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IMPLEMENTATION OF BLENDED EDUCATION AT THE FACULTY OF
PHILOLOGY

Valerii Budak, Svitlana Zaskaleta, Oksana Oleksyuk

This study emphasizes the need for innovation in pedagogical theory and practice. It highlights the theoretical and
methodological foundations of the organization of blended learning in English teaching. The authors confirm a detailed
theoretical basis, offer a model of blended learning in foreign language lessons for FLS. A blended approach to
learning is one of the most relevant educational technologies today, as it allows you to take advantage of the flexibility
and convenience of distance learning and the benefits of traditional forms of learning. As a result of theoretical analysis
and experience of university teachers in a blended form of education, aspects that have remained outside of research
are revealed. This includes the methodological potential of the organization of independent cognitive activity of FLS.
The realization of this idea is impossible without the development and implementation of appropriate learning
technologies.

Three main components of the blended learning model that are used in the modern educational environment are

identified:

— face-to-face training (face-to-face) is a traditional format of classroom teacher-student;
— self-study learning — involves independent work of students: search for materials using a resource map, online search,

etc .;

—online learning (online collaborative learning) — the work of students and teachers online, for example, through

Internet conferences, Skype or wiki, etc.
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1. Introduction

In response to modern challenges (transformation
of societies, reduction of education funding, crisis in the
humanitarian sphere, quarantine restrictions), the world
educational community is solving the problem of ensur-
ing the quality of higher education. The quality of educa-
tion is not a national but a global problem. According to
UNESCO, the XXI century is a century of quality educa-
tion. Therefore, modern education requires the develop-
ment and implementation of new educational technolo-
gies that can provide quality training. Fulfillment of this
task is a particularly important issue for domestic educa-
tion, which is currently being reformed.

Universities around the world have introduced
distance learning, which required a combination and im-
provement of both traditional and innovative forms of
learning.

The National Doctrine of Education Development
(2002) states that the strategic goal of state policy is to
bring education, acquired in Ukraine, to the market of
world educational services, deepen international coopera-
tion, expand the participation of educational institutions,

48

scientists, teachers, pupils, students in international pro-
jects, organizations and communities. The main purpose of
modern higher education is to train a specialist, competent
in the field of their professional activity, capable of effec-
tive work in the specialty at the level of world standards,
continuous self-improvement and self-development.

That is why the issue of development and imple-
mentation of innovative teaching methods in higher edu-
cation institutions of Ukraine is relevant.

The transition to distance education, in particular
in foreign language classes in higher education institu-
tions, is due to today's challenges and is one of the pri-
ority areas of public policy in Ukraine in the context of
integration of the domestic education sector into the
European and world educational space. Ensuring the
quality of education, modernization of its content, de-
velopment and implementation of educational innova-
tions and information technologies, creating conditions
for training a specialist, suitable for the effective im-
plementation of innovative tasks of the appropriate lev-
el of professional activity, is an urgent task, facing
higher education institutions.
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For this reason, the importance of teaching a for-
eign language in a mixed form of education at the Facul-
ty of Philology is growing.

2. Literature review

Maksak 1. (2013) [1] devoted his work to the issue
of organizing the teaching of future English teachers in
the conditions of distance education. The scientist di-
vides them into general didactic, methodical general and
special principles for the organization of blended learn-
ing. However, in our opinion, the above-mentioned prin-
ciples are only the basis for the organization of blended
learning.

Blended learning and the use of blended learning
technologies in quarantine is a new organization of the
educational process, which has raised many issues of
teachers and administration of higher education, namely.
(I. Maksak):

— selection of services and tools for work;

— organization of individual and group work with
the use of distance learning technologies;

— assessment of students and control of activity of
each of them;

— development or selection of a model of blended
learning;

— establishing effective interaction of all partici-
pants in the educational process;

— providing communication.

Vorotnikova I. [2, 3] analyzes the experience of
introducing distance learning in the educational environ-
ment of secondary school. The researcher points to the
positive effects and obstacles to the introduction of dis-
tance technology in learning. However, ways to improve
blended learning remain unexplored.

V.M. Kukharenko, C.M. Berezenska, K. L.
Bugaichuk, N.Y. Oliynyk, T.0O. Oliynyk, O.V.
Rybalko, N. G. Syrotenko, A. L. Stolyarevskaya (2016)
[4] in their monograph present the pedagogical technolo-
gy of designing blended learning and various information
technologies to support it on the examples of technical
disciplines. The proposed methods of forming critical
thinking in blended learning deserve attention.

Oliynyk V. V. [5], considering "open education"
offers own model. It provides:

— openness of education in the future;

— integration of all ways of human cognition of
the world,;

— development and inclusion in the processes of
education of synergetic ideas about the openness of the
world, the integrity and interconnectedness of human,
nature and society;

— free use of information resources;

— personal orientation of the learning process;

— development of information culture;

—methods of evaluating the final results of the
educational process.

For a clearer understanding of the potential of this
method, consider terminological differentiation.

Foreign experts consider blended learning as:

—a set of technologies and traditional classroom
learning based on a flexible approach that takes into ac-
count the benefits of training and control tasks in the

network, which can significantly improve the quality of
learning while reducing the cost of a learning space [6];

—a set of learning processes, provided by personal
communication and software technologies within a single
learning space [7];

—a course of study that combines personal com-
munication and the use of technology [8].

Nicky Hockly [9] exploring the problem of blend-
ed learning, highlights the basic principles of blended
learning:

— interaction: includes provisions for online inter-
action with other students, teachers, and possibly with
individuals around the world.

— design and tools of tasks: development of tasks
and choice of technological tool you need to answer;

— materials: instead of just providing technology-
based content / materials;

— integration: there must be a clear link and inte-
gration between them f2f and technological components
of the course with each complementing, supporting and
developing others;

—assessment: technology-based work (including
oral and / or written) work) must be integrated into the
overall assessment of students;

— context: blended learning should take into ac-
count local context, including students' needs, skills, ex-
pectations and beliefs and teachers;

— teacher training: learning is the key to success-
ful implementation of a mixed approach to make sure
that teachers understand the basics principles and are
able to effectively implement the mixture;

—student learning: if students consider autono-
mous work a challenge, the mixture may require initial
training of students.

So, blended learning (blended learning technolo-
gy) is becoming the most popular and effective in the
process of teaching a foreign language, because it, on the
one hand, allows you to most effectively organize the
time of a teacher and a student, and on the other hand,
makes the language learning process interesting. Blended
learning is not only a combination of certain formal
learning tools (working in the classroom, studying and
repeating speech material) with informal (discussion of
important aspects of learning material via e-mail, Internet
platforms and on-line conferences), but also a combina-
tion of different tools of educational material presenta-
tion (full-time, distance and independent learning).

The above scientific and pedagogical literature
has allowed us to gain a deeper and better understanding
of blended learning and the participants of the education-
al process. We have considered the necessary set of ex-
ternal and internal circumstances, aimed at improving the
effectiveness of educational and cognitive activities in
the new pedagogical environment.

Vilma Bijeikiené, Svetlana RaSinskiené, Lina
Zutkiené [10] in there study shows that English teachers
show a generally positive attitude towards the mixed
teaching. This study shows that English teachers are gen-
erally positive about blended learning.

However, they express some doubts about the
usefulness of activities in a virtual environment, for ex-
ample virtual consultations and discussions that can be
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repeated related to their need to improve general ICT
awareness.

3. The aim and objectives of the study

The purpose of this article is to implement the
blended technology education at the Faculty of Philolo-
ay.

To achieve this aim, it is needed to analyze:

— identification of ways to modernize the system
of professional training of specialists at the Faculty of
Philology;

—outlining the prospects of development of pro-
fessional training of specialists in the field of education

- to consider the necessary set of external and in-
ternal circumstances, aimed at improving the effective-
ness of educational and cognitive activities in the new
pedagogical environment.

4. Materials and methods

This study was conducted in 2020, i.e. during
COVID-19 pandemic. The appropriate research methods
have been considered: the theoretical analysis of the
above mentioned normative documents; psychological,
pedagogical, and methodological literature generalize
modern innovative integrated methodological approaches
to the development of distance education.

In order to successfully organize the independent
educational and cognitive activities of a student in a for-
eign language class on a mixed form of education there
were organized multimedia system e-learning or learning
management system. These systems can work in real
time, are characterized by a high level of interactivity,
contain a huge number of individual and group tasks.
The functioning of these systems is provided by "elec-
tronic platforms™ (online platforms), through which you
can create a rich information environment and conditions
for active learning of a foreign language.

These studies are based on the experience of stu-
dents who studied in the form of blended learning. This
study aims to determine the level of quality of knowledge
of students of the Faculty of Philology of Mykolaiv V. O.
Sukhomlinsky National University (Ukraine). Based on
the literature review, a model of blended learning was
developed. The authors also chose observation, literature
analysis, providing results on the level of knowledge of
students who studied in this form and descriptive data
analysis as research tools.

The model, developed by us, consists of the fol-
lowing ways: organization of theoretical, practical and
integrated activities, designed for participants in the edu-
cational process in terms of educational competence.

The use of blended learning, which is based on
the concept of combining classroom learning and e-
learning technologies, which is based on new didactic
opportunities with the use of information and communi-
cation technologies, gives a modern teacher unlimited
opportunities in teaching a foreign language. This meth-
od of teaching primarily allows for flexibility and acces-
sibility to expand the capabilities of students, to take into
account the individual needs, rhythm and pace of learn-
ing the material being studied; to stimulate the formation
of an active position of a student, to increase his/her mo-
tivation, independence, social activity; make the learning
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process more individual and at the same time personalize
it. This helps students to determine their own goals and
methods of achieving them, while the teacher acts as a
mentor.

The advantages of this technology include the
ability to build an individual learning trajectory of a stu-
dent with a teacher, the possibility of continuous cooper-
ation of students with classmates and the teacher, as well
as the responsibility of the student for learning outcomes.
In a blended learning environment, a teacher should ef-
fectively organize the classroom and independent work
of students, create online support for them. Students, in
turn, need to clearly define the ultimate goal of learning,
to develop an individual learning trajectory, to intensify
independent cognitive activity. Thus, a subject-subject
relationship is established between a teacher and a stu-
dent, which ensures the quality of foreign language
teaching.

Among the tools of the electronic platform, which
are necessary for individual and group research activities
of students (for example, preparation of projects, presen-
tations on the proposed topic) we can offer the following:

—chat — a form of group communication on the
Internet online;

— blog — Internet diary, its main content (constant-
ly adding posts that contain text or images);

— forum — a set of sections for discussion or ex-
change of views on certain topics in virtual form;

—wiki — a site on the Internet, the structure and
content of which users can change themselves using
tools, provided by the site itself.

5. Results

In the process of applying this technology during
foreign language learning students develop skills and
abilities to work in a foreign language information space,
independently search, select and analyze information,
present the result using various modern technologies, the
formation of necessary speech and sociocultural compe-
tencies.

However, when introducing innovative methods
and technologies into the process of learning a foreign
language, one should keep in mind the effectiveness of
innovations in the educational process, as innovations
require not only a critical approach, but also a complete
and thorough analysis. Therefore, there is a need for
monitoring research, which will identify difficulties in
the planning, organization and content of the educational
process, the problems of adaptation of teachers and stu-
dents to new conditions of the educational environment
and after analyzing the situation will help in making ap-
propriate decisions.

Components of the learning model

Today, the importance of blended learning in
higher education is constantly growing. So, in Mykolaiv
V. O. Sukhomlinsky National University (Ukraine) in the
teaching of foreign languages in particular, blended
learning is actively used, as it meets the requirements of
modern students, living in the age of electronic technolo-
ay.

A model of blended learning in a foreign language
class has been developed, which consists of the following
components:
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Synchronous mode. Interaction between the sub-
jects of distance learning, during which all participants
are simultaneously in the web environment of distance
learning (chat, audio, video conferencing, social net-
works)

It includes:

—webinars, video conferences (Zoom, Google
Meet, YouTube);

—messengers (Telegram, Facebook Messenger,
Viber).

Asynchronous mode. Interaction between distance
learning subjects, during which participants interact with
each other with a delay in time, using e-mail, Internet
platform, forum, social networks, etc. These include:

—messengers (Telegram, Facebook Messenger,
Viber, etc.);

— social networks (Instagram, Facebook);

—assessment of knowledge (Classtime, Google
Forms, Testorium);

— OneDrive
YouTube).

The choice of means of information transfer is
conditioned by the didactic purposes of training and
availability and quality of resources. It is also important
to note, that the choice of means of information transmis-
sion influences the choice of teaching methods and peda-
gogical technology.

Students have the opportunity to communicate
with the teacher and a group of students in synchronous
mode. This is done through video broadcasts. For exam-
ple, live on the Zoom platform.

In Regulations on the distance form of training in
Mykolaiv V.O. Sukhomlinsky National University of
pedagogical stuffs are asked to independently determine
the synchronous or asynchronous mode for training. At
the same time, at least 70 percent of the study time, pro-
vided by the educational program of the educational in-
stitution, must be provided synchronously. Synchronous
mode requires appropriate technical support for both a
teacher and all students. There is still a risk of technical
failures when individual students complete the task, so
all synchronous activities should be recorded in video
files and saved. Email reserves are used for this purpose.
Asynchronous mode is more flexible to use because stu-
dents can complete tasks at a convenient time, but it is
less objective. To reduce the risks of biased assessment,
the option to take a test once and limit the time to com-
plete the task, set a deadline for taking the test (control,
practical or independent work, etc.), report the results (in
the case of non-automated testing) individually after
passing the work is given. If necessary, the teacher can
conduct an additional oral interview of students using
one of the means of video communication. Practical
training, which involves the implementation of practical
(control) work, takes place remotely in asynchronous
mode. Some practical tasks can be performed synchro-
nously. Depending on the selected digital resources and
the distance learning model, the teacher can use open or
university resources (distance learning management sys-
tems) or both. For example, when working in the Moodle
platform, the tools of this platform are used: a description
of credits, topics of practical classes, tasks for independ-
ent, control works, tasks for conducting a test control of

cloud services, Google Drive,

students' knowledge, the list of the basic, additional liter-
ature, Internet resources is offered.

Practical classes are focused on the formation of
practical skills, competencies, generalization of theoreti-
cal material, analysis of language situations. Each task
and type of activity, included in the work program of the
discipline "Foreign Language", has a direct connection
with the planned learning outcomes and promotes stu-
dents to these results. Assessment of the task, regardless
of the form, is based on clear and understandable criteria,
set out in the work program of the discipline, with which
an applicant is acquainted at the beginning of learning a
foreign language.

Implementation of activities - through the university
learning management system Moodle (mandatory place-
ment of educational and methodological support of the dis-
cipline) with the possible use of tools of synchronous inter-
action (Zoom, GoogleMeet) and asynchronous interaction
(GoogleForms, GoogleDrive, GoogleClass, etc.).

Independent work of students takes place accord-
ing to the schedule in the online mode (performance of
tasks on a higher and wider volume on the basis of the
studied educational material, performance of practical
tasks, communication by means of information and
communication technologies, Moodle system).

Closing of credits in academic disciplines takes
place according to a separate schedule (time, audience,
teacher, form of credit utilization), in accordance with the
curriculum.

Various software products, such as Zoom, Goog-
leMeet, Skype, Discord, BigBlueButton, etc., are used to
monitor student performance and consultations in video
mode, taking into account their capabilities and limita-
tions (video session time, number of concurrent users,
software requirements. etc).

The use of this model allows to improve the or-
ganization of blended learning, thus activating the inde-
pendent educational and cognitive activities of students
in learning a foreign language, as well as facilitates the
introduction of interdisciplinary links, knowledge ex-
change and dissemination of experience at intra-
university and inter-university levels, material for stu-
dents of both large cities and small towns.

Further research work. The strategy for the de-
velopment of blended learning is based on the fact that
blended learning is a new educational paradigm, and is
based on the readiness of an organization to implement
this form of learning. Practice shows that the greatest
effect is achieved only by combining traditional face-to-
face and distance learning. A flexible system of electron-
ic testing contributes to the systematic control of stu-
dents' knowledge. The use of blended learning leads to
increased interest of students in learning, because there is
a natural assimilation of modern means of communica-
tion and means of work organization, which contributes
to the development of information and communication
competence of students.

6. Conclusions

Blended learning is the integration of online learn-
ing with traditional classroom learning. It involves the
use of two or more different teaching methods, such as
alternating face-to-face classes with online learning.
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1. A blended approach to learning is one of the
most relevant educational technologies today, as it allows
you to take advantage of the flexibility and convenience
of distance learning and the benefits of traditional forms
of learning.

2. Blended quarantine training is a new organiza-
tion of the educational process, which is determined by the
implementation of the following components, namely:

— choice of services and tools for work;

— organization of individual and group work with
the use of distance learning technologies;

—assessment of students and control of each of
them;

— development or selection of a model of blended
learning;

— establishing effective interaction of all partici-
pants in the educational process;

— ensuring communication.

3. Among the main ways to improve philological
education are the following:

— development of a model of blended learning
based on the improvement of distance synchronous and
asynchronous learning;

— introduction of modern pedagogical technolo-
gies and scientific and methodological achievements into
the educational process

4. Blended learning combines the best experiences
of traditional learning and interactive cooperation on the
Internet, is a system that works in constant correlation
and forms a single whole. The use of blended learning
method qualitatively changes the content of foreign lan-
guage learning. The variety of resources of the electronic
component of the mixed course opens new opportunities
for the presentation of educational material, allows stu-
dents to determine an individual trajectory of study inde-
pendently.
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