHizosaHo y Kuesi,
Jlesosi ma PisHomy. [1i0 4Yac 00CniOeHHs 8paxosysasucs CouiasnbHo-
demozpadgpiyHi xapakmepucmuKu (8ik pecrioHoeHmis, ixHa cmams).

Pe3ynomamu 0o0cnidnceHHA. EMMNipuYHUM WASXOM 8UABAEHO YimKy
30/1eXHICMb: MPAKMUKA B8XUBAHHA O/KO20/1bHUX HAMOI8 MOWUPOEMbLCA 3
8iKOM pecrioHOeHmiB. I3 pecrioHOeHmi8, AKi 6yQb-KOu 8XUBAAU MAKI HAMOI, AK
MuB0, BUHO, 20pIifKa, KOHLSAK, BICKI, fliKep, CaMo20H Mmowo, KoxceH mpemil 6ys
10-piuHUM pecrnoHOeHmom (36%), KoxceH Opyauli — 3-nomixc 11- ma 12-piyHux
(8i0noeioHo 49% i 54%), 73% monodi — 13-piuHux, 78% — 14-piyHux nidnimekis,
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85% — ceped roHakie ma dis4am 15-piyHo20 8iKy. [Tumoma yacmka mosnodux
nrodeli sikom 8i0 16 00 22 pokKis, AKI 8XUBAU G/IKO20/b, HA038UYALIHO BesUKQ,
i Konueaemeoca 8i0 93% 0o 98%. lokazosumu € OaHi W000 BiKy nepwozo
8UNAOKY BMUBAHHA G/IKO20AbHUX Hanois. Hanpuknaad, Halibinbwa 4yacmka
pecrioHOeHmi8 3a3Ha4uau, wWo enepwe ckywmysanau nueo y 10 pokie —
28% ma y siuyi 8i0 16 pokie i cmapwe — 9%, Hikonu lio2o He exusanu — 24%.
«3Haliomcmeo» 3 BUHOM MAa MIiYHUMU HAMoAMU 8i06y8aeEMbCA NepesamHo y
nidnimkosomy eiui 13-16 pokie i cmapuwe (30kpema, y epyni pecroHdeHmie 10-
14 pokie doceid nepuwiozo 8xUBAHHSA xo4a 6 CKAAHKU 8UHA Maromeb 43%). Hikonu
He 8xueasnu 8UHA Ma MiyHUX Harois ceped ycix onumaxux, 8ionosioHo, 31% i
43%. Malixce nonosuHa (43%) npedcmasHukie monodwoi epynu (10-14 pokie)
8302ai He 8i0nosinu Ha 3aNUMAHHA W00 BiKY Nepulo20 8xUBaAHHA nusa. LLle
75% pecrioHOeHmi8 yb0o20 HC 8iKY MpPoi2HOPY8AAU 3aNUMAHHA W,000 Mepuio20
8H(UBAHHA MiYyHUX Hamnois. Takuli po3nodin OaHux ceid4ume w000 cxuabHocmi
dimeli ma nidnimkie 0o CKPUMHOCMI, CMOCOBHO IXHbOI yriepedxeHocmi U000
KOH@pideHyiliHocmi iHOusidyaneHux 8idnogioell Ha 3aMUMAHHA AHKemu.

BucHosKu. XpoHiyHuli anKoeonisM, abo aaKo20/1bHA HAPKOMAHIA — ye
x8opoba, 3a AKOI' y MOOUHU 3’A819embcA HelimosipHUl nomsaz 00 CrupmMHuUxX
Hamois, crocmepizaromesca CuUMIMoOMU dacmeHii | abcmuHeHyii ma iHwi
a/7K020/bHI  p0371adu. AnKo204iK, AK npasuno, Oywe npuzHiveHul, 8iH
HesriegHeHUl y cobi, YACOM KAEMbCA, AAKAEMbLCA. XapaKmep AO0UHU Pi3KO
noeipwyemsocs, COH — KopomkoyacHuli i nosepxHesul, 8iH 6a4ume xaxausi
CHU. BoOHo4ac nidsuwyemosca onipHicme opa2aHiamy 00 asK020bHO20
OompyeHHA. B cmadii nobymosozo n’aHcmea 38u4aliHi 003U G/1IKO20/i3My 8xce
€ HedocmamHimu. Llle 0OHa 03HAKA A/1IK020/1i3My — MOCAAbAEHHA 30XUCHUX
pedpnexcie — 6108omu, Hy0omu, C/IUHOBUOINIEHHSA. 30 YMO8 8HUBAHHSA 8EMUKUX
003 a/1IKO20/10 Criocmepiearomeca 2aA0UUHAYil, 2ocmpi ncuxo3u, empama
nam’ami. 3’aenaemoca Hecmilikuli Momue nogediHKuU, x8opull 30iliCHIOE 84UHKU,
He enacmusi lomy paHiwe. B muHynomy — wupull, musnocepdHuli, dobpuli
40s108ik cmae 6alidyxcum, amopanbHUM, 037106aeHUM. B anKkozonika 8idcymHs
yinecnpAamosaHicme, 8iH HiKoaU He 00800UMb PO3roYamy crpasy 00 KiHysA.

Kntouoei cnoea: anKozos1b, GKO20/16HA 30/1€HCHICMb, 01IK020/16Hi p0371adUu,
onipHicme opaaHi3amMmy 00 a/IKO20/16HO20 OMPYEHHA, MPAKMUKA BHUBAHHA
a/aK020/110, CMyrieHi Cri’aHiHHSA.
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ABSTRACT

The purpose of the study is to analyze psychological theories of stress and
identify methods of overcoming it that can and should be used in wartime. Its
urgency is due to the need to provide psychological assistance to servicemen
and civilians who have experienced factors of exceptional intensity (shelling, in-
juries, death of loved ones). In accordance with the objective, the main tasks

”

are identified: 1) to determine the essence of the concepts of “stress”, “combat
stress”, “traumatic stress”, “post-traumatic stress”; 2) to find out the differences
between the course of stress as a psycho-emotional state in conditions of war;
3) to analyze the main theories of stress research; 4) to describe the approaches
to overcoming it, which are used within these theories and are appropriate for
use in wartime.

Methods. A set of methods of scientific research: theoretical analysis, ge-
neralization, comparison, systematization of facts, theoretical modeling, scien-
tific interpretation are used to implement the key tasks.

The results of the research. The paper presents the solution to an impor-
tant academic issue related to the analysis of methods of overcoming psycho-
emotional stress in war. There are three main types of stress that occur during
war: combat, traumatic, and post-traumatic. The differences of the described
varieties are determined and their nature is established, the latter consists in the
action of stressors of exceptional strength, which determines the combination of
physiological and psychoemotional symptoms. In this regard, biological (related
to the physiological nature of stress) and psychological theories are analyzed.

According to biological theories, stress is a violation of the body’s balance
between external influences and internal resources of the body, which fact out-
lines the main methods of overcoming it. According to these theories, methods
aimed at attracting physiological resources of the body (rest, sleep, relaxation);
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restoration of disturbed psychophysiological functions (normalization of respira-
tion, acquisition of control over the body); provision of basic needs (food, water,
heat, hygiene).

According to psychological theories, stress is characterized as an internal
mental state of tension that determines the methods of overcoming it. For the
treatment of combat stress, the BICEPS program (brevity, immediacy, centrality
/ contact, expectancy, proximity, simplicity) is presented, which is widespread
in US military practice. To overcome the traumatic and post-traumatic stress
of civilians, a number of methods of psychological and psychotherapeutic care
have been proposed, including psycho-counseling, debriefing, crisis intervention,
defusing, autogenic training techniques, rational, cognitive-behavioral, physical
therapy, therapy and neurotherapy.

Conclusions. Summarizing the theoretical and methodological positions of
the study, two main areas of influence on the symptoms of psycho-emotional
stress are identified:

1) impact on physiological aspects of life, including the satisfaction of basic
human needs for food, warmth, hygiene; increase of physiological resources of
an organism and restoration of the broken psychophysiological functions; 2) in-
fluence on psychological factors of behavior (motivation, value system, volitional
characteristics) by means of psychological counseling, psychological rehabilita-
tion and psychotherapy.

Their use is effective in a complex, which will increase the impact on both
psychological and physiological factors of stress formation.

Key words: stress, combat stress, traumatic stress, post-traumatic stress
disorder, war.

Introduction

In the conditions of full-scale war, it is natural to signifi-
cantly increase the psycho-emotional load on both military and
civilians. This fact leads to increased emotional burden, which
manifests itself in the form of psychological stress. The state of
stress affects the effectiveness of daily activities, well-being,
and life satisfaction. Citizens of the occupied territories who
have witnessed rocket and tank shelling, the constant noise of
planes and artillery, the military from the conflict centers have
particularly severe experiences, which often lead to exacerba-
tion of various behavioral symptoms. According to R.A. Gabriel
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(Gabriel, 1986), the level of stress losses in the European army
during World War IT'is 1 in 10 (101: 1000). Psychological help
is an opportunity for them to process their past experience by
reshaping it, focusing on own emotions, activating internal and
external resources, which helps to cope with the problem.

Analysis of recent research

Analysis of a number of references shows that the problem
of stress has often been the subject of special studies. The most
common are biological: adaptation hypothesis suggested by
H. Selye (Selye, 1956) and psychological: J.S. Greenberg’s con-
cept; and the model of coping strategies developed by S. Folkman
& R.S. Lazarus (Greenberg, 2002; Folkman & Lazarus, 1991).
The research of psychologists who study the overcoming of the
effects of psycho-emotional stress in wartime deserves special
attention. In particular, we refer to V.A. Alexandria’s work on
different views on the code of conduct in emergencies (Alexan-
dria, 2022); M.M. Sipko’s works on the study of the effectiveness
of operational strategic training in stress management (Sipko,
2010); and experimental studies by R.A. Gabriel on emotional
disorders related to stress in terms of military conflicts (Gabriel,
1986). At the same time, the problem of war as a factor of stress
resistance leaves a lot of room for research in the domestic scien-
tific space.

Purpose of our study

The importance of theoretical and practical elaboration of
the problem, the need to determine effective psychological means
of solving it led to the choice of the purpose of the article — analy-
sis of psychological theories of stress and identifying methods to
overcome it, which should be used in war.

Objectives of the study
1. Define the essence of the concepts of “stress”, “combat
stress”, “traumatic stress”, and “post-traumatic stress”.
2. Find out the differences between the course of stress as a
psycho-emotional state in war.
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3. Analyze the main theories of stress research.

4. Describe the approaches to overcoming it, used within
these theories.

Research methods and techniques

A set of general scientific research methods was used to solve
the set tasks, including: theoretical analysis, generalization,
comparison, systematization of facts, theoretical modeling, and
scientific interpretation.

Results and discussions

Stress can be seen as the body’s response to psychological and
psychophysical environmental influences. In modern psychologi-
cal research, the terms “stress” and “distress” (as its variety) are
used to explain a wide range of human conditions that occur due
to the negative effects of external and internal factors on the
body. The main mechanism of stress is an imbalance of external
influences and internal reserves. The amount of resources avai-
lable to man is insufficient to effectively cope with external psy-
cho-emotional and physical stress. This indicates that the body’s
natural resistance is lower than the strength of emotional and
physical influences of the environment, which leads to stress.

In psychology, along with the concept of stress, there is
the term “distress”, which is more common in hostilities (from
the English “distress” — grief, suffering, exhaustion). It has a
negative effect on the body and can transform human behavior.
Chronic distress causes serious dysfunctional and pathological
disordersin the body. Their signs and consequences often include
difficulties with task-oriented coping; concentration problems;
fear and anxiety for the future; apathy and emotional numbness;
irritability and anger; sadness and depression; feeling power-
less; severe hunger or, conversely, lack of appetite; difficulties
in making decisions; crying without any apparent reason; head-
aches or stomach problems; difficulty with sleeping; excessive
use of alcohol, antidepressants, drugs; feelings of alienation
(Alexandria, 2022); violation of the sense of security; fear due
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to lack of control over the situation; disorganization; panic; ex-
cessive fuss or, conversely, numbness; physiological symptoms
such as vomiting, tremor, urination, etc. (Gabriel, 1986).

Today, lots of theories indicate methods and technologies
for overcoming stress. The biological theory of stress is proposed
by Canadian physiologist H. Selye (Selye, 1956) and supple-
mented by our modern domestic researchers R.V. Alekseenko,
0.D. Bulinina, V.P. Bulakh, M.A. Vashchuk, G.M. Zelenska,
I.M. Isayeva, I.S. Karmazina, D.I. Marakushin, L.V. Chernobai
(Marakushin, Chernobai, Isayeva & others, 2020). According
to their approach, stress is a physiological reaction of the body,
which occurs due to the influence of physical, chemical, psycho-
emotional environmental factors and helps the body survive. Re-
searchers point out that in addition to psychological symptoms,
a person may experience a variety of physiological symptoms,
such as headaches, abdominal pain, chest pain, breathing prob-
lems, high blood pressure, and sleep disorders.

The rational grain of biological theories is the doctrine of
adaptive reactions of the organism, which deals with the viola-
tion of internal homeostasis (balance), but focuses on the inex-
haustible potential of human adaptive capacity. The adaptive
response usually occurs in several stages, and the time of pas-
sage and transition to each of the stages will depend not only on
the intensity of the stressor, but also on the level of stability of
the organism. It is equally important to understand that each or-
ganism has individual reserves of adaptive capacity to overcome
stress — taking them into account will allow you to more effec-
tively balance the concept of overcoming a stressful situation.
In addition, the removal of physiological symptoms (headaches,
high blood pressure) will help to attract physiological resources
of the body, such as rest, sleep, relaxation, etc. (Selye, 1956).

Equally important is the consideration of stress stages,
among them: a) the stage of anxiety, which consists in the mo-
bilization of defenses, changes in shock and anti-shock, accom-
panied by changes in physiological responses, respiratory rate,
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myocardial contractions, blood glucose, etc.); b) the stage of
resistance, which involves the maximum intensity of stress fac-
tors and reduce the body’s resistance; c) the stage of resistance,
which is basically intended to increase the functional reserves
of the body (normalization of the hormonal background of the
pituitary gland, adrenal glands); d) the stage of exhaustion (dis-
tress), which occurs only when the stimulus continues to act,
thus causing the depletion of the body’s internal reserves (Bu-
lakh, 2014).

The specifics of careis directly related to the stages of stress.
For example, in the state of shock (stage of anxiety) the help will
be provided to restore impaired psychophysiological functions:
normalization of respiration, gaining control over the body.

Isolation from the source of stress or the maximum reduc-
tion in the intensity of stressors is important in the resistance
phase. However, sometimes it is not possible — the constant dan-
ger in combat zones and during shelling in the occupied territo-
ries remains unchanged. Therefore, the main task of psychologi-
cal care at this stage is to increase the body’s resistance through
rest, relaxation, sleep, etc. factors that allow you to restore the
body’s strength. Providing basic needs for food, water, hygiene
is also the basis for overcoming stressors. The psychological fac-
tors are important in this context: the sense of safe of immediate
environment (support from friends, family, relatives) and self-
organization.

The stage of resistance requires increasing of functional
reserves of the body through the use of verbal methods of psy-
chological influence: explanation, persuasion, suggestion; use
of physical factors (heat, comfortable accommodation) and, if
possible, physiotherapeutic methods: baths, hardware physio-
therapy, massage, and aromatherapy.

Considerable attention in the context of the analysis of the
negative effects of stress deserves research on methods and psy-
chotechnologies that should be used at the stage of exhaustion.
Consideration of this issue is related to the activation of internal
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resources. At the stage of exhaustion (distress) support will in-
crease the body’s internal reserves (motivation, operational and
strategic individual energy potential, motor and mental acti-
vity) (Marakushin, Chernobay, Isayeva, Karmazina, Vashchuk,
Alekseenko, Bulinina & Zelenskaya, 2020).

Unlike biological, the essence of psychological theories is
to focus on the development of psychological personality traits
that are involved in overcoming stress. American psychologist
J.S Greenberg emphasizes that the structure of stress is a com-
bination of stressors (factors that can potentially cause a stress
response) and stress reactivity (changes in mental and physi-
ological state of the body). This interaction reveals the nature
of stress quite clearly and defines approaches to it (Greenberg,
2002).

Against the general background of the functioning of va-
rious types of stress during the war, combat, traumatic and post-
traumatic stress disorders are most pronounced. The concept of
stress as a combat trauma is related to the psychological reaction
of people in combat zones to the influence of stressors of excep-
tional strength (shelling, injuries, death). Traumatic stress is
a typical emotional reaction of civilians to circumstances that
go beyond ordinary life experience. Usually, traumatic stress
is characteristic for the inhabitants of the occupied territories,
who suffer with shelling, destruction, and witness the death
of people. Equally important is post-traumatic stress disorder
(PTSD) — a delayed response to traumatic events which usually
occurs during the first three months (Korolchuk, 2016).

Under these conditions, the main emotional symptoms of
stress response are: a) anxiety, fear, panic — feelings of tension
of varying severity: from fear, anxiety to panic anxiety; b) an-
ger, aggression — the reverse forms of response, which clearly
shows the body’s response to the inability to meet own needs.
They occur when a person cannot reach a goal, so he/she tries to
shift their dissatisfaction to weaker objects; ¢) apathy — an alie-
nated attitude to the situation, which consists in understanding
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the inability to control the situation; d) depression — a depressed
and prolonged emotional state, exacerbated by understanding
of the insurmountability of stressors and the inability to cope
with psychological trauma; e) inadequate emotional reactions of
a protective nature (Gabriel, 1986).

One way or another, traumatic stress, combat trauma, and
other similar disorders exacerbate both psychological and physi-
cal suffering. Vomiting, urination, and tremors of the extremi-
ties are the most common physiological reactions of newcomers
in the early days of shelling and contemplation of the horrors
of war associated with death and injury. Psychologists con-
sider this condition to be typical in conditions of war, which is
characterized by a physiological course within the norm. Some
military, many civilians who have witnessed and survived the
horrors of the occupation will try to return to daily life and re-
gain a sense of control and confidence in the future, but others
will find it very difficult. This is due not only to the intensity of
the stressor, but also to the adaptive capabilities of the human
body — the strength of nervous processes and the body’s overall
resistance.

During the war and military special operations a popular
American program BICEPS (Brevity, Immediacy, Centrality /
Contact, Expectancy, Proximity, Simplicity) is implemented in
the fight against stress (Sipko, 2010); the above abbreviation
has the following meanings: a) brevity (shortness) — discussion
of critical events should last from 2 to 3 hours, and stay in medi-
cal institutions — no more than 3-4 days (this does not apply to
those who need further treatment due to mental illness); b) im-
mediacy — help is provided immediately after the onset of symp-
toms; c¢) centrality / contact — servicemen in need of assistance
are evacuated to establishments in the immediate vicinity of the
military unit. After returning to their unit, they are reintegrat-
ed through psychologists or military chaplains; d) expectancy —
servicemen are informed that their reaction to stress is typical
and normal, and comrades need their return. When they return,
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they are treated in the unit like all other soldiers; e) proximity —
assistance is provided not only in medical units, but directly in
the battalion headquarters, on light duty. This is a key factor,
according to which the head of a small unit helps to overcome
stress, and comrades are emotionally supportive; e) simplicity —
treatment is very simple: sleep, food, water, hygiene, encou-
ragement, details of work and conversations that restore confi-
dence — this is more than what is needed to return the serviceman
to full operational readiness.

As for civilians, the work to overcome stress is carried out
according to the situation. In such difficult conditions, the fol-
lowing are of paramount importance: a) maximum rest, which
allows you to relieve emotional stress; b) provision of accommo-
dation, food and water; ¢) association with people who have expe-
rienced a similar situation; d) care for others; e) a lot of commu-
nication with loved ones, which allows you to respond to nega-
tive emotions; f) self-organization; g) information awareness
and information support; g) verbal suggestion and positive self-
suggestion; h) change of views on the problem; j) revaluation of
values. It is important to realize that their response to stress in
the face of emergencies is normal, and similar psycho-emotional
states are experienced by other people who are in enemy-occu-
pied territories or under enemy fire.

If it is possible to cooperate with a psychologist (psychothe-
rapist) directly or by phone (on hotlines), they will provide psy-
cho-counseling, psychorehabilitation and (or) psychotherapeu-
tic assistance, depending on the problem. In the telephone mode,
the leading method of psychological counseling will be support
through psycho-counseling. Direct contact will involve all three
forms of assistance. Psychological debriefing, crisis interven-
tion, and defusing are methods of psychological rehabilitation.
Psychological therapy can be provided in the form of rational,
cognitive-behavioral, physical therapy, and art therapy. A posi-
tive effect is obtained by using autogenic training techniques
and neurolinguistic programming.
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Within the framework of psychological care, it is impor-
tant to use effective coping strategies to overcome stress, iden-
tified by S. Folkman & R.S. Lazarus. According to them, the
main components of the stress model are adaptation mechanisms
aimed at overcoming difficult situations. R.S. Lazarus and his
colleague S. Folkman first used the concept of “coping beha-
vior”, which means the sum of cognitive and behavioral efforts
spent on mitigating the effects of stress (Folkman & Lazarus,
1991). Accordingly, they define the following strategies which
include: a) a strategy of distancing, which consists in trying to
abstract from the problem; b) a strategy of self-control, which al-
lows to solve the problem by self-organization and regulation of
own behavior; c¢) strategy of seeking social support as help from
other people; d) a strategy of acceptance of responsibility, which
allows to realize one’s role in overcoming stress; e) an avoidance
strategy that in some circumstances reduces internal tensions;
f) strategy of planning the solution of the problem as an analysis
of own capabilities and outlining the probable results of own ac-
tions; g) positive reassessment of the situation due to the change
in attitude to it (Folkman & Lazarus, 1991).

This approach to the problem makes it possible to compose
an individual set of behavioral, emotional and cognitive forms of
response, which are most appropriate to use in wartime.

Conclusions and recommendation

Summarizing the main positions of the study, carrying out
research analysis of the main theories of stress, we have grounds
for the following conclusions.

Stress in war conditions (combat, traumatic, post-trauma-
tic) is characterized by the influence of stressors of exceptional
strength, which causes a combination of psycho-emotional and
physiological symptoms.

Biological and psychological theories are the most widely
represented in scientific research. According to the first, stress
is a violation of the body’s balance between its external inf-
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luences and internal resources. The main methods of overcoming
it are resistance to individual reserves of adaptive capacity, at-
tracting physiological resources of the body, such as rest, sleep,
relaxation, restoration of impaired psychophysiological func-
tions: normalization of respiration, gaining control over the
body, providing basic needs for food, water, hygiene, physical

(heat, cozy accommodation) and physiotherapy (baths, massage,

aromatherapy) methods.

According to psychological theories, stress is the internal
mental state of tension and excitement, which determines the
methods of overcoming it. The BICEPS program (brevity, imme-
diacy, centrality / contact, expectancy, proximity, simplicity) is
officially sanctioned in the US military practice for the treat-
ment of combat stress. To overcome the traumatic and post-trau-
matic stress of civilians, a number of methods of psychological
assistance are used: psycho-counseling, debriefing, crisis inter-
vention, defusing, autogenic training techniques, rational, cog-
nitive-behavioral, physical therapy, neurolinguistic program-
ming, artography. Equally important are self-help techniques —
reuniting with people who have experienced a similar situation;
caring for others; communication to respond to negative emo-
tions; information support; positive self-suggestion; and reva-
luation of values.

A complex of these methods will be the most effective in
their combination, which will increase the impact on both psy-
chological and physiological factors of stress formation.
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lonyapyk Hamania, OHygpieea JliaHa. AHaniz memodie noAonaHHA
ncuxoemouyiiliHo2o cmpecy 8 ymosax GiliHu.

Mema o0ocnidxceHHA — npoaHanizyeamu rcuxosoeiyHi meopii cmpecy
ma suoKkpemumu Mmemoou (io2o MoOoAAHHS, AKi, MOXAUBO, i O0YiNbHO 8UKO-
pucmosysamu 8 ymosax GiliHu. Ii akmyaneHicme obymosneHa HeobxiOHicmto
HAOAHHA Mcuxoso2i4Hoi dornomoeau 8ilicbKo8oCAyHH608UAM | yUBinbHUM, Kompi
nepexcunu 0il0 YUHHUKI8 BUHAMKOB0I iHmeHcusHocmi (06cmpinu, NOpPaHeHHs,
302ubenb 6auU3bKux). BionogioHo 0o memu 8UOKpemaeHO OCHOBHI 30800HHSA:
1) susHayumu cymHicme MoHAMb «cmpec», «boliosuli cmpec», «mpasma-
muyHuli cmpec», «nocmmpasmamuyHuli cmpec»; 2) 3’acyeamu 8iomiHHocmi
nepebiey cmpecy Ak ricuxoemouiliHo2zo cmaHy 8 ymoeax giliHu; 3) 30ilicHumu
aHani3 0CHosHUX meopili docnioneHHA cmpecy; 4) onucamu nioxoou 0o lioeo
M000AHHSA, W0 30CMOCOBYHOMbCA Y MeXax Yux meopili ma € 0oyinoHUMU 05
BUKOPUCMAHHA 8 yMOBaX 8iliHU.

Memoodu. [ln4 peanizayii Kno4oeux 3a80a0Hb BUKOPUCMAHO KOMII/EKC Me-
moodie HayKoB8020 BOCIOHEHHA: MeopemuYHUll aHAnNI3, y3a2aabHEHHSA, Nopie-
HAHHSA, cucmemamu3ayia ¢akmis, meopemuyvHe MOOENOBAHHSA, HAYKO8A iH-
mepnpemayis.

Pesynomamu 0ocnidxceHHA. Y 0ocnioxnceHHi rnpedcmasneHo eapiaHm
BUpIWEHHA 8a}(aUB0I HayKosoi npobsaemu, NMoe’sa3aHoi 3 aHanizom memodie
M000NAHHA rncuxoemoyiliHozo cmpecy 8 ymosax eiliHu. BuokpemneHo mpu
OCHOBHUX pi3HOBUOU cmpecy, AKi 3ycmpiyaromecsa nid 4Yac eiliHu: 6oliosul,
mpasmamuyHuli, nocmmpasmamuyHuli. BusHayeHo 8iOMiHHOCMI onucaHux
pi3HosuOie i ecmaHoeneHo ix npupody, AKka noaszae y Oii cmpecopis
BUHAMKOBOI CUsU, U0 3yMOB/IIOE MOEOHAHHSA (hizionoeiyHoi ma ncuxoemoujiliHol
CUMMMOMAMUKU. Y 383Ky 3 UUM rpoaHanizosaHo bionoeiuHi (noe’ssaHi i3
¢hizionoziyHoro Npupodoro cmpecy) ma rcuxonozivHi meopii.
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3’acosaHo, wo 32i0HO 3 6ios02iIYHUMU MeopiaMU, CMPEC € NOPYUIEHHAM
pisHOBA2U OP2AHI3MY MiX 308HIWHIMU 8MAUSBAMU MA BHYMPIWHIMU pecypcamu
OpP2aHi3My, W0 OKPEC/IOE 20/108Hi Memoou lio2o nodonaHHA. BionosidHo do
uux meopili BUOKpemMaeHO Mmemoodu, CrPAMOBAHI HA 3aaYyYeHHA (izionoziyHux
pecypcie opaaHiamy (8i0NMOYUHOK, COH, penaxkcayisa); 8iOHO8MAEHHA NOPYWeHUX
ncuxogpizionoaiyHux yHKUil (Hopmanizayis OUXAHHSA, ONAHYB8AHHA KOHMPOHO
HAO minom); 3a6e3nevyeHHaA enemeHmMapHuUx nompeb (y ixci, 800i, meni, 2ieieHi).

Cmpec oxapaKmepu308aHO AK 8HymMpiwHil ncuxivHuli cmaH Hanpyau, wo
8uU3Ha4Yae memoodu (io2o nodonaHHA. [nA nikysaHHA 6olioso2o cmpecy npeo-
cmasneHo npozpamy BICEPS (brevity, immediacy, centrality/contact, expectan-
cy, proximity, simplicity — y nepekn. cmucnicme, 6e3nocepedHicme, yeHmMpase-
Hicmb/KOHMAKm, o4iky8aHHA, 67U3bKICMb, MPOCMOMa), PO3MoectoOMeHy y
gilicbkosili npakmuyi CLUA. [lna nodoaaHHA mpasmamu4yHo20 ma nocmmpas-
Mamu4H020 cmpecy yusinbHux ocib 3anpornoHOB8AHO HU3KY mMemodie ncuxo-
fn02i4YHOI i ncuxomepanesmuyHoi dornomozu, 00 AKUX 8X00UMb CUXOKOHCYs1b-
mamusHa becida, 0ebpuguHe, Kpu3zosa iHMepseHyis, 0eg’to3uHe, MexHiKu
aymoz2eHH020 MpPeHYB8AHHA, PAUIOHA/bHA, KO2HIMUBHO-M08ediHKO8A, minecHa
mepanis, HeliposiHz8iCMUYHe NPo2pPamy8aHHA, apmmeparnis ma iH.

BUCHOBKU. ¥Y3020/16HI0I0YU MmeopemuKo-mMemo0d0s102iYHi No3Uyii cmocosHo
00Cni0xeHHs, 8U3HAYeHO 08I OCHOBHI cghepu 8rausy HA CUMIMOMAMUKY
ncuxoemouyitiHozo cmpecy:

1) enaus Ha @izionoeiyHi acnekmu mummedisnbHocmi, ceped AKUX
300080/1€HHA OCHOBHUX 6a308uUx nompeb aAOUHU y i, menni, e2ieieni;
nidsuWeHHsA ¢hizionoeiyHUX pecypcie opzaHizmy ma 8iOHOB/AEHHA MOoPyWeHUX
ncuxogizionoziyHux ¢yHKYl;

2) 8naue8 Ha McuxonoeivyHi YUHHUKU MoeediHKU (Momueauito, cucmemy
yiHHocmel, 8071608 XaPAKMeEPUCMUKU) 3acO6aMU MCUXOM02IYHO20 KOHCY/b-
my8aHHs, ncuxonoziyHoi peabinimayii ma ncuxomeparii.

Ix 3acmocysaHHs € echekmUBHUM y KOMIAEKCI, U0 yMOXAUSUMb NOCUAUMU
811/1U8 K HA MCUXO0s102iYHI, MAK HA (Pi3i0n02iYHi YUHHUKU hopMyB8aAHHA cmpecy.

Knwuoei cnoea: cmpec, 6oliosuli cmpec, mpasmamuyHuli cmpec,
nocmmpasmamuy4Huli cmpecosuli po3nad, siliHa.
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ABSTRACT

The purpose of our article is: to describe the most effective means of a
cognitive control in the learning process of a foreign language, to describe three
main stages of a test creation, to identify final or intermediate (thematic) tests;
to show the dependence of the success of testing on social intelligence of tea-
chers.

Methods of the research. The following theoretical methods of the research
were used to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis, systematization,
modeling, generalization. Also in our research we used empirical methods of the
statement study and molding experiment. With the aim to diagnose the level of
the development of social intelligence of teachers we used the test of J. Gilford
and M. O’Sullivan “Research of Social Intelligence”, adapted by O.S. Mykhailova
(lungpopd & O’CannuseH, 2021).

The results of the research. According to our research it is proved that the
structure of social intelligence of a teacher had four components, such as: com-
municative potential, characteristics of self-awareness, social perception and
energy characteristics of the individual. The outlined characteristics determine a
teacher’s prediction of the development of interpersonal situations, the ability to
interpret the information he/she has heard or seen and the behavior of others,
readiness for effective social interaction and decision-making. Thus, social intel-
ligence of a teacher contains individual inclinations, abilities, characteristics that
facilitate the acquisition of individual personal experience, skills and abilities of
social actions and contacts.

Conclusions. Studying the social intelligence of the teacher is defined as the
ability to perceive the surrounding and inner world, which allowed professio-
nals at different levels to easily navigate in interpersonal interaction, harmonize
their behavior. The structure of social intelligence of the teacher includes social

© Ivashkevych Eduard, DanchukYuliia
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.45-63

46 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) COLLECTION OF RESEARCH PAPERS
ISSN 2663-6956 (Online) ”“PROBLEMS OF MODERN PSYCHOLOGY”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. ISSUE 56

sensitivity, empathy, self-knowledge and self-regulation. Social intelligence of a
teacher is identified with certain psychological mechanisms. Social intelligence
includes social thinking and wisdom. In such a way we analyze the concept of
“social thinking” as a structural component of social intelligence. Social think-
ing is defined as the ability of the subject to understand and to operate with
perceived information. A high level of the development of social thinking allows
a teacher to solve problems effectively that are arisen in the process of interper-
sonal interaction; efficiency means speed, flexibility and accuracy in dealing with
the facts of social reality.

Key words: social intelligence, the success of testing, social thinking, social
interaction, decision-making, stages of test’s creation, social sensitivity, empa-
thy, self-knowledge, self-regulation.

Introduction

From the point of view of scientists the most important com-
ponents of socio-psychological development of the individual,
ensuring his/her social adequacy in the macro- and micro-social
environment, are the social imagination and social intelligence.
Thus, scientists (F'oruapyk & Ouydpiesa, 2018) believe that so-
cial intelligence should be perceived as a special ability of a man,
which is formed during his/her professional activities, activi-
ties in the social sphere, in the field of communications and so-
cial interactions.

Social intelligence in the conditions of practical psycho-
logical activity was studied by other scientists (Benson, 2001;
Nunan, 2003). Based on the results of empirical researches, they
note that the scope of subject-subject cognition of individuals
by each other can be called social intelligence, which is a fairly
stable ability to understand themselves and other people, their
relationships, as well as to predict the course of interpersonal
events.

Similar to these scientists (Onufriieva & Ivashkevych,
2021a; Onufriieva & Ivashkevych, 2021b) social intelligence is
understood in other psychological researches (Mykhalchuk &
Ivashkevych, 2018; Mykhalchuk & Kryshevych, 2019). Scien-
tists believe that social intelligence as the ability to social cogni-
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tion is a leading component of individual readiness of the person
for professional activity.

We consider social intelligence from a slightly different
point of view, but also in the paradigm of social interaction.
We analyze social intelligence through the concept of innova-
tiveness, which is understood by us as a complex ability of the
teacher to perceive, evaluate and understand the pupil ade-
quately. From this point of view we predict the dependence
of the success of testing on social intelligence of teachers.
So, the purpose of our article is: to describe the most effec-
tive means of a cognitive control in the learning process of a
foreign language, to describe three main stages of a test cre-
ation, to identify final or intermediate (thematic) tests, to
show the dependence of the success of testing on social intel-
ligence of teachers.

Methods of the research

The following theoretical methods of the research were used
to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis,
systematization, modeling, generalization. Also in our research
we used empirical methods of statement study and molding ex-
periment. With the aim to diagnose the level of the development
of social intelligence of teachers we used the test of J. Gilford
and M. O’Sullivan “Research of Social Intelligence”, adapted by
0.S. Mykhailova (Tungopza & O’Cannusen, 2021).

At this stage of the empirical research 218 teachers of secon-
dary schools of different regions of Ukraine were participated:

1) N group includes 108 teachers of the I-st category (profes-
sional experience is from 10 to 15 years, the age is from 30 to 35
years), among them there are 47 teachers of secondary schools
Ne 5, Ne 15 of Rivne town, 30 teachers of Shpanivska and Ale-
xandria secondary schools of Rivne region, 31 teacher of secon-
dary schools Ne 45, Ne 96 of Odesa city. Teachers of N group were
divided into such micro-groups:
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— N1 group includes 39 primary school teachers (all of them
are women);

— N2 group includes 37 teachers of teenagers who teach the
natural sciences and humanities (among them there are 17
men and 20 women);

— N8 group includes 32 teachers of senior pupils of the phy-
sical and mathematical cycle (16 of them are men and 16
are women);

2) M group includes 110 teachers of the highest category
(professional experience is from 15 years and more, age is from
35 years old and older); among them there are 55 teachers of se-
condary schools Ne 5, Ne 15 of Rivne town, 22 teachers of Shpa-
nivska and Alexandria secondary schools of Rivne region, 33
teachers of secondary schools Ne 45, Ne 96 of Odesa city. Tea-
chers of M group were divided into such micro-groups:

— M1 group includes 26 teachers of primary school (all of

them are women);

— M2 group includes 42 teachers of teenagers who teach sub-
jects of physical-mathematical cycle (there are 22 men and
20 women).

Results and their discussion

One of the most effective means of a cognitive control in the
learning process of a foreign language is a test. A great num-
ber of the researches in this area were responded to the needs of
nowadays, but they were addressed to some certain aspects and
testing issues, often under which the test was understood only as
some types of test tasks.

Test is often understood as a procedure intended to identify
a particular sample of the person’s behavior (in our case — it is
the linguistic one), where you can draw conclusions about cer-
tain characteristics of the individual.

The main difference from the traditional test activity is
that type of learning which always involves some measurement.
Therefore, the evaluation based on the results of the test is more
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objectively and independent of the teacher’s possible subjectivity
than the assessment of the performance of traditional test, which
is always subjective, since it is based on the impression of a tea-
cher not always free of his/her personal sympathies or antipathy
in relation to that or another pupil. The main distinguishing fea-
ture of the test is the objectivity guaranteed by the measurement
function of which test is to supply quantitative information.

To maximize the reliability of the measurement and the va-
lidity of using the test the teacher can follow by three main sta-
ges of test’s creation:

— to give a clear and unambiguous theoretical and scientifi-

cally substantiated definition of skills to be checked;

— to determine the condition and operations precisely that
should be followed during the test and monitoring its im-
plementation;

— to determine the results of observations quantitatively in
order to ensure that the measuring scales used have all the
necessary qualities.

There are various definitions of the concept of “test” — from
the type of a simple control task to a set of tasks that have the
form of “multiple choice”. In foreign practice of language test-
ing differences in the interpretation of the concept of “test”
are presented in such a way as the differences between the con-
cepts of “control activity” in general as the basis of evaluation
thought and “testing activity”, which involves a specially orga-
nized verification of knowledge which display a great interest
to us (knowledge, skills, abilities). The quality of any measuring
instrument, including the test, is determined primarily by its re-
liability and validity.

The reliability indicator shows how consistent the results
of these measurements are. For example, a reliable test would
exclude the chance of this or that result. A test that measures
the level of the development of those (and only those) abilities,
skills, knowledge, for which it is necessary to be intended by the
developers, it is understood by us as a valid one.
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Validity (it is practical in any form) will determine the lega-
lity of the interpretation of the test’s results. Obviously, the use
of a test for some purposes for which it was not intended will
automatically make it unfit for the compilation.

Testing in foreign language learning is used to identify:

— the level of achievements in a certain type of activity;

— the abilities to a certain type of activity;

— the difficulties in mastering one or another type of acti-
vity and in presenting some possible ways of overcoming
them.

In practice teachers often have to meet the tests of the first
group. Such tests can measure general skills in the linguistic ac-
tivity or achieve a certain level of skills in the process of learning
a specific course of study.

Tests can be final or intermediate (thematic ). Final tests are
designed to confirm the level of pupils’ learning objectively. The
thematic test is intended to help to improve the educational pro-
cess itself.

Tests can determine the level of training or developing lin-
guistic competence of other pupils (norm-oriented test), relative
to different pupils or using with some specific criterion, such as
a level of training (criterion oriented tests).

Thus, the test results can be used to assess the level of stu-
dents’ learning, to select them in one or another educational in-
stitution, to certify tests achievements in a particular type of
the activity (for a subject), for distribution in groups of learn-
ing depending on the level that has to be reached, for diagnosis
learning difficulties.

We also understand tasks that have a specific organization
allowing all the pupils to work simultaneously under the same
conditions and write answers to the questions using symbols.
Test’s tasks always have the unambiguous decision, determining
the correctness of the responses which are carried out according
to the prepared key. The use of tests for control is appropriate

approach in studying because they specify the direction of men-
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tal activity of pupils, teach them to vary the process of under-
standing the information having been perceived.

Testing is an important structural component of the educa-
tional process, associated with its goals, content and methods.
The results of testing largely depend on the formulation of goals
and objectives of learning, choice and consistency of its me-
thods. Due to the testing, the feedback is implemented. It allows
the teacher to regulate quickly, to correct the learning process
and to set specific tasks for the next lesson.

In the psychological literature the concepts of “testing”,
“verification”, “evaluation”, “accounting” sometimes are used
as synonyms, but they can not be identified. Verification is a
component (means) of testing and it means the detection and mea-
surement of the level and the quality of knowledge, the workload
of each pupil. In addition to verification, test elements are the
evaluation (the factor of process) and the assessment (the result
of the verification). Grades are recorded in the form of points in
journals, performance charts, databases. The results of testing
are the basis for assessing the pupil’s progress. The success in-
volves fixing the results of testing in the form of the estimation,
judgment or numerical score in order to analyze the state of the
educational process for a certain period, the reasons for tests’
ineffective functioning. Consequently, the tests’ structure con-
sists of verification, evaluation and accounting.

Testing helps to solve a number of tasks in the learning pro-
cess:

— identifying pupils’ readiness to perceive, comprehend and

master new knowledge;

— determining the effectiveness of using of organizational
forms, methods and means of teaching;

— detection of the degree of correctness, volume and depth
of knowledge acquired by pupils, their skills and abili-
ties.

These and some other tasks define the content of testing,

which are changed because of change of didactic and psychologi-
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cal tasks of the lesson. The main objective of testing as a didactic
teaching management tool is to ensure the effectiveness of learn-
ing by systematizing knowledge, skills and abilities of students,
the independent application of their knowledge into practice.
These tasks also include encouraging pupils to study diligently
and forming their desire for self-education.

Monitoring and evaluation of pupils’ knowledge, skills and
abilities are an integral part of the educational process. Based
on the logics of the learning process, on the one hand, it is a final
component of mastering a certain content block, and on the other
one it is a kind of connecting link in the system of educational ac-
tivity of the individual. In this case, testing is performed solely
for the purpose of assessing the knowledge, skills and abilities of
pupils. The final act of testing in this case is the teacher’s pre-
sentation of a certain score.

Testing is the identification, measurement and evaluation
of pupils’ knowledge and abilities. It has its own functions, own
objects and methods.

In a way of correct organization of the educational process
testing helps to develop the memory, thinking and language of
pupils, systematizes their knowledge, promptly reveals the mis-
calculations of the educational process and serves to prevent
them. A well-organized testing of pupils’ knowledge contributes
to the democratization of the learning process, its intensifica-
tion and differentiation of learning. It helps the teacher to ob-
tain objective information (feedback) on the progress of pupils’
educational and cognitive activity.

Testing is an integral part of the learning process as the tool
for managing, correction and stimulation. Without these pro-
cesses there can be neither study nor school itself. But for suc-
cessful testing and tracking of pupils’ progress it’s not enough
just to discover what they know. Their knowledge and skills need
to be assessed properly. The assessment is the meaning of know-
ledge testing. It can act in various forms: verbal and estimated,
qualitative and quantitative ones.
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The assessment of pupils’ success is a system of certain indi-
cators that reflects the objective knowledge and skills of pupils.
In such a way the assessment can be understood as a determina-
tion of the degree of assimilation of pupils’ knowledge, skills and
abilities in accordance with the requirements presented to them
by school curricula.

First of all, the assessment is characterized by the level of
assimilation and quality of knowledge acquired by pupils in the
learning process, as well as their development and readiness to
apply this knowledge into practice, and shows the relations be-
tween what each pupil knows about certain program issues and
what he or she can know from the same questions at the moment
of studying. In our opinion, this definition characterizes some
important moments of evaluation, the essence of which, howe-
ver, is much deeper and functionally significant.

So, testing is an integral part of the foreign language learn-
ing system. Unlike teaching a foreign language, the purpose of
which is the formation of foreign language skills and abilities,
the task of testing is primarily determination and evaluation of
the level of their formation. The main purpose of testing in the
process of teaching a foreign language is to manage this process.
As a component of the training system, testing has its own func-
tions, types, forms, means and objects.

Testing is important for pupils themselves. We believe, that
in a way of conjunction with self-control it affects the learning
motivation, increases the pupils’ responsibility for studying,
forms the features of discipline, accuracy and systematic ac-
tivities. Testing involves continuous monitoring of the learning
process and specially organized examination of pupils’ know-
ledge, skills and abilities through the interrogation, oral home-
work checking, conducting tests, checking of compositions, es-
says, etc.

Testing of pupils’ knowledge is enable to learn the gaps in
pupils’ knowledge (whereas, there are some gaps in the teacher’s
activities, when he or she has the opportunity to learn about his/
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her personal disadvantages); to find out, whether the pupils un-
derstood everything clearly and correctly; to check the complete-
ness of knowledge, awareness and strength of their assimilation,
their ability to apply; to stimulate mental activity of pupils; to
develop their skills of synthesis and systematization of educa-
tional material; to teach pupils to be persistent and responsible
in educational activities; to provide operational external and in-
ternal feedback in education.

There are some functions of testing, which are very impor-
tant. These functions are divided into specific control and gene-
ral one. Specific functions are the identification, measurement
and evaluation of knowledge. Common control functions include:

— diagnostic (determining the level and quality of pupils’
knowledge, identifying gaps in knowledge and their
causes);

— educational (systematization of pupils’ knowledge, cor-
rection of the results of their educational activities);

— upbringing/educational (formation of moral qualities of
pupils, education of adequate self-esteem, discipline, in-
dependence, sense of responsibility);

— developing (formation of autonomy and critical thinking
of pupils, development of their cognitive processes);

— stimulating (motivating pupils to systematic activity,
achieving the best results in learning, overcoming the
gaps in knowledge);

— prognostic (determination of different ways to improve the
efficiency of the teacher and cognitive activity of pupils);

— evaluation (comparison of revealed level of knowledge,
skills and abilities with the requirements of the curricu-
lum);

— management (adjusting of pupils’ activity and also tea-
chers’ activities themselves, improving the organization
of teaching process in general).

General and specific functions of testing are determined by

the main objectives of teaching, and they are closely interrela-
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ted. Taking into account the importance of testing, we’d like to
say they are also subjective to certain specific requirements.

1. Testing should have a systemic nature, because only in this
case its impact on the process of evolution will be sustainable.
Random and unsystematic (occasional) testing always makes an
element of nervousness and negatively affect the processes of
learning and teaching.

2. Processes of learning, monitoring and evaluation should
be individual and have to be taken into account both, according
to personal capabilities and specific living conditions of each
child.

3. The teacher must constantly strive for his or her assess-
ment of the students’ activity to be objective and, if it is pos-
sible, be closer to the pupils’ self-esteem. Conscious or uncon-
scious mistakes of the teacher can cause great harm to the moral
and educational character of the process of teaching.

4. The monitoring system should be open, and each assess-
ment should be accompanied by a justification.

5. The teacher’s control and assessment of pupils’ achieve-
ments involves obligatory benevolence between the subjects of
study. Testing is not also a simple punishment, but it helps pu-
pils to understand their success and new tasks in further learn-
ing.

Observing the pupils’ activities during classes, studying
the products of the students’ educational activity, verification
of knowledge, skills and abilities are the main means of control.
The basic principles of knowledge testing include the individual
character of verification, objectivity, systematic, thematic ori-
entation, unity of requirements, optimality and integrity.

Also, we distinguish different stages of testing by their place
in the educational process (Table 1):

— the previous stage is performed before learning a new ma-
terial to ascertain the quality of reference knowledge,
skills and abilities in order to update and correct them, to
establish the necessary relationships;
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— the current stage is performed in the process of studying
a new material, to learn the quality of pupils’ assimilat-
ing with knowledge, skills and abilities in order to correct
them;

— the periodic (thematic) one is performed after examining
the sections of the curriculum, the teacher has to check,
evaluate and adjust the mastering of a certain system of
knowledge, skills and abilities;

— the final stage consists in the evaluation of the pupils’
progress at the end of the academic quarter;

— the conclusive one is performed at the end of the school
year to record the success of each student during a year.
Exams (transitional and graduate) are the most important
type of the examination.

Table 1
Means of testing of pupils’ achievements
Testing of pupils’ achievements
Forms Stages
By the way of By the way of obtaining .
.. . . Previous
organization: the information:
T Current
+ individual - oral .1
. . . Periodic
- differentiated - written .
. The final one
« group + experimental Conclusive
- frontal « computer

The effectiveness of testing depends on its organization: the
time of independent and testing exercises, their frequency and
sequence, the nature of independent activity of pupils (individu-
al, group, frontal), a combination of methods of testing and self-
control (oral, written, graphic, practical tests), the fixation and
registration of testing data of learning process.

From the foregoing we can conclude, that the teacher has to
adhere to didactic requirements, use different forms of evalua-
tion, remember about impact of assessment on the pupils’ emo-
tional state, when he or she evaluates and testing pupils’ achieve-
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ments. Testing of the process of learning outcomes occurs at all
stages of the learning process. It becomes of particular impor-
tance after studying any section of the program or the comple-
tion of the learning stage. The main task of checking the learn-
ing outcomes is to identify the level of mastering the knowledge,
skills, competencies that have to meet the educational standards.
Empirical results are shown in Table 2.
Table 2

The levels of the development of social intelligence of teachers
of groups N1, N2, N3 (in %)

The level of social intelligence of Groups
teachers by subtests of the test N1 N2 N3

of J. Gilford and M. O’Sullivan

“Research of Social Intelligence”, |men| "2 |men| " |men| "
adapted by O.S. Mykhailova men men men

I Subtest “Stories with

completion” - 165.3|62.5/64.0(68.0(37.5

High level

Middle level - 130.7|19.4|18.4(32.0|44.2

Low level - 14.02|18.1|17,6| 0 |18.3

IT Subtest “Groups of

expressions” - 162.1129.9|42.2(69.0|36.2

High level

Middle level - |28.5|47.3|37.8(18.9(41.4

Low level - 19.41(22.7/20.0(12.2|22.5

II'I Subtest “Verbal expression” - l64.0/31.0l41.271.0l37.9

High level

Middle level - 124.5|39.7|34.9(12.0(40.0

Low level - 111.5(29.4|24.0(17.0|22.2

IV Subtest “Stories with

additions” - 173.2|42.4|129.3(69.0(41.2

High level

Middle level - 126.8|38.6/48.3|31.0(40.6

Low level - 0 [19.0(22.5| 0 |18.3
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In general, the data obtained indicates that women (teachers
of the natural sciences) were more sensitive to the nature and
various manifestations of human relationships and they were
able to show considerable role of flexibility in the situations that
were arisen. This may be explained by the fact that education
in the paradigm of “love” (passion) for the natural sciences con-
tributes to the development of women’s style aimed at emotional
sensitivity, communicative compatibility. Men, on the contrary,
are encouraged to develop the ability to hide and suppress their
feelings, that is, emotional restraint, competition, activity, the
ability to control the situation are encouraged.

For the subtest of the “The Groups of the Expressions”,
which measures the factor of knowledge of different classes of
behavior of people, namely the ability to logical generalization
and the allocation of common essential features in various non-
verbal reactions, the teachers of the disciplines of natural scien-
ces and humanities did not receive very high (or better, mediocre)
results. At the same time, with a high level of the development of
social intelligence there is a statistically significant difference
in the results of men and women, which is diagnosed at the level
of reliability p<0.01. So, women are better than men in evalua-
tion the states correctly, in feelings and intentions of people for
their nonverbal manifestations: facial expressions, poses and
gestures. The high results for this subtest are characterized for
29.92% of men and 42.16% of women in N2 group; for 31.06%
of men and 42.18% of women in M2 group.

So, social intelligence is also a basic personal ability that
arises on the basis of a set of intellectual, personal, communica-
tive and behavioral traits, as well as psychomotor qualities of the
individual, processes of self-regulation of its activities. Accord-
ing to our research we proved that the structure of social intelli-
gence of a teacher had four components, such as: communicative
potential, characteristics of self-awareness, social perception
and energy characteristics of the individual. Outlined charac-
teristics determine a teacher’s prediction of the development of
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interpersonal situations, the ability to interpret the information
he/she has heard or seen and the behavior of others, readiness
for effective social interaction and decision-making. Thus, so-
cial intelligence of a teacher contains individual inclinations,
abilities, characteristics that facilitate the acquisition of indi-
vidual personal experience, skills and abilities of social actions
and contacts.
Conclusions

Having studied the social intelligence of the teacher, we
defined it as the ability to perceive the surrounding and inner
world, which allowed professionals at different levels to navi-
gate in interpersonal interaction easily, harmonize their beha-
vior. The structure of social intelligence of a teacher includes
social sensitivity, empathy, self-knowledge and self-regulation.

Social intelligence of a teacher is identified with certain psy-
chological mechanisms. Social intelligence includes social think-
ing and wisdom. In such a way the concept of “social thinking” is
analyzed as a structural component of social intelligence. Social
thinking is defined as the ability of the subject to understand
and to operate with perceived information. A high level of the
development of social thinking allows a teacher to solve prob-
lems effectively that are arisen in the process of interpersonal
interaction; efficiency means speed, flexibility and accuracy in
dealing with the facts of social reality.
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leawkesuy EQyapd, [AaHuyyk HOnia. 3anemcHicmb noKasHuKie ycniwHocmi
s4yumensa mecmyeamu y4Hie 6i0 pieHs po3sUMKy coyianbHo20 iHMeaekmy
nedazozis.

Memoro Hawoi cmammi €: onucamu Halibinew egpekmusHi 3acobu
KO2HIMUBHO20 KOHMPOsO 8 MNpoyeci HOBYAHHA WKOAAPI8 IHO3EMHOI MO8U,
onucamu mpu OCHOBHI emanu MoOEes8AHHA mecmy, 8U3HAYUMU Mi0CYyMKO8I
abo npomidcHi (memamuyHi) mecmu, noKA3amMu 3aaexcHicms ycriuHocmi
mecmysaHHsA 8i0 coyianbHO20 iHMenekmy syumennis.

Memoodu OocnidxeHHA. [na po3e’A3aHHA nocmasneHux y pobomi
30800Hb BUKOPUCMOBYBAAUCA MAKi meopemuyHi mMemoou OO0CAiIOHEHHA:
KameaopianbHuUll, cmpykmypHo-yHKYioHaAbHUL, aHani3, cucmemamusauyis,
MOOenBaHHA, y3a2asnbHEHHA. TaKoM y 00CnidOMeHHi suKopucmosysanuco
emnipu4Hi memoou KOHCMamyeasnbHo20 00CiOHeHHA ma opmMysasnbHO20
exkcriepumeHmy. [nsa 0ia2HOCMUKU pi8HA PO38UMKY COUiasnbHO20 iHMenekmy
3acmocosysanact «MemoOuka O0O0CniOXEeHHA COuianbHo20 iHMenekmy»
L. Finghopda ma M. O’CanniseHa, adanmosaHa O.C. Muxalinogoto (2021).

Pe3ynomamu 0docnidxiceHHA. BidnogidHo 00 ompumaHux pe3ynbmamis
Hawoeo 0ocnidweHHA 0osedeHo, W0 CMPYKmypa coyianbHo20 iHmMenekmy
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syuMmens MA€E 4Yomupu CKAaoosi, Maki AK: KOMyHiKamueHuli nomeHuyias,
XapaKmepucmuKu camocgioomMocmi, coyianbHA rnepuyenyis ma eHep2emuyHi
xapakmepucmuku ocobucmocmi. OKpecneHi XapakmepucmuKu 3yMoe/10ome
MPO2HO3Yy8AHHA 84UMENEM PO3BUMKY MixocobucmicHux cumyayiti, 30amHicme
0o iHmepnpemayii noyymoiyu nobavyeHoi HUM iHghopmayii ma nosediHKU iHWUX,
20mMosHicmb 00 egekmusHoi couianbHoi 83aemodii i npuliHamms piweHs.
Omice, couianbHull iHMenekm emiwye iHOUBIOyanbHi 3a0amku, 30i6Hocmi,
enacmusocmi, wo acunimyrome Habymmsa eyumesnem ocobucmicHo20
docsidy, yMiHb | HABUYOK coyianbHux 0ili i KOHMakmis.

BucHosKu. [locnioxcyrodu coyianeHuliiHmenekm e4yumerns, MU 8U3HAYAEMO
lio2o sk 30amHicme cnpulimamu Ha8KOAUWHIl | BHympiwHili caim, ujo 003805€
npogpecioHanam pi3HUX pieHi8 ne2Ko opieHmysamuca y MixcocobucmicHili
83a0emo0ii, e2apMoHisyeamu cgoto nosediHky mowo. Lo cmpykmypu
coyianbHo20 iHMenekmMy 8yumesna 8x00AMb: CoyiasnbHA 4Yymasaugicme,
emnamis, camonisHaHHA ma camopezynayia. CoyiansHuli iHmenekm yyumens
OMOMOMCHIEMbBCA HAMU 3 MEeBHUMU CUXO0A02iYHUMU MexaHiamamu. o Hux
8iOHOCUMO couyianbHe MucaeHHA ma myodpicme. 30Kpema, MPOaHasnizo08aHo
MOHAMMSA «COYianbHe MUCAEHHA» AK CMPYKMYPHULU KOMMIOHEeHM CoyidabHO20
iHmenekmy. CouyiasnbHe MUCAEHHA BU3HAYAEMbLCA HAMU AK 30amHicme
cyb’ekma posymimu ma onepysamu crnpuliHamor iHghopmayiero. Bucokuli
pigeHb po38UMKY COUiaMbHO20 MUCAEHHA yYumersa 00380A€ oMy epeKmusHo
po3s’asysamu 3a80GHHA, WO BUHUKAIOMb y mpoueci MmixocobucmicHoi
830EMO0ii; Ni0 egheKMUBHICMIO MAEMbBCA HA yB8a3i WBUOKIcMs, 2Hy4Kicmo |
moyHicme 8 onepysaHHi hakmamu coyianeHoi dilicHocmi.

Knawyoei cnoea: couianbHuli iHmenekm, ycniwHicme mecmyeaHHs,
coyianbHe MUCAEHHA, couiasnbHa B83aeEMO0is, npuliHAmMms piweHs, emanu
MOOenM8AHHA mecmy, CcouiasnbHa 4ymsausicme, emrnamis, CAaMOomMi3HAHHS,
camopezynayis.
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ABSTRACT

The purpose of our article is: to describe communicative and quasi-commu-
nicative techniques to develop students’ communicative competence; to show
the reasons for bad quasi-communication; to describe the types of exercises
that are inherent to each of the stages of the development of communicative
competence of students of philological faculties; to show how the professional
development of students, future translators, depends on their communicative
competence.
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Methods of the research. The following theoretical methods of the research
were used to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis, systematization,
modeling, generalization.

The results of the research. Professional activity is one of the most impor-
tant ways for everyone to connect with the world, and for many people it is a real
factor in building relationships with others. So, the main importance of leading
activities in determining the life path of each individual is that it opens a person’s
guidelines for inclusion him/her into new spheres of life in the society, introduces
it to new social structures and allows to establish even more and the quality of
social ties.

Conclusions. The professional development is presented as a sequence of
certain specific phases that differ by content and the form of presentation of pro-
fessional desires. The way of career should be divided into five stages: growth,
search, strengthening, stabilization and decline. The period of choosing a pro-
fession and the professional development is the second stage of this five-step
model, which covers the age of 14 to 25 years and is characterized by the fact
that the individual performs professional activities in different roles, focusing on
his/her real professional opportunities. We should also note that professional
development is understood by us quite broadly: it is the formation of a person’s
idea of his/her professional career, and preparation for future professional acti-
vity, the initial process of professional activity and the whole career path, change
in a career and retirement. The professional development of students, future
translators, depends on their communicative competence that in a great degree
depends on the processes of real, natural communication, which can be pre-
sented in a monologue and a dialogue forms, and also on the process of quasi-
communication.

Key words: communicative competence, communicative techniques, quasi-
communicative techniques, quasi-communication, professional activity, profes-
sional opportunities, monologue speech, dialogue speech.

Introduction

In the scientific literature the process of the professional
development is often associated with the characteristics of a
particular professional activity, which significantly affects the
formation of the person during the mastery of the profession
(Mykhalchuk & Onufriieva, 2020). Professional development of
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the person depends on the formation of a whole system of profes-
sionally important qualities (Makcumenko, Tkau, JIuTBuHuyK &
Onydpiesa, 2019). This is a rather complex and dynamic process
of the formation of functional and operational actions on the ba-
sis of individual psychological characteristics of the individual.
That is, professionally important qualities of a specialist deter-
mine the productivity of his/her activities, and, consequently,
contribute to successful professional development (Ivashke-
vych & Koval, 2020).

Despite some differences in the process of professional deve-
lopment of the specialist, in the psychological literature there is
some unity of the opinion of researchers according to the concept
of “professional development”, which means the development of
specific professional qualities and personality traits. It is a pro-
cess which is always quite active (F'oruapyk & Ouydpiesa, 2018).
Professional development is a gradual and dynamic process that
causes positive changes in personal and professional qualities,
contributes to the formation of a positive attitude to the sphere
of future profession, the desire to master professional know-
ledge, skills and abilities (Aleksandrov, Memetova & Stanke-
vich, 2020).

There are several reasons that determine the importance of
the professional activity as a factor that significantly facilitates
the development of the person. This is, firstly, the process of en-
tering the paradigm of the professional activity, which means for
the individual the emergence of a completely new social situation
of the personal development (Bates, Maechler, Bolker & Walker,
2014). The last process will have the most important formative
impact to a person who significantly is changing and, at the same
time, enriching his/her motivational and need sphere of the per-
son. After all, it is professional activity that allows to satisfy
basic human needs. The researchers (Mykhalchuk & Bihunova,
2019) gave a particular importance in these processes to the role
of leading activities in the process of self-actualization of the in-
dividual. Thus, scientists (Batel, 2020) note that a socially justi-
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fied and valuable way to explain the need for personalization is,
first of all, professional activity. At the same time, it is impos-
sible to imagine the formation of the person as a process of pas-
sive mastery of one’s own professional activity. After all, any
activity has a certain system of features. Some of them are per-
ceived by a person as personally significant ones, and due to this
they have a great impact on a person, while other signs remain
completely insensitive to the individual. The most important
role in influencing the formation of the personality as a profes-
sional are the so-called internal prerequisites, due to which there
is the actualization of external conditions, which are somehow
perceived by the individual (Mykhalchuk & Ivashkevych, 2019).
Therefore, the same activity can have different effects on a per-
son, which ultimately leads to the formation of different quali-
ties, characteristics, traits and types of the person.

But if we tell about the development of communicative
competence of students of philological faculty there are some
questions which are not solved in scientific literature. So, the
purpose of our article is: to describe communicative and quasi-
communicative techniques to develop students’ communicative
competence; to show the reasons for bad quasi-communication;
to describe the types of exercises that are inherent to each of
the stages of the development of communicative competence of
students of philological faculties; to show how the professional
development of students, future translators, depends on their
communicative competence.

Methods of the research
The following theoretical methods of the research were used
to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis,
systematization, modeling, generalization.

Results and their discussion
Quasi-communicative techniques include the means of com-
munication in dialogical and monologue speech, also the quasi-
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communication in a writing form. When compiling a dialogue,
a micro-dialogue, a monologue, the activity with lexical units,
students develop their speech, learn to speak as well as it is pos-
sible. Quasi-communicative techniques encourage students to
communicate, they always have a stimulus to modeling speech,
they influence learner’s autonomy in developing students’ trans-
lation competence.

Quasi-communication is the most important factor in the
existence of a society. This is a special mode of existence of a
human language with a categorical organization of a language
quasi-code to be specific and unique. There are no societies with-
out quasi-communication. It is the process that ensures the for-
mation of the society (quasi-communication — a structure of the
society, communication — a model of the community). Without
effective quasi-communication many economic processes would
stop. Therefore, the question of organizing the processes of
communication (quasi-communicative processes) is important
for the creation of any society. But a correct organization of any
process is impossible without the understanding of its nature,
the construction of a model of a quasi-communicative process
associated with the study of its structure, the factors which in-
fluence this process, the system of actions that make up its ba-
sis.

Quasi-communication tactics are the means for the realiza-
tion in a concrete situation of a quasi-communicative strategy
based on the possession of a technique and knowledge of the rules
of quasi-communication in general. A technique of quasi-commu-
nication is a set of specific communicative skills (skills to speak)
and listening abilities.

True quasi-communication exists for all people without any
exception. There is no social public significance being impos-
sible outside of its collective — quasi-communicative, mediated
public discussions-recognition, that is outside of any legitima-
tion. Democratically organized community has to achieve unity,
consensus, through discourse. Discourse is the practice of quasi-

© lIvashkevych Ernest
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.64-84

68 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) COLLECTION OF RESEARCH PAPERS
ISSN 2663-6956 (Online) ”“PROBLEMS OF MODERN PSYCHOLOGY”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. ISSUE 56

communicative relationships for achieving social understanding
and social consensus. Discourse based on the norms and values
of coexistence is the highest instance of a social life. To be uni-
versal, quasi-communication has to be also argued, rationally
grounded, self-conscious. Therefore, one of the main tasks of or-
ganizing quasi-communicative philosophy is to study the norms
of universal pragmatics, that is the analysis of the underlying
conditions of the possibility of the language existence and quasi-
communication in a complex system of social attitudes, relation-
ships, which are based on the processes of the identification of
common norms, which form the basis of quasi-communicative
practices and are arising in speech interactions of people.

We’ll emphasize the reasons for bad quasi-communication.
They can be:

a) stereotypes — simplified thoughts about any individuals
or situations, as a result that there is no objective analysis and
understanding of people, situations, problems;

b) “based representations” — the tendency to reject anything
that contradicts one’s own views, new and unusual information
(“We believe in that information we would like to believe”). We
rarely realize that the interpretation of events by another person
is just as legitimate as ours;

c) bad relations between people, because if the attitude of
a person is hostile, it is difficult to convince the justice of our
point of view;

d) lack of attention and interest in the partner of communi-
cation;

e) mistakes in the construction of statements: the wrong or-
der of words, the complexity of the message, poor persuasive-
ness, illogicality, etc.

f) incorrect choice of any strategy and use of quasi-commu-
nicative tactics.

Strategies for the development of communicative compe-
tence and effective quasi-communication are because of such
conditions:

© Ivashkevych Ernest
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.64-84
http.//journals.uran.ua/index.php/2227-6246 69




ISSN 2227-6246 (Print) 36IPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMW CYYACHOI NTCUXONOrIi”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. BUITYCK 56

1) open — closed quasi-communication;

2) monologue — dialogical process of quasi-communication;

3) role-playing (based on playing social roles). Open process
of quasi-communication is based on the desire and the abilities of
the person to express his/her point of view and display the readi-
ness to take into account the positions of others. Closed quasi-
communication is a reluctance or inability to express clearly the
person’s point of view, his/her attitude and present available
information.

So, quasi-communication has three different meanings:

a) quasi-communication as the activity, as a process of pre-
senting lexical units;

b) quasi-communication as a product of inner speech acti-
vity;

c) quasi-communication as a special form of inner oratorical
genre.

Quasi-communication in the first, procedural meaning
has its synonyms: quasi-communicative activity, quasi-com-
municative act. Quasi-communication assumes the exchange in
the inner form of thoughts and feelings, the information which
was carried out not only by inner speech, but also by means of
non-verbal characters that study semiotics (facial expressions,
gestures, touches). The same process of quasi-communication is
a means of verbal communication with the help of verbal sign
units: words, syntactic constructions, texts, intonations, which
often are supported by non-verbal means.

Within this term “quasi-communication” is investigated by
us in such a way:

a) as a physiological basis of quasi-communication, quasi-
communicative activity;

b) by the use of inner mechanisms of speech according to
its types: mechanisms of quasi-communication (inner speech),
the mechanisms of listening (perception and understanding of
speech), etc.;

c) by using of code transitions;
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d) by the relationships of thinking and understanding the
information;

e) by the implementation of speech functions in the process
of quasi-communication;

f) by the interaction of languages in the bilingual inner
speech activity;

g) with use of the process of taking possession of inner speech
of a student;

h) by the formation of “linguistic sense” (intuition) at diffe-
rent age stages of the person, etc.

The second meaning of the term “quasi-communication” is
“quasi-communication as a result”. It has a synonym “a text”,
which can be not only written but also oral one. In the theory of
inner speech the text is defined according to the person’s linguis-
tic activity as the result of a creative process, by the analyses of
its derivation. There are the examples of the use of the term “the
inner speech” in the following sense: a dialect, rhythmic speech,
scientific broadcasting, direct and indirect speech and others.

Within this information quasi-communication is analyzed
as:

a) structure of the text, its components, connections;

b) speech styles;

c¢) speech genres;

d) use of linguistic means (lexical, grammatical) in the text;

e) use of stylistic figures, tropes, phraseology, etc.;

f) linguistic norms and their violation (mistakes);

g) means of verbal expression of the text;

h) means of long-term or short-term storage of chapters of
oral and written broadcasting, etc.

The third meaning of the term “inner speech” is speech of the
inner oratorical genre or as a quasi-monologue in a piece of art
(informational, polemical, pathetic ones).

In the process of inner communicative activity the forma-
tion of inner speech structural units is considered to be a simple
statement. This is a unit of inner speech or quasi-communica-

© Ivashkevych Ernest
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.64-84

http.//journals.uran.ua/index.php/2227-6246 71




ISSN 2227-6246 (Print) 36IPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMW CYYACHOI NTCUXONOrIi”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. BUITYCK 56

tion, having a relative autonomy, completeness. It includes a
quasi-communicative modal aspect, intonation (verbal one),
non-verbal means, which are available to actual categorization
(subject-oriented process). Inner statements always correlate
with certain situations of life. They also are characterized by
motivation: greetings as at the meeting, like when a person calls
a taxi by telephone, a student’s response at the lesson, a letter to
a friend, a speech at the conference, etc.

All phrases of inner speech are correlated with sentences.
Often the components of the inner speech are coincided. How-
ever, sometimes the statement is broader, louder in volume. The
most important role within the statements is played by: intona-
tion, deictic means (indication of participants in the process of
quasi-communication, time or spatial localization of facts and
characteristics referred to this process).

The linguistic act is also a unit of inner speech process and
the unit of the generation of the whole text. A linguistic act
should be understood by us as a purposeful act, a unit of nor-
mative lexical forms in a certain inner language group, a social
group of inner units of speech behavior, which are presented in
each situation of quasi-communication.

In such a way quasi-communication is a universal achieve-
ment of mankind and the process of obtaining the universal reali-
ty of social existence. Speaking at the same time is a process of
verbal communication with the help of verbal sign units: words,
syntactic constructions, texts, intonations, often with the sup-
port of nonverbal means. The feature of contemporary public
speech communication is its dialogicity: various forms of a dia-
logue (a dispute, a discussion, polemics, TV debates, interviews).

The process of quasi-communication in a great degree influ-
ences dialogical speech of students. In such a way a dialogue is
a process of interaction between two or more participants in the
process of communication. Therefore, within the paradigm of a
speech act each participant alternates himself/herself as a lis-
tener and also as a speaker.

© lIvashkevych Ernest
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.64-84

72 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) COLLECTION OF RESEARCH PAPERS
ISSN 2663-6956 (Online) ”“PROBLEMS OF MODERN PSYCHOLOGY”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. ISSUE 56

The dialogue between the TV presenter and his guest in the
studio usually involves the presence of another third person —
the audience, which can be expressed by the famous formula:
“Thank you to everyone who was today with us”. From time to
time political opponents, arguing with each other in the media
spheres, argue primarily with the audience.

A multi-vector type of communicative process is a dialogue
that is a conversation between two or more individuals. A fea-
ture of a dialogic communication is a quick change of the roles of
a communicant and a communicator. The initiative in the part-
nership has to be moved from one person to the other one. Thanks
to the latest technology, this multi-vector process of interaction
makes mass communication multifaceted and high-grade, with-
in the conditions which are created for the efficient exchange of
products of information. The interests of the people are realized
greater when individuals’ needs are met, and the positions of the
representatives of dialogue process are timely clarified.

In such a way monologue and dialogical texts differ from
each other both from the point of view of the structure of the
texts underlying some speech situation, and from the point of
view of the regularities of the text formation the partners of
communication operate with. So, the dialogue is based on a dia-
logical unity: the expression of the opinions and their percep-
tions, the response to them, which is reflected in the structure of
this speech act. The dialogue consists of interrelated replicas of
the partners of communication.

The main features of the dialogue are: the intention, pur-
posefulness, rules of conduction of the conversation. Purpose-
fulness of the speech activity in a dialogue is the available or
hidden purpose of the speaker (a message about something, a
question, an order, a counsel, a promise). In order to achieve
some goal, each of the partners of communication realizes his/
her intentions, facilitating the partner to certain speech actions.
The rules for conducting the conversation are necessary for the
dialogue: a) the message has to be given in certain acts; b) the
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message corresponds to the topic of conversation; c¢) the partners
of communication make the broadcast clear and more consistent.

The role of a teacher is also changed in the learning process.
A teacher facilitates the process of communication, helps stu-
dents to achieve autonomy in determining the goals and ways of
learning a foreign language, mastering their speech, linguistic
abilities, non-verbal means of communication. Mother tongue is
also used occasionally, where it is necessary, when a speech is
justified by a difficult situation.

A dialogue, as well as a monologue, is characterized by its
reverence. Communication, as a rule, takes place in a direct con-
tact of participants who are well aware of the conditions in which
communication takes a right place. A dialogue involves visual
perception of the partners of communication and proves a certain
incompleteness of statements, supplemented by extra-language
means of communication (facial expressions, gestures, eye con-
tact, poses of partners of communication). With their help, the
speaker expresses his/her wishes, doubts, pity, assumptions.
Consequently, they can not be ignored in teaching foreign lan-
guage communication.

Dialogue speech is characterized by certain communicative
psychological and linguistic features. One of the most impor-
tant psychological features of dialogical speech is its situational
character. Situational dialogical speech is that one when often
its meaning can be understood only taking into account the situ-
ation in which it is carried out.

A characteristic feature of a dialogical speech is its emotio-
nal color. Speech is usually emotionally colored, because the spea-
ker transmits its thoughts, feelings, attitudes to what content is
being discussed. This is reflected in the selection of lexical and
grammatical tools, in the structure of the replicas, in the intona-
tional design. The present dialogue contains replicas of surprise,
capture, appreciation, disappointment, dissatisfaction.

Understanding of incomplete replicas of partners in a dia-
logue is facilitated by the contact of partners of communication,
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by the presence of a common situation, reciprocity replicas,
the use of extra-language means (gestures, facial expressions),
knowledge of two partners of communication in the circumstan-
ces of the reality, and in the most cases — towards each other. In
addition, the released members of the sentence can be restored,
based on the contents of the previous replica.

Example 1

Peter. Jean! Would you like a meat sandwich or cheese
sandwich?

Jean. A chees sandwich, please.

A dialogue is widely used as “ready” speech units. They are
called “formulas”, “templates”, “clichés”, “stereotypes”. They
are used to express a gratitude, the exchange greetings, congrat-
ulations, to attract the attention of the partner of communica-
tion at the beginning of the conversation, to confirm or to com-
ment, etc. “Ready” speech units (phrases, suggestions) provide
a dialogue with emotionality. Here are some examples (“ready
speech units” are highlighted).

Example 2

A. Excuse me! Is there a chemist’s near here?

B. Yes. It’s over there.

A. Thanks a lot.

In a dialogical speech, words often referred to as “fillers of
silence”. They are used to hold a conversation, to fill a pause in
it, when the speaker searches for a corresponding replica. For
example: well, well now, you know, Let me see, Look here, I say.

Any dialogue consists of separate interrelated statements.
Such statements, the boundary of which is the change of the
partner of communication, are called replica. Replica is the first
element of the dialogue. Replicas come in varying lengths, but
are closely linked with each other by their communicative func-
tions, structurally and intonationally. The closest connection is
between adjacent replicas. The totality of replicas is character-
ized by structural, intonational and semantic completeness, it is
called a dialogue unity (DU).
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The first replica of dialogical unity is always initiative (it is
also called a replica for inducing or controlling the situation).
The second remark can be either completely reactive (different-
ly — dependent, or a replica — a reaction), or reactively initiative,
that is possible to include such reaction into the previous state-
ment and into the whole text.

Example 1

Peter: What would you like to eat, Edith?

Example 2

Ben: Is lunch ready?

Ann: Yes. Let’s have lunch in the garden.

In both cases, the first replica of a dialogic unity is usu-
ally initiatory, the second one in Example 1 is reactive (here
the conversation may also stop), and in Example 2 it is reactive-
initiative: firstly, the reaction (the answer to the question),
and then — the inducement (proposal statement), by the help of
which the conversation continues. In such a way pupils have to
learn:

1) to start a conversation using an initiative replica;

2) to respond correctly and quickly to the reactive replica of
the partner of communication with a reactive replica;

3) to support the conversation in order to continue it, with
not purely reactive statement, but using reactive-initiative rep-
licas;

4) depending on the functional interrelationships of the rep-
lica in the dialogue to distinguish between different types of a
dialogue unity.

Here are some examples of a dialogue unity.

Example 3. Dialogic unity «Message — Message».

Pretty girl: I want to buy a hat.

Assistant: Hats are upstairs on the next floor.

Example 4. Dialogic unity « Message — Question».

Hostess Bradley: Alice! Perhaps that passanger is without
ticket.

Hostess Alice: Which passanger, Anne?
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Example 5. Dialogic unity «Question — Contr-question».

Voice A: What’s wrong with you, Mrs Bloggs?

Mrs Bloggs: What’s wrong with me?

Example 6. Dialogic unity « Motivation — Question».

Ann: Let’s eat lunch in the garden?

Ben: Shall we sit on this seat?

The system of exercises for teaching dialogical speech con-
sists of three main stages: the first stage is the initial one, on
which the presentation of the material takes a place; the second
stage is the middle one, where the practice of the development
of skills of dialogue broadcasting takes place; the third stage is
the last, creative one — at this stage there is a creative, indepen-
dent activity of students in the process of a dialogical speech.
Let’s look at the types of exercises that are inherent to each of
the stages we have described.

Each functional type of a dialogue is characterized by a cer-
tain set of dialogue unities.

I. Dialogue — Question: Question — Answer, Message — Ques-
tion, Message — Reply + Message, Message — Message, Message —
Reply Message + Additional Message.

I1. Dialogue — Arrangement: Question — Reply + Message,
Message — Reply Message + Additional Message, Message — Re-
ply + Question, Incitement — Consent or refusal, Question — An-
swer, Message — Question.

ITI. Dialogue — Sharing experiences, thoughts: Message —
Message, Question — Reply + Message, Message — Question, Mes-
sage — Reply + Additional Message, Question — Answer.

IV. Dialogue — discussion: Message — Message, Question —
Answer, Message — Reply, Message — Message in reply + Addi-
tional Message.

Stage I. Exercises of the first stage are of conditionally
speech, receptive and reproductive ones. They can be imitative,
substitutions, transformations, questions — answers, reciproca-
tion exercises. All exercises at this stage are performed consis-
tently in the following regimes: “teacher — student”, “student —
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teacher”, “phonogram — student”, “student — phonogram”, “stu-
dent — student”.

Example: Exercise 1

A: I’m interested in dancing.

B: I’m interested in dancing too.

A: I’m interested in reading books.

B: I’m interested in reading books too.

Stage II. The exercises of the second stage have the aim to
develop the skills of compiling micro-dialogues and simultane-
ously improving the skills of mastering dialogical unities. Using
previously learned dialogical unities, students form dialogues of
two-three dialogic unities.

The exercises of the second stage take place in certain educa-
tional-speech situations and with communicative tasks. Pupils
offer auditory verbal supports (a phonogram of a dialogue — a
sample) and visual verbal supports (a micro-dialogue — substi-
tute table and a micro-dialogue — a schema), which are based on
amicro-dialogue-sample. After verifying the understanding of a
micro-dialogue — a sample students listen to it again and in pau-
ses repeat each remark by a speaker or a teacher.

Example: Exercise 2
- 2

— It made a deep impression on me, too. How did you like the
singing?

- 2

— Yes, he is my favorite opera singer.

Stage III. The exercises of the third stage have the aim of
teaching pupils to compile and to conduct their own dialogues
according to the training and speech situations at the level of
program requirements. Third stage exercises are productive. All
supports are removed, exercises are independent. At this stage
of teaching the speech situations for pupils are offered, the de-
gree of deployment of each component is gradually changing —
decreasing — depending on the pupils’ acquired dialogical skills.
Here is an example of the exercise of this stage.
© Ivashkevych Ernest
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Exercise 3. Topic “Shopping”.

Tasks for the first partner: You are an absent-minded cus-
tomer. Now you are at the Hat Department. Choose the hat.

A task to the second partner: You are a shop assistant. Your
customer is very absent-minded. Help him to choose the right
thing. Be polite.

The teaching of a dialogical speech through a series of exerci-
ses involves mastering the skills and abilities which are necessary
to implement a communicative situation in accordance with the
communicative tasks of the partners of communication, taking
into account the specific conditions of communication, as well as
based on various types of interpersonal and inter-rolled interac-
tion of controversial speakers. In such exercises it is also foreseen
to train situational use as a versatile linguistic material, as well
as various functional types of speech and types of communicative
interaction of pupils. Situational-related learning of a dialogical
speech can be offered in the content of the following exercises:

1. Make a dialogue to series of drawings, using keywords
(pictures depict the sequence of actions of people who commu-
nicate).

2. Make a dialogue on the contents of a picture or a picture.

3. Make a dialogue using available data about the situation,
the beginning and the end of a dialogue.

4. Make a dialogue based on the keywords.

5. Make a dialogue by reading the text.

Consequently, dialogical speech is characterized by a set of
features and represents not only one kind of speech activity of
its participants, but a speech act (the exchange of information),
in which a real speech and inner speech are inextricably linked
types of speech activity. Dialogue communication is manifested
in the monologue form. To our mind, a dialogue communication
is the best way to develop and to form communicative compe-
tence of students.

Professional activity is one of the most important ways for
everyone to connect with the world, and for many people it is a
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real factor in building relationships with others. So, the main
importance of leading activities in determining the life path of
each individual is that it opens a person’s guidelines for inclu-
sion him/her into new spheres of life in the society, introduces
it to new social structures and allows to establish even more and
the quality of social ties.

Thus, professional achievements, their evaluation by other
people have a significant impact on the formation of many im-
portant personal characteristics, such as self-esteem, self-con-
fidence, strengths and abilities. The latter includes the achieve-
ment of a certain social status in the society and in the paradigm
of the professional sphere. Professional activity facilitates quite
serious changes in the professional paradigm of the individual,
determines a certain dominant strategy of individual behavior,
goals and programs of actions, shows the attitude to the results
of own professional activities of future specialists.

Conclusions

The professional development is presented as a sequence of
certain specific phases that differ by content and the form of
presentation of professional desires. The way of career should
be divided into five stages: growth, search, strengthening, sta-
bilization and decline. The period of choosing a profession and
the professional development is the second stage of this five-step
model, which covers the age of 14 to 25 years and is characterized
by the fact that the individual performs professional activities
in different roles, focusing on his/her real professional oppor-
tunities. We should also note that professional development is
understood by us quite broadly: it is the formation of a person’s
idea of his/her professional career, and preparation for future
professional activity, the initial process of professional activity
and the whole career path, change in a career and retirement.
The professional development of students, future translators,
depends on their communicative competence, which in a great
degree depends on the processes of real, natural communication,
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which can be presented in a monologue and a dialogue forms, and
also on the process of quasi-communication.

Literature

T'onuapyk Harania, Onydpiera Jliama. Ilcuxosoriunmmii amaJisa piBHIB
no6yoBU KOMYHIKaTUBHUX Aifi. Psycholinguistics. IIcuxoainzgicmuxa.
Ilcuxonunzeucmurxa. Ilepeacnas-Xmenbuunbkuit, 2018. Bum. 24(1).
C.97-117. URL: https://doi: 10.31470/2309-1797-2018-24-1-97-117.

Maxkcumenko C., Tkau B., JIurBunuyk JI., OmydpieBa JI. Heiipomncuxo-
JIHTBiCTUYHE MOCIiIKeHHs MOJITUUYHUX Trace i3 30BHIITHbOI peKJIaMu.
Psycholinguistics. Ilcuxoainegicmuka. Ilcuxoaunzeucmura. Ilepe-
scaas-XmenbHutbkuit, 2019. Bun. 26(1). C. 246-264. https://doi:
10.31470/2309-1797-2019-26-1-246-264. URL: https://psycholing-
journal.com/index.php/journal/article/view/715.

Aleksandrov A.A., Memetova K.S., Stankevich L.N. Referent’s Lexical Fre-
quency Predicts Mismatch Negativity Responses to New Words Follow-
ing Semantic Training. Journal of Psycholinguistic Research.2020. Vol.
49. P. 187-198. URL: https://doi.org/10.1007/s10936-019-09678-3.

Batel E. Context Effect on L2 Word Recognition: Visual Versus Auditory
Modalities. Journal of Psycholinguist Research. 2020. Vol. 49. P. 223—
245. URL: https://doi.org/10.1007/s10936-019-09683-6.

Bates D., Maechler M., Bolker B., Walker S. lme4: Linear mixed-effects
models using Eigen and S4. Journal of Package Version. 2014. Vol. 1(7).
P.1-23.

Ivashkevych Ed., Koval I. Psychological Principles of Organization of the
Deductive Process at the English Lessons at Secondary Schools. 36iprux
Haykosux npaud «IIpobaemu cyuwacHoi ncuxonozii». Kam’aHenmsb-
Ilopinseprmit, 2020. Bum. 50. C. 31-52. URL: https://doi.
org/10.32626,/2227-6246.2020-50.31-52.

Mykhalchuk N., Bihunova S. The verbalization of the concept of “fear”
in English and Ukrainian phraseological units. Cognitive Studies |
Etudes cognitives. Warsaw (Poland), 2019. P. 11. URL: https://doi.
org/10.11649/cs.2043.

Mykhalchuk N., Ivashkevych E. Psycholinguistic Characteristics of Se-
condary Predication in Determining the Construction of a Peculiar Pic-
ture of the World of a Reader. Psycholinguistics. IIcuxoninzeicmuka.
Ilcuxonunzeucmura. Ilepeacnas-Xmenbuunpkuit, 2019. Bun. 25(1).
C. 215-231. URL: https://d0i.10.31470/2309-1797-2019-25-1-215-
231.

Mykhalchuk N., Onufriieva L. Psychological Analysis of Different Types of
Discourse. 36ipHur Haykosux npayvb «IIpobaemu cywacHoi ncuxonozii».

© Ivashkevych Ernest

DOI (article): https://doi.org/10.32626/2227-6246.2022-56.64-84

http.//journals.uran.ua/index.php/2227-6246 81




ISSN 2227-6246 (Print) 36IPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMW CYYACHOI NTCUXONOrIi”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. BUITYCK 56

Kawm’auens-Iloginsebkuii, 2020. Bum. 50. C. 188-210. URL: https://
doi.org/10.32626/2227-6246.2020-50.188-210.

References

Aleksandrov, A.A., Memetova, K.S., & Stankevich, L.N. (2020). Referent’s
Lexical Frequency Predicts Mismatch Negativity Responses to New
Words Following Semantic Training. Journal of Psycholinguistic Re-
search, 49, 187-198. Retrieved from https://doi.org/10.1007/s10936-
019-09678-3.

Batel, E. (2020). Context Effect on L2 Word Recognition: Visual Versus Au-
ditory Modalities. Journal of Psycholinguist Research, 49, 223-245.
Retrieved from https://doi.org/10.1007/s10936-019-09683-6.

Bates, D., Maechler, M., Bolker, B., & Walker, S. (2014). Ime4: Linear
mixed-effects models using Eigen and S4. Journal of Package Version,
1(7), 1-23.

Honcharuk, Nataliia, & Onufriieva, Liana (2018). Psykholohichnyi analiz
rivniv pobudovy komunikatyvnykh dii [Psychological analysis of the
levels of construction of communicative actions]. Psycholinguistics.
Psykholinhvistyka. Psikholingvistika — Psycholinguistics. Psycholin-
guistics. Psycholinguistics, 24(1), 97-117. Retrieved from https://
d0i.10.31470/2309-1797-2018-24-1-97-117 [in Ukrainian].

Ivashkevych, Ed., & Koval, I. (2020). Psychological Principles of Organi-
zation of the Deductive Process at the English Lessons at Secondary
Schools. Zbirnyk naukovykh prats «Problemy suchasnoi psykholohii» —
Collection of research papers “Problems of modern psychology”, 50, 31—
52. Retrieved from https://doi.org/10.32626,/2227-6246.2020-50.31-
52

Maksymenko, S., Tkach, B., Lytvynchuk, L., & Onufriieva, L. (2019). Nei-
ropsykholinhvistychne doslidzhennia politychnykh hasel iz zovnish-
noi reklamy — A neuropsycholinguistic research of political slogans
from outdoor advertising. Psycholinguistics. Psykholinhvistyka. Psik-
holingvistika — Psycholinguistics. Psycholinguistics. Psycholinguistics,
26(1), 246-264. https://doi.10.31470/2309-1797-2019-26-1-246-264.
Retrieved from https://psycholing-journal.com/index.php/journal/
article/view/715 [in Ukrainian].

Mykhalchuk, N., & Bihunova, S. (2019). The verbalization of the concept
of “fear” in English and Ukrainian phraseological units. Cognitive Stu-
dies | Etudes cognitives, Warsaw (Poland), 11. Retrieved from https://
doi.org/10.11649/cs.2043.

Mykhalchuk, N., & Ivashkevych, E. (2019). Psycholinguistic Characteristics
of Secondary Predication in Determining the Construction of a Peculiar
Picture of the World of a Reader. Psycholinguistics. Psykholinhvistyka.

© lIvashkevych Ernest
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.64-84
82 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) COLLECTION OF RESEARCH PAPERS
ISSN 2663-6956 (Online) ”“PROBLEMS OF MODERN PSYCHOLOGY”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. ISSUE 56

Psikholingvistika — Psycholinguistics. Psycholinguistics. Psycholinguis-
tics, 25(1), 215—-231. Retrieved from https://d0i.10.31470/2309-1797-
2019-25-1-215-231.

Mykhalchuk, N., & Onufriieva, L. (2020). Psychological Analysis of Differ-
ent Types of Discourse. Zbirnyk naukovykh prats « Problemy suchasnoi
psykholohii» — Collection of research papers “Problems of modern psy-
chology”,50,188-210. Retrieved from https://doi.org/10.32626,/2227-
6246.2020-50.188-210.

leawkeeuy EpHecm. KomyHikamueHi ma KeasiKoMyHiKamueHi mexHiku 0na
PO38UMKY KOMYHIKamueHoi KomnemeHmMHocmi cmydeHmis.

Memoto Hawoi cmammi €: onucamu KOMYHIKAMUBHI ma KeasiKomy-
HIKAMUBHI MEeXHIKU po38UMKY KOMYHIKAMUBHOI KomMnemeHmHocmi cmy-
deHmis; nokazamu MpPU4YUHU [02AHOI Kea3iKoMyHiKayii; onucamu eudu
ernpas, AKi NpumMamaHHi KOXCHOMY 3 emarig@ pPo38UMKY KOMYHIKaMUBHOI
KomnemeHmHocmi cmydeHmis chinonoziuHUX ¢hakynememis; nokazamu, AK
npogpecitiHuli po3sumok cmydeHmis, MalibymHix nepeknaoayie, 3a1exums 8io
CMQAHOB/EHHA iX KOMYHIKAMUBHOI KoMnemeHmMHocmi.

Memoou OJdocnidxeHHA. [na po3e8’A3aHHA nocmaesneHux y pobomi
30800Hb BUKOPUCMOBYBA/UCA MAKi meopemuyHi memoou OO0CAIOHEHHSA:
KamezopiansHull, cmpykmypHo-gyHKYioHanbHUl, aHanis, cucmemamu3ayis,
MOOeso8AHHSA, Y30a20bHEHHSA.

Pesynomamu 0ocnidxceHHA. [loKka3aHo, wo npogeciliHa 0ifanbHicme
€ 00HUM i3 HalibinbWw 3HAYYUWUX 078 KOMCHOI M0OuUHU crnocobie 38°A3Ky 3i
ceimom, i y 6azameox ueli cnoci6 cmae cnpasMHim YuHHUKOM robydosu
830EMOCMOCYHKI8 (3 [HWUMU dbmu. [osedeHo, WO OCHOBHE 3HAYEeHHS
Mpo8ioOHOI DifnbHOCMI y 8U3HAYEHHI HUMMEBO20 WiAAXY ocobucmocmi nonseae
8 MOMY, W0 came 80HA BIOKPUBAE OOUHI OPIEHMUPU WOO0 BKAOYEHHA 00
HOoBUX chep Humms 8 cycninbcmai, 800UMb it 00 HOBUX COYianbHUX CMPYKMyp
i 00380s15€ BCMAHOBUMU We BinbWy KinbKicmb ma AKicms coyianbHUX 38°s3Kie.

BucHoeKu. [MokazaHo, wo npogeciliHe cmaHosneHHA po321a0aeEmeca AK
nocnidosHicme negHUX crieyugiyHux ¢as, Wo pPo3pPi3HAOMbLCA 3 3MiCmom
i popmoro npeszeHmauii AoduHoo npogpeciliHux 6axaHb. [osedeHo, W0
npogpecitinuli wnsax mae 6ymu po3dineHuli Ha N’sme emanie: 3POCMAHHS,
nowyk, 3miyHeHHs, cmabinizayisicnad. [Mepiod subopy npogeciii npogecitiHozo
cmaHoesieHHA € Opyaum wabaem OaHoi n’smucmyniHyacmoi modeni, fAKa
oxonntoe 8iK 8i0 14 0o 25 pokie i xapakmepu3yemsbCa MUM, U0 iHOUBIO BUKOHYE
npogpeciliHy OifanbHICMb y Pi3HUX POAAX, OPIEHMYYUCL NMPU UboMy Ha ceol
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peasnbHi npogeciliHi moxcausocmi. lpogpeciliHe cmaHo8aAEHHA PO3yMiembcs
HamMu BGocume WUPOKO: Ue i hopMy8aHHS yABneHHA MOOUHU Wo0o CBOEl
npogpeciliHoi kap’epu, i nidcomoska 0o malibymHeoi npogpeciliHoi disnbHocmi, i
noyamkosul npoyec npogpeciliHoi disnbHocmi, i seco npogeciliHull wiaax, 3MiHU
8 Kap’epi i suxid Ha neHcito mowo. [osedeHo, wo npogeciliHuli po3sumok
cmyoeHmis, MalibymHix nepeknaoayie, 3anexums 8i0 ix KOMyHiKamusHol
KOMMemeHmMHoCmi, CMAHOB/EHHA AKOi 3HAYHOK MIPOK B8U3HAYAEMbCA
npoyecamu peasnbHo20, MPUPOOHO20 CRIAKYBAHHA, WO MOMHA nodamu y
MOHOs102I4HIl ma dianoeiyrili hopmax, a MaKoH< NMPouecom KeasikomyHikauii.

Knarouosi cnoea: KomMyHIiKamueHa KOMMemeHMHiCme, KOMYHIKaMUBHI
MmexHIKU, KB8A3IKOMYHIKOMUBHI MEeXHIKU, Keas3iKomMyHikauyid, npogeciliHa
disnbHicmob, npogeciliHi MOoXaAUBOCMI, MOHO/MO2iYHEe MOoBseHHd, OiasnozidHe
MOB/IeHHA.
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ABSTRACT

Families raising children with special needs differ from other families in the
large number and variability of needs. Scientific studies highlight the issue of
the specific needs of the family, but for the most part their generalized totality
is described.

Therefore, the purpose of the article is to explore and highlight the needs in
such families and describe them in the context of the individual, marital, paren-
tal and sibling subsystems of the family system.

To achieve the goal the following methods were used: theoretical — analy-
sis, systematization, classification and generalization; empirical — observation,
conversation, interview and method of expert assessments.

Research results. A total of 18 family needs were identified and distributed
in accordance with family subsystems — individual, marital, parental and sibling.
In the context of the individual subsystem the following needs are identified:
the need for emotional response to negative emotions, the need for personal
space, the need for support, the need for care in relation to one’s own self. For
the marital subsystem common needs for both partners are defined (in love, sup-
port, guardianship, closeness of the partner, material and sexual needs). In the
parental subsystem specific needs are characterized: for truthful information,
adaptation and acceptance of the role of “parents of a special child”, in finding
the meaning of interaction in the “parents-special child” system; in society’s ac-
ceptance of a special child, the need to confirm the changes/dynamics of the
child’s development. The needs of brothers and/or sisters in the sibling subsys-
tem are formulated: in attention and love from parents, informing about the
somato-psychological characteristics of a special child, distribution of responsi-
bilities according to the age of siblings.
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Conclusions. Identifying the needs of the family and determining the de-
gree of their severity is of practical importance for the implementation of ef-
fective socio-psychological support. Frustration of unconscious needs leads to
increased tension and deterioration of the family microclimate. At the same time
awareness of the needs of family members will be the impetus for finding the
necessary resources and finding the best ways to meet them.

Key words: family needs, children with special needs, subsystem, family sys-
tem, family raising a child with special needs, siblings, parental subsystem

Introduction

The study of a family with a special child was started by spe-
cialists from the middle of the twentieth century. The stimulus
for this was the emergence of the idea of a family as a system.
From the point of view of the systemic family approach, it is not
constructive to focus solely on a child with special needs, since the
dynamics of the functioning of the family remains unexplored.
“The problem faced by one of the family members affects the sys-
tem as a whole (which in turn determines its personal situation)”
(Seligman & Darling, 2009). It is obvious that a child with specific
needs affects the livelihood of the family and it is under constant
influence of intra-family interaction, that is, there is a certain in-
terdependence of processes. On the one hand, such children need
more effort, time and attention from the other members of family
through a set of special needs that cannot be met on their own. As
aresult, the needs of parents, siblings and other family members
become secondary. On the other hand, the existing changes in the
life of the family eventually affect the quality of care for a child
with special needs. All this leads to an imbalance and negative
feelings; causes changes in the level of physical health of family
members; mental status (cognitive, emotional, social spheres),
general family functioning (Lara & Pinos, 2017). In these fami-
lies there is a decrease in the level of family functioning (Pisula
& Por¢bowicz-Dorsmann, 2017), a lower level of family cohesion
and adaptability, low level of expression and expressiveness of
feelings (Heiman & Berger, 2008).
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In order to ensure the maximum effective coexistence of fa-
mily members and children with special needs, attention should
be paid to the actual needs of the family as a system. Thus, the
aim of the article is to investigate and identify the needs of such
families and describe them in the context of individual, marital,
child-parent and sibling subsystems of the family system. Obvi-
ously, a family that understands their own needs, has the ability
to satisfy them and cares about their own resources, can give the
child with the peculiarities of development the necessary level of
support for successful socialization and integration.

Research methods

The study used a set of theoretical methods, such as analysis,
systematization, classification and generalization. The group of
empirical methods includes: observation, conversation, inter-
view and expert evaluation method.

Results and discussion

To determine the most pressing needs of families raising
children with special needs, the method of expert assessment
was used — a survey of a group of experts. The experts in this
study were 20 leading specialists: 12 psychologists and 8 social
workers who have significant experience in socio-psychological
support of this category of families. Their practical work experi-
ence averaged 16.5 years. The expert assessment was carried out
in Mykolaiv (Ukraine).

The research procedure included 3 stages: 1) experts’ selec-
tion of the list of needs of families having children with special
needs, which are most often manifested in working with diffe-
rent family subsystems: individual, marital, parent-child, sib-
ling; 2) ranking by experts of the identified family needs by the
factor of significance for families raising a child with special
needs; 3) determining the consistency of expert opinions — the
calculation of the concordance coefficient (M. Kendall). The for-
mula for calculating the concordance coefficient is as follows:

12S
W= m2(né —n)
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ber of factors (needs), S — sum of squares of deviations from the
arithmetic mean). The concordance coefficient is defined in the
range from 0 to 1: if the opinions of experts are completely op-
posite — it is equal to 0, if they agree, the value of the coeffi-
cient should be more than the tabular for the level of significance
p<0.05. According to the results of the Kendall coefficient, its
value (W = 0.982) exceeds the tabular value (W = 0.1035) for the
significance level of 0.05, which indicates a high level of agree-
ment of experts on the current needs of families of children with
special needs.

The survey of experts identified 18 the most pressing needs
of families of children with special needs, which are correlated
with individual, marital, parent-child, sibling family subsys-
tems. Needs within the relevant family subsystem are a kind of
group of needs, the specifics of which are affected by its func-
tioning. The classification of the needs of families having chil-
dren with psychophysical features from the standpoint of a sys-
tems approach is presented in Figure 1.

Particular needs of families within the individual subsys-
tem. An individual subsystem is a subsystem represented by one
member of the family. In the nuclear family, there are so many
individual subsystems as there are members of the family sys-
tem. The needs of family members in the context of an individual
subsystem depend on age, gender and personal characteristics.

The need for emotional response to negative emotions. It is
known that the birth/appearance of a child with special needs in
a family causes stress and the experience of negative emotions.
Thus, I. Kandel & J. Merrick note that parents experience a com-
plex of emotions and feelings that are similar to the experiences
of a close friend’s death (shock, grief, anger, guilt, etc.) (Kan-
del & Merrick, 2007). Most parents experience frustration, dis-
satisfaction, anger, shock, and guilt (Heiman, 2002). It is worth
noting that brothers and sisters are also experiencing negative
emotions. The experiences of healthy children may not have such
an intensity and depth as to the presence of a special member of
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the family, but they are sensitive to the experiences of parents.
Accordingly, it is extremely important for each family member
to have the opportunity to experience/react to any emotion that
arises in accordance with the actual family situation.

The marital subsystem The individual subsystem
Need for love Need for emotional response
Need for support to negative emotions

. Need for a personal space
Need for intimacy

Need for partner care Need for psychological support
Financial need Need to care for one’s own self
Sexual need System of needs

of families having

children with special
needs Need to confirm the changes/dynamics

of the child's development

Need for special child
Need for attention and love adoption by society
from parents Need to find the meaning of one’s
Need for informing about the own experience
somatic and psychological characteristics Need for adaptation and acceptance
of a particular child of the role of "parents of a special child"
Need for division of responsibilities Need for true information about
according to the age of siblings the development of the child
The sibling subsystem The parental-child subsystem

Fig. 1. Classification of needs of children with special needs

The need for a personal space. Personal space is an indi-
cator of physical and topographical parameters of human life;
evidence of its subjectivity. Members of families who bring up
children with special needs usually experience a decrease in their
personal space. This is due to the fact that such children are con-
stantly in need of assistance, extremely demanding or because
of existing violations cannot distinguish between the personal
space of another person (Asada et al., 2016). Reducing the per-
son’s space leads to certain experiences: from discomfort to a
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sense of danger. Accordingly, each member of the family should
be aware of the importance of his/her own space and find ways to
build it within the family.

The need for psychological support. It is known that mem-
bers of a nuclear family are experiencing chronic stress associ-
ated with the implementation of intensive care of a particular
child and overcoming emotional reactions to a child (Bonab et
al., 2017). Studies show that 70% of mothers and 40% of pa-
rents of children with complex forms of disability experience a
high degree of distress (Jones & Passey, 2004) The experience of
stress and certain symptoms of depression is also characteristic
of siblings (Breslau & Prabucki, 1988). Therefore, psychologi-
cal support at different levels is extremely important for every
member of the family system. At the same time, it should be em-
phasized that in programs of support, for the most part, univer-
sal strategies are used, however, it is desirable to rely on the in-
dividual vision of family members for an effective type for them,
a way of psychological support. In other words, it is up to family
members to ask: How would you like to be supported?

The need to care for one’s own self and meet individual
needs. It is known that family members mostly take care of a
child with special needs: caring for, implementing educational
functions, solving urgent problems etc. Satisfying the needs
of the child is a priority in such families. Consequently, aware-
ness and satisfaction of the personal needs of family members
remains beyond the scope of attention. At the same time, it is
known that ignoring their own actual needs leads to the emer-
gence of stress and, consequently, the emergence of psychologi-
cal, somatic and social problems. In this way, the situation may
get worse, because it is similar to a “closed circle”: dissatisfac-
tion with the needs of the individual subsystem produces ten-
sions, accordingly, the person gradually loses his own resources
and, consequently, cannot support and care for the child with
peculiarities of development. The basis for the classification of
the basic individual needs may be the proposed pyramid of needs

© Kuchmanych Iryna, Opanasenko Liudmyla
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.85-107
http.//journals.uran.ua/index.php/2227-6246 91




ISSN 2227-6246 (Print) 36IPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMW CYYACHOI NTCUXONOrIi”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. BUITYCK 56

(Maslow, 1970), needs of children (Borg-Laufs, 2013). However,
it should be noted that the key aspect in this issue is the aware-
ness that each individual has individual needs that, in their to-
tality, are unique. That is why in modern psychological science
there is no universal classification of human needs. Thus, it is
extremely important for each member of the family with a spe-
cial child to focus on understanding their own diverse needs and
take care of their satisfaction.

Needs of marital subsystem. The marital subsystem consists
of a spouse — husband and wife. Within a family relationship
system, marital relationships are fundamental and pivotal.

A number of studies have found that the development of a
child causes a significant stress, a low level of marital satisfac-
tion, causes the risk of divorce between partners (Urbano & Ho-
dapp, 2007; Hartley et al., 2017). It has been established that
marital partners raising children with different developmental
disorders are 5.97% more likely to be divorced than families
with healthy children (Risdal & Singer, 2004).

Sufficiently tense relationships can arise for a number of
reasons. In such families, the relationship between partners is
deformed: on the one hand, formal well-being is maintained, and
on the other hand, the spouses are emotionally removed from
each other, changing their vision of oneself and their percep-
tions about the partner. Birth of a child with developmental dis-
abilities leads to an increased level of care for it and, according-
ly, reduces the amount of time partners spend with each other
(Hartley et al., 2017). Problems with the child’s externalization,
its behavior and peculiarities of development lead to conflicts
between partners and the appearance of frequent, intense and
unresolved conflicts in the marital subsystem (Hartley et al.,
2017). In addition, the presence of a child with peculiarities of
development can serve as a kind of catalyst that actualizes latent
problems of partners.

However, modern research psychologists show that har-
monious relationships in marital subsystem reduce feelings of
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stress and depressive symptoms in families with a special child,
regardless of the quality of social support, the characteristics of
the child and social and economic status of the family (Kersh et
al., 2006). Obviously, in such families partners invest their time
and energy on building a dyadic relations and meet the needs of
each other, which helps them cope and survive the crisis family
situations.

The study identified a number of needs that are important
to marital partners, namely the need for love, support, affinity,
partner care, as well as material and sexual needs. These needs
are common to both men and women. We can assume that these
needs are similar to most of the marital subsystems of different
categories of families. The essential difference is that for paren-
tal families with peculiarities of development, the parent sub-
system is more significant and significant in their ideological
system, in contrast to the marital one. The systematic frustra-
tion of the needs of men and women leads to the accumulation of
tension and gradually causes the destruction of the relationships
in this subsystem.

A group of needs in the parental-child subsystem

Parental subsystem (mother-child, father-child) is a sub-
system that unites family members who perform parental func-
tions: they care about the upbringing, development and socia-
lization of children. In families with special children, the parent
subsystem is extremely overloaded. For the most part, thisis due
to many factors: constant search for parents for optimal ways of
developing a child, lack of hope for relief, long-term dependence
of the child from adults, isolation from society, etc.

The need for true information about the development of the
child. The birth of a child with special needs requires a family
of additional resources for appropriate care and upbringing. Ac-
cordingly, parents need to be informed about different aspects of
the life of a particular child. Parents’ main problems are focused
on how to ensure that the child is effectively adapted and inte-
grated into society. That is why the information needs concern
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regarding the peculiarities of education, the search for addi-
tional resources and understanding of the rights of children who
have a developmental disorder. Parents need accurate informa-
tion about the child’s condition and further steps as they must
realize a new vision of themselves and their further family life
(Hedderly et al., 2003). Research shows that most parents need
information about the ways and means of disclosing the poten-
tial of a child with specific needs (Gowen et al., 1993). However,
this need in different categories of parents is uneven: mothers
are more interested in information about the education of spe-
cial children than their parents; most mothers and parents are
interested in the peculiarities of social, emotional and cognitive
development of children (Gowen et al., 1993).

Some studies emphasize that the information needs of families
don’t relate only to the specifics of the child’s life. Thus, parents
need information on paternal self-efficacy and ways to receive sup-
port. Those parents who experienced a higher degree of control over
services showed a low need for information (Huus et al., 2017).

The need for adaptation and acceptance of the role of “pa-
rents of a special child”. The birth of a child with special needs
drastically changes the usual way of life of the family. To the
usual stressors associated with the upbringing of any child the
following is added: uncertainty about health and further predic-
tion of the child’s development; systematic visits to the doctor
and additional medical procedures; specific care for a child. Ac-
cordingly, such parents have a need to adapt to the situation that
arose, and realize their parental role in some other way.

Adaptation to the role of “Parents of a Special Child” in-
volves the process of experiencing the destruction of dreams by
parents and building new, more realistic expectations for the fu-
ture of the child and further performance of parental functions.
In addition, parents must be ready for a long, sometimes life-
long exercise of their guardian functions regarding the child.
The children in this category express the need for the presence
of another person, since they are significantly restricted in their
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own independence and cannot satisfy most of the basic needs
(Kuchmanych & Opanasenko, 2018).

Adaptation also implies the implementation of parental roles
in a number of other family and social roles of men and women. It
is a question that the role of “special children’s parents” should
occupy only one of a number of social roles, rather than super-
sede most of the roles that occurred before the birth of a child
with special needs.

Simultaneously with the notion of “adaptation” the concept
of “adoption” is used. The validity of the use of this term is due
to the fact that adaptation is a continuous process, and “accep-
tance of a role” determines the level of readiness of parents to
the conscious, not distorted illusions of interaction in a certain
period of time in accordance with the individual properties of
the child. In addition, the constructive acceptance of parental
role involves the inclusion of it in the system of male/female in-
terpersonal roles. Thus, the adoption of the role of “parents of
a special child” involves finding a peculiar balance between ac-
knowledging the limitations of the child and the excessive desire
to compensate them; providing love for a child without excessive
care or rejection (Kandel & Merrick, 2007).

Consequently, the need to adapt and adopt the role of “pa-
rents of a special child” is manifested in the realization of the
real situation, readiness to interact with the child, modifica-
tions of expectations and prospects for future planning in ac-
cordance with the diagnosis and condition of the child, finding
an optimal balance between parent’s role and other male/female
roles, building a joint child development strategy with suppor-
ting specialists.

Theneedto find the meaning of one’s own experience. Many
studies emphasize that the presence of a child with special needs
changes the configuration of family relationships, habitual life-
style, requires extraordinary emotional and financial resources
(Baker-Ericzen et al., 2005). However, a number of studies sug-
gests that in the process of successfully adapting parents to
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the situation and their role, positive points are also highligh-
ted. Parents can transform their own negative experiences in a
positive way by finding the positive aspects that have occurred
because of the appearance of a child with a developmental di-
sability in the family. Studies have documented that childhood
disability has contributed to raising awareness of goals; personal
growth; improvement of mutual relations and social relations;
raising spirituality; enhancing tolerance and sensitivity; more
positive view of the future (Neely-Barnes & Dia, 2008). Accord-
ingly, parents who care for a child with special needs, have one
of the basic needs — the desire to find meaning for their own ex-
periences; to transform the existing negative experience into a
positive one; find the benefits that take place in the situation of
raising a particular child.

The need for special child adoption by society. In the gene-
ral context, “adoption” is a complex process based on such a
perception of reality that is not distorted by stereotypes, nega-
tive guides, fears, illusions, expectations, etc. Adoption of a
child with special needs by others is an active process of aware-
ness and adequate treatment of personality constraints (that is,
something that a person cannot change); the recognition of mul-
tivariance and “other” forms of existence. At the heart of this
perception there are no estimates. Adoption by parents of a child
with special needs requires a lot of time and resources, however,
this process is natural. At the same time, the attitude of the so-
ciety and adoption of a child with developmental problems is a
problem that is very relevant today.

The external factors that impair the process of successful in-
tegration and adoption by the child’s society with peculiarities
of development are stigmatization. Parents of children are often
separated from society by accusing them of disabling the child.
It was found that 21.7% of parents were accused of having their
own children’s social disabilities: 46.2% of those accused were
relatives, 38.5% were neighbors, and 15.3% were married part-
ners (Duran & Ergiin, 2018).
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The need to confirm the changes/dynamics of the child’s
development. A child with special needs has an individual tra-
jectory of development. Quite often in such a child there are not
so bright and visible markers of its formation. Accordingly, pa-
rents make great efforts to support the child in its maturation.
In addition to physical care, parents’ activities are aimed at so-
cializing children and improving their psycho-emotional state.
Parents’ actions are aimed at bringing happiness to the child,
maintaining a sense of dignity and maximizing and unleashing
its potential.

At the same time, parents desperately need others (specia-
lists, relatives, acquaintances) to provide support and be part of
a team involved in the child’s development (Ilias et al., 2018). It
is important for parents that close people with them are aware
of and note the changes that are happening to the child. On the
one hand, it helps parents find a positive meaning for their own
experience. Thus, 73% of parents raising children with autism
spectrum disorders reported that even the small achievements of
their child helped them maintain a sense of hope and overcome
difficulties (Ilias et al., 2018). On the other hand, children’s suc-
cess (in some situations they may be insignificant) emphasizes
the success of parenting and upbringing and contributes to the
formation of parents’ sense of competence and effectiveness
(Katkis et al., 2017).

Need:s in sibling subsystem

The sibling subsystem consists of siblings of the nuclear
family. The main function of the subsystem is to promote the de-
velopment of children’s interaction skills with peers. It is in re-
lationships with peers that a child develops leadership qualities;
learns to negotiate and, at the same time, defend one’s position;
compete; make friends, etc.

For children who have developmental disabilities and ex-
perience significant difficulties in the process of socialization,
the subsystem of siblings is important, because this is where
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the first and most intense experience of building relationships
with peers. Siblings provide communication, help and emotional
support, which is crucial for the socialization and integration of
children with special needs. At the same time, siblings of chil-
dren with special needs often do not have the opportunity to un-
derstand and articulate to parents their own needs, which may be
somewhat frustrating. Three specific needs of siblings of a child
with special needs have been identified.

The need for attention and love from parents. Having a child
with special needs can cause emotional (negative experiences) and
structural (coalition of a sick child and one of the parents) trans-
formations in the parental subsystem. Accordingly, changesin the
parental subsystem affect all other subsystems, including sibling.
In addition, parents can spend a lot of time on a child with spe-
cial needs and much less on meeting the needs of healthy children
(Ilias et al., 2018). Usually children are extremely sensitive to
such a differentiated attitude of their parents and react painfully
to it. Children experience depression, anxiety, and low self-es-
teem if they are dissatisfied with their parents’ attitudes toward
themselves (compared to their parents’ attitudes toward other
children). At the same time, if children can realize the meaning
that parents pay more attention to the other child and see justice
in it, it does not cause their resistance (Kowal et al., 2002).

It is important to understand that healthy siblings often
cannot identify and verbalize their current needs. Due to the
systematic frustration of their own needs, they begin to show
certain deviations in behavior in order to attract the attention
of parents. Accordingly, parents should adapt to the individual
needs of healthy children, respond in a timely manner and find
the best ways to meet them.

The need for informing about the somatic and psychologi-
cal characteristics of a special child. Information about the pe-
culiarities of the development of a special child is usually dis-
cussed with parents, adult relatives and acquaintances. In most
cases, children are left out of the discussion of issues related to
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their sister / brother with special needs. In addition, parents
may not pay attention to the current needs of healthy children
for information on the health of siblings with developmental di-
sabilities.

Instead, a lack of awareness of healthy children raises a num-
ber of questions: Who is to blame for the sibling disorder? Is it
possible to get this disease? Is it worth telling acquaintances and
friends about it? How best to talk about it? What does it mean to
have limited sibling opportunities for each family member’s fu-
ture and their own future? How to deal with negative emotions
that arise (anger, pain, guilt, fear)? How to behave with a brother/
sister and other people in the immediate environment? (Seligman
& Darling, 2009). These and other questions, which the child does
not find answers to themselves and cannot get from parents, cause
extreme stress and the emergence of negative emotions.

Therefore, at different stages of ontogenesis, siblings of
people with disabilities need comprehensive information. And
this information should be adequate to the question and age of
the child, clear, concise, true.

The need for division of responsibilities according to the
age of siblings. It is known that in families raising a child with
special needs, the relationship between siblings is more adult,
because siblings, regardless of age, care more and are respon-
sible for children with certain developmental disabilities. The
need to be constantly present, pay attention, care and help pa-
rents causes a set of negative emotional experiences (anger, ir-
ritation, guilt, etc.). Moreover, these experiences can have seve-
ral vectors of direction: brother/sister; parents who are unable
to provide adequate care on their own; himself. In addition, the
intensity of the experience depends on the size of the family and
the number of sibling subsystems. Thus, research has shown
that in families with several healthy children, each of them feels
less pressure and, accordingly, is not so obliged to “compensate”
parents for the developmental disorders of their siblings (Selig-
man & Darling, 2009).
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It should be emphasized that the so-called “role conflict”
(when siblings become “parents” of a child with special needs)
is not typical for all families. Mostly, it occurs if the parents ig-
nore the individual needs of a healthy child and at the same time
delegate their own parental responsibilities to her/his part. In-
stead, in cohesive and friendly families, where care for a particu-
lar child is recognized as a shared responsibility and takes into
account the age characteristics of healthy children, siblings are
actively involved and help parents.

Besides identifying groups of urgent needs for families rais-
ing a child with special needs, we determined the severity of
these needs (see Figure 2).

The needs of families raising a child with special needs

]

]
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!
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in attention and love of parents

Need for special child

Need to find the meaning of

Sexual needs in marital
subsystem

adoption by society parental experience 1
The needs are The needs are partially The needs are
often discussed discussed silenced and ignored

Fig.2. The degree of expressiveness of needs of families raising
a child with special needs

The application of the expert assessment method (ranking
stage) allowed to identify 3 groups of needs according to their
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importance for families of children with special needs: the most
pronounced needs (often discussed), needs with relative severity
(partially discussed) and hidden needs (silenced and ignored).
Outlining the essence of the above needs to some extent deter-
mines the areas of work of specialists in the implementation of
quality socio-psychological support for families of children with
special needs. Thus, the specialist must understand that beyond
the more “expressive” needs for the family there are a number
of other, no less important. The needs that are often discussed
in the family circle or with specialists are mostly related to the
parent subsystem. They are recognized by family members and
determine their movement towards these needs.

Those needs, which are only partially discussed, are mostly
related to other subsystems and do not attract the attention of
adult family members. Accordingly, they may be partly aware
and satisfied. The group of needs that experts have categorized
as “Silenced and ignored ones” is that is not expressive and well-
informed by members of the family. On the one hand the needs
are important to the psychological health of each member of the
family. On the other hand, they are ignored, and silenced. There-
fore, social and psychological support should be aimed at helping
family members find the best ways to meet those needs that are
realized; support for family members and assistance in under-
standing the needs of the group, which are partially discussed or
generally kept silent.

Conclusion

The study, using the expert assessment method, identified
18 special needs of the family bringing up a child with special
needs. These requirements allow to focus on the specificity of
the needs of each family member, depending on the subsystem
in which it is included. The outlined group of needs was correla-
ted with the functioning of the individual, marital, parent-child
and sibling subsystems within the family system. In addition, by
experts’ ranking the identified family needs as a factor of rele-
vance for families, they were categorized into three categories:

© Kuchmanych Iryna, Opanasenko Liudmyla
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.85-107
http.//journals.uran.ua/index.php/2227-6246 101




ISSN 2227-6246 (Print) 36IPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMW CYYACHOI NTCUXONOrIi”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. BUITYCK 56

those that are often discussed, partially or generally ignored and
ignored. This approach, in our opinion, will help to implement
more effective socio-psychological support by focusing on dif-
ferent needs groups and developing the best ways to meet them.
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KyumaHuy Ipura, OnaHaceHko JTlodmuna. Jo numaHHA Knacugpikayii nompe6
cimell, aKi suxosyroms dimeii i3 ocobausocmamu po3eumky (cucmemHruii nioxio)

Cim’i, aki suxosyrome dimeli i3 ocobnusumu nompebamu, 8idpi3HAOMbCA
8i0 pewmu cimeli binbworo KinbKicmro ma sapiamusHicmio nompeb. Y Haykosux
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00C1i0HEeHHAX 8UCBIMAOIOMbLCA NUMAHHA crneyugiyHux nompeb cim’i, 00HaK
30ebinbwo20 oNUCAHO ix y3a2anbHeHy CyKynHicme.

Omie, mema cmammi — docnidumu ma suokpemumu nompebu y makux
cim’ax ma onucamu ix y KoHmekcmi iHOUBIOyas1bHOI, MOOPYHHLOI, dumaYo-
b6amekiscbKoi | cubniHzosoi nidcucmem cimeliHoi cucmemu.

Ansa peanizayii memu suKkopucmosysasnuce maki memoou: meopemuyHi —
aHani3, cucmemamusauis, Kaacugikayia ma y3020/1bHeHHs; eMMipuvHi —
crnocmepexceHHs, becioa, iHmeps’to ma memoo eKcriepmMHUX OYiHOK.

Pe3ynbmamu 0ocnioxceHHA. 302a10M byn0 suokpemsaeHo 18 nompeb
cim’i i po3nodineHo ix 8idnosidHo 0o cimeliHux nidcucmem — iHOUBIOYA1bHOI,
noopy#Hboi, 6ambKiecbKoi ma cubniHeo8oi. Y KoHmeKkcmi iHOugidyasnsHol
nidcucmemu  B8UOKpemMsaeHO maki nompebu: nompeba 6 emouiliHomy
sidpeazysaHHi HezamueHux emouili, nompeba 8 HassHocmMi ocobucmozo
npocmopy, nompeba 8 niompumyi, nompeba 8 nikaysaHHi Wooo enacHozo A.
L3 nodpyrHboi nidcucmemi 8usHa4YeHo crinbHi nompebu 0519 0b6ox napmHepis
(8 n1t0608i, NiIOMpuUMUi, NiKAy8aHHI, 6a1U3bKOCMI 3 GOKY NapmHepa, MamepianbHi
ma cekcyanbHi nompebu). ¥ 6amokiscbKili niocucmemi cxapakmepu3oeaHo
cneyugiyHi nompebu: y npasousili iHghopmauyii, adanmauii ma npuliHammi
posi «6ameKu 0cobaUB0i OUMUHU», Y 3BHAXOOHEHHI CeHCy 83aEMODii 8 cucmemi
«bambKu-0cobnuea OumuHa», 'y npulHAMmMI cycninbcmeom o0cobausoi
dumuHu, nompeba e niOomeepoOHeHHi 3MiH/OUHAMIKU pPO38UMKY OUMUHU.
CepopmynbosaHo nompebu 6pamie ma/abo cecmep y cubninzosili nidcucmemi:
8y8a3i ma nt6086i 3 60Ky 6ameoKis, iHhopMy8aHHI LOOO COMAMO-INCUX0M02IYHUX
ocobnusocmelli makoi OumuHu, po3nodini o0bos’askie 8i0NogiOHO 00 8iKy
cubniHzis.

BucHosKuU. BuoKkpemneHHAa nompeb cim’i ma 8u3Ha4YeHHs CcmyneHs
ix supa3Hocmi Mae nNpPAKMuU4YHe 3HAa4YeHHA 074 30ilicCHeHHA egheKkmusHO20
CoYianbHO-MCUxos02i4Ho20 cynposody. @pycmpauis HeycgidomaeHux nompeb
CRPUYUHIOE NOCUAEHHA HAMPYHEHHA Ma no2ipweHHA cimeliHo20 MiKpoKaimamy.
Hamomicme ycsidomneHHs nompeb vneHamu cim’i cmaHe nowmosxom 018
3HAX00MeHHA HeobXiOHUX pecypcie ma onMUMAnbHUX Wisxie ix 3a00801€EHHSA.

Knawyoei cnoea: nompebu cim’i, dimu 3 ocobausumu nompebamu,
niodcucmema, cimeliHa cucmema, Cim’s, W0 8UXo8y€e OUMUHY 3 ocobausocmamu
po38UMKY, cubniHeu, 6amekiscoka nidcucmema.
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ABSTRACT

The purpose of our research is: to determine psychological characteristics
of using video-phonograms in teaching pupils foreign languages at secondary
schools; to build a model of educational process with using video-phonograms;
to show the characteristics and tasks of each sub-cycle of a video-phonogram; to
describe this model in the stage of its experimental verification.

Methods of the research. The following theoretical methods of the research
were used to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis, systematization,
modeling, generalization. The experimental methods are observation and analy-
sis. The participants of our research were 45 pupils of the 7"-B form of school
Ne15 of Rivne (Ukraine). The experiment lasted during 2020-2021 years.

The results of the research. Based on the theory of a dialogue in a para-
digm of Secondary Predication (Mykhalchuk & Ivashkevych, 2019), we define
the following main characteristics of the concept of “a dialogic text” which is the
basis of video-phonograms in teaching teenagers the foreign languages at se-
condary schools: 1) an attempt to include the listener into a joint search with the
author of the truth, focus on the reflection and thinking; 2) the author’s desire
to make direct contact with a listener, which is expressed in the variability of the
material for analysis and understanding, the possibility of providing a creative
approach to understanding the content, because only personal involvement of
the listener makes the text a work of art.

Conclusions. It is emphasized that any video-phonogram has a triple mean-
ing: 1) a primary or common meaning; 2) a secondary one — which arises due
to the syntagmatic reorganization of the text and the opposition of the primary
units; 3) tertiary meaning, which is based on non-textual associations of diffe-
rent levels — from the most general to purely personal, authorial ones (they are
fixed at the level of authorial paradigms or the author’s dictionary).
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Therefore, we define the text of a video-phonogram as an extremely com-
plex phenomenon, which emphasizes the impossibility of comprehensive deli-
neation of textual parameters, all components of its content. This, in turn, some-
what prevents the listener from fully understanding the richness and diversity of
the meaning of a video-phonogram. It was proved that the semantic structure of
the text changed from a reader to reader. And nothing is able, even the develop-
ment of science, to stop the movement of the text, to master all its semantic rich-
ness, because the text is infinitely open to infinity, and the constants of individual
style create the openness of the video-phonogram, the possibility of a listener
entering the process of dialogical quasi-communication with the text.

Key words: psychological characteristics of using video-phonograms, re-
flection, thinking, a direct contact with a listener, the syntagmatic reorganiza-
tion of the text, non-textual associations, dialogical quasi-communication with
the text.

Introduction

Regardless of what features underlie cyclization of text frag-
ments, the influence of cyclical context on the understanding of
video-phonograms in teaching teenagers the foreign languages
at secondary school is not disputed by researchers. Each indi-
vidual text included into the cycle undergoes of a retrospective
rethinking by the reader in the connection with the introduction
of new points of view (l'onuapyk & OuydpieBa, 2018). New situa-
tions, new characters make a lot of changes in the comparative
significance of the components of the cycle (a story, an essay,
etc.). The tension that is arisen in the case of a combination of
integrity and fragmentation and occurs due to a syntagmatic
combination of texts, the effect of rethinking of each previous
link (for example, a whole text) in the connection with the next
one and depending on it, allow us to speak about the value of the
cycle as a syntagmatic text education, which is not reduced to
the sum of its components (as in the case of individual sentences)
(Aleksandrov, Memetova & Stankevich, 2020). Thus, the syntag-
matic and paradigmatic relations of whole texts are manifested
within the individual stylistic author’s paradigm (Mykhalchuk
& Bihunova, 2019).
© Mykhalchuk Nataliia, Koval Iryna
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Thus, we can conclude that in modern humanities there are
different approaches to the definition of a video-phonogram.
This is due to the fact that the concept of “a video-phonogram”
is based on slightly different aspects of the researches. Psy-
chologists characterize a video-phonogram as a system with a
complex internal organization, the actualization of components
at the textual level. In the psycholinguistic aspect, the video-
phonogram is marked by wider boundaries, but psycholinguis-
tic research is characterized by an emphasis on the intratextual
components of it, due to which the listener has a process of mean-
ing formation (Makcumenko, Tkau, JIlutBunuyxk & Oumydpiesa,
2019). The semiotic view is characterized by the understand-
ing of a video-phonogram as a space for certain “methodologi-
cal operations” (Mykhalchuk & Khupavsheva, 2020), while the
reader’s attention is paid to the communicative intention of the
text, also taking into account the peculiarities of its output in
other texts. Psychologists, characterizing a video-phonogram,
focus on the presence of textual and non-textual factors, con-
sider it as a mean of communication between the author and the
reader (Charles, 2000). Also we mean the individual style of the
author’s paradigm.

So, the purpose of our research is:

1. To determine psychological characteristics of using video-
phonograms in teaching pupils the foreign languages at secon-
dary schools.

2. To build a model of educational process with using video-
phonograms.

3. To show the characteristics and tasks of each sub-cycle of
a video-phonogram.

4. To describe this model in the stage of its experimental
verification.

Methods of the research
The following theoretical methods of the research were used
to solve the tasks formulated in the article: a categorical method,
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structural and functional methods, the methods of the analysis,
systematization, modeling, generalization. The experimental
method is the method of observation.

The participants of our research were 45 pupils of the 7*-B
form of school Ne15 of Rivne (Ukraine). The experiment lasted
during 2020-2021 years.

Results and their discussion

Psychological characteristics of using video-phonograms in
teaching pupils the foreign languages of secondary school finds
its embodiment in the model of educational process in a whole.
The model of the educational process using video-phonograms at
secondary school should be built in accordance with the concepts
and requirements of contemporary teaching methods of foreign
languages. The model is developed by us in accordance with the
results of experimental training. The basis for creating a model
of learning is, first of all, a communicative approach to learn-
ing, which involves psycho-linguistic orientation of the learn-
ing process. The model is also based on the idea of cycling, which
facilitates the optimization of the learning process, so called
“phased” formation of skills and the development of pupils’
abilities of oral speech in other languages. Cyclicality refers
to such an organization of the oral activities of schoolchildren,
which is carried out within certain time periods, that is cycled
and focused on the continuity of the educational material, the
similarity of the methods of instruction and the thematic com-
pleteness of the training in general (provided for the solution of
the tasks).

The cyclicality involves the systematic use of video-phono-
grams and the system of exercises on its basis, that is the basic
hierarchical set of types of exercises developed in accordance
with the modern requirements of Teaching Methodology.

The purpose of each cycle is to reach the pupils with the re-
quired level of oral speech competence on the basis of a certain
amount of educational material to be mastered.
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Each cycle consists of sub-cycles and it is one methodical
tool in a whole. A clear distinction between sub-circles is very
difficult to be analyzed, since they are interconnected and gra-
dually move from one circle to another one. Each sub-circle has
its purpose, characterized by a specific way of organizing learn-
ing activities, the appropriate degree of formation of skills and
abilities, adaptability to the mental characteristics of pupils and
intensive use of the video-phonogram. The type of video-phono-
gram should also be corresponded to the individual psychological
characteristics of pupils, their language level, goals and practi-
cal tasks of learning.

Let’s turn to the consideration of the characteristics and
tasks of each sub-cycle.

In the first sub-circle of the thematic cycle of lessons pupils
are introduced to a new linguistic phenomenon and speech mate-
rial using a video-phonogram. It includes also the explanation of
the region-specific nature. From this stage we begin the forma-
tion of verbal (phonetic, lexical and grammatical) skills of pu-
pils, from which the further success in the formation of speech
skills depend on a large extent.

Considering the peculiarities of presenting a new educatio-
nal material we’ll characterize a cycle of lessons with a dominant
learning feature of oral speech in other languages. The presenta-
tion of a new educational material is carried out with the help
of a video-phonogram. The video-phonogram not only acquaints
pupils with a new language and linguistic material, but also puts
it in probable communicative situations which are based on the
reality, which emphasizes pupils’ authenticity and importance.
The creation of the emotional atmosphere while viewing the vi-
deo-phonogram helps to understand better and to memorize lin-
guistic units as it increases the interests and the motivation of
pupils in the process of learning.

These studies show us that the most effective way to get
acquainted with new linguistic material is combined with post-
semantics, which occurs when viewing the video-phonogram.
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The means of semantics are translation, using of synonyms and
providing general interpretation. Translation by a teacher of lin-
guistic units diverts pupils’ attention to only 1-5 seconds, which
does not interfere with a general understanding of the situation
on the screen. Translation is easier for schoolchildren, but inter-
preting a foreign language allows them to teach their one-to-one
thinking that is difficult to overestimate. During the interpreta-
tion, the review of the video-phonogram should be stopped for a
few seconds. Semantization of a new material with the help of a
video-phonogram can also take place through the visual images
of the objects depicted by the video-phonogram, through the ges-
tures, facial expressions and intonation of the speakers who con-
stantly accompany the addresser’s speech.

Depending on the size of the video-phonogram, the initial
presentation may be integral, and then — fragmentary. Repeated
semantics is used as it needed. The video-phonogram at the first
and second stages is perceived by us as the basis for introducing
new educational material. During further learning of the mate-
rial it is possible and appropriate use of other types of supports,
such as drawings, using Grammar tables, schemes, etc.

New lexical and grammatical units were presented with the
help of a video-phonogram and they are activated in exercises
that are a part of a general system of exercises and provide the
formation of skills for understanding and using new language
material in the oral speech of pupils. Exercises are some struc-
tural links or components of the lesson, as they have all the main
features of the learning process: they always have a task; they
have a number of expedient actions, the execution of which is
controlled by a teacher. In this sub-circle exercises are performed
to train the auditory reception. Exercises have the aim of the de-
velopment of speech mechanisms of listening (prediction, audi-
tory memory and attention, comprehension). The video-phono-
gram promotes the formation of intonation skills, listening and
speech-driving images of new words. Exercises influence on the
perception and recognition of new lexical units, their identifi-
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cation and imitative talks. Pupils learn to understand the basic
content of audio text. There is also the assimilation of paralin-
guistic means provided by a video-phonogram. The appropriate
use of training video-phonograms, which govern the basis for
the perception of new language material, may involve the use of
non-learning authentic video-phonogram with incomplete set of
authentic attributes.

After completing exercises that are based on intensified lin-
guistic material, and the content of the video-phonogram, pupils
are introduced to new grammatical material. The formation of
Grammatical skills begins.

The lessons of the second sub-circle of this model begin with
the speech charging, which can be represented by the speech of a
teacher with selected units for activating the linguistic units or
a conversation on the topic for the development of unprepared
pupils’ speech. Then there is a repeated application of the video-
phonogram on the topic, on the basis of which comprehensive ope-
rations are carried out that make up the structure of speech skills
which contribute to its improvement. Improvement of skills oc-
curs during some certain actions in conditional communication
and communicative exercises: actions on combining, transform-
ing, constructing. This sub-circle uses the maximum number of
exercises with various supports for learning oral speech. Pupils
learn to focus on the actions of the characters, trace the logical
sequence of events and observe it during the transmission of
the content. If these actions are personally motivated and situ-
ational, they will primarily result by a way of the combination of
different Grammar models and lexical units in the pupils’ state-
ments. These actions provide a significant amount of semantic
connections. Consequently, language skills are improved due to
specific learning conditions that are adequate to the speech and
the situational relevance of the speech units.

Teaching a foreign language at this stage takes a place in
such kinds of exercises as the transformation of the samples of
speech or their expansion, the answers to the questions of diffe-
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rent types, the association of samples of speech in over-text and
dialogical unity. Teaching of oral speech is transferred by the
studying of other types of speech activity — reading and writing,
which stimulate, support and actualize the development of oral
speech. Therefore, at this stage exercises are also used to listen
to new texts, to selective reading and writing.

Consequently, the oral speech of pupils at this stage of edu-
cation is initially primarily reproductive, then — reproductive
and productive, and in some exercises they are productive, that
is, it is conditioned by some situation and speech task. Teaching
of speech takes a place in conditional communicative and com-
municative exercises that have been recognized by us as the main
ones for schoolchildren of 10-15 years old. In this sub-circle we
recommend the teacher to use video-phonogram’s training, mo-
dified and unmodified excerpts from some films and documenta-
ries, cartoons, etc.

The third sub-cycle of the model continues to improve skills
and the development of abilities of monologue and dialogue
speech. Pupils learn to understand precisely the coherent audio
text; they are given the opportunity to use new language units in
different contexts and situations. It helps a teacher to perform
exercises that stimulate pupils’ unprepared listening to the sub-
ject. Thus, mastering the educational material takes a place on a
qualitatively new language level.

At this stage of the research, there is a border control, which
completes the activity of pupils on some topic. Objects of testing
are auditory, lexical, grammatical skills and pupils’ ability to
carry out speech activities on the subject.

In the third subclass it is appropriate to use authentic mate-
rials. These can be fragments from educational and ethnograp-
hic courses, feature films and documentaries, cartoons. Adverti-
sing is limited because it has a complex level of broadcasting and
content for pupils of middle school age.

Consequently, the first, the second and the third sub-circles
of the model contribute to the development of mental activity of
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pupils and the transition of the analytical and synthetic activity
of schoolchildren to the inner plan. This testifies to the forma-
tion and actualization of complex language actions that allow
pupils to perform foreign language activities; teenagers begin to
strive for communication, become more free and independent in
choosing speech means, the volume of statements comes close to
that one defined in the Program of a Foreign Language, they are
minimally determined only by some educational and speech situ-
ation. The pupils’ speech is already predominantly productive.
Accordingly, exercises are communicative in nature. Students
are practicing the creation of their own statements in various
communicative situations that can be presented with the help
of a video-phonogram. The information from the screen is per-
ceived through the prism of its own social experience, which in-
creases the motivation of learning, which, from its side, affects
the level of speech activity and creates incentives for successful
solving of tasks of communication.

Summarizing the results of our research, we have to note
that the basis of our model is the communicative approach to
learning, which is realized in the predominant use of conditional
communication and communicative exercises. The training mo-
del based on using a video-phonogram is intended for practical
use at secondary school and corresponds to the practical objec-
tives of teaching this level, the peculiarities of the educational
process and the age characteristics of schoolchildren of 10-15
years old. In general, we can say that the proposed model of
learning using a video-phonogram will help us to implement the
requirements of the Program of a Foreign Language, according
to which pupils have to obtain a certain level of the formation of
receptive and productive skills and skills of oral speech in other
languages. So, we’ll describe this model in the stage of its experi-
mental verification.

The first chapter of this research describes the psychologi-
cal and linguistic principles of the use of video-phonogram in
the teaching of spoken language of schoolchildren; there were
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described by us the technique of using video-phonograms accord-
ing to its educational capabilities; the video-phonogram classifi-
cation was created for teaching of English and German, the main
backgrounds for the selection of the video-phonogram were de-
termined, the basic requirements for exercises performed on the
basis of the language material and the content of the video-pho-
nograms in the cycle of lessons and in their system. Taking into
account the results of this part of the research, we developed a
model for teaching oral speech with the use of video-phonograms
in the cycle of lessons. However, in the course of its preparation,
the question of the place in it of the activity with the video-phono-
gram remained unclear, and this problem we need to solve. There-
fore, we originally created two possible variants of such a model:
one variant is using video-phonogram in the first sub-cycle of the
cycle of lessons, that is, at the stage of the formation of speech
skills, and in his/her second sub-cycle — at the stage of their im-
provement. The experiments have the aim at determining the
effectiveness of the use of video-phonograms in the first or the
second sub-circle of the training cycle allowed us to determine the
most effective variant of this model. Accordingly, we’ll describe
the organization and conduction of an experimental study of the
place of the activity with the video-phonogram in the proposed
cycle of lessons by us, the analysis and the interpretation of the
results having been obtained, provided guidance on the use of
video-phonograms in training teenagers English and German.

Principles of the experimental research. In the process of
the developing this study we relied on the modern theory of
methodical experiment and the requirements to it (Isamkesmu
& Komapuinbka, 2020). The reason for the development of the
experimental part of the research were theoretical positions re-
garding the methods of teaching oral speech using video-phono-
grams for teaching teenagers to speak a foreign language.

The purpose of the experimental research was to determine
the place of use of video-phonograms in the teaching of oral Eng-
lish speech in the cycle of lessons at secondary school.
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The hypothesis of the research was: listening material evalu-
ation, selection and adaptation should take a place at the stage
of the formation of pupils’ skills of oral English speaking, and
printed materials — at the stage of their improvement.

During the preparation of the experiment, we proceeded
from the need to plan four stages of the experiment: 1) a prepa-
ratory one (the acquaintance with the literature, setting goals,
development of methods and techniques, planning); 2) the stage
of providing the actual research; 3) the stage of qualitative and
quantitative analysis of the obtained data; 4) the stage of in-
terpretation, generalization, definition of causes, factors that
determine the nature of the course of the investigated pheno-
menon.

The basis of the experiment according to the following re-
quirements were: the exact limitation of the time allowed for us
for the experiment; the availability of a pre-formulated goal and
hypothesis of the experiment; the adequate purpose of the orga-
nizational structure of the experiment; the possibility of the iso-
lated consideration of the methodological influence of the inves-
tigated factor; the measurement of the initial and final status of
the typical problem of studying the skills and abilities of pupils
according to the criteria that corresponds to the specificity of
the problem and the purpose of the experiment.

The experiment was educational in nature. It was attended
by 52 pupils of the eighth forms (13-14 years old) of the compre-
hensive school Ne 15 in the town of Rivne. It took place in the
first quarter of 2020-2021 academic year. English teacher in 8-A
(experimental form) and in 8-B (control form) was M.Bilunskyi.

The experimental conditions did not vary, we mean:

I. The composition of the groups: the groups were approxi-
mately equal (according to the data of the stating section).

2. The total number of hours allocated to the study
(1,5 months of classes — 18 hours).

3. Teaching material (video-phonograms, printed textbooks,
system of oral and written exercises).
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4. The same teacher-experimenter in both groups.

The conditions that were varied in the experiment were the
sequencing of the use of video-phonograms and printed teaching
materials in the cycle of the lessons.

We determined the conditions to prove the equivalence of ex-
perimental and control groups. In order to provide roughly equi-
valent of experimental and control groups on the mental charac-
teristics of pupils and the level of formation of their English and
German speech skills before the experiment, the following steps
were made by us: two steps were done for the study of the pupils’
mental readiness to learn a foreign language, and two steps — for
determining a total level of English proficiency in English and
German language skills and abilities.

Two psychological tests were proposed: to verify the accuracy
of auditory perception and the sustainability of perceptual at-
tention of pupils.

Test Ne 1 tested the accuracy of auditory perception.

Task: Today we will check which of you will hear the most
clear what I will say. Each of you has a printed card. I will read
some of the words, and you have to determine whether they
are the same or different. On the one card, along with the cor-
responding number of words in pairs, put “+” if you think the
words are the same, and “-” — if they are different.

Pairs of words presented to pupils orally:

1. Billy — 14. touch —

Willy 8. bad — bed much 20. rat —red

2. meat — 9. pen — pan 15. glass - 21. nose — rose
meat guess

3. name —red | 10. fox — box 16. hand — head | 22. fat — cat

4. bread —red | 11. write — white | 17. knife — five |23. white — while
5.mouth = | 12. mouth - 18. four — floor | 24. flag — cat
mouse mice

6. Pam — Sam | 13. three —tree [19. some —son |25.nod —rod

7. lay — play
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A card of a pupil:

1. 6. 11. 16. 21.

2. 7. 12. 17. 22.

3. 8. 13. 18. 23.

4. 9. 14. 19. 24,

5. 10. 15. 20. 25.

The maximum number of points which one pupil can get was
50 points: each correct answer received two points. Pupils from
group A received 1056 points for this test, teenagers from group
B - 1088 points from 1300 of possible ones.

Test M 2 has the aim at determining the sustainability of
perceptual attention of the person. Before proposing the test the
teacher repeated the alphabet with the pupils.

Task: Let’s check who is the most attentive. Each of you has
a card with typed strings of pairs of letters from the English
alphabet. I will call one of the pairs of letters, and you have to
strike it. I will call pairs of letters quickly (as quick as it is pos-
sible).

A card of a pupil:
AB|AD | DB | CD | AE | EK | LK | BC | BD | MD
AU | ER | DT |HT | ND| LD | OH| HE | BE | DV
TD | NM | AN CI KN | AG|FM | AM| EU | UV
WV| PR | RU|HF | MH| YI 17 KS | OK | 0Q
OT | MQ | UP | RF | DY | SN | YZ | JO | SH CI

The test was performed by pupils on individual cards. The
quantitative assessment of the test for verifying the sustainabi-
lity of perceptual attention was carried out by a 50-point scale:
one correct answer was evaluated at one point. Pupils from group
A received 946 points for this test, teens from group B — from
957 points to 1300 points.

This section showed that the groups were almost the same in
terms of mental development: the pupils of group A scored the
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first two tests in 2002, the teens in group B — 2045 points. The
performed slices showed the almost identical level of such men-
tal qualities of schoolchildren as the accuracy of auditory per-
ception and the constancy of perceptual attention, which gave
grounds for considering these groups of pupils to be sufficiently
equivalent to participate in the experiment.

In the following two tests the general level of pupils’ know-
ledge of foreign language skills and abilities was checked. These
tests were standardized and have the aim at determining the le-
vel of language skills and abilities of pupils with a certain degree
of accuracy, reliability and possibility. For each person such a
test there had 50 points, 10 points for each correct answer.

Test N¢ 1 to determine the level of lexical language skills of
pupils.

Task: Solve the short riddles. Up to 1, 2, 3, 4, 5 statements
get a correct completion. Example: 6 seconds.

1. A cat has four a/ ears |2. We go to school a/ to play
b/ eyes b/ to eat
c/ legs ¢/ to sleep
d/ heads. d/ to study.
3. Ilike to swim a/ in the park |4. We use pencils a/ toeat
b/ in the river b/ to write
¢/ in the yard ¢/ to speak
d/ in the bathroom. d/ to run.
5. A watch tells us a/ the time
b/ the weather
¢/ the temperature
d/ stories.
A card of a pupil:
| 1. | 2 | 3. | 4. | 5. |

Pupils from group A received 550 points for this test, teens
of group B — 540 points.

Test Ne 2 for determining the level of lexical language skills
of pupils.
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Task: Determine which pictures having been proposed by
us have the descriptions being match. In the answer box next to
the number write the letter of the corresponding picture. But be
careful — one drawing is superfluous.

This animal eats meat or fish. It has four legs and it’s green
or gray.

This is a bird. It can fly. It’s white or brown and one of the
biggest birds. It eats fish.

This is a bird but it can’t fly. It’s big. It’s black and white. It
eats fish.

This animal is a big brown cat. It can’t climb trees. It eats
meat.

This animal is very tall. It has long legs and neck. It eats
leaves. It’s orange and brown.

R
0y
\
c I )/ |
penguin D
A lian
giraffe
C%Q
)
.‘ &%
Pea BN B (\ ‘L‘I{({éﬁ‘:"
D. F E
crocodile . -
tiger pelican
Questionnaire:
| 1. | 2. | 38 | 4. | 5.

Pupils from group A received 480 points for this test, teens
from group B — 510 points.
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For the tests number 1 and number 2, the pupils of group A
scored 1030 points, and group B— 1050 points. Thus, the general
data obtained by us as a result of four sections showed the equi-
valence of experimental groups on the mental characteristics of
pupils and a high level of their language training.

Based on the theory of a dialogue in a paradigm of Secondary
Predication (Mykhalchuk & Ivashkevych, 2019), we define the
following main characteristics of the concept of “a dialogic text”
which is the basis of video-phonograms in teaching teenagers the
foreign languages at secondary school: 1) an attempt to include
the listener into a joint search with the author of the truth, focus
on the reflection and thinking; 2) the author’s desire to make di-
rect contact with a listener, which is expressed in the variability
of the material for analysis and understanding, the possibility
of providing a creative approach to understanding the content,
because only personal involvement of the listener makes the text
as a work of art.

Conclusions

We emphasize that any video-phonogram has a triple mean-
ing: 1) a primary or common meaning; 2) a secondary one —
which arises due to the syntagmatic reorganization of the text
and the opposition of the primary units; 3) tertiary meaning,
which is based on non-textual associations of different levels —
from the most general to purely personal, authorial ones (they
are fixed at the level of authorial paradigms or the author’s dic-
tionary).

Therefore, we define the text of a video-phonogram as an
extremely complex phenomenon, which emphasizes the impos-
sibility of comprehensive delineation of textual parameters, all
components of its content. This, in turn, somewhat prevents the
listener from fully understanding the richness and diversity
of the meaning of a video-phonogram. It was proved that from
a reader to reader the semantic structure of the text changes.
And nothing is able, even the development of science, to stop the
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movement of the text, to master all its semantic richness, be-
cause the text is infinitely open to infinity, and the constants of
individual style create the openness of the video-phonogram, the
possibility of a listener entering the process of dialogical quasi-
communication with the text.
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Muxaneyyk Hamania, Koeano IpuHa. [lcuxonoziyHi ocobnueocmi euko-
pUcmMaHHa esideopoHo2pamMu y HABYAHHI Nidnimkie iHoO3eMHUM mosam y
3aKknadax cepedHboi oceimu.

Memoto Hawoz20 00CNiOHEHHSA €: BUSHAYUMU CUX002i4Hi ocobausocmi
BUKOPUCMAHHA 8i0e0hoHO2paMU Yy HABYAHHI MidAimKie iHO3eMHUM MO8aM
y 3aKnaodax cepedHboi ocsimu; nobydysamu moolesb HAB4YasbHO20 rpouecy
3 BUKOPUCMAHHAM 8i0e0hoHO2paMU; OKpecaumu Xapakmepucmuku ma
BUOKpemMumu 3a80aHHA KOMCHO20 MidyuKay eideogoHozpamu; onucamu ma
npoaHanizysamu ompumaHi pesyabmamu Ha emarni ii ekcnepumeHmasnbHoi
nepesipku.

Memoou o0ocnifxeHHA. [lna po36°A3aHHA NocmasneHux 3ae0aHb
suUKopucmosysanucsa maki meopemuyHi  memoou 00CnioHeHHA:
KamezopiansHul, cmpyKkmypHo-yHKYioHanbHUl, aHanis, cucmemamu3ayis,
MOOenIoBaHHA, Yy3020/bHEHHA. B AKocmi ekcnepumeHmManbHo20 memoody
BUKOPUCMAHO MemoOu iHmeps’to ma crocmepexeHHA. Y4acHUKAMU HAWo20
docnioneHHs cmanu 45 yuHie 7-6 knacy 3aknady cepedHboi ocgimu Nel15 m.
PigHe (YKkpaiHa). EkcnepumeHm mpueas yripodoex 2020-2021 pokis.

Pesynomamu 0docnidxceHHA. Bidwmoexyrouucs 8i0 meopii dianozy
8 napaduemi emopuHHoi npeduxayii (Mykhalchuk & Ivashkevych, 2019),
B8U3HQYEHO mMAKi OCHOBHI XapaKkmepucmuku MnoHAMma «oianoziyHocmi
meKcmy», WO € OCHOBOH 8i0e0pOHO2PAM Yy HABYAHHI MiOAIMKI8 IHO3eMHUM
MOB8aM y 3a2asbHO0C8IMHIl WKoni: 1) cnpoba exkaYUMU cayxaya y crinbHuli
3 a8MOPOM MOWYK ICMUHU, OpiEHMAauis Ha Po30ymMu Ma PO3MIiPKOBYBAHHS,
2) npazHeHHA aemopa 30ilicHioeamu 6e3rocepedHili KOHMaKm 3 cayxavem,
W0 eKcnaikyemoca y eapiamusHocmi mamepiany meopy 014 aHanizy ma
PO3YMIHHA, MOX/UBOCMI MB0pPY020 MiOXxody 00 PO3YMIHHA 3Micmy, Momy W0
AuUwe ocobucmicHe 8KAKOYEHHSA CYXa4ya pobume meKcm meopom mucmeymsa.

BucHoeKu. 3a pe3ynbmamamu 00CniOHeHHs 8CMAHo8eHo, Wo byob-aKa
gideooHoepama mae nompiliHe 3HaYeHHA: 1) nepsuHHe — 3020/1bHOMOBHE;
2) BmopuHHe —me, Wo BUHUKAE 3d PaXyHOK CUHMA2Mamu4Hoi nepeopeaHizauii
meKcmy ma npomucmassaeHHA NepeuHHUX 00UHUYb; 3) mpemuHHe —6a3yemobcsa
Ha r103ameKcmosux acouiayisx pisHUx pieHie — 8i0 Halibinbw 3a2a1b6HUX 00
cymo 0cobucmicHUX, aemopcoKux (80HU GhiKCylombCa HA piBHIi a8MOpPCoKUX
napaduam Yu a8MmMopPCcbLKO20 CI08HUKA).
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Tekcm  8i0eopoHo2paAMU  BU3HAQYEHO AK HAO38UYAUHO  CKAAOHUU
heHomeH, AKul Haz2on0WYeE HA HeMoxcausocmi ecebidYHO20 OKpecneHHA
meKkcmosux napamempis, ecix cknadosux (io2o 3micmy. Lle, y ceowo uepey,
dewo 3asaxkae cayxavesi 00 KiHUA 3po3ymimu 6azamcmeo i poamaimms
cmucny sideoghoHozpamu. [losedeHo, wo 8i0 cryxaya 00 C/yxaya 3MIHIOEMbCA
cmucnosa cmpykmypa mexkcmy. | Hiwjo He 8 3M03i, Ha8iMb PO38UMOK HAYKU,
3yrnuHUMU pyx mekcmy, osonodimu ecim (ioeo cmucnosum 6azamcmeom, 60
mekxcm 6e3mex Ho 8i0KpuMuli y HeCKiHYeHicms, d KOHCMaHMU iHOUBIOyasbHO20
CMUsI0 CMBOPHHMb BIOKPUMICMb 8i0€0hOHO2PAMU, MOX/UBICMb BXOOH EHHSA
cnyxa4a y npouyec 0ianoei4Ho20 ChinKy8aHHA 3 MEKCMOM.

Knrwuoei cnoea: ricuxonoeiyHi ocobausocmi s8UKOpUCMAHHA sideogho-
Hoezpamu, pecpnekcis, mucrneHHs, b6e3nocepedHili KOHMakm 3i cayxayem,
CUHMA2Mamu4Ha peopaaHizayia mekcmy, HemeKkcmosi acoyiauii, dianoziyHa
KB8Q3iKOMYHIKaUif 3 MeKCmom.
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ABSTRACT

The aim of our research is to study different theories of developing persons
creativity in the paradigm of Gestalt Psychology, which differentiates between
creative, productive thinking and reproductive, based on memorization, repeti-
tion and reproduction; to show the main concepts of Compensatory theory, by
which people develop Science, Art and other areas of culture largely to compen-
sate their shortcomings; to present another theory of creativity — a Cognitive
one, by which a researcher who actively interprets the world, processes of gain-
ing the information, the ability to predict effectively and, at the same time, to in-
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teract creatively with the surrounding world; to display the problem of creativity
in Humanistic Psychology.

Methods of the research. The following theoretical methods of the research
were used to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis, systematization,
modeling, generalization.

The results of the research. The most important for the theory of creativity
is the question of motivation, which A. Maslow described in terms of the hierar-
chy of needs according to the principles of priority and dominance. At the heart
of the creative activity of the individual there are the highest personal needs.
They are the need for self-realization, personal growth and development. Satis-
fving the needs that are fixed from the bottom of this hierarchy makes it possible
to understand the needs at the top of the creative paradigm and according to
the participation of actors in the creation of motivational domains. The higher a
person is able to rise in the paradigm of this hierarchy, the more he/she is able to
demonstrate individuality, human qualities, mental health and creativity.

Conclusions. It is significant, from the standpoint of the Psychology of Cre-
ativity, A. Maslow’s (1982) hypothesis about the existence of deficient motives
related to biological needs and meta-needs (highest values, motives for personal
growth), such as truth, beauty, perfection, justice. Based on our empirical re-
search (Nabochuk, 2021), we concluded that people who lived fully (individuals
who were self-actualizing) had the following characteristics: the effective per-
ception of the reality; the acceptance of oneself, other people and the surround-
ing nature; a desire for self-realization; focusing on the problem, absorbing
one’s business as an actualization of one’s vocation; authenticity — open, un-
derstandable behavior in relations to themselves and to other people; the em-
phasis on the simplicity and naturalness of their behavior; the independence,
the autonomy in judgments; self-confidence, adequacy of self-esteem, the ability
to actualize peak experiences; public interests; deep interpersonal relationships;
initiative and flexibility in the process of decision making; democratic nature of
the person’s own activity; the ability to distinguish between means and goals;
philosophical sense of humor; criticality and a high degree of personal reflection;
direct susceptibility to a new information.

Key words: productive thinking, the problem of creativity, the creation of
motivational domains, self-realization, personal growth, personal development,
motives for personal growth, the effective perception of the reality.
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Introduction

Creativity is largely relevant in the intellectual and spiritual
activities of a man. Intelligence presents creative products in a
new way, as new organized information (I'oruapyk & Ouy@dpiesa,
2018). At the same time, spiritual activity appears as a process
of generating thoughts. Therefore, at all stages of personality
development should stimulate and organize its intellectual and
spiritual activities (Moxsixko, 2013). It is believed that a narrow
professional specialization restrains the incentives of the indi-
vidual to creativity in the field of technology and the humani-
ties (Onufriieva, 2017). As a result, both are somewhat leveled.
Therefore, contemporary scholars often argue that universal
education is needed, but one that does not preclude the forma-
tion of special skills of the individual (Tem10os, 1985).

The creator and the subject of creativity form a holistic, har-
monious system in which they direct and feedback connections
are clearly fixed (Isamkesuu & I'ymuma, 2020). The object of
creativity can be any phenomenon of the ecosphere, everything
that participates in the evolution of the world, including itself
creativity and one’s own thinking (Ilomomapés, 1991). The tool
of cognition and transformation is a person who can also be the
object of creativity (Mykhalchuk & Kryshevych, 2019).

So, according to a great actuality of this problem the aim
of our research is to study different theories of developing per-
sons’ creativity in the paradigm of Gestalt Psychology, which
differentiates between creative, productive thinking and repro-
ductive, based on memorization, repetition and reproduction;
to show the main concepts of Compensatory theory, by which
people develop Science, Art and other areas of culture largely to
compensate their shortcomings; to present the another theory of
creativity — a Cognitive one, by which a researcher who actively
interprets the world, processes of gaining the information, the
ability to predict effectively and, at the same time, to interact
creatively with the surrounding world; to display the problem of
creativity in Humanistic Psychology.

© Nabochuk Alexander
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.129-149
http.//journals.uran.ua/index.php/2227-6246 131




ISSN 2227-6246 (Print) 36IPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMW CYYACHOI NTCUXONOrIi”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. BUITYCK 56

Methods of the research
The following theoretical methods of the research were used
to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis,
systematization, modeling, generalization.

The results of the research

The first theory to study the problem of creativity and
creative thinking of the individual is Gestalt Psychology. Sci-
entists in the paradigm of Gestalt Psychology differentiate be-
tween creative, productive thinking and reproductive, based on
memorization, repetition and reproduction. Creative thinking is
a paradigm of restructuring a holistic, complete situation, the
starting point of which is the creative formulation and presenta-
tion of the problem. Scientists considered this stage of a creative
process to be extremely important: “The formulation of a pro-
ductive question is sometimes a greater achievement than sol-
ving the task set before the individual” (Starkweather, 1998:
81). At the second stage of a creative process is the construction
of a holistic image of the situation (gestalt), the essential point
of which is the centering, the transition from superficial and in-
correct structuring of the problem to an adequate and correctly
centered structure (Starkweather, 1998: 82). Finally, the third
stage of a creative process is a central link of creative thinking,
which involves the emergence of the idea of solving a problem,
unexpected insight. That is why the creative process concen-
trates in its structure the moments of transition from “under-
standing” to “creative mastery”. The fourth stage of a creative
process is the implementation of the solution of the problem, a
deeper understanding of how to solve a particular problem in
general.

Characterizing productive thinking, E. Starkweather (Stark-
weather, 1998) was one of the scientists who drew attention to
the fact that creativity correlated with a variety of personal
characteristics. According to this point of view, the thinking of
© Nabochuk Alexander

DOI (article): https://doi.org/10.32626/2227-6246.2022-56.129-149
132 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) COLLECTION OF RESEARCH PAPERS
ISSN 2663-6956 (Online) ”“PROBLEMS OF MODERN PSYCHOLOGY”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. ISSUE 56

the individual should be considered as a certain intellectual ope-
ration that is fully capable of separating creative thinking from
the attitudes of the individual, his/her feelings and emotions.

In empirical researches (Rupprecht, 1993: 119) there was
also a negative impact of the usual (associative or formal) per-
ception of the relationships between the components of the prob-
lem of its creative solution. In some a way, children who study
Geometry on the basis of only a formal method find it much more
difficult to develop their own, individual creative approach to
solve problems than children who have not studied at all. Thus,
in psychological researches of thinking S. Rupprecht found new
scientific theoretical and methodological foundations for the re-
structuring of school education (Rupprecht, 1993: 120).

In the context of the researches made in the paradigm of Ge-
stalt Psychology, psychologists have introduced into scientific
circulation such concepts as “problem situation”, “insight”,
“productive thinking”, “centered structure”, “centering”. How-
ever, despite the basic elements of the context, a broader view of
creativity in general, Gestalt psychologists mainly focused their
attention on the operational side of thinking and in fact denied
the role of the activity, personal and professional experience
gained in the process of solving creative tasks. Scientists were
not really interested in the motivational side of creativity, with-
out which a person becomes an instrument, a means of solving
certain problems in the psychological field of meaning, which is
formed here and now.

In contrast to Gestalt Psychology in the conceptual system of
Psychoanalysis (Freud, 1992; IOur, 1998), the central problems
of the creative act are motivation and unconscious components
of creative activity. The problem of motivation has uncondi-
tional heuristic value in Freud’s theoretical conception (Freud,
1992). The scientist focuses on the dominance of motives of hu-
man behavior, on two basic antagonistic hobbies: on Eros — as
a desire to live, finding love, making self-preservation, provi-
ding unity with other people, showing creative and constructive
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tendencies of man; and on Thanatoshi — a desire to die, to make
destructions, self-destructions, providing destructive human
tendencies. Thus, for the first time in the history of Psychology,
S. Freud intuitively formulated two main trends not only in the
creative process but also in the laws of culture in general — such
as destruction and creation, dissociation and association, re-
structuring stereotypes and creative construction of new ones
(Freud, 1992).

The motives of creativity, according to S. Freud, are directly
related to Eros and are derived from the sexual desires of the in-
dividual. In this case, the focus is on desexualization and subli-
mation — the transfer of sexual energy to the process of creative
activity as it is creative construction of new ones (Freud, 1992).
The key concept in the Psychodynamic Theory of creativity is
sublimation, which is considered the dominant source of cultur-
al evolution. In the theory of scientists (FOur, 1998) the sexual
energy is directed primarily to spiritual goals — Art, Science,
Religion, Politics. In addition, the products of creativity, and
in particular — professional creativity, are embodied, they are
repressed by aspirations and experiences.

The unconscious structures of psyche are one of the most im-
portant sources of creativity, as well as for Psychology of Creati-
vity. S. Freud was the first one who actualized the problem of
the relationships between unconscious processes and creative
activity of the subject (Freud, 1992). According to S. Freud, this
connection is manifested both in the process of creative activity
and in the content of creative products. The scientist proves that
consciousness is only a superficial layer of the psyche, behind
which so-called unknown personal depths are recorded (Freud,
1992). The latter, of course, is of great importance for under-
standing creativity as a process. In S. Freud’s conception, the
unconscious is the so-called powerful “irrational force”, the ex-
clusively creative subject with its personal problems, conflicts,
dramas, so-called “creative” part of the psyche of the person
(Freud, 1992). Thus, in scientific Psychology, S. Freud was the
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first one who introduced the term “collective unconsciousness”.
The scientist believed that conflicts, experiences, personal tra-
gedies and dramas are inherited and created so-called phylogene-
tic mental experience of mankind. These creatively meaningful
“fantasies” are the kind of foundation on which the individual
imagination of the subject is built through the person’s experi-
ence (Freud, 1992).

The unique theory of creativity was also modeled by a
follower, and later — the opponent of S. Freud (Freud, 1992) —
C. Jung (Jung, 1998). Unlike S. Freud (Freud, 1992), C. Jung
(Jung, 1998) saw libido not as some sexual energy, but as a dif-
fuse creative force that manifests itself in various spheres of the
person.

Thus, C. Jung (Jung, 1998) continued to substantiate
S. Freud’s (Freud, 1992) idea of the collective unconsciousness.
The scientist noted that the discovery of the deep layers of the
collective unconsciousness was preceded by a situation in the
twentieth century, when the formation of the worldview of sci-
entists was largely due to the existence of myths of different peo-
ples of our planet. The analysis of the content of myths empha-
sized the existence of incredible similarity of dominant motives
in different mythologies, theories and cultures. The hypothesis
of the intersection of cultural worlds, updated from the very be-
ginning, was not confirmed in the future. C. Jung on the basis
of his psychological and culture-based analysis and experiments
with transcendent consciousness proved the existence of seman-
tic structures of general order, such as mental determinants of
the combination of images in different cultures (Jung, 1998).

Also, C. Jung “dilutes” the depths of the subconsciousness
almost to the leveling of its boundaries, “placing” in the subcon-
sciousness not only “personal unconsciousness” (surface layer,
individual human experience), and not only universal experience
(collective unconsciousness), but also extra-human unconscious-
ness (the common meaning that man has with the animal world)
(Jung, 1998).
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Thus, the content of the unconsciousness of each individual
subject are mental complexes, such as the unconscious mental
frames of the individual, which are organized into certain sys-
temic formations and have an impact on a human life. They are
the result of mental trauma, conflicts, constellation of images,
ideas, tendencies, pushed by the subject into his/her subcon-
sciousness. So, the innate collective unconsciousness contains
spiritual material, which has deep roots, and which explains the
inherent desire of all mankind for creative self-expression and
creative perfection. The collective unconsciousness is the result
of the universal emotional past, the spherical plane of which con-
tains all the spiritual heritage of human evolution, reborn in the
brain structures of each subject.

S. Freud’s concept of the existence of different levels of the
unconsciousness (individual and collective ones) further deter-
mined the content of the collective unconsciousness, such as ar-
chetypes (in Jungian terminology), which form the general basis
of human spiritual life. The peculiarities of archetypes are quite
significant, which, in turn, create a supra-individual whole,
which causes a kind of synthesis of opposites and incorrectness.
Archetypes are not completely defined images, but so-called in-
nate possibilities of personality’s representations, mental ex-
periences of the same type. They, in turn, are personified and
concretized in the images of the person’s imagination, in myths,
legends, fairy tales, art, religion (Freud, 1992).

Thus, the individual psyche of the person archetypal content,
as a rule, acquires quite different dynamic forms and actively
influences the establishment of the subject of different relation-
ships with the world, which, in turn, facilitates the process of
content formation, influence the participation of the individual
in creative activities of various kinds. In the history of Psycho-
logy C. Jung proposed three dominant archetypes: “Shadow”,
“Anima” (“Animus”) and “Meaning”. The scientist notes that
the archetype “Shadow” crystallizes, above all, aggressive and
destructive tendencies. The shadow is “the Devil”, “the Satan”
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of the inner world of a man, who inherited the traits of a crimi-
nal, inferior personality. This archetype in mental sense is quite
opposite to the archetype of meaning (Jung, 1998).

In turn, the archetype of “Anima” is a prototype of a woman
in the unconscious psyche of a man. Accordingly, “Animus” is
a prototype of a man in the unconscious world of a woman. The
sexual function of this archetype is interpreted by C. Jung as the
archetype of life, the basis of life spontaneity, the natural begin-
ning of a man. From the archetype of “Meaning” one can directly
draw a conclusion about the spiritual, religious function of the
soul. In order to characterize this archetype, C. Jung defines the
term “Self”, which determines the integrity of the individual’s
existence, the combination of consciousness and unconscious-
ness, also the combination of personal traits of the individual.
The Self is a kind of the purpose of a person’s life, because it
fully reflects the combination of life scripts, which facilitate the
implementation of the subject of creative activity (Jung, 1998).

C. Jung called the process of the man’s acquisition of Self
from the way of the formation of individuation. This process is
a kind of integration of various structures of the individual’s
psyche around his/her “Self” through full awareness and un-
derstanding of the unconscious content. Awareness actualizes
the attitude of the personal maturity, personal balance, and,
consequently, — creativity. The so-called “alienation” of the un-
consciousness is the dominant cause of person’s deformation,
the source of his/her mental illness and neurosis. C. Jung has
repeatedly stated that the unconsciousness doesn’t only actua-
lize past scripts, but it is a dominant factor in creating future
mental situations, ideas, new thoughts, creative discoveries. A
collective unconsciousness doesn’t only contain creative vita-
lity, spontaneity, impulsiveness, but also is the dominant source
of creative talent and creative inspiration (Jung, 1998).

Thus, C. Jung distinguishes two principles in the structure
of the personality — subjective and creative ones, which are in
antagonistic relationships with each other. Based on this, eve-
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ry creatively gifted person can be considered as a person with a
synthesis of paradoxical characteristics. On the one hand, a per-
son creates a creative product that is personally meaningful to
him/her. On the other hand, each creative product will contain
frames of extra-personal human experience that creates scripts
of the soul of a person who participates in unconscious creative
acts. Therefore, C. Jung believed that the creative essence seems
“to live and grow within a man, like a tree in the soil, from which
it takes the necessary juices”. Analytical Psychology calls this
phenomenon “an autonomous creative complex”, which appears
as a separate part of the subject’s soul, leading its own inde-
pendent, removed from the hierarchy of consciousness, mental
life and according to its energy level, its power on the rights of
dominant characteristics which, in turn, mobilize Creative Per-
sonality in the whole. In turn, the autonomous subject-oriented
creative complex in the structure of the individual is in no way
“a Subject” to the conscious management of the subject by all its
instances. This complex largely appears and disappears because
it meets the desires of the individual. Thus, a creative gift, ac-
cording to C. Jung, is a personal education, largely not a subject
of a conscious will of a man (Jung, 1998).

Later, these ideas of C. Jung were confirmed and reflected in
the theory that was differentiated between two types of creati-
ve personalities (Jung, 1998): “Arbitrary creative person” —
this one that is characterized by a conscious attitude to creative
activity (in the literature are cited as examples of G. Longfel-
low, W. Shakespeare). The other one is “Involuntary Creative
Person”. It is a creative personality who is characterized by
the acquisition of an autonomous creative complex (figures of
S. Freud, V. Mozart, I.F. Stravinskyi).

Despite the fact that the content of Psychoanalytic Theory
focuses mainly on the problems of artistic creativity, the dis-
coveries of S. Freud (Freud, 1992) and C. Jung (Jung, 1998),
of course, are quite universal. There are scientific publications
that update the unconsciousness and motivational components
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of the subject’s activity, and they are fundamentally important
for our research.

Another theory of creativity is Compensatory one. This the-
ory of inferiority feelings was proposed by A. Adler according to
the subject. It is based on the idea of compensation. According
to Compensatory theory, people develop Science, Art and other
areas of culture largely to compensate their shortcomings. Un-
doubtedly, A. Adler’s theory has certain concrete advantages
and remains one of the most important scientific achievements.
To agree with this theory, we should note that compensatory
mechanisms greatly influence the forms of the creativity that
individuals are engaged in, but they do not explain the creative
process itself and only outline it (Adler, 1997).

A. Adler’s views on the problem of creative activity are quite
thorough and contain other productive ideas: creative “Self”,
self-determination, lifestyle, life scenario, creative frames, life
scripts. The basis of Adler’s individual theory of the person is
the belief in the creative nature of a man. Recognizing the im-
portance of the heredity of the environment for the subjective
development of the individual, A. Adler insisted that the indi-
vidual is a slightly more significant creature than the product
of these two influences. Neither heredity nor environment is a
determinant. These moments only provide a starting point for
the creative development of the individual and the impact on
him /her of the world around the person, to which the individual
responds using his/her creative power. Thus, creative “Self” af-
fects only some areas of personal experience, as well as the cogni-
tive processes of the subject: perception, memory, imagination,
fantasy and dreams, which make each person an individual who
self-determines, creatively builds his/her own life and becomes a
real Creator of his/her personality (Adler, 1997).

Thus, theories of the formation of creative “Self” of the indi-
vidual (Mossiko, 2013) are dominant for the development of the
Psychology of Creativity. This scientific construct, of course,
embodies an active creative principle of a human life. Creative

© Nabochuk Alexander
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.129-149
http.//journals.uran.ua/index.php/2227-6246 139




ISSN 2227-6246 (Print) 36IPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMW CYYACHOI NTCUXONOrIi”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. BUITYCK 56

“Self”, or, in other words, “the position of the Creator” can also
be considered as a motivational component in the structure of
creativity of adults. Also A. Adler tried to identify the origins of
Creative Energy, which, in his opinion, is the result of a long his-
tory of evolution, in which creativity doesn’t take the last place.
The scientist believes that people are usually endowed with a
creative power from the early birth, so the creative abilities of
subjects “flourish” from the early childhood, and this generally
contributes to the development of social interest if we tell about
the problems of creativity.

Another theory of creativity is a Cognitive one. This theory
has been arisen in the context of J. Kelly’s Theory of Theoreti-
cal Constructs, and it was called “the Theory of personal con-
structs”. Virtually without using the terms “creativity” and
“creative process”, J. Kelly created a rather original theory of
creativity and creative personality (Kesau, 2000).

On the basic of Kelly’s theoretical frames there is essentially
humanistic view of a man as a scientist, a theorist, a researcher
who actively interprets the world, processes of gaining the infor-
mation, the ability to predict effectively and, at the same time,
to interact creatively with the surrounding world. According
to J. Kelly, a personality is a unique system of subjective con-
structs, which an individual uses to interpret his/her life expe-
rience, to create his/her own model of the world (Kesxau, 2000).

The scientist built his theory on the basis of the already ex-
isting at that time philosophical concept of Constructive Alter-
nativeism, which, in its essence, reflects the leading principles
of creativity. The constructive Alternativeism captures and
provides a person with a considerable number of opportunities
to choose creative, often alternative or banal concepts, which
prove a need to revise, compress or replace existing stereotypes
of modern interpretation of the world. J. Kelly sees the world
around us as a stimulus to interpret a man as a creator, a sci-
entist, a researcher, and a researcher perceives a human life as
a constant experimental study, as a formulation of hypotheses
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about our reality, a World of Life, through which the individual
tries to predict and to control all the events in the surrounding
world (Keamu, 2000).

Human awareness of the reality is always a central subject
for the interpretation of the person’s creative activity. The sub-
ject understands that nothing is permanent or finished. Accor-
dingly, any event can be understood by a person from different
points of view. “...Whatever the nature or whatever, in the end,
the search for truth turns out, today we are faced with the facts
that can be given as many explanations as our mind can come up
with” (Kenmu, 2000: 11). Therefore, any Picture of the World
for a person is hypothetical and creative in its own way. People
formulate hypotheses, test them, involving into this activity
the same mental processes as scientists do in carrying out their
scientific researches. Thus, J. Kelly didn’t only describe for the
first time the structure and the course of alternative hypotheti-
cal thinking, but he also tried to use the basic, a key to his theory
of “personal constructs” to explain a human life as a purely cre-
ative experimental process. The personal construct in the theory
of a scientist is an idea, a thought, a model that a person uses
to understand or to interpret, to explain or to predict this expe-
rience, including creative one. This structure is a fairly stable
way of understanding the subject of the surrounding reality,
through which a man perceives, explains the world and creates
and substantiates a consistent Picture of the World in the space
of opposites (good — evil, smart — stupid, good — bad, etc.). Thus,
personal constructs are bipolar and dichotomous (Kexmu, 2000).

In turn, the degree of individual freedom and creativity is
determined by the dominant types of personal constructs used
by this or that person. J. Kelly distinguishes the following types
of constructs: preventive ones, also those ones which standard-
ize individual structural elements of constructs. The other con-
structs are paradigmatic ones, which generalize a creative acti-
vity in general. The dominance of these constructs indicates the

rigidity of thinking; constellation constructs also illustrate ste-
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reotyped thinking and greatly limit individual possibilities for
the subject’s alternative views, providing some dominant con-
structs, which are open to alternatives and new personal experi-
ences. The latter indicates the flexibility of individual thinking.
So, alternative constructs correspond to the creative decisions of
the individual and, according to J. Kelly, without them we would
be doomed to a constant, stereotyped and completely ineffective
way of understanding the surrounding reality (Kestu, 2000).

Personal constructs have fairly defined some formal charac-
teristics: a range of use and permeability-impermeability. The
scale of permeability-impenetrability is such that determines the
possibility of empirical modulations and the inclusion of new in-
formation into the context of existing personal constructs. The
more perceptive the personal constructs are, the more it is possi-
ble to diagnose the possibility of change within these structures,
the higher are the mobility, flexibility, creativity of individual
decisions. The another key to the theory of creativity is Kelly’s
conclusion about the model of individuality, which the scientist
interprets in terms of the uniqueness of the system of personal
constructs of each person: “People differ from each other in a
way how they interpret events” (Kemmu, 2000: 56). The latter
largely actualizes individual creativity.

The problem of creativity in Humanistic Psychology has
been arisen as an alternative to behaviorism and psychoanaly-
sis and it is largely related to the philosophy of existentialism
(Macioy, 1982). Humanistic Psychology is characterized by an
optimistic conceptual view of humanity and the nature of cre-
ativity. In itself, the essence of a man, according to psycholo-
gists in the paradigm of Humanistic Psychology, moves him to
the direction of personal growth, to creativity, self-realization
and self-sufficiency. This allows us to consider creativity in the
context of all human life as a way of life (and not just as a way to
solve specific problems), as an opportunity for freedom of choice.
A Man, in turn, is an active creator of his own life (Mykhalchuk
& Kryshevych, 2019).
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E. Fromm defines creativity as the ability to wonder and
to learn, the ability to find solutions in unusual situations, to
understand the focus on discovering new things and the ability
to understand deeply the acquired personally significant expe-
rience. Following the logic of this formulation, the criterion of
creativity for E. Fromm is not so much the quality of the result
(as a kind of a product of creative activity), but rather as pro-
cesses that greatly enhance the creativity in general. Produc-
tive orientation of a man in the theory of E. Fromm is the ideal
state of the person, the ultimate goal of his/her development.
E. Fromm’s issues claim that he considered this orientation as a
response to the contradictions of human existence in a modern
society (Fromm, 2007).

A. Maslow’s concept is akin with these ideas. Unlike classi-
cal psychoanalysis, A. Maslow studied “the positive dimensions
of human experience”, mental health, conditions of full develop-
ment as the ways to realize a creative potential of the individual.
The theory of self-actualization of the scientist corresponds,
first of all, to humanistic views in understanding the unique es-
sence of aman, his existence, potential, self-regulation, effective
functioning and positive prospects for personal development.
Universal trends of individual development in A. Maslow’s theo-
ry are personal growth, self-actualization, a desire for a healthy
lifestyle, the search for identity and autonomy, sovereignty,
etc., the desire to embody the beautiful world in its own creative
achievements or wishes (Maslow, 1982: 115).

The recognition of the priority of creative abilities of each
person is the most significant emphasis of Humanistic Psycho-
logy of A. Maslow. The creativity is considered by a scientist as
a rather universal characteristics, an innate quality that is po-
tentially explicit in the structure of the psyche of all people from
the birth: so, trees give leaves, birds fly, people are creative.
However, most people lose this ability in the process of entering
the paradigm of a certain culture, which contributes to their ac-
quisition of a certain education. A. Maslow argues that the need
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for self-actualization is in the structure of each individual, but,
as a rule, the person is realized by only a few percent of huma-
nity. The reason for this, the scientist says, is that people are not
aware of their potential. They are afraid to show their abilities
(the emergence of so-called Ionian complex or fear of success)
(Maslow, 1982).

The most important for the theory of creativity is the ques-
tion of motivation, which A. Maslow described in terms of the
hierarchy of needs according to the principles of priority and
dominance. At the heart of the creative activity of the individual
there are the highest personal needs. These are the need for self-
realization, personal growth and development. Satisfying the
needs that are fixed from the bottom of this hierarchy makes it
possible to understand the needs at the top of the creative para-
digm and according to the participation of actors in the creation
of motivational domains. The higher a person is able to rise in
the paradigm of this hierarchy, the more individuality, human
qualities, mental health and creativity he/she is able to demon-
strate (Maslow, 1982).

Conclusions
It is significant, from the standpoint of the Psychology of
Creativity, A. Maslow’s hypothesis about the existence of defi-
cient motives related to biological needs and meta-needs (high-
est values, motives for personal growth), such as truth, beauty,
perfection, justice. Based on our empirical research (Nabochuk,
2021a; Nabochuk, 2021b), we concluded that people who lived
fully (individuals who were self-actualizing) had the following
characteristics: the effective perception of the reality; the ac-
ceptance of oneself, other people and the surrounding nature; a
desire for self-realization; focusing on the problem, absorbing
one’s business as an actualization of one’s vocation; authentici-
ty — open, understandable behavior in relations to themselves
and to other people; the emphasis on the simplicity and natural-
ness of their behavior; the independence, the autonomy in judg-
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ments; self-confidence, adequacy of self-esteem, the ability to
actualize peak experiences; public interests; deep interpersonal
relationships; initiative and flexibility in the process of decision
making; democratic nature of the person’s own activity; the abi-
lity to distinguish between means and goals; philosophical sense
of humor; criticality and a high degree of personal reflection;
direct susceptibility to a new information.
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Habouyk OnekcaHdp. lpodykmueHe mucaeHHA ma npobnema meop4yocmi
ocobucmocmi.

Memotro Hawozo 00CnidneHHA € 8UBYEHHA meopili pPo3sUMKY
KpeamusHocmi AOOUHU 8 rnapaduami 2elmasabm-rcuxosnoeii, AKa Po3pi3HAE
meopye, npPodykmusHe ma penpodyKMuUeHe MUC/AEHHs, 3dCHo8aHe Ha
3anam’amosyeaHHi, Mo8MOPeHHIi ma 8i0MeOoPeHHI; PO3KPUMMSA OCHOBHUX
KoHuenuili KomneHcamopHoi meopii, 3a 00MNOMO20t0 AKUX 00U PO38UBAIOMb
HayKy, Mucmeuymeo ma iHwi 2aay3i KyaAsmypu 3HaQYHOK Mipoto 0115 KomneHcayil
ce8oix Heolosikie;, pernpezeHmauis iHWoi meopii meopyocmi — Ko2HIMUBHOI,
3a donomozoro AKoi 00CniOHUK, AKUl GKMuBHO iHMeprnpemye ceim, aHanizye
npoyecu ompumMaHHsA iHghopmauii, BMie ehekmusHo rnpoz2Ho3ysamu i B00HO4YAC
meop4yo B830EMO0iAMU 3 HABKOAUWHIM C€8imoM; oKpecaumu npobraemy
meop4ocmi 8 2ymaHicmuyHili ncuxonoeii.

Memoou oOocnidxeHHA. [ns po36°A3aHHA NoCcmasaeHuUx 3ae0aHb
BUKOPUCMOBYBANUCA MAKi meopemuyHi memodu 00CniOHeHHA: Kame-
2opianbHUli, cmpykmypHo-yHKYioHaAbHUL, aHAni3, cucmemamu3ayis, Mo-
0ent08aHHs, y3a2aabHeHHs.

Pe3ynomamu 0ocnioxceHHA. [loka3aHo, wjo Halibinbw eaxcausum 054
meopii mgopyocmi € NTUMAHHA MomMuBayii, AKYy OonNuUcaHo 8 mepmiHax iepapxii
nompeb 3a npuHyunamu npiopumemy ma OOMIHY8aHHA. B ocHogi meopyor
disnbHOCcMi ocobucmocmi noknadeHi Halisuwi ocobucmicHi nompebu —
nompeba e camopeanizauil, 3pocmaHHi ma po3sumky. [osedeHo, wWo
3a00807eHHA nompeb, AKi GiKcytombsCa i3 camoz2o HU3y 3a3Ha4YeHoi iepapxii,
pobumb MOMAUBUM UinKosUMe yceidoMaeHHA nompeb, po3miujeHux 38epxy
meop4oi napaduamu, ma y4acmi cyb’ekmie y cmeopeHHi momueayiliHux
domeHis. lOKA3aHO, W0 Yum sulle MoO0UHA 30aMHA NiIOHAMUCA 8 napaduami yier
iepapxii, mum Kpawe 8oHa 30aMmHa npPooeMmoHcmpyeamu iHOUBIOyasnbHICM®,
M0OCLKI AKoCcmi, ncuxiyHe 300poe’s ma 30amHicme 0o meop4ocmi.

BucHoeKu. Halibinbw icmomHoro, 3 no3uyili ncuxosnoeii meopyocmi,
€ einomesza A. Macnoy (1982) w000 icHy8aHHA y AOOUHU OegiyumapHux
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momusis, nos’azaHux i3 6ionoz2iyHUMU nompebamu, ma mema rompeb
(Halisuwux yiHHocmel, mMomusie 0COBUCMICHO20 3POCMAHHSA), MAKUX AK
icmuHa, Kpaca, GockoHasnicme, cripasedausicms. Ha ocHosi nposedeHux
emnipuyHux docniomeHs (Nabochuk, 2021) 3pobneHO 8UCHOBOK, W0 /00U,
AKi #UBymMb MOBHOYiHHO (0ocobucmocmi, AKi CamMoaKkmyaniayromsca), maromeo
maki xapakmepucmuku: egpekmusHe cripuliHAmMms peanbHocmi; npuliHAMma
cebe, iHWux adeli ma omoyy4oi Npupodu,; npazHeHHs 00 camopeanizayii;
yeHmMpayia Ha npobaemi, No2AUHAHHA CBOEID CMIPABOIO AK OKMYAni3ayia c8020
MOKAUKAHHA; d8MeHMUYHicmb — 8ideepma, 8i0KPUMA M08ediHKA Y cMasseHHi|
0o cebe ma iHWUX; HA20MOWEHHA HA Apocmomi ma npupooHocmi ceoel
nosediHKU; He3a1exHiCmb, ABMOHOMHICMb Y CYyOHEeHHSAX; ynesHeHicmb y c80ix
cunax, a0eKk8amHicme CamMoOUiHKU, 30amHicme 00 aKkmyanizayii eepuluHHUX
nepexusaHs,; cycninoHull iHmepec; 2nuboKi Mi¥ocobucmicHi 83AEMOCMOCYHKU;
iHiyiamusHicme ma eHy4kicme 'y npuliHAMmI piweHs;, O0emoKpamu4Huli
Xapakmep 87acHoi BisabHOCMI; 30amHicmb 00 PO3MexCy8aHHA 3acobis ma
uineli; ¢inocoghcbke noyymmsa 2ymopy; KPUMUYHICMb ma 8ucoKa cmyirliHe
ocobucmicHoi pecpnekcii; 6eanocepedHa crnpuliHamausicms y cmaseseHHi 00
Ho8020.

Kniouoei cnoea: npodykmusHe MuUCAeHHA, npobaema meopyocmi,
cmeopeHHA  momuseayiliHux  OomeHis, camopeanizayis, ocobucmicHe
3pocmaHHA, ocobucmicHuUli po38UMOK, Momugu 0cobUCMICHO20 3POCMAHHSA,
egpekmusHe cnpuliHamms dilicHocmi.
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3aBanceka Ipuna
Kangupar icropuuHux HayK, JOIEHT Kadeapu coliaabHoi poboTu,
TIICUXO0JIOTii Ta coioKyabTypHOI AisabHOCTi iMeni T.I'. CocHOBCBKOI,
Hapuanbuo-peabiniTamifinuil saKjag BUIIOL OCBiTH
«Kam’ sauenpb-IToginbebKuii Jep:KaBHUM iHCTUTYT» ,
M. Kam’auens-Ilopinsebkuit (Yrpaina)

ABSTRACT

The purpose of our research is to develop the problem of stuttering in the
psychological aspect to reveal its genesis, to understand the behavior of people
who stutter in the process of communication, to identify their individual psycho-
logical characteristics.

Research methods. The research methods were the method of observation
and the empirical study of patients. The place of organizing the empirical stage
of our research was the psychiatric hospital Ne 1 in Kyiv. With the help of clinical,
pathopsychological and anamnestic methods 86 children at the age 3-12 years
old (the average age is 8 + 0.5 years old) with logoneurosis in anamnesis were
diagnosed.

The results of the research. The pathogenesis of stuttering is studied and
those who stuttered are noted to have various autonomic changes. 84% of peo-
ple who stuttered are considered to have autonomic dystonia. Among 98% of
people who suffered from logoneurosis, 20% had a high intracranial pressure
and extrapyramidal disorders. It is studied that those people who stuttered were
born with vasoneurotics. It was quite objectively showed a change in the neu-
rovegetative response in those ones who stuttered during seizures: in 100% of
cases there was dilation of the pupils (mydriasis), while in a case of people who
spoke correctly, the width of the pupils during speech did not change or there
was some narrowing (miosis).

Conclusions. The reasons of logoneurosis are: neuropathic burden of par-
ents (nervous, infectious and somatic diseases that weaken or disrupt the func-
tions of the central nervous system); neuropathic features of a stuttering person
(night terrors, enuresis, irritability, emotional tension); constitutional predisposi-
tion (diseases of the autonomic nervous system and increased susceptibility to
higher nervous activity, its special predisposition to mental trauma); hereditary
burden; brain damage in different periods of the personal development.

Key words: logoneurosis, the causes of logoneurosis, neuropathic burden
of parents, neuropathic features of a stuttering person, constitutional predis-
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position, hereditary burden, brain damage in different periods of the personal
development.
Introduction

Some researchers (Huang, Oquendo, Friedman, Greenhill,
Brodsky, Malone, Khait & Mann, 2003) doing their empirical
researches on logoneurosis, explained it by various deviations
in the activities of the peripheral and central departments of
the speech apparatus. Thus, scientists (Lin, Chen, Chan & Hsu,
2019) associated the mechanism of logoneurosis with a lack of
cerebral responses to the muscular system of the speech organs,
such as with the activity of the central nervous system. Other re-
searchers (Hardeman, Medina & Kozhimannil, 2016) explained
logoneurosis as a result of distortion of sound pronunciation (ro-
tacism, lambdacism, sigmatism), organic damage to the vocal ap-
paratus or defective brain function. He was the first one who had
noted the focus of acoustic attention stuttering on his language.
Some other scientists (Tabachnikov, Mishyiev, Kharchenko, Osu-
khovskaya, Mykhalchuk, Zdoryk, Komplienko & Salden, 2021)
considered logoneurosis as a certain contracture of the muscles of
the vocal apparatus, which occured due to its lack of innervation.

A lot of researchers (Mykhalchuk, Pelekh, Kharchenko,
Ivashkevych, Ivashkevych, Prymachok, Hupavtseva & Zukow,
2020) have considered logoneurosis as a functional disorder in
the field of speech, convulsive neurosis. Some others (Onufriie-
va, Chaikovska, Kobets, Pavelkiv & Melnychuk, 2020) defined
logoneurosis as purely mental suffering, which was expressed by
convulsive movements in the speech apparatus, as psychosis.

It is important to develop the problem of stuttering in the
psychological aspect to reveal its genesis, to understand the be-
havior of people who stutter in the process of communication,
to identify their individual psychological characteristics, that
is a purpose of our research. To provide the empirical research
of such people, who have logoneurosis, the research of their at-
tention, memory, thinking, psychomotor skills have shown that
they have changed the structure of mental activity, its self-re-
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gulation. These people are less likely to perform activities that
require a high level of automation (and, consequently, rapid in-
volvement in activities), but differences in productivity between
stutterers and healthy people disappear as soon as the activity
can be performed at any level. The exception in psychomotor ac-
tivity is: if in a case of healthy children psychomotor acts are
performed largely automatically and do not require arbitrary
regulation of the behavior, then for those ones, who stutter, re-
gulation is a complex task that requires arbitrary control.

Methods of the research

The place of organizing the empirical stage of our research
was the psychiatric hospital Ne 1 in Kyiv. With the help of clini-
cal, pathopsychological and anamnestic methods 86 children at
the age of 3-12 years old (the average age is 8 = 0.5 years old)
with logoneurosis in anamnesis were studied. The research
method was empirical study of patients.

The examination of children who stutter was carried out
comprehensively (a speech therapist, a neurologist, a psycholo-
gist) with the involvement of other specialists: a pediatrician, a
therapist, a psychiatrist, an ophthalmologist, an otolaryngolo-
gist and others.

The content of the survey includes the study of anamnestic
information, pedagogical, psychological and medical documen-
tation. From the conversation with the parents, the speech the-
rapist finds out the most significant events that took place in the
family, and in this case he/she clarifies the features of general,
motor and language development of the child.

The main points of the prenatal period were assessed: the
mother’s age (less than or more than 35 years) at the moment of
the birth of the child, neuro-mental health, diseases of a mother,
a father, pregnancy. Data on the health of a father and a mother
before the birth of the child allows us to identify possible abnor-
malities in his/her somatic and neuropsychological state. Identi-
fying adverse factors of fetal development will help us to deter-
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mine their indirect impact on the further language development
of a child.

Identified deviations, various negative facts of natal and
postnatal periods of the child’s development are analyzed and
evaluated by specialists in order to the most fully studying of
the etiology and pathogenesis of stuttering.

In the conversations with parents, information about the
child’s language development was clarified: when there were
the first sounds, babbles, the first words, phrases; what rate of
speech the child uses, whether there were any peculiarities of
his/her behavior in the moments of speech communication with
others. It is important to learn about the child’s language envi-
ronment (whether the adults around the child stutter, whether
the parents or people close to the child speak very quickly).

Our attention was paid to the study of the methods of upbrin-
ging a child in the family: the attitude of adults to child (whether
the adult indulges in whims or, conversely, there is unbalanced,
abrupt treatment, physically punishes, intimidates); assistance
in the formation of the child’s correct language (whether there
are no overloads in learning complex texts) or, conversely, al-
most complete lack of control over the development of the child’s
correct pronunciation, grammatically correct speech communi-
cation, etc.

We took into account that the speech therapist should be
primarily interested in when stuttering occured, the first signs
of it. How outwardly was it expressed? What are the possible
reasons for it? As it developed, what features of the manifes-
tations attracted the attention of parents: whether there are
concomitant motor disorders (convulsions, tapping, shaking
his head, etc.) or speech defects (extra words, sounds, pronun-
ciation of certain sounds and words on the breath, etc.)? How
does the child manifest himself/herself and whether it depends
on the situation or the people around the child, on the different
types of activities? How does a child speak alone (for example,
with his/her toys)? What are the periods of deterioration and

© Kharchenko Yevhen, Zavadska Iryna
DOI (article): https://doi.org/10.32626/2227-6246.2022-56.150-170

154 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) COLLECTION OF RESEARCH PAPERS
ISSN 2663-6956 (Online) ”“PROBLEMS OF MODERN PSYCHOLOGY”

DOI: https://doi.org/10.32626/2227-6246.2022-56 2022. ISSUE 56

improvement of the language? How does the child relate to his/
her language deficiency (notices, does not notice, is indifferent,
worried, ashamed, hides, afraid to speak, etc.)? Did the parents
ask for help: where, when, what was recommended, what were
the results?

The information about the peculiarities of stuttering allows
in each case to choose the main form of diagnostic, therapeutic
and pedagogical, therapeutic and corrective and therapeutic and
propaedeutic actions. The presence of concomitant motor im-
pairments of the child indicates the need for motor exercises, as
well as a series of physical therapy classes.

The peculiarities of psychological manifestations of a stut-
tering child require the speech therapist to provide this plan of
action for the patient: to divert the child’s attention from fixing
his/her thoughts on his/her defect, to restructure his/her atti-
tude to himself/herself, his/her language, to teach the patient to
hear his/her correct language.

Results and their discussion

By the beginning of the twentieth century all the diversity
of understanding of the mechanisms of logoneurosis could have
been reduced to three theoretical directions. Let us show them.

Logoneurosis as a spasmodic coordination of neurosis aris-
ing from the irritating weakness of speech centers (the compo-
nent of coordination). This component was clearly formulated
in the issues of scientists (Tabachnikov, Mishyiev, Drevitskaya,
Kharchenko, Osukhovskaya, Mykhalchuk, Salden & Aymedov,
2021), who wrote that logoneurosis was a sudden violation of the
continuity of articulation, caused by a convulsion that occurred
in one of the departments of the speech apparatus as a physiolo-
gical whole. Proponents of this theory initially emphasized the
innate irritability of the apparatus that controlled the compo-
nent of coordination. Later, the researchers explained logoneu-
rosis in the light of neuroticism. They thought that logoneurosis
was a convulsive spasm.
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Logoneurosis is an associative disorder of a psychological
nature of the person. This direction was put forward by some
scientists (Khwaja, 2012). The other psychological approach to
understanding the mechanisms of logoneurosis (Kharchenko &
Vashchenko, 2021) has been further developed.

Logoneurosis is a subconscious manifestation that is deve-
loped on the basis of mental trauma, various conflicts of a man
with the environment. Proponents of this theory were scientists
(Onufriieva & Ivashkevych Ed., 2021), who believed that stut-
tering, on the one hand, showed the desire of the individual to
avoid any possibility of confrontation with others, and on the
other hand — to break the sympathy of others through such de-
monstrative suffering.

Thus, the idea that logoneurosis is a complex psychophysical
disorder is becoming more and more definite. According to some
researchers (Kharchenko & Kurytsa, 2021), it is based on physi-
ological disorders, and psychological manifestations have been
taken on a recurring nature (Brodsky, Oquendo, Ellis, Haas,
Malone & Mann, 2001). Other researchers (Grunebaum, Oquen-
do, Burke, Ellis, Echavarria, Brodsky, Malone & Mann, 2003)
considered psychological features to be primary, and physiologi-
cal manifestations as a consequence of these psychological short-
comings. In a scientific field there have been many attempts to
consider stuttering as a neurosis of expectation, a neurosis of
fear, a neurosis of inferiority, an obsessive-compulsive disorder.

Also the mechanism of stuttering began to be considered,
based on the teachings of I. Pavlov on the higher nervous activi-
ty of a man and, in particular, on the mechanism of neurosis
(Hayden, Farrar & Peiris, 2014). At the same time, some re-
searchers considered stuttering as a main symptom of neuro-
sis (Corbitt, Malone, Haas & Mann, 1996), others — as a special
form of it (Kharchenko & Komarnitska, 2021). But in both cases,
these complex mechanisms of the development of logoneurosis
are identical to the mechanisms of the development of neuroses
in general. Stuttering, like other neuroses, occurs due to vari-
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ous causes, causing overstrain of the processes of excitation and
inhibition; logoneurosis is the formation of a pathological con-
ditioned reflex. Stuttering is not a symptom or syndrome, but a
disease of the central nervous system as a whole.

Disorders in the relationships of nervous processes (overe-
xertion of their strength and mobility) in the cerebral cortex
play a primary role in the occurrence of logoneurosis. Nervous
breakdown in the cortex of the large hemispheres may be due to,
on the one hand, the state of the nervous system, its readiness
to deviate from normal state. On the other hand, nervous break-
down may be due to adverse exogenous factors, the importance
of which in the genesis of stuttering was pointed out by scien-
tists (Villar, Blanco & del Campo, 2015). A reflection of a ner-
vous breakdown is a disorder of a particularly vulnerable area
of higher nervous activity of a child — his/her speech, which is
manifested in impaired coordination of speech movements with
the phenomena of arrhythmia and convulsions. Violation of
cortical activity is primary and leads to distortion of induction
relations between the cortex and subcortex, to the violation of
those conditioned-reflex mechanisms that regulate the activity
of subcortical formations. Due to the conditions under which the
normal regulation of the cortex is distorted, there are negative
changes in the activity of the striopalidar system. Its role in the
mechanism of stuttering is quite important, because normally
this system is responsible for the rate and rhythm of respiration,
according to the tone of the articulatory muscles. Logoneurosis
does not occur under conditions of organic changes in the streo-
palidum, but in the case of dynamic deviations of its functions.
These views reflect the understanding of the mechanism of neu-
rotic stuttering as a kind of disorder of the cortex.

As for young children, according to our research, the mecha-
nism of stuttering should be explained from the standpoint of
reactive neurosis and developmental neurosis. Reactive deve-
lopmental neurosis is understood as an acute violation of higher
nervous activity. In the case of developmental neurosis, the for-
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mation of pathological stereotypes occurs gradually, in adverse
environmental conditions it was presented by irritation, sup-
pression, decline. Developmental stuttering occurs at the early
age against the background of delayed “physiological inconsis-
tency” in the transition to complex forms of speech, to speech
phrases. Sometimes it is a result of language underdevelopment
of different genesis. Thus, we call logoneurosis a disease based
on language difficulties associated with the design of more or
less complex expressions that require a phrase to express people
themselves. Speech difficulties can be caused by delays in the
language development, by transition to another language, by
cases of pathological personality development with underdeve-
lopment of the emotional and volitional sphere, a need to express
a complex opinion.

Also we consider stuttering as a language underdevelop-
ment, sees its essence in the predominant violation of the com-
municative function of speech. The study of the general lan-
guage development of a child, the state of his/her phonetic and
lexical-grammatical development, the ratio of active and passive
language, the conditions under which stuttering increases or
decreases, confirms our observations. Speech difficulties, as we
investigated, depends on different conditions: on the one hand,
on the type of nervous system, on the other one — on the con-
versational environment, on the general and speech modes. The
first manifestations of stuttering are characterized by affective
tension, which accompanies the unbearable mental operation
of finding words, grammatical forms, speech forms. From the
physiological standpoint of the analysis of the speech apparatus
we conclude that the phenomenon of stuttering can be defined
as a violation of continuity in the selection of sound elements in
compiling a geometric algorithm of words, as a violation of self-
regulation in speech control at the syllabic level.

Along with neurotic logoneurosis, other forms of speech
began to be studied with the appearance of the language after
alalia and aphasia; post-concussion stuttering; logoneurosis of
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oligophrenics; in a case of patients with various psychoses; with
severe speech disorders and delayed speech development; in a
case of organic logoneurosis. Thus, we distinguish two forms of
organic stuttering: the first one by the type of cortical aphasia,
when the systems of associative fibers are disrupted and the in-
ternal language suffers; the second one is a kind of motor insuf-
ficiency of the type of dysarthria and it is associated with the
defeat of the crusts. The problem of organic logoneurosis still
remains unresolved. Some researchers believe that stuttering
is generally included into the category of organic diseases of
the central nervous system and disorders of the brain substrate
directly affect the language areas of the brain or related sys-
tems. Also we consider stuttering as a predominantly neurotic
disorder, considering the organic disorders themselves as the
“ground” for disruption of higher nervous activity and speech
function.

We have studied the pathogenesis of stuttering and we no-
ted those who stuttered had various autonomic changes. 84%
of people who stuttered had autonomic dystonia. Among 98%
of children who suffered from logoneurosis, 20% had a high in-
tracranial pressure and extrapyramidal disorders. We believed
that those people who stuttered were born with vasoneurotics.
It is quite objectively showed a change in the neurovegetative
response in those ones who stuttered during seizures: in 100%
of cases there was dilation of the pupils (mydriasis), while in a
case of people who spoke correctly, the width of the pupils du-
ring speech did not change or there was some narrowing (miosis).
In severe cases disorders of the autonomic nervous system,
we mean self-stuttering, comes into the background, while the
person is dominated by fears, anxiety, stress, distrust, general
tension, prone to tremors, sweating, redness. In childhood those
ones who stutter have sleep disorders: trembling before falling
asleep, fatigue, restless shallow dreams, night terrors. Older
stuttering children tend to associate all these unpleasant expe-
riences with speech disorders. The thought of his/her disorder
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is stable in accordance with the constantly disturbed state of the
children’s health. Against the background of general excitabili-
ty, instability of physical conditions and constant doubts, speech
is usually only improved for a short time. There is often a lack of
focus and perseverance in stuttering classes. Such individuals’
results are underestimated, as improvements in the speech only
slightly alleviate their general well-being.

In the 70’s in Psychiatry clinical criteria we proposed to dis-
tinguish between neurotic and neurosis-like disorders, and there
was a tendency to differentiate between stuttering into neurotic
and neurosis-like forms. According to the results of our empiri-
cal research we consider the mechanism of stuttering not only
from clinical and physiological, but also from neurophysiologi-
cal, psychological, psycholinguistic positions.

The results of our neurophysiological research of logoneuro-
sis in the organization of speech activity show, that in a case of
people who stutter while speaking the dominant left hemisphere
can not perform its role firmly enough, which leads to its imba-
lance in relations to the right hemisphere. Provisions on the re-
lationships between stuttering and vague speech dominance are
confirmed by our empirical data.

Our researches of the organization of the function of vi-
sion in stutterers have shown that these people are characte-
rized by atypical lateralization of speech and visual functions of
the psyche. The revealed anomalies can be considered as a con-
sequence of shortcomings of bilateral regulation of visual pro-
cesses and deviations in interhemispheric relations. We believe
that those people who stutter are more inert of mental processes
than those ones who normally speak. They are characterized by
phenomena of perseverance associated with the mobility of the
nervous system.

There are researches of traits of individuals who stutter,
both through clinical observations and with the use of experi-
mental psychological techniques. With their help, anxious and
trusting nature, suspicion, phobic states were revealed; insecu-
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rity, isolation, predisposition to depression; passive-defensive
and defensive-aggressive reactions to the defect.

It is worth considering the mechanisms of stuttering from
the standpoint of psycholinguistics. This aspect of the study
involves finding out at what stage of speech production convul-
sions occur, when a person begins to stutter. There are the fol-
lowing phases of language communication:

1) the presence of the need for speech or communicative in-
tention;

2) the birth of the idea of the expression in internal speech;

3) sound realization of the statement.

In different structures of language activity, these phases
are different in their completeness and duration, and do not
always unambiguously follow from each other. But there is a
constant comparison of plans and accomplishments. We believe
that stuttering occurs when a person is ready to speak in the pre-
sence of the speaker’s communicative intention, speech program
and basic ability to speak normally. In the three-member model
of speech generation, we propose to include a phase of readiness
for this process, in which the stuttering mechanism “breaks” the
whole utterance mechanism, all its systems: generator, resona-
tor and energy. There are convulsions, which are also manifested
later in the fourth, a final stage.

Considering different points of view on the problem of stut-
tering, we can conclude that the mechanisms of logoneurosis are
heterogeneous. In some cases, stuttering is a complex neurotic
disorder, which is the result of disorganization of nervous pro-
cesses in the root of the brain, impaired interaction of the corti-
cal subcortex, a disorder of a single autoregulated rate of speech
movements (voice, breathing, articulation). In other cases, logo-
neurosis is a complex neurotic disorder caused by a fixed reflex
of incorrect speech, which initially arose due to speech difficul-
ties of various origins.

In the third case, logoneurosis is a complex, mostly func-
tional speech disorder caused by general and linguistic dysonto-
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genesis and disharmonious of person’s development. Fourthly,
logoneurosisis a mechanism of stuttering that can be explained
by organic changes in the central nervous system. Other inter-
pretations are also possible. But in any case it is necessary to
take into account the violations of physiological and psychologi-
cal nature, the peculiarities of their combination and so on.

Our research shows that the causes of stuttering are such
emotions, as: shame, fear, anger, stress, severe blows to the head,
serious illness, imitation of incorrect speech of a father and a
mother. We also emphasize that stuttering is a characteristics of
childhood, when the development of speech is not yet complete.
We’d like to attribute the decisive role to heredity, considering
other psychological and biological causes (fear, shock, infectious
diseases, imitation) only as impulses that upset the balance of
language mechanisms that are still unstable for children. We
sought the cause of stuttering in the wrong methods of upbring-
ing a child in the family and considered harmful both severe and
fragile upbringing.

We have identified the wrong upbringing of children as the
causes of stuttering; asthenia of the body due to infectious di-
seases; imitation, infections, falls, fear, stress, left-handedness
in retraining. Thus, the etiology of stuttering emphasizes the
combination of exogenous and endogenous factors. Currently,
there are two groups of causes of logoneurosis: those ones that
were attracted, and the reasons that produced logoneurosis.
However, some etiological factors can both be contributed to the
development of stuttering, and directly caused it.

Adverse conditions, which facilitate logoneurosis, are:

— physically weakened children;

— age features of brain activity; large hemispheres of the
brain are mainly formed by the 5th year of life, by the same age
functional asymmetry is formed in the brain. Language function
is ontogenetically the most differentiated, especially fragile.
Moreover, its slower maturation in a case of boys compared with
girls caused greater instability of their nervous system;
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—accelerated development of speech (3-4 years old), when the
child’s communicative, cognitive and regulatory functions are
developed rapidly under the influence of communication with
adults. Many children during this period are characterized by a
repetition of syllables and words (iterations), which has a phy-
siological nature;

— hidden mental imbalance of a child, increased reactivity as
a result of not quite normal relationships with others;

— a conflict between the peculiarities of the environment and
the degree of its awareness;

—lack of positive emotional contacts between adults and chil-
dren. There is emotional tension, which is often externally ac-
companied by stuttering;

— insufficient development of motility, sense of rhythm, fa-
cial expressions and articulatory movements.

In the presence of one or another of these adverse conditions
any extraordinary stimulus is enough to cause a nervous break-
down and stuttering. In the group of production causes there are
anatomical and physiological, mental and social reasons.

Anatomical and physiological causes are: physical diseases
with encephalitic consequences; injuries — such as intrauterine,
natural, often with asphyxia, concussion; organic disorders of
the brain, which can damage the mechanisms of the subcortex,
regulatory movements; exhaustion or fatigue of the nervous sys-
tem as aresult of intoxication and other diseases that weaken the
central speech apparatus: measles, typhoid, rickets, worms, es-
pecially whooping cough, diseases of internal secretion, metabo-
lism; diseases of the nose, pharynx and larynx; imperfection of
the sound apparatus in cases of dyslalia, dysarthria and speech
delay.

Mental and social causes of logoneurosis are: short-term,
one-time mental trauma (fear, stress); long-term (longitudinal)
mental trauma, which means improper upbringing in the family:
spoilage, imperative upbringing, unequal upbringing, upbring-
ing of “the exemplary” child; chronic conflict experiences, long-
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term negative emotions in the form of persistent mental stress or
unresolved, constantly fixed conflict situations and situations
of cognitive dissonance (internal conflict); acute severe mental
trauma, strong, sudden shocks that cause acute reactions of af-
fect: a state of horror, excessive joy; incorrect speech formation
in childhood: speech on the breath, rapid speech, speech disor-
ders, rapid nervous speech of parents; overloading young chil-
dren with language material; age-inappropriate complication
of language material and thinking (abstract concepts, complex
phrase construction); polyglossia: simultaneous mastery of dif-
ferent languages at the early age, which can cause stuttering,
usually in any one language; imitating another stuttering per-
son.

There are two forms of such mental induction: passive one —
the child involuntarily begins to stutter; the active form — a child
copies the language and stutters; retraining of left-handedness.
Constant reminders, requirements can disrupt the higher ner-
vous activity of the child and bring him/her to a neurotic and
psychopathic state with the onset of stuttering; wrong attitude
to the child from the side of a teacher: excessive severity, inabi-
lity to adjust the student to a positive perception of themselves.
All these may also be a trigger for the emergence of logoneurosis.

Conclusions

So, the reasons of logoneurosis are:

— neuropathic burden of parents (nervous, infectious and so-
matic diseases that weaken or disrupt the functions of the cen-
tral nervous system);

— neuropathic features of a stuttering person (night terrors,
enuresis, irritability, emotional tension);

— constitutional predisposition (diseases of the autonomic
nervous system and increased susceptibility to higher nervous
activity, its special predisposition to mental trauma);

— hereditary burden (stuttering developed on the basis of
congenital weakness of the speech apparatus, which can be in-
herited as a recessive trait). The role of exogenous factors must
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be taken into account when the tendency to stutter is combined
with adverse environmental effects;

— brain damage in different periods of the personal develop-
ment under the influence of many harmful factors: intrauterine
and birth injuries, asphyxia; postnatal factors, such as: infec-
tious, traumatic and metabolic-trophic disorders in various di-
seases in the childhood.

These causes cause various pathological changes in the so-
matic and mental spheres of the person, lead to delayed speech
development, speech disorders and contribute to the develop-
ment of stuttering.
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XapuyeHKo €EeszeH, 3aeadcbKa IpuHa. lMpu4uHU BUHUKHEHHA /1020He8pPo3y 8
dumsayomy eiyi.

Memoro cmammi € po3pobumu rnpobaemy 3aiKaGHHA 8 rCcUXon02iyHoOMy
acriekmi 045 po3Kpumms (io2o 2eHe3ucy, 0718 pPo3yMiHHA noeediHKu nrdel,
AKi 3aikaromecs, 8 npouyeci KOMyHiKauii, 005 euseneHHs ix iHOUgidyanbHo-
ncuxonoeziyHux ocobausocmed.

Memoou 0docnidxeHHa. BukopucmaHo maki memoou OO0CAiOHEHHSA:
crocmepexeHHs ma memod emripu4yHo2o 00cniOweHHA xsopux. Micuem
opeaHizauii emnipuyHo2o0 emany Hawo2o G0CAIOHEHHA cmana ncuxiampu4Ha
nikapHa Ne 1 m. Kueea. 3a 00MomMO20t0 KsiHIKO-NamorncuxonoziyHux ma
aHamHecmu4Hux memodie 6yno obcmexeHo 86 Oimeli gikom 3-12 pokie
(cepeoHili sik 8 + 0,5 poky) 3 n1020HE8PO30M 8 AHAMHE3I.

Pe3ynbomamu 0ocnioxceHHA. B 00cniOmeHHi 3a3Ha4yeHo, wo dimu, AKi
3aikaromeocs, Mmarome pis3Hi sezemamusHi 3miHu. [JosedeHo, wjo y 84% odimel,
wo 3aikaromecs, € gecemamusHa OucmoHia. 3 98% ocib, aki cmpaxoaromeo
Ha no20Hespo3, 20% maromes nidsuuweHuli sBHympiwHbo4YepenHuli muck ma
ekcmpanipamioansHi nopyweHHsa. [1OKa3aHo, wio, AK npasuso, Oimu, Wo
30iKaromocs, HAPOOXYIOMbCA B8(A30HEBPOMUKAMU. B Hawomy 00CAiOHeHHI
documb 06’ekmuBHO NoKa3aHo 3miHy HeliposezemamusHoi peakyiiy mux dimed,
wo 3aikaromscs, nid Yac Hanadie: y 100% sunadkKie y HUX criocmepiecaemoscs
po3WuUpeHHA 3iHUUb (Mudpios), modi sK y ndel, AKi NPasuabHO 2080pPAMS,
WUPUHA 3iHUYb Mi0 4ac mMosU He 3MiHHEMbCA abo Hacmynae OesKe iXHE
38YMEHHSA (Mi03).

BucHoeKu. [losedeHo, Wo 00 Npu4uH 020HE8P03Yy 8IOHOCAMbCA HACMYIHI:
HesporiamuyHa obmsaxeHicme 6amoKie (Hepeoei, iHpeKyiliHi i comamuyHi
30XBOPHOBAHHSA, W0 N0CAaba1010Mb b0 0e30peaHizytoms hyHKYii UeHMpanbHoI
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Hepsoesoi cucmemu); Hespornamu4Hi ocobausocmi AOOUHU, WO 3aiKAEMbCA
(HiYHi cmpaxu, eHypes, niosuuweHa dpamienugicme, emouyiliHa HanpyxeHicms);
KOHCMUMYUiOHAbHA CXUAbHICMb (30X80PIOBAHHA 8e2emamusHoOi Hepsosoi
cucmemu i nidsuwjeHuli piseHs cripuliHamausocmi suwoi Heps8osoi disnbHOCMI,
ii ocobauea cxunbHicme 00 MCUXiYHUX Mpasm); cnadkoea obmsaAxceHicmo;
MOpPA3Ka 20/108HO20 MO3KY 8 pPi3Hi nepiodu po3sumKy.

Knioyoei cnoea: 71020HEBPO3, MAPUYUHU BUHUKHEHHA J/1020He8po3y,
HesporiamuyHa obmsaxceHicmb 6amoekis, Hesponamuy4Hi  ocobausocmi
M0OUHU, KOHCMUMYUiOHAAbHA CXUbHICMb, CradKosa 0bmsaxceHicms, Nopaska
20/108H020 MO3KY 8 Pi3Hi Nepiodu po38UMKY.
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ABSTRACT

The purpose of our research is: to develop (by the type of speech reaction)
four types of transformation utterances of facilitative interaction at lessons,
which depend on the processes of internal interference and conceptual correla-
tion of the definition “facilitative learning as the basis of the humanization of
education”; to organize the pilot research of facilitative interaction of pupils at
the English lesson (form 5-A, 42 pupils, school Ne 12, Rivne) during 2020-2021
years.

Methods of the research. The following theoretical methods of the re-
search were used to solve the tasks formulated in the article: a categorical me-
thod, structural and functional methods, the methods of the analysis, systemati-
zation, modeling, and generalization. Also in our research we used the empirical
method of the pilot experiment.

The results of the research. In order to test our hypothesis about facilitative
activity of pupils, its productivity or non-productivity, we compared the results of
respondents’ cognitive activities when they worked alone and in the case of the
implementation of facilitative activity in the presence of observers. It is proved
that these two indicators were correlated again after some training (when cog-
nitive activity was performed several times). While testing our hypothesis, it was
found the most accurate physiological indicator to register changes in the level
of arousal of the personality. A similar research was organized the next month.
In this research, pupils performed appropriate tasks to actualize psychomotor
skills in the presence of observers. The results showed that the presence of ten
passive observers during the mastery of a highly complex of mental and psycho-
motor skill worsened the activity of respondents significantly at the beginning of
the empirical study compared to training alone.
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Conclusions. It was proved, that C. Rogers’ ideas on the importance of the
process of facilitative learning, the role of the teacher, his/her facilitative rela-
tionships with pupils were the basis for the humanization of education abroad,
and the main empirical research was provided in the 60-70’s. The results of the
facilitation training, which involved thousands of teachers and tens of thousands
of primary, secondary and college schoolchildren in England and the United
States, suggested that pupils’ personal development had also been improved:
their self-esteem had been improved, cognitive abilities had been developed,
which facilitated the improvement of physical and mental health, performance
and the activity of schoolchildren.

C. Rogers’ humanistic ideas, which contribute to the growth of educatio-
nal potential, are especially important for the democratization of the Ukrainian
school and our society. In the theory of C. Rogers we often see implied system
of certain ideas about a man and his/her essence, or a special method of psy-
chotherapy, or just a set of carefully designed techniques for correcting interper-
sonal relationships.

Key words: facilitative learning, the humanization of education, cognitive
activity, physical and mental health, productive facilitative activity of pupils,
non-productive facilitative activity of pupils.

Introduction

While analyzing the concepts of education, teaching, lear-
ning (in Ukrainian «HA64AHHA», «BUKAAOAHHA» | «BUEHHA» ),
C. Rogers emphasizes that in today’s world of constant chan-
ges the emphasis in the learning process has to be shifted from
teaching to facilitation as a manifestation of a new thinking, as
a real reform of education, which can not be achieved by impro-
ving skills, knowledge and abilities of teachers, nor through the
development and the implementation in the learning process
of experimental programs and modern technical learning tools
(Rogers, 1983).

In the psychological paradigm (I'omuapyx & Ownydpiena,
2018) facilitation is seen as stimulating the development of
people’s consciousness, their independence, freedom of choice,
rather than trying to make them dependent on public opinion.
Thus, facilitation is traditionally analyzed as a change in the
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effectiveness of the subjects of educational activities. Freedom
does not mean permissiveness and release from professional re-
sponsibilities. If leading professionals, leaders in education are
able to realize their role as facilitators, the educational paradigm
will potentially change.

The discussion of the terminological problem of the defini-
tion of “facilitation” is indicated by the requirements formula-
ted by L. Onufriieva & Ed. Ivashkevych. Scientists believe that,
first of all, the facilitative interaction itself should be objec-
tive and holistic in a systemic and functional sense. Secondly,
this term should be taken unambiguously: to denote one phe-
nomenon that has a fairly clear paradigm. It is unacceptable
to denote several phenomena by one term and, conversely, it is
undesirable when one phenomenon is denoted by several terms.
The existence of synonyms is sometimes justified, and in some
cases inevitable. Thirdly, the etymological aspects of facilita-
tive interaction should be considered. Fourthly, it is necessary,
if it is possible, to take into account the traditions formed in
Psychology. Fifthly, the procedural and productive aspects of
facilitative interaction should be separated. Sixthly, the termi-
nology of related sciences needs to be taken into account as an
effort to avoid interdisciplinary contradictions (Onufriieva &
Ivashkevych, Ed., 2021).

Thus, the term of “facilitative activity” in the paradigm of
psychomotor learning is quite ambiguous, because it has a dou-
ble meaning. Activity is usually seen as purposeful, deliberate
behavior, that is observed for a relatively short (limited) period
of time (Muxanbuyk & Onydpiea, 2020). However, this term
has another, more special meaning for behavior, which this defi-
nition had been received after thorough training of respondents,
when additional training led to only a slight improvement in a
movement; that is, the right movements had become dominant
(Onnmopr, 1998). Learning is seen as a continuous process of
changing behavior during training. In terms of the theory of fa-
cilitative learning it is a process of changing the dominant action
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in the direction from direct to indirect change (Isamkesuu, Ep.
& Komapsainska, 2020).

In ourresearch, facilitation refers to a person-centered approach,
having been expressed in a global sense of trust of a person, by the
tendency to personal growth, the development and the realization of
his/her individual potential. Facilitation is a key concept of non-di-
rective, client-centered or person-centered psychotherapy developed
by C. Rogers. To understand the essence of facilitative interaction,
the main principles of C. Rogers theory are: a belief into the origi-
nal, constructive and creative wisdom of a man; a belief into the con-
tent of socio-personal nature, which implies the actualization of the
constructive personal potential of the individual in the processes of
interpersonal communication; the main concepts are “necessary and
sufficient conditions” of interpersonal communication, which con-
tribute to the development of the person and ensure the implementa-
tion of constructive personal changes (‘“unconditional positive per-
ception of another person”, “active empathic listening”, “congruent
self-expression in the process of communication”); the ideas about
real stages of the group process that takes place in certain social and
personality-centered conditions (Rogers, 1983).

For our research it is very important to distinguish between
two types of learning: unconscious and conscious ones. The first
type of education is so called “impersonal”, intellectualized,
evaluated from the outside, with the aim of mastering the pu-
pils’ knowledge. Learning of the second type, on the contrary, is
self-initiated, personally meaningful, such one that it has an im-
pact on the individual as a whole, it is evaluated by the pupil to
ensure mastery of meanings (or so called meaning frames) as the
main elements of personally meaningful experience. The main
tasks of the teacher are to stimulate and to initiate (promote) ab-
solutely conscious learning.

The purpose of our research is: to develop (by the type of
speech reaction) four types of transformation utterances of fa-
cilitative interaction at the lessons, which depend on the pro-
cesses of internal interference and conceptual correlation of the
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definition of “facilitative learning as the basis of the humaniza-
tion of education”; to organize the pilot research of facilitative
interaction of pupils at the English lesson (form 5-A, 42 pupils,
school Ne 12, Rivne) during 2020-2021 years.

Methods of the research

The following theoretical methods of the research were used
to solve the tasks formulated in the article: a categorical method,
structural and functional methods, the methods of the analysis,
systematization, modeling, generalization. Also in our research
we used the empirical method of pilot experiment. In our experi-
mental research 42 pupils from the form 5-A of the school Ne 12
in Rivne were participated.

The results of the research
On the basis of our pilot research of facilitative interaction of
pupils at the English lessons we developed (by the type of speech
reaction) four types of transformation utterances of facilitative
interaction at the English lessons, which depend on the proces-
ses of internal interference and conceptual correlation:
1) informative facilitative interaction;
2) negative facilitative interaction;
3) inductive facilitative interaction;
4) emotional by nature facilitative interaction.
Here are the examples of four types of transformation utte-
rances of facilitative interaction at the English lessons:
1. Informative facilitative interaction:
a) message information:
— Jane speaks Ukrainian fairly well.
— Her brother speaks Ukrainian, too;
b) whispering, refinement:
— I’ve seen this film.
— Have you really seen this film?
c¢) advice:
—I'd like to become a teacher.
— Wouldn’t you like to become an agronomist instead?
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d) confirmation:
— I hear Alec is going to Kyiv.
— That’s right, he’s going there next week;
e) promise:
— Mind you don’t lose this book.
— I promise I shan’t lose it.
f) reference to someone:
— I’m planning to enter a university after school.
— Your brother told me you were planning to enter a uni-
versity.
2. Negative facilitative interaction:
a) disagreement:
— It’s good to set up for a trip on Sunday.
— I don’t think it’s good to set up for a trip on Sunday
(that day ).
b) contrasting:
— Let’s go to the Black Sea this summer.
— No, let’s go to the Altai mountains instead.
c) denial:
— You missed two lessons last week.
— But I didn’t miss any lesson last week.
3. Inductive facilitative interaction:
a) order:
— I’'ve been at school, not at the river.
— Go and tell your father where you have been.
b) request:
— Could one of you open the window, please?
—Yes, of course. Pete, open the window, please.
c) invitation:
— All the tourists generally visit this castle.
— Look here: why not visit this castle tomorrow?
4. Emotional by nature facilitative interaction:
a) doubt:
— I can carryit.
— I doubt you can carry it. It’s too heavy.
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b) surprise:

— I saw Nick yesterday.

— Did you really see him? He isn’t in town.
¢) uncertainty:

— He will come at six.

— He may come at this time but I'm not sure.

As we know, the question-answer is a partial dialogical unity
in the real acts of communication. Questions are always commu-
nicative, they have the aim to facilitate the partner of commu-
nication and require a response from him/her. Thus, a question
is simultaneously a call to a speech reaction. In the practice of
teaching foreign languages, questions may be both conditional
and real-motivated. So, if the supervisor asks the pupils: Why
did not your father come to the university to see me as I asked you
on Monday, Sydorenko? (the teacher really asked the pupil’s pa-
rent to come to school), then this is a real question, and a specific
answer should be given.

But at the lesson the teacher can ask a lot of other questions,
for example: What color is the blackboard? How many doors are
there in the classroom? What is Petrenko doing now? (Etc.) The
answers to these questions are known to those who asks, since
they are related to reality. These questions are communicative
only in form. In context they are conditional, representing only
the form of educational actions, which lead to automatic replicas
in the process of dialogical communication.

Here are the examples of the main structural and semantic
groups of questions that stimulate the expression of teaching
and training replicas (pupils’ answers are free, and they use the
verbal fragment of questions). All these questions are facilita-
tive by their nature.

Questions on the topic “Our School”:

— What kind of the school is ours? (It’s a newly-built school, a
three- storeyed house ).

— How many classrooms are there in it?

— How many windows are there in this room?
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— How many pupils are there in this class?

Questions on the topic “Weather”, “Dates”:

— What is the weather like today?

— What season is it now?

— What’s the date today?

—What day is it today?

Questions about “My favorite subject at school”:

— What subjects are taught now?

— What exams do you take at the end of the year?

— What foreign languages are you taught?

— What is the most difficult subject at school program?

Questions about pupils’ actions:

— What are you doing now?

— What are your classmates doing now?

— Is Petrenko standing near the blackboard?

— Why is he standing at the blackboard?

Questions about the theme “Clothes”:

—What dowe put on when it’s hot (cold, frosty, raining, etc. )?

— When do we wear a raincoat?

— What’s Ann wearing now?

— Do we wear a fur cap in summer?

Questions regarding occupations of a person, as well as ac-
cording to the subjects that are used:

— What do we call a person who teachers pupils?

— What do we call an object on which pupils write with chalk?

— What do we call a specialist who treats pupils who are ill
(consults the sick person )?

Questions about objects’ descriptions:

— What is this object (thing) made of?

— What colour is it?

— What are its dimensions (Is it big or small )?

— Is it heavy or light?

—Can a boy of 14 carry it?

Questions regarding the use of colloquial formulas:

— When do we say “Hello!”?
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— Whom do we greet saying “Hello!”?

— When do we say “Thank you”?

— When do we use the word “please”?

The main types of questions are known to be general, al-
ternative and special one. The simplest answers are to common
questions. For educational purposes pupils are often offered to
answer full sentences (after incomplete answers):

Teacher:

— Is our classroom small?

— Does this classroom face the shop (a yard)?

A pupil:

— No,itisn’t. It isn’t small (It’s large).

—Yes, it is. It’s small.

—Yes, it is. It faces the university yard.

— No, it isn’t. It doesn’t face the shop (yard) (It faces the
street ).

The reliance on pupils’ ability to respond to questions and to
respond to empirical statements, as well as non-standard forms
expressing confirmation or denial (of course, surely, by no means,
that’s right, etc.) is of great importance.

— Do you often take books from the library?

— How often?

— Do you often go in for sport?

— What sport do you go in for?

— Surely (yes, rather). (Not very often ).

— Once a fortnight. (Once or twice a month ).

—Yes.

— Swimming.

Alternative questions partly contain an answer themselves:

— Must we do this exercise orally orin a writing form?

— We must do it orally.

Pupils can give both laconic or elliptical (incomplete) an-
swers for special questions, but detailed explanations:

— What do we usually put on when it rains?

— A raincoat.
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— As a rule, a raincoat.

— We put on a raincoat.

— When it rains we usually put on a raincoat.

As it was noted above, replicas in the usual dialogue are not
always correlated with each other as a question — an answer. In a
free conversation the partners react productively to such state-
ments as assertion (assessment, judgment, statement, inform-
ing, aphorism), invitation, expression of emotions and others.
But is it possible in high school to teach students more or less
widely to speak in response to a replica that does not contain the
requirement (an invitation) to speak? Students themselves cre-
ate the content of the statement and, what is especially impor-
tant, they freely choose the form of its expression (relying, of
course, on the previously learned language material).

As practice shows, pupils’ performance of replicative exer-
cises is not only necessary but also possible for organizing fa-
cilitative interaction at the English lessons. It should be noted
that pupils should be taught to participate freely in such forms
of the activity in accordance with the typology of dialogical uni-
ties (including questions and answers). So, we distinguish the
following varieties of replicative exercises (according to their
communicative structure):

1) affirmation — a question (replica in response is expressed
by surprise, doubt, questioning, clarification, assumption, de-
sire to receive additional information, etc.);

2) assertion — assertion (replica in response expresses con-
firmation, consent, judgment, promise);

3) confirmation of the negation (replica in response express-
es disagreement, protest, contestation);

4) motivation — a story (the replica contains questions or
prompts).

We’ll show the examples of each kind. So, we’d like to pro-
pose sentence-stimuli and possible reactions to them:

1. a) specify the details:

—I’m going to the country.
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— I like watching television.

— What for?

— For how long?

— Are you going to stay there all the holidays?

— When do you usually watch TV?

— What programs do you like to watch?

b) Check the veracity of the statement:

b.1) Express surprise:

— It takes me almost an hour and a half to get to the stadium
where I train.

— Do you live so far?

— Does it really take you so long?

b.2) Ask about information leakage: Pete’s collection of
postage stamps won the third prize:

— How do you know?

— Who told you that?

b.3) Ask for an explanation:

— I won’t see Jack any more.

— What do you mean?

— What do you mean by saying “any more”?

2. a) Please tell us what you are talking about:

— I’m crazy about music.

— I like tennis more.

b) Agree with the statement and if it is possible — inform us
about something else:

— Sometimes it’s very cold here in autumn.

—Yes, rather. And not sometimes but always.

c) Express your doubts:

— Pete and I will go fishing tomorrow, we’ll be at the lake at 4
in the morning.

— I doubt you’ll go there. Pete never gets up so early.

d) Exchange with a partner by politeness formulas:

— I’m very sorry.

— Thank you very much.

— That’s all right.
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— Don’t mention it.

e) Give confirmation and clarify what the partner said:

—You’ve found the way very quickly.

—Yes, I was shown the way by a passer-by.

3.a) Do not agree with the statement:

— Buses are usually empty in the morning.

— Every city with a population of a million has the under-
ground.

— I don’t think that’s correct. They are usually full during
rush hours.

— That isn’t always true. There’s a number of cities which
haven’t the underground.

b) Deny and correct the partner of communication:

— There are 30 days in May.

— That isn’t right. May has 31 days.

c) Fix the affirmation:

— Alex says you’re going to stop training because you’ve hurt
your arm.

— Nothing of the kind.I’m not going to stop training, I haven’t
hurt my arm.

4. React to the order:

— Bring the spade, please.

— But I have already brought it.

— Yes, but give me the key from the shed.

On the basis of our pilot research of facilitative interaction of
pupils at the English lessons (form 5-A, 42 pupils, school Ne 12,
Rivne), we can conclude that the use of such types of dialogical
unities positively influence the facilitative interaction of pupils:
the answers about smth. — 30%, the questions — 6%, the story as
answering the questions — 16%, a story-narrative — 34%.

Thus, this pilot research shows that organizing facilita-
tive interaction of pupils at the English lesson with educational
mechanisms of conceptual correlation and internal interference
will contribute the development of dialogical speech of pupils at
the English lessons.
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In order to test our hypothesis about facilitative activity of
pupils, its productivity or non-productivity, we compared the
results of respondents’ cognitive activities when they worked
alone and in the case of the implementation of facilitative activi-
ty in the presence of observers. We proved that these two indi-
cators were correlated again after some training (when cogni-
tive activity was performed several times). While testing our
hypothesis, we found the most accurate physiological indicator
to register changes in the level of arousal of the personality. A
similar research was organized by us the next month. In this
research, pupils performed appropriate tasks to actualize psy-
chomotor skills in the presence of observers. The results showed
that the presence of ten passive observers during the mastery of
a highly complex of mental and psychomotor skill significantly
worsened the activity of respondents at the beginning of the em-
pirical study compared to training alone.

The result of our research was also interesting, however,
when after the respondents had developed a strong enough fa-
cilitative skill the psychomotor task in the presence of observers
respondents had begun to perform much better than alone, and
this proved that the presence of outsiders was largely arousing.
Our hypothesis about the remarkable role of the presence of ob-
servers was confirmed in the other our research, when we used
the technique of senso-motor examination using a rotating disk.

Conclusions

C. Rogers’ ideas on the importance of the process of facili-
tative learning, the role of the teacher, his/her facilitative re-
lationships with pupils were the basis for the humanization of
education abroad, and the main empirical research was provided
in the 60-70’s. The results of the facilitation training, which
involved thousands of teachers and tens of thousands of pri-
mary, secondary and college schoolchildren in England and the
United States, suggested that pupils’ personal development had
been improved: their self-esteem had been improved, cognitive
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abilities had been developed, which facilitated the improvement
of physical and mental health, performance and the activity of
schoolchildren.

C. Rogers’ humanistic ideas, which contribute to the growth
of educational potential, are especially important for the democ-
ratization of the Ukrainian school and our society. In the theory
of C. Rogers we often see implied system of certain ideas about a
man and his/her essence, or a special method of psychotherapy,
or just a set of carefully designed techniques for correcting in-
terpersonal relationships. C. Rogers emphasizes that in today’s
world, which is characterized by constant changes, the emphasis
in the learning process must be shifted from teaching to the fa-
cilitation of learning. C. Rogers sees such a change in the learn-
ing process as a manifestation of a new thinking, as a real reform
of education, which can not be achieved either by improving the
skills and abilities, knowledge and possibilities of teachers, or by
developing and implementing new experimental programs and
state-of-the-art technologies, funds, etc.

C. Rogers’ theoretical ideas, his concept of facilitative deve-
lopment of the person are also actively used in the situations of
facilitative communication. Since the 60’s and until nowadays,
the ideas of the scientist have significantly influenced the deve-
lopment of methods and technologies for the educational process.
Among all the representatives of Humanistic Psychology, in our
opinion, only C. Rogers managed to create an author’s concept of
facilitative learning.
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Xynasyeea Hamanis, /lo2eiHa OkcaHa. lpoyec ghacunimamueHoO20 HABYAHHA
AK OCHOB8a 2yMaHi3zayii oceimu.

Memoto cmammi €: po3pobumu (3a munom MoBMAeHHEBOI peakyii)
yomupu munu  MpaHcOPMauyiliHux — 8uC/108a08aHb  hacunimamusHoi
830€EMOOIi HA YPOKaX, AKi 3anexams 8i0 npoyecie 8HympiwHo0i iHmepgepeHuyir
ma KoHUenmyasnoHOi Kopenauii 8U3HA4YeHHA «acunimamusHe HAB8YAHHSA
AK O0CHO8a 2ymaHi3ayii oceimu»; opaaHizysamu mninomHe O0CNiOHEHHSA
¢acunimamueHoi 83aemo0ii yyHie HA ypoKkax aHenilicbkoi mosu (knac 5-A,
42 yuHi, 3aknad cepedHboi oceimu Ne 12, m. PieHe) ynpodoexc 2020-2021 po-
Kig.

Memoou o0ocnidxeHHAa. [na po36°A3aHHA NoCmasaAeHux 3as0aHb
8UKOpUcMoBy8anucsa maki  meopemuyHi  memoou 00Cni0xeHHA:
KamezopiansHull, cmMpykmypHo-(yHKYioHanbHUl, aHanis, cucmemamu3ayis,
MOOesH0BAHHSA, Y3a20bHEHHA. TAKOH Yy 00CNIOHeHHi BUKOPUCMAHO eMmipuyHUli
Memo0o ninomHo20 00CiOIHeHHA.

Pesynbmamu 0ocnidxeHHa. 30ilicHeHO [OpiBHAHHA pe3yabmamis
BUKOHAHHA pecrnioHOeHmMamu ni3HasaabHoI GiAn6HOCMI, KOAU 80HU NPayt08anu
HAOOUHYi, ma y eunadky ii 30ilicHeHHa 8 npucymHocmi criocmepieadyis.
JosedeHo, wo ui 08a MOKA3HUKU 3HOBY CcriegiOHOCUAU nicas OesKozo
mpeHy8aHHA (KoAu ni3HaeasnbHa OifaAbHICMb B8UKOHYBAAACL OeKinbKa pasie).
lepesiparoyu einomesy, 6yno 3HalideHo Halbinow moyHull hizionozivHull
MOKA3HUK 048 peecmpauii 3MiH pieHA 36y0xeHHA ocobucmocmi. [100ibHo20
pody 0docniormeHHs 6yn0 nposedeHo HAMU HACMYnHOo20 Micauda. Y uybomy
00Cni0MHeHHI y4HAMU BUKOHOHO 8i0n08i0HI 30800HHA 3 Memoro akmyanizauii
MCUXOMOMOPUKU 8 npucymHocmi crnocmepiza4ig. Pe3ysnemamu 3aceid4unu,
Wo ni0 Yac onaHy8aHHA BEAUKOH MIpOot0 CKAAOHUM MUCAEHHEBUM ma
MCUXOMOMOPHUM HABUKOM MpUCymHicme Oecamu nacusHuUx criocmepieadyie
3HaYHO noeipwysana OifAnbHICMb pecrioHOeHmie HA NO4YaMKy nPo8edeHHsA
emMnipu4Ho20 00CAI0MEeHHSA MOPIBHAHO 3 MPeHY8AHHAMU HAOOUHUI.

BucHoseKu. [JosedeHo, wo idei K. Podxcepca wjo0o 3Ha4yywocmi npouyecy
¢acunimamueHo20 HasYaHHA, poni e4yumens, Uoeo acunimamusHux
830EMOCMOCYHKI8 3 yYHAMU 6Yn10 NoKNadeHo 8 OCHOBY 2yMaHisayii oceimu 3a
KOpOOHOM, i 0OCHOBHI eMnipu4Hi 0ocnidxceHHsa bynu 30ilicHeHi y 60-70-ux PoKax.
Pe3ynemamu ¢ghacunimamueHO20 HABYAHHA, 8 AKOMY 6panu y4acme mucaqi
suumenis i 0ecAMKU MuUcAY y4Hi8 NMo4amKkosuX, cepedHix WKin i Koneoxie 8
AHenii i CLLA, 00380aunu cmeepoxysamu, Wo Crnocmepi2caEmMsca po38UMOK
ocobucmocmi y4Hig: MOKPaWUacs iXH CAMOOUIHKA, PO38UHY/IUCA Mi3HABA/bHI
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30i6Hocmi ma 30amHocmi, Wo, 8 C80H Yepay, (hpacunimyeaso noainueHHs
hi3u4HOR20 i NCUxiyHo20 300P08 s, YCNiWHICMb MA AKMUBHICMb WKOApPI..

MokazaHo, wjo eymaHicmuyHi idei K. PoOxcepca, AKi cripusiome 3p0CMAaHHIO
0C8IMHbLO20 MomeHuyiany, € 0cobauso eaxcausuMuU 017 OemMoKpamu3sayil
YKPaiHCbKOI wKonu i cycninecmea. 3a3Ha4yeHo, wjo 8 meopii K. Podxepca
Haluacmiwe 6a4ame abo iMnaiKosaHy cucmemy MesHUX yAenAeHb w000
A0OUHU ma i cymHocmi, abo ocobausuli memod ncuxomepanii, abo 8cb020
aUwe CyKyrnHicmes pemesibHo po3pobaeHUX mexHiK KopeKyii mixcocobucmicHux
B30EMOCMOCYHKi8.

Knw4oei cnosa: ¢acunimamusHe HOBYAHHA, 2YMAHIi3auis oceimu,
ni3HasanbHa OifnbHicMe, pisuyHe ma rncuxiyHe 300p08’a, nPoOyKMuUBHA
gacunimamusHa  OifnbHICMb  y4yHie, HenpodyKmusHa acunimamusHa
difnbHiCMb yyHie.
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ABSTRACT

The aim of the article is to present the results of the experimental study of
features of value-and-semantic mindsets in adolescence.

Methods of the research. The following empirical methods were used
in the sudy: “Diagnosis of the real structure of value orientations of the indi-
vidual” by S. Bubnova, “Value orientations” by M. Rockeach (RVS) in modifica-
tion of B. Kruglov, S. Schwartz’s method, adapted by V. Karandashev, “Value
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spectrum” by D. Leontiev; R. Kettell’s method of multifactorial personality re-
search (14 PF) (adolescent version); mathematical and statistical methods of
data processing.

The results of the research. Research data of the structural components
of value-and-semantic mindsets of adolescence have been presented. Peculiari-
ties of formation of value-and-semantic mindsets in adolescence have been re-
vealed: 1) the content of the parameter “values-knowledge” is reflected in the
dominance of communication values (“cheerfulness”, “education”, “honesty”,
“goodness”); values conditionad by the age characteristics of adolescents (“in-
dependence”, “conformity”); 2) the content of the parameter “values-meanings”
has shown that important values for adolescents are specific values (“health”,
“happy family life”, “having good and faithful friends”), personal life values
“happy family life”, “having good and faithful friends”, “love”). This reflects the
age-related changes in the adolescent’s personality associated with the develop-
ment of introspection and reflection, the formation of identity (“sense”, “justice”,
“uniqueness” , “integrity” , “truth”); 3) “values-stimuli” include values of self-
development (“learning new things”), self-affirmation (“recognition and respect
of people”, “independence”), hedonistic (“pleasant rest”, “hedonism”), altruistic
(“help and mercy”), the values of communication (“universalism”, “kindness”),
the search for new and acute sensations (“stimulation”). The structure of each
of the selected parameters includes different groups of values, which indicates
the inconsistency of the components and the disharmony of the general value-
semantic sphere of adolescents.

Conclusions. The results of the experimental study have shown the pre-
sence of reproductive (insufficient) level of formation of value-and-semantic
mindsets in adolescents.

Key words: value-and-semantic mindsets, value-and-semantic sphere, va-

lues, senses, value orientations, adolescence.

Introduction

Socio-economic and political changes are constantly taking
place in modern Ukrainian society, which are characterized by
the transformation of public consciousness, changes in leading
values and moral priorities. Such changes can lead a person,
who is in the process of formation, to the formation of a blurred
system of values, which will be reflected in the value-semantic
mindsets of a man.
© Shevchenko Nataliia
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In the context of modern psychological science development,
the study of value-semantic mindsets is one of the insufficient-
ly studied areas, while the value-semantic sphere is the central
formation of personality, its “core”, and value-semantic mind-
sets are an integral component of personality’s semantic struc-
ture. They define the attitude to themselves, other people and
the world as a whole. The contradiction between the importance
of adolescence in the formation of personality, especially in the
field of value-semantic development, and the lack of represen-
tation of theoretical and practical grounds for developing mea-
sures of competent influence on the formation of value-semantic
mindsets in psychology is rather relevant.

The inclusion of value-semantic mindsets in the conceptual
apparatus of modern psychology has taken place recently, and
the prerequisites include the achievements of axiology, philoso-
phy, psychology and psychology of meaning. Modern researchers
have paid attention to the study of age features of the develop-
ment of value-semantic attitudes. Thus, scientists (Epumenxo,
2011; ITepensiruna, 2008; Mockina, 1994) studied their for-
mation in adolescence, I. Kanieieva (KaueeBa, 2011) studied the
development of value-semantic mindsets in senior adolescents
and early adolescence, A. Yakovlieva (Ikosiesa, 2009) analyzed
them from adolescence to old age. However, most of the studies
reviewed the features of value-semantic mindsets limited, as
they study their specific types (environmental, anti-terrorist) or
relate to a narrow range of subjects (visually impaired, etc.).

The peculiarities of the value-semantic sphere of adolescents
are the object of research of domestic and foreign scientists
(JIaBpinenko, 2020; Anoscbka & Koryr, 2020; Edwards & Kir-
ven, 2019; Lewis-Smith, Pass & Reynolds, 2021). At the same
time, despite the presence of research on the general features of
the value-semantic sphere, in psychological science unresolved
issues remain to determine the structure, functions, levels,
features of the formation of value-semantic mindsets in adoles-

cents, while this age stage is a sensitive period of their formation
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(AbaxymoBa & T'ogynos, 2019; Aurounenko, 2018; JlaBpineHnko,
2020; JIeoutnes, 2003; Avalueva, 2020). The study of these fea-
tures will allow to develop the practice-oriented measures of pur-
poseful influence on the formation of value-semantic attitudes
in adolescence.

The purpose of the article is to present the results of an ex-
perimental study of the peculiarities of value-semantic mindsets
in adolescence.

Methods of the research

The following psychodiagnostic methods were used: to iden-
tify the real structure of value orientations — the method of
“Diagnosis of the real structure of value orientations of the per-
sonality” by S. Bubnova (By6uosa, 1995); to study the holistic
hierarchical system of value orientations of a personality — the
test “Value Orientations” by M. Rokeach (RVS) in B. Kruglov’s
modification (Tamxsau, 2011); for the study of individual values —
Schwartz’s method, adapted by V. Karandashev (Kapaugaies,
2004); for the study of semantic and value spheres of personal-
ity — the method of “Value Spectrum” of D. Leontiev (JIeouTnes,
2003); for the study of adolescent personality — the method of
multifactorial personality research (14 PF) of R. Cattell (adoles-
cent version) (T'axssa, 2011). The mathematical and statistical
methods of data processing were used (IBM SPSS-20: descriptive
statistics, correlation analysis).

The study involved 160 pupils of secondary schools, lyce-
ums in Zaporizhzhia. The age of respondents is 12 — 16 years,
among them 55 respondents are 12 years, 53 — aged 13-14 years,
52 —aged 15-16 years. The distribution of respondents into three
groups (junior, middle and senior adolescents) reflects the essen-
tial features of adolescence.

Results and their discussion
The value-semantic mindsets are determined by resear-
chers in different ways, in particular: 1) expression of cognitive-
ethical position, personal meaning in the form of readiness for
© Shevchenko Nataliia
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a certain direction, behavior, interaction, stabilizing these pro-
cesses as a whole, giving them a stable character; act as an inte-
gral component of the semantic structure of personality, deter-
mine the nature of attitudes towards themselves, other people,
the world as a whole, the nature of communication, evaluation
and behavior, both in the current situation and during the long
term (Kaueesa, 2011; fAxosaera, 2009); 2) stable subjective at-
titudes of man to various aspects of real life, which are refracted
in the activity and determine its nature, position of the subject,
his way of life; meaningful, realized by the subject, real motives
reflected in the activities (Ilepensiruua, 2008).

Based on the ideas of researchers on the components of the
value-semantic sphere (value orientations, semantic and value
mindsets), we consider it appropriate to identify emotional, cog-
nitive and behavioral components in the structure of value-se-
mantic mindsets (Illepuenko & Cormuua, 2016).

The cognitive (informational) component includes the vision
of the world, the image of the desired thing — this is the seman-
tic component, knowledge of values and knowledge-values is the
value component.

The emotive component is a person’s evaluative judgment,
which is manifested in sympathy or antipathy towards signifi-
cant objects, through which the individual perceives the sur-
rounding world.

The behavioral (conative) component of value-semantic
mindsets is manifested as a willingness to act in relation to the
object that has personal meaning and value significance for the
personality. Based on the views of researchers on the functions
of the structural components of the value-semantic sphere of
personality, the functions of value-semantic mindsets are deter-
mined: regulatory (it determines the stable and consistent na-
ture of behavior and activities); adaptive (it is the ability of a
person to meet their own needs through the values that are spe-
cific to a particular society, as well as involvement in the system
of norms and values that function in it); expressive (it promotes
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self-affirmation and self-expression of the individual) (Bparycs,
2016; Jleryn, 2010; Pomantok, 2014; Auunkuii, 2000).

The comparative analysis of researchers’ views on the
mechanism of formation of value-semantic mindsets showed
different features: interiorization of values, transformation of
personality, formation of a hierarchy of values (Tanxsu, 2013);
operational, target and motivational value-semantic mindsets
(AGaxymoBa & T'omymoB, 2019); determination of orientation,
correction of behavior and formation of necessary value-seman-
tic mindsets (KameeBa, 2011); providing psychological, com-
municative and methodological conditions (Edpumenro, 2011).
Thus, interiorization, identification and internalization are the
mechanisms which help a personality to perceive value, appro-
priateit, transforming it into his own value orientation, and, be-
ing mastered, translates it through actions, behavior in the form
of their own value-semantic mindsets.

A detailed analysis of the scientific literature on the re-
searched issues allowed to determine the specifics of the general
features of adolescents’ value-semantic sphere development, in-
dividual mechanisms of their transformation. Among the psy-
chological features of the development of the value-semantic
sphere of personality in adolescence there are: formal features
(relative differentiation of components, order and structure,
crystallization of generalized meanings); informative features
(decentration, verbalization of meanings, irragularity); dy-
namic features (instability, reflexivity, disharmony). The age
features of development that ensure the transformation of the
value-semantic sphere are considered: reflexive mechanisms (re-
thinking of the adolescent’s own appearance, relationships with
other people, socio-role experimentation); transformation and
development of the cognitive sphere; changes in the motivation-
al sphere of an adolescent (change in the hierarchy of motives)
(Tanau, 2013; Epumenko, 2011; Kaneea, 2011; JlaBpineHnko,
2018; ITernpkoBa, 2013; Aunoscrka & Koryt, 2020; Lavrinenko,
2021).
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Taking into account the views of researchers on value-se-
mantic mindsets, mechanisms of their formation and taking into
account the scientific achievements of scientists concerning the
structure of the value-semantic sphere and its components, the
concept of value-semantic mindsets of adolescents can be defined
as mental education, being a component of value and semantic
sphere of adolescent’s personality and is expressed in readiness
for action and self-expression and it is based on the system of va-
lues, value orientations and personal meanings of an adolescent.

The results of an empirical study of the peculiarities of va-
lue-semantic mindsets in adolescence will be presented in accor-
dance with the defined structural organization of value and se-
mantic mindsets.

To diagnose the parameter of “value-knowledge”, that corre-
sponds to the cognitive component of value-semantic mindsets,
we used the test “Value Orientations” of M. Rokeach (block of in-
strumental values) and the method of studying individual values
of S. Schwartz (adapted by V. Karandashev), the level of norma-
tive ideals.

The study found that the content of the parameter “values-
knowledge”, that reflects the values of adolescents and declared
values, is characterized by a number of features: most values
belong to the block of values of communication (“cheerfulness”:
junior group — 6.69, middle group — 6.03, senior group — 6.58;
“education”: junior group — 5.55, middle group — 5.7, senior
group — 5.29; “honesty”: junior group — 7.15, middle group —
7.78; “kindness”: junior group — 4.64, middle group — 4.5, senior
group — 4.61); contain values conditioned by the age characteris-
tics of adolescents (“independence”: middle group — 4.53, senior
group — 4.48; “conformity”: junior group — 4.62, middle group —
4.57, senior group — 4.5); includes values that are due to socio-
economic and political instability (“security”: junior group — 4.5).

Psychological features of the parameter “value-knowledge”
mean that they reflect the current needs of adolescence in com-

munication, emancipation, etc., but they are manifested at the
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cognitive level. Thus, adolescents recognize the importance of
the above values, but their representation in behavior may be
completely absent.

The diagnosis of the emotive component of value-semantic
mindsets, reflecting the results of the study of the parameter
“values-meanings” was performed using the test “Value Orienta-
tions” by M. Rokeach (block of terminal values) and the method
of “Value Spectrum” by D. Leontiev.

The study revealed the following psychological features of
the system of dominant values of adolescents: the predominant
group is the group of specific values (“health”: junior group —
3.22, middle group — 4.46, senior group — 4.51; “happy family
life”: junior group — 6.86, middle group — 5.3; “presence of good
and faithful friends”: junior group — 6.89, middle group — 6.10,
senior group — 5.37) and group of personal life values “happy
family life”, “the presence of good and faithful friends”, “love”:
senior group — 6.35).

The state of subjective semantic reality includes the follow-
ing categories of “good”: the junior group — 6.11; middle group —
5.62; senior group — 5.55; “meaning”: middle group — 4.3, se-
nior group — 4.66; “justice”: junior group — 4.43; “uniqueness”:
senior group — 4.38; “integrity”: middle group — 4.22; “truth”:
junior group — 4.25.

The identified psychological features of the parameter “val-
ues-meanings” are in fact a reflection of age-related changes in
the personality of an adolescent, associated with the develop-
ment of introspection and reflection, the formation of identity.
That is, the identified significant values have an emotional color
and attractiveness and can be manifested in the behavior of ado-
lescents, depending on the situation.

To study the parameter “values-incentives”, which reflects
the conative component of value-semantic attitudes, the method
of research of individual values by S. Schwartz (level of indivi-
dual priorities) and the method of “Diagnosis of the real struc-
ture of value orientations” by S. Bubnova were used.
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Summarizing the obtained results, we note that the following
values are significant for adolescents, manifested at the level of
behavior: values of self-development (“recognizing new things”:
junior group — 3.64, middle group — 4.09, senior group — 4 .04);
self-affirmation (“recognition and respect of people”: junior
group — 4.03, middle group — 3.64; “independence”: senior group
— 2.28); hedonistic (“pleasant rest”: junior group — 4.02, middle
group — 3.89, senior group — 4.23; “hedonism”: middle group —
2.77; senior group — 2.1) and altruistic (“help and mercy”: senior
group — 4.8); values of communication (“universalism”: junior
group — 2.49, middle group — 2.44; “kindness”: junior group —
2.33, senior group — 2.13); search for something new and getting
thrills (“stimulation”: junior group — 2.44, middle group — 2.7,
senior group — 2.41).

Thus, the identified psychological features of value-seman-
tic mindsets on the parameter of “values-incentives” are charac-
terized by the typical needs of adolescents in establishing social
contacts, independence, as well as the desire to experience thrills
and pleasure. The peculiarity of the studied parameter is that
the identified significant values are reflected in the propensity
to certain actions, behaviors, and therefore they are implemen-
ted in the activity.

Comparing the results of the study of the parameters of “va-
lues-knowledge”, “values-meanings” and “values-incentives” it
is found that the structure of each of the parameters correspon-
ding to the cognitive, emotional and conative component of va-
lue-semantic mindsets included different groups of values, thus
confirming the results of theoretical analysis of the problem, ac-
cording to which the general structure of an adolescent’s value-
semantic sphere is characterized by instability and disharmony.

According to the distribution of correlations between the
parameters of value-semantic mindsets (“values-knowledge”,
“values-meanings” and “values-incentives”) and individual psy-
chological characteristics of adolescents by certain generalized
factors “Consciousness”, “Social introversion”, “Conformity”,
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“Anxiety” (the method of multifactorial personality research 1
PF by R. Cattell) it is revealed the largest number of close cor-
relations between the parameters of value-semantic mindsets
and the factor of “Consciousness” (“conformity” (0.34; p<0. 01),
“traditions” (0.31; p<0.01); “kindness” (0.27; p<0.01), “univer-
salism” (0.37; p<0.01), “power” (-0.25; p<0.01). Thus, the as-
similation (interiorization) of values by adolescents depends on
specific individual psychological characteristics, in particular
activity, persistence, responsibility, high level of control of be-
havior, volitional qualities and balance.

The qualitative and quantitative analysis of the results
showed that, despite some changes in the leading values of se-
nior adolescents compared to junior and middle, significant dif-
ferences between the indicators in the subjects were not found.
It means that the current conditions of school education do not
cause significant changes in the value-semantic sphere of per-
sonality and its components.

In previous studies (Illepuenko & Corruaa, 2016) we have es-
tablished the criteria for the formation of value-semantic mind-
sets in adolescence. The criterion for the formation of the cogni-
tive component is determined to be the formation of an indivi-
dual system of meanings, i.e. the gradual assimilation of socially
produced values by adolescents in the process of personal deve-
lopment and the formation of an individual system of meanings
on this basis. The criterion for the formation of the emotive com-
ponent is the appropriation of social values, i.e. the modification
of socially significant values through the introduction of subjec-
tive features. For the conative component, the criterion of for-
mation is determined to be the meaningfulness of the individual
space of activity, manifested in selectivity of the personality’s
activity, the formation of behavioral patterns due to the system
of values and meanings of the personality.

According to empirical data on the formation of value-se-
mantic mindsets, we have indicated the selected criteria, i.e.
their reflection in the context of psychodiagnostic techniques.
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The indication was conducted in order to identify the levels of
formation of value-semantic mindsets in adolescence, by com-
paring qualitative results and numerical indicators. In order to
obtain statistically significant results that will reflect the pe-
culiarities of the formation of value-semantic mindsets in ado-
lescence (from junior and middle to senior adolescence), it was
necessary to determine the standard indicators of their levels of
formation. Therefore, the results according to the above criteria
were transferred into a single evaluation system using the scale
of standards.

For this purpose the standard indicator was determined for
each of the studied criteria (average meaning) which corresponds
to the following levels of formation of value-semantic mindsets:
creative and reproductive.

The indicators of development of value-semantic mindsets
for the creative level are established: significance of higher
spiritual and universal values (well-being, freedom, mercy and
others); the importance of the values of knowledge, develop-
ment; the expressed tendency to independence, achievement
orientation; ability to set personal perspectives; social interac-
tion based on the principles of mutual respect, tolerance, hones-
ty; aesthetic development.

The reproductive level of development of value-semantic
mindsets has the following features: low importance of higher
spiritual and universal values; lack of focus on personal deve-
lopment, achievement, self-realization; in interpersonal interac-
tion there are no manifestations of tolerance, mutual respect for
others; low level of significance of aesthetic values.

Let’s consider the boundaries of the levels of development
of value-semantic mindsets according to the first criterion — the
formation of an individual system of meanings expressed in va-
lues on a set of indicators of instrumental values and values at
the level of normative ideals.

In the group of junior adolescents it was found that the va-

”» [13 ”» [13

lues of “education”, “cheerfulness”, “honesty” were within the
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creative level of development. Other values (“accomplishments”,
“responsibility”, “self-control”, “courage to defend opinions”
and others) meet the limits of the reproductive level of develop-
ment.

The results of the middle group respondents are distributed
as follows: creative level includes the values of “education” and
“cheerfulness”; reproductive level of development is established

” ”»

for the values of “independence”, “accomplishments”, “respon-
sibility”, “self-control”, “care”, “honesty” and others.

In the senior group of respondents, the distribution of re-
sults by the value of the indicator of instrumental values showed
that the creative level of value development is identical to the re-
sults obtained in the middle group of respondents, except for the
value of “accomplishment”, which also sets the creative level.
Values of “high demand”, “discipline”, “rationalism”, “courage
in defending opinions”, “tolerance”, “latitude of views”, “firm
will”, “efficiency in business”, “intolerance to failures” have a
reproductive level of formation.

The distribution of indicators of normative values-ideals
showed that the levels of development for adolescents of junior
and middle groups are identical: the creative level is set for values
of “conformity”, “kindness”, “universalism”, “independence”,
“hedonism”, “achievement” and “security”; the values of “tradi-
tion”, “stimulation”, and “power” have a reproductive level of
development. In the group of senior adolescents, the distribution
of values coincides with the exception of the value of “universa-
lism”, that is within the reproductive level of development.

The analysis of the results of the second criterion “Appropri-
ation of social values”, that is expressed in the value by a set of
indicators of significant terminal values and significant values-
meanings.

The distribution of values by the indicator of significant
terminal values in all groups of respondents is identical. Thus,

”»

the values of “health”, “love”, “the presence of good and faith-

”» [13

ful friends”, “happy family life” are within the creative level;
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other indicators — “development”, “freedom”, “self-confidence”,
“interesting job”, “financially secure life” and others are in the
zone of reproductive level of development.

According to the indicator of values-meanings, it is estab-
lished that in the group of junior adolescents values-meanings
of “good”, “truth”, “beauty”, “order”, “meaning”, “justice”,
“integrity” are within the creative level. Other values have a re-
productive level of formation.

Respondents of the middle adolescent group were found to
have the values of “integrity”, “uniqueness”, “justice”, “mean-
ing”, “order”, “truth”, “well-being” at a creative level of deve-
lopment. Values-meanings of “beauty”, “lightness”, “simplic-
ity”, “self-sufficiency”, and “perfection” belong to the repro-
ductive level. The respondents of the senior group have identi-
cal levels of development, except for the values-meanings of

“order”, “justice” and “integrity”, which were decreased to the
reproductive level of development for adolescents.

The limits of the levels of development of value-semantic
mindsets are established according to the third criterion —
“Meaningfulness of the individual space of activity”, that is ex-
pressed in the value by the set of indicators of significant values-
priorities and real value orientations.

Respondents of the junior group have values-priorities dis-
tributed by levels as follows: values of “kindness”, “universa-
lism”, “independence”, “stimulation”, “security” have a creative
level of development; the reproductive level is set for the va-
lues of “conformity”, “tradition”, “hedonism”, “achievement”,
“power”.

According to the results by the second criterion in the group
of middle-aged adolescents, the values of “kindness”, “univer-
salism”, “independence”, “stimulation”, “hedonism”, “achieve-
ment”, “security” have a creative level of development. The
other values are within the reproductive level of development.

It has been established that in the group of senior adoles-

cents the values of “security”, “achievement”, “universalism”,
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“traditions”, “power” and “conformity” had a reproductive level
of formation. Within the creative level of development there are
the values-priorities of “kindness”, “independence”, “stimula-
tion”, “hedonism”.

The distribution of results according to the indicator of real
value orientations established that in the group of junior ado-
lescents the values of “financial well-being”, “love”, “high so-
cial status”, “social activity”, “communication”, “health” have
a reproductive level. The values of “pleasant rest”, “search and

”» [13

enjoyment of the beautiful”, “help and mercy”, “knowledge of
new things”, “recognition and respect for people” have a creative
level of development.

In the middle group of adolescents the values of “pleasant

9«

rest”, “search and enjoy the beautiful”, “help and mercy”, “love”,
“learning new things”, “recognition and respect for people” have
a creative level of development, other values are within the re-
productive level . For the senior adolescent group, the values of

¢

“help and mercy”, “pleasant rest”, “search and enjoyment of the
beautiful”, “love”, “learning new things”, “recognition and re-
spect for people” are within the creative level. The rest of the
values have the reproductive level of formation.

The results of the generalized comparison of the levels of

value-semantic mindsets development are presented in Table 1.

Table 1
Distribution of levels of value-semantic mindsets’ formation

Levels of formation (% ) | Creative | Reproductive
Criteria of
formation
Formation of individual system of values 42.86 57.14
Appropriation of social values 42.07 57.93
Recognition of individual space of activity | 40.13 59.87

It should be noted that by all criteria, indicators of adoles-
cents are quite high in a significant number of values (creative
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level of development). This indicates that the value-semantic
mindsets that reflect the system of values, value orientations
and personal meanings of an adolescent are developed at a cer-
tain level. This fact can be explained by that the value-semantic
sphere of adolescents and its structural components are actively
formed in adolescence and continue their development throug-
hout the life.

Despite the mentioned above, many values being important
for the general development of personality are within the re-
productive level of development: at the cognitive level (values
of “discipline”, “courage in defending opinions”, “tolerance”,
“latitude of views” and others); at the emotional level (“beauty
of nature and art”, “knowledge”, “happiness of others”, “cre-
ativity”, “self-sufficiency”, “perfection”, etc.); at the conative
level (“achievements”, “traditions”, “social activity”, “health”
and others).

Thus, the results of the study indicate an insufficient level
of formation of value-semantic mindsets of adolescents and indi-
cate the need for practical and targeted measures of purposeful
influence on the formation of value-semantic mindsets in ado-
lescence.

Conclusions

The article presents the results of an experimental study
of the features of value-semantic mindsets in adolescence. It is
shown that the structure of value-semantic mindsets is repre-
sented by emotive, cognitive and behavioral components. The
functions, mechanisms of formation of value-semantic mindsets
and the specifics of adolescents’ value-semantic sphere develop-
ment are determined. Adolescents’ value-semantic mindsets are
defined as mental formation, being a component of the value-
semantic sphere of adolescent’s personality and are expressed
in prereadiness for action and self-expression. It is based on the
system of values, value orientations and personal meanings of an
adolescent.
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The psychological features of the formation of value-se-
mantic mindsets of adolescents are empirically studied and the
following characteristics are identified: 1) the content of the
parameter “values-knowledge” is reflected in the dominance of
communication values (“cheerfulness”, “education”, “honesty”,
“goodness”); values due to the age characteristics of adolescents
(“independence”, “conformity”); 2) the content of the parameter
“values-meanings” showed that important values for adolescents
are specific values (“health”, “happy family life”, “having good
and faithful friends”), personal life values “happy family life”,
“having good and faithful friends”, “love”), reflects the age-
related changes in an adolescent’s personality, associated with
the development of introspection and reflection, the formation
of identity (“meaning”, “justice”, “uniqueness”, “integrity”,
“truth”); 3) “values-stimuli” include values of self-development
(“learning new”), self-affirmation (“recognition and respect of
people”, “independence”), hedonistic (“pleasant rest”, “hedo-
nism”), altruistic (“help and mercy”), values of communication
(“universalism”, “kindness”), the search for new and acute sen-
sations (“stimulation”). The structure of each of the selected
parameters includes different groups of values, that indicates
the inconsistency of the components and disharmony of general
value-semantic sphere of an adolescent.

The distribution of data by levels of formation of value-se-
mantic mindsets (creative and reproductive) is carried out. It is
concluded on the presence of reproductive (insufficient) level of
formation of value-semantic mindsets in adolescents.

A promising direction in the development of scientific issues
is the further study of peculiarities of value-semantic mindsets
at different age stages, development of methodological tools for
the study of value-semantic mindsets.
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LllesyeHko Hamania. Ocobausocmi cgpopmoeaHocmi YiHHICHO-CMUCA0BUX
HAacmaHoeseHb y nionimkosomy eiyi.

Mema cmammi — npeseHmysamu pe3sysabmamu eKcriepumeHmasnbHo20
docnioneHHs ocobausocmeli UiHHICHO-CMUC/I0BUX HACMAHOB/AEHb Y  Mi0-
nimkosomy 8iuyi.
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Memoou 00cnidxceHHA. Y 00CniO#eHHi 8UKOPUCMAHO MAKi eMnipuYHi
memoou: «[iaegHOCMUKa peasnbHOi CMPYKMypu UiHHICHUX opieHmauyili
ocobucmocmi» C. Byb6Hosoi; «LliHHicHi opieHmaujii» M. Pokiua (RVS)y moougikauir
b. Kpyenosa; memoduka L. Lllsapya, adanmosaHa B. KapaHdawesum;
«liHHicHuti cnekmp» [. JleoHmeesa;, MemoOuka 6a2amo@daKmopHo2o
docnidxceHHAa ocobucmocmi (14 PF) P. Kemmenna (nidnimkosuli eapiaHm);
MamemMamuKo-cmamucmuy4Hi memoodu 06pobKU OaHUX.

Pe3ynomamu  0ocnidxceHHA. [lpedcmasneHo OaHi  00CNiIOHEHHSA
CMPYKMYPHUX KOMIMOHEHMI8 UiHHICHO-CMUC/I08UX HOCMAHOB/EHb Midaimkie.
BusieneHo ocobausocmi hopmMys8aHHA UYiHHICHO-CMUC/I08UX HACMAHOB/EHb
y nionimkosomy eiui: 1) 3micm napamempy «yiHHOCMI-3HAHHA» 8i006pa-
HYEMbCA OOMIHYBAHHAM UiHHOCMel CcninkyeaHHA («xummepadicHicmo»,
«BUXOBAHICMbY», «4ecHicmb», «06po»); yiHHocmeli 06yMoBaeHUX BiKOBUMU
ocobausocmamu nidnimkie («camocmiliHicme», «KOHOPMHICMb»); 2) 3micm
napamempy «UYiHHOCMI-CMUCAU» OKA308, W0 8aM(AUSUMU 05 Midaimkie €
KOHKpemHi uiHHocmi («300poe’a», «wacauee cimeliHe yummsa», «HAABHICMb
2apHUX mMa eipHUX O0py3ie»), UiHHOcMi ocobucmozo Mwummsa («wacauee
cimeliHe Hummsa», «HAABHICMb 20PHUX MA BiPHUX OpYy3ie», «KOXAHHA»),
8i006paxcye 8ikosi 3MiHU 8 ocobucmocmi nidnimka, wWo nos’sa3aHi 3 po3sUMKoOM
CaMoaHanizy ma pedgexcii, CMAHOBAEHHAM [0eHmuyHocmi («cmucsny,
«Crpaseodnusicmo», «yHIKAAbHICMbY, «yiniCHIcMb», «icmuHa»); 3) «yiHHocmi-
CMUMyNU» BKAKYAIOMb UiHHOCMIi CAMOPO38UMKY («Mi3HAHHA HOB020»),
camocmeepoxeHHa («8U3HAHHA ma noeaea aAwoeli», «camocmiliHicmes),
2e0oHicmuyHi  («npuemHuli  8iOMOYUHOK», «2€00HI3M»), anbmMpyicMuyHi
(«0onomoea ma musocepoA»), UiHHOCMI CrinKyeaHHA («yHieepcaniam»,
«0obpoma»), MOWYK HOB020 MA OMPUMAHHA 20CMpux 8idvymmie
(«cmumynsayia»). B cmpykmypy KOMCHO20 3 BUOKpemseHUX napamempis
BK/IIOYEHO Ppi3Hi epynu uiHHocmel, wo csid4ume npo Hey3200HeHicmb
KOMMoHeHmMie ma OuceapMoOHiliHicmb 302a7bHOI YiHHICHO-CMUC/10801 chepu
nidaimka.

BucHOB0K. Pe3ysibmamu eKcriepumeHmasibHo20 00CAiIOHEHHA 3ac8i0yunu
HasAsHicmb  pernpodyKmueHo2o (HeA0CMAamMHbL020) pieHA CcHOPMOBAHOCMI
UIHHICHO-CMUC/108UX HACMAHOB/1€EHb Yy MidAimKie.

Knrouosi cnoea: UiHHICHO-CMUC/108i HACMAHOBAEHHA, UYiHHICHO-CMUCI08a
cgpepa, yiHHOCMI, cmMucs, YiHHICHi opieHmayii, nionimkosuli 8iK.
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