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The intensification of competition in the Ukrainian domestic
market has prompted educational institutions to introduce
marketing more actively into their activities. One such tool
is marketing competence.

The competitiveness of a non-formal education institution in
the educational services market can be ensured by the set of
professional qualities of the head of the non-formal educa-
tion institution as an education manager, as well as by the
formed marketing competence of teachers, in particular the
heads of the clubs.

Marketing skills are an individual's ability to apply the ac-
quired marketing knowledge in the implementation of a mar-
keting approach to the management of the non-formal educa-
tion institution as a whole or, for example, parts of it (circles,
studios, etc.) It enables the organization of the educational
process and the process of personal management. The avail-
ability of marketing knowledge and skills ensures that mar-
keting activities in the non-formal education institution are
scientific and technological.

The research discusses the essence and structure of the teach-
er'’s marketing competence. The relevance of the formation
of this competence as an important professional quality of a
modern teacher of higher education is justified.

The research deals with the searching of the important role
of the marketing competence of the heads of clubs of non-for-
mal education institutions and the development of the pro-
fessionalism of the teacher. Marketing management leads to
a different understanding, a re-conception of the category
«qualityy, which ultimately changes the whole learning pro-
cess. The article attempts to consider the teacher as a subject
and object of marketing activities, highlighting the multidi-
mensionality of his/her role in terms of a marketing approach.
This publication presents a variant model of personalized
professional development of a teacher, based on the usage of
marketing technologies

Keywords: marketing, competence, non-formal education in-
stitution, head of club, teacher
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The analysis of the experience in using learning platforms for
the education of future specialists in different countries of the
world is relevant for understanding and explaining the posi-
tive and negative aspects of learning platforms implementa-
tion in the process of professional training of future teachers
in Ukraine. In the article, we analyzed the experience of for-
eign countries (USA, Latvia, UK, Turkey, Colombia, Nether-
lands) in using learning platforms for the training of future
mathematics teachers.

Content analysis of Internet resources; analysis, synthesis,
comparison, systematisation and generalisation of research
results, reflected in the publications of foreign researchers as
for the implementation of learning platforms in the training
of future mathematics teachers.

We highlighted the following key positions of the research-
ers in foreign studies: teachers’ ignoring learning plat-
forms, on the one hand, demonstrates their desire to main-
tain monopoly control over students’ learning and their
distrust of students’ independent learning. On the other
hand, it may demonstrate teachers’ inability to use learn-
ing platforms efficiently. It’s worth noting, that learning
platforms can open up a wide range of opportunities
for mathematics teachers to improve the effectiveness of
teaching mathematics students. At the same time teach-
ers do not feel well prepared to use digital technologies
in conducting lessons. Special training for the efficient
implementation of digital technologies by teachers in the
education process has to be formed during the education
in the university for the teachers not to lose time for this
aspect during their professional activity.

There is the increasing integration of digital technologies
into the process of professional training of future teach-
ers. Combining foreign experience in the implementation
of learning platforms for the training of future specialists
with the scientific potential of Ukrainian researchers is one
of the ways to overcome the current problems of distance/
blended learning and further introduction of innovative
technologies into the Ukrainian education system
Keywords: mathematics teachers, learning platforms, in-
formation technologies, educational process, digital com-
petence
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The Roma community has always been of interest to research-
ers and activists in numerous countries around the world due
to its rich history and unique culture. The language, tradi-
tions, religion, history, and way of life of the Roma are dis-
tinctive and marked by their uniqueness. However, the Roma
community also faces significant social and economic chal-
lenges that affect their opportunities and quality of life. In
this context, working with Roma communities holds great
socio-pedagogical significance.

The socio-pedagogical aspects of this work encompass a
complex set of measures and strategies, aimed at improving
the quality of life for the Roma people, increasing the level
of education among children and youth, and promoting their
social inclusion and adaptation to a broader society. The
relevance of this research is closely tied to the necessity of
ensuring the social inclusion of the Roma community, which
encounters various forms of discrimination and challenges in
various aspects of life. Ensuring human rights for the Roma
is a globally relevant issue, and research in the fields of so-
cial work and pedagogy can contribute to improving their
situation.

This research aims to understand the complex interrelation-
ships between the Roma community and society at large and
to identify best practices and strategies that can enhance the
lives of Roma communities and facilitate their integration
into various aspects of societal life.

The practical significance of this research lies in the possi-
bility of developing programs and initiatives, aimed at im-
proving the lives of Roma communities. These programs will
contribute to the social integration of the Roma, the pres-
ervation of their culture and identity. Understanding the so-
cio-cultural context of Roma communities and addressing
their needs are key to successful work with this community.
The research also underscores the importance of combating
stigma and discrimination based on ethnicity and promotes
the creation of a more just and inclusive society. Supporting
the development of Roma communities at the local level, in-
cluding improving infrastructure and fostering self-organi-
zation, is a crucial step in building more resilient and active
Roma communities

Keywords: Roma community, discrimination, identity, com-
munity, stigmatization, strategy, infrastructure, social inclu-
sion, education, national minorities
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The article analyses the basic principles underlying the
modernisation of professional training of specialists. On
the basis of the analysis, it is substantiated that the forma-
tion of the foreign language communicative competence of
specialists in ship handling in the context of lifelong learn-
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ing is a process, focused on the implementation of the tasks
of developing a linguistic personality capable of carrying
out independent communicative activities in an integrated
multicultural environment, working with information in
the system of foreign language linguistic culture and using
it for personal and professional purposes. The process of
formation is effective if the following principles of are ob-
served: axiologisation (involves the development of skills to
build speech behaviour adequate to the socio-cultural char-
acteristics of the linguistic society); consistency and syste-
maticity (ensured by methodologically and psychologically
sound construction of programmes and manuals, as well
as observance of the sequence of transition from simple to
complex in the educational process); interdisciplinary inte-
gration (involves the formation of special knowledge, skills
and abilities, taking into account interdisciplinary links, in-
tegration of teaching English and technical maritime dis-
ciplines), reflexivity (involves a conscious attitude to the
learning process and mastering the techniques of self-as-
sessment and building independent work); communicative
(involves the formation of the foreign language communica-
tive competence of specialists on the basis of transfer to the
real environment),; individualisation (taking into account
the level of abilities, development of personal potential and
individuality of cadets, understanding and response of the
teacher to the needs of students); continuity (purposeful
and gradual combination of individual stages of profession-
al development)

Keywords: professional training, foreign language commu-
nicative competence, specialists in ship handling, lifelong
learning
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Education systems are the outcome of societal forces, and
there are telling trends in the 21 century society that in-
clude the rise of multicultural societies, a highly mobile
population and the rise in information and communica-
tion technology. Thus, this study aims to investigate how
to promote an ideal English First Additional Language
(EFAL) lesson in a high school setting. The researchers
used the conversation analysis since this was a qualita-
tive study. Only one Head of Department, Languages, who
works with other five EFAL teachers in her department
in one high school in a selected district in South Africa,
was selected to participate in this study. The findings
indicate that an ideal EFAL classroom is one where the
EFAL teacher is conscious of the fact that having learners
with different cultural and linguistic backgrounds in one
classroom may have an influence on the teaching-learn-
ing process in an EFAL classroom. This calls for EFAL
teachers to allow learners to draw from all the dimensions
of their lives to interpret any EFAL task at hand. Besides,
it is imperative to measure EFAL teachers’ strengths and
weaknesses thus making training and career development
possible, so that they know how to promote ideal EFAL
lessons. It is in the school’s best interest to ensure ongo-
ing training and career development of each EFAL teacher.
Even performance reviews clarify areas where training
may be required, but they also explain unique motivators
specific to each EFAL teacher. Each EFAL teacher is mo-
tivated by different resources, for example, for some, it
may be money or payment of fees. Staff development is
encouraged as it helps in formulating the learning goals,
identifying the steps, involved in attaining the learning
aims, establishing a healthy classroom climate, promoting
cooperative learning and using technological tools, fos-
tering learner-centred learning and keeping learners in
EFAL by giving them encouraging feedback

Keywords: English first additional language, multicultur-
alism, multilingualism, diversity, linguistic backgrounds
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The aim of this paper was to investigate the challenges,
faced by grade 11 and 12 teachers in the teaching of Biol-
ogy in selected schools. The training of science teachers
after independence till today has not succeeded in fully
addressing the challenges teachers faced in the teaching
of Biology. The study was guided by researchers like Leb-
ata and Mudau [1], Makeleni, and Sethusha [2] who dis-
covered that teachers faced challenges in the teaching of
Biology because of the lack of well-equipped laboratories,
limited prescribed textbooks, and overcrowded classes.
The researchers use a case study design and a qualitative
research approach in executing this study. A qualitative
research approach was used in this study. The major find-
ings include the lack of well-equipped laboratories and
libraries, which have hindered the teaching and learning
of Biology in the selected schools. The lack of adequate

prescribed textbooks and overcrowded classrooms fur-
ther hindered the teachers’ ability to impart knowledge to
their learners. Large Biology syllabus content and learn-
ers’ poor attitude among others, are other challenges hin-
dering the quality of teaching in the selected schools. We
recommend that the Ministry of Education should build
modern libraries and equip them with computers and
internet connectivity, textbooks, and e-learning tools to
help learners and teachers inculcate a culture of reading
and studying. Teachers should introduce shared personal
practice, and collective learning and application as used
in professional learning communities. Teachers and prin-
cipals should request for sponsors to build well-equipped
laboratories and libraries for the schools. Teachers and
principals can also request to temporally use the laborato-
ries in other schools that have the needed facilities
Keywords: Assessment, Challenges, Teachers, Biology,
Teaching, Schools, Katima Mulilo, Circuit, Overcrowded
classrooms, Prescribed textbooks
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PO3BUTOK MAPKETHHIOBOi KOMIIETEHTHOCTI KEPIBHUKIB I'YPTKIB 3AKJIAIIB ITO3AIIKLILHOI
OCBITH (c. 4-8)

O. B. Bopcyk

Tocunenns KoHKypenmnoi 60pomvOu Ha HYMPIUHLOMY PUHKY YKpainu cnonykano nionpuemcmea 00 0ilbul aKmugHO20o
6NPOBAVICEHHS MapKemun2y 6 ix OisnvHicms. OOUH 3 MaKux iHCMPYMEHMIE - MAPKEMUH208I Q0CAIONCEHHS.
Konxypenmocnpomooicnicme 3axaady no3auKiibHoi 0ceimu Ha pumKy OCEIMHIX NOCAy2 Modice Oymu 3abe3neyena Komn-
nekcom npogeciinux skocmetl kepienuka 3110 sk meneddcepa oceimil, a MaKodlc CHoOpMosanoio MapKemuH206010 KOMne-
MeHmHICMI0 Neda202iuHUX NPAYIBHUKIE, 30KPEeMA KePIGHUKIE 2YyPMKIE.

Mapkemuneogi 6MiHHA K 30AMHICIb 0COOUCMOCIE 3ACMOCO8YSAMU OMPUMAHI MAPKEMUHS08I 3HAHHA 8 peanizayii map-
Kemun206020 nioxo0y 00 YNPAGNiHHA 3aKAA0OM NO3AWKIILHOI 0C8IMU 3A2a0M YU, HANPUKIAO, OKPEMUMU 11020 CKAAO0-
BUMU YACMUHAMU (2YPMEKYU, CMYOIl MOW0) 0aoms 3M02y 0Peanizyeamu 0CeimHuil npoyec i npoyec ynpasiinHsi Ha OCHOBI
spaxyeanus nompeb ocooucmocmi. Hasaenicmo mapkemunzoeux sHanb ma éMiHb 3a0e3neuye HayKogicmy I mexHoio2iu-
nicms mapremuneogoi oisinonocmi 6 3110.

Y 0ocniooicenni poszenanymo cymuicme ma cmpykmypy mapkemunzogoi konnemenmuocmi suxiaoada. OOIpyHmosaHo ax-
MyanbHicmy QOPMYSaHHs Yici KOMNEMeHMHOCMI AK 8aNCIUBOT NPODeCiliHOT AKOCMI CYHaACHO20 8UKIA0AYA BUWOT WUKOTU.
Mu npaznemo poskpumu 6axciugy poib MapKemuHe08Ux KoMnemenmnocmetl KepieHuKie 2ypmkie 3axiadie noO3auKinbHOi
oceimu ma po3sumox npogecionanizmy nedazo2iuno2o npayiGHuKa. Ynpaenintus mapKemuneom geoe 00 IHul020 po3yMiH-
HSl, NePeOCMUCIEHHS Kame2opii «AKICMbY, Wo 8 KIHYe8oMYy NIOCYMKY 3MIHIOE 8eCb HABYANbHUL npoyec. Y 00CnioncenHi
3pobaena cnpoba posenanymu neoaociunoeo npayieHuKa Ax cyb’'ckma ma Ak 00 €Kma mMapremunz08oi OisAnbHOCI, GU-
C8IMNI0IYU 0a2amosUMIPHICMb 1020 POL 3 MOUKU 30PY MAPKEMUH208020 nioxody. V yii nyoaikayii npedcmasiena 6api-
amugna Mooeib nepcoHipiKo8ano2o NPoPecitinoeo po3umKy nedazo2iuno2o npayieHuKa, no6y008aHa Ha BUKOPUCTAHHI
MAPKEeMuUH208UX MEXHON02I

Kntouosi cnosa: mapkemune, KoMnemenmticms, 3axkia0 NO3AWKIIbHOL 0C8IMuU, KePIGHUK 2YPMKA, Nedd202iuHUll NPayieHUK
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HABYAJIbHI ILTAT®OPMH V MIATOTOBII MARBYTHIX YUUTEJIB MATEMATUKHU: AHAJII3
3AKOPIIOHHOTO JJOCBIJZTY (c. 9-14)

O. I. Matsu, O. b. ITanacenko, A. C.I'opsituun

AHaniz 00¢8i0y BUKOPUCTNAHHS HABYAILHUX NIAMPOPM 6 0C8IMi MAUOYMHIX (axieyis y pizHUX KPAiHAX C8imy € aKmyaiv-
HUM 018 YCBIOOMAEHHSA MA NOACHEHH NOZUMUSHUX MA HE2AMUBHUX ACNEKMi8 BUKOPUCTNAHHA HAGUATbHUX NAAMPOPM Y
npoyeci paxosoi niocomosxku maOymuix yuumenie 6 Yxpaini. Ananizyemo saxopoonuuii ooceio (CLLUA, Jlamesis, Benuxa
bpumania, Typeuuuna, Konymoisa, Hioepnanou) eukopucmanns HA6UATbHUX NIAMPOPM Y RIO2OMOBY] MAUOYMHIX yuume-
16 MAMeMamuKu.

B 0ocaidoicenni euxopucmosysascs KOHmMeHm-ananiz inmepuem-pecypcie; ananis, cunmes, NOPIGHAHHSA, CUCTNEMAMU3AYIL
Ul y3aeanbHeHHs pe3yibmamis 00Caiodcenb 8i000panicerux y nyonikayiiax 3akopOOHHUX A8MOPIE U000 GUKOPUCMAHHS HA-
BUANBHUX NAAMPOPM Y NIO20MOBYT MAUOYMHIX YUUMENi8 MAMEMAMUKU.

Buokpemnioemo maxi kao4osi nozuyii agmopie 3aKkoOpOOHHUX OO0CNIOHCEHb. HEeBUKOPUCNAHHA GUUMENAMU HABYANIbHUX
naamgopm, 3 00H020 OOKY, 0eMOHCMPYE DANCAHHS UuUmMeNie 30epecmu MOHONOIbHUN KOHMPOb HAO HABYUAHHAM YUHIS i
HeO08Iipy euumenié 00 CamoCmillHO20 HABYAHHS YUHIB, d 3 IHUO020 OOKY MOJICe OeMOHCMPYSAMU HEGMIHHS UUmenis egex-
MUGHO BUKOPUCTOBYBAMU HAGUANLHI NIAMPOPMU,; HABUATLHI NAAMPOPMU MOXUCYMb GIOKPUMU O 84UMENI6 MaAeMamu-
KU WupoKutl 6ubip modxcaiugocmeli 3 NiOGUWEHHS eheKmUSHOCMI HAGYANHA YUHIE MAMeMamuKu, guumeni e iouyearoms
cebe 00Ope nideomosieHuMy 00 GUKOPUCAHHS YUPDPOBUX MeXHON02il y npoedenHI YPOKi8, cneyiaibHa nid2omoeKa 00
2PAMOMHO20 SUKOPUCTIAHHS UUMENIMU YUPDPOBUX MEXHON02T Y HAGUAHHI YUHI6, Mac Oymu cpopmosana nio uac hpaxoeoi
nid2omoeKu 6 yHigepcumemi, oo Uumeni-npakmuKy He 2asiu Ha ye yac nio yac npogeciinoi disibHocmi.

Bucrnosku. Cnocmepicacmocs 6ce Oinvuia inmezpayis iHopmayitiHux mexnoaoz2ii y npoyec (haxosoi niocomosxku mai-
oymuix yuumenie. Ilo€OHanusa 3aKOPOOHHO2O 00CBI0Y BUKOPUCAHHA HABUATLHUX NAAMPOPM Y Ni020MOo8Yi MAOymHix
Gaxieyie 3 nomenyianom A00CAiONCeHb YKPATHCOKUX YUCHUX € OOHUM 3 HANPAMIE NOOONAHHS AKMYATbHUX NpodIeM Ouc-
MAHYTIHO20/3MIULAH020 HABUAHHS, NOOAILULO20 GNPOBAONCEHHS IHHOBAYIUHUX MEXHON02T 8 YKPATHCbKY cucmemy oceimu
Knrwuosi cnosa: euumeni mamemamuxu, HaguaibHi niamegopmu, iHopmayiini mexnonoeii, ocsimuiil npoyec, yugpposa
KOMnemeHmuicmo
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COHIAJIBHO-IIEJAT'OTTYHI ACIIEKTH ITPHA POBOTI 3 POMCBKHUMHU CIIIVIBHOTAMM (c. 15-20)

JI. 1O. IToaiBko

Pomcoka cninonoma 3aexcou yikasuia 00CAiOHUKI6 Ma 2POMAOCHKUX OIAUI8 V YUCIeHHUX KpAaiHax ceimy uepe3 c80i0
bazamy icmopiio i yHikanvHy kyaemypy. Mosea, mpaouyii, penicisa, icmopia ma cnocio dcumms pomié € ocoonusumu
i si03HauamMobcs c60€0 Henoemopricmio. Ilpome pomcvKa CniitbHOMA MAKOHC CMUKAEMBCA 31 3HAYYWUMU COYiaNb-
HUMU A eKOHOMIYHUMU BUKIUKAMU, AKI NAUBAIOMb HA IXHI MOJNCAUBOCMI | AKICMb Hcumms. Y ybomy Konmekcmi
poboma 3 poMCobKUMU CRITbHOMAMU MAE @eauke coyianrbHo-nedazociune 3Havenns. Coyianono-nedazo2iyni acnexmu
yiei pobomu micmams KOMHIEKC 3aX00i6 ma cmpamecitl, CHPAMOBAHUX HA NONINULEHHS AKOCMI HCUMMSA poMie, nio-
BULEeHHA PIBHA 0cgimu ceped Oimell | MON0OI, A MAKOHC CHPUAHHS IXHbOMY COYIANbHOMY 6KIIOUEeHHIO mad adanmayii
00 Jcumms @ CYCRITbCMBI 3 WUPOKUMU MONCIUBOCTAMU. AKMYATbHICMb Yb020 O0CHIONCEHHSA N08 A3aHA 3 HeoOXio-
Hicmio 3a6e3neueHts COYianbHOl IHKII031L pOMCbKOI CRITbHOMU, AKA CMUKAEMbC 3 PISHUMU Popmamu OUCKPUMIHA-
yii ma euxauxkamu 6 piznux cgpepax scummasa. I'apanmyeanus npag n0OUHU O POMIG € aKMYalbHOI0 NPOOIEeMOI0 Ha
2100anbHOMY DIBHI, I 00CNIONCEHH 6 2any3i coyianvHol podomu ma nedazo2iku Modxce 0ONOMO2Mu NOLINUUMU IXHE
cmanosuwge. Lle docniodxncenna mae Ha memi 3°Acy8amu CKAAOHI 83AEMO36 A3KU MIJHC POMCLKOIO CRIIbHOMOIO ma Cyc-
NiLCMBOM 3A2A10M, A MAKONC GUSHAYUMU HAUKPAW NPAKMUKU ma cmpamezii, AKi MOXCYMb CAPUAMU NOKPAWeHHIO
dHCUMMs POMCLKUX 2poMad | cnpuamu ixuiil inmeepayii 6 pisHi acnekmu cycniibHo2o scumms. [lpakmuyne 3HaueHHs
Yb020 00CNIONHCEHHS NPOABIAEMBCA Y MONCAUBOCIIE PO3POOKU Npocpam i iHiyiamus, cCnpamo8aHux Ha NOATNULEHHSL JHCUM-
ms pomcvKux epomad. L{i npoepamu 6y0yms cnpuamu coyianbHill inmeepayii pomis, 30epexcennio ixuboi Kyibmypu ma
ioenmuunocmi. Po3yMiHHs COYIOKYIbMYPHO20 KOHMEKCHY POMCOKUX CRIIbHOM | 8PAXYBAHHS IXHIX NOMPED € KII0U08UMU
0151 yCcniwHoi pobomu 3 yieio epomadoio. JJocaiodcenns maKkoxtc Ha2oniouye Ha Heobxionocmi bopomvou 3i cmuemamu-
3ayier ma OUCKPUMIHAYIEW HA TPYHMI emHIYHOCIE ma cnpuse 6y0ieHuymaey O6iibul CNpaABedIu6020 ma iHKI3UBHOZO
cycninbemea. Iliompumka po36umky pomMcbKux epomad Ha MiCYegoMy piHi, 6KAI0UAIOYU NOKPAWeHHs indpacmpyKmy-
pU ma CRPUsAHHA IXHIU camMoopeanizayii, € 8aXCIUBUM emanom y CMeOopeHHi Oinbul CMIUKUX Mad AKMUBHUX POMCbKUX
CRITbHOM

Kniwowuosi cnosa: povcoka cnitbHoma, OUCKPUMIHAYIS, [0eHMUYHICMb, 2pomMadd, cmuemamusayis, cmpameeis, inppa-
CcmpyKkmypa, coyianivbHa iHKA3iA, 0C8ima, HAYiOHAIbHI MEHUMUHU
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MPUHLAIHA ®OPMYBAHHS IHIIOMOBHOI KOMYHIKATHUBHOI KOMIETEHTHOCTI
®AXIBIIB 3 HABITAII I YITPABJIHHS MOPCHKUMH CYIHAMHA B YMOBAX HEITEPEPBHOI
OCBITH (c. 21-27)

1. B. llIBenoBa

Y cmammi npoananizosano ocHosHi npuHyunu, wo 3aKiadeni 8 0CHO8Y MoOdepHizayii npogecilinoi niocomosku ga-
xieyie. Ha ocnosi ananizy o0IpyHmoeano, wo QopmyeanHs iHUOMOBHOI KOMYHIKAMUGHOI KOMnemeHmuocmi ghaxieyie
3 YNPABAIHHA CYOHOM 8 YMOBAX HenepepsHoi 0ceimu npedcmasisic npoyec, OpieHmosanull Ha peanizayiio 3a80ansb po3-
8UMKY MOBHOI 0cobucmocmi, 30amuoi 30IUCHIO8AMU CAMOCMIUHY KOMYHIKAMUBHY OisIbHICIb 8 IHMe2PO8AHOMY NOli-
KYIbMYPHOMY Ccepedosuiyi, npayoeamu 3 iHhopmayicro 6 cucmemi iHUOMOBHOI 1iH28OKYIbMYPU | BUKOPUCMOBY8amU i 6
ocobucmux i npogeciinux yinax. Ipoyec popmysanns € epekmusHum 3a ymoeu 0OMpuUMAanHs HACMYNHUX NPUHYUNIE aK-
cionoeizayii (nepedbauae po3eumox ymiHb 0y0yeamu MOBIEHHESY NOBEOIHKY, A0EeK8AMMY COYIOKYIbMYPHUM 0COONUBOC-
MAM ATH2BOCOYIYMY), CUCTNEMHOCMI MA HACMYNHOCMI (3a0e3neyyecmbes MemoOUyHo ma NCUXoL02i4HO 0OIPYHIMOBAHOIO
no6y008010 npoepam ma noCiOHUKI8, a MaxKosc OOMPUMAHHAM NOCIIO08HOCMI Nepexody 8i0 NPOCmo20 00 CKAAOHO20
Y HAB4anbHOMY npoyect); midcoucyuniinaproi inmeepayii (nepedbauac opmysanns cneyiarbHux 3HaHb, HAGUYOK Ma
6MIHb 3 YPAXYBAHHAM MIHCNPEOMEMHUX 36)53K16, IHmezpayito 8UKIAOAHHA AHENINCbKOT MOBU MA MEXHIYHUX MOPCHLKUX
Jucyuniin),; peduexcusnocmi (nepedbauac ceioome cmagienhs 00 NPoyecy HABUAHHI MAa 080I00IHHI NPULOMAMU CA-
MOOYIHKU T N0OYO08U camMocmitinol pobomu), KOMYyHIKamusHocmi (nepedbauae Gopmy8anHs iHUOMOBHOT KOMYHIKAMUG-
HOI KoMnemenmHocmi axieyie Ha OCHOBI NepeHeceH sl 8 pealibHe cepedosuuye), iHousioyanizayii (epaxysanius 30i6HOC-
meil, po36UMKY 0COOUCMICHO20 NOMeHYIany ma iHOU8ioyaibHOCMI KYPCAHMIB, PO3YMIHHA Md peacy8anHs 6UKIA0A4d
Ha nompebu cmyoenmis), HenepepsHocmi (yinecnpamosane i nOcmynoge NOEOHAHHA OKpeMUX emanie npogecitnozo
PO3BUMKY)

Kniouogi cnosa: npogeciiina niocomoexa, iHULOMOBHA KOMYHIKAMUBHA KOMNEMeHMHICMb, (haxisyi 3 ynpaesiinHsi cyOHAMU,
HenepepeHa oceima
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CIPUSIHHS IIEAJIbHOMY YPOKY AHIVIIMCHKOI MOBM $IK IEPLIOI IOJATKOBOI: NEPCIIEKTHBA
JITEPCTBA (c. 28-34)

Kufakunesu Zano, Vimbai Mbirimi-Hungwe

Cucmemu ocsimu € pesynomamom Oii CYCRIIbHUX CUll, i 8 cycniibemei 21-20 cmonimms € npomosucmi meHOeHyil, sKi 6KIH0-
4aioms 3POCMAHHA MYTLIMUKYILIYPHUX CYCRITbCING, GUCOKOMOOIIbHE HACENeHHs Ma 3POCMAHHS THPOPMAYIIHUX | KOMYHI-
Kayitinux mexuonozi. Takum uunom, ye 00CAi0NCEeHHS MAE HA Memi Q0CIIOUMU SIK NPOCY8AmMU i0ealbHUll YPOK aHSITUCHKOT
neputoi’ 0o0amroeoi mosu (AMIII]) y cepedniii wikoni. JJociioOHuKU 6UKOPUCMOBYBANU AHANI3 PO3MOS, OCKIIbKU Ye O)10 AKICHe
docnidocenns. [ yuacmi 8 yboMy 00CiONCeHHI OY10 0OpaHO auue 00HY KepiBHUYIO 8I00INEHH MO8, IKA NPAYIOE 3 THULUMU
n’amoma euumensmu AMIII] y ceoemy 6i00inenni 6 00Hitl cepednitl wikoni y eubpanomy pationi ITieoennoi Appuxu. Pezyno-
mamu nokazyioms, wjo ioearvrutl kiac AMII] — ye moii, oe suumenv AMIIJ] yceioomnioe moii paxm, wjo npucymuicms yuuie
3 PI3HUM KYTbMYPHUM | MOGHUM NOXOOICCHHAM 8 OOHOMY KIACT MOJICe GNIUHYMU HA NPOYeC GUKAAOANHSA A HABYAHHA 8 K1ACI
AMII]]. Ile sumacae 6i0 euumenie AMIII] 0o360numu yuuam OnUpamucs Ha 6Ci BUMIPU C8020 JHCUMMIL, WoO IHmepnpenyea-
mu Oyov-axe 3a60anus AMII/]. Kpim moeo, saxciueo oyinumu cunvii ma ciabki cmoponu euumenie AMIIJ], wo6 3pobumu
HABUAHHA MA KAP EPHUL POZBUMOK MONCIUBUM, W00 80HU 3HANU, AK npocyeamu ideanvhi ypoku AMII/]. B inmepecax wixo-
au — 3ab6e3neuumu NOCMItiHe HABYAHHS MA Kap €PHULL PO3BUMOK KOJCH020 eukiadaua AMII]]. Pienomipni nepesipku npo-
OYKMUHOCMI NPOACHIOIOMb Cchepu, 0e Modice 3HA00OUMUC HAGUAHHA, ale 8OHU MAKOIC NPOACHIOMb YHIKAIbHI MOMUBH,
xapakmepni 01 kodcHozo euumens AMII/]. Koscrnozo euumens AMIII momusyroms pizHi pecypcu, Hanpukiao, oas 0esKux
ye mModicymo Oymu epowsi abo onrama paxynxie. Po3eumox nepconany 3a0xo4ycmucs, 0CKiIbKU ye 00nomMazac opmyniosa-
MU HABUANbHI Y, GUHAYAMU KPOKU, 3p0ONEHI 01 O0CACHEHHS HABYAIbHUX YLIell, CMEOPIo8amu 300P08ull KIiMam y Kidaci,
Ccnpuamu CnitbHOMY HAGYAHHIO A GUKOPUCTNAHHIO MEXHONO0IUHUX THCMPYMEHINI8, NIOMPUMY8amuy HA84aHHs, OPICHMOBAHE
Ha yuws, i ympumysamu yuHie y kaaci AMIIJ], Haoarouu iv 3a0X0uyeanbHull 360pOMHIlL 36 "SA30K.

Kniwuosi cnosa: aneniiicoka mosa sk nepuia 000amrko8a,; MyibmuKyIbmypanizm, 0a2amomo8Hicmy, PiSHOMAHIMHICMb,;
MOBHI OCHO8U
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OLIHKA ITPOBJIEM, 3 AKUMHA CTUKAIOTBHCSI BUNTEJII 11 TA 12 KJIACIB I YAC BUKJIAJJAHHS
BIOJIOI'Ti Y BUBPAHUX IIKOJIAX HABYAJIbHOI'O OKPYT'Y KATUMA MVYJILIO (c. 35-46)

Mirabel Moakong Ayiawung, Dingindawo Ncube, David Nkengbeza

Memoro yiei cmammi 6yno docnioumu npodoremu, 3 akumu cmuxaromoscsa euumeni 11 ma 12 knacie nio wac euxnadanus 6io-
n0eii' y eubpanux wxonax. Ilidcomoexa guumenie npuUpoOOHUHUX HAYK NICAs 3000VMMS HE3ANEHCHOCME 00 CbO200HI He 3M02ld
NOBHICMIO SUPIWUMU NPOOTIeMU, 3 AKUMU CIMUKAIOMbCS GUUmeNi nid 4ac sukiadants o6ionozii. /Jocnioicents nposoounocs nio
KepieHUYmMeomM maxux 0ociionuxis, sik Jlebama ma Myoay [1], Makeneni ma Cemywa [2], axi euasuiu, wo euumeni cmuxa-
0mMbCsL 3 npodIeMamu nio yac BUKIA0anHs 6ionoeii uepes gi0cymHicms 000pe 001aOHAHUX 1AOOPAMOpPIll, 06MeNCceHy KilbKicmb
npusHaAYeHux niopyYHUKie i nepenosHeni kaacu. JJoCIioHuKY BUKOPUCIOBYIOMb OU3AUH MEMAMUYHO20 O0CTIONCEHHA ma nioXio
AKICH020 Qocaiovicents. OCHOBHI UCHOBKU GKIIOYAIOMb GIOCYMHICHb 006pe 061aonanux 1abopamopiil i 6ibniomex, wjo 3asa-
2HCANO BUKTAOAHHIO MA BUBUEHHIO OI0N02TT Y 8ubpanux wxonrax. Biocymuicms 8i0no8ioHux niopyuHuKie i nepenosHeHi Kiacu uje
Oinvbuie 3asadicanu guumenim nepeoagamu sHanusa ceoim yunam. Ceped iHwiux npobiem, AKi nepeuKoolcams aKocmi uUKIaA-
OaHHA Y 6UOPAHUX WIKONAX, € BETUKULL 3MICT HABYANbHOI npocpamu 3 bionoeii ma nozane cmasnenus yunie. Mu pekomenoyemo
Minicmepcmay oceimu cmeopumu cyuacui 6ioniomexu ma OCHACMUMy ix KoMn romepamu ma nioxuoyeHusim 0o Inmepuemy,
nioOpyYHUKAMU Mma 3acodamu eN1eKmpoHHO20 HAGUAHMHS, WoD OONOMOSIU YYHAM | UUMENAM NPULEenUmu KyIbmypy YumaHHs
ma naguanua. Buxnadaui nogunni 3anposaddicyeamu CRiibHy 0cOOUCHTY NPAKINMUKY, A MAKOJIC KOTEKMUGHE HAGUAHHS WO GUKO-
PUCMOBYEMBCA 8 NPOGECiliNUX HABYATLHUX CRiNbHOmMAX. Buumeni ma oupexmopu nogunHi npocumu Cnoucopie npo 6yoienuy-
meo 00bpe 061a0Hanux 1abopamopiti ma 6ioriomex O WKiL. Buumeni ma oupekmopu maxoxie Moxcymv RPOCUMuU mumyacoso
BUKOPUCMOBY8AMU IAOOPAMOPIL 8 ITHUUX WKOLAX, KL MAIOMb HEOOXIOHI NPUMILeHHSL

Knrouosi cnosa: oyiniosanus, SuUKIuKu, guumeini, 6ionoeis, ukiadanns, wxonu, Kamiva Mynino, oxpye, nepenoeneni Kiacu,
NPU3HAYEHI NIOPYUHUKU
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