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The article contains the results of scientific research on the
features of the formation of environmental competence of edu-
cation seekers in the context of preventing environmental pol-
lution during the war in Ukraine. The growing role of environ-
mental competence of people is emphasized. Attention is paid
to the protection of the environment in the context of armed
conflicts and hostilities. The state of formation of ecological
competence of students in the context of hostilities has been
analyzed. A sufficient theoretical level of ecological compe-
tence formation has been testified along with a low degree of
ability to apply knowledge of the safe behavior paradigm and
implementation of health-preserving competence in difficult
environmental circumstances. Theoretical and practical stud-
ies of Ukrainian scientists, starting with the armed conflict on
the territory of Ukraine of 2014 have been considered. The
length and specific focus on clearly defined environmental is-
sues have been determined. The need to develop the ability of
students to use the acquired knowledge in practice, particu-
larly during the development of environmental programs or
action plans for the restoration of areas, affected by hostilities,
has been updated. The features of the formation of ecological
competence of education seekers in the context of preventing
environmental pollution during the war in Ukraine have been
determined and analyzed. The world experience of conduct-
ing the educational process in war conditions has been ana-
lyzed. Suggestions are given on the need to minimize the time
for preparation for training and reduce available resources
in difficult times of war. The advice of psychologists on the
peculiarities of the organization and implementation of educa-
tional and cognitive activities during the war has been given.
The need to develop the ability to use the acquired knowledge
in practice, particularly during the development of environ-
mental programs or action plans for the restoration of areas,
affected by hostilities, has been updated
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In the method of formation of ecological and natural compe-
tence of a child the main aspect is the formation of an attitude
to nature as a value, awareness of unity with the natural world,

the formation of ecological knowledge, key among which are
ideas about connections and dependencies in nature. The pro-
cess of formation of ecological and natural competence affects
all areas of development of the child’s personality. intellectual,
motivational, emotional and volitional, providing assistance to
the full development of a preschooler in harmony with society
and nature.

In the practice of environmental education, various approaches
and methods of teaching directly in nature are increasingly used,
one of which is an ecological path. Its purpose is to provide stu-
dents with the opportunity to observe natural objects and phe-
nomena, get acquainted with the most typical and unique natural
landscapes, natural monuments, as well as characteristic man-
ifestations of anthropogenic impact on the natural environment.
An educational ecological path must be well equipped and infor-
mative. Each of its areas is a unique model that contains certain
aspects of the environmental problem, natural knowledge.
Ecological paths are quite versatile and extremely effective. This
is a unique form of not only environmental activities, but also
recreation, associated with it. Therefore, children are willing to
go on a prepared route — an ecological path to rest. They can be
very diverse in scientific direction: zoological, botanical, geo-
graphical, geological, historical, and complex.

Ecological path is the most effective means of forming ecologi-
cal competence, due to the fact that it synthesizes various forms
and methods of acquainting preschool children with objects and
phenomena of nature, children need to be taught to protect na-
ture not only because it gives us something, but and because it
is valuable.

In the course of the work an ascertaining and control experi-
ment was carried out, as a result of which the effectiveness of
the proposed system of measures for the formation of ecological
and natural competence in older preschool children was intro-
duced and tested. Based on the theoretical basis of the pecu-
liarities of the formation of ecological and natural competence,
three criteria of ecological and natural competence of older pre-
schoolers are identified: cognition, emotionality, the presence of
a behavioral component. According to the criteria, three levels
of formation of ecological and natural competence of older pre-
school children are determined.: low, medium and high.
Diagnosis was carried out in the process of observing the be-
havior of children on walks during play, work, in the process of
classes, experimental research, conversations with children on
natural and environmental issues.

During the study, methods were selected to diagnose the for-
mation of ecological and natural competence of children. An
ecological path was created on the territory of the preschool
institution to expand the work on the formation of ecological
and natural competence of preschool children. The results of the
control phase of the study allow us to conclude that the work
with the experimental group using routes along ecological paths
has a positive impact on the level of knowledge and perception
of environmental concepts, caring for children and the forma-
tion of ecological and natural competence

Keywords: preschooler, ecological consciousness, ecologi-
cal thinking, ecological culture, ecological education of pre-
schoolers
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The possibility of forming natural concepts in older preschool
children is proved. Analyzed and selected in accordance with
the purpose of the study, the definition of the term “concept”
indicates that natural concepts are part of ecological compe-
tence of the child. Unlike representations, which reflect the
object in a set of many different features, both significant and
insignificant, the concepts carry a general, social experience,
denote the essence of the object and distinguish it from all
other objects. An important task of the teacher is to stimu-
late students’ desire to acquire knowledge independently, to
transform children in active participants in the educational
process, to understand the essential features and connections
of phenomena and objects of nature, which means to form
concepts about them.

In the process of forming a natural concept, it is impossible
to do without thinking operations, which include comparison,
analysis, synthesis, abstraction and generalization. At about
5 years of age, there are significant changes in the child’s
thinking, but purposeful pedagogical influence will signifi-
cantly increase the effectiveness of this.

In the course of the research methods, forms and techniques
for the formation of natural concepts in students were select-
ed. Verification of data formation initially took place at the
ascertaining stage of the experiment and after the forming
stage. Compared to the initial study, after organized work,
the number of children with a high level of formation of nat-
ural concepts increased by 10 %, also the number of children
with a medium level of formation increased by 7 %, and the
number of low level decreased by 18 %. Thus, specially orga-
nized forms of work, selected methods and techniques help to
form natural concepts in older preschool children
Keywords: natural concepts, ideas, preschool education,
children of senior preschool age, ecological competence,
ecological education
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The article considers the problem of organizing dialogic inter-
action of adults and children in the developmental environment

of early age groups. The article presents the results of theo-
retical research on the concepts of “dialogue”, “interaction”,
“dialogue interaction”. It is determined, that in most scientific
sources dialogue is considered as a form, method and means
of social contacts, which is realized by the individual in the
subject-subject interaction. Educational influences, focused
on dialogic interaction, able to stimulate speech and inter-
personal interaction between children, are just beginning to
develop and do not have wide practical application. Based on
the following ideas about dialogue, the development of dialog-
ical interaction of adults and young children in the educational
space of ZDO, it is necessary to focus on solving the follow-
ing tasks. establishing emotional contact between participants
in educational interaction, mastering verbal and nonverbal
means of communication; ability to perform actions together
with other participants in the educational process. The main
models of dialogic interaction, their uniqueness and effective-
ness are described, namely: interaction that encourages the
child to active cognition (cognitive development occurs during
interaction with objects, mastering texts, actions in a specially
created space, and the core of such a system is active action
), reorientation of the child’s behavior in interaction with an
adult (involves natural and logical changes in unwanted be-
havior of the child, which strengthens the childs sense of self-
worth and shapes his/her character; the following types: sand-
wich, steps, triplets, pattern), supportive interaction task: to
help the child to form a positive image of themselves, to realize
their value and uniqueness, the following types: emotional, re-
source, co-existence support). The importance of maintaining
consistency in the organization of interaction is emphasized.:
from the usual way in the usual conditions to the new way in
the new unusual space. The algorithm of the organization of
dialogue interaction is defined: I look, what the child does
now; I feel and analyze what he/she needs now, what he/she
expects from me; I give him/her what he/she needs. Emphasis
is placed on the importance of compliance with speech strains
when interacting with children early, compliance with the
rules of communication by all participants in the educational
process. Possibilities of application of the offered models of
dialogue interaction in modern conditions of reforming of ed-
ucation in Ukraine are defined

Keywords: dialogue, interaction, dialogue interaction, mod-
elling of dialogue interaction, algorithm of construction of
dialogue interaction
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The article is devoted to solving organizational, didactic and
methodical problems of teaching business English to philolog-
ical students in the regime of distance education. The aim of
the article is improving methodical accompaniment of teach-
ing business English to future philologists. The goals of the
research are to attract English teachers’ attention to the neces-
sity of encouraging students to use regular lexicon in private
online communication and enforce the inter discipline coordi-
nation in teaching business English, lexicology and linguistic
local lore study. Such methods of research as content analysis
of pedagogical literature on the subject, questionnaire, gen-
eralization of various viewpoints concerning distance learn-
ing were used. Special attention should be paid to methodical
accompaniment of teaching business English in online regime.
1t means that teachers should pay more attention to using pro-
ductive ways of organizing classes under the condition of dis-
tance education. Students should create presentations, situa-
tional monologues after watching video clips, which represent
abstracts from real business communication, reproduce tele-
phone conversations with the help of formal speech patterns,
given in the textbooks. Students should be exercised in writing
business letters, answering reclamations etc. Methodical ac-
companiment requires keeping certain principles. intercon-
nected teaching all kinds of speech activity (reading, speaking,
listening, writing); dominant role of exercises, principle of cul-
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turological education. The necessity of keeping in mind social
and linguistic cultural differences in communicating a native
and a foreign language is also grounded by the author. Stu-
dents’ answers to the questionnaire concerning their attitude
towards distance learning and business English online show
that most of them (88 %) are satisfied with such a way of study-
ing. They also want more attention to be paid to understanding
native speakers, telephone conversations, creating advertising
production

Keywords: business English, distance education, methodical
accompaniment, methodical principles
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The authors reveal the features of a pedagogical support or-
ganization for students of higher educational institutions (on
the experience of future kindergarten teacher training) in the
process of distance learning. The organization of pedagogical
support of the distance learning process is carried out in sev-
eral scopes, namely: analytical and diagnostic (monitoring of
distance learning courses, students’ characteristics studying;
identifying their cognitive and professional interests; deter-
mining the individual style of cognitive activity; monitoring
educational subjects’ interaction); educational (conducting
activities that increase distance learning participants’ psycho-
logical competence); advisory (advising on the development
of learning material, advising distance learning participants
on development, learning, professional and personal self-de-
termination, on specific issues that arise during learning) and
methodological (creating recommendations for teachers to
increase student s motivation and pedagogical support organi-
zation). The authors show that pedagogical support is not only
pedagogical activity, aimed at student s personality self-real-
ization, but also the lecturer s value attitude to each student’s
personality; respect for their individual identities, perception
of the student as an equal one, as a subject of the educational
process and their lives, who have a unique inner world and
‘Me-concept’; care for future kindergarten teachers’psycholog-
ical comfort. Providing students with pedagogical support, the
lecturer's task is to select the types and means of support that
would allow the student to unleash their inner potential with-
out imposing a particular way of solving problems

Keywords: pedagogical support, student, distance learning,
educational process, personality, requirements, methods
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Influenced by the processes of European integration, global-
ization and, in particular, in order to build a single European
higher education area, an important task of Ukrainian edu-
cators is to study the practical experience of our foreign col-
leagues in training teachers for vocational schools at all levels.
Among the European countries where close attention is paid
to the quality of teacher training, in particular in the field of
vocational education, Germany stands out. The purpose of the
study is to analyze the features of modern training of teachers
of vocational education in Germany with the prospect of us-
ing progressive German experience in the Ukrainian system
of training/retraining of teachers for institutions of profession-
al and higher technical education. A detailed analysis of the
German teacher training system, carried out in the course of
this study, allowed us to make some important generalizations.
First, it is worth noting the high expediency and effectiveness
of Germanys extensive system of institutions, which, thanks
to a clear division of functions, contribute to the effective
organization of three-stage training of qualified teachers for
vocational education. Secondly, the analysis of the content of
the curriculum for future teachers of vocational education in
Germany shows an attempt to train competitive professionals
not only in the vocational education system, but also in the
labor market in general. Third, the developed Standards for
teachers in the field of educational sciences effectively influ-
ence the implementation of training programs for teachers of
vocational education, requiring the formation and further im-
provement of their competencies in the field of teaching, edu-
cation, evaluation and implementation of innovations. Finally,

67




Scientific Journal «ScienceRise: Pedagogical Education»

Ne 3(48)2022

it is worth noting the urgent need to use the achievements of
the German experience of practical training of VET teachers

in the Ukrainian system of training and retraining of teachers

for institutions of professional and higher technical education

Keywords: vocational education in Germany, teacher train-
ing, standards, competencies, teaching, education, assess-
ment, innovation, curriculum, internship
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Feedback, further known as assessment in this research,
is critical to learners’ growth and learning. This study is
grounded in verbal and written peer experiences, acquired
throughout peer evaluation in a multilingual context. This
study aims to determine the problems of Grade 11 EFAL
learners with peer assessment and how to develop peer as-
sessment practices in a multilingual setting in the Further
Education and Training phase. There were 27 learners in
the class. Designated three learners gave three demonstra-
tions on various matters, premised on a requisite Grade 11
literature set book, and were graded by their classmates.
The perspectives of the learners who were assigned to work
in groups were elicited by requesting them to respond to
open ended questions in writing after their classmates’ pre-
sentations. According to the findings, some peer assess-
ments can be subjective depending on the bond between
the assessor and the assessed. The learners had a natural
feeling of inadequacy in their assessments. When giving
feedback in a multilingual setting, it becomes important to
give it in a language they are most comfortable with. Simi-
larly, helping students relate new information from peers to
the knowledge that they already have helps them to under-
stand and organise information in meaningful ways. Thus,
the learners are comfortable with feedback that addresses
the known that is then linked to the unknown. This calls for
prior knowledge activation by other learners or even the
teacher because new information is better integrated with
existing information.Once students are used to peer assess-
ment and have overcome their initial fears and hesitations,
reliability is likely to be quite high, not that different from
teacher reliability

Keywords:peer feedback, peer assessment, multilingualism,
English foreign language, English first additional language
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The article reveals the urgency of the problem of methodolog-
ical training of future educators of preschool institutions in
pedagogical colleges; the national scientific achievements
on the issue of preparation and formation of professional
competence in future educators of preschool institutions are
analyzed, the content of methodological support of profes-
sional training in the specialty 012 Preschool education is
determined; procedural support for the training of preschool
education specialists is described, criteria for diagnosing
methodical training of students in the pedagogical college
are determined: cognitive-informational and operation-
al-activity. The indicators of the criteria are determined:
knowledge of modern learning technologies; familiarity
with teaching methods and tools; awareness of the experi-
ence of creative teachers; ability to constructively develop
professional skills; ability to create a developmental environ-
ment in a preschool institution; ability to self-development
and self-realization. Attention is paid to the description of
materials for the study, in particular, a diagnostic and meth-
odological map of the study. The article presents the results
of pedagogical research, conducted on the basis of the Ped-
agogical College and data analysis. Based on the diagnos-
tic tools, criteria have been identified that will help achieve
the goal of the study. Qualitative (narrative interview) and
quantitative (survey methods) research methods were used:
online survey and narrative interview by self-completing
Google Forms. The results of the study indicated the need
to strengthen methodological information for third-year stu-
dents. Conclusions of theoretical analysis and results of em-
pirical research of content-procedural support of students of
specialty 012 Preschool education are made. Prospects for
further research are identified

Keywords: methodical preparation, college, questionnaire,
training of future educators, preschool education
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The relevance of the study is due to the fact that in the 21st
century, lifelong learning is recognized as one of the key
pillars of education, closely intertwined with human de-
velopment and financial growth. It is determined, that in
recent years, major universities, governments and non-gov-
ernmental organizations around the world continue to dis-
cuss the practice of lifelong learning. Being in the process
of full membership in the EU, Turkey continues to comply
with international norms and standards and comply with
the established requirements.

The institutional efforts to support and disseminate adult
education in Turkey, strengthen the vocational education
and training system in the context of the implementation of
the concept of lifelong learning were analized. It has been
found, that in Turkey, the concept of lifelong has recently
been seen as a model of approach to education and training.
Turkey has been shown to need a long-term vision and strat-
egy for adult learning as part of a broader lifelong learning
strategy in order to increase adult learning opportunities.
The generalization of Turkey's progressive experience re-
vealed the peculiarities of the implementation of lifelong
learning policies, namely: ensuring the unity of national
culture; implementing a strong policy of justice and equal-
ity in education; promotion of civic education; active par-
ticipation in lifelong learning systems in order to build a
competitive knowledge economy for the EU; promoting the
literacy skills of Turkish citizens; training of qualified peo-
ple in need of society; adaptation of non-formal and adult
education to lifelong learning.

The generalization of vectors for expanding opportunities
for adult learning in Turkey has identified promising areas
for adult education in Ukraine, namely: investing in the ex-
pansion and diversification of learning spaces or opportu-
nities in the field of lifelong learning; updating programs
to support parents of young, children and adolescents;
organization of trainings on raising awareness and skills
of multi-literacy, recognition of certificates in the process
of lifelong learning and non-formal education; conducting
research on social consciousness for lifelong learning pro-
cesses, supporting the development of a long-term adult
learning strategy, expanding opportunities for adult learn-
ing, etc

Keywords: lifelong learning, continuing education, adult
education, educational policy, Turkey

References

1. Koksal, O., Yildirim, T., Ozdemir, O. (2013). The Re-
flection of the Educational Policies of the European Union to
Turkish Education System in Terms of Turkey-Eu Integration.
Middle-East Journal of Scientific Research, 18 (6), 803—809.
Available at: https://www.idosi.org/mejsr/mejsr18(6)13/10.pdf

2. Lifelong Learning Strategy Paper. Ministry Of Nation-
al Education. Ankara-Turkey. Available at: http://www.ikg.gov.
tr/wp-content/uploads/pdf/LLL_Strategy Paper Turkey 2009
July.pdf

3. Dilbaz, E. (2021). Rethinking Adult Education In Tur-
key: The Proposal Of AEP Model. European Journal of Alter-
native Education Studies, 6 (12), 116—150. doi: http://doi.org/
10.46827/ejae.v6i2.3954

4. Kayman, E. A., llbars, Z., Artuner, G. (2012). Adult Ed-
ucation in Turkey: In Terms of Lifelong Learning. Procedia — So-



Scientific Journal «ScienceRise: Pedagogical Education»

Ne 3(48)2022

cial and Behavioral Sciences, 46, 5858-5861. doi: http://doi.org/
10.1016/j.sbspro.2012.06.528

5. Ongér, S. (2014). Lifelong Learning Strategies In Turkey/
Izmir: The Purpose of Learning and Barriers to Women’s Participa-
tion. Institute of International Education, 116. Available at: https://
www.diva-portal.org/smash/get/diva2:727505/FULLTEXTO1.pdf

6. Tasg1, G., Titrek, O. (2020). Evaluation of Lifelong
Learning Centers in Higher Education: A Sustainable Leader-
ship Perspective. Sustainability, 12 (22), 18. doi: http://doi.org/
10.3390/5u12010022

7. Buyuktanir, D., Duke, C., Karasar, N., Tileylioglu, A.,
Toth, J. Sz. (2006). Driving Force for the Success of Turkey:
Lifelong Learning Policy Paper. Labour Market Team SVET.

Ankara, 141. Available at: https://uil.unesco.org/i/doc/life-
long-learning/policies/turkey-driving-force-for-the-success-of-
turkey-lifelong-learning-policy-paper.pdf

8. Sayilan, F. (2015). Critical Reflections on Lifelong
Learning Policy in Turkey. Available at: http://www.jceps.com/
wp-content/uploads/2015/03/12-3-6r1.pdf

9. Policies for human capital development. Turkey: An
ETF TORINO Process Assesment (2020). European Training
Foundation, 64. Available at: https://www.etf.europa.eu/sites/
default/files/2020-02/06 trp etf assessment 2019 turkey.pdf

10. Turkey: Lifelong learning strategy (2021). Available
at: https://eacea.ec.europa.eu/national-policies/eurydice/content/
lifelong-learning-strategy-103_en

71




Scientific Journal «ScienceRise: Pedagogical Education» Ne 3(48)2022

AHOTAIII

DOI: 10.15587/2519-4798.2022.257021

OCOBJMBOCTI ®OPMYBAHHSA EKOJIOTTYHOI KOMITETEHTHOCTI 3JO0BYBAYIB OCBITHU B
KOHTEKCTI 3ATIOBITAHHSA 3ABPYJIHEHHIO JJOBKIJLJIA IIJT YAC BIVHH (c. 4-10)

C. B. Tonouxo, H. C. Bopaior, T. B. Jlecn

Cmamms micmumyv pe3yibmamu HAyKOSUX 00Cai0HCeHb w000 0COOIUBOCMeEl POPMYBAHHSA eKOIO2TUHOT KOMNEmeHmHOCHi
3000y6auie oceimu 6 KOHmeKcmi 3anodicanus 3a6pyOHeHHI0 008KIANA Ni0 Yac iliHu 6 Ykpaini. 3aakyenmosano 3pocman-
HS PONLi eKON02IUHOT KoMnemeHmH1ocmi arooell. Yseazy npudileno 3axucmy HaKOIUUHbO20 Cepedosulyd 8 YMo8ax 30poliHUX
KOHGikmie ma oennux Oill. [Ipoananizosano cman cqhopmosanocmi ekor02iuHol KOMREMEHMHOCMI 3000Y6a4ie 0C8imu 6
KOHMmMeKCcmi 60EHHUX Olll ma 3ac8i0ueHo 00CMAamuill meopemudnull pigeHb choOpMOBaAHOCMI eKON0TYHOT KOMNEMEeHMHOCHI,
ane HU3bKUll CMyNiHb 30aMHOCMI NPAKMUYHO 3ACIMOCYS8AMU 3HAHHA WO000 napaduemu 6e3nexog8oi nogedinku ma peaii-
3ayii 300pos ’sA30epiearouoi KoMnemeHmHocmi 6 CKIAOHUX eKoNo2iunux obcmagunax. Posenanymo meopemuuni ma npax-
MUUHI QOCNIONCEHHS YKPATHCOKUX HAYKOBYIE, NOYUHAIOUU 31 30pOoiiH020 KOHGaikmy Ha mepumopii Yipainu 3 2014 poky,
BUBHAYEHO IXHIO PO37102icmb MA KOHKPEMHY CAPAMOBAHICMb HA YIMKO 8U3HAYEHI eKONo2iuMi npodiemu. AKmyanizoeano
nompeby pozgusamu y 3000y6a4ie 0C8imu YMiHHA BUKOPUCTOBY8AMU 3000yMi 3HAHHA Y NPAKMUYHIL OIAIbHOCMI, 30KpeMad
nio wac po3poolLeHHs eKONOIUHUX NPOSPAM, NAAHY Olll 3 6IOHOBIEHHS MEePUMOPIL, NOCMPANCOANUX HACIIOOK OOU0BUX Oiil.
Busnaueno ma npoananizoano ocooaueocmi Gopmysanus exono2iunoi komnemenmuocmi 3000y6auie 0cgimu 6 KOHmMeK-
cmi 3anobieanhs 3a6pyOHeHHI0 008KILIA IO yac 6iinu 6 Ykpaini. [Ipoananizosano cimosuii 00C8i0 NPo8adN’CeHHs 0CEin-
Hb020 npoyecy 6 ymosax eitinu. Haoano nponozuyii wo0o neobxionocmi miHimizayii yacy Ha nio2omoexy 00 Ha84albHUX
3aHAMb | 3MEeHUEeHHA OOCTYNHUX Pecypcie V 8adcKi uacu 6ocH. IIpoananizoeano nopaou ncuxonozis uwjooo ocooaugocmeil
opeanizayii ma 30ilcHenHs. HA8UANbHO-NI3HABATLHOT OIANbHOCII 6 Yacu Gilnu. 3aaKyeHmo8ano HeoOXiOHicmy po3eugamu
VMIHHS UKOpUCMO8Y8aAmMU 3000VyMi 3HAHHA Y NPAKMUYHIL OisIbHOCMI, 30KpemMa nio Yac po3pobieHHs eKON02IYHUX Npo-
epam, niamy Oill 3 6IOHOGIEHHS MePUMOPIll, NOCMPANCOANUX BHACTIOOK 6OU08UX Oill

Kniouogi cnosa: 3000y6ay ocgimu, ekono2iuna KOMnemeHmHicms, CMpyKmMypHo-@yHKYiOHATbHA MOOenb
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®OPMYBAHHS EKOJIOTO-ITPUPOJHUYOI KOMIETEHTHOCTI JITEX JOIKIILHOIO BIKY 3A
JOMOMOT OO EKOJIOTTYHOI CTEXKHWHH (c. 11-17)

JI. C. BosakoBa

Y memoouyi popmyeanns exonoco-npupoonunoi KomnemenmHocmi OUMuHY 20T08HUM ACNEKMOM € POPMYBAHHS CMABLEH-
Hs 00 Npupoou sk 00 YIHHOCMI, YCBIOOMAEHHS EOHOCMI 3 NPUPOOHUM C8IMOM, (POPMYBAHHS €KONO2IUHO-NPUPOOO3HABUUX
3HAHD, KTIOUOBUMU Ceped AKUX € YAGIeHHs NPO 36 3K Ul 3aaedcHocmi 6 npupooi. Ilpoyec popmyeanms ekono2o-npupooHu-
Yoi KoMnemeHmHOCMI 3a4inae 6ci cepu po3sUMKY 0CoOUCMOCMI QUMUK THMELeKMYAIbHY, MOMUBAYIUHY, eMOYIUHO-60-
1b0BY, HAOAIYY CNPUSHHS NOBHOYIHHOMY PO3GUMKY OOUKIIbHUKA 8 2APMOHIT 3 CYCRIIbCMEOM I NPUPOOOIO.

B npaxmuyi exonoziunoi oceimu éce wiupuie 6UKOPUCINOBYIOMbCA PI3HOMAHIMHI NiOX00U [ Memoou Ha8YyaHHA besnocepeo-
HbO 6 NPUPOOI, OOHUM 3 AKUX € eKolo2iuna cmedcuna. Ii npusnavenns nonseae 6 momy, wob 3abesnewumu 6UX0EAHYIM
MOdICIUBICIL cnocmepieamu npupooui 00 'ekmu i 16U d, 3HAUOMUMUCH 3 HAUMUNOSIWUMU MA YHIKATLHUMU 0151 KOHKDEen-
Hoi micyegocmi npupoOHUMU TAHOWADMaMU, Nam AmMKamu npupoou, a Maxodic XapakmepHumy nposeamu aHmpono2eH-
1020 6NAUBY HA npupoone omouenus. Haguanvna exonoziuna cmedcka mac oymu 0oope 0b61aonanoo ma ingopmayiino
nacuuenoro. Koscna ii 0insinka — ye c6o€piona mooens, Axa MiCmums neeHi acnekmu eKono2iyHoi npooiemu, npupooHux
3HAHD.

3a ceoimu ModCIUBOCMIAMU EKOOSIUHI CMENCKU OOCUNMb YHIBEPCANIbHI MA HAO36UYAliHO epexmushi. Le ynikarvha ghopma
He uue npupoodoO0XoporHOI OislbHOCI, alle U NOEOHAH020 3 Helo 8i0nouuHKy. Tomy dimu oxoue idyme Ha NI020MOBLEHUL
Mapupym — eKon02iuny cmesicky gionouusamu. Bonu moocyms 6ymu HaupiznoManimuiviumu 3a HAyKo8OW CNPIMOGAHI-
cmio: 300102i4HUMU, OOMAHIYHUMY, 2e02PAPIUHUMY, 2€0N02IYHUMU, ICIOPUYHUMU, A MAKONHC KOMNIEKCHUMU.

Exonociuna cmeoicuna ¢ naiiepexmugniuium 3acooom opmysants exono2iunoi KoMnemeHmnocmi, 3a paxyHox moeo, o
B0HA CuUHmMe3Y€ Pi3HI hopmu | Memoou pobomu 3 03HaUOMIEHHS dimell OWKIIbHO20 8IKY 3 00 €kmamu i a8uwam npupoou,
dimeii nompioHO UUMU OXOPOHAMU NPUPOOY He Juue MOMY, WO 60HA HAM WOCh 0A€, ale il MOMY, Wo 60HA CAMOYIHHA.

YV x00i pobomu 30iticneno KoncmamyganbHuil ma KOHMPOAbHUL eKCNepUMenm, 8 pe3yibmami 4020 OY10 3anpo8adiceHo
i nepegipeno dicgicmuv 3anpononosanoi cucmemu 3axo0i¢ wooo Gopmyeanis exor020-npupoOHUY0i KOMNEmeHm1Hocmi y
dimeil cmapuioeo dowkinbHoz2o 6iky. Cnupanouucy na meopemuune nioTpyHms 0cooOIU80Ccmen PopmMy8ants eKo1020-npu-
POOHUYOT KOMREMEeHMHOCMI, GU3HAYEHO MPU KpUmepii eKono20-npupooHUY0i KOMIEMeHMHOCMI CMAapwux 0OUKITbHUKIG:
KOZHIMUBHICTb, eMOYIUHICMb, HAAGHICMb N0BEJIHKOB0I CK1a0060i. Bionogiono 0o kpumepiie susHavuiu mpu pieni cgop-
MOBAHOCTI €KOLO20-NPUPOOHUYOT KOMAEMEeHMHOCMI Oimell CIMapuio2o 0OUWKIIbHO20 BIKY. HU3LKULL, CepeOHill ma GUCOKUIL.
Jiaenocmuka 301liCHI08ANACH 8 NPOYeECi CNOCIMEPEHCEHb 3d NOBEJIHKOI0 Oimell Ha NPOSYNAHKAX NIO 4ac ieposoi, mpyoosoi
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JisibHOCMI, 8 NPoYeci 3aHAMb, eKCNePUMEHMAIbHO-00CTIOHUYbKOI pobomu, Oecid 3 dimbMu Ha NPUPOOHUHO-EKONO2TUHY
MemMamuxy.

11i0 uac docnioxcennss Oynu nidiopani memoouxu 015 0ia2HOCMUKU CHOPMOBAHOCT eKO020-NPUPOOHUYOI KOMNEmeHm-
Hocmi dimeil. [l posuwupenns pobomu 3 hoOpmMy8anHs eKoL020-NPUPOOHULOL KOMHemeHMHOCmI Oimetl OOUKIIbHO20 BIKY
Ha mepumopii 3axaady 00wKinbHoi oceimu Oyna cmeopena exonoziuna cmedxcuna. Ompumani pe3yibmamu KOHMPOIbHO-
20 emany 00C1i0JCeHHs 003601410Mb 3POOUMU BUCHOBOK, WO NPOGEOEHA POOOMA 3 eKCHePUMEHMANbHOIO 2PYNOIO0, GUKO-
PUCTHOBYIOUU MAPWPYMU eKOTOIUHUMU CINENCUHAMU, MAIOMb NOZUMUGHUL GNIUE HA PiGeHb CHOPMOBAHOCMI 3HAHL MA
CNPULLMAHHS eKOJIO2IYHUX NOHAMb, 00AUIUB020 CIMABIEHH 00 OMOUYIOH020 cepedosuyd OimbvMu ma GOpMy6eaHHs Y HUX
eKO01020-NPUPOOHUYOI KOMNEMEHMHOCTI

Kniouogi cnosa: 00wKinbHUK, eKon02iuHaA C8I0OMICMb, eKON02iuHe MUCTEHHA, eKOL02IUHA KYIbmypd, eKoN02iuHe 6UX08AH-
M OOWKINbHUKIG
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MOXJIMBOCTI EPEKTUBHOI'O ®OPMYBAHHS IMPUPOTHUYNX MMOHATH Y JITEW CTAPIIOTO
JOIIKIVIBHOT'O BIKY (c. 18-22)

O. L. TaBpuao, C. M. Kongparwok, O. B. IllanoBasioBa, €. /I. XapbkoBa

Hosooumucs modcaugicmes hopmyeants npupoOHUyUX NOHAMb Y dimell cmapuio2o 00wKinbHo2o 6ixy. IIpoananizosani i
00pani 8i0N0BIOHO 00 Memu 0CIIONCEHHSA Oeqpiniyil mepMiHy «NOHAMMSY C8i0uams Npo me, wo NPUPOOHUYL NOHAMMSL
6X005Mb 00 eKoN02iuHOoI Komnemenmuocmi oumunu. Ha 6iominy 6i0 yaenenv, aki 6i0obpasicaroms npeomem y CYKYNHOC-
mi 6aeamvox PI3HUX O3HAK, K CYMMEBUX, MAK [ HEICMOMHUX, NOHAMMS HeCymsb 6 o0l 3a2anibHull, CYCnilbHUll 00C8io,
NO3HAUAIOMb CYMHICMb npeoMema i 8I0PI3HAIOMb 1020 6i0 YCIX iHWuUXx npeomemis. Baoiciusum 3asdanmnsim nedazozis €
CIMUMYTIOBAHHS Y GUXOBAHYIE NPACHEHHS CAMOCMIUHO OMPUMYBAMU 3HAHHS, Nepemeopumu oimei Ha AKMUGHUX YUACHUKIG
0C8IMMBbO2O NPOYeCy, PO3YMIMU CYMHICHT 03HAKU 1 36 A3KU AGUWY | 00 €KMI8 Npupoou, wo 03Havac copmyeamu NOHAMMms
npo Hux.

Y npoyeci ¢popmysanna npupoonunoeo nowAmms HemoACIUGO 00itimucs 6e3 MUCIeHHESUX onepayiil, AKi 6KAI0UAI0Mb NO-
PISHAHHS, aHALi3, cunmes, abcmpazysanns ma ysazanvHenus. [pubauszno y 5 pokie nomimui icmomui 3Minu 8 pobomi
MUCTEeHH OUMUNU, OOHAK YINeCnPAMOBAHUL Nedazo2iuHull 6NAUE 3HAUHO NIOGUWUMYL ePeKMUBHICMb Yb0O20 NPOYecy.

YV x00i 0ocnidacenns 6ynu obpani memoou, gopmu i nputiomu 0 PopMy8aHHs RPUPOOHUYUX NOHAMb Y uxoeanyie. Ilepe-
gipxa cgpopmosanocmi OaHux NOHAMY 6i00Y6ANACA HA KOHCIAMYGALHOMY emani excnepumenmy ma nicis popmyeansvro-
20 emany. IlopiHAHO 3 NOYAMKOM QOCAIONCEHHS, NICIIA OPeAHI308AHOT pobomMU KilbKicmb Oimell 3 6UCOKUM pieHeM cop-
Mosanocmi npupoOHudux noHame 3pocia na 10 %, makoosic 3pocia KinbKicmv dimell i3 cepeOnim pignem copmosanocmi
Ha 7 %, a KiibKicmo 3 HU3bKUM pieHem 3menuunacs Ha 18 %. Omoice, cneyianvHo opeanizosani ghopmu pobomu, nidibpari
Memoou i nputiomu 00noMazarmy chopmysamu npupoOHUYi NOHAMMs y 0imeil Cmapuiozo OOUKIIbHO20 GIKY

Kniwuosi cnosa: npupoonuyi nonamms, yseieHHs, OOWKIIbHA 0c8ima, 0imu cmapuio2o OOUKIIbHO20 6iKY, eK0I02iuHa
KOMNemeHmHicmy, eKon02iyHa oceima

DOI: 10.15587/2519-4984.2022.257343

OPTAHI3AIISA ATAJIOTOBOI B3AEMO/III JOPOCJIUX I JITEMA B PO3BUBAJIBHOMY CEPEJIOBHUIIII I'PYIT
PAHHBOT O BIKY (c. 23-27)

H. B. I'appum, O. K. be3conoBa

Pozenanymo npobnemy opeanizayii dianociunoi 63aemodii dopocaux i dimeil y po36UsaibHOMY cepedosunyi 2pyn panHbo2o
6ixy. [lpedcmasneno pe3yibmamu meopemuino20 00CAIONCEHHS NOHAMb «0IANL02Y», «83AEMOOINY, «OIAN0STUHA 83AEMOOISY.
Busnaueno, wjo 6 oinvuwocmi Haykogux 0dxcepen 0ianoe po3enidaemvcs K Gopma, memoo i 3acib coyianbHux KOHMAaKmis,
AKI peanizyromscs ocobucmicmio y cy6’'ekm-cy6’ ekmuitl 83aemo0ii. Buxoeni eniueu, opicHmosani Ha 0iaLo2iuHy 63a€MO-
0it0, 30amMHI CIMUMYII08AMU MOBILEHHEBY MA MIHCOCOOUCMICHY 83A€MOOTI0 Oimell, MiNbKU NOYUHAIOMb PO3GUSAMUCS | He
MAmMv WUPOKO2O NPAKMULHO20 3ACMOCYBAHHSA. Buxoosauu 3 maxkux ysasiens npo 0idnoe, po3eumox 0iano2iuioi 63aemooii
dopocaux i dimetl pannvo2o 6iKy ¢ ocgimuvomy npocmopi 3/10 neobxiono 3ocepedumu ygazy Ha po3e sA3aHHI MAKUX 3a-
80aHb: GCMAHOBNEHHS eMOYIHO20 KOHMAKMY MIdC Y4ACHUKAMU OCGIMHbOI 63A€MO0ii; 080N00IHHA 6epOaNbHUMU Ma He-
6epOANLHUMU 3aCO0AMU CRIIKYBAHHS, 6MIHHA GUKOHYS8AMU Oii pA30M 3 THUWUMU YUACHUKAMU 0C8ImMHbOo20 npoyecy. Oxapak-
mepus08aHo 0CHOBHI MoOei 0iano2iuHol 63aeMO0il, iX YHIKATIbHICMb Ma egheKMUBHICMb, d came: 83AEMO0id, WO CNOHYKAE
OUMuHy 00 aKMuBHO20 NIZHAHHA (NI3ZHABANLHULL PO3BUMOK BI0OYBAEMbCS N0 YAC 63A€MOOIL 3 00 €KmMamu, 3AC80EHHS
mexcmig, Oill y cneyianbHO CMBOPEHOMY NPOCMOPI, a CMPUNXCHEM MAKOI cucmemu € akmugeHa 0is camoi OumuHu), nepeo-
pienmayiss no8ediHKU OUMUHU Y 83AEMOOIL 3 OPOCIUM (CHPUSAE NPUPOOHUM MA LOIUHUM 3MIHAM HeDANCAHOT NOBEOTHKU
OUMUHU, WO NOCUTIOE NOYYMMSL 8ILACHOL 2I0HOCMI Oumuku ma opmye ii xapakmep, maxi 6uou: ceHO8i4, KPOKU, mpiuuam-
Ka, 3pA30K), 3a60aHHA NIOMPUMYIOYOI 63AEMOOIL: 0OnomMoemu OUMuHi cihopmysamu no3umueHuil 0opaz cebe, yceioomumu
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€600 YIHHICMb MA HEeNOBMOPHICMb, MAKI 8UOU. eMOYIlHA, pecypcHa, co-Oymmesa (cumyayitina) niompumka). Iliokpec-
JHOEMbCS BANCTUBICIb 30ePeNHCeHHsI NOCAI008HOCMI 8 OPaAHIZ3ayii 63aEMO0IL: 8i0 36UUHO20 CHOCOOY 8 36UUHUX YMOBAX 00
H08020 CNOCOOY 8 HOBOMY HE38UYAUHOMY Npocmopi. Busnaueno anecopumm opeauizayii 0iano2o60i 63aemo0ii: Ousniocs,
wo 3apas pooums OUMuUHA, GIOUYEAr0 I AHANI3VI0, WO iUl 3apa3z NOMPIOHO, Y020 80HA OYIKYE IO MeHe, dato il me, wo il
nompiono. Akyenmosano yeazy na 6axicaugocmi OOMpUMAHH MOBLEHHEGUX QOPMYI NPU CRIIKYBAHHI 3 OTMbMU PAHHbLO2O
8IKY, OOMPUMAHHSA NPAGUT CNIAKYBAHHA CIMA YHACHUKAMU OCBIMHBO20 npoyecy. Buznaueno modcausocmi 3acmocysanis
3anPoONOHOBAHUX MoOelell 0ial020601 83aEMOOIT 8 CYUACHUX YMOBAX pedhopmysants ocsimu 6 Ykpaini

Kniouosi cnosa: dianoe, 63aemodis, 0ianoeosa 63a€modis, MOOeno8anHs 0iano2080i 63aemodii, areopumm no6yoosu Oi-
anoeosoi 83acmooii
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HABYAHHS JIJIOBOI AHIDIIACHKOiI MOBHU CTYAEHTIB-®LJIOJOIB Y PEKUMI JUCTAHIIAHOI
OCBITH (c. 28-31)

O. B. JIsag4yeHnko

Axmyanvuicms 00CHIONCEHHS, pe3yIbmamu AK020 HABeOeHl 6 cmammi, BUSHAYAEMbCS HeOOXIOHICIIO BUPIULEHHS OpeaHi3a-
YIUHUX, OUOAKMUYHUX A MEMOOUYHUX NUMAHb HAGYAHHS 01060 AHIIUCHKOT MOSU MAUOYMHIX (inonoeie 6 ymosax ouc-
manyitiHoi oceimu. Mema cmammi - yOOCKOHAIEHHA MEMOOUUHO20 CYNPOBOOY HABUAHHS QIN0BOI AH2NINICLKOI MOBU, Ni0 AKUM
MAEMBCSL HA YB8A3T 30CEPeONHCEHHSL 3YCUND BUKAAOAYA HA BUKOPUCTNAHHI NPOOYKMUBHUX CROCODI8 OP2AHi3ayii 3aHAmMb 8 YMOBAX
QUCMAHYIUHOT 0C8IMU: CMBOPEHHS Npe3eHMayiil, CUMYyamueHux MOHONO02I8 Nicisa nepecniady 6i0eopoaUKia 3 YPUSKAMU peailb-
HO20 OI3HeC-CNiNKYy8anHs, 8i0MEOpeHHs MeleQOHHUX PO3MO8 3 BUKOPUCMAHHAM HAOAHUX Y NIOPYYHUKY Kaiule, HANUCAHHS
Oin08uUX uUCmie, 8ionosioell Ha pexiamayii mowo. 3a80anHsMU cmammi nepedbauacmscs NPUSEPHYMU y6azy GUKIAOAYIE
00 HeoOXiOnocmi 3a0X0uy6amu CmyO0eHmie 00 GUKOPUCTNAHHS HOPMAMUBHOT TIeKCUKU Y NPUBATNHOMY OHAAUH CHIIKY8AHHI Ma
NOCUNUMU MINHCOUCYUNTITHAPHY KOOPOUHAYIIO Y HABUAHHI QL1060 AHINIUCHKOT MOBU, NeKCUKON02IT Ul NIHe6OKPATHOZHABCMEA.
Memoouynuti cynpoio HaguanHs OiN0B0I AHAINUCLKOI MOBU 8UMA2AE OOMPUMAHHSA NEBHUX MEMOOUYHUX NPUHYUNIE. NPUH-
Yuny 83a€MON08 A3AH020 HABUAHHS 6CIX BUOIE MOBIEHHEBOI OIANbHOCMI (WUMAHHS, 2080PIHHA, AYOIIO8AHHA MA NUCbMA),
dominyiouoi poni enpas; anpoxcumayii; ypaxysauns pionoi Moeu; npunyuny Kyibmyponoziunocmi naguanns. Hoemvca ma-
KOJMC NPO HEOOXIOHICMb YPAXYB8aHHsA COYio- Mma JHiHe8OKYIbMYPHUX PO30INCHOCMEl Y CNIIKYBAHHI OLN080K AH2NINICHKOK Mad
VKpaincokoro mosamu. Pezyibmamu 00CiONCEHHS 3AC8I0UUNU, WO OUCTAHYILUHA 0C8Ima 3 ycima c8oimMu OpeaHizayiiHuMu,
OUOAKMUYHUMU A MEMOOUYHUMU NPOOTEMAMU BCE HC CMBOPIOE 0OAMKOBE YMOBU OJisl CAMOCMIUHO20 ONAHYBAHHI CTYOeH-
mamu npasul i 1eKcuKu 0in08oi aHeilCbKoi MOBU, OCKIIbKU 8OHU MAIOMb Oiibule Yacy Oisi UKOHAHHS OOMAWHIX 3A80AHb,
NpaKmMuyHo HeoOMeddCeHUll 00Cmyn 00 IHmepHem-pecypcie

Knrwuosi cnosa: 0inosa aneniticoka Mosa, OUCMAHYItiHA 0C8IMa, MeMOOUUHULL CYNPOBIO, MemOoOUYHI NPUHYUNU
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NEJATOTTYHA NIITPUMKA MAUBY THIX BUXOBATEJIIB Y ITPOIECI JUCTAHIIAHOT O
HABYAHHA (c. 32-36)

I. B. Kapany3osa, B. M. Kopaan

Poskpusaromscsi ocoonusocmi opeanizayii nedaco2iuHoi niompumkyu cmyoenmis 3akiadie euwoi oceimu (Ha 00csidi nio-
20MOBKU MAUOYMHIX 8uxosameinig) y npoyeci Oucmanyitino2o Hasyauts. OpeaHizayis neoazo2iuHoi niompumxu npoyecy
OUCMAHYIUHO20 HABYAHHA 30IUCHIOEMbCA 3A KIIbKOMA HANPAMAMU, a4 came. AHANIMUKO-0Ia2HOCMUYHUL (30IUCHEHH MO-
HIMOPUH2Y OUCMAHYITIHUX KYPCI8, BUBUEHHS IHOUBIOYANbHUX 0COOIUBOCMEl CMYOeHMIB, GUABILEHHS IX NI3HABANbHUX | NPO-
Qeciinux inmepecis, 8UBHAUEHHS [HOUBIOYAIbHO20 CIULIO NIZHABAILHOL QIIbHOCMI, 30IUCHEHH MOHIMOPUH2Y 83AEMOOLL
cy0 €KmMi6 HABUANILHO20 NPOYeECy), NPOCEIMHUYLKUL (NPOBEOEHHS 3aX00I8, WO CRPUAIOMb NIOBUIEHHIO NCUXONI02IUHOI KoMNe-
TMEeHMHOCTI YY4ACHUKIE OUCMAHYIUNO020 HABUANHS), KOHCYILINAMUGHUL (KOHCYIbMYBAHNS NPU PO3POOYT HABUATLHUX Mamepi-
anis, KOHCYIbMYSAHH YUACHUKIE OUCIAHYIHO20 HABYAHHS 3 NUMAHb PO36UMKY, HABUAHHS, NPOPecilino20 ma 0cooUCmicHo-
20 CaMOBUBHAYEHHS, 3 KOHKPEMHUX NPOONeM, Wo BUHUKAIOMY )Y CIYOEHMI6 8 Npoyeci HAGUAHHs) | MemoOudHULl (CmeopenHs
pekomeHoayil 01 nedazo2ie no NiOGUWEeHHI0 MOMUBAYL] HABUAHHS Y CIYOeHmMI8 ma opeaHizayii nedazo2iuHol niompumKiL).
Aemopu nokazyoms, wo nedazo2iuHa nNiOMpumMKa ye He MilbKu neda2o2iuHa OislbHICMb, WO CHPAMOBAHA HA CAMOpedli-
3ayiio ocobucmocmi cmyoenma, a ye U YinHICHe CMABIenHs neoazoea 00 0COOUCOCMI KOJICHO20 CIYOeHma,; nogazda 00
11020 THOUBIOYANLHOI CaMOOYMHOCMI; CNPUUHAMMSA CIYOeHma K PIBHO20, AK CYO '€KMa 0C8IMHb020 Npoyecy ma 61ACHO20
JHCUmmsl, AKUU MA€e C8itl 61ACHUlL, He NOOIOHUIL 00 THWUX, GHYMPIWHIL C8IM, CB0€E rACHe «A»; mypboma npo ncuxoio2iyHuil
Komehopm maubymuvo2o yuumens. Ilpayioouu 6 ymosax nedazo2iunoi niompumku, 3a80anHs neda2o2a nojsiedac y niobopi
610i6 ma 3aco0ie NIOMPUMKU, AKI O OanU MONCIUBICIb CIYOEHMY PO3KPUMU C8Ill HYMPIWHIT NOMeHyial, npu yboMy He
HAB A3VIOUU TOMY CEIl WX PO38 SA3AHHS NPOOLeM, W0 BUHUKATONMb

Knruosi cnosa: nedazoziuna niompumka, cmyoenm, OUCmaHyitine HA84AHH:, OCBIMHIL npoyec, GUKIA0Ad, 6UMO2U, Memoou
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OCOBJHUBOCTI MIJIFOTOBKHU BUKJIAJIAYIB IIPO®ECIMHOI OCBITH Y HIMEYYHHI (c. 37-43)

I'. I. JIucenko

I1i0 enaueom npoyecis espoinmezpayii, enobanizayii i, 30kpema, 3 Memor nody008uU EOUHO20 E6PONEUCHKO20 NPOCMOPY SUWYOT
0C8imu, BaNCIUBUM 3AB0AHHAM OCEIMAH YKpainu € guguenHs npaKkmuyHo2o 00C8idy 3aKOPOOHHUX KOLe2 CIOCOBHO NIO20MOGKU
BUKIAOAYLKUX KaOpie 05t npoeciiinoi wikonu ycix pieHis. Ceped €8poneiicbKux Kpait, 0e nuibHa yeaza npuoiiiemscs AKiCHill
nid2omosyi nedazociuHux Kaopis, 30kpema, y cgepi npogecitinoi ocgimu, suokpemnioemocs Hineuuuna.

Mema Oocnioscenns — npoananizysamu 0coonU80Cmi cyuacHoi nio2omosku euxkiadadie npogeciiinoi oceimu Himeyuunu 3 nep-
CNEeKMUBOI0 BUKOPUCIAHHS NPOSPECUBHO20 HIMEYbKO20 00C8I0Y 8 VKPAIHCbKIl cucmemi nid2omoexku/ nepeniocomosKil 6UKid-
odauie 05 3aKk1a0i6 haxoeoi nepedsuyoi ma U0l mexHiunol oceimu.

30iticnenuti y x00i 0aH020 00CIIONCEHH eMATbHUL AHAI3 cUcmemMu Ni020mosKu 8ukaiadadie npogeciinoi oceimu Hiveuuuru
0038071U6 3pOOUMU PAO BANCTUBUX Y3aedlbHeHb. [lo-nepuie, 6apmo 6i03HAYUMU 8UCOKY OOYLTbHICING MA Pe3yTbmMamueHicinG
cpopmosanoi’ y Himeuuunu poszeanyscenoi cucmemu 3akiadis, sKi, 3a805KU YIMKOMY pO3nooiny (yHKYill, cnpusioms egex-
MUBHIL Opeanizayii mpuemanHoi nio2omosKku KeanigikosaHux euxiaoayisé ous npogecitnoi oceimu. I[lo-opyee, ananiz smicmy
HAGUANLHOI npocpamu ni020MoKU MalbymHix 6ukiaoayie npogheciiinoi oceimu Himeuuunu cgiouums npo HamMazans nio2ony-
8aMU KOHKYPEHMOCHPOMONCHUX (axieyie He nuwe 6 cucmemi npoghecitinoi oceimu, ane i 83aeani Ha punky npayi. [lo-mpeme,
po3pobreni Cmandapmu 015 GUKAAOAUI8 ) 2ALy3i OCEIMHIX HAYK eheKMUBHO 8NIUBAIOMb HA PEanizayiio npocpam nid2omosKu
suxnaoauis I[10, sumacarouu cghopmy8anHs ma noOAILULO20 YOOCKOHANEHHS Y HUX KOMnemeHmHocmel y cgepi BUKIAOAHHS, GU-
X08aHHS, OYIHIOBAHHA MA 3anpogaddicents innosayii. Ha ocmanox, eapmo 8io3Hauumu Ha2anbHy HeoOXiOHicms UKOPUCTAHHS
3000ymKi6 HiMeybKko20 00¢8i0y npakmuunoi niocomosxu euxiadayie 110 6 ykpaiucokitl cucmemi ni02omosKu ma nepeniozo-
MOBKU Neda202iuHUX Ma HAYKOBO-Neda202iuHux Kkaopie y cipepi ¢haxosoi nepedsuwyoi ma uwgoi mexHiunoi oceimu.

Kniouoei cnosa: npogheciiina océima Himeuyunu, niocomoeka guxiaoauis, cmanoapmu, KOMIemenmHocnii, 6UKIA0aHHs, GUXO-
8aHHs, OYIHIOBAHHSA, IHHOBAYI], HAGUAILHA NPO2PAMA, NIO20MOBHE CTNAJICYBAHHS.
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IMPOCYBAHHS TOBAPUCBKOI'O OINIHIOBAHHS — 3BOPOTHBOTI'O 3B’SI3KY «YUEHb-YUEHb» B
BATATOMOBHOMY CEPEJIOBHIII CTAPIIOI IIKOJIN 3 AHTIJITMCBHKOIO SIK MEPIIOKO TOJATKOBOIO
MOBOIO (c. 4449)

Kufakunesu Zano

360pomHitl 36 30K, MAKOANC BIOOMULL SIK OYIHKA 8 YbOMY OOCTIONCEHHT, MAE BUPTULATILHE SHAYEHHS OJIS 3POCMAHHS A HABYAHHS YUHIE.
L]e docnioicentisi pyHmMyemvcsi Ha YCHOMY Ma RUCLMOBOM)Y 00CBIOL 0OHONIMKIS, OMPUMAHOMY NIO YaC OYIHIOBAHHSL 8 DA2AMOMOBHOMY
Kowmexcmi. Lle docniodcenus mae Ha memi gusHavumu npoonemu, axi sunukaroms y yunie 11 knacy AIJIM 3 oyiHO8aHHAM 83AEMHOO
Pi6HsL, a MaKodic po3pooumiL NPAKmMuUKy 63AcEMHO20 OYIHIOBANHS 8 OA2AMOMOBHOMY Ceped08ULT HA emani NOOAIbUOT OC8imu Ma Hae-
yanna. Y knaci Oyno 27 yunie. Busnaueni mpoe yurie nposenu mpu 0eMoHCmpayii 3 pisHUX nUmamy, aKi 6a3ysanucsi Ha HeoOXIOHOMY
Habopi nimepamypu ons 11 kaacy, i Oynu oyineni ceoimu oOHoKAacHuKamu. Touky 30py YuHie, akum 0)10 NPUSHAYEHO NPayoeamu 6
epynax, 6yno UsA1eH0, NPONOHYIOUU IM GIONOGICMU HA BIOKPUMI 3aNUMANHA Y NUCLMOBIT (hopMi nicis npesenmayiil ix 0OHOKIACHU-
Ki6. 32I0HO 3 BUCHOBKAMU, O€SIKI OYIHKU KOe2 MOMCYMb OYmu cVO EKMUBHUMU 3ALEHCHO Bi0 38 SI3KY MIdC OYIHIOBAUEM | OYIHIOBAHUM.
Yuni manu npupoone iouymms neadexéamuocmi 6 ceoix oyinkax. Konu daemucs 8i02yK y 6a2amomosHitl 00CmaHosyi, cmae 6axic-
JUBUM HAOAmuU 1020 HAuOLIbUIO 3PYUHOI0 MOBOI). AHANO2IYHO, DONOMO2A YYHAM N0 SA3V8aAmU HO8Y IHpopmMayito 6i0 0OHONIMKIE 31
SHAHHAMU, SIKI 6OHU BIICE MAIOMb, CNPUSE IXHLOMY PO3YMIHHIO Ul YNOPAOKOBY8AHHIO IH(POpMayii smicmogrum uunom. Taxum yunom,
VUHAM KOMGOPMHO KOPUCTYBATNUCS 360POMHUM 36 SI3KOM, SKULL 36epMAEnbCs 00 8100M020, a NOMIM N6 A3yemucs 3 negioomum. Le
BUMA2AE NONEPEOHBOT AKMUBAYITT 3HAHD THUUMU YUHAMU A0 HAGIMb yuumenem, OCKUIbKU HO8A IH(OpMayis Kpawe inmeepyemscs 3
HasieHoI0 iHpopmayicio. TTicis mo2o, 5K YUHI 36UKHYMb 00 OYIHIOBAHHS. OOHOIIMKAMU Md NOOOLAIOMb CE0I NOYAMKOSI Cmpaxu ma
6a2aHH3, O0CMOBIPHICMY, UIMOBIPHO, Oyde 00CUMb BUCOKOI0, MA He OyHce GIOPIZHAMUMEMbCS 8I0 O0CMOBIPHOCHIE OYIHKU 8UUMeNs
Knruogi cnosa: mosapucbkuil 360pomuill 36)530K, MOBAPUCLKE OYIHIOBAHHS, OAAMOMOBHICIMb, AH2IIUCLKA IHO3EMHA MO6q,
aHeniticoka nepuia 000amKo8a Mosa
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3MICTOBO-ITPOIECYAJIBHE 3ABE3IEYEHHS METOJAUYHOI MIITOTOBKU MAMBY THIX
BUXOBATEJIIB 3AKJIAJIB JOWKIJIbHOI OCBITH (c. 50-55)

P. I'. Haiina

Poskpumo axmyanvricms npobremu memoouunoi nidcomoeku MauOymHix euxoeamenie 3axkiadie OOWKIIbHOI oceimu y neda-
202iuHUX Koneodcax. [Ipoananizoeano Haykogi 3000VmMKY 3 NUMAHHS NIO20MOGKU M (HopmMysants npogeciiinoi komnemenm-
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HOCmI Yy MatloymHix suxosamenie 3axkiadie 0OuKiIbHOI oceimu. Busnaueno smicmoge HanoBHeHHs MeMoOUuH020 3a0e3nedeHHs
Gaxosoi niocomosku 3a cneyianvricmio 012 Jowxinona océima. Onucano npoyecyaivbhe 3a0e3neueHHs nio2omosku gaxieyie
QoWKINbHOI ocsimu. Busnaueno kpumepii 0iaeHOCHY8AHHA MeMOOUYHOL NiI020MOBKU CIYOeHMI8 Y nedaco2itHomy KOLeoXCi:
KOZHIMUBHO-IHQOPMAYItIHULL Ma OnepayitiHo-0isibHICHUN. BusHaueno nokasHuKu Kpumepiig: 3HAHHA CYYACHUX MEXHON02Il
HaBUaHHs, ODIZHAHICMb 13 MEmMOodamu ma 3aco6amu HaguUan s, OOIZHAHICMb 13 D0CE8IOOM MBOPUUX NeddA202i8; 30AMHICMb KOH-
CMPYKMUBHO pO36UaAmMY npo@eciiini HagUUKU, YMIHHA CIMBOPIOBATNU PO3GUBATIbHE cepedosulye Y 3aKaai OOUKITbHOL 0Caimu;
30amMHICMb 00 CAMOPO38UMKY ma camopeanizayii. Yeaza npudinena onucy mamepianié 0nsi npo8eOeHHs OOCIIONCEHHS, 30-
Kpema, ckiadeHo 0iacHoCmys8anviy ma MemoOuyHy Kapmy opeaizayii docniodcenns. Y cmammi npedcmasieno pesyibmamu
nedazo2iuH020 OCIIONCEHHS, SIKe NPOBOOULOCS HA 6A31 Neda2ociuHo20 KoNedicy ma anaiiz oanux. Ha ocnosi diacnocmuyunozo
iHCmpymMenmapiilo 8UsHayeHo Kpumepii, AKi OONOMOXNCYMb pednizyeamu noCmaegieny meny 0ocuioxcents. Bukopucmano saxichi
(HapamusHe iHMepE '10) Ma KibKICHI (ONUmMy6anvbHi Memoou) Memoou O0CHIONCEHHA: ONUMYBAHHS MA HAPAMUBHEe THMePS 1o
6 onnain pexcumi wisixom camozanosnenns Google Forms. Pezynomamu 0ocniodcenns 6ka3anu Ha HeoOXiOHICMb NOCUTEHHs
MEMoOUuUHO20 THHOPMYSAHHS CMYOEHMIE MPembOKYPCHUKIE. 3podIeHo GUCHOBKY MeopemUUHO20 AHANI3y Ma Pe3yIbmamis em-
NIPUYHO20 OOCTIONCEHHSL 3MICIMOBO-NPOYECYANbHO20 3abe3nedenis cmydenmie cneyiarviocmi 012 JJowrxinona oceima. Busna-
YeHO NePCneKmuU HACMYNHUX HAYKOBUX OOCTIONCEHDb

Knwuosi cnosa: memoouura niocomoska, Koneodic, aHKenmne onumyeants, ni0comosKka MaubOymHix euxoeamenis, OOUKLIbHA
oceima
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OCOBJIMBOCTI PEAJIIBALIIT TOJIITUKU HABYAHHSA BIIPOJTOBXK JKUTTHA Y TYPEUYHHI (c. 56-61)

H. O. IlocTpuray

Axmyanvnicme docniodcenns 3ymognena mum, wo y XXI cmonimmi HaguanHsa 6npoo06I’C HCUMMS USHAHO OOHUM 13 KIIOUOGUX
€cmognig ocgimu, AKi MICHO NEPEenTIMaIomvces 3 AI0OCLKUM PO3GUMKOM Ma (inancosum 3pocmanusim. Busnaveno, wo eenuxi
VHIgepcumemu, ypsa0u ma Heypsio06i opeanizayii  ycbomy cimi npooosHcyons OUCKYCI o000 NPaKmMuKu HA84AHHI 6NPOO0BHC
orcumma. Ilepebysatouu ¢ npoyeci nognonpasnozo unencmsa ¢ €C, Typeuyuna npooogaicyc 00mpumy8amucs MidcHapoOHUx
HOpM ma cmaHoapmis i 6UKOHY8AMU 6CIMAHOBIEHT BUMOSU.

Ipoananizoeano incmumyyitini cnpobu, 3peanizo8ami 0Jis NIOMPUMKY Ma NOUWUPEHHs 0c8imu 0opocaux y Typeuuuni, sMiyHeHHs
cucmemu npogheciuinoi oceimu ma HaguanHa y KOHMeKCmi peanizayii Konyenyii Haguanns 6npooosoic scumms. 3 ’acoeano, wo y
Typeuuuni KoHYenyis ynpoooeiHc Hcumms po3eisaddemsbCs K MoOelb nioxody 00 ocsimu ma HaguyauHs. [loeedeno, uo 3 Memor
posuupents moxcausocmeil 015 Haguanus oopocaux Typeuuuna nompedye 00820cmpoKo8oeo bauenns ma cmpameii HaguaH-
HSL QOPOCIUX 8 PAMKAX WUPWIOL cmpamezii HaBYAHHS YNPOOOBIHC YCbO2O HCUMMAL.

V3aeanvnenns npocpecusnozo 0oceioy Typeuuunu 0ano 3mo2y 6uaeUmMU 0CoONUBOCMI peanizayii NomuKY Ha84anHs GNPOO0BIC
orcummsi, a came: 3a6e3neyenis. EOHOCMI HaylOHANbHOL KYIbmypu,; 30TUCHEHH NOMYICHOT NOTTMUKY CNPABEONUBOCTIE A PIBHO-
cmi 6 0cgimi; CNPUAHHS 2POMAOAHCHKIN 0CGIMI; AKMUBHA YHACTb Y CUCIEMAX HAGUAHHS NPOOO0BIIC YCbO20 JICUMMSL, 3 MEMOIO
1n06Y008U KOHKYPEHMOCHPOMOICHOT eKoHoMIKU 3HaHb 0151 €C; cnpusHis po3eumKy HAGUYOK MYTbIMUSPAMOMHOCIT MYDEYbKUX
2POMAOsAH; HABYAHHA KEATIPDIKOBAHUX T00el, AKUX Nompedye CYCninbemeo; aoanmayis cepu HeghopmanbHoi ocsimu ma ocsi-
mu 0opocaux 00 NPoYecy HAGUAHHs BNPOOOBIHC HCUMMIAL.

V3aeanvnenns eexmopie posuupenns moosicnueocmert 0nis HaguanHs 0opocaux y Typeuuuni 0ano 3mocy oKpeciumu nepcnex-
MUBHI HANPAMU PO3BUMKY 0C8IMU 00OPOCIUX 8 YKpaini, a came: iHBeCmMYSaHHsA KOWMIE O PO3UUPEHHsT Mma ousepcuikayii
HAGUATILHUX NPOCMOPIE A0 MOdCAUBOCHEll Y Chepi HABUAHHI 8NPOOOBIC HCUMNISL, OHOBIEHHS NPOSPAM NIOMPUMKU OANBKIG
dimetl MONOOWI020, OUMAYO20 MA NIOTIMKOBO20 BIKY; OP2aHi3ayis mMpeHineie i3 niosuweH s 00I3HaHOCMI MA HABUYOK MY1b2pa-
MOMHOCMI, BUSHAHHA cepmudixamie y npoyeci HA8UAHHs BNPOOOBIC HCUMMSL MA HEPOPMATbHOL 0c8imil; NPo8edeHHs A0Cii-
0d1CeHb COYIanbHOl c8I0OMOCMI OISl NPOYECI8 HABUAHHSL BNPOOOBIC YCbO2O JHCUMMSL, NIOMPUMANHS PO3POOKU 00820CMPOKOBOT
cmpamezii HaguanHsa O0POCIUX, POZUUPEHHS MOACIUBOCTEL OISl HAGUAHHS OOPOCUX MA TH.

Tepcnexmugamu noOarLUUX HAYKOBUX PO3GIOOK Modice bymu cmeopenns ¢ Yipaini Hayionanvhoi cucmemu MOHImMopuney Hae-
YAHHA BNPOO0BHC HCUMMISL, AKA MICMUMb OAHi YCMaHo8 ma opeaizayitl, wo oitoms y cepi nenepepsHoi oceimu i oceimu
odopocaux

Knrouogi cnosa: nasyanns 6npo0osic HCUMmsA, HenepepsHa 0ceima, oceima 00poCiux, oceimus nonimuxa, Typevuuna
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